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Program Summary:
The Mathematics program Connecting Math Concepts: Comprehensive Edition K-4 is composed of, but not limited to, the following items: Teacher's Guide (TG); Teacher Presentation Book 1 (TPB1); Teacher Presentation Book 2 (TPB2); Teacher Presentation Book 3 (TPB3), Textbook (TB), and Student Workbook (SW).
Recommendation:

Connecting Math Concepts: Comprehensive Edition K-4 is not recommended for adoption because it does not meet all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. Connecting Math Concepts: Comprehensive Edition K-4 does not meet criteria categories 1-4. Additionally, Connecting Math Concepts: Comprehensive Edition K-4 is not fully aligned with the California Common Core State Standards for Mathematics.
Criteria Category 1: Mathematics Content/Alignment with Standards
The program does not support teaching to the California Common Core State Standards for Mathematics, and does not cover all of the evaluation criteria in category 1. 
The criteria listed below are not covered:
Citations:
· Criterion #1: Grade K TPB3 86.3 p. 50, 87.3 p. 59; Grade 4 TPB1 33.4 p. 299.

· Criterion #4: Grade K, TPB3 p. 295, Mastery Test 11; Grade 1, TPB3 p. 292, Mastery Test 12; Grade 2, TPB2 p. 267, Mastery Test 11.

· Criterion #11: K-4 TPB. Each practice standard is referenced in every grade’s TPB. While those MPS exercises are listed as examples in the appendix, the materials do not attend to the full meaning of MP3 Grades K-4 and MP5 Grades K, 1, 3, and 4. 
Criteria Category 1, criterion #2: Standards Not Met:
· K.CC.5.: SW Level A pp. 43, 76. Students are not provided sufficient opportunities to count out objects to 20.   
· K.OA.4.: TPB3 pp. 357, 369, 404. Students not provided sufficient opportunities to find any number from 1 to 9 to make 10.
· K.MP.3.: TPB1 15.3 p. 173, 35.5 p. 387; TPB3 91.9 p. 111. Students are not asked to construct arguments or justify their conclusions and communicate them to others. 
· 1.OA.2.: E-Lessons 81 p.1, 82 p. 1, 83 p. 1. Students do not need to use objects, drawings, and equations with a symbol for the unknown number to represent the problem. Technology Block 6, Activity 4-6. No drawing and equations with a symbol for the unknown number to represent the problem. 
· 1.G.3.: Technology Block 6, TPB3 117.7, 118.5, 119.2, 120.2, 121.3, 121.9, Software Block 6. No evidence of students decomposing shapes into more equal shares to create smaller shares. 
· 1.MP.3.: TPB1 Lesson 53 pp. 77-81, TPB2 Lesson 36 pp.216-221, TPB3 Lesson 98 pp. 115-119. Students need to critique the reasoning of others.
· 1.MP.5.: TPB1 Lesson 12 pp. 66-70, TPB3 Lesson 90 pp. 58-64, TPB2 Lesson 73 pp. 216-221. Students do not use appropriate tools strategically. 
· 2.NBT.9.: TPB2 119.6 p. 324. Students are not asked to explain why addition and subtraction strategies work using place value and the properties of operations.   
· 2.MD.10.: TPB2 122.4 #4 p. 342. Students need to represent a data set up to four categories, examples only show three categories. TPB2 126.5 #5 p. 370. No reference to draw a picture graph. 
· 2.MP.3.: TPB2 65.6 p. 451. Students do not construct viable arguments and critique others. 
· 3.OA.9.: TPB1 16.5 pp. 120-121, TPB2 118.9 p. 293, TPB2 128.6 p. 422. Students do not specifically identify a pattern nor does the program present the opportunities to respond or explain as called for in the standards. 
· 3.NBT.3.: TPB2 94.6 p. 168, 90.3 p. 136, 129.4 p. 429. Students have opportunities to multiply by 10 but they are not directed to notice that it is related to place value. 
· 3.NF.3b.: TBP2 119.2 pp. 343-343. Students are not provided sufficient opportunities to reason about equivalent fractions or explain why fractions are equivalent. 
· 3.MP.3.: TPB2 127.7 pp. 415-416, 125.4 pp. 395-396, 125.5 p. 396, TB Lesson 125 Part 2 p. 339. Students are not given the opportunity to analyze situations by breaking them into cases and can recognize and use counter examples. Students do not justify their conclusion, communicate them to others, and respond to the arguments of others. 
· 4.OA.5.: TPB2 113.2 p. 436, 112.7 p. 434, 114.2, p. 446, 115.7 p. 459. Students do not generate a number or shape pattern that follows a given rule. Students do not identify apparent features of the pattern that were not explicit in the rule itself. 
· 4.NBT.5.: TPB1 27.6 p. 241, 22.5 p. 197, 33.8 p. 302, 49.2 p. 453, 60.7 p. 583. Students do not illustrate the calculations by using equations, rectangular arrays, and/or area models. Students do not respond or explain. 
· 4.NF.3.b.: TPB2 129.1 p. 592, 130.1 p. 603, 21.4 p. 185, 23.5 p. 208. Insufficient practice for decomposing a fraction into a sum of fractions with the same denominator in more than one way. Students do not justify decompositions. 
· 4.NF.7.: TPB2 110.2 p. 408, 113.1 p. 428, 112.1 p. 428, 111.1 p. 420. Insufficient practice with comparing two decimals to hundredths by reasoning about their size. Students are not given an opportunity to recognize that comparisons are valid when two decimals refer to the same whole. Students do not justify conclusions. 
· 4.MP.3.: TPB2 118.6 p. 486, 107.7 p. 382, 116.6 p. 468, 126.6, p. 567. Students are not given sufficient opportunities to make conjectures and build a logical progression of statements to explore the truth of their conjectures, to analyze situations by breaking them into cases or use counter examples, or justify their conclusions, communicate them to others, and respond to the arguments of others. 
Other standards not met:
· K.CC.3.
· K.OA.3.
· K.G.1.
· K.G.3.
· K.MP.1.
· K.MP.5
· 1.OA.1.
· 1.MD.1.
· 1.MD.3.
· 4.OA.3. 
· 4.NBT.1.
· 4.NBT.6.
· 4.NF.1.
· 4.NF.2.
· 4.NF.3.a.
· 4.MD.4.
· 4.MP.5.
Criteria Category 2: Program Organization
The organization and features of the instructional materials do not support instruction and learning of the Standards. 
Citations:
· Criterion #1: Grade K, TG pp. 10-11; Grade 2, TG pp. 12-13; Grade 4, TG pp.14-15.
· Criterion #5: Grades K-4, TB and SW no glossary, overview of chapters, or index.
Criteria Category 3: Assessment
The instructional materials do not contain strategies and tools for continually measuring student achievement. Assessments do not provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.
Citations:
· Criterion #3, Grade 1, TPB3 p. 65, Mastery Test 9; Grade 3, TPB1 p. 76, Mastery Test 1; Grade 4, TPB1 p. 476, Mastery Test 5; Grade 4, TPB2 p. 207, Mastery Test 9.

· Criterion #6, Grade 1, TPB3 p. 292, Mastery Test 12; Grade 3, TPB1 p. 446, Mastery Test 6; Grade 4, TPB1 p. 180, Mastery Test 2; Grade 4, TPB2 p. 505, Mastery Test 12.

Criteria Category 4: Universal Access 
Students with special needs are not provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials do not provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. 
Citations:
· Criterion #2: Grades K–4, Materials do not incorporate strategies for English learners in either student lessons or teacher editions.
· Criterion #3: Grades K–4, No evidence of instructional strategies to address the needs of students with disabilities.

· Criterion #3: Grades K–4, Materials do not incorporate instructional strategies that address the needs of students with disabilities in either student lessons or teacher editions.
· Criterion #5: Grades K–4, Connecting Math Concepts does not include materials with content relevant to English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. Publisher states these materials are embedded within “Teacher Talk” and beneficial to all learners.

Criteria Category 5: Instructional Planning
The instructional materials contain a clear road map for teachers to follow when planning instruction.
Citations:
· Criterion #2: Grade K TPB1 p. 7; Grade 1, TBP2 p. 84; Grade 4 TPB2 p. 84.
· Criterion #6: Grade 1, TPB3 pp. 351-385; Grade 3 TG p. 32, Placement Test p. 188; Grade 4 Answer Key Book. 
· Criterion #9: Grade 4, TG p.4, SRA 2Inform, ConnectEd online. 
Criteria Category 6: Teacher Support
The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.
Citations:
· Criterion #2: Grade 1, TG pp. 69, 71; Grade 2, TG pp. 33, 34, 35; Grade 4, TG p. 144.
· Criterion #7: Grades K-4, TG Level C, pp. 32–124, TG Level D, pp. 37–169, TG Level E, pp. 46–168.
· Criterion #8: Grades K-4, Grade K, TG pp. 2–18, Grade1 TG pp. 2–24, Grade 2 TG pp. 2–24.

Edits and Corrections:

No edits and corrections.
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