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California Department of Education
Report to the Legislature: Implementation of the California Serves Grant 2025
[bookmark: _Toc130219019][bookmark: _Toc220420858][bookmark: _Toc221186039][bookmark: _Toc230962692]Executive Summary
California Education Code (EC) Section 51475 (Assembly Bill 181, Section 71, Budget Act of 2022) established the California Serves Program as a collaboration between the California Department of Education (CDE) and California Volunteers. Beginning in fiscal year 2022–23, statute provides for an annual grant program of up to $5 million with eligible local educational agencies (LEAs) able to receive grants of up to $500,000 to support State Seal of Civic Engagement (SSCE)-aligned service-learning projects. Statute also identifies several statewide responsibilities: (1) reviewing evidence on best practices in service-learning; (2) providing recommendations to expand equitable access to service-learning; (3) developing and posting statewide service-learning strategies; (4) developing model uniform metrics aligned to SSCE statewide criteria; and (5) administering the annual California Serves Grant using the evidence, recommendations, and model uniform metrics.
This report summarizes 2024 and 2025 data and outcomes from cohorts 1, 2, and 3, which encompasses 35 LEAs across urban, suburban, and rural regions of California. 
Across both cohorts, grantees embedded service-learning into core academic subjects and career and technical education (CTE) to connect classroom learning to community needs while increasing the number of SSCE insignias requested. Projects addressed pressing local issues such as public health, environmental stewardship, agricultural sustainability, civic literacy, and transportation safety. Capacity-building strategies, particularly professional learning for educators, partnerships, and infrastructure for student leadership, are strengthening local systems likely to sustain civic engagement work beyond the grant cycle. This report expands upon these findings and provides recommendations for deepened statewide implementation of the program.
This report is available on the CDE California Serves Program web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
If you have any questions regarding this report or need a copy, please contact Sarah Smith, Education Programs Consultant, Professional Learning Support Division, at ssmith@cde.ca.gov.

[bookmark: _Toc220420859][bookmark: _Toc221186040][bookmark: _Toc230962693]Introduction
[bookmark: _Toc201236630][bookmark: _Toc203053761][bookmark: _Toc221186041]State Seal of Civic Engagement
In 2017, Assembly Bill 24, Chapter 604 (EC sections 51470–74) directed the State Superintendent of Public Instruction to develop, and the State Board of Education (SBE) to adopt, a set of criteria for LEAs choosing to offer the SSCE locally. The SBE adopted statewide criteria and guidance for awarding an SSCE on September 10, 2020, and the SSCE was first offered during the 2020–21 school year.
The statewide SSCE criteria require each student receiving a SSCE to:
1. Be engaged in academic work in a productive way.
2. Demonstrate a competent understanding of United States and California constitutions; functions and governance of local governments; tribal government structures and organizations; the role of the citizen in a constitutional democracy; and democratic principles, concepts, and processes.
3. Participate in one or more informed civic engagement project(s) that address real-world problems and require students to identify and inquire into civic needs or problems, consider varied responses, take action, and reflect on efforts.
4. Demonstrate civic knowledge, skills, and dispositions through self-reflection.
5. Exhibit character traits that reflect civic-mindedness and a commitment to positively impact the classroom, school, community and/or society.
LEAs that choose to offer the SSCE develop local requirements and procedures, including additional optional criteria for awarding a SSCE to eligible students. 
More information on the development of the SSCE, including adopted statewide implementation guidance that accompany the criteria, is available under the “Criteria and Guidance” tab on the CDE SSCE web page at https://www.cde.ca.gov/ci/pl/hssstateseal.asp.
[bookmark: _Toc221186042]California Serves Program
The 2022 California State Budget (EC Section 51475) established the California Serves Program, a collaboration between the CDE and California Volunteers. The California Serves Program promotes access to effective service-learning for students in grade twelve with the goal of expanding access for high school graduates in obtaining a SSCE through service-learning. Additional information is available on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp. 
In administering the California Serves Program, EC Section 51475 instructs the CDE and California Volunteers to:
1. Review the available evidence on ways to incorporate effective service-learning for students in grades nine through twelve.
2. Provide recommendations to the California State Legislature on evidence-based strategies to expand access to high-quality service-learning programs in California high schools and promote equitable access to these programs. The California Serves: Strategies to Expand High-Quality and Accessible Service-Learning Programs in California High Schools Report is available on the CDE Expanding California High School Service-Learning Programs Legislative Report web page at https://www.cde.ca.gov/ci/pl/caserveslegreport.asp. 
3. Develop and post information on evidence-based strategies for expanding access to high-quality service-learning programs that may be used by teachers and LEAs. Strategies and additional recommendations are available on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
4. Develop model uniform metrics based on the recommended criteria for the SSCE for the measurement of student progress toward academic, civic engagement, and other learning objectives, including awarding the SSCE. The model uniform metrics are available on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
5. Use the evidence, recommendations, and metrics identified to administer the California Serves Grant Program. 
[bookmark: _Toc201236632][bookmark: _Toc203053763][bookmark: _Toc221186043]California Serves Grants
The California Serves Grant Program began in the 2022–23 fiscal year. Each year, the CDE and California Volunteers administer this $5 million grant program. Eligible LEAs may receive grants up to $500,000 to support local programming that expands access to the SSCE through service-learning.
Additional information, including past and current grant recipients, is available on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
[bookmark: _Toc221186044]Applicant Eligibility
Per EC Section 51475(a), eligibility is limited to LEAs—defined as a school district, County Office of Education (COE), or charter school—within the state of California. Applicant LEAs must serve students in grade twelve.
Additionally, per EC Section 51475(d), at least 55 percent of the pupils enrolled in the applicant LEA shall be unduplicated pupils as defined in EC Section 2574 or 42238.02, as applicable. Eligibility information is provided annually on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
Individuals, community agencies, private schools, nonprofit organizations, public school sites, state special schools, and LEAs that previously received a California Serves Grant and are still participating in a grant cycle are not eligible to apply for the California Serves Grant. 
[bookmark: _Toc221186045]Allowable Expenses
Grant funding can be used for a wide range of purposes that promote access to effective service-learning for students in grade twelve with the goal of expanding access for high school graduates to obtain an SSCE through service-learning. 
Per EC Section 51475(f), allowable expenditures include:
· Paid planning time for teachers to increase the use of service-learning in instruction.
· Professional development (PD) on service-learning for administrators and teachers.
· Purchase of instructional materials to help integrate service-learning in instruction.
· Participation costs, including materials or travel expenses related to service-learning activities.
· Personnel costs for coordinating service-learning at the LEA or a school site.
· Participation costs associated with grant program evaluation.
[bookmark: _Toc221186046]Applicant Timeline
The California Serves Grant timelines are updated and posted each year on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.


Table 1: California Serves Grant Timeline, Cohorts 1, 2, and 3
	Activity
	Date: Cohort 1
	Date: Cohort 2
	Date: Cohort 3

	Request for Application (RFA) Release
	Week of January 23, 2023
	Week of January 22, 2024
	Week of December 2, 2024

	Application Workshop Webinar
	February 3, 2023
	February 8, 2024
	December 16, 2024

	Application due to the CDE
	March 10, 2023
	March 11, 2024
	January 30, 2025

	Intent to Award
	Week of May 1, 2023
	April 29, 2024
	Week of March 17, 2025

	Last day for California Serves Grant appeals to be received by the CDE
	May 11, 2023
	May 7, 2024
	March 24, 2025

	Final Awards Posted
	May 26, 2023
	Week of July 15, 2024
	Week of May 12, 2025


[bookmark: _Toc221186047]Application Review
A reading panel reviews and scores eligible applications using an evaluation rubric provided in the RFA. Care is taken to ensure that reviewers have no conflicts of interest with the applicants. Reading panel members are instructed to take a holistic approach in the application review process to rank and evaluate the application. The readers make every effort to allow any part of the narrative to satisfy the evaluation points in the rubric. Although scores from the review of the applications are important, they are not the sole determiners for funding.
[bookmark: _Toc221186048]Reporting Requirements
To ensure the successful implementation of the California Serves Grant Program, Cohort 1 and 2 grantees are required to submit biannual progress and expenditure reports and an end-of-project report to show that program outcome measures are being met. Cohort 3 grantees are required to submit quarterly progress and expenditure reports along with an end-of-project report.
Reports must provide all elements required by the CDE as well as any locally determined measures. This includes quantitative and qualitative data aligned with the five SSCE criteria, including, where possible, disaggregated student outcomes and reflections on implementation fidelity.
LEAs are expected to measure outcomes in areas specifically identified in the LEA’s grant application. Program outcomes identified in the California Serves Grant Program application can target and include (but are not limited to):
· Number of SSCE insignias awarded or anticipated
· Government or U.S. History course pass rate
· School attendance rate
· Chronic absenteeism rate
· Pupil suspension rate
· Pupil engagement
· School climate[footnoteRef:1] [1: . As measured by the California Healthy Kids Survey School Climate Module at https://www.cde.ca.gov/ls/he/at/chks.asp or other applicable school climate survey (applicants should identify measurable outcomes on cultural sensitivity, discipline, and enforcement of rules).] 

· Model uniform metric-aligned progress[footnoteRef:2]  [2: . Model uniform metrics were under development and were not available for cohorts 1 or 2 to use in reporting. Model uniform metrics are now available on the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp. Metrics can be used to measure progress in civic knowledge, skills, and dispositions.] 

· Student reflections and project documentation[footnoteRef:3]  [3: . Reflections and documentation should be aligned with civic engagement criteria.] 

· Interview and focus groups with participating students
Applicants are instructed to measure the number of SSCE insignias awarded and anticipated as well as at least one other measurable objective.
[bookmark: _Toc221186049]Program Deliverables
Grantees provide a summary of activities and links to relevant resources in an end-of-project report identifying contributions including (but not limited to):
· Proposed measures to evaluate progress toward the program goals, including implementing service-learning programs that lead to awarding of the SSCE.
· Resources (including training materials, videos, briefs, etc.) to support teachers, administrators, pupils, and other school staff who provide support for local SSCE programming.
· Technical assistance and PD opportunities provided for purposes of implementing and expanding access to the SSCE through service-learning.
· Number of participating educators, disaggregated by role, classrooms, and schools.
· Number of students earning and actively working toward the SSCE through service-learning.
· Reflections on model uniform metric implementation and adjustments made during the grant period.
· Evaluation of civic-minded traits using structured reflections or rubrics.
[bookmark: _Toc220420860][bookmark: _Toc221186050][bookmark: _Toc230962694]Cohort 1
Cohort 1 grantees were able to utilize grant funding from May 15, 2023, through either June 30, 2025, or March 30, 2026. Grantees were given the option to extend their funding through March 30, 2026; Table 2 identifies the grant end date for each grantee. 
Cohort 1 grantees submitted biannual expenditure and progress reports. This section summarizes activities and outcomes from the following reporting periods[footnoteRef:4]: [4: . We the People Charter School closed June 30, 2024. This report includes their reporting information from Year 1, Quarter 4 and Year 2, Quarters 1–2.] 

· Year 1, Quarter 4 (May 1–June 30, 2023)
· Year 2, Quarters 1–2 (July 1–December 31, 2023)
· Year 2, Quarters 3–4 (January 1–June 30, 2024)
· Year 3, Quarters 1–2 (July 1–December 31, 2024)
· Year 3, Quarters 3–4 (January 1–June 30, 2025)
Due to the funding and application timeline, grantees did not receive funding until late in Year 1, Quarter 4. The majority of grant activities commenced in Year 2. 
Future legislative reports will include data from Year 4, Quarters 1–2 (as applicable) and end-of-project reports.


Table 2: Cohort 1 Grantee Summary
	Grantee Name
	Award Amount
	2022–23 Unduplicated Pupil Count Rate
	Grant Ends

	Antioch Unified School District (USD)
	$499,911
	74.16%
	March 30, 2026

	Fresno County Superintendent of Schools
	$500,000
	83.22%
	June 30, 2025

	Glenn COE
	$431,614
	64.10%
	March 30, 2026

	Hacienda La Puente USD
	$500,000
	74.05%
	March 30, 2026

	Health Sciences High and Middle College
	$499,833
	74.92%
	June 30, 2025

	John Muir Charter School
	$344,409
	96.12%
	March 30, 2026

	Kern COE
	$500,000
	76.94%
	March 30, 2026

	New Village Girls Academy
	$24,343
	95.45%
	June 30, 2025

	Rialto USD
	$500,000
	86.44%
	March 30, 2026

	Santa Clara COE
	$500,000
	64.15%
	March 30, 2026

	San Joaquin COE
	$500,000
	71.22%
	June 30, 2025

	We the People High School
	$199,890
	86.27%
	June 30, 2025


[bookmark: _Toc221186051]Cohort 1 Reporting Summaries
[bookmark: _Toc221186052]Antioch Unified School District
Antioch USD implemented a districtwide program with a focus on integrating service-learning into History–Social Science (HSS) and English Language Arts (ELA) courses at all comprehensive high schools, including Dozier Libbey Medical High School, Deer Valley High School, and Antioch High School. 
Early projects centered on community infrastructure and environmental health  and included student‑led research on local park maintenance and water system reliability. Students partnered with the City of Antioch’s Public Works Department to conduct site assessments and present improvement proposals during City Council meetings. The program also incorporated student voice in project planning; a youth civic advisory team helped shape service-learning priorities for the year. Students produced reflective essays on their learning and the impact of their projects. 
Twelve educators were able to use planning time to develop and share service-learning curriculum, and several staff members also attended a national service-learning conference during which they developed local service-learning projects and rubrics. Staff also used grant funds to purchase supplies and instructional materials, including student laptops and interactive boards, to integrate service-learning into instruction. A new SSCE website provides a districtwide rubric and application process, which streamlines the SSCE process. The district also reported a U.S. History course pass rate of 76.55 percent and site-level attendance rates ranging from 89.72 percent to 94.52 percent. 
While reports did not provide demographic breakdowns of participants, Antioch USD reported strong engagement from schools serving predominantly low‑income and English Learner populations. 
[bookmark: _Toc221186053]Fresno County Superintendent of Schools
Fresno COE coordinated a broad network of participating districts to implement service‑learning projects addressing public health, digital equity, and environmental stewardship. High school students collaborated with county health departments to design bilingual outreach campaigns on preventative health care and mental wellness and with community organizations to create digital literacy workshops for residents lacking reliable internet access. Service-learning was embedded in both CTE and science courses to ensure alignment with criterion (academic work) while fostering real‑world skills. 
The county provided PD for teachers in integrating service‑learning pedagogy into existing curricula. Early anecdotal reports indicated high enthusiasm from rural districts.
[bookmark: _Toc221186054]Glenn County Office of Education
Glenn COE used its California Serves Grant to expand service‑learning opportunities focused on agricultural sustainability and rural civic engagement. Students partnered with local government planning departments and agricultural extension services to research soil conservation practices, design educational workshops for local farmers, and advocate for sustainable water usage policies.
Given Glenn COE’s rural geography, grant funds supported mobile service‑learning project teams that traveled to small school sites to deliver hands‑on civic engagement experiences. The COE also began developing a student leadership program to train project facilitators for peer‑to‑peer instruction.
[bookmark: _Toc221186055]Hacienda La Puente Unified School District
Hacienda La Puente USD implemented a multi‑school service‑learning initiative aimed at fostering civic engagement through multilingual community projects and public art installations that reflected civic themes. Students partnered with local government and nonprofit organizations to design murals addressing topics such as environmental justice and cultural diversity. The LEA embedded service-learning projects into HSS classes and required students to research the civic issue depicted in their art and present their work to community stakeholders.
A strong emphasis was placed on student reflection with written journals and oral presentations. The program also facilitated public forums in multiple languages to expand access for families and community members from diverse backgrounds. 
[bookmark: _Toc221186056]Health Sciences High and Middle College
Health Sciences High and Middle College centered its program on service-learning related to public health policy and mental health awareness. Students conducted needs assessments in their local community, created informational brochures, and developed advocacy campaigns to improve access to mental health services. The LEA integrated these projects into science and HSS courses.
Reflective components included multimedia storytelling where students recorded video diaries detailing their civic growth and understanding of public health systems. Partnerships with local clinics and health advocacy groups ensured real-world application of student work. 
[bookmark: _Toc221186057]John Muir Charter School
John Muir Charter School designed a flexible, site-based service-learning model to accommodate its widely dispersed student population. Students engaged in local government observation, attended city council and school board meetings, and developed civic education outreach materials for their peers. The curriculum emphasized content related to the U.S. Constitution, history, and governmental structures, and students produced reports summarizing governmental processes and decision-making.
Service-learning activities were often tied to workforce readiness, such as creating informational materials for community agencies and presenting them during public events. The LEA noted that transportation and scheduling flexibility were key strategies for ensuring rural access. 
[bookmark: _Toc221186058]Kern County Superintendent of Schools
Kern COE coordinated a countywide service-learning initiative focused on drought education and water conservation. Students partnered with local water agencies to create bilingual educational campaigns that include printed materials, classroom presentations for younger students, and social media outreach. These activities were integrated into both science and HSS classes.
The program also included student-led town hall meetings where participants presented conservation proposals to community leaders. Rural access was supported through mobile workshop teams that traveled to remote schools within the county. 
[bookmark: _Toc221186059]New Village Girls Academy
New Village Girls Academy implemented service-learning projects focused on restorative justice and community wellness. Students engaged in peer mediation training, partnered with local community centers to host wellness fairs, and developed public awareness campaigns addressing domestic violence prevention. These projects were embedded into advisory and HSS curricula. 
Reflection activities included student-led group discussions and portfolio reviews highlighting personal growth in civic engagement. The small school size allowed for highly individualized mentorship and project design. 
[bookmark: _Toc221186060]Rialto Unified School District
Rialto USD’s program centered on service-learning related to safe transportation and pedestrian safety. Students conducted traffic pattern studies around schools, presented their findings to city traffic engineers, and collaborated on design proposals for safer crosswalks and bike lanes. 
The district integrated its service-learning into mathematics, science, and HSS courses to ensure students applied academic skills to real-world civic problems. Public presentations were delivered in both English and Spanish to engage a broader community audience. 
[bookmark: _Toc221186061]Santa Clara County Office of Education
Santa Clara COE implemented a regional service-learning framework focused on youth mental health policy and advocacy for its Opportunity Youth Academy students. Students served on youth advisory panels, collaborated with mental health professionals, and developed policy recommendations that were presented to the county board of education. SSCE criteria were directly embedded into the program design.
Service-learning was integrated into health, HSS, and English courses, and students produced reflective essays and presentations for both school and community audiences. The program also emphasized outreach to high‑needs schools in the region. 
[bookmark: _Toc221186062]San Joaquin County Office of Education
San Joaquin COE designed service-learning projects centered on agricultural sustainability and water rights advocacy. Students conducted policy research on irrigation systems, interviewed local farmers, and prepared recommendations for water conservation measures that were presented to elected officials. These activities were closely tied to the region’s economic and environmental context. San Joaquin COE also instituted extensive teacher PD opportunities, including a teachers’ institute focused on civics and service-learning.
The LEA reported strong engagement from rural and small school sites.
[bookmark: _Toc221186063]We the People High School (Closed)
Before closing operations, We the People High School implemented service-learning focused on civic literacy and constitutional education. Students led peer workshops on constitutional rights, organized mock legislative sessions, and created public education materials to distribute within the community. 
Table 3: Summary of Major Service‑Learning Themes, Cohort 1
	Grantee
	Service-Learning Theme

	Antioch USD
	Community improvement projects and civic engagement integration in HSS/ELA

	Fresno County Superintendent of Schools
	Public health and environmental stewardship

	Glenn COE
	Agricultural sustainability and youth civic participation

	Hacienda La Puente USD
	Multilingual civic dialogue and public art

	Health Sciences High and Middle College
	Public health policy and mental health awareness

	John Muir Charter School
	Government observation and civic education outreach

	Kern COE
	Drought education and water conservation

	New Village Girls Academy
	Restorative justice and community wellness

	Rialto USD
	Safe transportation and pedestrian safety

	Santa Clara COE
	Youth mental health policy and advocacy

	San Joaquin COE
	Agricultural sustainability and water rights

	We the People High School
	Civic literacy and constitutional education


[bookmark: _Toc221186064]Impact on State Seal of Civic Engagement Insignia Requests
Table 4 shows the number of insignias requested for each year since the SSCE has been available[footnoteRef:5]. The first year that Cohort 1 grantees requested insignias during a grant-funded year was 2023–24. [5: . The CDE annually works with participating LEAs to update insignia request data from prior years as needed. Data that appears in this table may differ from the statewide SSCE spreadsheets available online. The most accurate, up-to-date statewide insignia request data is available on the CDE SSCE web page at https://www.cde.ca.gov/ci/pl/hssstateseal.asp. ] 

Table 4: Cohort 1 State Seal of Civic Engagement Insignia Requests
	Grantee
	2020–21
	2021–22
	2022–23
	2023–24
	2024–25

	Antioch USD
	0
	0
	0
	127
	210

	Fresno COE
	0
	76
	216
	374
	545

	Glenn COE
	0
	16
	83
	89
	2

	Hacienda La Puente USD
	0
	0
	0
	202
	272

	Health Sciences High and Middle College
	0
	0
	0
	101
	129

	John Muir Charter School
	0
	0
	0
	6
	14

	Kern COE
	1
	5
	2
	92
	982

	New Village Girls Academy
	0
	0
	0
	24
	10

	Rialto USD
	0
	0
	0
	124
	225

	Santa Clara COE
	0
	0
	8
	17
	21

	San Joaquin COE
	0
	10
	5
	11
	18

	We the People High School
	0
	0
	0
	0
	N/A


[bookmark: _Toc221186065]Connection to the Model Uniform Metrics
The model uniform metrics required by EC Section 51475 were under development during the reporting periods covered by this report and were not available for Cohort 1 grantees to use in reporting. However, the following section reports on how Cohort 1 grantees supported the model uniform metrics using information provided from their progress reports. The model uniform metrics are now available under the “Metrics” tab of the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
[bookmark: _Toc221186066]SSCE Criterion 1: Academic Work
Metric: Maintain a passing grade (as defined locally) or higher in core HSS courses and demonstrate cross-curricular connections to civic issues, where applicable.
Evidence from Cohort 1:
· All LEAs embedded service-learning into HSS; many also incorporated into ELA, science, and CTE.
· Hacienda La Puente USD integrated civic research into art classes  and required academic essays on social issues depicted in public murals.
· Kern COE used water conservation projects as a cross‑disciplinary unit to link science, civics, and mathematics.
Outcome Trend: At least 9 of 12 LEAs described measurable academic connections between service-learning activities and coursework. Quantitative grade data was not consistently reported, but qualitative teacher feedback indicated improved engagement and participation.
[bookmark: _Toc221186067]SSCE Criterion 2: Understanding of the U.S. Constitution and Government
Metric: Demonstrate proficiency in understanding governmental structures and democratic principles through assessments and reflective civic learning activities.
Evidence from Cohort 1:
· John Muir Charter School had students observe public meetings and prepare reports on decision‑making processes.
· Santa Clara COE facilitated youth advisory panels presenting recommendations to the county board.
· San Joaquin COE and Glenn COE engaged students in policy research and direct presentations to local officials.
Outcome Trend: Civic literacy and understanding of governmental processes, as measured by student self‑reflections and teacher observations, increased.. Formal assessments were not uniformly implemented.
[bookmark: _Toc221186068]SSCE Criterion 3: Informed Civic Engagement Projects
Metric: Completion of a student-led civic engagement project that addresses a community issue, including documented research, planning, action, and reflection.
Evidence from Cohort 1:
· All LEAs implemented at least one major service-learning project tied to community priorities. Examples include:
· Antioch USD implemented community improvement initiatives with city partnerships.
· Rialto USD students participated in transportation safety audits with municipal engineers.
· Fresno COE students engaged in health campaigns in multiple languages.
Outcome Trend: There was high participation in civic projects, though not all LEAs provided counts of student involvement. Projects were community‑driven and often produced tangible outcomes (e.g., infrastructure proposals, policy recommendations).
[bookmark: _Toc221186069]SSCE Criterion 4: Reflection on Civic Knowledge and Skills
Metric: Reflective writing or multimedia projects that assess personal growth in civic knowledge, skills, and dispositions resulting from service-learning activities.
Evidence from Cohort 1:
· Health Sciences High and Middle College required video diaries documenting civic learning.
· Hacienda La Puente USD incorporated journals and oral presentations linked to student projects.
· New Village Girls Academy conducted group reflections and portfolio reviews.
Outcome Trend: Reflection activities were widely implemented and cited by educators as a key factor in deepening civic identity. Qualitative evidence showed strong student engagement from student reflections.
[bookmark: _Toc221186070]SSCE Criterion 5: Civic-Minded Character Traits
Metric: Demonstration of traits such as responsibility, respect, and commitment through teacher evaluations, peer reviews, or community partner feedback.
Evidence from Cohort 1:
· New Village Girls Academy emphasized restorative justice principles and conflict resolution skills.
· Santa Clara COE reported increased student leadership in mental health advocacy.
· Kern COE noted strong collaboration and professionalism in student‑led water conservation efforts.
Outcome Trend: Community partner feedback highlighted positive student contributions, reliability, and professionalism. LEAs reported anecdotal evidence of increased civic responsibility among participating students.
[bookmark: _Toc221186071]

Cohort 1 Findings 
Analysis of Cohort 1 grantee reports shows clear alignment with the California Serves program’s statutory purpose to expand high‑quality service‑learning opportunities and increase equitable access to the SSCE. While reporting depth and consistency varied across LEAs, several strong patterns emerged.
[bookmark: _Toc221186072]Equity
Several grantees (e.g., John Muir Charter School, Rialto USD, New Village Girls Academy) served populations with unduplicated pupil count rates well over 80–90 percent, which underscores the program’s reach into high‑need communities.
Service‑learning projects frequently addressed equity‑driven topics such as multilingual civic engagement (Hacienda La Puente USD), public health access (Fresno COE, Health Sciences High and Middle College), and restorative justice (New Village Girls Academy).
In many LEAs, equity was embedded in project design rather than treated as a secondary consideration. For example, bilingual resources were produced as part of the service‑learning work itself.
One consistent gap was the lack of disaggregated outcome reporting for specific student groups (e.g., English Learners, socioeconomically disadvantaged, foster youth). This makes it harder to quantify the differential impact of service-learning on subpopulations though qualitative evidence suggests positive results across groups.
[bookmark: _Toc221186073]Rural Access
Several Cohort 1 LEAs serve geographically dispersed or remote communities (e.g., Glenn COE, Kern COE, San Joaquin COE, John Muir Charter School). These agencies implemented notable strategies to reduce participation barriers:
· Transportation support to and from project sites
· Mobile service‑learning workshops that traveled to rural school sites (Kern COE)
· Flexible, site‑based project models allowing local adaptation (John Muir Charter School)
Rural projects often addressed locally relevant issues including agricultural sustainability, water rights, and environmental stewardship to ensure that service-learning was culturally and economically contextualized.
Several rural LEAs partnered with county governments, local nonprofits, and community colleges to extend resources and sustain programs beyond the grant cycle.
Technology limitations in some rural areas constrained the ability to conduct digital components of service-learning (e.g., online civic forums or virtual public presentations).
[bookmark: _Toc221186074]Civic Readiness
Across Cohort 1, service‑learning projects consistently cultivated practical civic skills such as public speaking, policy analysis, and collaboration. Many students gained direct experience in presenting to governing bodies, participating in public hearings, and engaging in advocacy campaigns.
Reflective components embedded in most programs deepened students’ civic identity. Examples include video diaries (Health Sciences High and Middle College), public art as civic storytelling (Hacienda La Puente USD), and structured reflective journals (multiple LEAs).
Several projects resulted in tangible community outcomes:
· Transportation safety proposals from Rialto USD adopted by municipal engineers
· Water conservation campaigns by Kern COE integrated into county outreach
· Youth mental health policy recommendations from Santa Clara COE presented to and considered by the county board
While these activities align strongly with SSCE criteria, only some LEAs provided disaggregated counts of students earning the SSCE as a direct result of their service‑learning participation. Improving tracking and documentation would strengthen future analysis.
[bookmark: _Toc221186075]Program Sustainability and Capacity-Building
Many LEAs reported forming new or expanded partnerships with community organizations, higher education institutions, and local government agencies as a result of grant‑funded service‑learning projects. These relationships were often described as key to sustaining projects beyond the grant term.
Teacher training in service‑learning methodologies, which may lead to more consistent integration of civic engagement projects into curricula in future years, was a focus for several grantees.
Some LEAs began building infrastructure for student leadership, such as youth advisory councils or peer mentor programs, which could serve as ongoing platforms for civic engagement.
[bookmark: _Toc221186076]Gaps and Areas for Growth
Reliable, thorough quantitative data reporting requires ongoing coordination at multiple levels, which may not always be feasible. While all LEAs submitted narrative descriptions of activities, not all provided disaggregated pupil and educator participation counts. Similarly, reports provide limited longitudinal measurement. LEAs generally did not track whether students continued civic engagement after project completion or graduation.
LEAs show a wide variety of project depths. Some LEAs implemented single‑semester or single‑event projects while others ran multi‑year, integrated service‑learning curricula. Deeper engagement models tended to produce more tangible policy or community outcomes.
[bookmark: _Toc220420861][bookmark: _Toc221186077][bookmark: _Toc230962695]Cohort 2
Cohort 2 grantees were awarded funding in 2023–24 for implementation beginning in Year 1, Quarter 4 (June 1, 2024) and extending through June 30, 2026.
This section summarizes activities and outcomes from the following reporting periods:
· Year 1, Quarter 4 (June 1–30, 2024)
· Year 2, Quarters 1–2 (July 1–December 31, 2024)
· Year 2, Quarters 3–4 (January 1–June 30, 2025)
Due to the funding and application timeline, grantees did not receive funding until early in Year 2, Quarter 1. The majority of grant activities commenced in Year 2. Future legislative reports will include data from subsequent reporting periods and end-of-project reports.
Table 5: Cohort 2 Grantee Summary
	Grantee Name
	Award Amount
	2023–24 Unduplicated Pupil Count Rate

	Alameda COE
	 $335,840
	92.16%

	Chaffey Joint Union High School District
	 $500,000
	65.75%

	Environmental Charter High School—Lawndale
	 $381,442
	79.08%

	Jurupa USD
	 $500,000
	82.57%

	Pajaro Valley USD
	 $500,000
	83.83%

	Riverside USD
	 $499,996
	74.35%

	Sacramento City USD
	 $325,301
	70.76%

	Sacramento COE
	 $457,421
	68.55%

	San Diego USD
	 $500,000
	59.91%

	SBE—Latitude 37.8 High
	 $500,000
	71.63%

	Tulare COE
	 $500,000
	76.78%


[bookmark: _Toc221186078]Cohort 2 Reporting Summaries
[bookmark: _Toc221186079]Alameda County Office of Education
The Alameda COE, in partnership with Hayward and San Leandro USDs, used California Serves funding to strengthen countywide infrastructure for SSCE-aligned service-learning. During Year 2, approximately 561 pupils participated in service-learning experiences. Students engaged in project-based learning connected to social justice, local environmental issues, and community journalism, and teachers were supported through paid planning time and coaching.
Alameda COE also focused on building systems to track student progress toward the SSCE across multiple high schools and pathways. Staff used grant funds for PD and coordination time to align grading practices, portfolios, and reflection activities so that student work could be consistently documented across partner districts.
[bookmark: _Toc221186080]Chaffey Joint Union High School District
Chaffey Joint Union High School District emphasized curriculum integration and professional learning as core grant strategies. In Year 2, 72 pupils participated in service-learning. Grant funds supported teacher collaboration time to embed civic inquiry and service-learning into existing high school courses and to identify pilot sites for deeper implementation.
The district focused on building a sustainable SSCE infrastructure that includes shared rubrics, common reflection prompts, and district-level guidance for counselors and administrators. Early implementation schools are being used as demonstration sites to refine processes before expansion across the district.
[bookmark: _Toc221186081]Environmental Charter High School—Lawndale
Environmental Charter High School—Lawndale reported robust student engagement in service-learning linked to environmental justice and community education. In Year 2, 217 pupils participated in grant-supported activities. Projects included student-led campaigns on climate resilience, local sustainability initiatives, and community-facing educational events.
The school emphasized the importance of centering historically marginalized student voices in project design and reflection. Grant funds were used to support teacher facilitation time, materials for community projects, and portfolio development so that students could document their civic learning and leadership over time.
[bookmark: _Toc221186082]Jurupa Unified School District
Jurupa USD used grant funds to prioritize school climate, safety, and student voice. During Year 2, 150 pupils participated in SSCE-aligned service-learning. Reported activities include student leadership teams addressing campus safety, peer education campaigns, and collaborative projects connecting civic inquiry with CTE pathways.
The district focused on training teachers and site leaders to scaffold SSCE evidence and reflection, particularly for seniors and students in CTE programs. Funds supported PD, project coordination, and the development of tools for tracking student progress toward the SSCE across multiple high schools.
[bookmark: _Toc221186083]Latitude 37.8 High
Latitude 37.8 High launched its SSCE implementation through personalized learning pathways. Teachers supported students in designing independent civic action pathways connected to their internship experiences and local community needs. Students focused on topics such as food insecurity, voter education, and environmental equity.
Reports highlighted strong student ownership of projects and the use of digital portfolios to document civic learning and focus on equity by supporting students with individualized coaching and multilingual resources.
[bookmark: _Toc221186084]Pajaro Valley Unified School District
Pajaro Valley USD emphasized peer collaboration and local civic initiatives as the core of its grant implementation. In Year 2, 484 pupils participated in service-learning. Projects centered on local community needs, including youth-led efforts related to environmental stewardship, community health, and school improvement.
Grant funds supported teacher planning time, coordination of cross-school activities, and development of reflection and documentation tools. Service-learning is increasingly embedded into core academic courses, and students gain experience presenting their work to peers, families, and community partners.
[bookmark: _Toc221186085]Riverside Unified School District
Riverside USD reported the largest scale of student participation among Cohort 2 grantees. During Year 2, 5,628 pupils participated in SSCE-aligned service-learning. Student projects included water conservation advocacy, youth voice in local policy discussions, and partnerships with community organizations to support off-campus learning opportunities.
Grant funds were used to refine districtwide systems for identifying eligible students, supporting evidence collection, and aligning course-based projects with the SSCE criteria. The district also invested in professional learning for teachers and counselors and began building a centralized portfolio system so that students can document civic inquiry and action across multiple years and courses.
[bookmark: _Toc221186086]Sacramento City Unified School District
Sacramento City USD focused on interdisciplinary civic inquiry and student showcases. In Year 2, 324 pupils participated in service-learning. Reported activities included course-based civic investigations, public presentations of local issue analyses, and student projects that connected classroom learning with community concerns.
Grant funds supported teacher collaboration time and the coordination of student showcase events where pupils presented their projects to school and community audiences. The district plans to scale SSCE participation by aligning capstone experiences, pathways, and graduation-related projects with the SSCE criteria.
[bookmark: _Toc221186087]Sacramento County Office of Education
The Sacramento COE served as a regional hub supporting multiple districts in implementing SSCE-aligned service-learning. In Year 2, 273 pupils participated in grant-supported activities. The Sacramento COE’s role included developing training, tools, and shared resources for districts and schools across the county with a focus on supporting smaller LEAs.
Grant activities emphasized regional professional learning, cross-district collaboration, and the development of common templates for documenting student evidence. The Sacramento COE demonstrates the important role of COEs in sustaining SSCE implementation and ensuring that smaller districts can access high-quality service-learning supports.
[bookmark: _Toc221186088]San Diego Unified School District
San Diego USD highlighted asset mapping and student journalism as central strategies for SSCE-aligned service-learning. During Year 2, 277 pupils participated in service-learning. Students focused on content and civic engagement projects, worked to integrate youth perspective into project design, and often shared their work through school events and community media.
Grant funds supported staff coordination, PD, and expanded access to tools for documenting student reflections and civic products. A district steering committee and cross-department collaboration played key roles in aligning SSCE work with broader equity initiatives.
[bookmark: _Toc221186089]Tulare County Office of Education
Tulare COE used grant funding to support rural youth civic leadership and local government engagement across several districts. In Year 2, 129 pupils participated in SSCE-aligned service-learning. Students worked on projects tied to local governance, community improvement, and regional issues and focused on the needs of smaller and rural schools.
Grant activities included regional professional learning, support for site-based project coordination, and the development of mentoring structures to help students complete SSCE requirements. 
Table 6: Cohort 2 Summary of Major Service-Learning and Implementation Themes
	Grantee
	Service-Learning Theme

	Alameda COE
	Youth leadership and advisory planning

	Chaffey Joint Union High School District
	Curriculum integration and professional learning

	Environmental Charter—Lawndale
	Environmental justice and community education

	Jurupa USD
	School climate and safety

	Pajaro Valley USD
	Peer collaboration and local civic initiatives

	Riverside USD
	Civic inquiry and advocacy

	Sacramento City USD
	Interdisciplinary civic inquiry and student showcases

	Sacramento COE
	Regional support and small-district implementation

	San Diego USD
	Asset mapping and student journalism

	SBE Latitude 37.8 High
	Personalized civic action linked to internships

	Tulare COE
	Rural youth civic leadership and local government engagement


[bookmark: _Toc221186090]Impact on State Seal of Civic Engagement Insignia Requests
Table 7 shows the number of insignias requested for each year since the SSCE has been available[footnoteRef:6]. The first year that Cohort 2 grantees requested insignias during a grant-funded year was 2024–25. [6: . The CDE annually works with participating LEAs to update insignia request data from prior years as needed. Data that appears in this table may differ from the statewide SSCE spreadsheets available online. The most accurate, up-to-date statewide insignia request data is available on the CDE SSCE web page at https://www.cde.ca.gov/ci/pl/hssstateseal.asp. ] 



Table 7: Cohort 2 State Seal of Civic Engagement Insignia Requests
	Grantee
	2020–21
	2021–22
	2022–23
	2023–24
	2024–25

	Alameda COE
	0
	60
	34
	66
	424

	Chaffey Joint Union High School District
	0
	0
	0
	2
	69

	Environmental Charter High School—Lawndale
	15
	0
	0
	0
	87

	Jurupa USD
	0
	0
	0
	60
	152

	Pajaro Valley USD
	0
	0
	3
	72
	153

	Riverside USD
	109
	290
	218
	567
	569

	Sacramento City USD
	0
	93
	96
	224
	178

	Sacramento COE
	0
	66
	75
	160
	270

	San Diego USD
	100
	0
	0
	148
	159

	SBE—Latitude 37.8 High
	0
	0
	0
	0
	0

	Tulare COE
	0
	0
	11
	9
	129


[bookmark: _Toc221186091]Connection to the Model Uniform Metrics
The model uniform metrics required by EC Section 51475 were under development during the reporting periods covered by this report and were not available for Cohort 2 grantees to use in reporting. However, the following section reports on how Cohort 2 grantees supported the model uniform metrics. The model uniform metrics are available under the “Metrics” tab of the CDE California Serves web page at https://www.cde.ca.gov/ci/pl/californiaserves.asp.
[bookmark: _Toc221186092]SSCE Criterion 1: Academic Work
Metric: Maintain passing grades (as defined locally) in core HSS courses and demonstrate cross-curricular connections to civic issues, where applicable.
Evidence from Cohort 2:
· All 11 Cohort 2 grantees reported aligning service-learning with HSS courses and often use SSCE-aligned projects as culminating assignments in senior-level courses.
· Jurupa USD and Riverside USD implemented civic inquiry projects within government, history, and economics classes.
· Sacramento City USD piloted interdisciplinary rubrics and civic learning showcases to highlight connections between English, HSS, and visual arts.
· San Diego USD embedded project-based learning in CTE and HSS courses, including student journalism and neighborhood asset mapping.
· Latitude 37.8 High School linked independent civic action projects to students’ internships and academic coursework.
Outcome Trend: SSCE-aligned service-learning is increasingly embedded in core HSS courses, with strong evidence of cross-curricular connections in English, science, and CTE. Quantitative grade data were limited and not reported consistently, but qualitative feedback from teachers and coordinators frequently cited improved student engagement, higher completion rates for major projects, and stronger connections between academic content and real-world civic issues.
[bookmark: _Toc221186093]SSCE Criterion 2: Understanding of the U.S. Constitution and Government
Metric: Demonstrate proficiency in understanding governmental structures and democratic principles through assessments and reflective civic learning activities.
Evidence from Cohort 2:
· Students in Sacramento City USD and Tulare COE participated in simulations and student summits that examined public policy and local governance.
· Riverside USD and Chaffey Joint Union High School District developed lesson modules on constitutional principles and civic action frameworks.
· Environmental Charter High School—Lawndale led student workshops focused on the intersection of environmental justice and governmental systems.
· County offices highlighted their roles in providing shared lesson materials and professional learning to help smaller or rural districts integrate government and constitutional content into service-learning projects.
Outcome Trend: Seven grantees explicitly referenced civic content tied to the U.S. Constitution and government structures. These were often taught through inquiry-based learning and real-world application.
[bookmark: _Toc221186094]SSCE Criterion 3: Informed Civic Engagement Projects
Metric: Completion of a student-led civic engagement project that addresses a community issue, including documented research, planning, action, and reflection.


Evidence from Cohort 2:
· All 11 grantees described at least one student-led service-learning project, though the level of detail varied.
· Pajaro Valley USD implemented peer-to-peer civic engagement campaigns.
· Tulare COE’s students showcased civic engagement projects at regional civic leadership summits.
· County offices and charter grantees reported using grant funding to design structured project frameworks, such as capstone projects, pathway projects, and sequenced civic inquiries, that can be sustained beyond the grant period.
Outcome Trend: Cohort 2 grantees are using grant funding to significantly expand access to civic engagement projects that meet SSCE expectations. The primary area for continued development is systematizing project documentation and ensuring that all participating students have a clear path from civic project completion to SSCE eligibility.
[bookmark: _Toc221186095]SSCE Criterion 4: Reflection on Civic Knowledge and Skills
Metric: Reflective writing or multimedia projects that assess personal growth in civic knowledge, skills, and dispositions resulting from service-learning activities.
Evidence from Cohort 2:
· Nine of the eleven Cohort 2 LEAs explicitly described structured reflection activities (e.g., written reflections, guided prompts, or facilitated debriefs) as required components of SSCE-aligned service-learning.
· Riverside USD, Chaffey Joint Union High School District, and Latitude 37.8 High supported digital portfolio systems that allow students to document and reflect on their civic journeys.
· Pajaro Valley USD provided rubric-aligned tools and coaching to guide student reflection.
· Several LEAs emphasized the importance of structured reflection as part of SSCE evidence gathering even in early implementation stages.
Outcome Trend: Reflection is increasingly embedded as an intentional practice in all Cohort 2 grantees, though it is more systematically documented in some LEAs than others. Most LEAs reported that structured reflection deepened student understanding of community issues and their own civic roles even where formal rubrics or quantitative measures of civic dispositions were still in development.
[bookmark: _Toc221186096]SSCE Criterion 5: Civic-Minded Character Traits
Metric: Demonstration of traits such as responsibility, respect, and commitment through teacher evaluations, peer reviews, or community partner feedback.
Evidence from Cohort 2:
· Jurupa and San Diego USDs reported collaborative group projects addressing school safety, mental health, and environmental equity.
· Environmental Charter High School—Lawndale and Sacramento City USD supported public forums and showcases where students presented ideas to local stakeholders.
· Tulare COE promoted student leadership through summits and policy presentations targeting rural youth.
· Several grantees explicitly linked service-learning and SSCE work to broader district initiatives around equity, school climate, and social–emotional learning, which frames civic-minded character traits as integral to college, career, and community readiness.
Outcome Trend: Reports indicate that SSCE-aligned service-learning is contributing to the development of civic-minded character traits, especially leadership, collaboration, and empathy. While measurement remains primarily qualitative, teacher and partner feedback indicates that students are increasingly seen as civically engaged in their schools and communities. 
Cohort 2 Findings
Cohort 2 grantees demonstrate clear alignment with the California Serves program’s statutory purpose. While implementation is earlier in the grant cycle and reporting detail varies across LEAs, several consistent patterns emerged across equity, rural access, civic readiness, sustainability, and areas for growth.
[bookmark: _Toc221186098]Equity
Several grantees, including Alameda COE, Jurupa USD, and Riverside USD, reported participation and SSCE outcomes at meaningful levels.
Across reports, equity was reflected both in who was served and in how service-learning pathways were structured. COE models emphasized expanding SSCE access to smaller, rural, and alternative school settings that may not have local civic learning infrastructure. Grantees also described inclusive participation approaches through multilingual supports and varied project formats, including individualized coaching and portfolio-based documentation in personalized learning settings.
A continuing equity-related limitation is inconsistent reporting detail across LEAs. Future use of standardized reporting systems will improve statewide comparability and support more precise equity analysis over time.
[bookmark: _Toc221186099]Rural Access
Cohort 2 implementation highlights the critical role of COEs in expanding rural access to SSCE-aligned service-learning. COE models served as regional hubs to help reduce barriers for districts that may lack staffing capacity, existing SSCE infrastructure, or access to sustained professional learning. In Tulare COE, grantee reports specifically emphasized rural youth civic leadership and local government engagement across a consortium model that includes regional professional learning, site-based coordination support, and mentoring structures to help pupils fulfill SSCE requirements.
County-led approaches also supported rural access by developing shared resources and staff development opportunities that can be used across multiple districts and school sites to reduce duplication of effort and increase implementation consistency. As Cohort 2 expands, continued attention to the practical constraints of geographically isolated implementation (including time, travel, and local capacity) will remain important for maintaining equitable access across rural and small-district contexts.
[bookmark: _Toc221186100]Civic Readiness
Grantees reported strong evidence that SSCE-aligned service-learning is cultivating civic readiness through real-world projects, student-led advocacy, and public-facing showcases of learning. Projects and program designs reflected both issue-based civic action (e.g., environmental justice, school climate and safety, community journalism, and local governance engagement) and systems-level planning to create clearer civic pathways for pupils.
Several LEAs also emphasized structured reflection and portfolio practices that deepen civic identity and help pupils document growth in civic knowledge, skills, and dispositions. In addition, increases in Cohort 2 SSCE insignia requests during the grant-funded year 2024–25 suggest that, where tracking systems are in place, service-learning pathways are translating into measurable SSCE outcomes.
[bookmark: _Toc221186101]Program Sustainability and Capacity-Building
Cohort 2 demonstrates a strong emphasis on sustainability through professional learning, curriculum alignment, and the development of shared tools that can be scaled across schools and districts. Several grantees explicitly prioritized building SSCE infrastructure such as common rubrics, reflection prompts, staff guidance, and portfolio systems. Alameda COE described a focus on strengthening countywide systems to track pupil progress toward the SSCE across multiple high schools and pathways, while Riverside USD described districtwide investments in systems for identifying eligible pupils and aligning projects with SSCE criteria.
These capacity-building strategies support long-term sustainability by reducing reliance on isolated high-level implementers, clarifying documentation expectations, and building repeatable implementation practices that can continue beyond the grant term.
[bookmark: _Toc221186102]Gaps and Areas for Growth
Several areas for improvement parallel those identified in Cohort 1. First, reporting consistency remains uneven. Some LEAs provided limited quantitative detail or high-level narrative that makes cross-site comparison difficult even where implementation appears strong. To address this, standardized reporting systems are being implemented for remaining Cohort 2 reports. Second, the primary operational need identified across Cohort 2 is systematizing project documentation and ensuring that participating pupils have a clear, well-supported path from service-learning project completion to SSCE eligibility. Finally, grantees would benefit from continued and expanded inter-district collaboration to amplify effective practices, reduce duplication, and increase shared access to tools and professional learning—particularly for small, rural, and county-led models.
[bookmark: _Toc220420862][bookmark: _Toc221186103][bookmark: _Toc230962696]Cohort 3
Cohort 3 grantees may utilize grant funding from May 1, 2025, through June 30, 2027. 
Cohort 3 grantees submit quarterly expenditure and progress reports and were the first grantees to submit progress reports using a standardized reporting form. This section summarizes activities and outcomes from the following reporting periods[footnoteRef:7]: [7: . We the People Charter School closed June 30, 2024. This report includes its reporting information from Year 1, Quarter 4 and Year 2, Quarters 1–2.] 

· Year 1, Quarter 4 (May 1–June 30, 2025)
· Year 2, Quarter 1 (July 1–September 30, 2025)
Due to the funding and start-up timeline, many Cohort 3 grantees reported early-stage planning and infrastructure development during these initial quarters, and several LEAs reported limited or no grant-related activities and expenses during this reporting window. Additionally, although some grantees reported the number of students earning or working toward a SSCE in 2024–25, the first year during which students will earn a SSCE through grant-funded projects will be 2025–26. Future legislative reports will include data from subsequent reporting periods and end-of-project reports.


Table 8: Cohort 3 Grantee Summary
	Grantee Name
	Award Amount
	2024–25 Unduplicated Pupil Count Rate

	Cloverdale USD
	$160,540
	68.12%

	Modesto City High School District
	$500,000
	69.43%

	Monterey Peninsula USD
	$500,000
	71.42%

	Napa COE
	$500,000
	78.38%

	Natomas USD
	$500,000
	68.54%

	Oakland USD
	$499,986
	82.30%

	Oxnard Union High School District
	$500,000
	71.04%

	San Bernardino City USD
	$226,698
	92.99%

	Siskiyou COE (Consortium)
	$393,500
	67.14%

	Sweetwater Union High School District
	$499,194
	64.69%

	Yolo COE (Consortium)
	$525,728
	68.58%

	Yuba COE
	$194,354
	68.77%


[bookmark: _Toc221186104]Cohort 3 Reporting Summaries
[bookmark: _Toc221186105]Cloverdale Unified School District
Cloverdale USD began grant-supported implementation, including staff planning and coordination to strengthen service-learning in instruction along with investments in instructional materials and participation costs to support experiential learning opportunities connected to environmental stewardship and outdoor education, at Cloverdale High School. Cloverdale also used grant funds for costs associated with grant program evaluation, including support for data and reporting needs.
During this reporting period, Cloverdale USD reported 75 students participating in service-learning activities. Three certificated staff and three classified staff supported implementation during the period.
[bookmark: _Toc221186106]Modesto City High School District
Modesto City High School District reported early implementation across multiple high school sites with a strong emphasis on teacher planning time and professional learning to expand service-learning and civic engagement opportunities. The district is planning supports for educators and early integration of civic activities intended to strengthen student writing and thinking in preparation for SSCE-aligned work.
The district also identified a capacity-related challenge connected to staffing and formalizing roles needed to support teachers and students engaged in civic projects, which reflects common start-up constraints in early grant implementation.
[bookmark: _Toc221186107]Monterey Peninsula Unified School District
Monterey Peninsula USD, which supports Monterey High School, Seaside High School, and Marina High School, focused on building a foundational infrastructure for SSCE-aligned service-learning. The LEA established internal coordination and planning structures intended to expand student access and strengthen implementation over time, including early steps toward clearer systems for communication, support, and tracking.
For this reporting window, no students were reported as being involved in grant-related activities. Start-up and timeline constraints were a key implementation challenge, and early quarters were primarily used to prepare for fuller implementation in later periods.
[bookmark: _Toc221186108]Napa County Office of Education
Napa COE reported a county-led approach emphasizing coordination with districts and expanded learning structures to build service-learning capacity and increase SSCE access over time. This included outreach and engagement with local education leaders and planning for professional learning supports. Students participated through expanded learning contexts and community-facing service activities (e.g., environmental initiatives and donation/food drive-type projects) as part of early program development and engagement.
During this reporting period, six classified staff supported grant-related development work. Implementation challenges included the logistical complexity of coordinating across sites and addressing student access barriers such as transportation and attendance-related constraints.
[bookmark: _Toc221186109]Natomas Unified School District
Natomas USD implemented SSCE-aligned professional learning that focused on expanding student access to service-learning opportunities. This included building sustainable infrastructure, adjusting staffing, and working toward districtwide coordination.
Natomas USD reported 124 students participating in service-learning. Twenty certificated staff and two classified staff supported implementation during the reporting period. Challenges included balancing district leadership and classroom instruction, coordinating across sites, and navigating staffing shortages while expanding access to the SSCE.
[bookmark: _Toc221186110]Oakland Unified School District
Oakland USD reported efforts toward capacity-building, communication, and improving SSCE access through outreach and alignment work across multiple school contexts along with collaboration with internal stakeholders and external partners. The district also implemented SSCE outreach efforts directed at students. 
Oakland USD reported that 14 certificated staff and five classified staff supported early implementation efforts. Logistical challenges included implementing civic engagement supports at scale and coordinating consistent implementation across sites.
[bookmark: _Toc221186111]Oxnard Union High School District
Oxnard Union High School District reported no grant-related activities or expenses during this reporting period. 
[bookmark: _Toc221186112]San Bernardino City Unified School District
San Bernardino City USD reported no grant-related activities or expenses during this reporting period. 
[bookmark: _Toc221186113]Siskiyou County Office of Education (Consortium)
Siskiyou COE reported no grant-related activities or expenses during this reporting period. 
[bookmark: _Toc221186114]Sweetwater Union High School District
Sweetwater Union High School District reported no grant-related activities or expenses during this reporting period. 
[bookmark: _Toc221186115]Yolo County Office of Education (Consortium)
Yolo COE engaged in early implementation efforts that include developing leadership structures and countywide criteria. They experienced challenges related to start-up coordination and establishing leadership team membership and timelines, which reflects the complexity of consortium-based implementation.
[bookmark: _Toc221186116]Yuba County Office of Education
Yuba COE reported no grant-related activities or expenses during this reporting period. 


Table 9: Cohort 3 Summary of Major Service‑Learning Themes or Key Grant Activities
	Grantee
	Service-Learning Theme or Key Activities

	Cloverdale USD
	Environmental stewardship and outdoor education

	Modesto City High School District
	Early-stage professional learning and planning

	Monterey Peninsula USD
	Early-stage coordination and infrastructure

	Napa COE
	Environmental literacy and expanded learning

	Natomas USD
	Classroom implementation and building partnerships

	Oakland USD
	Capacity-building and student outreach

	Oxnard Union High School District
	No grant-related activities reported during this period

	San Bernardino City USD
	No grant-related activities reported during this period

	Siskiyou COE (Consortium)
	No grant-related activities reported during this period

	Sweetwater Union High School District
	No grant-related activities reported during this period

	Yolo COE (Consortium)
	Building countywide criteria and leadership structures

	Yuba COE
	No grant-related activities reported during this period


[bookmark: _Toc221186117]Impact on State Seal of Civic Engagement Insignia Requests
Table 10 shows the number of insignias requested each year since the SSCE has been available[footnoteRef:8]. The first year that Cohort 3 grantees will request insignias during a grant-funded year will be 2025–26. [8: . The CDE annually works with participating LEAs to update insignia request data from prior years as needed. Data in this table may differ from the statewide SSCE spreadsheets available online. The most accurate, up-to-date statewide insignia request data is available on the CDE SSCE web page at https://www.cde.ca.gov/ci/pl/hssstateseal.asp. ] 



Table 10: Cohort 3 State Seal of Civic Engagement Insignia Requests
	Grantee
	2020–21
	2021–22
	2022–23
	2023–24
	2024–25

	Cloverdale USD
	0
	0
	0
	0
	0

	Modesto City High School District
	110
	65
	54
	29
	24

	Monterey Peninsula USD
	0
	0
	0
	0
	0

	Napa COE
	0
	0
	0
	0
	1

	Natomas USD
	0
	0
	0
	131
	552

	Oakland USD
	0
	0
	300
	94
	77

	Oxnard Union High School District
	0
	14
	4
	30
	41

	San Bernardino City USD
	0
	0
	0
	0
	0

	Siskiyou COE (Consortium)
	0
	0
	0
	0
	0

	Sweetwater Union High School District
	0
	0
	24
	6
	57

	Yolo COE (Consortium)
	0
	0
	0
	0
	0

	Yuba COE
	0
	0
	3
	1
	0


[bookmark: _Toc221186118]Connection to the Model Uniform Metrics
The model uniform metrics required by EC Section 51475 have been available for Cohort 3 grantees since the start of their grant cycle. 
[bookmark: _Toc221186119]SSCE Criterion 1: Academic Work
Metric: Maintain passing grades (as defined locally) in core HSS courses and demonstrate cross-curricular connections to civic issues, where applicable.
Evidence from Cohort 3:
· Cloverdale USD reported instructional planning and implementation connected to environmental stewardship and outdoor education.
· Modesto City High School District described teacher planning and civic learning integration to strengthen student writing and thinking in preparation for SSCE-aligned work. 
· Natomas USD and Yolo COE also emphasized capacity-building and systems development (including professional learning and countywide criteria development) intended to support stronger alignment between instructional practice and SSCE expectations.
Outcome Trend: Cohort 3 shows early momentum toward academic integration, but most LEAs are still in start-up phases and did not report quantitative academic outcome data during this initial reporting window.
[bookmark: _Toc221186120]SSCE Criterion 2: Understanding of the U.S. Constitution and Government
Metric: Demonstrate proficiency in understanding governmental structures and democratic principles through assessments and reflective civic learning activities.
Evidence from Cohort 3:
Cohort 3 grantees most commonly describe civic learning alignment in broad terms (for example, “civic engagement,” “civic activities,” or “SSCE preparation”) rather than providing detailed descriptions of Constitution or government-related learning measures. Where described, LEAs emphasized supporting educators to integrate civic learning expectations into instruction and building infrastructure for more consistent implementation and tracking in later reporting periods.
Outcome Trend: Early Cohort 3 evidence suggests that LEAs are prioritizing readiness, staff training, and systems-building that will support stronger documentation of constitutional and governmental learning in subsequent periods.
[bookmark: _Toc221186121]SSCE Criterion 3: Informed Civic Engagement Projects
Metric: Completion of a student-led civic engagement project that addresses a community issue, including documented research, planning, action, and reflection.
Evidence from Cohort 3:
· Cloverdale USD described direct implementation of service-learning connected to environmental stewardship and outdoor education. 
· Napa COE described student engagement through expanded learning and community-facing service activities while Natomas USD reported service-learning participation during the period as it built pathways for expanding access. 
· Several LEAs (including Monterey Peninsula USD, Oakland USD, and Yolo COE) emphasized early-stage planning, outreach, and implementation infrastructure intended to support stronger, student-led civic engagement projects in later periods.
Outcome Trend: Cohort 3 reporting reflects a split between a small number of LEAs reporting direct early implementation and a larger number of LEAs emphasizing start-up planning and capacity-building that will support later project development and documentation.
[bookmark: _Toc221186122]SSCE Criterion 4: Reflection on Civic Knowledge and Skills
Metric: Reflective writing or multimedia projects that assess personal growth in civic knowledge, skills, and dispositions resulting from service-learning activities.
Evidence from Cohort 3:
· Natomas USD explicitly described SSCE-aligned implementation approaches that include reflective elements.
· Modesto City High School District described strengthening student writing and thinking tied to civic learning expectations. 
· Other LEAs emphasized building the systems and staff capacity that will support consistent reflection documentation and SSCE evidence collection in later reporting windows.
Outcome Trend: Reflection is a clearly intended component of Cohort 3 implementation, but structured reflection tools and artifacts are still emerging across most Cohort 3 LEAs.
[bookmark: _Toc221186123]SSCE Criterion 5: Civic-Minded Character Traits
Metric: Demonstration of traits such as responsibility, respect, and commitment through teacher evaluations, peer reviews, or community partner feedback.
Evidence from Cohort 3:
· Napa COE described student engagement through expanded learning and community service contexts.
· Cloverdale USD described experiential projects connected to stewardship and outdoor learning. 
· Across multiple reports, LEAs emphasized building leadership structures and staff capacity intended to support consistent student support, project quality, and equitable participation.
Outcome Trend: Early Cohort 3 evidence suggests that civic-minded traits are an intended outcome of service-learning participation, but formal measurement approaches and consistent reporting of trait development are not yet common in this initial reporting window.
Cohort 3 Findings
Cohort 3 grantee reports generally show early alignment with California Serves goals, particularly around capacity-building, educator readiness, and initial implementation efforts to expand SSCE access through service-learning. However, many LEAs are still in early implementation phases with uneven activity levels and limited quantitative outcome reporting during these first two quarters.
[bookmark: _Toc221186125]Equity
Many grantees indicate that an intention to ensure equity will be embedded in later grant program structures. Some grantees report student subgroups and site contexts, but the level of demographic detail varied significantly across LEAs. A key equity-related limitation is that multiple grantees reported no activities for these early reporting periods. Continued emphasis on consistent participation, SSCE outcome reporting, and subgroup-level documentation will strengthen equity analysis in future reporting periods.
[bookmark: _Toc221186126]Rural Access
Cohort 3 includes a mix of small and rural LEAs and consortium models. Early reporting suggests that start-up timelines and staffing capacity constraints may be particularly relevant for rural and county-led implementation, as several LEAs reported limited or no grant-related activities during this initial reporting period. Where county-led coordination was reported, such as in early systems-building and criteria development, there is a focus on developing shared infrastructure intended to support broader access in later periods.
[bookmark: _Toc221186127]Civic Readiness
Grantees show early evidence of civic readiness development where implementation was underway. LEAs with pre-existing SSCE pathways, such as Modesto City High School District, are continuing to move students through SSCE-aligned pathways. Other LEAs showed early-stage implementation focused on awareness-building, educator readiness, and system development, which suggests that more robust project reporting and reflection documentation is likely to increase as implementation expands.
[bookmark: _Toc221186128]Program Sustainability and Capacity-Building
Cohort 3 demonstrates a strong emphasis on start-up capacity-building that includes staff coordination, professional learning, partnerships, and system development intended to sustain service-learning implementation beyond the grant period. Multiple LEAs described using early quarters to build structures, including roles dedicated to coordination, criteria and pathway development, and educator support, that support consistent SSCE-aligned implementation. These early investments align with long-term sustainability goals and reflect the practical needs of launching local SSCE-aligned service-learning programs.
[bookmark: _Toc221186129]Gaps and Areas for Growth
Cohort 3 highlights the importance of consistent documentation. As Cohort 3 implementation matures, strengthening consistency in reporting (including clearer documentation of student-led project components, reflection artifacts, and SSCE outcomes) will improve statewide learning about effective approaches, particularly for small, rural, and consortium-based models.
[bookmark: _Toc220420863][bookmark: _Toc221186130][bookmark: _Toc230962697]Overall Findings and Recommendations
[bookmark: _Toc221186131]Key Findings
[bookmark: _Toc221186132]Data Consistency
Across Cohorts 1–3, reports show meaningful implementation activity and strong alignment with California Serves goals. However, reporting consistency varies across grantees, and SSCE insignia request totals should be interpreted with care when reviewing year-to-year changes. Declines in requests from one year to the next may reflect structural and administrative factors rather than reduced student interest or diminished program impact. 
For example, some grantees support multiple districts or charter schools; if one participating LEA experiences a decline in SSCE participation capacity due to staffing, student participation, or competing priorities, that decrease will be reflected in the grantee’s aggregate request totals. In addition, insignia requests are often submitted as estimates while students complete remaining coursework, projects, or other requirements. Because corrections are not always submitted by LEAs, fluctuations in annual request totals may not fully reflect final insignias awarded. Finally, for some grantees, the project director is not the same staff member responsible for SSCE insignia requests, which can contribute to discrepancies between statewide insignia request data and what is reported in periodic California Serves progress reports.
Cohort 3 reports, in particular, reflect early start-up conditions with several grantees reporting limited or no grant-related activities. This limits analysis of early equity reach, SSCE outcomes, and the effectiveness of implementation approaches. Additionally, the model uniform metrics required by EC Section 51475 were still under development during earlier reporting periods and were not available for cohorts 1 or 2 to use at the time, which contributed to variation in what LEAs tracked and reported.
[bookmark: _Toc221186133]Practical Skill Development
Service-learning implementation is demonstrating an opportunity for deepening civic readiness and expanding SSCE-aligned opportunities. Students are developing practical civic skills (public speaking, policy analysis, cross-sector collaboration) and producing tangible outputs such as safety proposals adopted by local entities and policy recommendations presented to governing bodies. 
While Cohort 3 outcome reporting is still emerging, early implementation efforts align with broader patterns in cohorts 1 and 2, which indicate that structured, SSCE-aligned service-learning supports meaningful student skill development when paired with strong educator support and infrastructure.
[bookmark: _Toc221186134]Capacity-Building
A consistent cross-cohort pattern is that sustainable service-learning implementation requires intentional capacity-building that includes coordination roles, educator professional learning, and tools for tracking SSCE evidence and outcomes. Cohort 3 experiences reinforce this pattern, with multiple LEAs emphasizing early systems-building, partnership development, and staffing models designed to support long-term implementation. These capacity-building strategies remain essential for scaling service-learning and ensuring equitable access, particularly in LEAs with limited staffing capacity or consortium-based implementation models.
[bookmark: _Toc221186135]Impact on the State Seal of Civic Engagement
Evidence from cohorts 1 and 2 suggests that the California Serves Grant supports growth in SSCE access by strengthening service-learning pathways, improving SSCE awareness, and building local capacity for evidence collection and reflection. While fluctuations in annual SSCE insignia requests are to be expected, Cohort 1 and 2 grantees are generally showing an overall increase in the number of SSCE insignias requested. The first grant year during which Cohort 3 grantees will request insignias is 2025–26, at which time additional evidence related to the grant’s impact on the SSCE will be available.
Statewide Implementation and Grantee Support
The California Serves Program’s statewide elements—including development and posting of service-learning recommendations and model uniform metrics, annual reporting, grantee technical assistance, and grant administration—require extensive and ongoing coordination and capacity. In practice, the absence of dedicated statewide administrative funding for the CDE and California Volunteers has made it difficult to sustain the level of technical support to grantees and statewide infrastructure and ongoing interagency support envisioned in statute.
[bookmark: _Toc221186136]Recommendations and Considerations for Moving Forward
Based on statewide findings across cohorts 1–3, the following recommendations are intended to strengthen implementation quality, equity reach, and statewide learning from the California Serves program:
1. Sustain and strengthen statewide administrative capacity for program implementation. 
The Legislature may consider providing dedicated statewide administrative funding to support the ongoing requirements in EC Section 51475, including maintenance and continuous improvement of service-learning recommendations and model uniform metrics, technical assistance, annual reporting, grant administration, and improved capacity to support LEA implementation with increased technical assistance. Stable statewide capacity would also help strengthen consistent partnership structures and support across agencies.
2. Improve statewide data quality and comparability using the model uniform metrics. 
With model uniform metrics and standardized reporting forms now available, establish clearer supports for consistent reporting across LEAs. These supports include SSCE awards attributable to service-learning pathways and disaggregation where possible. This will improve the ability to evaluate equity, rural access, and measurable pupil outcomes across cohorts.
3. Invest in practical tools and technical assistance for LEA implementation and documentation.
Encourage shared templates, guidance tools, exemplars, portfolio systems, and evidence-collection tools that reduce the reporting burden while improving the reliability of SSCE outcome documentation, particularly for small, rural, and county-led models. Rural and county-led models provide important access pathways but may face unique constraints related to staffing capacity, coordination complexity, and start-up timelines. Consider targeted implementation supports, regional learning communities, and shared tools to reduce duplication and improve consistency across consortium partners.
4. Encourage deeper, sustainable implementation models. 
Prioritize strategies and grant supports that encourage LEAs to implement integrated, multi-year service-learning pathways embedded in coursework and graduation structures; these approaches are more likely to yield durable civic learning outcomes and community impacts. 
[bookmark: _Toc230962698]Conclusion
The California Serves Program shows promising evidence that grant funding can help LEAs expand access to high-quality, SSCE-aligned service-learning for pupils who have historically had fewer opportunities to participate in these experiences. Across the three current cohorts, service-learning is being embedded into academic instruction; connected to locally relevant community issues; and used to strengthen pupil civic knowledge, reflection, leadership, and engagement. Although implementation depth varies across grantees and reporting periods, the overall direction of the program is positive and consistent with the intent of EC Section 51475.
However, building and sustaining effective service-learning pathways requires more than local enthusiasm. Successful implementation depends on stable staffing, targeted educator professional learning, effective coordination systems, ongoing community partnerships, and tools that help LEAs document student progress toward the SSCE. This is especially important for small, rural, consortium-based, and county-led models, which play a critical role in expanding equitable access but may face greater capacity constraints. Additionally, start-up timelines and infrastructure-building are a necessary part of implementation, and stronger statewide comparability will depend on continued use of standardized reporting tools and the model uniform metrics.
The California Serves Program is establishing an important foundation for expanding civic readiness and SSCE access statewide, but its long-term success will depend on continued support for local implementation and demonstrated support for statewide capacity to administer the program. Future grantee reports and additional data on SSCE attainment attributable to grant-supported service-learning pathways will provide a stronger picture of pupil outcomes. With sustained attention to data quality, technical assistance, and implementation capacity, the California Serves Program is positioned to continue strengthening civic learning opportunities for pupils across California.
[bookmark: _Toc220420864][bookmark: _Toc221186137][bookmark: _Toc230962699]Appendix A: Education Code
[bookmark: _Toc221186138]Education Code Section 51475
(a) The California Serves Program is hereby established under the administration of the department, in collaboration with California Volunteers, for purposes of promoting access to effective service learning for pupils in grade 12 who are enrolled at participating local educational agencies, with the goal of expanding access for high school graduates in obtaining a State Seal of Civic Engagement through service learning.
(b) The department, in partnership with California Volunteers, shall do all of the following:
(1) Review the available evidence on ways to incorporate effective service learning for pupils in grades 9 to 12, inclusive, and, on or before January 1, 2024, provide recommendations to the Legislature, consistent with Section 9795 of the Government Code and consistent with the recommended criteria and implementation guidance for the State Seal of Civic Engagement pursuant to this article, on evidence-based strategies to expand access to high-quality service learning programs in California high schools and promote equitable access to these programs.
(2) On or before January 1, 2024, develop and post on the department’s and California Volunteers’ internet websites evidence-based strategies for expanding access to high-quality service learning programs that may be used by teachers and local educational agencies.
(3) Develop model uniform metrics, based on the recommended criteria for the State Seal of Civic Engagement, for the measurement of pupil progress toward academic, civic engagement, and other learning objectives. Civic learning objectives shall include the final goal of awarding of the State Seal of Civic Engagement pursuant to this article.
(4) Use the evidence, recommendations, and metrics identified pursuant to paragraphs (1) to (3), inclusive, in the administration of the California Serves Program.
(c) (1) Commencing with the 2022–23 fiscal year, the sum of five million dollars ($5,000,000) is hereby appropriated, each fiscal year, from the General Fund to the department for annual awards to local educational agencies for California Serves Program grants pursuant to this section.
(2) The department, in collaboration with California Volunteers, shall establish the California Serves Program grant program, develop criteria for the awarding of grants and an application process, request necessary data from participating local educational agencies, and award grants consistent with this section.
(d) In order for a local educational agency to be eligible for a grant under this section, at least 55 percent of the pupils enrolled in the applicant local educational agency shall be unduplicated pupils as defined in Section 2574 or 42238.02, as applicable.
(e) Eligible local educational agencies who receive grants pursuant to this grant program shall receive an amount of up to five hundred thousand dollars ($500,000) annually.
(f) Allowable uses for funding allocated pursuant to this grant program include all of the following:
(1) Paid planning time for teachers to increase the use of service learning in their instruction.
(2) Professional development for school and local educational agency administrators and classroom teachers on service learning.
(3) Purchase of instructional materials to aid in the use of service learning in instruction.
(4) Participation costs of pupils and school personnel, including any materials or travel expenses related to service learning activities.
(5) Personnel costs for coordination of service learning at a local educational agency or a schoolsite of a local educational agency.
(6) Participation costs associated with grant program evaluation.
(g) Notwithstanding Section 10231.5 of the Government Code, on or before November 5, 2024, and annually thereafter, the department, in partnership with California Volunteers, shall submit a report on the program to the appropriate fiscal and policy committees of the Legislature, consistent with Section 9795 of the Government Code. The report shall include an evaluation of the program using the model uniform metrics established by the department in partnership with California Volunteers pursuant to paragraph (3) of subdivision (b), and shall include, but not be limited to, all of the following information:
(1) The number of participating pupils, schools, and local educational agencies, and the grant awards for each grantee.
(2) The demographics of pupils engaged in service learning as a result of the grant.
(3) The impact of the service performed by pupils and school staff as a result of the grant.
(4) Pupil outcomes in the academic, civic engagement, and other learning objectives measured by the model uniform metrics identified by the department in partnership with California Volunteers pursuant to paragraph (3) of subdivision (b), including, but not limited to, obtaining the State Seal of Civic Engagement.
(h) For purposes of this section, the following definitions apply:
(1) “California Volunteers” means California Volunteers as established by Executive Order No. S-24-06.
(2) “Local educational agency” means a school district, county office of education, or charter school.
(3) “Program” means the California Serves Program established pursuant to subdivision (a).
(4) “Service learning” means an educational approach that intentionally combines meaningful community service activities with instruction and reflection to support pupil progress toward academic and civic engagement learning objectives while meeting societal needs.
(i) For purposes of making the computations required by Section 8 of Article XVI of the California Constitution, the appropriations made by subdivision (c) shall be deemed to be “General Fund revenues appropriated for school districts,” as defined in subdivision (c) of Section 41202, for the fiscal year in which the appropriation is made, and included within the “total allocations to school districts and community college districts from General Fund proceeds of taxes appropriated pursuant to Article XIII B,” as defined in subdivision (e) of Section 41202, for the fiscal year in which the appropriation is made.
(Added by Stats. 2022, Ch. 52, Sec. 71. (AB 181) Effective June 30, 2022.)
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