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Category 1:
English Language Arts and English Language Development Content/Alignment to Standards
	Criteria for Instructional Materials

Aligned to the Standards
	Publisher Citations
	Criterion Met?
	Reviewer Comments, Citations, and Questions

	
	
	Y
	N
	

	1. Instructional materials as defined in Education Code Section 60010(h) are designed to ensure that all students master each of the CA CCSS for ELA, as adopted by the State Board of Education August 2, 2010, and modified March 13, 2013. Submissions for Program 1 Basic ELA, Program 2 Basic ELA/ELD, and Program 3 Basic Biliteracy must demonstrate alignment with all CA CCSS for ELA. Program 4 Intensive Intervention ELA and Program 5 Specialized ELD must demonstrate coverage of those standards that are included on the standards maps based on Appendix 12-B: Matrix 1 for Program 4 Intensive Intervention ELA and Appendix 12-B: Matrix 2 for Program 5 Specialized ELD submissions.

	
	
	
	

	2. Instructional materials for Program 2 Basic ELA/ELD, Program 3 Basic Biliteracy, and Program 5 Specialized ELD are aligned to the CA ELD Standards, as adopted by the State Board of Education November 7, 2012. Submissions must demonstrate alignment with all of the CA ELD Standards indicated on the appropriate standards maps.

	
	
	
	

	3. Instructional materials reflect and incorporate the content of the English Language Arts/English Language Development Framework for California Public Schools (ELA/ELD Framework). Several key themes and practices typify effective curriculum and instruction and appear as organizers demonstrating the integrated nature of the CA CCSS for ELA/Literacy and the CA ELD Standards in the ELA/ELD Framework. These key themes of ELA/Literacy and ELD instruction are:  meaning making, language development, effective expression, content knowledge, and foundational skills.
	
	
	
	

	4. Not Applicable to Program 2.
	
	
	
	

	5. Instruction reflects current and confirmed research in English language arts instruction as defined in EC Section 44757.5(j)

	
	
	
	

	6. Instructional materials use proper grammar and spelling (EC Section 60045).
	
	
	
	

	7. Reading selections and suggested texts are of high quality, depth and breadth, and reflect a balance
 of instructional time for both literary and informational text appropriate to the grade level and consistent with the grade-level standards. Texts should span many genres, cultures, and eras, and, where appropriate, tie into other content-area standards to build a broad range of knowledge and literacy experiences both within and across grade levels.
	
	
	
	

	8. Materials include read-aloud selections of more complex texts to build knowledge and illustrations or graphics to develop comprehension, as appropriate.
	
	
	
	

	9. Materials are designed to support students’ independent reading of increasingly complex texts as they progress toward college and career readiness. Programs should meet the following, as appropriate to the grade: 

a. Provide a progression of texts with increasing complexity within grade-level bands that overlap to a limited degree with earlier bands and align with the complexity requirements outlined in the standards, i.e., Reading Standard 10.
	
	
	
	

	b. Literary and informational text are of an appropriate text complexity, with scaffolds designed to serve a wide range of readers, for the grade level (based on research-based quantitative and qualitative measures or the criteria in Appendix A of the CCSS to measure text complexity and Appendix B of the CCSS for text exemplars, illustrating the complexity, quality, and range of reading appropriate for various grade levels).
	
	
	
	

	c. Allow all students opportunities to encounter grade-level complex text.
	
	
	
	

	d. Include shorter, challenging texts that allow for close reading and re-reading regularly at each grade.
	
	
	
	

	e. Provide novels, plays, poetry, and other extended full-length texts for close reading opportunities and broader and enriching literary opportunities.
	
	
	
	

	f. Provide materials that appeal to students’ interests while developing their knowledge base within and across grade levels.
	
	
	
	

	g. Provide an organized independent reading program as outlined in the ELA/ELD Framework.
	
	
	
	

	10. Materials include effective, research-based instruction for all aspects of foundational reading skills, providing explicit, sequential, linguistically logical, and systematic practice and instruction, assessment opportunities, and diagnostic support in the following Reading Standards for Foundational Skills, kindergarten through grade five of the CA CCSS for ELA: print concepts, phonological awareness, phonics and word recognition, and fluency. Further details are outlined in the ELA/ELD Framework and  Appendix A of the CCSS, including but not limited to, the explicit teaching of decoding, including the speech sounds of English orthography, instruction in the nature of the speech sound system, and instruction in letter formation as well as letter naming and alphabetic order.
	
	
	
	

	11. Appropriate to the grade levels, materials provide effective, research-based instruction in reading fluency, including oral reading fluency, and the skills of word recognition, accuracy, pacing, rate, and prosody. Programs offer research-based teaching strategies and varied opportunities to engage with different text types for improving student fluency, including but not limited to decodable text.
	
	
	
	

	12. As part of a complete curriculum that includes a variety of text, instructional materials for foundational skills include sufficient pre-decodable and decodable text at the early stages of reading instruction to allow students to develop automaticity and practice fluency. See ELA/ELD Framework, Chapter 3, Phonics and Word Recognition section. (Sufficiency of pre-decodable and decodable texts refers only to available instructional materials and does not define class instruction. Instruction should be based on student needs).

a. Those materials designated as decodable must have text with at least 75-80 percent of the words consisting solely of previously taught letter-sound and spelling-sound correspondences and in which 20-25 percent of the words consisting of previously taught high-frequency irregularly spelled words and story or content words. High-frequency words introduced in pre-decodable and decodable texts are taken from a list of the most commonly used words in English, prioritized by their utility. For those sounds with multiple spellings, two sound-spellings may be paired in one decodable book or reading passage.
	
	
	
	

	b. Each decodable text contains at the back a list of all the high-frequency words and sound-spelling correspondences introduced in that text.
	
	
	
	

	c. Sufficient is defined as follows:

(1) Kindergarten—At least 15 pre-decodable books (pre-decodable is defined as small books used to teach simple, beginning, high-frequency words usually coupled with a rebus).

(2) Kindergarten—Approximately 20 decodable books, integrated with the sequence of instruction.
	
	
	
	

	(3) First grade—Two books per sound-spelling, totaling a minimum of 8,000 words of decodable text over the course of a year.
	
	
	
	

	(4) Second grade—Approximately 9,000 words of decodable text: two decodable books per sound-spelling determined by the instructional sequence of letter-sound correspondence for students who still need this instruction.
	
	
	
	

	(5) Not Applicable to Program 2.
	
	
	
	

	13. To build a comprehensive language arts program in grades K–2, a sufficiency of materials is needed to cover all aspects of language and literacy development. In addition to decodable texts, K–2 materials shall be aligned to the ELA/ELD Framework’s support for meaning making, language development, effective expression, and acquisition of content knowledge by providing a wide array of text types, as described in Chapters 3 and 4. Comprehensive instruction with all of these texts and tools, in concert with decodable text, defines a comprehensive language and literacy program to be implemented based on individual student need.
	
	
	
	

	14. Materials include direct, explicit instruction of spelling using research-based developmentally appropriate words for each grade level and, where appropriate, link spelling (encoding) with decoding as reciprocal skills. Spelling tasks are based on the phonemic and morphologic concepts taught at appropriate grade levels as defined in the CA CCSS for ELA.
	
	
	
	

	15. Materials provide direct, explicit, and systematic word-learning strategies and opportunities for student practice and application in key vocabulary connected to reading, writing, listening, and speaking, including academic vocabulary (described in more detail as Tier 2 words in Appendix A of the CCSS), discipline-specific words from content areas, and high frequency words.
	
	
	
	

	16. Materials are aligned with the specific types of writing required by the CA CCSS for ELA, including the specific academic language and structures associated with the different genres of reading and writing. Direct instruction and assignments should provide scaffolding and progress in breadth, depth, and thematic development as specified by the grade-level standards.
	
	
	
	

	17. Materials include a variety of student writing samples with corresponding model rubrics or evaluation tools for use by students and teachers.
	
	
	
	

	18. A variety of writing activities and assignments, addressing the grade-level  progressions of all three types of writing, should be provided that integrate reading, speaking, listening, and language instruction, vary in length, highlight different requirements of the writing process, emphasize writing to sources, incorporate research projects, and connect to literature and informational texts that serve as models of writing.
	
	
	
	

	19. A variety of writing activities and assignments should be provided that ask students to draw on their life experience, their imagination, and the texts they encounter through reading or read-alouds.
	
	
	
	

	20. Materials are designed to promote relevant academic discussions around grade-level topics and texts, as specified by the grade-level standards, and include speaking and listening prompts, questions, and evaluation tools to strengthen students’ listening skills and their ability to respond to and challenge follow-up responses and evidence.
	
	
	
	

	21. For Program 1 Basic ELA, Program 2 Basic ELA/ELD, and Program 3 Basic Biliteracy, materials provide guidance for differentiated instruction by teachers to support success for all students in reading, writing, speaking, listening, and language in the basic program. The differentiated instruction is embedded as part of the basic program and includes the following
:

a. Teacher edition and student materials that reinforce and extend the regular classroom curriculum and instruction in all strands.
	
	
	
	

	b. Instruction to increase background knowledge and prerequisite skills.
	
	
	
	

	c. Additional opportunities for the teacher to preteach planned content, to check for students’ understanding, to reteach materials already taught, and for students to practice key skills and strategies.
	
	
	
	

	d. Additional support in areas where students are likely to have difficulty, including phonological based spelling; listening and reading comprehension; organization and delivery of oral communication; speaking and writing applications; academic language; sentence structure and syntax; and the knowledge of language and its conventions.
	
	
	
	

	22. For Program 1 Basic ELA, Program 2 Basic ELA/ELD, and Program 3 Basic Biliteracy, materials provide a reading intervention supplement for grades kindergarten through grade six. The instructional strategies should be consistent with those used in the basic program and include the following
: 

a. Intervention materials for efficient and effective use in tutorial or small-group instructional settings. These materials focus on students who need reteaching and practice in one or more of the four identified key foundational skills that are part of the Reading Standards: Foundational Skills in the CA CCSS for ELA: (1) print concepts; (2) phonological awareness; (3) phonics and word recognition; and (4) fluency. 
	
	
	
	

	b. Grade-related foundational skills materials are designed for explicit, sequential, and systematic instruction and include periodic progress-monitoring assessments for determining attainment of the skill or skills taught.
	
	
	
	

	c. For kindergarten through grade three, each grade-related set of materials will be distinct, building on the previous grade-related instruction. As a result, there will be four sets of grade-related supplement reading intervention materials: a. kindergarten; b. first grade with kindergarten materials; c. second grade with first grade and kindergarten materials; and d. third grade with second, first, and kindergarten materials.
	
	
	
	

	d. One set of materials for grades four through six, which includes foundational standards from grades two through five.
	
	
	
	

	23. In Program 2 Basic ELA/ELD, Program 3 Basic Biliteracy, and Program 5 Specialized ELD, the ELD instructional materials
:

a. Should refer to and address the guidance provided in the CA ELD Standards. 
	
	
	
	

	b. Should refer to and address the guidance provided in the ELA/ELD Framework, Chapter 2, Key Considerations in ELA/Literacy and ELD Curriculum, Instruction, and Assessment, Figure 2.23 “Designated ELD Instruction Essential Features.”
	
	
	
	

	c. Address differentiation of the Emerging, Expanding, and Bridging levels of proficiency to ensure English acquisition as quickly and effectively as possible.
	
	
	
	

	d. Provide guidance for instruction that targets a proficiency level while progressing towards attainment of grade-level ELA standards.
	
	
	
	

	e. Provide explicit linguistic instruction, practice, and skills development including those that are transferable from students’ primary language to the target language.
	
	
	
	

	f. Provide explicit, direct teaching of standard forms of English (e.g., vocabulary, syntax, morphology, functions and conventions, and foundational skills).
	
	
	
	

	g. Include an emphasis on academic language as well as conversational language.
	
	
	
	

	h. Provide opportunities for active engagement with a focus on oral and written language development, emphasizing listening and speaking and incorporating reading and writing.
	
	
	
	

	i. Integrate meaning and communication to support explicit teaching of language and to facilitate and motivate second-language acquisition and use of targeted language forms.
	
	
	
	

	j. Provide guidance on the use of formative assessment strategies to meet ELD learning goals.
	
	
	
	

	24. For Program 2 Basic ELA/ELD and Program 3 Basic Biliteracy, optional supplemental materials may be provided for the needs of newcomers to the English language, including
: 

a. Explicit instruction in basic interpersonal and social uses of English (e.g., ask and answer survival questions, identify objects, identify school workers, and express likes/dislikes), with an emphasis on oral language. 
	
	
	
	

	b. Support for acculturation to U.S. society, school, and the local community.
	
	
	
	

	c. Screening assessments of students’ level of literacy in their home language and English and their schooling history to determine needed support.
	
	
	
	

	d. Instructional support in basic reading foundational skills for those students with low literacy in home language and/or gaps in prior schooling.
	
	
	
	

	e. Guidance for individualized, flexible instruction, which may include the use of technology.
	
	
	
	

	f. Sufficient instructional content and guidance for 120 days of supplemental instruction.
	
	
	
	

	g. Guidance for communications between school and home, including orientation to the school system and expectations of student behavior (e.g., homework, the roles of students, teachers, and school staff).
	
	
	
	

	h. Guidance on maximizing the use of English during instruction, using the primary language strategically.
	
	
	
	

	25. Not Applicable to Program 2.
	
	
	
	

	26. Not Applicable to Program 2.
	
	
	
	


Category 2: Program Organization
	Program Organization
	Publisher Citations
	Criterion Met?
	Reviewer Comments, Citations, and Questions

	
	
	Y
	N
	

	1. The program provides sufficient instructional content for 180 days of instruction to cover both the daily and unit of instructional needs envisioned by the standards and framework, including: a) daily and units of instruction for ELA time; b) designated ELD for program 2;  c) Supportive materials for the other disciplines such as novels, biographies, essays, and a variety of discipline specific texts such as primary sources and scientific reports; and d) suggestions for integrated and multi-disciplinary lessons, units of instruction, and multi-year strands.
	
	
	
	

	2. Scope and sequence align with the CA CCSS for ELA and CA ELD Standards as appropriate for the program type. Publishers submitting for Program 2 Basic ELA/ELD must provide a scope and sequence for ELD that addresses Parts I, II, and III of the CA ELD Standards, beginning in the program’s first grade level.
	
	
	
	

	3. Publishers indicate in teacher materials all program components necessary to address all of the standards for the appropriate program submission for each grade level.
	
	
	
	

	4. Program 2 Basic ELA/ELD and Program 3 Basic Biliteracy Program instructional materials must provide explicit guidance for designated ELD instruction and support for integrating ELA and ELD.

	
	
	
	

	5. Not Applicable to Program 2.
	
	
	
	

	6. Materials drawn from other content areas are consistent with the adopted California grade-level standards, and connect to the CA CCSS for Literacy in History/Social Studies, Science, and Technical Subjects, as appropriate. Any standards utilized from other content areas need to be specifically identified.
	
	
	
	

	7. Internal structure of the program within a grade level and across grade levels is consistent with the design and intent of the CA CCSS for ELA to integrate strands and in the teaching routines and procedures used in program components.
	
	
	
	

	8. Materials promote the use of multimedia and technology, as specified in the grade-level standards, to enhance reading, writing, speaking, listening, and language standards and skills by teachers and students.
	
	
	
	

	9. Guidance to teach students skills and strategies and provide multiple opportunities to practice, connect, and apply those skills and strategies in context.
	
	
	
	

	10. Dimensions of complex tasks are analyzed and broken down into component parts; each part is taught in a logical progression.
	
	
	
	

	11. The amount of new information is controlled and connected to prior learning, and students are explicitly assisted in making connections.
	
	
	
	

	12. Instructional materials include directions and, where appropriate, examples for:
a. Embedding formative assessment to guide instruction.
	
	
	
	

	b. Direct teaching and inquiry-based instruction.
	
	
	
	

	c. Teacher and student example texts are used for modeling with the intent of fostering independent student work.
	
	
	
	

	d. Guided and independent practice and application with corrective feedback during all phrases of instruction and practice.
	
	
	
	

	e. Guidance on implementation of units of instruction, curriculum guides, thematic units, or flexible methods for pacing of instruction.
	
	
	
	

	f. Preteaching and reteaching as needed.
	
	
	
	

	g. Students, and student(s) and teachers, to engage in collaborative conversations and discussions, including student language and behaviors.
	
	
	
	

	h. Connecting instruction of standards across the strands.
	
	
	
	

	i. Student interaction and engagement in text.
	
	
	
	

	j. Research and project-based learning.
	
	
	
	

	13. A list of the grade-level standards is included in the teacher’s guide together with page number citations or other references that demonstrate alignment with the content standards.
	
	
	
	

	14. Teacher materials and student materials, as appropriate to the grade-level standards, contain an overview of the chapters, clearly identify the ELA/ELD concepts, and include tables of contents, indexes, and glossaries that contain important ELA/ELD terms.
	
	
	
	

	15. Support materials are an integral part of the instructional program and are clearly aligned with the standards.
	
	
	
	

	16. In Program 1Basic ELA, Program 2 Basic ELA/ELD, and Program 3 Basic Biliteracy Program, the grade-level CA CCSS for ELA and CA ELD Standards shall be explicitly stated in the student materials as appropriate to the program types.

	
	
	
	

	17. Not Applicable to Program 2.
	
	
	
	


Category 3: Assessment

	Assessment
	Publisher Citations
	Criterion Met?
	Reviewer Comments, Citations, and Questions

	
	
	Y
	N
	

	1. All assessments should have content validity to assess all the domains. Assessment should be provided to measure individual student progress over varied durations of time, at regular intervals, and at strategic points of instruction and should include:

a. Multiple methods of assessing what students know and are able to do, such as selected response, constructed responses (short answers, constructed response, and extended constructed response), performance tasks, open-ended questions, and technology-enabled and technology-enhanced questions. 
	
	
	
	

	b. Guidance for making decisions about instructional practices and how to modify instruction so that all students are consistently progressing toward meeting or exceeding the content standards.
	
	
	
	

	c. Materials and suggestions to assist the teacher in keeping parents and students informed about student progress.
	
	
	
	

	d. Guidance on developing and using assessment tools that are reflective of the range of oral and written works a student produces indicated by the CA CCSS for ELA and the framework, such as (but not limited to) rubrics, technology, valid online assessments, portfolios, exemplars, anchor papers, collaborative conversations, teacher observations, and authentic writing for students to demonstrate grade-level proficiency.
	
	
	
	

	2. Summative assessments should be designed to provide valid, reliable, and fair measures of students’ progress and competency toward and attainment of the knowledge and skills after a period of instruction, for example a chapter or unit test, weekly quiz, or end-of-term test.
	
	
	
	

	3. Guidance on the use of diagnostic screening assessments to identify students’ instructional needs for targeted intervention.
	
	
	
	

	4. Frequent and easily implemented assessment opportunities for grades K–5 that measure progress in the Reading Standards: Foundational Skills, with a system for record keeping and follow-up.
	
	
	
	

	5. Guidance to teachers on how to develop students’ abilities to take responsibility for their own assessment, growth, and goals and how to support students’ development of self-assessment skills.
	
	
	
	

	6. Tools for teachers that facilitate collecting, analyzing, and sharing data on student progress and achievement.
	
	
	
	

	7. For Program 2 Basic ELA/ELD, Program 3 Basic Biliteracy, and Program 5 Specialized ELD, assessments that measure progress across language proficiency levels.

	
	
	
	

	8. Not Applicable to Program 2.
	
	
	
	

	9. Not Applicable to Program 2.
	
	
	
	


Category 4: Universal Access
	Universal Access
	Publisher Citations
	Criterion Met?
	Reviewer Comments, Citations, and Questions

	
	
	Y
	N
	

	1. Alignment of both lessons and teacher’s editions, as appropriate, with ELD Standards, incorporating strategies to address, at every grade level, the needs of all English learners, pursuant to EC Section 60204(b)(1).
	
	
	
	

	2. Incorporation of instructional strategies to address the needs of students with disabilities in both lessons and teacher’s edition, as appropriate, at every grade level, pursuant to EC Section 60204(b)(2).
	
	
	
	

	3. Comprehensive guidance and differentiation strategies, which could include the use of technology, to adapt the curriculum to meet students’ identified special needs and to provide effective, efficient instruction for all students. Strategies may include:

a. How to master linguistic and cognitive skills in order to fully engage in intellectually challenging academic tasks.
	
	
	
	

	b. Suggestions for reinforcing or expanding the curriculum, including preteaching, reteaching, and adapting instruction.
	
	
	
	

	c. Additional instructional time and additional practice, including specialized teaching methods or materials and accommodations for students with targeted instructional needs.
	
	
	
	

	d. For students who are below grade level, more explicit explanations with ample and additional differentiated support based on student need, or other assistance that will help to accelerate student performance to grade level.
	
	
	
	

	e. Not Applicable to Program 2.
	
	
	
	

	4. Materials include support for students who use AAE and may have difficulty with phonological awareness and standard academic English structures of oral and written language, including spelling and grammar.
	
	
	
	

	5. Suggestions on a variety of ways for students with special instructional needs to access the materials and demonstrate their competence (e.g., physically forming letters for students who have dyslexia or who have difficulties writing legibly or spelling words). Examples of such accommodations might be (but are not limited to) student use of computers to complete tasks, including the use of on-screen scanning keyboards, enlarged keyboards, word prediction, and spellcheckers.
	
	
	
	

	6. Materials remind teachers to set high expectations for all students and inform teachers of the progression of skill development and concepts to higher grade levels.
	
	
	
	

	7. In Program 1 Basic ELA, Program 2 Basic ELA/ELD, and Program 3 Basic Biliteracy, teacher and student editions include suggestions or materials for advanced learners who need an enriched or accelerated program or assignments, such as suggestions to help students study a particular author, theme, or concept in more depth and conduct a more complex analysis of additional independent reading.

	
	
	
	


Category 5: Instructional Planning and Teacher Support
	Instructional Planning and Teacher Support
	Publisher Citations
	Criterion Met?
	Reviewer Comments, Citations, and Questions

	
	
	Y
	N
	

	Instructional Planning
	
	
	
	

	1. Program materials include a curriculum guide for the academic instructional year for teachers to follow when planning instruction, such as a teacher planning and pacing guide for 180 days of instruction.
	
	
	
	

	2. The teacher edition provides guidance in daily lessons or units of instruction on appropriate opportunities for checking for understanding and adjusting lessons if necessary.
	
	
	
	

	3. For Program 2 Basic ELA/ELD and Program 3 Basic Biliteracy the teacher edition provides guidance for both daily integrated and designated English language development instruction, as appropriate to the program design.

	
	
	
	

	4. Not Applicable to Program 2.
	
	
	
	

	5. The teacher edition provides support and opportunities for teachers of English language arts to work collaboratively with other content-area teachers to develop student literacy.
	
	
	
	

	6. Lesson plans and the relationships of parts of the lesson and program components are clear.
	
	
	
	

	7. Learning, language, and instructional objectives in the student materials and teacher edition are explicit and clearly identifiable.
	
	
	
	

	8. A list of required materials is provided for each lesson.
	
	
	
	

	9. Terms from the CA CCSS for ELA and the CA ELD Standards are used appropriately in all guidance for teachers
	
	
	
	

	10. The teacher materials provide background information about each reading selection, including author, context, content, and information about illustrations, if any.
	
	
	
	

	11. Answer keys are provided for all workbooks, assessments, and all related student activities.
	
	
	
	

	12. The teacher edition suggests reading material for students to read outside of class and suggestions for organizing individualized reading goals.
	
	
	
	

	13. Homework, if included, extends and reinforces classroom instruction and provides additional practice of skills that have been taught.
	
	
	
	

	14. The teacher edition includes ample and useful annotations and suggestions on how to present content in the student edition and in the ancillary materials, including differentiation for English learners, students with disabilities, advanced learners, and students performing below grade level.
	
	
	
	

	15. Lists of program lessons in the teacher edition cross-reference the standards covered and provide an estimated instructional time for each lesson, chapter, and unit.
	
	
	
	

	16. All components of the program are user friendly and, in the case of electronic materials, platform neutral.
	
	
	
	

	17. Materials help teachers and students plan collaborative academic discussions based on grade-level topics and texts.
	
	
	
	

	Teacher Support
	
	
	
	

	18. Kindergarten materials include guidance for teachers and administrators to adapt those materials for use in a transitional kindergarten setting, including a combination transitional kindergarten/kindergarten class. Guidance should build on the California preschool learning foundations; address appropriate social and emotional development and language and literacy skills; and the pacing, expectations, and amount of learning that is situated in playful contexts.
	
	
	
	

	19. The program includes suggestions for parents or caregivers on how to support student achievement. The suggestions should be designed so that families receive specific information and support for extending their children’s learning at home. The program should include materials that teachers can use to inform families about the CA CCSS for ELA and the CA ELD Standards, the ELA/ELD Framework, program-embedded assessments, and the degree to which students are mastering the standards.
	
	
	
	

	20. Materials include whole-group, flexible small-group, and individual instructional strategies that promote student responsibility, engagement, and independence.
	
	
	
	

	21. Materials include guidance for teachers to adapt for combination classes of two different grade levels of students.
	
	
	
	

	22. Materials include guidance for teachers in support of students who use AAE and may have difficulty with phonological awareness and standard academic English structures of oral and written language, including spelling and grammar.
	
	
	
	

	23. Using guidance from the Model School Library Standards for California Public Schools, materials provide information for teachers on the effective use of library and media resources that best complement the standards.
	
	
	
	

	24. The materials contain explanations of the instructional approaches of the program and identify the research-based strategies.
	
	
	
	

	25. The program provides cross linguistic transfer and contrastive analysis charts in the teacher edition that shows and explains how new or difficult sounds and features of the English language are taught and reinforced. Comparisons with the five (or more) of the most common languages in California and AAE will be incorporated as appropriate, accentuating transferable and nontransferable skills.
	
	
	
	

	26. Electronic learning resources, when included, are integral parts of the program, support instruction, and connect explicitly to the standards. All audiovisual, multimedia, and information technology resources include technical support and suggestions for appropriate use.
	
	
	
	

	27. The materials are designed to help teachers identify the reason(s) that students may find demonstrating mastery of a particular skill or concept more challenging than another and point to specific remedies.
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� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.


� Definition of current and confirmed research: “Research on how reading skills are acquired” means research that is current and confirmed with generalizable and replicable results. “Current” research is research that has been conducted and is reported in a manner consistent with contemporary standards of scientific investigation. “Confirmed” research is research that has been replicated and the results duplicated. “Replicable” research is research with a structure and design that can be reproduced. “Generalizable” research is research in which samples have been used so that the results can be said to be true for the population from which the sample was drawn.


� For additional guidance on providing a balance of literary and informational text appropriate to the grade-level and consistent with the grade-level standards, see the CCSS for ELA/Literacy (� HYPERLINK "http://www.corestandards.org/" �http://www.corestandards.org/�).


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2. Note also optional condition of criterion statement.


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.


� Some references and language in this criterion statement do not apply to Program 2.
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