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Summary Table of Public Comments from 30-Day Review
on the Draft Personal Finance Curriculum Guide
[bookmark: _Hlk66270762]This table provides a summary of the public comments on the current draft of the Personal Finance Curriculum Guide received by email during the public comment period from October 1 through 31, 2025. Comments are excerpted in the table. Full comments have been posted to the California Department of Education (CDE) Box.com account and provided to the Instructional Quality Commission (IQC). Personal contact information was redacted from the posted comments, but they were not otherwise edited.
The “Recommend Action” column contains recommendations by the staff and writers for the IQC to consider at its December 4, 2025, meeting. Comments are listed in the order they were received.
The following definitions clarify the recommended actions provided throughout this document:
· Actionable, Recommended = the CDE recommends that the Personal Finance Subject Matter Committee (SMC) include the additions, edits, and/or changes as stated in the public comment.
· Actionable, Not Recommended = the CDE recommends that the Personal Finance SMC does not include the additions, edits, and/or changes as stated in the public comment.
· [bookmark: _Hlk213406531]Actionable, Writers’ Discretion = the CDE recommends that the Personal Finance SMC permit the Personal Finance Curriculum Guide writers and CDE staff to determine whether and how to include the additions, edits, and/or changes as stated in the public comment.
· Not Actionable = the public comment does not include actionable edits that include specific additions, edits, and/or changes that can be applied to the curriculum guide, and no action is needed.
	#
	Source
	Type and/or Location
	Comments
	Recommended Action

	1
	10-9-25 Gildea (Economics teacher)
	Not provided
	Since the Personal Finance course will be a “semester” course, time is limited, and the topics should be financial categories that are relevant to students age and accessibility to what they need in their early financial lives. Investing and building wealth is not relevant to this age group. They need a “survival” guide to personal finance not a portfolio of investments. Students at this age do not have the monetary capital to participate in stocks and bonds. The list below are the extremely important topics.
#1 Banking Basics …
#2 Budgeting – …
#3 – Credit and Debt Management – This is the most important unit in the entire course. Students must understand how a FICO score works, how to establish their credit to maintain a high FICO score and what options they have when they cannot pay their debts. Understand your rights if a bill collector contacts you. Understanding how bankruptcy works and why it may be an option. Most of the adult world know nothing about this topic.
#4 – Loans and Student Debt – ….
#5 – Insurance – …
#6 – Taxes – …
#7 – Predatory Lending – …
	Not Actionable
Topics are enshrined in legislation.

	2
	10-9-25 Cuevas (CTE Business and Finance teacher)
	Not provided
	“I am writing to respectfully request that the California Department of Education expand the credential eligibility parameters under AB 2927 to allow teachers holding a Career Technical Education (CTE) Business and Finance credential to teach the new Personal Finance graduation requirement.”
	Not Actionable
Requires legislation

	3
	10-9-25
Russo (Business teacher)
	Not provided
	“We must add the CTE business credential to the list of teachers allowed to teach the required personal finance course.“
	Not Actionable
Requires legislation

	4
	10-9-25
Elliott (Business teacher)
	Not provided
	“We must add the CTE business credential to the list of teachers allowed to teach the required personal finance course.“
	Not Actionable
Requires legislation

	5
	10-10-25
Miller (Principal, ROP)
	Not provided
	“… writing to respectfully request that the Commission on Teacher Credentialing expand the list of authorized credentials to include teachers holding a Designated Subjects Career Technical Education (CTE) credential in the Business and Finance sector as eligible to teach the new Personal Finance course established under Assembly Bill 2927.”
	Not Actionable
Requires legislation

	6
	10-14-25
Sawhill (Personal Finance teacher)
	Ch 2; Topic 4
(pp. 23–24)
and
Other possible locations
	“… I want to acknowledge and appreciate the thoughtful work that has gone into creating this guide.  Even if no changes are made, it will serve future generations well.
“ … I believe an important topic is missing, "wills and trusts".  Students should understand not only how these tools protect assets, but also how to help their families organize important information such as assets, liabilities, and account access in the event of a loss.
“… Given the widespread issue of credit card debt, I recommend that credit card education be explicitly referenced in Section (4), alongside managing credit scores, debt, and interest.
“… the journey of personal finance begins with employment.  It may be helpful to start the curriculum with practical skills such as interview preparation, professional dress, greetings, applications, and resume writing.
	Actionable, Writers’ discretion

	7
	10-20-25
Krause (Superintendent)
	Not provided
	“ … I believe this content can and should be effectively embedded within the existing Economics course. Economics, when taught comprehensively, allows students to understand financial concepts both on a global and personal scale within a one-semester framework.
“For small to mid-sized high schools, creating a standalone Personal Finance course would likely require the removal of another course offering. This could lead students and families to view the new requirement as burdensome rather than beneficial. Integrating personal finance within Economics would ensure students gain these essential skills while maintaining a balanced curriculum.
“I respectfully urge reconsideration of this proposal so that Personal Finance instruction is incorporated into the high school Economics curriculum.”
	Not Actionable
Requires change to language in AB 2927

	8
	10-20-25 Hernandez (CTE Personal Finance teacher)
	Not provided
	“I respectfully urge the California Department of Education to amend AB2927 to include CTE Business credentials among those authorized to teach the required personal finance course. Allowing teachers with CTE Business credentials to teach personal finance ensures students across California continue to receive high-quality financial education from educators with professional experience and a deep understanding of real-world financial concepts.”
	Not Actionable
Requires legislation

	9
	10-21-25 Kolluri (Professor of Social Studies Education)
	Not provided
	“But Economics matters too. How might important economics concepts that could address policies to combat economic inequality be worked back into the course?
“The current momentum for personal finance curriculum suggests state leaders have little interest in helping students consider the economic policies that impact poverty. Instead, they will only learn personal finance. …
“To combat poverty solely with personal finance suggests that poverty is a personal failure rather than a policy one. This is dangerous. With the personal finance curriculum as currently written, California will discourage support for the types of policies implemented during the pandemic that effectively reduced poverty, and it will encourage the messaging of “personal responsibility” that has long shown to worsen it.
“As a poverty program, personal finance is profoundly misguided. This curriculum as currently written will perpetuate policies that exacerbate the economic inequality that has come to define our state.”
	Not Actionable
Requires change to language in AB 2927

	10
	10-21-25 Hanson (Director of Human Resources)
	Not provided
	“I respectfully urge reconsideration of this proposal so that Personal Finance instruction is incorporated into the high school Economics curriculum.”
	Not Actionable
Requires change to language in AB 2927

	11
	10-21-25 Oskolkoff (sent twice) (Director of Student Services)
	Not provided
	“I respectfully urge reconsideration of this proposal so that Personal Finance instruction is incorporated into the high school Economics curriculum.”
	Not Actionable
Requires change to language in AB 2927

	12
	10-21-25 Churchill (Special Education director)
	Not provided
	“I respectfully urge reconsideration of this proposal so that Personal Finance instruction is incorporated into the high school Economics curriculum.”
	Not Actionable
Requires change to language in AB 2927

	13
	10-23-25 Burkhart (Economics/ Social Studies teacher)
	Not provided
	“Please reconsider updating legislation to offer a well-rounded opportunity for students to learn both personal finance and economics.”
	Not Actionable
Requires change to language in AB 2927

	14
	10-24-25 Ransom (Economics teacher)
	Not provided
	“Please reconsider updating legislation to offer a well-rounded opportunity for students to learn both personal finance and economics.”
	Not Actionable
Requires change to language in AB 2927

	15
	10-28-25
Laubacher (Social Science teacher)
	Not provided
	“… strong support for ensuring that California’s newly developed Personal Finance course remains housed within the Social Science department. This decision is critical not only for maintaining instructional quality and curriculum coherence, but also for preserving equitable staffing and employment stability within our schools.”
	Not Actionable
The department personal finance falls into is a decision of the local educational agency (LEA).

	16
	10-28-25 Kovacevich (Financial Planning Association of California)
	Ch 7
	On behalf of Financial Planning Association of California:
“We believe that Certified Financial Planners (CFPs) should be referenced as possible partners in all categories of activities and programming in Chapter 7, including as a community partner and resource for educators. CFPs have a broad range of knowledge across all categories of financial planning. In addition, financial literacy has been a pillar of FPA of California’s and local California FPA chapters' ongoing, state-wide community pro bono efforts for years. We specifically highlight two examples below: 
“In the table starting on line 3823 -3824, CFPs are only mentioned in the "guest speaker & workshops" category. We encourage incorporating CFPs and using the unabbreviated term, Certified Financial Planner™, more, …
“Additionally, in lines 4069-4071: ‘For example, a high school might transform its gymnasium into a Financial Literacy Fair, featuring booths hosted by local banks, credit unions, scholarship foundations, and credit counseling services.’
	Actionable, Recommended
Recommend including references to “financial professionals,” which includes CFPs as well as other financial experts. Location to be at Writers’ discretion.

	16
	(continued)
10-28-25 Kovacevich (Financial Planning Association of California)
	Ch 7
	(continued)
“Change to: 
‘For example, a high school might transform its gymnasium into a Financial Literacy Fair, featuring booths hosted by local Certified Financial Planners (CFPs), banks, credit unions, scholarship foundations, and credit counseling services.’
“Explanation: Ensure that high schools are aware that local CFPs are excellent partners for events, like Financial Literacy Fair, and write out Certified Financial Planner (CFP) once in each section to ensure that high schools know what CFP stands for. Currently, only the acronym CFP is used in the table starting on line 3823, which may not be widely known.
‘We have local FPA chapters throughout the state that can support school districts and high schools in a variety of ways, and we appreciate the opportunity to participate. …
	(continued)

	17
	10-29-25 Coogan (independent consultant)
	Ch 2
	Re: Topic 1: Banking Basics lines 386–419
“… I did not see reference to the difference between a Bank and a Credit Union. Perhaps this is covered in some of the third-party content but not called out in the raft curriculum. 
There are several references to partnering with local credit unions, which is a great suggestion, however, students should understand the credit union member concept since CUs tend to have more favorable rates.”
	Actionable, Recommended

	18
	10-29-25 Harkin (Redwood Credit Union)
	Ch 4
	“Redwood Credit Union (RCU) recommends integrating experiential learning strategies into Chapter 4 to help students more effectively internalize key financial concepts. These hands-on approaches—such as financial simulations—engage students in real-world decision-making, budgeting practice, and problem-solving under financial constraints.  One example is the Bite of Reality® app-based simulation, which aligns with California’s 13 personal finance topics and has reached over 50,000 students statewide. Supported by the Richard Myles Johnson Foundation, Bite of Reality demonstrates how interactive experiences can enhance engagement and reinforce financial literacy in a memorable and impactful way.
“Experiential learning also supports diverse learning styles, builds critical thinking and decision-making skills, and motivates students by making financial education relevant and practical—moving beyond memorization to deeper understanding.”
	Actionable, Writers’ discretion

	19
	10-29-25 Harkin2 (Redwood Credit Union)
	Ch 3
	“Redwood Credit Union recommends that the guide explicitly support partnerships between school districts and community-based financial institutions as a strategy for delivering high-impact financial education.
“Community-based financial institutions are uniquely positioned to contribute to this effort by offering experiential learning programs, guest instruction, and financial simulations.  Programs like Bite of Reality®—an interactive financial simulation supported by the Richard Myles Johnson Foundation—have successfully partnered with schools across Marin, Napa, and Sonoma counties. These events have reached thousands of students and received support from elected officials, demonstrating the value of community involvement in advancing financial literacy.”
	Not Actionable
Such partnerships are already encouraged in the guidance (Chapter 7)

	20
	10-29-25 Harkin3 (Redwood Credit Union)
	Ch 5
	“Redwood Credit Union recommends that Chapter 5 explicitly support partnerships between school districts and community-based personal finance educators—such as Redwood Credit Union—as part of professional development initiatives. …
“Redwood Credit Union offers a robust suite of digital tools and financial wellness resources that align with California’s personal finance standards and equity goals. ….
“Grant programs such as the Literacy Coaches and Reading Specialists Grant (LCRS) and the Comprehensive Literacy State Development Grant (CLSD) provide a valuable opportunity to fund these partnerships, ensuring that educators are equipped to deliver high-quality, relevant financial education to all students.”
	Actionable, Writers’ discretion

	21.a
	10-31-25
Goldberg (CTA)
	Ch 1
	Chapter 1, Page 4, Lines 53-54
Excerpt: “These effects are particularly pronounced for students from low-income backgrounds, positioning financial education as a powerful tool for reducing economic disparities and promoting generational wealth.”
Comment: Please cite the premise that students from a low-income background are more likely to have issues with finances and explain “promoting generational wealth” as a goal of financial literacy.
Additionally, it is important to keep in mind that there is a cultural aspect to money management. What one family values may not be the same thing as another family values. The goal in Social Sciences is not to judge or favor one belief system over another, but to understand belief systems and how they affect other aspects of life.
	Actionable, Recommended

	21.b
	10-31-25
Goldberg (CTA President)
	Ch 2
	Chapter 2, Page 18, Line 398 
Excerpt: “—especially in low-income communities” 
Comment: While this is a good point, it is not necessary.
CDE:  More complete excerpt under “Topic 1: Banking Basics: Why it Matters”:  “Basic banking knowledge is essential for navigating today’s increasingly cashless economy. In California, a significant number of young adults remain unbanked, limiting their access to secure financial services and exposing them to high-cost alternatives like payday lenders and check-cashing businesses. A lack of banking access and understanding can delay financial independence, hinder credit-building, and perpetuate cycles of economic instability—especially in low-income communities. By building students’ confidence in using both traditional and digital banking tools, schools can help bridge equity gaps and lay the foundation for lifelong financial security.”
	Not Actionable
No rationale or suggested alternate phrasing provided

	21.c
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 19, Lines 408-409 
Excerpt: “Explain how being unbanked (living without a savings or checking account) affects access to credit and long-term financial security”
Comment: Does the curriculum discuss why individuals are unbanked or may choose to be unbanked? Is the only solution to being unbanked forcing those to be banked? Can the curriculum demonstrate different ways to manage money and then allow the student to decide for themselves what makes the most sense, considering their individual circumstances?
	Not Actionable
No rationale or suggested alternate phrasing provided

	21.d
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 19, Lines 418-419 
Excerpt: “–supporting intergenerational financial stability and reducing community-level wealth disparities.”
Comment: Please cite the data to support this premise. A lack of financial literacy does not cause the wealth disparities we see in our society today. This is similar to promoting the problematic American belief that if you work hard enough and pull yourself up by your bootstraps, you can achieve the American Dream.
	Actionable, Recommended

	21.e
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 19, Table Under Line 419 
Excerpt: “ … students also learn how to write a personal check…”
Comment: There are some employees who choose not to enroll in Direct Deposit because they no longer use paper checks and are unable to provide a voided check as requested in the application. It may be helpful to include an alternative verification method for Direct Deposit enrollment.
	Actionable, Writers’ discretion

	21.f
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Pages 19-37 
Standards Alignment | Possible Student Task/Activity tables
Comment: Please include additional activity options under the “Possible Student Task/Activity” column to better support educators during early implementation when instructional materials may be limited.
	Actionable, Not Recommended
Need for revision is unclear

	21.g
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 21, Lines 453-457
Topic 3: Employment and Net Income
Comment: For the section of “Employment and Net Income”, there will likely be discussion about minimum wage, housing cost, and other cost-of-living items. In many areas in California, people choose to live with friends and family because they cannot afford to live on their own. How can the guide prepare teachers for these conversations, as well as any related conversations about choosing careers based on the income you need to achieve the quality of life and/or lifestyle that you want?
	Not Actionable
No specific language suggested

	21.h
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 22, Lines 497-499 
Excerpt: “This is particularly powerful for first-generation Americans, English learners, and students entering nontraditional career paths.”
Comment: Is singling out these groups as needing this curriculum more helpful or harmful?
	Not Actionable
No rationale or specific edits suggested

	21.i
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 27, Lines 598-599 
Except: “Understand California-specific insurance laws and programs (e.g., minimum auto coverage, Medi-Cal eligibility, earthquake insurance)
Comment: Would the curriculum cover labor law? Many teachers who enter the profession are shocked to learn that they do not automatically have disability insurance. Are there other professionals like this? Does the curriculum cover insurance responsibilities for students who are gig workers, independent contractors, or running their own businesses?
Would there be discussion around what to do if you are unable to get insurance? For example, many insurance providers stopped covering fire insurance for Californians due to cost.
	Not Actionable
No specific language or content suggested 

	21.j
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Page 24-25, Lines 536-543 
Topic 5: Understanding Loans
Comment: This section includes a lot about student loans but should include ways to avoid student loan debt as well.
	Actionable, Writers’ discretion

	21.k
	10-31-25
Goldberg (CTA)
	Ch 2
	Chapter 2, Pages 28-30, Lines 609-640 
Topic 7: Tax System Overview 
Comment: Is the focus on taxes as it pertains to the majority of people such as payroll deductions? Or can this go into more detail as it pertains to gig workers, those in the service industry that receive tips, contract works, etc. who many need to file and pay taxes more than once a year?
	Not Actionable
Suggests a large amount of content with no suggested language

	21.l
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Pages 58-61 
Which students will need to take personal finance to graduate? | Implementation: An Overview Timeline 
Comment: Both of the tables demonstrating the academic year/graduating class and the implementation overview timelines are helpful.
	Not Actionable
No edits requested

	21.m
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Pages 61-62, Lines 883-906 
Identifying District and Site Leaders
Comment: Please provide additional examples beyond History/Social Science. Additionally, can there be a hybrid model example (such as central office and school site)?
	Actionable, Writers’ discretion 

	21.n
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Page 64, Lines 927-931 
Excerpt: “One early-adopting district, for example, launched the course with two pilot teachers in 2024–25, used student feedback surveys to revise lesson pacing, and deepened their content knowledge and confidence through the completion of over 20 hours each of NGPF’s PL asynchronous modules—earning them each a $500 stipend in recognition of their training commitment.” 
Comment: This example is helpful. Can more examples of early-adopters be provided?
	Actionable, Writers’ discretion

	21.o
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Page 65, Lines 975-1012 
Staffing and Scheduling Considerations 
Comment: Please provide more clarify and information on whether an “integrated” model of the course would be viable to fulfill the graduation requirement.
	Not Actionable
Request is not clear. Legislation states that the course must be a stand-alone personal finance course.

	21.p
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Page 67, Lines 1014-1041
Do We Have Teachers with the Right Credentials to Teach Personal Finance?
Comment: It is imperative that the guide also note that support for teachers to obtain the proper credentials to teach the course is essential. Math teachers should be included among those eligible to teach the course, and if additional training is required, appropriate professional development should be provided to ensure they are fully prepared.
	Actionable, Not Recommended
LEAs are already required to ensure teachers of personal finance have the necessary credentials.
Not Actionable
Mathematics is already noted as one of the four single-subject credentials authorizing a teacher to teach the personal finance course.

	21.q
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Page 71-72, Table Under Line 1132
Personal Finance Curriculum Guide Providers and Required Topics Covered
Comment: It would be helpful to include hyperlinks to the providers’ websites within the tables. This would increase accessibility for readers and educators and minimize the steps they must go through on their own.
	Actionable, Recommended

	21.r
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Page 75, Line 1166 
Excerpt: “…students with disabilities, English learners, black and Latino students…” Comment: Capitalize “black”.
	Actionable -- Recommended

	21.s
	10-31-25
Goldberg (CTA)
	Ch 3
	Chapter 3, Page 81, Lines 1330-1355 
A Note About Dual Enrollment, A Note about Middle School Course Work
Comment: Please provide further clarification on UC Dual Enrollment guidelines and middle school eligibility.
	Not Actionable
These two sections of the draft are clear and offer additional resources.

	21.t
	10-31-25
Goldberg (CTA)
	Ch 4
	Chapter 4, Page 84, Line 1430 
Excerpt: “Clear distinctions between what is ‘held tightly’ and what’s locally flexible” 
Comment: This is poor wording, and it is not clear on what it is trying to convey. Perhaps an alternative to “held tightly” is “key standards”?
	Actionable, Recommended

	21.u
	10-31-25
Goldberg (CTA)
	Ch 5
	Chapter 5, Pages 132-142 
Professional Learning for Personal Finance Educators 
Comment: While we appreciate the comprehensive list of resources, it would also be beneficial to identify those that would be the most effective and useful, as well as provide learning opportunities that are not a “one time event”.  We agree that professional learning should “match their goals, experience level, and scheduling needs” and appreciate the inclusion of such in the guide.
	Not Actionable
It’s not the role of the Personal Finance Curriculum Guide to rank products and services offered by providers. LEAs will find different resources more or less useful for their particular communities and needs.

	21.v
	10-31-25
Goldberg (CTA)
	Ch 6
	Chapter 6, Pages 144-150 
Universal Design for Learning 
Comment: Highlighting the UDL framework, guidelines, and lesson examples are critical and beneficial to educators.
	Not Actionable
No edit requested; UDL information is included in the draft

	21.w
	10-31-25
Goldberg (CTA)
	Not provided
	General Feedback 
In addition to the items above, we recommend the following:
• Establish an annual review process to ensure all resource links remain up to date
• Encourage integration of local economic contexts wherever possible 
• Add a quick reference table showing which listed providers address each of the 13 state-required topics
• Incorporate relevant math (Algebra) and CTE standards, as the current guide places a stronger emphasis on ELA standards
	Not Actionable
All CDE online resources are reviewed annually to ensure viability of links.
Curriculum providers are categorized as either “comprehensive” (addressing all 13 topics) or “specialty” (addressing a subset of topics). A chart showing specialty providers by topic is on page 124–126).
Translating existing high school math standards to personal finance applications is beyond the scope of this document.

	22
	10-31-25 Bartell (College Board)
	Not provided
	We recommend that AP Business with Personal Finance be approved as fulfilling the requirements of the new law and included in the Personal Finance Curriculum Guide once finalized.
(From CDE: Letter contains description of course, with a course outline attached. States that objectives have been added to better align with the topics required by AB 2927)
	Not Actionable
The College Board’s year-long AP Business with Personal Finance course is not a “stand-alone” course “that shall not be combined with any other course,” as required by AB 2927, therefore, it does not meet the statutory description of the graduation requirement.

	23.a
	10-31-25 McBride (Junior Achievement)
	Not provided
	We respectfully submit the following recommendations for consideration in the final version of the guide:
1. Elevate Experiential and Simulation-Based Learning
While the draft guide references project-based and inquiry-based instruction, we encourage explicit recognition of hands-on simulations as a high-impact instructional strategy. Programs such as JA Finance Park exemplify how experiential models deepen student understanding of budgeting, investing, and career readiness through application rather than theory. Embedding guidance for simulation-based activities will align implementation with California’s broader commitment to career-connected learning.
	Not Actionable
Simulations, including JA Finance Park, are included throughout the draft, specifically in chapters 4–7.

	23.b
	10-31-25 McBride (Junior Achievement)
	Ch 7
	2. Expand Partnerships with Community and Industry Experts
Chapter 7 rightly identifies community partnerships as an enrichment opportunity. We recommend strengthening this section with examples of how LEAs can formally engage nonprofits, employers, and postsecondary partners in co-designing instruction. Including sample MOUs or partnership rubrics could empower schools to scale programs with vetted partners and industry mentors.
	Actionable, Writers’ discretion

	23.c
	10-31-25 McBride (Junior Achievement)
	Ch 5
	3. Integrate Professional Development Pathways for Educators
We support the emphasis on professional learning in Chapter 5 and suggest incorporating provider-aligned PD opportunities with organizations experienced in financial education delivery. This could include recognition of micro-credentials or certification programs from credible external providers. Expanding PD beyond district-delivered models will strengthen teacher confidence and ensure statewide consistency in instructional quality.
	Not Actionable
Ch 5 already includes provider aligned professional learning opportunities (pages 134–136)

	23.d
	10-31-25 McBride (Junior Achievement)
	Not provided
	4. Encourage Dual Credit and Postsecondary Alignment
We recommend adding guidance for partnerships with community colleges and universities to establish dual-enrollment or articulated credit opportunities within personal finance. This approach advances the state’s vision for seamless transitions between K-12 and higher education while incentivizing student completion and early college credit.
	Actionable, Not recommended
Recommendation for increasing dual enrollment opportunities is beyond the scope of this curriculum guide

	23.e
	10-31-25 McBride (Junior Achievement)
	Not provided
	5. Support Ongoing Evaluation and Student Outcome Tracking
To measure long-term impact, we encourage including language around outcome tracking such as student self-efficacy, financial behavior change, and longitudinal success metrics, e.g. social mobility and economic mobility post-graduation. Leveraging established assessment tools used by financial education providers could provide statewide data consistency while maintaining local flexibility.
	Not Actionable
Designing recommendations for long-term outcomes studies to include in this document would be difficult given the expected variability in course design and instructional materials selection throughout the state.

	23.f
	10-31-25 McBride (Junior Achievement)
	Not provided
	6. Reinforce Equity Through Practical Access
We applaud the guide’s equity framework and recommend emphasizing partnerships that expand access for English learners, foster youth, and students in under-resourced districts. Nonprofit and business collaborations can extend learning beyond the classroom and ensure that all students - regardless of ZIP code where they reside or attend school - can participate in authentic, applied financial learning experiences.
	Not Actionable
No edits suggested

	24.a
	10-31-25 Jenne (John Burton Advocates for Youth)
	Ch 2
	#1 - Include a Discussion of Tax Credits in the Curriculum 
… One frequently overlooked element of the tax system is refundable tax credits, which can make it worthwhile for youth to file a tax return even when their income is too low to require it. We recommend that financial literacy instruction include a discussion of the value of tax credits and specifically provide information about the Earned Income Tax Credit (EITC), California Foster Youth Tax Credit (FYTC), and other relevant refundable tax benefits. Evidence points to the impact that tax credit utilization can have on low-income taxpayer’s financial stability and it therefore is an important resource for youth to be aware of. …
	Actionable, Recommend

	24.b
	10-31-25 Jenne (John Burton Advocates for Youth)
	Ch 2
	#2 - Integrate FAFSA/CADAA Completion Steps into Financial Literacy Instruction and Highlight Benefits Available to Special Populations. 
The Financial Literacy Curriculum should include clear, age-appropriate guidance on completing the FAFSA and CA Dream Act Application to ensure all students understand the “means to finance college,” as described in Education Code Sections 51284.5(5) and 51284.5(10). …
Further, most information available related to completion of these applications does not address how the process differs for special populations, particularly youth with experience in foster care or homelessness. These students need to understand how to qualify for independent status and the additional resources that are available to them, such as the Chafee Grant for foster youth. … many foster youth are unaware that submitting a separate application for the Chafee Grant can provide up to an additional $5,000 per year. …
	Actionable, Recommended
Recommend including additional guidance in Topic 10 to encourage personal finance courses to address key financial aid opportunities available to foster youth and homeless students.

	24.c
	10-31-25 Jenne (John Burton Advocates for Youth)
	Ch 2
	#3 - Ensure that Students Understand Both How to Access Financial Aid and How to Maintain It. 
… While obtaining financial aid is the essential first step towards financing college, maintaining eligibility for that aid is equally critical and yet this ongoing requirement is often overlooked by students. Maintaining student aid eligibility requires that students meet Satisfactory Academic Progress (SAP) requirements. … Additionally, the course should instruct students how to interpret award letters, advocate for adjustments to their student aid index or cost of attendance, and manage loans post-graduation.
	Actionable, Not Recommended
Specific guidance on maintaining financial aid for college-bound students is beyond the scope of this course, which is designed for all high school students.

	25.a
	10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Ch 2
	COMMENT 1
Chapter 2: California’s 13 Personal Finance Topics
Strengthen Topic 10: College and Career Financing
We believe Topic 10: College and Career Financing is critical. …
We recommend reframing this topic as “Investing in Education and Human Capital,” emphasizing not only the costs but also the benefits of educational investment. …
Following the final paragraph in the “Why It Matters” section of Topic 10 (page 34), we suggest adding the following paragraph:
Postsecondary education remains one of the most powerful tools for improving one’s life. When financed thoughtfully, debt can become a stepping-stone to success. Education enhances knowledge, productivity, and lifetime earning potential. Beyond financial returns, postsecondary education is also associated with better health outcomes, greater civic engagement, and increased life expectancy.
	Actionable, Not Recommended
Topics are named to align with the course content required by Education Code Section 51284.5.
Actionable, Writers’ discretion
Adding suggested language regarding post-secondary education recommended at Writers’ discretion, with possible re-wording and inclusion of citations.

	25.a
	(continued)
10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Ch 2
	(continued)
This addition highlights education as an investment in human capital and connects financial literacy to broader life outcomes, aligning with California’s equity and inclusion goals.
	(continued)

	25.b
	10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Ch 2
	COMMENT 2
Chapter 2: California’s 13 Personal Finance Topics
Sequence and Order of Topics
We suggest reordering some topics to better reflect how students build conceptual understanding:
• Rather than starting with Banking Basics, we recommend starting with the Fundamentals of Financial Decision-Making.
• Topic 1 (Banking Basics) should be placed after Topic 3 (Employment and Net Income) so that students first understand income and decision-making before managing bank accounts.
• Topic 6 (Insurance Types and Costs) should come after Topic 8 (Investing and Building-Wealth Strategies), as insurance concepts build naturally from lessons on risk and risk management introduced in investing.
In our experience teaching financial decision-making, this sequence improves student engagement and comprehension. Clear sequencing helps educators design intentional, logical lessons that meet diverse learning needs.
	Actionable, Not Recommended
Topics follow the order established by Education Code Section 51284.5. Chapter 2, page 84, states “Districts have wide latitude to design course sequences that reflect their students’ needs and instructional realities. Since the 13 topics are not required to be taught in a particular order or as isolated units, LEAs can explore thematic or integrated approaches that promote coherence and engagement.”

	25.c
	10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Ch 4
	COMMENT 3
Resources: Resource Hub
At Stanford IFDM, we have launched a Resource Hub offering free, research-based materials for teachers and students. We would be honored if the Commission considered including these resources in the Curriculum Guide.
Examples include:
• The Big Three: A set of multiple-choice questions that has become the gold standard for measuring understanding of core financial concepts. Research shows that individuals who grasp the principles behind the Big Three save more for retirement, manage debt more effectively, and make smarter investment decisions.
• Financial Health Checkup: An interactive tool that helps users assess and track short- and long-term financial well-being goals.
At Stanford IFDM we believe that measuring financial literacy is crucial. It helps us identify the most vulnerable populations and understand opportunities to narrow gaps in financial knowledge. Our Resource Hub also features stories, quizzes, and tools to help learners apply financial concepts in real-life situations.
	Actionable, Writers’ discretion

	25.c
	(continued)
10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Ch 4
	(continued)
All resources are freely available at: https://ifdm.stanford.edu/resourcehub
We will continue to add resources to the Hub and are working on material suitable for high school students and teachers.
	(continued)

	25.d
	10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Not provided
	COMMENT 4
Resources: Research
To provide the evidence supporting financial literacy education, we recommend the following research papers:
• Lusardi, A., & Mitchell, O. S. (2011). “Financial Literacy Around the World: An Overview.” Journal of Pension Economics and Finance, October, pp. 497–508.
https://www.cambridge.org/core/journals/journal-of-pension-economics-and-finance/article/abs/financial-literacy-around-the-world-an-overview/0488F901318E0FBC4C92DC6E96mf4AB89C
• Lusardi, A. (2015) “Financial Literacy Skills for the 21th Century: Evidence from PISA.” Colston Warne Lecture, Journal of Consumer Affairs, Fall 2015, 49(3), pp. 639-659.
https://onlinelibrary.wiley.com/doi/10.1111/joca.12099
• Lusardi, A., & Mitchell, O. S. (2023). “The Importance of Financial Literacy: Opening a New Field.” Journal of Economic Perspectives, Vol. 37, No. 4 (Fall 2023), pp. 137–154.
https://www.aeaweb.org/articles?id=10.1257/jep.37.4.137
	Actionable, Writers’ discretion

	25.e
	10-31-25 Lusardi (Stanford Initiative for Financial Decision-Making)
	Ch 5
	COMMENT 5
Training and Implementation
… At Stanford IFDM, we stand ready to assist educators through research-based teacher training.
	Not Actionable
No edit requested
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