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Introduction
The California Department of Education (CDE), Instructional Quality Commission (IQC), and State Board of Education (SBE) are commencing the process for revising California’s visual and performing arts content standards. According to California Education Code (EC), Section 60605.13, "on or before January 31, 2019, the state board shall adopt, reject, or modify any revisions to the visual and performing arts standards recommended by the Superintendent. If the state board modifies the revisions recommended by the Superintendent, the state board shall explain, in writing, the reasons for modifying the recommended revised content standards to the Governor and the Legislature." To initiate this process, the CDE convened three public focus groups of arts educators in different regions of California to provide comment to the IQC, the Visual and Performing Arts (VAPA) Standards Advisory Committee (SAC), and the SBE. The VAPA Standards Focus Group Report incorporates those comments as well as additional public comment submitted directly to the CDE.
This report, along with the subsequent SBE-adopted guidelines (which will be based on current law and these comments), begins the work of revising the California Visual and Performing Arts Standards for California Public Schools: Prekindergarten Through Grade Twelve.

The report is divided into two sections. The first section is an organized compilation of the oral comments made by members from each focus group and members of the public in attendance at the meetings. Those comments are organized under the key topics that emerged in response to the four discussion questions asked.
The second section of the report is a compilation of all written comments received from both focus group members and members of the public from each of the three meetings in January 2017, as well as public comment submitted directly to the CDE in January and February 2017. Focus groups members and members of the public were invited to submit written comments about the discussion questions, the National Core Arts Standards in general, or media arts in particular and are presented in the order of each meeting. The written comments are unedited though the formatting has been altered for consistency and Web accessibility, and personal contact information has been removed. Any errors are those of the authors.
The focus groups were held on the following dates and locations:

Focus Group 1: January 9, 2017, Santa Clara County Office of Education
This location also hosted a video conference that included Alameda County Office of Education, San Mateo County Office of Education, and Stanislaus County Office of Education.
Focus Group 2: January 26, 2017, California Department of Education

This location also hosted a video conference that included Butte County Office of Education, Humboldt County Office of Education, and Shasta County Office of Education.
Focus Group 3: January 30, 2017, Los Angeles County Office of Education

This location also hosted a video conference that included Fresno County Office of Education, San Diego County Office of Education, and San Bernardino County Office of Education.
The meetings were audio recorded, and copies of those recordings are available from the CDE upon request.

Focus Group Discussion Questions

Revision of the Visual and Performing Arts Standards 

The discussion questions were sent to all focus group members prior to the meetings and were posted on the CDE Web page for public review. With a minimal amount of time available for discussion at each of the meetings (about two hours), the questions were crafted around the requirements outlined in EC Section 60605.13.

Discussion of the following questions will ensure that the revision of California’s Visual and Performing Arts Standards for California Public Schools: PreKindergarten Through Grade Twelve (VAPA Standards) includes the voice of arts educators in California.

1. Identify some goals for arts education. At the end of their Pre-K–12 studies, students engaged in learning California’s VAPA Standards should … 

2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS
3. What content in each of the core artistic disciplines should be covered in Pre-K–12 VAPA education? 

· What knowledge and capabilities would define a college-ready student in each discipline?

· What knowledge and capabilities would define a career-ready student in each discipline?

4. Finally, what other recommendations do you have to ensure that California’s VAPA Standards will be a useful tool for California’s educators?
Compilation of Comments Organized by Key Topic
The following is a compilation of the oral and written comments that were offered by multiple focus group members at more than one focus group meeting and by members of the public. This compilation organizes the comments under the key topics that emerged in response to the four discussion questions asked.
Suggestions for Updating the Standards: Adopt the NCAS
· The different committees from around the country put much thought, preparation, and work into the development of the NCAS.

· Love the organization of the four areas in Music – the creating, presenting, the producing, the performing, the responding, the connecting.

· I like the broadness in the NCAS because they allow me to create that style/process that is best for my students.

· I would vote NCAS all the way, if we didn’t have to do all the work that is coming.

· Cornerstone assessments are unique to NCAS and should stay.
· NCAS is so totally freeing in HS. It is so open and freeing. Gives me the concepts if I have a vision, that foresight I can tailor to my classroom. It gives me that freedom. But elementary is different. But the standards need to be simplified for the elementary teacher with limited arts backgrounds.

· The writers of the original standards did an analysis for similarities and differences between CA VAPA and NCAS, through the lens of dance, is that the CA VAPA standards are very product-based as opposed to NCAS process-based.

· There are critical points for why and how that process occurred. How it occurred across arts disciplines. It is a whole negotiating piece across all of the arts. The SAC conversation should definitely investigate that process for which parts are really valid in terms of current practice.

· CA VAPA standards, what we call standards look like activities.
· The NCAS are not really that far off in terms of concept and alignment. The big thing about the NCAS is that they took the create strand out of the performance or presentation of other people's work to focus on the student's own creative work. And that is what I think we are talking about when we say process: students involved in the process of creating their own work and not just performing or presenting the work of other artists.
· Bundle the competencies so that it is the competency that is built and the continuity throughout the education process is the driving goal; measuring that competency for the arts makes sense because it is performance based

· Our current standards are too specific.

· Exciting opportunity to go from isolation to connectedness.
· Adopt the NCAS, simple answer.

· The beauty of the NCAS and what came out of a somewhat messy process, – was the anchor standards running across all disciplines. It really functions well and goes down deep to what the standards are focusing on. Our state standards are really more lesson objectives. I like that the national standards are really standards.

· In considering the NCAS, one of the things I like about them, in addition to the fact that they are research-based, I really like the standards allow for backwards planning – we did that with TCAP. I would like to see that as a practice all the way across.

· My favorite thing about the new standards is the two paths – NCAS – appreciation and professional direction, updating items. 
· NCAS – very strong, having been involved with reviewing and rolling out with school districts. It would be great to bring them into the CA VAPA standards.

· I really like the way the NCAS music standards are set up - like the entry level (CA does not have), like several sets in music, (ensemble, harmonizing instruments, composition), we cannot assume that students have previous experience with standards when they enter a specific grade. This is helpful for music teachers, a little more specificity. Want us to be careful here too.

· One thing that is exciting about the NCAS music standards is they are truly standards.
· It is not a whole new language and set of standards at each grade level, we just go deeper. I was really excited to see that there was logic in NCAS this way. Even in Math they have the overarching things, operations, geometry, etc.

· One thing different – CA standards, for example strand 3 have a very heavy social studies connection; 3rd grade example – Native Americans; in 5th grade we talk about colonial dances. It has been nice for curriculum writing, but I think the NCAS does not connect that way, but is more open-ended and not attached to a curricular subject in the way CA current standards are; the NCAS are written to connect to the child’s life, to their life as a person and to the world around them. This gives an opportunity to personalize it, as well as aligning it to other content areas. The breadth of that is a plus.

· Current CA standards are good. The NCAS embeds creating, performing, responding, connecting in all standards; when you are creating there is historical connection. New teachers use these connections to teach one thing, but do not see that creating, performing, responding are embedded throughout. That is what the NCAS do very well.

· I appreciate NCAS for common language so teachers can collaborate across disciplines.

· NCAS are already beautifully written and have a very sound structure, including anchor standards, the 4 processes, enduring understandings and essential questions. California might add specific attention to the diverse cultural and ecological realities of this state and how the arts can connect us with these.

· Stick with the NCAS.
· Think through the fact that these standards are student standards, performance standards, so when we talk about teachers we should be talking about teacher development and what they need to know at pedagogy classes at the university, and that teachers know what students need to have to reach proficiency. So that the NCAS are driven by students’ point of view, not from the teachers point of view. The student is demonstrating those things within the disciplines. Keep student- driven.
· Personally, as a music teacher – highly recommend we stick with NCAS. I fear that if we tweak too much with going beyond the NCAS, we might end up with something that is unwieldy than what could actually be useful. Good starting point and stick to it as closely as possible.

· The NCAS are awesome – but I do have a little concern that some disciplines have more requirements than the others.

· Online model is incredible, makes it adaptable for individual districts throughout our diverse state.

· The National Core Arts Standards are impressively well written and thought out. More than 100 experts from 30 states crafted and revised the draft standards. These experts were selected for writing teams based on their broad range of teaching experience – collectively representing every level from early childhood through higher education. Researchers from each arts discipline and the College Board reviewed child development research and best practices in arts education from across the U.S. and internationally. Successive standards drafts were posted for public review twice in 2013 and again in 2014. As a result of the public review process and series of focus groups sponsored by various organizations, more than 6,000 individuals provided comments and suggestions that informed the final standards.

· I doubt California can match the intense efforts and expense that went into creating the outstanding National Core Arts Standards and I suggest they are adopted in their entirety for California. Efforts to meld the California VAPA standards with the NCAS will create a fractured and less effective document.

· Following current past practice with the adoption of new California’s new ELA, Math and Science (NGSS) standards, my suggestion is to use the NCAS Dance, Music, Theatre, and Visual Arts standards and their structure (artistic processes, Enduring Understandings, and Essential Questions, glossary, etc.) as the basis, and add up to 10 to 15% if needed to reflect any California specific goals for student learning in the arts. California had a writer on each of the four national NCAS arts discipline teams, including myself, the only state with such representation. California also had the largest amount of public comment on the multiple opportunities for public comment on NCAS four arts discipline standards. California had a vocal role in the NCAS development.

· The NCAS standards have an increased emphasis on each child’s own creative development not found within our current VAPA standards. This will cause a shift in thinking for the arts teachers, as it is not always about the concert or the art project, but supporting students in developing their own unique creative skill sets (which transfer to other aspects of their work and lives) and in inquiry, exploration and refinement of work. NCAS supports students in developing other 21st century skills that will be necessary for success in college and career, such as collaboration, grit, and communication within the learning of the arts.

· The new standards allow for local contexts in type of arts courses offered, as they don’t as the existing old CA VAPA standards often tell the teacher what to do through outlining of specific vocabulary, tasks or projects as opposed to outlining expectations of student learning. Since the old VAPA standards were created, we have all learned more about standards, and new technologies have been invented that are used within the art forms to create, document and/or exhibit and share art works. The NCAS embeds these new technologies and future technologies as well as shifting from content to performance standards – articulating student learning expectations.

· The new standards take into account that at this time, not all students have the opportunity to learn sequentially in each art form, each year. The NCAS standards can be adapted to fit the local specific arts courses and teaching contexts.

· We have been working with many districts using the new National Core Arts Standards in the development of curriculum and assessments. They have found them to be refreshing and exciting to see the spiraling knowledge and skills students must demonstrate throughout their PK-12 grade experiences in each of the artistic processes and their process components. The response has been that they align better with what the disciplines do, Creating, Performing/Presenting, Responding and Connecting as Artists to the larger world. The open-endedness of the student performance standards allows for students to engage in 21st century learning, collaboration, creativity, critical thinking and communication, just like the new NGSS, ELA and Math. 

· We have used the Enduring Understanding and Essential Questions with multiple subject teachers in developing backwards design units. Supporting them in to begin transitioning to this new language in the NCAS from the current CA VAPA Standards.

Suggestions for Updating the Standards: Keep CA VAPA, Blend

· Recommend a blending of the two

· The NCAS arrangement looks very mathematical for my arts teachers or for a visual learner.

· The NCAS don't meet the needs of elementary students; they mention nothing about knowledge or skills (rather merit attributes - how a professional or expert might be able to respond aesthetically, verbally or written)

· The NCAS assumes that students are moving through a progression pre-K-12. But not all districts have that progression. Many students enter grade 7-8 with no arts background

· Keep the CA VAPA.
· Organizationally, our current standards are more user friendly. When I look at a page, I can see dance, music, theater, and visual arts, and standards under that in each strand just gives me more of a comprehensive view of that child. I can see the child doing all these things, rather than all separated like the NCAS are.
· In California: we have to have standards that reflect all the diversity of the students in our schools. But when it comes teaching, when you look at K-6, who is going to be teaching the revised VAPA standards? It is not going to be the arts specialist teacher. 99% of art instruction in all the disciplines will be performed by classroom teachers.
· NCAS standards are organized by grade level. But I like the way the CA VAPA standards are grouped to encompass a couple of different grade levels.

· Updating the California standards can be accomplished by incorporating some of the NCAS essential questions into the revised document. 

· The areas of the NCAS that are particularly weak concerning the CA standards requirements are the creative expression, aesthetic valuing, historical-cultural and career aspects. With the arts such an important part of the CA economy the standards need to be much deeper concerning original thinking, creative ideas and imagination as applied to the creative process and lifelong learning. 

· The five Component Strands in the CA document are the essence of the standards. The four sections of the NCAS standards: Creating, Presenting, Responding and Connecting are all very broad. If that format is essential for revising the CA standards, then I would suggest that each of those four sections be strengthened with the inclusion of many of the current CA standards. The CA standards are more specific and actually spell out the aspects of visual arts education that each grade level should be taught and master. There are too many specific “activities” in the CA standards that should be eliminated or revised, but we must not “throw out the baby with the bath water” and take away the main ideas in the CA standards. Those five Component Strands contain important aspects of visual arts education (and performing arts education) that have informed educators of the valuable and important aspects for the development of curriculum and lessons.

· The CA standards include the media arts and it seems reasonable to continue to include them in any new CA document and enhance them in the new CA VAPA
· The California VAPA Standards would be improved by using the NCAS format of overarching or enduring ideas (and essential questions) fundamental to specific learning in the visual and performing arts. In looking over the NCAS standards, however, there would need to be some adaptation and revision in order for the standards to meet the diverse and complex needs of California students and teachers. For example, historical and cultural content is not adequately addressed (in NCAS) for use in California public schools.

· The National Core Arts Standards do a good job of showing how the visual and performing arts are alike. They do not, however, show the exceptional differences found within each of the four arts disciplines. Ideally, standards would not only spotlight similarities but would capture and celebrate the unique features, terminology, structure, knowledge and concepts inherent in each of the arts. 

· Structure wise, there are advantages. Presenting, I don't see any value, should be replaced with viewing - no mention of the underlying or implied history. Most teachers I know start out at the first level, but throw up their hands at the second level saying it means nothing to me about teaching.
· It would be unfortunate to adopt one or the other of the two documents. A blending of the best of each would be ideal.

· Rather than divide the visual arts into two documents (the NCAS has “Visual Arts” and a separate “Media Arts”), it would be better to meld the two – developing standards for the visual arts that encompass the entire discipline (giving direction for the Commission on Teacher Credentialing when they update the Visual Arts credential).

· As a Digital Arts teacher that uses the latest technology and industry standard tools to develop learning experiences for students, I understand the value in keeping up with changing technology. However, the inclusion of technology could leave more "traditional" art making processes behind. Ceramics, printmaking, glassblowing can be as engaging and relevant as art made with technology. These older art making processes are visceral experiences that can help make historical connections and foster cultural competence. Even with technology, the artistic creative process still begins with pencil and paper.

Media Arts: Include 5th Discipline – And Blend Across the Other Four Disciplines
· Media arts has to be included both stand alone and interwoven

· 21st century: absolutely advocate for media arts. Not a question any longer because we are far along in a media arts world and we need media literacy. Students need to be able to express themselves in the common nomenclature of the current age.
· One should be ready for the 21st century literacy. One should be able to enter a digital world as well. Not simply because it is what we do in California, but because the creative economy is huge here and other states (New York and Texas come close). 

· The Otis Report on Creative Economy is the justification that the media arts standards draw for their relevancy, but it applies to all art disciplines. Teachers in dance, in visual arts, in theater, in music, are as much a part of the digital 21st century as the media arts.

· Please include media arts this time. That would be good. Again, see the OTIS Report. 12% of the jobs in California are in the creative economy. For the largest state in the nation to not have this discipline there is concerning.

· In media arts, the cost to implement can be a huge ticket item. But given CA’s diverse populations, it can also be a surprisingly low-ticket item with one-to-one devices. A shoestring budget can still do a media arts program. With Smarter Balanced, you have to have a minimum technology that could also support media arts with flexibility. Don’t be shy about adding media arts because of cost concerns. Even in humble districts, the standards can still be met.

· Given that CA has the largest creative economy in the world, we should want our students to graduate with the skills and abilities to participate and thrive in a creative economy.
· By end of grade six, a goal should be that every child have a firm grounding in each of the arts, including media arts.

· Really like media arts. If media arts needs separate standards, that is good, but the use of media should be woven into all the arts disciplines. Otherwise the kids won't have access.

· Need standards in media arts for two practical reasons: one, the tools are different in media arts from all the other areas and they are utilized to support the other arts disciplines just as the other four are used to support media arts; second, VAPA is required for UC/CSU, so you if don't have VAPA with media arts as a category, how do you help a student taking a film class that satisfies CTE, but does not meet the UC/CSU requirement. The student is then faced with the decision of taking another arts class rather than the media arts class they desire to take.

· We definitely want to adopt media arts in CA. Like the forward thinking in those standards.

· For media arts, I would love to think that we could be forward looking and really consider adopting those standards. For a while we didn’t have credentials for dance and theater, but we did have standards.

· However, as a visual art teacher, I can’t teach media in depth. Students need additional time with media arts as a separate activity. I feel strongly about that, because I am doing media art in my classroom. Even if they have the amount of technology that I am applying in my lessons, which is a couple of months’ worth throughout a year; if they had that every year, starting in K through high school, they would not be anywhere close to being college or career ready; with media that is coming in a future we can’t even imagine, yet. 

· A media classroom is the place where those things can happen and develop. I understand fears of having this “extra component”, but I really feel strongly as a visual arts teacher that there needs to be this other place for students to explore all of those concepts, with all of the breadth and complexity that is involved that I can’t touch on because I have other standards that I have to address.

· Recognizing media subjects – looking at virtual reality, augmented reality, interactivity, mobile, wearable media, etc. Amazing stuff, a lot of which goes down to the foundations of what we are all teaching and how it works upward towards all the possibilities that we find our students engaged in. Understanding these foundations should also include looking at how ISTE looks at the same types of creative elements – collaboration, creativity, etc.

· When kids from our program come back after leaving for higher education – we had them for four years as a digital arts academy – they are not reporting that professors are devaluing our students, they are asking “where did you go to high school?” Part of that is because of overlapping relationship between VAPA and a fully approved arts, media, and entertainment program. That is a lot of course writing. It doesn’t happen overnight. The intersection and development of both college and career indicators, and when I consider that overlap, I wonder where is my program going to be if that comes into play? Part of this is the completion of a CTE pathway. That makes me feel comfortable, but I know from conversations with teachers across the state, a lot of them are not in the same situation I am in. They will need more support.

· Ask the VAPA committee to review the NCAS standards in each discipline to identify dance, music, visual arts, and theatre standards that address new media, technology, contemporary arts practices, etc. These could be highlighted or called out within the new standards as relating to use the use of technology as a creative tool, etc. In the new Framework, these call outs, could be discussed and /or in the Blueprint. 

· Ask the committee to review the NCAS Media Arts standards to identify standards that could be woven throughout the other four arts disciplines, added to specific disciplines, or that should be included in other content area standards, and/or to be included in the CTE standards. This again would be helpful in the Blueprint.

· Media standards are found in many different content standards including ELA, Math and Science. New Computer Science standards are being developed for which many university campuses provide partner courses with visual arts for students interested in game design. This would also be a good place to align the media arts standards.

Media Arts: No 5th Discipline – Blend Only
· Ask the committee to review the NCAS Media Arts standards to identify standards that could be woven throughout the other four arts disciplines, added to specific disciplines, or that should be included in other content area standards, and/or to be included in the CTE standards. This again would be helpful in the Blueprint.
· Do not indicate or separate out the Media Arts Standards as a “fifth” arts discipline for K-12. At this time, the College Board is not creating AP courses distinctly in media arts. They have rolled the media arts standards into Visual Arts and the other three arts disciplines. As the term, media arts, is not clearly defined for the K-12 setting where students are developing fundamental literacy skills and knowledge within the four arts disciplines and other content areas, it seems more developmentally appropriate to include a set or subset of these standards within and across all the content areas. 

· If we are not careful media arts could be another silo somewhere else. I want the 4 disciplines to own the media in their disciplines. I do not want them to feel that is someone else’s job (like over in CTE). Otherwise we are not going to affect change in our own disciplines.
Goal of Arts Education: Generally
· Students should be able to do what we ask in a lesson plan for the day but on a grander scale.
· Should be able to communicate across media/multimedia.
· Ability to go through a design thinking process, go through the design process in various art forms.
· Prepared for success with 21st century skills to take part in California's creative economy.
· Learn and understand the arts role in society through both direct experience and art making and through experience with the arts as audience members and gallery goers.
· Engage in the arts as a vehicle for self-discovery and self-expression

· More support for art at the elementary level to develop the whole child. Some districts rely on a parcel tax to provide teacher support that only produces nine lessons of music a year. The LCAP process needs to understand and value the development of the whole child. 

· Goals, develop curiosity and openness, which goes across all content areas, to explore and play, which are skills which are necessary to people in science, math, writing, history – goes across subject areas.
· Students should learn collaboration and participation in the arts and to be Ok with the creative part of it.
· By end of school, students should know the difference between illusion and reality and that perfection is not the goal. 

· Creativity and failing and rejection and being able to get up again and move forward is very important. Students need to learn how to fail effectively and then persevere past that.
· The power of the arts comes from participation (work at art but not for perfection’s sake). 
· They should have a sense of perseverance and that they have to work at it.

· Arts classes should be standing with core classes in priority, not vulnerable to budget cuts. 

· Become the adult who is not necessarily headed to become a professional artist but appreciates the value of art and culture in understanding themselves and other cultures. 
· I am calling out collaborative, empathy is a hard thing, especially with the teenage brain. Workforce creativity, and as we hear from our business partners, that students have the basic communication, reading, writing skills that will be needed. That they learn how to work well with other people – not just locked away in a personal studio. 

· Students should be able to take the techniques they learn in the classroom with them and apply it to all walks of life. Whether they become a professional dancer or they just want to stay fit, or use dance as a way to let themselves stay loose.
· General classroom teachers might have difficulty accessing high level in NCAS. Keep the specifics about teaching. Keep in mind the joy of learning in the arts. Cornerstone assessments are unique to NCAS and should stay. I hope those stay because they are helpful to classroom teachers regardless of their background.
Goal of Arts Education: Interdisciplinary Connections

· open-endedness of the student performance standards allows for students to engage in 21st century learning, collaboration, creativity, critical thinking and communication Build soft skills - habits of mind, collaboration, and project based

· I love that every discipline in NCAS has the same anchor standards. This is the first time that other people saw our arts teachers as the team that we thought we were. And including other disciplines, like media arts/music technology, all of that I love and is the greatest strength of NCAS vs the current standards where we are all in our own little boxes.

· Love the idea that we are the ARTS, all the arts and would love to keep that theme, that connection between them all. Because the arts are becoming more and more mixed together. Video game voice-overs is the largest place for actors to find work and that work crosses into everything we teach.

Goal of Arts Education: Artistic Literacy and Being an Arts Consumer

· Be able to say what they like and why they like it.
· Consume the arts with knowing.
· Focus on arts literacy, most students will not become pro, but they can be good arts consumers.

Goal of Arts Education: Build Confidence to Take Chances, Revision and Persistence
· One of the things I love about NCAS is in regard to editing. When you go back into your own work to improve/refine it. That skill in particular is really well laid out. It is an Ok part of making it better. You were not right the first time, and that is Ok.

· Be able to start something, possess the impetus to produce. 

· Be brave enough to take chances and make choices in an artistic process, which applies to other areas of life. There are students who are terrified to make a choice for themselves, because the first time they take an art class is when they are 14 and not earlier when they are much younger. Help them overcome their fear of taking risks.
Goal of Arts Education: Arts Education Needs to Begin in Early Elementary Grades

· Create an arts education system that demands that we start in elementary school and go on up into twelfth grade.

· Should have had multiple opportunities to participate in art along the way and not just have read about them.
College- and Career-Ready: College

· Students should have solid analysis skills. They should be able to look at any text (script, improve, whatever) and pull the information they need from that text or know where to go get it.

· We have the a-g requirements, which require just one year of art. HS counselors are sticking to art minimum. Yet higher level post-secondary institutions (i.e. Stanford, Harvard, Princeton, etc.) are looking for more depth, more perseverance in the arts – a higher level of arts participation: not one or two, but three and four years of participation.

· Students entering a college classroom need to know what primary colors are, what a musical staff looks like, to have heard or seen performances, or exhibitions, so they don’t have to be taught in college how to do that, to know that dance exists outside of clubs.

· I don’t think the goal of the VAPA standards should be a career in the arts.

· The standards should be structured to allow the student’s art experience, and the skills they learn, to be enjoyable and also transferable to wherever their path takes them.

· The foundation for arts education actually needs to be set in Pre-K and kindergarten, primary, middle, high school – so these expectations carry through their school experience and continue all through student's lives

· To get kids college ready, we somehow need to communicate to counselors that one year is not enough. We are bootstrapped by the current system at the HS level.

· What I like about these standards is they offer the opportunity to take students from diverse backgrounds, where they are, and we know many of the college prep programs are already basing their courses on NCAS. We are doing students a service by working with the NCAS, because when we send them off to college, they can go to another state they will have common language. We need to up the ante to help our higher education and get our kids career ready in the arts.

College- and Career-Ready: Career

· Another big thing for CA is the career piece around the arts. We know from the OTIS Report on the Creative Economy that 7% or our economy is the creative economy. And as I do the math, just for San Diego USD, that would be about 500 graduates a year that we should be providing with pathways into the creative economy specifically.

· Students should experience arts education as a core subject, discreet discipline, as interdisciplinary integration with all academic areas, and have the basic vocabulary of the arts, have the skills associated with one or more of the arts forms. As for the creative workforce, Sony Pictures is a partner with our school district –It’s not about creating more artists, but about creating a workforce that is creative, will benefit companies and communities that they are in.

· Students are not going to come out of HS as a ready to perform as an actor. There is so much more yet to learn. They are not yet ready to make the leap into career. Need more education – BFA and an MFA. 
· We don't teach arts so they become pros, but because there are other benefits: so they are culturally sound, critical thinkers. What are the competencies that are involved that the arts can address and lead to mastery? Not just turning out pro artists. 

· If a student wants to pursue those higher levels, by all means we should support them. However, the standards should be structured to allow the student’s art experience, and the skills they learn, to be enjoyable and also transferable to wherever their path takes them.
· Career ready: with regard to the tech aspect, I would expect them to know more safety rules, to know various design styles, how to work and function in a shop – both how to build and work with others. 

· Graduate with an awareness of the careers that exist in a creative economy, but also with art skills that include the skills to read and write as effective communicators across disciplines. 

· We are finally to the point that many students would love career readiness information about teaching the arts in theatre and dance. Now we can present this to them and say yes, this is a viable choice, and don’t have to go out of state to get this.
· I would like to add; not only are we teaching students to be career and college ready, we also have the opportunity to instill the idea of questioning and lifelong learning. Particularly when it comes to encore career – these kids will have 15-20 jobs. The idea of continued learning is very vital for us. 

· I don’t think the goal of the VAPA standards should be a career in the arts.
Other Recommendations: Access and Equity

· Culturally relevant: urban vs rural

· Make sure the document follows UDL, design principles. 
· Agree with the language of inclusion for SWD and having it woven throughout, but be user friendly given the various backgrounds.
· Another goal is that all students have access to equitable arts ed. with qualified teachers. For all, not privileged or disadvantaged by where they live. They should have arts experiences that include a balance of creating, performing, responding, and connecting. 

· Creating sample based assessments or performance tasks might be a way to calibrate the skill levels. If you have a migrant population, will be a challenge to ensure they have a full program.
· Make sure there is equitable access to adequate supplies, and space, and materials in order to deal with what the standards are asking us to do. 
Other Recommendations: Professional Development

· Cultural relevance: how of generalist vs specialist. The NCAS are a different language.

· The standards are a different language when a generalist looks at them. 
· Build into the standards an awareness of how elementary education is delivered versus secondary. How the standards are written for the generalist teacher in K-8 versus the specialized teaching in secondary.
· PD is the most important recommendation and cannot be stressed enough. Needs to be there to support the building of interest. You don’t have to pay for your own sub, you get the day and you are supported in building that interest and that PD support comes from the CDE.

· Develop a variety of PD around the standards, provide opportunities for coaching to districts.
· Connect the standards to the A-G requirements are they going to need to rewrite their courses.
· Leverage work that has already been done; look at the CCSESA programs, especially Creativity and the Core.
· Invest in teacher training, maybe using MOOCs.
· Recognize reality that multiple subject teachers in elementary are teaching these standards, so write them for those teachers.

· Teaching workshops for teachers.

· Really excited about the new standards, but don’t forget there is really good content in the current standards and teachers know them. Look at what’s good and keep it.

· How can we help teachers? Give them perks, like give them the tools they need. Pay teachers to attend professional development activities. Attend Webinars that pair new teachers with experienced teachers. Provide substitute teachers – articulate and make it available throughout. Should be taught by educators. Bring in the universities – articulate it all the way up.

· We, The California Arts Project (the California Subject Matter Project in VAPA and Career Arts) have found with piloting of the standards with teachers in our network and in working with California districts already using the NCAS standards, teachers of course need professional development around the shift in structure and intent of the standards from California’s VAPA standards to these. Once provided the overview and understanding the framing of the new NCAS, teachers with professional learning support have found them easy to work with, reflective of 21st Century learning expectations, support approaches to student learning found within other new California standards, such as students engaged in inquiry, understanding evidence and being able to use it to develop their own positions/arguments, include within the four arts discipline standards new media and art making processes, and support the larger overall expectation of students to become independent critical, creative, thinkers and doers. They also find them timeless in that with new technologies, art making practices and media, the standards are not restrictive but open to new disciplinary creative approaches. 

· Multiple subject, elementary teachers, will need just as they do now, professional learning in content and artistic skills of the arts to be able to implement the standards. This is and will be on-going until undergraduate and credentialing programs are changed. This has been the case for years. There are many existing resources to support multiple subject teachers. 

· Single subject arts educators we have engaged with in professional learning that then have used the standards to design instruction and then implement such instruction are in support of these new standards. They find them reflective of 21st Century learners, support preparing students for expectations of both college and career. They also are finding the new standards allow avenues of professional dialogue with other single subject teachers also using California’s new standards in their content areas. 

· A conversation needs to take place between teachers at all levels to highlight what needs to be done in the classroom to foster the passion, the critical thinking, etc. in all arts, because when they get to high school, it is too late.
· I would recommend that the new CA VAPA Standards be available to teachers in both digital/on-line format and in print format.

Focus Group Meetings
Focus Group 1: January 9, 2017: Santa Clara County Office of Education
Focus Group 1 Members Present:
	Name
	Affiliation

	Rhonda Chan
	East Side Union High School District

	Eric Engdahl
	California State University, East Bay

	Sofia Fojas
	San Francisco Unified School District

	Brett Griffith
	Palo Alto Unified School District

	Mikaela Huntsinger
	Pittsburg Unified School District

	Jessy Kronenberg
	West Contra Costa Unified School District

	Fillmore Rydeen
	Oakland Unified School District


Public Comments:
The oral public comments during this meeting were from individuals present at the Santa Clara County Office of Education and at the three separate videoconference locations listed below.

Alameda County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	Derek Fenner
	Arts Representative, Alameda COE
	Submitted in writing


San Mateo County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	Gary Waddell
	Superintendent
	· No comment

	Michelle Holdt
	
	· While we revise standards for theater and visual arts, it is important to also have conversations about how we are simultaneously planning and creating new credentialing programs for teachers of theater and visual arts. 
· Do not have those two conversations separately, one after the other. Conversations about credentials should be happening at the same time. Don’t put off developing credentialing programs until after we have new standards. Start building credentialing programs now so that the one conversation influences the standards conversation.

	Tom Stafford
	Principal, Pacifica, CA
	· Difficulty in implementing core standards. We find less than adequate curriculum materials to adopt. 
· Need invite publishers to attend the process so they can see what goes on in drafting the standards.

· They will see how they can create new materials that are customized to the new VAPA standards and not just take old materials and make minor adjustments.


Stanislaus County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	Amy Shaber
	VAPA Coordinator, Stanislaus COE
	· Cultural relevance: how of generalist vs specialist. The NCAS are a different language.

· The standards are a different language when a generalist looks at them.
· Build system that develops earlier access to the arts starting in Kindergarten. Creates the needed passion.


Santa Clara County Office of Education Public Comment
	Name
	Affiliation
	Summary of Comments

	Jeannine Flores
	VAPA Coordinator, Santa Clara COE
	No Public Comment


Focus Group 2: January 26, 2017: California Department of Education
Focus Group 2 Members Present:
	Name
	Affiliation

	Mary Beth Barber
	California State Library

	Melissa Bramham
	Elk Grove Unified School District

	Robert Bullwinkel
	Fresno County Office of Education

	Rachel Hallquist
	Mount Diablo Unified School District

	Julie Judd
	Ventura Unified School District

	James Mazzaferro
	Cosumnes River College

	Dain Olsen
	Los Angeles Unified School District

	Patty Taylor
	California County Superintendents Educational Services Association

	Amber Ward
	California State University, Sacramento

	Larry Williams
	San Juan Unified School District


Public Comments:
The oral public comments during this meeting were from individuals present at the California Department of Education and at the three separate videoconference meeting locations listed below.

Butte County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	David Tamori
	Retired Art Instructor, Oroville UHSD
	· By end of school, students should know the difference between illusion and reality and that perfection is not the goal.

· The power of the arts comes from participation (work at art but not for perfection’s sake)

· They should have a sense of perseverance and that they have to work at it.

	Nancy Silva
	Butte COE
	· Still lacking accountability that the standards are taught (she really means the subject is taught, standards are not mandated). The law says that the arts in all disciplines must be taught. Need accountability.
· Assessments need to be integrated.


Humboldt County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	Judy Sheppard
	Retired music teacher
	· The USDE declared music a core subject in terms of funding for LCAP, not an auxiliary subject.
· Assessments in the arts should be portfolio based, not a bubble test. Portfolio worked for high school level.

	Kristina Escalante
	Ceramics Teacher
	· NCAS standards are organized by grade level. But I like the way the CA VAPA Standards are grouped to encompass a couple of different grade levels. 
· Funding will not allow for a teacher at each grade level to teach every standard.


Shasta County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	Jennifer Baker
	
	No Public Comment


California Department of Education Public Comment

	Name
	Affiliation
	Summary of Comments

	Shirley Mitchell
	Artist and has taught art
	· How do we get this great stuff into the districts and into the classroom? That’s my wish. Not someday, but now. 
· Children need to draw, and touch, and play, and interact with each other.

	Kim Marin
	CSU Fresno
	· Teaching workshops for teachers.

· Really excited about the new standards, but don’t forget there is really good content in the current standards and teachers know them. Look at what’s good and keep it.

· The arts are for everyone, not just those who are talented or considering a career in the arts.

· Sense of a developmental level across the disciplines. What should a second grader be able to do, developmentally, in dance, versus other grade levels?


Focus Group 3: January 30, 2017: Los Angeles County Office of Education

Instructional Quality Commissioners Attending: In Los Angeles – Muller, Tonkovich, Chao; and Freiermuth – via San Diego videoconference
Focus Group 3 Members:
	Name
	Affiliation

	Matt Cauthron
	Palm Springs Unified School District

	Patrice Cooley
	Irvine Unified School District

	Michael Despars
	Fullerton Joint Union High School District

	Krista Carson Elhai
	Claremont USD

	Shana Habel
	Los Angeles Unified School District

	Gai Jones
	CSU East Bay

	Michele Nelson
	Luther Burbank Middle School, LAUSD

	Nicole Robinson
	Fontana Unified School District

	Tony (Anthony) Spano
	Culver City Unified School District

	Russ Sperling
	San Diego Unified School District

	James Jared Taylor
	Temecula Unified School District

	Steve Venz
	Orange County Department of Education


Public Comments:
The oral public comments during this meeting were from individuals present at the Los Angeles County Office of Education and at the three separate videoconference meeting locations listed below.

Fresno County Office of Education Public Comment (video conference)
	Name
	Affiliation
	Summary of Comments

	Jennifer Poole
	Fresno County Office of Education
	· Panel’s comments were thoughtful. Add foundational skills, entry points for all students to enter at all grade levels; make them clear and easy for teachers to unpack. (Spokesperson for her attendees.)


San Diego County Office of Education Public Comment (video conference)
	Pauline Crooks
	San Diego County Office of Education
	· General classroom teachers might have difficulty accessing high level in NCAS. Keep the specifics about teaching. Keep in mind the joy of learning in the arts.

	Matthew Armstrong
	San Marcos Unified School District
	· Keeping the enjoyment in arts, especially at early ages, and have flexible scheduling for arts teaching of standards: what does an arts course that meets 6 times a year, versus 40 minutes, once a week all year, versus 2 units of 40 minutes once a week, reflect different accessibility levels

	Commissioner Lori Freiermuth
	Instructional Quality Commission
	· Enjoyed conversations and will take this into work of the IQC and you will see it reflected in our decisions and our meetings.


San Bernardino County Office of Education Public Comment (video conference)
	Armalyn Del La O
	San Bernardino County Office of Education
	· Same as previously said, stick with the NCAS.

· Think through the fact that these standards are student standards, performance standards, so when we talk about teachers we should be talking about teacher development and what they need to know at pedagogy classes at the university, and that teachers know what students need to have to reach proficiency. So that the NCAS are driven by students’ point of view, not from the teachers point of view. The student is demonstrating those things within the disciplines. Keep student- driven

	Ryan Duckworth
	Bloomington High School
	· Thank you to the panel – reiterate – artists, creation an important thing we do, and I hope that we can keep sight of making sure that creation, teaching students to be creators, can be central to a lot of what we are doing. And we are preparing people not just college and career, also life skills through art. Personally, as a music teacher – highly recommend we stick with NCAS. I fear that if we tweak too much with going beyond the NCAS, we might end up with something that is unwieldy than what could actually be useful. Good starting point and stick to it as closely as possible.


Los Angeles County Office of Education Public Comment
	Ginger Rose Fox
	Los Angeles dance teacher
	· Important that we make sure all students, Pre-k-12, have opportunities for developing foundational knowledge in all arts disciplines, and an opportunity to become proficient in one or more than one.

· That they understand that there is no one right answer in the arts, that there are multiple solutions to a given problem, that there are many ways of knowing and communicating.

· That they know it is really important to take risks, that arts are core of instruction, the heart of what we do and not elective.

· Culture of self, family and ethnicity is part of the standards.

· The NCAS are awesome – but I do have a little concern that some disciplines have more requirements than the others.

· As preparation prior to an assessment, that there is better alignment from one discipline to another.

· Online model is incredible, makes it adaptable for individual districts throughout our diverse state.

· For individual teachers to be able to create their own curriculum.

· Make sure there is equitable access to adequate supplies, and space, and materials in order to deal with what the standards are asking us to do. 
· Use arts to save the arts, to create the arts, and make it lifelong.

	Dana Hammond
	Choice Group, New Media Arts education program
	· My experience and talent with music took me around the world, which introduced me to financial literacy, to understand why math was important, why English was important.
· Use the technology of gaming and music composition as a gateway to a career pathway, to find an arts pathway. We have credentialed CTE teachers, entertainment partners, career ready is a big piece. 
· Students are inundated with pop culture and fast pace of Internet. We show them how those are connected to math and English. Via dance, visual arts, we combine those other disciplines with technology. 

· New person to the industry. Our approach is challenging, but it has been working. I want to promote the idea that creativity creates jobs. 

	Commissioner Brian Muller
	IQC Member and Co-Chair of VAPA Subject Matter Committee
	· Thank you all.

· Difficult to dig through all the resources that are out there. It takes a lot of time and there is a lot of discussion that needs to happen at the local level and across the State so that there is quality arts instruction across the board.

· Many of the things discussed today will end up in the standards and some not. Some things will be beyond the scope of what standards handle in and of themselves.

· For example, standards for professional development will probably not land in the CA VAPA standards. But it will be critical down the road when we move into development of the VAPA framework. That is where the discussion of professional development can take place.

· Please stay engaged and tell people you know. It is important that they add feedback. 


Written Comments Submitted
Written Comments from Focus Group 1: 

January 9, 2017, Santa Clara County Office of Education
No written public comment submitted.
Written Comments from Focus Group 2: 

January 26, 2017, California Department of Education
From:
Stephen Battaglia
Sent:
Thursday, January 26, 2017 1:21 PM

To:
VAPA
Subject:
VAPA 2018 Standards

California Department of Education
Jan. 26, 2017

Focus Group Discussion Questions

2018 Visual and Performing Arts Content Standards
Identifying goals for Arts Education grades 1‐5
Goal: Increase Elementary school Music Appreciation Programs
Few schools have any tech music appreciation. The ones that do only include‐ playing an instrument, singing, or dancing. None teach or explain about music is or the elements of music as‐ what instruments sound like, life stories of musicians and classical composers and how they got started, different types and sounds of jazz and the words used in that venue, or all about the background of Opera‐ its nomenclature, going to an opera, stories, and their music.

A scaffold Music Appreciation Program would help all children not only learn about music now but will take this learned information into their adult years. There is a volunteer program that has been in operation for the past 16 years in three school districts in the Coachella Valley. It can only cover less than ½ of these 52 schools. No music background is required and each teacher could present these programs in one 40 minute or a three lesson curriculum. Sounds too simple and it is. You can get more information about Mr. McSymphony’s Music Appreciation Programs on web site: mrmcsymphony.com.
A free classroom or MPR demonstration along with a complimentary set of material is available if there is any doubt on their effectiveness as touted by principals and teachers alike.

All elementary school students need a Music Appreciation Program.
Stephen Battaglia
From:
Nancy Caravez

Sent:
Wednesday, February 01, 2017 2:53 PM

To:
VAPA
Subject:
New National Core Arts Standards

Dear Instructional Quality Commission,

I have been a student at Chico State University of California for three years now. I am writing in support of adoption of the New National Core Arts Standards as our new State Standards and will respond to the 4 items below in with more details.

Best regards, 
Nancy Caravez

1. Identify some goals for arts education. At the end of their Pre-K–12 studies, students engaged in learning California’s VAPA Standards should … 
(1) have developed a personal relationship with the 5 arts that are included in the National Core Arts Standards, 
(2) competency in the use of a broad scope of materials and style/techniques in each of the arts, and 
(3) strong critical thinking skills in each arts discipline with which they can continue to enjoy and learn from the arts and be able to share their mindful enthusiasm for the arts with others.

2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS? 
NCAS are already beautifully written and have a very sound structure, including anchor standards, the 4 processes, enduring understandings and essential questions. California might add specific attention to the diverse cultural and ecological realities of this state and how the arts can connect us with these.

3. What content in each of the core artistic disciplines should be covered in Pre-K–12 VAPA education?

· What knowledge and capabilities would define a college-ready student in each discipline?

· What knowledge and capabilities would define a career-ready student in each discipline?

I find that the NCAS and the California Common Core Literacy Standards address these questions thoroughly and that teachers themselves can set any more specific goals that they deem necessary for their students/schools/districts.

4. Finally, what other recommendations do you have to ensure that California’s VAPA Standards will be a useful tool for California’s educators? 
California simply needs to enforce the laws that are already in place regarding each students’ right to quality education in all subjects, including the arts and California needs to continue to be vigilant about making sufficient funding available for this education, including continued professional development for teachers in the arts.
From:
Cotner, Teresa

Sent:
Monday, January 30, 2017 11:00 AM

To:
VAPA
Subject:
California VAPA Standards adoption

Dear Instructional Quality Commission,
I have been an art educator in California for over 2 decades, as a high school art teacher and, for the last 16 years, in high education in the UC and CSU. I am writing in support of adoption of the New National Core Arts Standards as our new State Standards and will respond to the 4 items below to include more details.

Best regards, 
Teresa L. Cotner, Ph.D. Professor of Art Education 
Regional Co-Director, Northern California Arts Project 
Department of Art and Art History 
California State University, Chico 
Chico, CA 95929-0820 
From:
Jaclyn Edge

Sent:
Thursday, February 02, 2017 6:14 PM

To:
VAPA
Subject:
Public Comments for VAPA standards

1.
Identify some goals for arts education. At the end of their Pre-K–12 studies, students engaged in learning California’s VAPA Standards should …
o
Appreciate the Arts at a basic level - part of the K-12 experience (possibly even requiring more than one year in High School so it really does seem like it’s even with other subjects).
o
Be able to work within the perimeters of a given ensemble as a team as well as hold your own as a soloist.

o
Have a basic understanding of sound properties (how sound works, how to manipulate instruments of all families, etc.).
o
Understand how Music and Mood have a direct affect/effect on our lives as human beings, and helping non- musicians to make those connections so they can make more informed choices in daily life (as in, helping parents in understanding that the video games their children play have music that is designed to get them hooked and keep playing, or helping students understand that Music helps to make a scene come alive in movies).
2.
The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS?
o
The main problem I find is that the standards themselves are fine but the support within each school district doesn’t make those standards attainable in a realistic way (meaning, we can’t possibly prepare our students to be FINE ARTS college ready as a push-in teacher at 30 minutes a week in Elementary school which pushes their learning curve to the upper grades, thus holding them back from the level of music they can play on their instruments/sing in a choir, for example). Our issue—from my viewpoint—is with funding, building space, instrument maintenance, community support and each school district and/or school valuing the arts above, say, football uniforms being updated every year.
3.
What content in each of the core artistic disciplines should be covered in Pre-K–12 VAPA education?
All of them? This question doesn’t make sense to me, if I’m being honest. Are you asking me what I think parents should be doing before their children attend school? If so, I think parents should expose their kids to as much as possible, within their abilities and budget. If you’re asking what we’re doing in Pre-K and TK classes…..they need gross motor development and social skills.

o
What knowledge and capabilities would define a college-ready student in each discipline?
i.
Proficient on an instrument/voice (as the University requirements would lay out, and depending on which college you go to, that will vary in many ways).

ii.
Read at least one clef (treble helpful to know as well if on a bass clef instrument) proficiently. 
iii.
Dictation exposure - rhythmic/melodic.
iv.
Basic Theory/Music Fundamentals.
v.
Understanding how to produce the sound you hear in your head out of your mouth (singing)

o
What knowledge and capabilities would define a career-ready student in each discipline?
i.
Appropriate degree for specific area of the Arts in which one is making a career out of (Music Education, Music Technology, Music Therapy, etc.)

ii.
Working knowledge of Economic structure within country where one will have their career (because the Arts are all over the world) so they can survive as a working artist, whatever that capacity may be.

iii.
Networking & Marketing skills now required to be successful in the Arts at all levels, including Education.

iv.
In my experience, the more one knows in various disciplines (even outside of the Arts), the more opportunities one could have to put a creative mind to work for the betterment of all ones endeavors. It gives one insight that others don’t have and could end up being a huge asset to one’s local community, state, or even the Nation, as it pertains to the Arts.

4.
Finally, what other recommendations do you have to ensure that California’s VAPA Standards will be a useful tool for California’s educators?
There’s some HUGE need for those who decide what to teach in college to actually go out and see what the job market is for the people who will be out in it within the current job market (I recommend every 2-3 years) as the market changes rapidly these days and the Arts needs to keep up if it wants to continue to thrive.

I know for myself, I could have had way more preparation for teaching Elementary music and frankly, my theory teachers in college didn’t want to teach so we didn’t really learn, so it was a waste of time and money and now I’m having to relearn on my own (which I’m capable of) which I’m sure you can see where I am frustrated, as I am now a Music teacher and understand this side of it. When I compare what my colleagues learned in the CSU system, we didn’t have the same classes, so perhaps the Universities can start there to ensure that no matter what CSU you go to, you will get the same information, as the younger generations are more prone to travel across the state to find work, depending upon the area.

Jaclyn (Jackie) Edge 

Music (3rd‐6th) 

VAPA ‐ Bay D
From:
Bill Funkhouser
Sent:
Friday, January 27, 2017 2:26 PM

To:
VAPA
Subject:
Public comment from Humboldt County

I was a part of the video link focus group from Humboldt County but did not speak last night. I have two comments:

1) The National Core Arts Standards are impressively well written and thought out. More than 100 experts from 30 states crafted and revised the draft standards. These experts were selected for writing teams based on their broad range of teaching experience – collectively representing every level from early childhood through higher education. Researchers from each arts discipline and the College Board reviewed child development research and best practices in arts education from across the U.S. and internationally. Successive standards drafts were posted for public review twice in 2013 and again in 2014. As a result of the public review process and series of focus groups sponsored by various organizations, more than 6,000 individuals provided comments and suggestions that informed the final standards.
I doubt California can match the intense efforts and expense that went into creating the outstanding National Core Arts Standards and I suggest they are adopted in their entirety for California. Efforts to meld the California VAPA standards with the NCAS will create a fractured and less effective document.
2) The question was often asked last night, "How can we ensure the arts are taught regularly in our schools?" 
Integrating the arts into core content is one possible answer to this question. Student engagement is increased and teaching of core subjects improved when the arts are a part of everyday instruction. Until the arts are seen as a way to effectively help teach all subjects they will be relegated to being subjects taught "as time allows". As we know, this means the arts are taught rarely.
The NCAS exemplify the kind of instruction our students deserve: student centered, inquiry based collaborative learning where the concept of comprehensive education goes beyond reading and math. The California Arts Framework should guide the interpretation of the NCAS to emphasize the importance of making the arts part of core instruction. Students process the world best when they use the arts to create their own understanding of it. Let's make arts integration a cornerstone of the new framework.
Thank you for considering these comments.
Bill Funkhouser
North Coast Arts Integration Project Coordinator 
Eureka City Schools District Office
From:
Kathleen Hailey 
Sent:
Thursday, February 02, 2017 10:01 PM

To:
VAPA
Subject:
Question for consideration on the VAPA standards

I have worked with The Valley/Sierra California Arts Project for more than 17 years and recognize the Herculean effort that is evident in the document under consideration. My deep thanks to all who participated. Our task is, indeed, Herculean when compared to other core standard areas. This is my concern:

While working with classroom teachers throughout VSCAP service area, the constant theme presented by the educators in our workshops, classes, and training was one of lack of confidence in actually "teaching" the arts to their students - regardless of the discipline - because they had never had it in their primary education nor in their teacher credentialing courses. Here is my question:

As a body, how will you provide the necessary preparation for the teachers charged with providing the beginning instruction to our K-8 students?

The California Arts Project has been focused on this very issue for most of its existence - we need more classes and more funding to make this a reality for the children of California. I certainly hope this become in integral part of the implementation of the new guidelines.

Best Regards, 

Kathleen Hailey

From:
Caitlin Schwerin
Sent:
Monday, January 30, 2017 12:12 PM 
To:
VAPA
Subject:
Re: New National Core Arts Standards

Dear Instructional Quality Commission,

I am studying to become an art educator in California. I am writing in support of the adoption of the New National Core Arts Standards as our new State Standards and will respond to the 4 items below in with more details.
Best regards,
Caitlin Schwerin
 Paradise, CA 95969

1. Identify some goals for arts education. At the end of their Pre-K–12 studies, students engaged in learning California’s VAPA Standards should …

1. Have developed a personal relationship with the 5 arts that are included in the

National Core Arts Standards

2. Show competency in the use of a broad scope of materials and style/techniques in each of the arts, and

3. Acquire strong critical thinking skills in each arts discipline with which they can continue to enjoy and learn from the arts and be able to share their mindful enthusiasm for the arts with others.

2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS?

NCAS are already beautifully written and have a very sound structure, including anchor standards, the 4 processes, enduring understandings and essential questions. California might add specific attention to the diverse cultural and ecological realities of this state and how the arts can connect us with these.

3. What content in each of the core artistic disciplines should be covered in Pre-K–12 VAPA education? 
What knowledge and capabilities would define a college-ready student in each discipline?
I find that the NCAS and the California Common Core Literacy Standards address these questions thoroughly and that teachers themselves can set any more specific goals that they deem necessary for their students/schools/districts.

4. Finally, what other recommendations do you have to ensure that California’s VAPA Standards will be a useful tool for California’s educators?

California simply needs to enforce the laws that are already in place regarding each students’ right to quality education in all subjects, including the arts. California needs to continue to be vigilant about making sufficient funding available for this education, including continued professional development for teachers in the arts.

From:
Amber Ward
Sent:
Friday, January 27, 2017 11:15 AM

To:
VAPA
Subject:
additional focus group comments

Greetings. Thank you for hosting yesterday's focus group. I enjoyed the conversation and getting to know my colleagues. I outline a few additional thoughts, below.

Re question 1: It occurred to me that meaning making was not mentioned at all during the event. I believe it is paramount for K-12 teachers to challenge their students by engaging them with content they find meaningful. Often meaning making is achieved through conceptual and thematic processes.

Re question 2: Along those lines, Larry asked, "What does the group mean by process [versus product]?" I didn't get a chance to respond, but want to now. The NCAS and CCSS are successful because they are not prescriptive. The aforementioned standards send a message to professionals that they can be trusted to know themselves and their students and curriculum. The NCAS and CCSS are ambiguous, but don't we traffic in ambiguity as artists? Don't we want our students to be comfortable with ambiguity, as well? Artmaking is not a one-size-fits-all endeavor.

Additionally, I concur with much of what Dain said: California has a golden opportunity to initiate standards that are both intersectional and postmodern.

Thank you for your time. 
Sincerely,
Amber
Amber Ward, PhD

Assistant Professor, Art Education

Credential Advisor for the Pre-Credential Program in Art

Art Department

California State University, Sacramento
Written Comments from Focus Group 3: 

January 30, 2017, Los Angeles County Office of Education
From:
Kristine Alexander
Sent:
Thursday, February 02, 2017 6:31 PM

To:
VAPA
Cc:
Mary Rice

Subject:
VAPA Standards Feedback

Attachments:
Public Comment on VAPA Standardskalexander.docx

Hello,

Here are some of my beginning thoughts and feedback on the VAPA standards. I respectfully submit them as public comment.

Thank you,

Kristine Alexander

Kristine Alexander
Executive Director, The California Arts Project

CSU San Bernardino

5500 University Parkway FOB 249

San Bernardino, CA 92407

909 537 7542
Fax 909 537 7545 www.tcap.net
Facebook: The California Arts Project (TCAP)

Submitted by Kristine Alexander:
Responses to Questions:

2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS?

· Following current past practice with the adoption of new California’s new ELA, Math and Science (NGSS) standards, my suggestion is to use the NCAS Dance, Music, Theatre, and Visual Arts standards and their structure (artistic processes, Enduring Understandings, and Essential Questions, glossary, etc.) as the basis, and add up to 10 to 15 % if needed to reflect any California specific goals for student learning in the arts. California had a writer on each of the four national NCAS arts discipline teams, including myself, the only state with such representation. California also had the largest amount of public comment on the multiple opportunities for public comment on NCAS four arts discipline standards. California had a vocal role in the NCAS development. 

· Rename the “anchor” standards to something like “overarching idea” or “overarching goal”, as we have found with teachers and others, the term “anchor standard” often causes confusion. Often educators engaging with the standards on their own without contextualization of the format, think the anchor standard is the standard and don’t realized the actual individual standards are the standards. This was also a lesson learned from our first and still only CA VAPA standards with the misunderstanding that the component strand was the standard.

· We, The California Arts Project (the California Subject Matter Project in VAPA and Career Arts) have found with piloting of the standards with teachers in our network and in working with California districts already using the NCAS standards, teachers of course need professional development around the shift in structure and intent of the standards from California’s VAPA standards to these. Once provided the overview and understanding the framing of the new NCAS, teachers with professional learning support have found them easy to work with, reflective of 21st Century learning expectations, support approaches to student learning found within other new California standards, such as students engaged in inquiry, understanding evidence and being able to use it to develop their own positions/arguments, include within the four arts discipline standards new media and art making processes, and support the larger overall expectation of students to become independent critical, creative, thinkers and doers. They also find them timeless in that with new technologies, art making practices and media, the standards are not restrictive but open to new disciplinary creative approaches. 

· Multiple subject, elementary teachers, will need just as they do now, professional learning in content and artistic skills of the arts to be able to implement the standards. This is and will be on-going until undergraduate and credentialing programs are changed. This has been the case for years. There are many existing resources to support multiple subject teachers. 

· Single subject arts educators we have engaged with in professional learning that then have used the standards to design instruction and then implement such instruction are in support of these new standards. They find them reflective of 21st Century learners, support preparing students for expectations of both college and career. They also are finding the new standards allow avenues of professional dialogue with other single subject teachers also using California’s new standards in their content areas. 

· The NCAS standards have an increased emphasis on each child’s own creative development not found within our current VAPA standards. This will cause a shift in thinking for the arts teachers, as it is not always about the concert or the art project, but supporting students in developing their own unique creative skill sets (which transfer to other aspects of their work and lives) and in inquiry, exploration and refinement of work. NCAS supports students in developing other 21st C skills that will be necessary for success in college and career, such as collaboration, grit, and communication within the learning of the arts. 

· The new standards allow for local contexts in type of arts courses offered, as they don’t as the existing old CA VAPA standards often tell the teacher what to do through outlining of specific vocabulary, tasks or projects as opposed to outlining expectations of student learning. Since the old VAPA standards were created, we have all learned more about standards, and new technologies have been invented that are used within the art forms to create, document and/or exhibit and share art works. The NCAS embeds these new technologies and future technologies as well as shifting from content to performance standards – articulating student learning expectations. 

· The new standards take into account that at this time, not all students have the opportunity to learn sequentially in each art form, each year. The NCAS standards can be adapted to fit the local specific arts courses and teaching contexts.

· Issue of Media Arts:  

· Ask CDE to develop a Blueprint on how, like Global and Environmental literacy, media literacy and the use of media to convey messages and expression can and should span across all areas of learning. 

· Ask the VAPA committee to review the NCAS standards in each discipline to identify dance, music, visual arts, and theatre standards that address new media, technology, contemporary arts practices, etc. These could be highlighted or called out within the new standards as relating to use the use of technology as a creative tool, etc. In the new Framework, these call outs, could be discussed and /or in the Blueprint. 

· Ask the committee to review the NCAS Media Arts standards to identify standards that could be woven throughout the other four arts disciplines, added to specific disciplines, or that should be included in other content area standards, and/or to be included in the CTE standards. This again would be helpful in the Blueprint. 
· Do not indicate or separate out the Media Arts Standards as a “fifth” arts discipline for K-12. At this time, the College Board is not creating AP courses distinctly in media arts. They have rolled the media arts standards into Visual Arts and the other three arts disciplines. As the term, media arts, is not clearly defined for the K-12 setting where students are developing fundamental literacy skills and knowledge within the four arts disciplines and other content areas, it seems more developmentally appropriate to include a set or subset of these standards within and across all the content areas. 
3. What content in each of the core artistic disciplines should be covered in Pre-K–12 VAPA education? 

· What knowledge and capabilities would define a college-ready student in each discipline?

· What knowledge and capabilities would define a career-ready student in each discipline?

Given we are in the 21st C, the approach of the other next generation standards, and the variety of teaching contexts of the arts within California, not all the specific content of each discipline and all the variations can or should be spelled out in the new VAPA standards. The glossary aspect of the NCAS provides additional support and pointers to those that may not be well versed in arts content knowledge or child development in relationship to arts learning. It would be impossible to capture all the content knowledge and skills, while also any list would set limits on the content taught. The glossary is useful also, as single subject arts educators shape the specific scope and sequence and related instructional units for their students. This ensures culturally relevant and locally contextualized instruction. A new VAPA framework should and would provide guidance and point those needing resources to such content supports. 

4. Finally, what other recommendations do you have to ensure that California’s VAPA Standards will be a useful tool for California’s educators?

As The California Arts Project, we work with over a thousand teachers of the arts each year including multiple subject, single subject, and career arts educators. We find providing teachers hard copies of the VAPA Framework and Standards and not Content Literacy/Language Standards is critical for individual and collaborative learning and planning. I would recommend that the new CA VAPA standards and Framework be available to teachers in both digital/on-line format and in print format. 

From:
Donna Banning

Sent:
Wednesday, February 01, 2017 6:07 PM

To:
VAPA
Subject:
Focus Group Discussion Question Responses-CA VAPA Revision

Attachments:
2018 Standard revision Focus Group Discussion Questions.docx

The attached document is intended for inclusion in the public comments related to the revision of the California's VAPA Standards, to be forwarded to the Instructional Quality Commission and State Board of Education, concerning the Focus Group Discussion Question Responses.

Submitted by, Donna Banning

California State University, Long Beach

Art Education Lecturer, Retired
Submitted by Donna Banning:
Discussion of the following questions will ensure that the revision of the Visual and Performing Arts Content Standards for the California Public Schools: Pre-Kindergarten Through Grade Twelve (VAPA Standards) includes the voices of arts educators in California.
1. Identify some goals for arts education.

During the Pre-K-Grade 12 learning experience in the visual arts, California public school students will…

· Develop a visual arts vocabulary to use for perceiving, creating, analyzing, understanding and assessing artworks;

· Develop ways of “seeing” and perceiving artworks according to life experiences, learned knowledge and applications;

· Master the skills required for application and use of visual arts media;

· Apply the skills and use the media to expand imaginative ideas and communicate meaning to create original artworks;

· Use visual metaphors in original artworks and be able to write about and discuss them;

· Analyze the art, from a variety of world cultures, according to visual content, cross cultural influences and customs;

· Understand the historical and cultural significance and contributions to the visual arts community worldwide;

· Discuss the past and present influences found in California artworks;

· Derive meaning and discuss the aesthetic value of art from the past and the present, including original artworks of their own using visual arts vocabulary and conventions;

· Learn to use and apply written and spoken conventions of art criticism in discussing artworks;

· Develop a portfolio of original ideas and artworks for college applications and public presentation;

· Apply assessment criteria to measure the learning outcomes achieved with the creation of original artworks, written responses and active critiquing;

· Apply what they have learned in the visual arts to the other core subjects: English, history-social studies, mathematics, science and the performing arts;

· Learn about careers in the visual arts;

· Apply the same creative thinking, mastered in the visual arts, including problem solving, communication techniques, time management and the use of resources to lifelong learning and careers.

2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standard (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the discipline covered in the NCAS.

Updating the California standards can be accomplished by incorporating some of the NCAS essential questions into the revised document. The areas of the NCAS that are particularly weak concerning the CA standards requirements are the creative expression, aesthetic valuing, historical-cultural and career aspects. With the arts such an important part of the CA economy the standards need to be much deeper concerning original thinking, creative ideas and imagination as applied to the creative process and lifelong learning. 

The five Component Strands in the CA document are the essence of the standards. The four sections of the NCAS standards: Creating, Presenting, Responding and Connecting are all very broad. If that format is essential for revising the CA standards, then I would suggest that each of those four sections be strengthened with the inclusion of many of the current CA standards. The CA standards are more specific and actually spell out the aspects of visual arts education that each grade level should be taught and master. There are too many specific “activities” in the CA standards that should be eliminated or revised, but we must not “throw out the baby with the bath water” and take away the main ideas in the CA standards. Those five Component Strands contain important aspects of visual arts education (and performing arts education) that have informed educators of the valuable and important aspects for the development of curriculum and lessons.

The CA standards include the media arts and it seems reasonable to continue to include them in any new CA document and enhance them in the new CA VAPA 

3. What content in each of the core artistic disciplines should be covered in Pre-K -12 VAPA education?

-What knowledge and capabilities would define a college-ready student in each discipline?

A college-ready visual arts student will have mastered a continuous Pre-K -12 visual arts curriculum based on the CA VAPA content standards, that includes the following knowledge and capabilities:

· Knowing the vocabulary of the visual arts and being able to apply it to the creation of original artworks;

· Observing the immediate space around them and translating those observations into a series of sketches, artworks and visual experiences;

· Expressing feelings and ideas in a variety of personal artworks;

· Understanding those aspects of artworks that include and reflect advanced visual arts ideas and imagination;

· Discussing and writing about the aesthetics of artworks produced over time and in the present;

· Learning about and analyzing the artworks of a broad spectrum of cultures and the particular influences they may have had or will have on individual, local and world wide artists and art;

· Being able to apply knowledge, criteria and experience to meaningful discussions, critiques and writing about artworks;

· Developing a portfolio of personal expressions for presentation to peers, the public, or for college applications;

· Connecting visual arts concepts to other core subjects in a meaningful and productive manner;

· Understanding the career possibilities available to college-bound visual arts students; 

· Knowing how to use all of the aspects mastered in visual arts study and experience for lifelong learning during and beyond the college experience.
-What knowledge and capabilities would define a career-study student in each discipline?

A career-study visual arts student would have mastered all of the items listed above and would also have:

· Researched the careers available in the field of interest;

· Focused on those skills needed for the field of interest;

· Interviewed artists working in the field of interest; 

· Researched job opportunities available, including salaries and opportunities for training and advancement;

· Researched the requirements for career-training and/or college in the field of interest; 

· Served as a work experience student in the field of interest;

· Explored visual arts fields beyond those focused on within the range of career possibilities;

· Developed an extensive portfolio of ideas, concepts, and artworks for presentation; 

· Exhibited/published at every opportunity.

4. Finally, what other recommendations do you have to ensure that California’s VAPA Standards will be a useful tool for California educators?

· In order to create a document that will provide useful visual arts guidelines/tools for Pre-K-12 educators in California, there needs to be particular attention paid to input from many, many classroom educators, visual arts educators, administrators and university art education program faculty from all levels. The process of writing, rewriting, rewriting the rewrites, and adapting to revise the California VAPA Standards for final adoption and publication is very important 

· It is especially important to provide the Pre-K -6 educators with strong and meaningful standards that will allow them to teach visual art as a core subject, with confidence and knowledge. Many of the Pre-K-6 educators in CA did not experience the visual arts in their own elementary school education and need guidelines that are NOT vague. Their only visual arts knowledge may have come from their college education teacher training, which is usually not an in depth experience due to time constraints and other required class requirements. The VAPA Standards revision writers need to put themselves in the 3rd grade classroom as an educator with very limited visual arts experience and education and make certain that the guidelines/tools presented in the standards document will provide them with the foundation, knowledge, and information they need to teach a successful visual arts curriculum. 

· Without strong CA VAPA standards, the visual arts (and performing arts) education of all Pre-K -12 students will be impeded and minimized. 
From:
Armalyn De La O
Sent:
Thursday, February 02, 2017 6:42 PM

To:
VAPA
Subject:
Public Comment on VAPA Standards
Attachments:
Public Comment on VAPA Standards_ADeLaO.docx

Armalyn De La O 

Director, RIMS California Arts Project

Inservice Coordinator, The California Arts Project

5500 University Parkway, FOB 249

San Bernardino, CA 92407

President, California Art Education Association
President, CMEA Southeastern Section
Submitted by Armalyn De La O:
2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS?

· As in current past practice with new CA State Standards in ELA, Math, and Science we should adopt the National Core Arts Standards as written for Dance, Music, Theatre and Visual Arts, and then add any specifics that are uniquely California. 
· We should look at the NCAS: Dance, Music, Theatre and Visual Arts standards for the use of new media already written in each of these disciplines. If anything is missing, we should supplement from the media arts standards. 
· Media standards are found in many different content standards including ELA, Math and Science. New Computer Science standards are being developed for which many university campuses provide partner courses with visual arts for students interested in game design. This would also be a good place to align the media arts standards.
· We have been working with many districts using the new National Core Arts Standards in the development of curriculum and assessments. They have found them to be refreshing and exciting to see the spiraling knowledge and skills students must demonstrate throughout their PK-12 grade experiences in each of the artistic processes and their process components. The response has been that they align better with what the disciplines do, Creating, Performing/Presenting, Responding and Connecting as Artists to the larger world. The open-endedness of the student performance standards allows for students to engage in 21st century learning, collaboration, creativity, critical thinking and communication, just like the new NGSS, ELA and Math. 

· We have used the Enduring Understanding and Essential Questions with multiple subject teachers in developing backwards design units. Supporting them in to begin transitioning to this new language in the NCAS from the current CA VAPA Standards.

· As will all new standards, general classroom teachers will need professional learning to deepen their academic contact knowledge and technical skills in each of the arts disciplines. This is still true even with our current standards.

· Single subject arts educators are finding the NCAS aligned with 21st century learning, more specifically the 4C’s. This provides many co-curricular connections with other content areas in supporting students’ college and career readiness and content literacy. 
· As an aside, in my work as a TCAP Director, I would like to suggest the standards are in both hard copy and digital formats. For example, many of the teachers have them on their computer, but get excited when we give them the actual paper copies in color. Just this last week, we were working with 30 elementary teachers in developing a dance unit based on their professional development and they got excited when they received the hard copy of the K-8 ELD standards, spiral bound, which TCAP does for them. The teachers had never seen them in this format and were excited to have a copy they could use quickly and access what they needed for planning.
From:
RYAN DUCKWORTH

Sent:
Tuesday, January 31, 2017 8:55 AM

To:
VAPA
Subject:
VAPA Standards and NCAS suggestions

Good morning,

First, allow me to thank you for allowing teachers like me the opportunity to participate in this process of guiding the development of our new state VAPA standards. I attended last night’s meeting via teleconference from San Bernardino and did share a couple of thoughts in the public comment session, but I wanted to expand and clarify some of my thoughts in writing.

There was a great deal of discussion last night about fostering creativity and the creative economy – and I whole heartedly agree. That’s why I feel that creation must be central to all arts classes. It is not enough to learn about an art form, our students deserve to have opportunities to practice, repeatedly, the creative act of making art, be it dance, theater, visual arts, music, or any media. Creativity is a skill and habit‐of‐mind that can only be developed through consistent use – and we learn to be creative through creation.

There were also a few mentions last night of adding foundational elements (under a variety of names) to the standards. I personally believe this is inappropriate for our VAPA standards. Not that knowing foundational elements is unimportant, but I do think it falls outside the scope of our state’s student standards in the arts. It also does a disservice to the professional educators who teach our arts classes – such an addition implies that we, as a state, do not trust our arts educators to know their subject adequately or, in the parlance of NCLB, be “high qualified.” Foundational elements in each discipline could easily be compiled in a separate document, perhaps by each discipline’s professional association, but not tied to the standards. I know that there was a mention last night of making the standards more accessible to administrators for purpose of evaluating music teacher, but again, these are student standards designed to drive student learning, anything beyond that bogs the standards down; it becomes an obstacle to learning instead of a tool.

This brings me to my final point, I highly suggest, based on my own research and that of my colleagues, that California adopt the National Core Arts Standards directly. California was extremely well represented in the creation of the NCAS. Following the NCAS prepares our students for better and easier transition to higher education all over the nation. We are part of a global economy and the larger we can embrace with standards, the more universal they can be – students going to out‐of‐state colleges and universities as well as those who come from out of state to our colleges and universities will be coming from a point of shared experiences and common vocabulary. The NCAS are so incredibly useful because of their simplicity and breadth. If we get bogged down in trying to add elements, such as technology, we risk creating a document that quickly becomes dated. No one can possibly predict what technologies and cultural shifts we will see in the next 5‐20+ years. We are preparing students for a world that is evolving so fast, we don’t even know what kinds of jobs will exist by the time they graduate. The more specific we make a tool, the less useful it becomes over all. Specialized tools have their place, but must be replaced more often. The beauty of the NCAS is in its design, it gets to the core of what is universal and timeless about the creative process across all disciplines. There is an elegance to the NCAS that we risk losing if we start adding or tweaking too much.

Thank you again for your work in allowing teachers to connect to this process.

Ryan Duckworth,

Choral Music Educator, Bloomington High School
Secretary, California Music Educator's Association - Southeastern Section
High School Vocal Representative, San Bernardino County Music Educator's Association
From:
Krista Carson Elhai
Sent:
Sunday, February 05, 2017 7:39 PM

To:
VAPA
Subject:
Additional feedback from VAPA Focus groups

Hi,

It was a pleasure to participate in the VAPA focus group this past Monday. Here are some additional notes:

#4 What other recommendations do you have to ensure that CA VAPA Standards will be a useful too for CA's educators?
· A living document of resources with hyperlinks. Including theatre apps, production resources, copyright information, assessment samples, how to incorporate media arts, career and technical sites, and all of the online sources for technicians and designers.

· Workshops, conferences, and experiences offered throughout CA-and the country.

· Professional organization resources-CA Dance Education Association, CA Music Educators Association, CA Educational Theatre Association, CA State Thespians, CA Art Education Association-and all of their national counterparts. These organizations could be an invaluable resource for new, emerging, and seasoned art educators. All of them offer conferences, PDIs, workshops, and mentoring opportunities.

· Additional resources such as USITT, Kennedy Center, Arts Education Partnership, Americans for the Arts, American Theatre Wing, Folger Shakespeare Library, and Howard Sherman. (I've got more!)

Krista Carson Elhai

President, CA Educational Theatre Association

Claremont HS Theatre

An International Baccalaureate World School

1601 N. Indian Hill Blvd Claremont CA 91711

From:
Lee Hanson

Sent:
Tuesday, January 31, 2017 7:16 AM

To:
VAPA
Subject:
Responses to VAPA Focus Group Questions

Attachments:
VAPA Focus Group Input.pdf

Attached please find responses to VAPA Focus Group Questions. Lee Hanson, Ph.D.
Submitted by Lee Hanson, Arts Educator:
Discussion of the following questions will ensure that the revision of California’s Visual and Performing Arts Standards for California Public Schools: Pre-Kindergarten Through Grade Twelve (VAPA Standards) includes the voice of arts educators in California.
1. Identify some goals for arts education. At the end of their Pre-K–12 studies, students engaged in learning in Art (through California’s VAPA Standards) should …
· Be able to solve a visual arts problem, using a variety of approaches, skills and knowledge;

· Develop problem-solving skills in creating an original work of art—based on imagination and incorporating unique solutions;

· Develop skills and knowledge in art processes, using a variety of media to communicate meaning and intent in an original artwork;

· Recognize the ways diverse cultures influence and enrich one another;

· Discuss the purposes of specific art forms in past and present cultures;

· Compare, contrast, and analyze styles of art from a variety of times and places in Western and non-Western cultures;

· Identify and discuss the content of artworks, past and present, focusing on the different cultures that have contributed to California’s history and art heritage;

· Formulate and support a position regarding the aesthetic value of artworks, changing or defending the position after considering the views of others;

· Utilize the portfolio as a means of assessment, discussing the intent of the work and the ways that the form contributes to the message;

· Employ the vocabulary and conventions of arts criticism in writing and speaking about works in the visual and performing arts;

· Be able to connect what they have learned in the visual arts across subject areas including English- language arts, mathematics, science, history-social science, and the performing arts.

2. The task at hand is to update California’s VAPA Standards to reflect the content and structure of the National Core Arts Standards (NCAS). What suggestions do you have for updating them based on the structure, the scope and sequence, and the disciplines covered in the NCAS?

· The California VAPA Standards would be improved by using the NCAS format of overarching or enduring ideas (and essential questions) fundamental to specific learning in the visual and performing arts. In looking over the NCAS standards, however, there would need to be some adaptation and revision in order for the standards to meet the diverse and complex needs of California students and teachers. For example, historical and cultural content is not adequately addressed (in NCAS) for use in California public schools.

· The National Core Arts Standards do a good job of showing how the visual and performing arts are alike. They do not, however, show the exceptional differences found within each of the four arts disciplines. Ideally, standards would not only spotlight similarities but would capture and celebrate the unique features, terminology, structure, knowledge and concepts inherent in each of the arts.

· It would be unfortunate to adopt one or the other of the two documents. A blending of the best of each would be ideal.
3. What content in each of the core artistic disciplines should be covered in Pre-K–12 VAPA education?

- What knowledge and capabilities would define a college-ready student in each discipline?

- What knowledge and capabilities would define a career-ready student in each discipline?

· Academic rigor is a basic characteristic of a comprehensive education in the arts—one that defines a college-ready student as well as a career-ready student. A comprehensive arts education should include:

· reading and discussing the arts and artists—past and present—in multiple cultures;

· learning through creation or active practice in the arts;

· researching, writing, and communicating about the arts;

· reflecting on the arts in thoughtful essay or journal writing on one’s observations, feelings, and ideas;

· participating in arts criticism on the basis of observation, knowledge, and criteria;

· make connections between concepts in all of the arts and across subject areas, including English- language arts, mathematics, science, and history-social science, as well as the performing arts.

· In addition, a career-ready student will need to have extensive arts education, including development of advanced skills and knowledge in his/her selected arts discipline.
· NOTE: Rather than divide the visual arts into two documents (the NCAS has “Visual Arts” and a separate “Media Arts”), it would be better to meld the two – developing standards for the visual arts that encompass the entire discipline (giving direction for the Commission on Teacher Credentialing when they update the Visual Arts credential).

4. Finally, what other recommendations do you have to ensure that California’s VAPA

Standards will be a useful tool for California’s educators?
· Involve many experienced and knowledgeable California arts educators – teachers and administrators, (including people involved in arts teaching credentials programs at the university level) – to write, rewrite, adopt/adapt, and revise the California Standards for the Visual and performing arts.

· To assure a document that is most useful for California educators, all persons on the writing committee should have had at least three years (preferably more) teaching in California Public Schools.
From: Gai Jones
Sent: Tuesday, January 31, 2017 11:07 AM

To: Jim Long

Cc: Jack Mitchell; Mary Rice

Subject: Focus Group Process

Attachments: Bloom's taxonomy and Theatre[1] terms.pdf
This is a note of sincere appreciation for your including the “experts in the field” in the process.

· I have attached the Bloom’s Taxonomy Terms Reframed for Theatre Students. This is a document which I have included in one of my books.

· I echo the recommendation of adopting the NCAS for CA. It would seem expeditious for teachers to have one set of standards‐CA and NCAS to work with, rather than two. I think many of us really like the 4 anchor benchmarks and the levels of Proficient, Accomplished, and Advanced.

· In regards to the answers to number 3 and 4 on our focus group questions, I have included some content topics which I think would prepare students for college readiness. I would welcome talking with higher education Theatre professors who teach beginning level students as to their expectations.
3. What content in each of the core artistic disciplines should be covered in Pre‐K‐12
· history, vocab, terms, structure, writing, improv, mime, reading plays, monologue, scenes, technical design and construction, how to stage, digital literacy, jobs, rehearsal, performance, devised, assessment, how to critique, acting methods, cultural content, stage work and everything that goes with it, careers, all genres of literature
4. What other recommendations do you have to ensure that CA VAPA standards will be a useful tool for CA Educators?
· PDI's‐by face to face and webinars; with units for upper level credits and some kind of perks, such as paid sub days for participation; certificates for participants.
· PDI’s by CDE taught by established Theatre educators: hosting pods of pre-service educators, new educators and, mid-term educators, and veteran educators…held around the state

· Connection made with college/university Theatre educators who work with pre‐service students to offer workshops.

· Rewards and Acknowledgement for theatre teachers who are exemplary in teaching to the VAPA standards
Please let me know how to be of help in the future.
Gai Jones
Submitted by Gai Jones:

Bloom’s Level
Thinking Words
The Student of Theater

Knowledge
observe
observes bodily gestures of a variety of people to recall for performance


repeat
repeats speeches, lines, movements in the rehearsal process


label/name
label tools, genres of plays, etc.


cluster
cluster all the things needed to begin a scene or rehearsal


list
lists items needed for a scene or performance

record
record blocking


match
match terms to the items


memorize
memorizes lines for a role


recall
recall lines, blocking, and business

recount
stories, improvisations


sort
tools, screws, lighting instruments, gels


define
defines stage terms to become familiar with the vocabulary of theatre
Comprehension
recognize
recognizes elements of dramatic structure

locate
locate locations on the stage, plays to read

identify
identifies stage terminology

restate
restate the playwrights ideas

paraphrase
paraphrases language to gain a contemporary understanding

tell
tells audience what a character is thinking through acting the part

describe
describe the mood of the scene, the setting they see in their mind or the way a peer acted on stage

report
report on viewing and reading plays

express
expresses understanding of a playwright’s meaning by acting

explain
explains what a character is thinking

review
review their blocking, lines and business

cite
cite research into the time period for the set, costumes or props

document
document characters intent, expenses on the budget or theme of a play

summarize
summarizes to create an introduction to a scene
Application
select
selects appropriate movement, vocal tone, expression

use
use tools, scripts, set pieces, props, etc.

manipulate
manipulate scenes, songs, dances, tools


sequence
sequences the events that lead to a successful production

organize
organizes peers into task situations for rehearsal, tech, etc.


imitate
imitate people they observe, celebrates, their theatre director

show/demonstrate
shows emotions through acting

frame
frame communication to the designer or the actors

apply
apply make up, theories of acting and directing and types of designing

dramatize
dramatize everything in a play

illustrate
illustrates setting and mood through acting

solve
solve budget problems, sets that will not fit backstage, props that will not work

imagine
imagine themselves being successful, sets being on stage and their characters
Analysis
examine
examines many selections of dramatic literature to decide on the play to direct

classify
classifies plays into genre

differentiate
differentiates between plays, genres, actors and more

map
maps out the structure of a play in preparation to creating a character or directing

relate to
relates theatre material from historical periods to contemporary audiences

characterized
characterizes people in a play manipulates theatre technology to create an atmosphere

compare/contrast
compares a play with the playwright’s body of work

question
questions the actions and language of characters

research
researches specific time periods, genres, cultures and people

interpret
interprets a playwright’s intentions

debate/defend
defends an artistic decision

refute
refutes others points of view in artistic debate

infer
infers meaning through language

conclude
concludes the overall effectiveness of a performance

analyze
analyzes a piece of dramatic literature to determine theme and concept
Synthesis
proposes
proposes ideas to peers and director regarding play, leadership and business of theatre

plan
plans rehearsal schedules, promotional deadlines, designs, direction, etc.

compose
composes words of a play, choreography of a dance, sequence of presentations

formulate
formulates plans for the season, process of designs, directing ideas

design
designs set, lights, costumes, props, make up and other technical elements

construct
constructs sets, props, costumes, etc.

emulate
emulates people they know and celebrities in improvisation

imagine
imagines a special effect or a character’s walk: the beginning of all design, directing and acting

create
creates physical objects from furniture to costumes as well as characters, plays and much more

invent
invents a new way to make it rain on stage or invents a new character for an original play
Evaluation
judge
judges the timing of a line, the value of each selection of dramatic literature, the work of others on stage

pro/con
decides the artistic merit of various approaches vs. the cost vs. the audience reaction

prioritize
prioritize personal time and theatre projects

rank
rank actors in casting a play, priority of things that need done on the set

decide
decides the artistic merit of various approaches

evaluate
evaluates a character’s state of mind in a scene or play

criticize
criticizes a performance with the intent to improve

argue
argues point of view on character choices and paint colors

justify
justifies artistic choices

convince
convinces an audience out of their reality into an intended realm

persuade
persuades business people to purchase ads in the program, directors to keep song that have been cut

assess
assess themselves and others against a vigorous standard

value
values self-discipline, co-operation and the joy of working toward a common goal

predict
predicts audience response
From: Nelson, Michele
Sent: Thursday, February 02, 2017 5:42 PM

To: VAPA
Subject: Recommendations from LACOE Focus Group Meeting
To IQC and SBE Members,
Thank you for including me in the VAPA Standards focus group meeting at the Los Angeles County Office of Education. After reviewing my notes from the discussion questions I feel that I have one main concern that was not addressed during the meeting.
I strongly recommend that the standards writing team selection process includes teachers from each discipline that are currently teaching in elementary positions. I know that there are many qualified individuals that are working in K-12 positions, but I feel that it is very important that the standards writing team include arts educators’ activity teaching in elementary classrooms. This will ensure that the elementary components to the new California VAPA standards are developmentally appropriate for each arts discipline.
Best regards,
Michele Nelson

Luther Burbank Middle School

LAUSD
From: Samuel Ramirez Munoz
Sent: Thursday, February 02, 2017 8:13 PM

To: VAPA
Subject: Comments on the updated visual arts standards
I am a high school Digital Arts teacher and I wanted to share my input on what I believe should be kept/included in the soon to be updated VAPA standards.
Here are my suggestions:
Regarding Art and Technology:

As a Digital Arts teacher that uses the latest technology and industry standard tools to develop learning experiences for students, I understand the value in keeping up with changing technology. However, the inclusion of technology could leave more "traditional" art making processes behind. Ceramics, printmaking, glassblowing can be as engaging and relevant as art made with technology. These older art making processes are visceral experiences that can help make historical connections and foster cultural competence. Even with technology, the artistic creative process still begins with pencil and paper.
Regarding the Role of Art in Society

Standard 2.6 in the Creative Expression strand of the Nine-Twelfth Visual Arts Standard ask students to "Create a two- or three-dimensional work of art that addresses a social issue". I believe that this standard should be included in the new standards. I also believe that this standard can be expanded. Students greatly benefit in creating art that requires them to learn about and address a social issue. To create well-rounded artist, students should engage in learning experiences that help them understand the historical and social role that art and artist have played in societies throughout human history.
Regarding the Principles of Design and Elements of Art

The learning about and using the Principles of Design and Elements of Art should remain paramount in the new VAPA standards! Successful art is still guided by these principles. Subjectivity and creativity cannot replace, it can only enhance understanding and use of these principles.
Thank you for your time.
Sincerely,

Samuel Ramirez

Digital Arts Teacher

Beaumont High School
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