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Introduction
In 2010, the Council of Chief State School Officers and the National Governors Association Center for Best Practices released the Common Core State Standards (CCSS) in mathematics and language arts. The California State Board of Education (SBE) adopted the CCSS with California additions on August 2, 2010. California has committed to implementing the CCSS, and is currently part of a multistate assessment consortium that plans on having CCSS-based assessments in place by the 2014-15 school year.

When the CCSS was adopted, the SBE was under a moratorium on curriculum framework development and instructional materials adoptions that was put in place in 2009 thorough the passage of Assembly Bill X4 2. That bill added Section 60200.7 to the Education Code (EC), which suspended all SBE actions related to those activities until July 1, 2013. That suspension was extended for two more years by Senate Bill 70, signed in March 2011.
Legislation was passed in the 2011 session (Assembly Bill 250) that allowed an exception to the suspension for the development of frameworks that are aligned to the CCSS. Subsequently in 2012, Assembly Bill 1246 was passed that allowed the SBE to complete a full adoption of mathematics instructional materials for kindergarten through grade eight (K–8) aligned to the CCSS. That adoption is currently underway on an accelerated timeline.

When the adoption process was initiated, the update of the Mathematics Framework for California Public Schools, Kindergarten through Grade Twelve was in the process of a major update. The timeline called for in Assembly Bill 1246 meant that the adoption would be conducted before the framework was finished, but the SBE-appointed Curriculum Framework and Evaluation Criteria Committee (CFCC) was able to complete draft criteria for evaluating instructional materials during its regular course of meetings in late 2012. The criteria were adopted by the SBE on January 16, 2013 (see Appendix A). At that same meeting, the SBE made minor updates to the CCSS, primarily to the California additions that it had previously adopted in August 2010.

The criteria serve as the evaluation instrument for determining whether instructional materials align to the content standards and the other requirements of the SBE. The criteria require that instructional materials be submitted in one of three program types: Basic grade-level, Algebra 1, and (Integrated) Mathematics 1. All three types are stand-alone programs; supplemental instructional materials were not reviewed as part of this adoption.
The criteria are divided into six categories.  These categories apply to all three types of programs.

1.
Mathematics Content/Alignment with the Standards. Content as specified in the Common Core State Standards for Mathematics with California Additions, including the Standards for Mathematical Practices, and sequence and organization of the mathematics program that provide structure for what students should learn at each grade level.

2.
Program organization. Instructional materials support instruction and learning of the standards and include such features as lists of the standards, chapter overviews, and glossaries.

3.
Assessment. The strategies presented in the instructional materials for measuring what students know and are able to do 


4.
Universal access. Access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

5.
Instructional Planning. Information and materials that contain a clear road map for teachers to follow when planning instruction.

6.
Teacher Support. Materials designed to help teachers provide effective standards-based mathematics instruction.

Materials that fail to meet the criteria for mathematics content/alignment with the standards were not considered satisfactory for adoption. Only those programs that meet all criteria in category 1 and that have strengths in each of categories 2 through 6 are recommended for adoption.
Standards and evaluation criteria maps for the three program types were developed by the California Department of Education (CDE) to help publishers identify where their instructional materials were aligned with the content standards and the evaluation criteria. Publishers completed the maps and submitted them with their programs. The SBE appointed Content Review Experts (CREs) and Instructional Materials Reviewers (IMRs) who used the maps to evaluate a program’s alignment with the content standards and evaluation criteria.
Adoption Process
ADOPTION TIMELINE

The SBE adopted the timeline for the 2014 Mathematics Adoption on January 16, 2013. As noted above, this adoption was conducted on an accelerated timeline to meet the requirements of Assembly Bill 1246 and respond to the demand in the field for new instructional materials aligned to the CCSS. Events that take two years to complete in a typical adoption of this scale were compressed into approximately one calendar year. The last adoption for mathematics instructional materials took place in 2007.
PUBLISHERS INVITATION TO SUBMIT MEETING

A Publishers Invitation to Submit (ITS) meeting was held on January 28, 2013. Publishers were invited to attend the ITS meeting to learn about the process and procedures for submitting K–8 instructional materials for the 2014 Mathematics Adoption. Each publisher received a digital copy of the Publishers Invitation to Submit: 2014 Mathematics Adoption, a document that contains all of the information necessary for a publisher to know how to effectively participate in the adoption process. Technical information was provided at the meeting, including an outline of the schedule of significant events, the publisher’s responsibilities for participating in the adoption, a review of the adoption process, an overview of the content standards and the evaluation criteria, and the logistics of the submission process.
PUBLISHER FEES

Pursuant to Assembly Bill 1246, this adoption was financed through fees paid by participating publishers. The amount of the fee was set in Title 5 Emergency Regulations adopted by the SBE at its meeting on January 16, 2013. Based upon CDE estimates of costs necessary to conduct the adoption, the fee was set at $5,000 per program per grade level submitted. 
The legislation also included the provision that, upon the request of a small publisher or small manufacturer, the SBE may reduce the fee for participation in the adoption. EC Section 60209(e)(2) states that a "small publisher" and "small manufacturer" mean an independently owned or operated publisher or manufacturer that is not dominant in its field of operation and that, together with its affiliates, has 100 or fewer employees, and has average annual gross receipts of ten million dollars ($10,000,000) or less over the previous three years. A total of four publishers requested and received reduced fees at the SBE meetings on March 13, 2013, and May 8, 2013; three of those publishers went on to participate in the adoption.
REVIEWER APPOINTMENT AND TRAINING

The SBE approved the application for IMRs and CREs at its meeting on January 16, 2013. Based on the recommendations of the Instructional Quality Commission (IQC), the SBE appointed a total of 11 CREs and 110 IMRs at its meeting on May 8, 2013, to evaluate submitted mathematics programs. A total of 36 mathematics programs were submitted by the submission deadline of May 15, 2013 (24 basic grade-level programs, 11 Algebra 1 programs, and 1 Mathematics 1 program); one of the basic programs was withdrawn before the deadline for payment of the participation fee. The CREs and IMRs were divided into 12 review panels that each were assigned between two and four programs to review.

The IMRs included classroom teachers, district coordinators, and administrators with experience in the field of mathematics. The CREs possessed a doctorate degree in mathematics or a related field.
Curriculum Frameworks and Instructional Resources Division (CFIRD) staff assisted the IQC in its training of reviewers on June 18-21, 2013, to prepare them for the 2014 Mathematics Adoption review and subsequent deliberations. The training materials were reviewed and approved by the IQC at its meeting on March 21-22, 2013, and by the SBE at its meeting on May 8, 2013. The training included sessions on the evaluation criteria, social content requirements, and the adoption process. Publishers made formal presentations on their programs on the final day of the training and answered reviewer questions.
The training was conducted in accordance with the Bagley-Keene Open Meeting Act. Various publisher representatives and interested members of the public attended the training. Each day, at a pre-determined time, the training was paused to provide an opportunity for public comment.

IMR/CRE REVIEW, DELIBERATIONS, AND REPORT OF FINDINGS

After the conclusion of the training, the IMRs and CREs received complete sets of instructional materials that they were assigned to review and evaluate according to the evaluation criteria. IQC members had the option of receiving sets of all submitted programs, selected programs, or just student and teacher editions. Panels were assigned to review either basic grade-level or Algebra 1/Mathematics 1 programs. The IMRs and CREs conducted their independent reviews of the mathematics instructional materials during July through early September.

The IMRs and CREs met in their assigned review panels in Sacramento for deliberations held on September 10-14, 2013. The IMRs and CREs discussed their individual notes and citations they had developed while performing their independent reviews. A member of the IQC or another facilitator approved by the SBE was assigned to facilitate each panel. CFIRD staff provided support to the panels. During deliberations, publishers were provided a formal publisher response time to address three to five questions on each of their respective programs posed by the panel members. Publishers received these questions in advance and could provide written as well as verbal responses.
The IMRs and CREs worked collaboratively during deliberations to produce a Report of Findings for each program. The reports include findings for each category of the criteria and citations that are exemplary (not exhaustive) to support those findings.
Of the 35 submitted programs, 30 programs were recommended by the IMR/CRE panels for adoption, with some recommendations contingent upon satisfactory completion of specified edits and corrections. Edits and corrections are defined as inexact language, imprecise definitions, mistaken notations, mislabeling, misspellings, and grammatical errors. Edits and corrections do not include complete revision or rewriting of chapters or programs, or adding new content to a program. Changes such as this are not allowed during the adoption process from publishers and members of the public (California Code of Regulations, Title 5 [Education] (5 CCR), sections 9510(h) and (r), and 9519(f) through (g)). The review panels also provided citations for social content violations when those were found in the programs.
Deliberations were conducted in accordance with the Bagley-Keene Open Meeting Act. Various publisher representatives and interested members of the public attended the panel deliberations. At least twice each day, the deliberations process included an opportunity for public comment.

PUBLIC COMMENT AND REVIEW

Instructional materials submitted for adoption were displayed for public review and comment, beginning July 5, 2013, at 14 Learning Resource Display Centers (LRDCs) throughout the state (see Appendix B). In addition, publishers were required to submit a URL indicating where copies of student materials were available for public access online (5 CCR Section 9523(b)) during the adoption process. Pursuant to 5 CCR Section 9521, any comments on the submitted instructional materials by August 27, 2013, would have been forwarded to the review panels for their consideration, but no such comments were received. Comments received after that date were forwarded to the IQC and will be sent to the SBE as well prior to its action on the adoption in January 2014.
The IQC hosted a meeting to take public comment on the 2014 Mathematics Adoption on October 4, 2013, in Sacramento. Several publishers attended and submitted comments to the IQC for consideration. All members of the IQC were not present at that meeting, but all members received copies of those comments.

In addition, prior to making its recommendations to the SBE, the IQC held two additional public hearings, one during the Mathematics Subject Matter Committee (SMC) meeting on November 21, 2013, and one during the full IQC meeting on November 22, 2013. Public comment was received by the IQC both in writing and in testimony at the public hearings. All public comments received by the IQC will be forwarded to the SBE for its January 2014 agenda item on the 2014 Mathematics Adoption. The SBE will hold a final public hearing at that meeting prior to taking action on the IQC’s recommendations.

INSTRUCTIONAL QUALITY COMMISSION REVIEW AND DELIBERATIONS

On November 21-22, 2013, the members of the IQC considered the recommendations from the IMR/CRE review panels, public comments, and reports from individual Commissioners to determine whether each program satisfied or did not satisfy the SBE-adopted evaluation criteria for this adoption. The criteria include a requirement that the instructional materials provide comprehensive teaching of the content standards required for the type of program (basic grade-level, Algebra 1, or Mathematics 1).
On November 21, 2013, the Mathematics SMC held a public hearing and discussed in-depth the IMR/CRE Report of Findings for each program. The discussion included the lists of minor edits and corrections included in the report, social content citations, publisher submitted errata (printing errors), and findings from Commissioners’ own independent reviews.

After the discussion at the Mathematics SMC level, a roll-call vote was taken on the submissions. The Mathematics SMC placed some programs on a consent list of programs that had been recommended without dissent or critical public comment. The SMC recommended all programs on the consent list with one roll-call vote. The remaining programs (those not on a consent list) received individual roll-call votes. The motion was stated in the affirmative in each case. A majority vote from the Mathematics SMC was required for any program to be recommended to the full IQC for adoption. 

On November 22, 2013, the full IQC also discussed programs in-depth. Again, some programs were placed on the consent list and all programs on consent were recommended with one roll-call vote. The remaining programs (those not on a consent list) received individual roll-call votes. The motion was stated in the affirmative in each case. The recommendation for each program was to recommend the program with edits and corrections, social content citations, and approved publisher submitted errata (printing errors). Nine Commissioners were required to vote in the affirmative to recommend any program.
The IQC recommended 31 of the 35 submitted programs for adoption. The IQC recommendations matched the recommendations of the IMR/CRE panels with only one exception; the IQC recommended Triumph Learning’s Common Core Math Curriculum program for grades six through eight despite that program not being recommended by the IMR/CRE panel that reviewed it. The IQC based its recommendation on an examination of the program’s organizational features and repaired functional links. The IQC’s adoption recommendations to the SBE are included in this report and will be presented to the SBE at its meeting on January 15-16, 2014, for action.
EDITS AND CORRECTIONS MEETINGS
Edits and Corrections meetings will be scheduled with individual publishers after the SBE takes its final action on the adoption. The process and timeline for edits and corrections meetings are specified in 5 CCR Section 9525, titled “Post Adoption Edits and Corrections Procedures.” These meetings with publishers will address the edits and corrections identified in the IMR Report of Findings and approved by the IQC at its November 22, 2013, meeting and those edits and corrections that are required by the SBE based on the public comments received at its January 2014 meeting. Publishers whose programs are adopted by the SBE will be required to complete all edits and corrections within 60 days of CDE notification of the results of the edits and corrections meetings pursuant to 5 CCR Section 9525(e). No programs will be added to the CDE Price List of Adopted Instructional Materials online database until all edits and corrections have been made and verified.

PUBLISHERS’ RESPONSIBILITIES IF ADOPTED

According to the provisions of EC sections 60061 and 60061.5, and the provisions of 5 CCR, publishers are required to comply with the “most favored nation” clause. The clause ensures that publishers furnish instructional materials to every school district in California at the lowest or same price offered to other districts in this state or any other state in the nation. A bulletin will be sent to all adopted publishers including information about the statutory and regulatory requirements related to state-adopted materials. The CDE will host a conference call for adopted publishers to address any questions about post-adoption timelines, requirements regarding sales and marketing, alternate formats, pricing, and other issues.
CHANGES TO INSTRUCTIONAL MATERIALS STATUTES AND FUNDING

The same legislation that authorized the 2014 Mathematics Adoption, Assembly Bill 1246, also made some significant changes to the rules for state adoptions. Pursuant to EC Section 60210, districts are no longer required to purchase instructional materials from a state adoption list. If a district elects to purchase materials that are not state adopted, they are required to include a majority of classroom teachers who are assigned to the subject area or grade level of the materials in their local review process.

The Instructional Materials Funding Realignment Program (EC sections 60420-60424) has been repealed. Districts will receive state instructional materials funding as part of their basic funding under the Local Control Funding Formula (LCFF) pursuant to Assembly Bill 97. More information about the LCFF can be found on the CDE Web site at http://www.cde.ca.gov/fg/aa/lc/.

Instructional materials sufficiency requirements (EC Section 60119) remain in effect. Districts must certify each year that they have standards-aligned textbooks or basic instructional materials in mathematics, English language arts, science, and history–social science students for all students in kindergarten through grade twelve to use in class and take home. Since the state instructional materials funds have been incorporated into LCFF there is no financial penalty for failing to meet the sufficiency requirement, but this may change with future legislation.
Instructional Quality Commission Recommendations
These programs have not been adopted by the State Board of Education

The reports of the IMR/CRE review panels are posted in their entirety on the CDE Mathematics Instructional Materials Web page at http://www.cde.ca.gov/ci/ma/im/.
	Publisher 
	Program Title
	Grade Level(s)
	IMR/CRE Recommendation
	IQC Recommendation

	Basic Grade-Level Programs

	1. Agile Mind
	Common Core Middle School Mathematics
	6–8
	Recommended
	Recommended

	2. Big Ideas Learning
	Big Ideas Math
	6–8
	Recommended
	Recommended

	3. Center for Mathematics and Teaching
	Math Links
	8
	Recommended
	Recommended

	4. College Preparatory Mathematics
	Core Connections, Courses 1-3
	6–8
	Recommended
	Recommended

	5. Edgenuity, Inc.
	Edgenuity California Common Core Mathematics
	6–8
	Recommended
	Recommended

	6. Houghton Mifflin Harcourt
	Go Math!
	K–6
	Recommended
	Recommended

	7. Houghton Mifflin Harcourt
	Go Math!
	6–8
	Recommended
	Recommended

	8. Houghton Mifflin Harcourt
	Math Expressions
	K–6
	Recommended
	Recommended

	9. Houghton Mifflin Harcourt
	Math in Focus
	K–8
	Recommended
	Recommended

	10. JRL Enterprises
	I CAN Learn Basic Math
	5–8
	Not Recommended
	Not Recommended

	11. Marshall Cavendish
	Primary Mathematics Common Core Edition
	1–3
	Not Recommended
	Not Recommended

	12. McGraw-Hill
	California Math, Courses 1-3
	6–8
	Recommended
	Recommended

	13. McGraw-Hill
	Connecting Math Concepts
	K–4
	Not Recommended
	Not Recommended

	14. McGraw-Hill
	Glencoe Math Accelerated
	7
	Recommended
	Recommended

	15. McGraw-Hill
	McGraw-Hill My Math
	K–5
	Recommended
	Recommended

	16. Pearson
	Common Core System of Courses
	K–8
	Recommended
	Recommended

	17. Pearson
	CA Digits
	6–8
	Recommended
	Recommended

	18. Pearson Scott Foresman
	enVision Math
	K–6
	Recommended
	Recommended

	19. Perfection Learning
	Kinetic Pre-Algebra
	8
	Recommended
	Recommended

	20. Reasoning Mind
	Reasoning Mind Algebra Readiness Program
	2–6
	Recommended
	Recommended

	21. The College Board
	SpringBoard Mathematics
	6–8
	Recommended
	Recommended

	22. TPS Publishing, Inc.
	Creative Core Curriculum for Mathematics with STEM, Literacy and Arts
	K–8
	Recommended
	Recommended

	23. Triumph Learning
	Common Core Math Curriculum
	6–8
	Not Recommended
	Recommended

	Algebra 1 Programs

	1. Agile Mind
	Common Core Algebra 1 Mathematics
	Algebra 1
	Recommended
	Recommended

	2. Aleks Corporation
	CA Algebra 1
	Algebra 1
	Recommended
	Recommended

	3. Big Ideas Learning
	Big Ideas Algebra 1
	Algebra 1
	Recommended
	Recommended

	4. College Preparatory Mathematics
	Core Connections Algebra 1
	Algebra 1
	Recommended
	Recommended

	5. Houghton Mifflin Harcourt
	Algebra 1: Analyze, Connect, Explore California
	Algebra 1 
	Recommended
	Recommended

	6. JRL Enterprises
	I CAN Learn Algebra 1
	Algebra 1
	Recommended
	Recommended

	7. McGraw-Hill
	Glencoe Algebra 1
	Algebra 1
	Recommended
	Recommended

	8. Pearson
	CA Common Core Algebra 1
	Algebra 1
	Recommended
	Recommended

	9. Perfection Learning
	Kinetic Algebra 1
	Algebra 1
	Recommended
	Recommended

	10. Revolution K12
	Algebra 1
	Algebra 1
	Not Recommended
	Not Recommended

	11. The College Board
	SpringBoard Mathematics Algebra 1
	Algebra 1
	Recommended
	Recommended

	Integrated Mathematics 1 Programs

	1. Pearson
	Common Core Integrated Math 1
	Math 1
	Recommended
	Recommended


Basic Grade-Level Programs
Agile Mind, Common Core Middle School Mathematics (Grades 6–8)
Program Summary
The Mathematics program Common Core Middle School Mathematics is composed of, but not limited to, the following items: CCSS Mathematics 6 - Teacher Edition; CCSS Mathematics 6 - Student Edition; CCSS Mathematics 7 - Teacher Edition; CCSS Mathematics 7 - Student Edition; CCSS Mathematics 8 - Teacher Edition; CCSS Mathematics 8 - Student Edition.
Recommendation

The Instructional Quality Commission recommends Common Core Middle School Mathematics for adoption, with minor edits and corrections, because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with the Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:
· Criterion #2: Grade 6, 6.RP.2., Topic 2: Understanding and representing rates: Overview, pp 1-2; Exploring “introduction to rates,” pp. 1-4, 11.
· Criterion #2: Grade 6, 6.NS.5., Topic 8: Extending the number system: Overview, pp. 1-2; Exploring “Positive and negative rational numbers,” p. 1.
· Criterion #2: Grade 7, 7.RP.2d., Topic 3:  Patterns in proportional relationships: Exploring “proportional and non-proportional relationships” p. 4 panel 2 press the play button.

· Criterion #2: Grade 7, 7.EE.2., Topic 9: Equations and inequalities:  Exploring “rules and equations from patterns,” p. 13.

· Criterion #2: Grade 8, 8.NS.2., Topic 2: “Real numbers,” Exploring 2 “Approximating the value of irrational numbers.”

· Criterion #2: Grade 8, 8.F.1., Topic 7: “Linear patterns and functions,” Exploring “Exploring functions” pp. 1-14.

· Criterion #5: Grade 7, CCSS Mathematics 7, Topic 11: Representing and interpreting data: Overview, pp. 1-3.
· Criterion #7b: Grade 7, CCSS Mathematics 7, Topic 8: Rational Numbers: Guided Assessments.
Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:
· Criteria #1: Grade 6, Course materials, Alignment to standards.
· Criterion #5: Grade 6, CCSS Mathematics 6, Topic 1: Understanding and representing ratios: Overview, Click the Synchronize Button in the upper right corner. Advice for Instruction, Prepare Instruction.
· Criterion #6: Grade 8, CCSS Mathematics 8, Topic 7: Linear patterns and functions:  MARS Task: Squares and circles and its associated Professional Essay: MARS Task: Squares and circles.
· Criterion #7: Grade 8, Course Materials section, Alignment to standards.
Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.
Citations:

· Criterion #1: Grade 6, CCSS Mathematics 6, Topic 7: Variables and expressions: Advice for Instruction-Activity Sheets-Student Activity Sheets 1-3, and MARS task: Square spirals.
· Criteria #2: Grade 7, CCSS Mathematics 7, Topic 3: Patterns in proportional reasoning: Multiple Choice and Constructed Response. Multiple Choice.

· Criterion #3: Grade 6, CCSS Mathematics 6, Topic 7: Variables and expressions: Guided assessment, More practice, Multiple choice and Constructed response.
· Criterion #6: Grade 7, CCSS Mathematics 7, Topic 10: Probability: MARS task: Duck game.
Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #1: Grade 6: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206/////x/c/T/topic_07_06_RatesConversions/RES_overview/overview/page1.html/s/T/topic_07_02_RatiosRepresent/RES_deliver_instruction/deliver_instruction/deliver_instruction_2.html [inactive hyperlink removed].
· Criterion #2: Grade 6: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206//////c/T/topic_08m6_06_Patterns/RES_overview/overview/page1.html [inactive hyperlink removed].
· Criterion #5: Grade 8: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208//////c/C/course_ms_math8_ccss/RES_glossary/ORG_glossary/glossary.html [inactive hyperlink removed].
· Criterion #6: Grade 8: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208//////c/C/course_ms_math8_ccss/RES_glossary/ORG_glossary/glossary.html [inactive hyperlink removed].
· Criterion #7: Grade 6: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206/////x/c/T/topic_07_02_RatiosRepresent/RES_overview/overview/page1.html/s/T/topic_07_02_RatiosRepresent/RES_deliver_instruction/deliver_instruction/deliver_instruction_1.html [inactive hyperlink removed].
Criteria Category 5: Instructional Planning
The instructional materials contain a clear road map for teachers to follow when planning instruction.
Citations:

· Criterion #2: Grades 6-8, component and page numbers Course Materials:  Alignment to Standards: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206//////c/C/course_ms_math6_ccss/RES_standards_alignment/ORG_standards_alignment/alignment_to_standards.html, http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math7_ccss/CCSS%20Mathematics%207//////c/C/course_ms_math7_ccss/RES_standards_alignment/ORG_standards_alignment/alignment_to_standards.html, http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208//////c/C/course_ms_math8_ccss/RES_standards_alignment/ORG_standards_alignment/alignment_to_standards.html [inactive hyperlinks removed].
· Criterion #3: Grades 6-8, Be sure to click on the bi-directional arrows labeled “synchronize” and the box for “Prepare instruction” opens on the bottom of the page: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208////x/x/c/T/topic_07m8_15_TransformGeomIntro/RES_overview/overview/page1.html/s/T/topic_07m8_15_TransformGeomIntro/RES_prepare_instruction/prepare_instruction/prepare_instruction.html, http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math7_ccss/CCSS%20Mathematics%207/////x/c/T/topic_07m7_04_RatiosUse/RES_overview/overview/page1.html/s/C/course_ms_math7_ccss/RES_course_plan/ORG_course_plan/course_plan.html, and http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206/////x/c/T/topic_07_02_RatiosRepresent/RES_overview/overview/page1.html/s/T/topic_07_02_RatiosRepresent/RES_prepare_instruction/prepare_instruction/prepare_instruction.html [inactive hyperlinks removed].
· Criterion #4: Grades 6-8, Be sure to click on the bi-directional arrows labeled “synchronize” and the box for “Scope and Sequence” opens on the bottom of the page: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206/////x/c/T/topic_07_02_RatiosRepresent/RES_overview/overview/page1.html/s/C/course_ms_math6_ccss/RES_scope_sequence/ORG_scope_sequence/scope_sequence.html, http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math7_ccss/CCSS%20Mathematics%207/////x/c/T/topic_07m7_04_RatiosUse/RES_exploring_1/exploring_1/page1.html/s/C/course_ms_math7_ccss/RES_scope_sequence/ORG_scope_sequence/scope_sequence.html, and http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208/////x/c/T/topic_07m8_15_TransformGeomIntro/RES_overview/overview/page1.html/s/C/course_ms_math8_ccss/RES_scope_sequence/ORG_scope_sequence/scope_sequence.html [inactive hyperlinks removed]..
· Criterion #8: Grade 8, CCSS Mathematics 8, Topic 4: Click view then professional development then advice for instruction: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208/////x/c/T/topic_04m8_11_PythagoreanTheorem/RES_overview/overview/page1.html/s/C/course_ms_math8_ccss/RES_course_plan/ORG_course_plan/course_plan.html [inactive hyperlink removed].
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.
Citations:

· Criterion #1: Grade 8, CCSS Mathematics 8, Topic 6:  Exploring rate of change in motion: Click on bivariate arrows:  Bottom of page/deliver instruction/block two: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math8_ccss/CCSS%20Mathematics%208/////x/c/T/topic_03_24_RateMotion/RES_overview/overview/page1.html/s/T/topic_03_24_RateMotion/RES_deliver_instruction/deliver_instruction/deliver_instruction_2.html [inactive hyperlink removed].
· Criterion #2: Grade 6, CCSS Mathematics 6, Topic 6:  Using rates in conversions:  Click on bivariate arrows:  Bottom of page/deliver instruction/block two: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206/////x/c/T/topic_07_06_RatesConversions/RES_overview/overview/page1.html/s/T/topic_07_06_RatesConversions/RES_deliver_instruction/deliver_instruction/deliver_instruction_2.html [inactive hyperlink removed].
· Criterion #6: Grade 6: http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206//////c/T/topic_08m6_10_RationalNumbersOps/RES_overview/overview/page1.html [inactive hyperlink removed].

· Criterion #8: Grade 6, Go to view, professional support, scroll to the bottom professional essays (print and video essays appear): http://explore.agilemind.com/LMS/lmswrapper/LMS.html#/C/course_ms_math6_ccss/CCSS%20Mathematics%206/////x/c/C/course_ms_math6_ccss/RES_about/ORG_about/about.html/s/C/course_ms_math6_ccss/RES_essays/ORG_essays/essays.html [inactive hyperlink removed].

Edits and Corrections
1. Grade 6, Topic 8: Overview page 3, panel 5, bottom of page: “The difference between 5 and -5 is their direction from 0.” Replace with: “The arrows for 5 and -5 have the same length, but different directions.”

2. Grade 6, Topic 8: Exploring positive and negative rational numbers page 2, panel 6, bottom of page.

“All fractions, and most some decimals are also rational numbers. All fractions can be written as ratios of integers. Every fraction can be written in decimal form by dividing. You also can represent most some decimals as ratios of integers.”

3. Grade 6, Exploring Volume pages 1-2. Recommendation: to make standard 6.G.2. explicit, repeat the entire demonstration using fractional units: change 1 centimeter to 1/10 decimeter and add a statement that 1/10 of a decimeter is a centimeter.

4. Grade 6, Topic 6: Overview, Sentence 4: change last word of the sentence (time) to “average rate of speed”.
Big Ideas Learning, Big Ideas Math (Grades 6–8)

Program Summary
The Mathematics program BIG IDEAS MATH: A Common Core Curriculum is composed of, but not limited to, the following items: Student Edition – SE, Teacher Edition – TE; Record and Practice Journal – RPJ; Resources by Chapter – RBC; Assessment Book – AB; Assessment Resources DVD - ARD; Skills Review and Basic Skills Handbook – SRH; California Teaching Resources DVD; Big Ideas Math Advanced 1-2 – Adv. 1 and Adv. 2; Big Ideas Math Course 2 Accelerated – Acc.

Recommendation
The Instructional Quality Commission recommends BIG IDEAS MATH: A Common Core Curriculum for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1. 

Citations:

· Criterion #2: Grade 6, Standard 6.NS.4., SE/TE, pp. 30–41 and 140–141; Grade 7, Standard 7.NS.1d., SE/TE, pp. 19, 61, and 62; Grade 8, Standard 8.EE.8a. SE/TE, pp. 205 and 225. 

· Criterion #4: Grade 8, TE, pp. T-96, T-236, and T-328.

· Criterion #8b: Grade 6, SE/TE pp. 308–313.

· Criterion #11: Grade 7, SE/TE, p. 333–334.

Criteria Category 2: Program Organization

The organization and features of the instructional materials supports instruction and learning of the Standards. 
Citations:

· Criterion #1: Grades 6, 7, and 8, TE, pp. xx–xxvi. 

· Criterion #4: Grades 6 and 7, TE, Adv. 1, pp. xxviii–xxix and TE, Adv. 2 and pp. xxviii and xxix; Grade 7, TE Acc., pp. xxx–xxxi.

· Criterion #5: Grade 7, TE, p. T-42. 

· Criterion #7: Grade 6, SE, pp. 62–63, 92–93, and 118–119.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 6, TE, pp. T-23, T-180, and T-284.

· Criterion #3: Grade 7, RBC, pp. 365–377.

· Criterion #5: Grade 7, TE, pp. T-74–T-75.

· Criterion #6: Grade 8, SE/TE, pp. 97–99 and 197–199.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. 

Citations:

· Criterion #1: SRH, pp. 77, 79, and 94.

· Criterion #4: Grade 6, TE, Taking Math Deeper, pp. T-41, T-171, and T-313.

· Criterion #4: Grades 6 and 7, TE, Adv. 1, pp. xxviii–xxix and TE, Adv. 2 and pp. xxviii and xxix; Grade 7, TE, Acc., pp. xxx–xxxi.

· Criterion #6: Grade 8, TE, pp. T-71, T-77, and T-124.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1 Grade 7, TE, pp. T-5 and T-133.

· Criterion #2, Grade 6, TE pp. xx–xxvi and xxxvi–xxxvii.

· Criterion #4: Grade 6, TE, pp. xxxvi–xxxvii; Grade 7 and 8, TE, pp. xxxiv-xxxv.

· Criterion #11: Grade 8, RBC pp. 279–280 and 307–308.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #4: Grade 7, TE, p. T-44; Grade 8, TE, pp. T-60–61.

· Criterion #6: Grade 8, TE, pp. T-168 and T-244.

· Criterion #7: Grade 6, TE, pp. T-53–55 and T-151–153.

· Criterion #9: Grade 7, TE, pp. T-102, T-333, and T-354.

Edits and Corrections
1. Course I, add citation for Standard 6.EE.2b. to SE p. 132.

Center for Mathematics and Teaching, Math Links (Grade 8)

Program Summary
The Mathematics program MathLinks Grade 8 is composed of, but not limited to, the following items: Teacher Assessment Envelope (TAE); Teaching Notes (TN); Math Notes (MN); Student Packets (SP) 1-16; Resource Guide (RG); Manipulative Kit (MK); Teacher Guide (TG), Teacher Packets (TP) 1-16; Student Answer Key (SAK).
Recommendation
The Instructional Quality Commission recommends MathLinks Grade 8 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: 8EE.7a, 8EE.7b: TP6, pp. 6-8

· Criterion #6a: SP3, pp. 5-7

· Criterion #7a: SP1-16, back cover

· Criterion #10: SP4, pp. 9-16

· Criterion #12c: SP, pp. 2-3, and 7

· Criterion #12d: TP6, p. 4

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: TP4, p. 1

· Criterion #3: TG, Tab 5, pp. viii-ix

· Criterion #5: RG1, pp. 1-21

· Criterion #6: TP4, pp. 1-12

· Criterion #7: SP6, p. 34

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: TG, Tab 4, p. 9

· Criterion #3: TAE, Proficiency Challenge 2, #9

· Criterion #3: TG, Tab 4, p. 11

· Criterion #5: TG, Tab 2, pp. ii-vii

· Criterion #6: TAE, Proficiency Challenge 2, #7

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #1: TG, Front Matter pp. xiv-xvi

· Criterion #3: TP4, pp. 5-6

· Criterion #5: TP14, pp. 9; 23

· Criterion #8: SP6, Entire Packet

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: TG, Tab 5, pp. ii-vii

· Criterion #3: TP7, pp. 0-2; 9-12

· Criterion #4: TG, Front Matter, pp. viii-x

· Criterion #5: TG, Tab 5, pp. ii-viii; RG1 and 2, Word Bank, pp. 1-23

· Criterion #8: TP12, TN, pp. 11-14; MN, pp.3-11

· Criterion #8: TP13, pp. 17-20

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: TP13, Introduce 1, p. 9

· Criterion #4: TP13, p. 13

· Criterion #5: SP13, p. 21

· Criterion #7: TP13, pp. 3-5

Edits and Corrections

None.
College Preparatory Mathematics, Core Connections, Courses 1-3 (Grades 6–8)

Program Summary
The Mathematics program Core Connections, Courses 1-3 is composed of, but not limited to, the following items: Core Connections, Courses 1-3: Hardbound; Teacher Edition (TE); Tool Kit; Student Book (SE); Blackline Master; Parent Guide.

Recommendation
CPM Education Program, Core Connections, Courses 1-3 is recommended for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade 6, 6.NS.1., SE pp. 267-282; Toolkit pp. 38-41; Grade 7, 7.RP.3., SE pp. 379-419; Standards for Mathematical Practice 1, TE pp. 790-797; Grade 8, 8.F.2., SE pp. 98-117.

· Criterion #5: Grade 6, SE p. 396 #8-50; Learning Log p. 402 #8-65.

· Criterion #6a: Grade 8, TE Chapter 7 Tab pp. 550-560.

· Criterion #10: Grade 7, TE Chapter 4 Tab pp. 394-401, Chapter 6 Tab pp. 643-651, Chapter 8 Tab pp. 838-844.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade 7, TE Course Structure and Components Tab, pp. 34-39, 48-55.

· Criterion #5: Grade 8, TE Chapter 2 Tab pp. 92-95, Chapter 3 Tab 182-185.

· Criterion #6: Grades 6-8, Parent Guide.

· Criterion #7: Grade 6, SE pp. 544-550; TE Chapter 9 Tab pp. 899-900, 905-906.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 6, TE Chapter 2 Tab pp. 186-192, Chapter 4 Tab pp. 383-388, Chapter 7 Tab pp. 716-724.

· Criterion #2: Grade 8, TE Chapter 8 Tab p. 645, SE Checkpoint Materials pp. 495-524.

· Criterion #3: Grade 7, TE Chapter 3 Tab p. 275, Chapter 5 Tab pp. 464-465, Chapter 8 Tab p. 827.

· Criterion #6: Grade 8, TE Closure and Assessment Tab pp. 3-48.

Criteria Category 4: Universal Access

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Grades 6-8, Team Support and Universal Access Tab pp. 29-38, Parent Guide pp. 50-51, 94, 131.

· Criterion #2: Grade 7, TE Chapter 1 Tab pp. 52-53, Chapter 3 Tab p. 277, Chapter 4 Tab pp. 386-387.

· Criterion #4: Grade 6, TE Chapter 3 p. 254 #3-71, TE Chapter 6 Tab p. 594 #6-104, Chapter 8 Tab p. 748 #8-6.

· Criterion #6: Grade 8, Academic Literacy and Language Support - Chapter 1 Tab p. 9, Chapter 2 Tab p. 115, Chapter 3 Tab p. 198.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 7, TE Chapter 1 Tab pp. 8-13, 18-22, 29-32, 36-42.

· Criterion #2: Grade 8, TE Chapter 1 Tab pp. 2-12, Chapter 4 pp. 290-299, Chapter 7 pp. 526-533.

· Criterion #6: Grade 6-8, TE Selected Answers Tab pp. 1-51.

· Criterion #8: Grade 6, TE Chapter 3 Tab p. 205, Chapter 6 Tab p. 520, Chapter 7 Tab p. 624.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 7, Suggested Lesson Activity - TE Chapter 2 Tab p. 193, Chapter 3 Tab pp. 291-293, Chapter 6 Tab p. 645.

· Criterion #4: Grade 6, TE Chapter 4 Tab pp. 358-364, Chapter 7 Tab pp. 697-703, Chapter 8 Tab pp. 762-769.

· Criterion #6: Grade 8, Lesson Objective - TE Chapter 2 Tab p. 160, Chapter 5 Tab p. 397, Chapter 7 Tab p. 599.

· Criterion #8: Grade 6-8, TE Course Structure Tab pp. 5-31.

Edits and Corrections:

1. Grade 6, TE Chapter 8, p. 162, problem 2-82a: the answer key has quotation marks. Should be a bracket.

2. Grade 8, TE p. 162, problem 8-90a-d: variables in the question do not match the variables in the teacher answers.
Edgenuity, Inc., Edgenuity California Common Core Mathematics (Grades 6–8)

Program Summary
The Mathematics program California Common Core Mathematics (Online courseware) is composed of, but not limited to, the following items: California Common Core Mathematics Online Program.

Recommendation
The Instructional Quality Commission recommends California Common Core Mathematics (Online courseware) for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below. 
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade 6, 6.NS.3., TE/SE, Multi-digit Computation Unit, Dividing Whole Number Lesson; Grade 7, Standards for Mathematical Practice (MP) 4, SE, Inequalities Unit, Writing Inequalities Lesson, Assignment, frame 11 of 11; Grade 8, MP5, Modeling with Variables on Both Sides, Assignment, frames 1-8 of 8.

· Criterion #6a: Grade 7, SE, Operations with Integers Unit, Multiplying Integers Lesson, Instruction, frames 1-19.

· Criterion #11: Grade 8, SE, Linear Functions Unit, Rate of Change and Introduction to Slope Lesson, Instruction, frames 1 to 15.

· Criterion #12c: Grade 8, TE, Transformations Unit, Congruence and Transformation Lesson, Instruction, frame 9 of 9; Grade 6, SE, Absolute Value Unit, Assignment, frame 12 of 12.

· Criterion #12d: Grades 6-8, SE, Instructional frames, Lesson Support Pane, Pull-down Tabs, Glossary List/Digital Sticky Notes/ Close Reader Tools.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #1: Grades 6-8, Course Structure page, within course documents.

· Criterion #5: Grades 6-8, Course Structure page, within Teacher Tool section; Course Map, student component.

· Criterion #6: Grades 6-8, Teacher Resource, within eCommunity page of Edgenuity Learning Management System within Classroom Resources on Curriculum Resources page.

· Criterion #7: Grades 6-8, Course Map, Student component.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 6, Understanding Ratios and Rates, Equivalent Ratios in Measurement, Quiz; Grade 8, Linear Functions, Constructing Linear Functions, Assignment, Explaining a Solution, frame 9 out of 10.

· Criterion #2: Grade 8: Input-Output Relationships Unit, Making Tables Lesson, Student Quiz.

· Criterion #6: Grade 7, SE, Equations Unit, Performance Task: Technology Trends.

· Criterion #7: Grades 6-8, Educators Resources; Grade 8, Algebra Readiness Assessment.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Grade 7, Course Documents, Curriculum Guide, Instruction in a Blended Environment, pp.14-32.

· Criterion #3: Grade 6, TE, Course Documents, Research Brief: Strategies for Students with Special Needs, pp. 1-5; Grades 6-8, SE, Instructional frames, Lesson Support Pane with tabs for eNotes, transcript, and glossary, highlighter and read aloud options.

· Criterion #4: Grade 8,TE, Course Documents, Curriculum Guide, Projects and Extensions, Strategies for Early Finishers, pp. 14-15.

· Criterion #6: Grade 6, SE, Multi-Digit Computation Unit, Factors and Multiples Lesson, Warm-up, frames 1-5 of 5; Grade 7, SE, Proportional Relationships Unit, Finding a Constant of Proportionality Lesson, Warm-up, frames 1-4 of 4; Grade 8, SE, Linear Functions Unit, Constructing Linear Function Lesson, Warm-up, frames 1-5.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 6, Curriculum Guide, pp. 2-6, 14-30.

· Criterion #1: Grade 7, Research Brief: Strategies for Students with Special Needs.

· Criterion #2: Grade 6, Curriculum Guide, pp. 7-13.

· Criterion #4, Grades 6-8, Curriculum Guides.

· Criterion #7, Grade 8, Patterns in Bivariate Data Unit, Drawing Trend Lines Lesson, Instruction, Regression Calculator, frame 11 of 15; Grade 7, Rational Numbers, Instruction, frame 12 of 13.

· Criterion #9: Grades 6-8, Teacher Resources including eCommunity, Release Briefings, Training Needs Assessment, Consultant Evaluation.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 6, TE, Curriculum Guide, pp. 15-29; Grade 7, pp. 16-32; Grade 8, pp. 15-40.

· Criterion #3: Grade 8, TE, Curriculum Guide, Strategies for Early Finishers, pp. 14, 16, 18, 20-21, 23, 25, 28, 30, 33, 35, 37, and 39.

· Criterion #4: Grade 7, SE, Operations with Integers Unit, Dividing Integers Lesson, frames 1-20; Grade 6, TE, Using Visual Models in Fraction Division, Instruction, frames 4-14 of 14.

· Criterion #7: Grade 6, TE, Course Documents, Curriculum Guides pp. 14-35; Grade 7, Course Documents, Curriculum Guides pp. 14-38; Grade 8, Course Documents, Curriculum Guides, pp. 14-43.

Edits and Corrections
1. Grade 6, TE and SE, Unit 2: Applying Ratios and Rates, Instruction link for the Converting Measurements Between Systems Lesson. In Frame 2 of 11, the audio and video script reads, “You can see that the miles is smaller than kilometers.” To correct this error, the script should read, “You can see that the number of miles is smaller than the number of kilometers” in all related areas of the program.

2. Grade 6, TE and SE, Unit 3: Multi-Digit Computation, Instruction Link for the Prime Numbers and Prime Factorization Lesson. In Frame 5 of 12, the sound volume is low as compared to other lessons and needs to be increased in all related areas of the program.

3. Grade 6, TE and SE, Unit 8: Data Distributions and Analysis, Instruction Link for the Summarizing Data Sets with Statistics Lesson. In Frame 9 of 10, the mean was written as “84 / 16 = 6.” To correct this error, the text should read “84 / 14 = 6.” In addition, the closed captioning does not align with the audio file and needs to be corrected in all related areas of the program.

4. Grade 7, TE and SE, Unit 11: Two-Dimensional Geometry, Warm Up link for the Circumference Lesson. In Frame 3 of 4, there is a reference to the picture of a track as circular and the length around the track as the circumference. The picture shows the straightaway of the track, which is linear, not circular. To correct this error, this picture should be replaced with a picture from the circular end of the track in order to lessen confusion for students in all related areas of the program. Alternatively a ‘real world’ picture that is circular should replace the current picture of the track. For example, use a picture of the center court of a basketball court, midfield circle on a soccer field, or the face-off circles of a hockey rink.

5. Grade 8, TE and SE, Unit 6: Representing Linear Systems Graphically, Instruction Link for the Writing and Solving Equations Lesson. In Frame 10 of 13, the statement “...there is no y-intercept” is incorrect.  The correct statement should be, “The y-intercept is zero (0).” This error needs to be corrected in the lesson videos, closed captioning, and transcript and in all other related areas of the program.

6. Grade 8, TE and SE, Unit 9: Congruence and Similarity, Instruction Link for the Similar Triangles and Slope Lesson. In Frame 10 of 13, there is overlapping audio (two voices). The audio needs to be corrected so that only one voice is heard in all related areas of the program.

Houghton Mifflin Harcourt, Go Math! (Kindergarten through Grade 6)

Program Summary
The Mathematics program California GO Math! ©2015 (K-6) is composed of, but not limited to, the following items: California Student Edition (SE); California Teacher Edition (TE) and Planning Guide Bundle; California Enrichment Workbook Blackline Masters; California Online Interactive SE; California Online Interactive TE; California Planning Guide; California Practice Workbook; California Reteach Workbook Blackline Masters;  California Teacher Digital Management Center.

Recommendation
The Instructional Quality Commission recommends California GO Math! ©2015 (K-6) for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1. 

Citations:

· Criterion #2: Grade 1, SE/TE, p. 208, items 11-13

· Criterion #2: Grade 4, TE, p. 45E

· Criterion #6A: Grade 3, SE/TE,  p. 245

· Criterion #9: Grade 2, SE/TE, pp. 185-188

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade 5, Planning Guide, pp. 98-103

· Criterion #2: Grade 1, TE, pp. 1-8

· Criterion #3: Grade 3, Intensive Intervention Teacher Guide, pp. IIN19-20

· Criterion #5: Grade K, TE, Chapter 8, pp. Table of Contents through 305E

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 1, TE, p. 8B

· Criterion #2: Grade 3, Assessment Guide, pp. AG144-150

· Criterion #6: Grade K, TE, pp. 253-256

· Criterion #7: Grade 6, SE/TE, pp. 67-68

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. 

Citations:

· Criterion #1: Grade 2, TE, p. 14

· Criterion #2: Grade K, Math Concept Readers

· Criterion #4: Grade 4, SE/TE, p. 66 section “Go Deeper”

· Criterion #5: Grade 3, TE, pp. 61G-61H

· Criterion #6: Grade 6, SE/TE, p. 4

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 3, SE/TE, p. 25

· Criterion #2: Grade 1, TE, pp. 9A-9C

· Criterion #7: Grade 4, SE/TE, pp. 147-150

· Criterion #8: Grade 5, Planning Guide, pp. PG18-23

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 6, TE, p. 111

· Criterion #1: Grade K, Planning Guide, pp. PG80-81

· Criterion #3: Grade 1, TE, p. 39 item #17 “Think Smarter”

· Criterion #1: Grade 4, TE, p. 64

· Criterion #9: Grade 5, TE, p. 61E

Edits and Corrections

1. Kindergarten, TE, p. 45: “why are counters are” should be “why are counters.” 

2. Kindergarten, TE, p. 193B: “Engage” section, “Draw two at a remove that are driving over” should be “Draw two that are driving over;” 

3. Kindergarten, TE, p. 193B: “drives” should be “drive.”

4. Kindergarten, TE, p. 388: clarify description to differentiate between square and rectangle. 

5. Kindergarten, SE/TE, p. 482, problem #4: replace “toy tractor” with an object commonly found in the classroom, i.e., “stapler.”

6. Grade 1, SE/TE, p. 85: first problem is missing “=.”

7. Grade 2, SE, pp. 26, 66, 82; SE/TE, p. 282: add 10 dashes to tens columns.

8. Grade 2, SE/TE, pp. 389, 390: add names of months to calendar; add three more months to create a 12 month calendar.

9. Grade 2, SE/TE, p. 390: September has 31 days.

10. Grade 4, Planning Guide, p. PG21, practice 2, “7 1_5 15” should be “7 ‘a symbol for an unknown’ 15”; “7 1 3 5 10” should be “7+3=10”; “10 1 5 5 15” should be “10 + 5 = 15”; “7 1 8” should be “7 + 8.”

11. Grade 4, Planning Guide, p. PG21, practice 3, twice in paragraph 2, “b 3 h” should be b x h.”

12. Grade 4, Planning Guide, p. PG21, practice 4, paragraph 1, “4 1 4 1 4” should be “4 + 4 + 4”; “3 3 4” should be “3 x 4.”

13. Grade 4, Planning Guide, p. PG21, practice 4, paragraph 2 ”4/5 2 ½” should be “4/5 – ½.”

14. Grade 4, Planning Guide, p. PG21, practice 5, “1/3 3 ¾” should be “1/3 x ¾.”

15. Grade 4, Planning Guide, p. PG22, practice 5, “1/3 3 4/7” should be “1/3 x 4/7.”

16. Grade 4, Planning Guide, p. PG22, practice 7, “6 3 7” should be “6 x 7”; “6 3 5” should be “6 x 5”; “6 3 2” should be “6 x 2”; “6 3 7” should be “6 x 7”; “6 3 (5 1 2)” should be “6 x (5 + 2)”; “12 3 24” should be “12 x 24”; “20 1 4” should be “20 + 4”; “12 3 20 1 12 3 4” should be “12 x 20 + 12 x 4.”

17. Grade 4, TE, p. 283B: “for her allowance” should be “of her allowance.”

18. Grade 5, TE, p. 81: “yes” should be in red font.

19. Grade 5, TE, Chapter 1, p. 5, delete last paragraph (contradicts p. 125).

20. Grade 5, SE/TE, p. 503: “(1x1)x50x50” should be “(1x1)x50=50.”

21. Grade 6, TE, p. 73: “MP1” should be “MP6.”

22. Grade 6, SE/TE, p. 138: “Imperial highway” should be “Imperial Highway”; “Royal road” should be “Royal Road.”

23. Grade 6, SE/TE, p. 277: “25 + 9 = 8” should be “25 + 9 x 8.”

24. Grade 6, TE p. 319: “MP5” should be “MP7.”

25. Grade 6, TE, pp. 195A, 199A, 203A, 209A, 323A, 331A, 337A, 341A, Lesson at a Glance, FCR Coherence, Standards Across the Grades “Grade 3” should be “Grade 6.”

26. Grade 6, TE, pp. 411A, 415A, 419A, Lesson at a Glance, FCR Coherence, Standards Across the Grades “Grade X” should be “Grade 6.”

27. Grade 6, TE, pp. 435A, 443A, 447A, 453A, 457A, 461A, Lesson at a Glance, FCR Coherence, Standards Across the Grades “Grade 4” should be “Grade 6.”

28. Grade 6, SE/TE, p. 546, “Try Another Problem” section “Ms. Gracia” should be “Ms. Garcia.”

Houghton Mifflin Harcourt, Go Math! (Grades 6–8)

Program Summary
The Mathematics program California GO Math! ©2015 (6-8) is composed of, but not limited to, the following items: California Assessment Guide Blackline Masters (BM); California Differentiated Instruction Resource with Answers (DI); California Interactive Student Edition and Online SE; California Online Student Edition (includes Personal Math Trainer) 1-Year access; California Online Teacher Resource Management Center 1-Year access; California Solution Key (SK); California Student Interactive Edition (SE); California Teacher Edition (TE); Assessment Resource (AR).

Recommendation

The Instructional Quality Commission recommends California GO Math! ©2015 (6-8) for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. 

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1. 

Citations:

· Criterion #2: 6.NS.5: Grade 6, TE, pp. 7-9, and 11; 7.NS.1, 7.NS.1b: Grade 7, TE, pp. 7-9 and 11; 8.NS.1, 8NS.2, and 8.EE2: Grade 8, TE, pp. 7-10, and 13

· Criterion #4: Grade 6, TE, pp. 65-72; AR, pp. 23-26

· Criterion #7b: Grade 8, TE, p. 139

· Criterion #10: Grade 7, SE, pp. 11-12

· Criterion #12b: Grade 6, TE/SE, p. 156

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #1: Grade 6, TE, pp. CA2-CA9

· Criterion #2: Grade 7, TE, pp. 153-158

· Criterion #3: Grade 8, TE, pp. 4, 30, and 70

· Criterion #5: Grade 6, TE, Front Matter TOC, pp. 2-7, G2-G31, IN2-IN8

· Criterion #7: Grade 7, TE, pp. CA2-CA9, CA 14-16

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #2: Grade 6, TE/SE, pp. 25, 26, 41, 42, and 71

· Criterion #3: Grade 7, TE/SE, pp. 31, 32, 55, 56, 109-110

· Criterion #5: Grade 8, TE, pp. 1A, G2-G43, IN2-IN9

· Criterion #6: Grade 8, DI, pp. 67, 69, and 99

· Criterion #7: Grade 7, AR, pp. 133-142

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #2: Grade 7, TE, p. 59

· Criterion #4: Grade 7, DI, pp. 27 and 52

· Criterion #4: Grade 8, DI, p. 90

· Criterion #5: Grade 8, DI, pp. 200, 214, and 219

· Criterion #7: Grade 7, TE, p. 55

· Criterion #8: Grade 6, SE, pp. 153-154

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 6, TE, pp. 1A-1F, 7A-7B, 7-12, 13A-13B, 13-18

· Criterion #2: Grade 7, TE, pp. 6, 7, and 113

· Criterion #4: Grade 8, TE, pp. 1B and 67B

· Criterion #6: Grade 6, TE, pp. 177-178; Grade 8, AR, pp. 152-193 

· Criterion #10: Grade 8, SE, pp. 13-14

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 6, TE, pp. 1E-1F

· Criterion #2: Grade 8, TE, pp. 7a-7b, and 7-15

· Criterion #4: Grade 7, TE, pp. 7, 15, and 25

· Criterion #6: Grade 8, TE, pp. 7A and 15A

· Criterion #9: Grade 7, TE, pp. 10 and 13

Edits and Corrections

None.
Houghton Mifflin Harcourt, Math Expressions (Kindergarten through Grade 6)

Program Summary
The Mathematics program Math Expressions California ©2015 is composed of, but not limited to, the following items: California Teacher Edition Collection (TE); California Student Edition Collection; California Assessment Guide; California Homework & Remembering Collection; California Homework and Remembering Blackline Masters; California Homework and Remembering Workbook Collection; California Online Teacher Digital Management Center; California Student Activity Book (SAB) (Hardcover) with Mathboards; California Student Activity Book Collection; Math Literature Library; Classroom MathBoard; Teacher Resource Book; Online Destination Math.
Recommendation

The Instructional Quality Commission recommends Math Expressions California ©2015 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1. 

Citations:

· Criterion #1: Grade 2, 2.OA.1, SAB pp. 1–6; TE pp. 1–10.

· Criterion #2: Grade 4, TE pp. xlv–lvi.

· Criterion #6a: Grade 5, 5.NBT.1, SAB p. 115; TE pp. 296–297.

· Criterion #6b: Grade K, K.CC.3, SAB pp. 51–52; TE p. 125.

· Criterion #7a: Grade 1, TE p. 397A (@ beginning of each unit).

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #1: Grade 3, TE pp. xliii–liv.

· Criterion #2: Grade 4, TE p. 134.

· Criterion #3: Grade K, TE p. 80 (DI).

· Criterion #5: Grade 2, TE pp. xxxvii–xlix.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 4, TE p.102; Assessment Guide pp. 25–28.

· Criterion #2: Grade 3, Assessment Guide pp. 62 and 118–127.

· Criterion #5: Grade 6, TE pp. 121–122.

· Criterion #6: Grade 1, Assessment Guide pp. 88–89.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #2: Grade 2, TE p. 351R.

· Criterion #2: Grade 3, TE p. 103.

· Criterion #5: Grade 1, TE p. 569.

· Criterion #6: Grade K, TE p. 147.

· Criterion #7: Grade 6, TE p. 685.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 5, TE pp. 18–20.

· Criterion #3: Grade 3, TE p. xxx.

· Criterion #7: Grade 1, TE pp. 36–39.

· Criterion #11: Grade 4, SAB pp. 43–44.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 5, TE p. 203.

· Criterion #2: Grade K, TE p. 229.

· Criterion #4: Grade 3, TE pp. 508–510.

· Criterion #7: Grade 6, TE p. 703.

Edits and Corrections

1. Grade K, TE, p. 181, “Are all the ‘picture’ the same?” should be “pictures.”

2. Grade 1, TE, pp. 194, 262, 504, 516, 538, 545, and 669 read “MP.4, MP.5 Use Appropriate Tools/Model with Mathematics” and should read “MP.4, MP.5 Model with Mathematics/Use Appropriate Tools.”

3. Grade 2, TE, p 148, reads “MP.4, MP.5 Use Appropriate Tools/Model with Mathematics” and should read “MP.4, MP.5 Model with Mathematics/Use Appropriate Tools.”

4. Grade 2, TE p. 507N Assessment objectives for Unit 5 Summative Test should read Unit 5 Test Objectives instead of Unit 1 Test Objectives.

5. Grade 3, TE p. 293P Assessment objectives for Unit 3 Summative Test should read Unit 3 Test Objectives instead of Unit 1 Test Objectives.

6. Grade 4, TE pp. 597s-597z is labeled “Unit 6” Math Background on the right margin and should be labeled “Unit 7.”

7. Grade 5, TE p. 424 Activity 1, the problem is incorrect. The problem should read 27/4 instead of 20.25/4.

8. Grade 6, TE p. 915 and SAB p. 389, <,>,= do not appear.

9. Grades K-6, Assessment Guide Answer Keys are missing answers.

Houghton Mifflin Harcourt, Math in Focus (Kindergarten through Grade 8)

Program Summary
The Mathematics program Math in Focus: Singapore Math by Marshall Cavendish ©2015 is composed of, but not limited to, the following items: Assessment Books; Online Student Digi+; Online Student Edition; Online Student Interactivities; Online Student and Teacher Materials; Student Edition Bundle (SE); Teacher Edition Bundle; Teacher's Guide (TE).

Recommendation

The Instructional Quality Commission recommends Math in Focus: Singapore Math by Marshall Cavendish ©2015 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1. 

Citations:

· Criterion #2: Grade K, K.CC.5., Kindergarten A (KA) Part 1/TE–KA

pp. 11–15, 37–43, 44–45, 47–50; Kindergarten B (KB) Part 1/TE–KB 

pp. 22–26; KB Part 2 pp. 6–9.
· Criterion #2: Grade 1, 1.NBT.3., TE–1B/SE–1B pp. 204-205, WB 1B 

p. 153.

· Criterion #2: Grade 2, 2.OA.2., SE–2A/TE–2A pp. 38–40, 186-188.

· Criterion #2: Grade 3, 3.NBT.1., SE–3A/TE–3A pp. 53–55.

· Criterion #2: Grade 4, 4.NBT.2., SE–4A/TE–4A pp. 5–19, WB–4A 
pp. 7–10.
· Criterion #2: Grade 5, 5.NBT.1., SE–5A/TE–5A pp. 5–14, 74–85.
· Criterion #2: Grade 6, 6.RP.3A., SE–C1A/TE–C1A pp. 159–165, 

SE–C1B/TE–C1B pp. 62–64.

· Criterion #2: Grade 7, 7.NS.1A., SE–C2A/TE–C2A pp.53–55, 58–59, 

63–72, 98–105; Reteach C2A pp.25–33; Extra Practice C2A pp.12–15.

· Criterion #2: Grade 8, 8.EE.7A., SE–C3A/TE–C3A pp. 96–101, 104–107; Extra Practice C3A pp.32–33.
· Criterion #1: Grade 1, SE–1B/TE–1B pp. 30–35.

· Criterion #6a: Grade 3, SE–3A/TE–3A pp. 94–95. 

· Criterion #7b: Grade 3, SE–3A/TE–3A pp. 74A–91A, WB–A pp.45–58.

· Criterion #8a: Grade 4, SE–4B/TE–4B pp. 53D–79.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:
· Criterion #1: Grade 6, C1A pp.T27–T34; Grade K TE–KA pp. T29–T36.

· Criterion #4: Grade 8, TE–C3A p.128F, Enrichment pp.23–32.

· Criterion #5: Grade 1, TE–1A pp. 13, SE–1A/TE–1A 256–284 Glossary; Grade 5, TE–5A p. 25.

· Criterion #6: Grade 4, Extra Practice 4A pp. 23–30, Reteach 4B 

pp. 51–56.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade–level standards and conceptual understanding.

Citations: 

· Criterion #1: Grade 1, TE–1B pp. 94–95 (Game), p. 129 (Math Journal), 

p. 131B (WB: Put On Your Thinking Cap); Grade 1 Practice Workbook B 

pp. 83–86; Grade 2, SE–2A/TE–2A p. 48 (Game), p. 56 (Game), p. 74 (Math Journal). 

· Criterion #2: Grade 6, SE–C1A/TE–C1A pp. 39–41, 41A; Grade 6 Assessments pp. 1–5.

· Criterion #3: Grade 7, SE/TE–C2A pp. 124–125, 129–131; Assessments C2 pp. 9, 11–13, 17–22.

· Criterion #4: Grade 4, TE–4A pp. 243–244, Assessments pp. 53–55; 

Grade 6, Assessments p. 50; Grade 8, C3 Transition Guide p. 26.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards–based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards–based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Grade 3, TE–3A pp. 6–10, 13–17, 105, 120, 122A, 123.

· Criterion #2: Grade 6, TE–C1A pp. 17, 20, 30.

· Criterion #4: Grade 4, TE–4B p.71; Grade 4 Enrichment pp.14–15; 

Grade 8, TE–C3A p.128F; Grade 8, Enrichment pp. 23–32.

· Criterion #5: Grade 1, TE–1A p.18; Grade 3, SE–3A p. 53; Grade 5, 

TE–5A p. 25.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: Grade 6, TE–C1A pp. T14, 2A, 62A, 218A.
· Criterion #3: Grade 1, TE–1A pp. T14–T19. 
· Criterion #6: Grade 3, TE–3A pp. 19A, 52A; Grade 3, Enrichment 3A 
pp. 87–98, Reteach 3A pp. 197-218; Extra Practice 3A pp. 161-177.
· Criterion #7: Grade K, TE–KA pp. T8, 45, 65, 107. 
· Criterion #11: Grade 8, my.hrw.com, select 8th grade, Book A, select a chapter and section, select go, select parent resources, select videos, podcasts, or family letters.
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 1, TE–1A pp. T23; TE–1B pp. 5, 12, 18, 21.
· Criterion #2: Grade 4, TE–4A pp. 1A, 9, 13, 202–203, 221–222. 
· Criterion #6: Grade 4, TE–4A pp. 39H, p. 44, 81–82; 
Reteach 4A pp.29–30.
· Criterion #7: Grade 8, TE–C3B pp. 2C, 48D.
Edits and Corrections

1. Kindergarten TE-KB p.104: Step 7 “contains a several weeks,” should be “contains several weeks.”

2. Kindergarten TE-KB p.102: “Mrs Moon” should be “Mrs. Moon.”  

3. Grade 1, 1A Workbook p. 60: “cross out the number that is the less” should be “cross out the number that is the least.”

4. Grade 2 TE-2A pp.185-186: “learnt” should be “learned.”

5. Grade 5 TE–5A p.T8: “solving problem” should be “solving problems.”

6. Grade 5 TE–5A p. 147: “cycling on a morning” should be “cycling one morning.”

7. Grade 5 TE–5B p. 305: “There is 1.75 liters” should read “There are 1.75 liters.”

JRL Enterprises, I CAN Learn Basic Math (Grades 5–8)

Program Summary
The Mathematics program I CAN Learn® Basic Math is composed of, but not limited to, the following items: Pre-Algebra Textbook - Electronic Edition (TE); Algebra I Volume 1 and 2 - Electronic Edition (SE); I CAN Learn® Classroom Guide (CG); I CAN Learn® Electronic Courseware License, Teachers Dashboard (TD).

Recommendation

The Instructional Quality Commission does not recommend I CAN Learn® Basic Math for adoption because it does not meet all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. I CAN Learn® Basic Math does not meet criteria categories 1, 5, and 6. I CAN Learn® Basic Math is not fully aligned with the California Common Core State Standards for Mathematics.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program does not support teaching to the California Common Core State Standards for Mathematics, and does not cover all of the evaluation criteria in category 1.
The criteria listed below are not covered:
Citations:

· Criterion #1: 5.NBT.3a.: Grade 5, TE, Lesson MM1-280, Supplemental Resource Text (missing “expanded form” of a decimal) .

· Criterion #1: Grade 6, SE, Lesson MPA-085 (no evidence of MP3 as defined in criterion 12a).

· Criterion #1: Grade 7, TE, Lesson MM1-651 (needs to provide more mathematically sound definition of a function).

· Criterion #1: Grade 8, TE, Lesson MPA-108 (needs a more mathematically sound definition for or the term “translation”).

· Criterion #2: Grades 5-8, see list at the end of the report.

· Criterion #5: Grade 5, Criterion Map citations submitted with course states that this citation is met through additional PSOD (Problem Set of the Day) but could not find this resource in materials.

· Criterion #5: Grade 6, Criterion Map citations submitted with course states that this citation is met through additional PSOD but could not find this resource in materials

· Criterion #5: Grade 7, TE, Lesson MPA-142 (needs PSOD).

· Criterion #5: Grade 8, TE, Lesson HA1-810 (11 videos do not promote focus and coherence throughout).

· Criterion #6a: Grade 5, TE, Lesson MM1-025 (does not meet criterion no evidence was found in video lesson presentation).

· Criterion #6a: Grade 6, TE, MM1-205 (no evidence was found in video lesson presentation).

· Criterion #6a: Grade 7, TE, Lesson MM1-215 (does not develop conceptual understanding).

· Criterion #6a: Grade 8, TE, Lesson HA1 (does not develop conceptual understanding).

· Criterion #11: Grade 5, TE, Lesson MM1-050 (missed opportunity to provide careful attention to each practice standard; missed opportunity to provide the analysis for evaluations and how the full meaning of each practice standard has been attended to in the materials).

· Criterion #11: Grade 6, TE, Lesson MM1-600 (missed opportunity to provide careful attention to each practice standard; missed opportunity to provide the analysis for evaluations and how the full meaning of each practice standard has been attended to in the materials).

· Criterion #11: Grade 7, TE, Lesson MPA-155 (missed an opportunity to provide justification).

· Criterion #11: Grade 8, TE, Lesson MPA-064 (MP3 build proofs by induction or contradiction missing).

· Criterion #12b: Grade 5, TE, MM1-025, Lesson Presentation, Journal, PSOD (missed opportunity to provide materials to cover the criteria thoroughly;  missed opportunity to provide multistep problems and does not provide cogent arguments).

· Criterion #12b: Grade 6, MM1-635, Lesson Presentation, Journal, PSOD (do not cover the criteria “thoroughly” multistep problems are scarce and does not provide “cogent arguments”).

· Criterion #12b: Grade 7, TE, Lesson MM1-215, problem #2 (missed opportunity to provide constructing arguments).

· Criterion #12b: Grade 8, TE, Lesson MPA-124 (missed opportunity to provide constructing arguments).

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #2: Grade 6, TE, Lesson MM1-640.

· Criterion #3: Grades 5-8, CG, p. 10.

· Criterion #4: Grade 5, TE, Lesson MM1-643, PSOD.

· Criterion #6: Grade 8, TE, Supplemental Resource Texts, Lesson MPA-124.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #2: Grades 5-8, CG, p.13 Lesson Flow Chart.

· Criterion #3: Grade 8, TE/SE, Lesson MPA-175.

· Criterion #4: Grade 8, TE/SE, Lesson MPA-124.

· Criterion #6: Grade 6, TE/SE, Lesson MM1-210 PSOD.

· Criterion #8: Grades 5-8, TE/TD (user has access to all content and can accelerate as needed).

Criteria Category 4: Universal Access
Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Grades 5-8, TD, Classroom  Management, p. 13.

· Criterion #2: Grades 5-8, Online Student Presentation Video throughout program.

· Criterion #3: Grades 5-8, Audio and Visual throughout.

· Criterion #6: Grade 7, TE, Lesson MPA-124.

Criteria Category 5: Instructional Planning

The instructional materials do not contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #3: Grades 5-8, TE, pp. iii-vi (missed opportunity to provide suggested pacing). 

· Criterion #3: Grades 5-8, CG, pp. 23-24 (missed opportunity to provide suggested pacing).

· Criterion #5: Grades 5-8, TE/SE (missed opportunity to provide organization of materials that allow user to view all materials for one lesson at one time).

· Criterion #5: Grades 5-8, TE/SE (log-in not reliable).

· Criterion #5: Grades 5-8, TE/SE (PDF not reliable in loading).

· Criterion #5: Grades 5-8, TE/SE (missed opportunity to provide location where user can view correlations to math practice standards).

· Criterion #8: 5.NBT4.: Grade 5, TE/SE, p. 212, Lesson MMA-060 (missed opportunity to provide the overall context for curriculum).

· Criterion #8: 6SP3.: Grade 6, TE/SE, p. 350, Lesson MPA-092 (missed opportunity to provide the overall context for curriculum).

· Criterion #8: 7.NS.2.: Grade 7, TE/SE, p. 550, Lesson MM1-590 (missed opportunity to provide the overall context for curriculum). 

· Criterion #8: 8.EE.2.: Grade 8, TE/SE, p. 227, Lesson MPA-064 (missed opportunity to provide the overall context for curriculum).

· Criterion #9: Grades 5-8, Technical Assistance phone number 1-888-263-1390 (missed opportunity to provide technical support more consistently: three out of five reviewers could not receive support).

Criteria Category 6: Teacher Support

The instructional materials are not designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #4: Grade 5, SE/TE, Lesson MM1-080 (missed opportunity to have PSOD).

· Criterion #4: Grade 6, SE/TE, Lesson MPA-079 (missed opportunity to have PSOD).

· Criterion #4: Grade 7, SE/TE, Lesson MPA-142 (missed opportunity to have PSOD).

· Criterion #4: Grade 8, SE/TE, Lesson MPA-170 (missed opportunity to have PSOD).

· Criterion #7: 5.OA.2.: Grade 5 , TE, p. 37, Lesson MM1-040 (missed opportunity to provide a more mathematically sound definition and explanation of the term ‘minuend’)

· Criterion #7: Grade 6, TE, p. 306, Lesson MPA-081 (missed opportunity to provide a more mathematically sound explanation for the conversion of percent to decimal).

· Criterion #7: 7RP2. Grade 7, , TE, p.618, Lesson MM1-651 (missed opportunity to provide a more mathematically sound definition for function between two sets).

· Criterion #7: 8G3. Grade 8, TE, p. 439, Lesson MPA-108 (missed opportunity to include a more mathematically sound definition of the term translation).



· Criterion #8: Grades 5-8, PD, pp. 1-5 (missed opportunity to identify relevant research based strategies).

· Criterion #8: Grades 5-8, CG, p. 87 (missed opportunity to identify relevant research based strategies).

Edits and Corrections

None.
Category 1, Criterion 2: Grades 5-8

	GRADE LEVEL
	STANDARD NOT MET
	CITATION
	COMMENT

	Grades 5-8
	MP3.
	Lesson MPA-006; Lesson HA1-485; Lesson MM1-020; and Lesson MM1-465
	Missed opportunity to construct viable arguments

	5
	5.NBT.3a.
	MM1-280 


	The word “and” does not indicate a decimal point—always. 

	5
	5.NBT.3b.
	MM1-275

MM1-285
	When comparing decimals the rules given in MM1-275 are not mathematically sound. 

	5
	5.NBT.6.
	MM1-065

MM1-075
	The terms “equation” (in the presentation of the concept of division) and “expression” (in the problem set) are used interchangeably—and erroneously. Having students call 12 ÷ 3 = 4 an equation is misleading.  

	5
	5.OA.2.
	MM1-045
	Lesson does not address the standard.  Video does not prompt viewer on the standard. No conceptual approach of any kind.  Misnamed associative property. 

Very confusing definition of the distributive property.  And . . . the standard addresses WRITING simple expressions . . . 

 

	5
	MP2.
	Lesson MM1-642, PSOD
	Missed opportunity for students to construct their own coordinate graphs

	6
	MP2.
	Lesson MM1-210, PSOD
	Missed opportunity for students to construct their own problems 

	7
	MP5.
	Lesson HA1-451, PSOD
	Missed opportunity for students to be asked to choose app tools

	7
	7.RP.2a.
	MPA-080
	Not conceptual, no tables nor graphing

	7
	7.RP.2d.
	MPA-079
	Needs an equation not just a simplification

	7
	7.NS.1b.
	MPA-047 and

MPA-048
	Missed opportunity to include “understand p + q as a number located a distance |q| from P in positive or negative position”

	7
	7.EE.1.
	HA1-079
	Missed opportunity to provide commutative property; uses polynomial 8th grade standards

	7
	7.G.2.
	MPA-180 and

MM1-460
	Missed opportunity for students to “draw" in addition to classify

	7
	MP6. 
	MM1-275
	In the section that addresses “slope” we find the statement that “the larger the slope the steeper the line.” (Something like this.) But this is false. A line with slope -1/2 is not steeper than a line with slope -2.   


Marshall Cavendish, Primary Mathematics Common Core Edition (Grades 1–3)
Program Summary
The Mathematics program Primary Mathematics Common Core Edition is composed of, but not limited to, the following items: Primary Mathematics Common Core Textbooks (TB); Primary Mathematics Common Core Teacher's Guides (TG); Primary Mathematics Common Core Workbook (WB); Primary Digital Math Buddies Online Resource (PD).
Recommendation

The Instructional Quality Commission does not recommend Primary Mathematics Common Core Edition for adoption because it does not meet all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. Primary Mathematics Common Core Edition does not meet criteria categories 1, 3, 4, and 5. Additionally, Primary Mathematics Common Core Edition is not fully aligned with the California Common Core State Standards for Mathematics.
Criteria Category 1: Mathematics Content/Alignment with the Standards

The program does not support teaching to the California Common Core State Standards for Mathematics, and does not cover all of the evaluation criteria in category 1.
Criteria Category 1, criterion #2: Standards Not Met:

· 2.OA.3.: TG 2A p. 127, TG 2A pp. 249-250; students are not required to write an equation
· 2.OA.4.: TB 1B p. 56, TG 2A p. 90; students are not required to write equations
· 2.G.2.: TB 2A p. 93, 2B p. 28; students are not required to partition a rectangle into rows and columns of same size squares
· 2.MP.3.: TG 2B p. 7; discussion opportunities do not ask students to critique the thinking of others
· 3.NF.2a.: PD, Showing Fractions on a Number Line, Guided Learning, slide 4; students are not required to partition a number line into b equal parts
· 3.NF.2b.: PD, Showing Fractions on a Number Line, Guided Learning, slide 4; students are not required to represent a fraction on a number line diagram by marking off a length 1/b from 0
· 3.MP.3.: TG 3A p. 68; discussion opportunities do not ask students to critique the thinking of others
The criteria listed below are not covered:
Citations:

· Criterion #3: Grade 1, TB 1B pp. 53-74; students do not spend the large majority of their time on the major work of the grade

· Criterion #3: Grade 2, TB 2A Chapter 4 pp. 80-89, TB 2A Chapter 5 pp.90-104, TB 2A Chapter 6 pp.105-131, TB 2B Chapter 8 pp. 26-44, TB 2B Chapter 10 pp. 63-70, TB 2B Chapter 12 pp. 85-95; chapters are not grade level, therefore students do not spend the large majority of their time on the major work of the grade

· Criterion #3: Grade 3, TB 3A, p. 210; students do not spend the large majority of their time on the major work of the grade

· Criterion #4: Grade 1, PD, Multiplication, Post-test, slides 1-10; Division, Post-test, slides 1-10; assessment components make students responsible for topics before the grade in which they are introduced in the Standards

· Criterion #4: Grade 2, PD, Length, Post-test (2A), slides 1-10; Mass and Weight, Post-test (2A), slides 1-10; Multiplication and Division, Post-test (2A), slides 1-10; Multiplication and Division, Post-test (2B), slides 1-10; assessment components make students responsible for topics before the grade in which they are introduced in the Standards

· Criterion #4: Grade 3, PD, Multiplication and Division, Post-test (3A), slides 1-10; assessment components make students responsible for topics before the grade in which they are introduced in the Standards

· Criterion #7a: Grade 1; TG 1A pp. xiv-xvi; content progressions grade-by-grade are based on concepts within the program and not progressions in the Standards

· Criterion #7a: Grade 2, TG 2A pp. vi-ix; content progressions grade-by-grade are based on concepts within the program and not progressions in the Standards

· Criterion #7a: Grade 3, TG 3B pp. vi-ix; content progressions grade-by-grade are based on concepts within the program and not progressions in the Standards

· Criterion #8a: Grade 1, TG 1B p. 85; learning objectives are not visibly shaped by CCSSM cluster headings

· Criterion #8a: Grade 2, TG 2A p. 220; learning objectives are not visibly shaped by CCSSM cluster headings

· Criterion #8a: Grade 3, TG 3A p. 222; learning objectives are not visibly shaped by CCSSM cluster headings

· Criterion #9: Grade 1, TG 1B p. 90; materials do not connect content standards and practice standards

· Criterion #9: Grade 2, TG 2A, Unit 2.3c, p. 71 Task 6; materials do not connect content standards and practice standards

· Criterion #9: Grade 3, TB 3B p. 90; materials do not connect content standards and practice standards

· Criterion #10: Grade 1, TG 1A pp. 18-19; materials do not promote focus and coherence by connecting practice standards with content that is emphasized in the standards; MP3 not addressed

· Criterion #10: Grade 2, TG 2A pp. 13-15; materials do not promote focus and coherence by connecting practice standards with content that is emphasized in the standards; MP3 not addressed

· Criterion #10: Grade 3, TG 3A pp. 117-119; materials do not promote focus and coherence by connecting practice standards with content that is emphasized in the standards; MP3 not addressed

· Criterion #11: Grade 1, TG 1A pp. 18-19; there is not careful attention to each practice standard; materials do not attend to the full meaning of each practice standard; MP3 not addressed

· Criterion #11: Grade 2, TG 2A pp. 50-52; there is not careful attention to each practice standard; materials do not attend to the full meaning of each practice standard; MP3 not addressed 

· Criterion #11: Grade 3, TG 3A pp. 195-196; there is not careful attention to each practice standard; materials do not attend to the full meaning of each practice standard;MP3 not addressed 

· Criterion #12a: Grade 1, TG 1B p. 40; students are not prompted to construct viable arguments and critique the arguments of others

· Criterion #12a: Grade 2, TG 2B p. 11; students are not prompted to construct viable arguments and critique the arguments of others

· Criterion #12a: Grade 3, TG 3B p. 60; students are not prompted to construct viable arguments and critique the arguments of others

· Criterion #12b: Grade 1, TG 1B p. 79; students are not engaged in problem solving as a form of argument

· Criterion #12b: Grade 2, TG 2B p. 11; students are not engaged in problem solving as a form of argument

· Criterion #12b: Grade 3, TG 3A p. 226; students are not engaged in problem solving as a form of argument

· Criterion #12d: Grade 1, TG 1A p. 110; strategies are not used to help English learners develop grade level language

· Criterion #12d: Grade 2, TG 2A p. 4; strategies are not used to help English learners develop grade level language

· Criterion #12d: Grade 3, TG 3A p. 132; strategies are not used to help English learners develop grade level language

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion # 1: Grade 1, TG 1A pp. 247-257, TG 1B pp. 267-277

· Criterion # 5: Grade 2 & 3, TB 2A pp. 6-7, pp. 132-140, TB 3A p. 6-7, pp. 134-143

· Criterion # 6: Grade 1 & 2, WB 1B pp. 202-208, WB 2A pp. 140-146

· Criterion #7: Grade 2 & 3, TB 2A pp. 140 – 146, WB 3A pp. 182-192

Criteria Category 3: Assessment

The instructional materials do not contain strategies and tools for continually measuring student achievement. Assessments do not provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.
Citations:

· Criterion #3: Grade 1, PD, My Tools, Test Bank, pre/post tests for all lessons do not provide multiple methods of assessing what students know and are able to do

· Criterion #3: Grade 2, PD, My Tools, Test Bank, pre/post tests for all lessons do not provide multiple methods of assessing what students know and are able to do

· Criterion #3: Grade 3, PD, My Tools, Test Bank, pre/post tests for all lessons do not provide multiple methods of assessing what students know and are able to do

· Criterion #6: Grade 1, TG 1A Assessment p. 38, does not ask for a variety in what students produce, answers and solutions, arguments and explanations, diagrams, or mathematical models

· Criterion #6: Grade 2, TG 2A Assessment p. 69, does not ask for a variety in what students produce, answers and solutions, arguments and explanations, diagrams, or mathematical models

· Criterion #6: Grade 3, TG 3B Assessment p. 176, does not ask for a variety in what students produce, answers and solutions, arguments and explanations, diagrams, or mathematical models

Criteria Category 4: Universal Access 

Students with special needs are not provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials do not provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:
· Criterion #1: Grade 1, TG 1B p. 40; materials do not provide intervention strategies that describe ways to address the learning needs of students below grade level using rich problems that engage them in math reviewed and stress conceptual development of topics rather than focusing only on procedural skills

· Criterion #1: Grade 2, TG 2B p. 79; materials do not provide intervention strategies that describe ways to address the learning needs of students below grade level using rich problems that engage them in math reviewed and stress conceptual development of topics rather than focusing only on procedural skills

· Criterion #1: Grade 3, TG 3A p. 13-14; materials do not provide intervention strategies that describe ways to address the learning needs of students below grade level using rich problems that engage them in math reviewed and stress conceptual development of topics rather than focusing only on procedural skills

· Criterion #2: Grade 1, TG 1A p. 20; materials do not incorporate enough strategies for English learners in lessons or teacher editions

· Criterion #2: Grade 2, TG 2A pp. 40, 127; materials do not incorporate enough strategies for English learners in lessons or teacher editions

· Criterion #2: Grade 3, TG 3A pp. 5-6, 10; materials do not incorporate enough strategies for English learners in lessons or teacher editions

· Criterion #3: Grade 1, TG 1A p. 88; materials do not incorporate instructional strategies to address the needs of students with disabilities in lessons or teacher editions

· Criterion #3: Grade 2, TG 2A p. 127; materials do not incorporate instructional strategies to address the needs of students with disabilities in teacher editions

· Criterion #3: Grade 3, TG 3A p. 214; materials do not incorporate instructional strategies to address the needs of students with disabilities in teacher editions

· Criterion #5: Grade 1, TB 1A pp. 19-23; material does not help English learners, students below grade level, or students with disabilities understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning

· Criterion #5: Grade 2, TB 2B pp. 86-87; material does not help English learners, students below grade level, or students with disabilities understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning

· Criterion #5: Grade 3, TG 3A pp. 5-8; material does not help English learners, students below grade level, or students with disabilities understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning

· Criterion #6: Grade 1, TG 1A p. 150; materials do not help English learners access challenging mathematics, learn content, or develop grade-level language 

· Criterion #6: Grade 2, TG 2A p. 169; materials do not help English learners access challenging mathematics, learn content, or develop grade-level language

· Criterion #6: Grade 3, TG 3A p. 13; materials do not help English learners access challenging mathematics, learn content, or develop grade-level language

Criteria Category 5: Instructional Planning
The instructional materials do not contain a clear road map for teachers to follow when planning instruction.
Citations:

· Criterion #1: Grade 1, TG 1B pp. 1-16; teacher guide does not have ample and useful annotations and suggestions on how to present the content in ancillary materials, especially the Primary Digital component

· Criterion #1: Grade 2, TG 2A pp. 1-32; teacher guide does not have ample and useful annotations and suggestions on how to present the content in ancillary materials, especially the Primary Digital component

· Criterion #1: Grade 3, TG 3A pp. 1-33; teacher guide does not have ample and useful annotations and suggestions on how to present the content in ancillary materials, especially the Primary Digital component

· Criterion #3: Grade 1, TG 1B pp. 1-16; unit and lesson plans do not include sufficient suggestions for organizing resources and components of the program or ideas for pacing lessons

· Criterion #3: Grade 2, TG 2A pp. 1-32; unit and lesson plans do not include sufficient suggestions for organizing resources and components of the program or ideas for pacing lessons

· Criterion #3: Grade 3, TG 3A pp. 1-33; unit and lesson plans do not include sufficient suggestions for organizing resources and components of the program or ideas for pacing lessons

· Criterion #11: Grade 1 TB 1A preface; there are not sufficient strategies for informing parents or guardians about the math program and suggestions for how they can help support student progress and achievement

· Criterion #11: Grade 2 TB 2A preface; there are not sufficient strategies for informing parents or guardians about the math program and suggestions for how they can help support student progress and achievement

· Criterion #11: Grade 3 TB 3A preface; there are not sufficient strategies for informing parents or guardians about the math program and suggestions for how they can help support student progress and achievement

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.
Citations:
· Criterion # 2: Grade 1, TG 1B pp. 34-35, 44, 47, 124

· Criterion # 3: Grade 3, TG 3A pp. 63, 182-183, 300-315,

· Criterion # 6: Grade 2, TG 2A pp. 1-32, TG 3B pp. 77-128

· Criterion # 8: Grade 3, TG 3B pp. 11-12, TG 3A pp. 3-4, 6, 59-60, 150-151

Edits and Corrections
None.
McGraw-Hill, California Math, Courses 1-3 (Grades 6–8)

Program Summary
McGraw-Hill School Education, LLC California Math, Courses 1-3 ©2015 consist of a Student Edition (SE), Teacher Edition (TE), Assessment Masters (AM), Interactive Guide for English Learners (EL), and an online component which is ConnectedED.
Recommendation
The Instructional Quality Commission recommends California Math, Courses 1-3 ©2015 for adoption for grade 6-8 because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #1: Grade 6, SE pp. 495, 587.

· Criterion #2: Grade 6, Standards for Mathematical Practice (MP) 4, SE/TE pp. 18, 52; Grade 7, MP 5, SE/TE pp. 14-15; Grade 8, 8.EE.8a., SE/TE pp. 234-235.

· Criterion #5: Grade 7, SE pp. 794-795.

· Criterion #10: Grade 6, SE p. 160.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade 6, TE pp. T21-T29.

· Criterion #2: Grade 6, SE pp. 247-248.

· Criterion #5: Grade 7, SE GL1-GL24, Glossary.

· Criterion #7: Grade 8, SE pp. XVIII – XXII.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 6, TE pp. 188-192.

· Criterion #2: Grade 7, SE p. 228.

· Criterion #5: Grade 8, TE p. 414.

· Criterion #6: Grade 6, AM pp. 102-119.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #2: Grade 7, TE p. 201; EL p. T19.

· Criterion #4: Grade 6, TE pp. 113, 164.

· Criterion #5: Grade 6, TE pp. 7, 27-30.

· Criterion #8: Grade 8, SE pp. 371, 442.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 6, TE pp. 178-180.

· Criterion #3: Grade 7, TE pp. 215-222.

· Criterion #4: Grade 8, TE ConnectED Plan and Present Tab.

· Criterion #6: Grade 7, TE pp. 271-278.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 6, TE pp. 261, 266.

· Criterion #4: Grade 8, TE pp. 343-356.

· Criterion #6: Grade 8, TE pp. 371, 389.

· Criterion #9: Grade 7, SE pp. 199-200.

Edits and Corrections
The following edits and corrections must be made as a condition of adoption.

1. TE p. 1: definition of ratio: “A ratio is a comparison of two quantities by division.” Delete “by division.”

2. TE p. 5: the term “Follow-up” is placed after a sentence by itself. Delete the superfluous words.

3. TE p. 32: spelling error, “quanities”.

4. TE p. 320: spelling error, “fracticon”.

McGraw-Hill, Connecting Math Concepts (Kindergarten through Grade 4)

Program Summary
The Mathematics program Connecting Math Concepts: Comprehensive Edition K-4 is composed of, but not limited to, the following items: Teacher's Guide (TG); Teacher Presentation Book 1 (TPB1); Teacher Presentation Book 2 (TPB2); Teacher Presentation Book 3 (TPB3), Textbook (TB), and Student Workbook (SW).

Recommendation
The Instructional Quality Commission does not recommend Connecting Math Concepts: Comprehensive Edition K-4 for adoption because it does not meet all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. Connecting Math Concepts: Comprehensive Edition K-4 does not meet criteria categories 1-4. Additionally, Connecting Math Concepts: Comprehensive Edition K-4 is not fully aligned with the California Common Core State Standards for Mathematics.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program does not support teaching to the California Common Core State Standards for Mathematics, and does not cover all of the evaluation criteria in category 1.
The criteria listed below are not covered:
Citations:

· Criterion #1: Grade K TPB3 86.3 p. 50, 87.3 p. 59; Grade 4 TPB1 33.4 p. 299.

· Criterion #4: Grade K, TPB3 p. 295, Mastery Test 11; Grade 1, TPB3 p. 292, Mastery Test 12; Grade 2, TPB2 p. 267, Mastery Test 11.

· Criterion #11: K-4 TPB. Each practice standard is referenced in every grade’s TPB. While those MPS exercises are listed as examples in the appendix, the materials do not attend to the full meaning of MP3 Grades K-4 and MP5 Grades K, 1, 3, and 4.
Criteria Category 1, criterion #2: Standards Not Met:

· K.CC.5.: SW Level A pp. 43, 76. Students are not provided sufficient opportunities to count out objects to 20.   
· K.OA.4.: TPB3 pp. 357, 369, 404. Students not provided sufficient opportunities to find any number from 1 to 9 to make 10.
· K.MP.3.: TPB1 15.3 p. 173, 35.5 p. 387; TPB3 91.9 p. 111. Students are not asked to construct arguments or justify their conclusions and communicate them to others.
· 1.OA.2.: E-Lessons 81 p.1, 82 p. 1, 83 p. 1. Students do not need to use objects, drawings, and equations with a symbol for the unknown number to represent the problem. Technology Block 6, Activity 4-6. No drawing and equations with a symbol for the unknown number to represent the problem.
· 1.G.3.: Technology Block 6, TPB3 117.7, 118.5, 119.2, 120.2, 121.3, 121.9, Software Block 6. No evidence of students decomposing shapes into more equal shares to create smaller shares.
· 1.MP.3.: TPB1 Lesson 53 pp. 77-81, TPB2 Lesson 36 pp.216-221, TPB3 Lesson 98 pp. 115-119. Students need to critique the reasoning of others.
· 1.MP.5.: TPB1 Lesson 12 pp. 66-70, TPB3 Lesson 90 pp. 58-64, TPB2 Lesson 73 pp. 216-221. Students do not use appropriate tools strategically.
· 2.NBT.9.: TPB2 119.6 p. 324. Students are not asked to explain why addition and subtraction strategies work using place value and the properties of operations.
· 2.MD.10.: TPB2 122.4 #4 p. 342. Students need to represent a data set up to four categories, examples only show three categories. TPB2 126.5 #5 p. 370. No reference to draw a picture graph.
· 2.MP.3.: TPB2 65.6 p. 451. Students do not construct viable arguments and critique others.
· 3.OA.9.: TPB1 16.5 pp. 120-121, TPB2 118.9 p. 293, TPB2 128.6 p. 422. Students do not specifically identify a pattern nor does the program present the opportunities to respond or explain as called for in the standards.
· 3.NBT.3.: TPB2 94.6 p. 168, 90.3 p. 136, 129.4 p. 429. Students have opportunities to multiply by 10 but they are not directed to notice that it is related to place value.
· 3.NF.3b.: TBP2 119.2 pp. 343-343. Students are not provided sufficient opportunities to reason about equivalent fractions or explain why fractions are equivalent.
· 3.MP.3.: TPB2 127.7 pp. 415-416, 125.4 pp. 395-396, 125.5 p. 396, TB Lesson 125 Part 2 p. 339. Students are not given the opportunity to analyze situations by breaking them into cases and can recognize and use counter examples. Students do not justify their conclusion, communicate them to others, and respond to the arguments of others.
· 4.OA.5.: TPB2 113.2 p. 436, 112.7 p. 434, 114.2, p. 446, 115.7 p. 459. Students do not generate a number or shape pattern that follows a given rule. Students do not identify apparent features of the pattern that were not explicit in the rule itself.
· 4.NBT.5.: TPB1 27.6 p. 241, 22.5 p. 197, 33.8 p. 302, 49.2 p. 453, 60.7 p. 583. Students do not illustrate the calculations by using equations, rectangular arrays, and/or area models. Students do not respond or explain.
· 4.NF.3.b.: TPB2 129.1 p. 592, 130.1 p. 603, 21.4 p. 185, 23.5 p. 208. Insufficient practice for decomposing a fraction into a sum of fractions with the same denominator in more than one way. Students do not justify decompositions.
· 4.NF.7.: TPB2 110.2 p. 408, 113.1 p. 428, 112.1 p. 428, 111.1 p. 420. Insufficient practice with comparing two decimals to hundredths by reasoning about their size. Students are not given an opportunity to recognize that comparisons are valid when two decimals refer to the same whole. Students do not justify conclusions.
· 4.MP.3.: TPB2 118.6 p. 486, 107.7 p. 382, 116.6 p. 468, 126.6, p. 567. Students are not given sufficient opportunities to make conjectures and build a logical progression of statements to explore the truth of their conjectures, to analyze situations by breaking them into cases or use counter examples, or justify their conclusions, communicate them to others, and respond to the arguments of others.
Other standards not met:
· K.CC.3.
· K.OA.3.
· K.G.1.
· K.G.3.
· K.MP.1.
· K.MP.5
· 1.OA.1.
· 1.MD.1.
· 1.MD.3.
· 4.OA.3. 
· 4.NBT.1.
· 4.NBT.6.
· 4.NF.1.
· 4.NF.2.
· 4.NF.3.a.
· 4.MD.4.
· 4.MP.5.
Criteria Category 2: Program Organization

The organization and features of the instructional materials do not support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade K, TG pp. 10-11; Grade 2, TG pp. 12-13; Grade 4, TG pp.14-15.

· Criterion #5: Grades K-4, TB and SW no glossary, overview of chapters, or index.

Criteria Category 3: Assessment

The instructional materials do not contain strategies and tools for continually measuring student achievement. Assessments do not provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #3, Grade 1, TPB3 p. 65, Mastery Test 9; Grade 3, TPB1 p. 76, Mastery Test 1; Grade 4, TPB1 p. 476, Mastery Test 5; Grade 4, TPB2 p. 207, Mastery Test 9.

· Criterion #6, Grade 1, TPB3 p. 292, Mastery Test 12; Grade 3, TPB1 p. 446, Mastery Test 6; Grade 4, TPB1 p. 180, Mastery Test 2; Grade 4, TPB2 p. 505, Mastery Test 12.

Criteria Category 4: Universal Access 

Students with special needs are not provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials do not provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #2: Grades K–4, Materials do not incorporate strategies for English learners in either student lessons or teacher editions.

· Criterion #3: Grades K–4, No evidence of instructional strategies to address the needs of students with disabilities.

· Criterion #3: Grades K–4, Materials do not incorporate instructional strategies that address the needs of students with disabilities in either student lessons or teacher editions.

· Criterion #5: Grades K–4, Connecting Math Concepts does not include materials with content relevant to English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. Publisher states these materials are embedded within “Teacher Talk” and beneficial to all learners.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: Grade K TPB1 p. 7; Grade 1, TBP2 p. 84; Grade 4 TPB2 p. 84.

· Criterion #6: Grade 1, TPB3 pp. 351-385; Grade 3 TG p. 32, Placement Test p. 188; Grade 4 Answer Key Book.
· Criterion #9: Grade 4, TG p.4, SRA 2Inform, ConnectEd online.
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 1, TG pp. 69, 71; Grade 2, TG pp. 33, 34, 35; Grade 4, TG p. 144.

· Criterion #7: Grades K-4, TG Level C, pp. 32–124, TG Level D, pp. 37–169, TG Level E, pp. 46–168.

· Criterion #8: Grades K-4, Grade K, TG pp. 2–18, Grade1 TG pp. 2–24, Grade 2 TG pp. 2–24.

Edits and Corrections
None.

McGraw-Hill, Glencoe Math Accelerated (Grade 7)
Program Summary
The Mathematics program Glencoe Math Accelerated ©2014 is composed of, but not limited to, the following items: SE - Student Edition; TE - Teacher Edition; ISG - Interactive Study Guide; AM - Assessment Masters.

Recommendation
The Instructional Quality Commission recommends Glencoe Math Accelerated ©2014 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #1: Grade 7, SE p. 94.

· Criterion #2: Grade 7, TE p. 40.

· Criterion #2: Grade 7, TE p. 105.

· Criterion #3: Grade 7, SE pp. 183-246.

· Criterion #5: Grade 7, SE pp. 433-492.

· Criterion #7c: Grade 7, ISG p. 109.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #2: Grade 7, SE pp. 25, 159.

· Criterion #4: Grade 7, TE pp. T22-T31.

· Criterion #5: Grade 7, SE p. 91.

· Criterion #7: Grade 7, SE pp. xviii-xxii.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #2: Grade 7, AM pp. 232-255.

· Criterion #4: Grade 7, AM pp. 79, 82.

· Criterion #5: Grade 7, TE pp. 117, 143, 171.

· Criterion #6: Grade 7, AM pp. 189-190.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #1: Grade 7, TE pp. 118, 119, 140.

· Criterion #2: Grade 7, ISG pp. 69, 123.

· Criterion #4: Grade 7, TE pp. 138, 215, 235, ConnectEd.

· Criterion #6: Grade 7, ISG pp. 71, 193, 195.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: Grade 7, The online Teacher Edition provides cross-reference of standards and estimated instruction time for each lesson (Chapter Overview). 
· Criterion #3: Grade 7, TE pp. 292a-296.

· Criterion #6: Grade 7, TE pp. 123-125, 312-313, 427-429.

· Criterion #7: Grade 7, TE pp. 61-62, 248-249, 330-332.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 7, TE pp. 50, 118, 365.

· Criterion #4: Grade 7, http://connected.mcgraw-hill.com/c2j/syllabus.syllabusLesson.do?bookId=EJ43EN5GOKXS9ZF2WFXXFFF3V8&lessonId=VNOGCCN65LR9Y9MXNYK96D89HM [inactive hyperlink removed].

· Criterion #5: Grade 7, TE 123-125, 312-313, 427-429.

· Criterion #7: Grade 7, http://connected.mcgraw-hill.com/c2j/syllabus.syllabusLesson.do?bookId=EJ43EN5GOKXS9ZF2WFXXFFF3V8&lessonId=Q65CMN1BB6RV69KQT5O2NX98CO [inactive hyperlink removed].

Edits and Corrections

1. SE/TE Page 435: Step 3, “Median usage in 2011, in 1950 gallons, is less than the median usage in 2011”, Second mention of 2011 should be 2010.

2. SE/TE Page 225: Fourth sentence for problem 1.b should read “so the model’s length is 1/24 of the actual object’s length.”

3. Strike Investigation 3 on page 511 SE/TE as it does not attend to precision and the appropriate use of technology as pursuant to MP5 and MP6. 

McGraw-Hill, My Math (Kindergarten through Grade 5)

Program Summary
The Mathematics program My Math is composed of, but not limited to, the following items: Online (ConnectED) - connectED.mcgraw-hill.com; RWPS - Real-World Problem Solving Readers; MLS - My Learning Stations; TE - Teacher Edition; SE - Student Edition.

Recommendation

The Instructional Quality Commission recommends My Math for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #3: Grade 4, 4.NF. 1, SE/TE pp. 505–509 and SE/TE pp. 517–522.

· Criterion #6:  Grade K, K.CC.4a., SE/TE p. 23–24 and p. 43–44.

· Criterion #8a: Grade 2, 2.NBT.5, TE p. 191A.  

· Criterion #11: Grade 5, 5.NBT.7 SE p. 356 and TE p. 355A.

· Criterion #12a: Grade 3, 3.NBT.2, TE p. 139–140 (Talk Math) and SE/TE pp. 161–162.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #1: Grade 1, TE pp. T16–T24. 

· Criterion #2: Grade K, On-level reader, Community Helpers.

· Criterion #5: Grade 5, TE pp. T16–T24 Overview; Grade 5, TE pp. IV–XIX Table of Contents; Grade 5, TE pp. IN1–IN19 Index; and Grade 5 TE pp. GL1–GL 23 Glossary.

· Criterion #7: Grade 4, SE p. 152 and p. 184.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 2, TE p. 141–142, TE p. 187–188, and TE p. 269–270.

· Criterion #2: Grade 4, TE p. 124A and Assessment Masters p. 69.

· Criterion #3: Grade 3, Assessment Masters p. 11 and p. 280.

· Criterion #5: Grade 1, TE p. 3A, p. 68A, and p. T12.

· Criterion #6: Grade 5, TE p. 72.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criteria #2: Grade 1, TE p.43A and p. 47A.

· Criteria #4: Grade 4, TE p. 87A.

· Criteria #5: Grade 3, TE p. 193A and SE/TE pp. 193–194.

· Criteria #6: Grade K, TE p. 597A EL Vocabulary Development.

· Criteria #7: Grade 5, TE p. 129A.
Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criteria #1: Grades K-5, TE pp. T10–T15.

· Criteria #2: Grade 3, TE pp. 133A–136.

· Criteria #8: Grade 2, TE pp. 583C–583D.

· Criteria #10: Grade 4, TE p. 201–202.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criteria #2: Grade 4, TE p. 25–26 Common Error.

· Criteria #4: Grade 1, TE p. 99I (My Learning Stations, Leveled Readers) and TE p. 113A.

· Criteria #5: Grade K, TE p. 95–96 Common Error.

· Criteria #6: Grade 3, TE p. 759A and TE p. 820A Chapter Test Form 1A problems 3 and 4.

· Criteria #7: Grade 2, TE pp. 215E–215F.

Edits and Corrections

1. Grade 1, TE, p. 59-60,”MP1 Model with Mathematics,” should be labeled “MP4 Model with Mathematics.”

Pearson, Common Core System of Courses (Kindergarten through Grade 8)

Program Summary
The Mathematics program Common Core System of Courses is composed of, but not limited to, the following items: Course Overviews (CO), Reviewer's Guide (RG), Program Overview Guide (POG), Scope and Sequence charts (SS), Teacher Guide (TG), Student Edition (SE).

Recommendation
The Instructional Quality Commission recommends Common Core System of Courses for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade K, Unit 11, Lessons 2, 5, 6, K.CC.1

· Criterion #2: Grade 1, Unit 1, Lesson 5, 1.OA.2

· Criterion #2: Grade 2, Unit 2, Lesson 1, Work Time Interactive, 2.OA.3

· Criterion #2: Grade 3, Unit 8, Lesson 8, Work Time, 3.NF.3a

· Criterion #2: Grade 4, Unit 6, Lesson 4, 4.NF.3b

· Criterion #2: Grade 5, Unit 2, Lesson 3, Mathematical Practices 1,2,4,5 and 7

· Criterion #2: Grade 6, Unit 4, Lesson 5, 6.EE.4

· Criterion #2: Grade 7, Unit 6, Gallery, "Pulse Rate", 7.SP.3

· Criterion #2: Grade 8, Unit 2, Lessons 9,13, 8.EE.3

· Criterion #6b: Grade 1, Unit 3, Activity backpack problem sets

· Criterion #6c: Grade 6, Unit 6, Lesson 3, Introductory video, Denzel and Jason Discuss Cars
· Criterion #8a: Grade 2, Unit 8, Lesson 4, “About the Lesson”

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1:  Grade 2, TG/SE Unit 1, Lesson 1

· Criterion #3:  Grade 8, TG, Unit 2, Lesson 2, task 3, “Intervention,” and “Intervention” question in every TG

· Criterion #5:  Grades 1 and 8, Course Overview for Teachers in course folders on flash drive

· Criterion #6:  Grade 7, TG, Unit 4, Lessons 1-3

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 7, TG Grade 7, Unit 4, Lesson 14 Task 3

· Criterion #4: Grade K, CO for Teachers, pp.1-20

· Criterion #6: Grade 4, Exercises, Unit 2, pp.1-29

· Criterion #8: Grade 2, CO for Teachers, pp.1-23

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #1: Grade 1, TG p. 72

· Criterion #2: Grade 4, TG Unit 5, all lessons

· Criterion #4: Grade 6, Unit 2, SE Lesson 3, p. 6, Challenge Problem 

· Criterion #5: Grade 7, Unit 5, TG/SE Lesson 1, Ways of Thinking

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 7, Unit 4, TG Lesson 14, Task 3 

· Criterion #4: Grade K, CO, pp.1-20

· Criterion #6: Grade 4, Unit 2, Exercises, pp.1-29

· Criterion #9: Grade 5, Unit 2, TG Lesson 1, Task 2, Lesson Guide and ELL notation

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 4, TG Unit 2, Lessons 6-8   

· Criterion #2: Grade 8, TG Unit 1, Lesson 2, Task 3

· Criterion # 3: Grade 6, TG Unit 6, lesson 15, Task 7

· Criterion #4: Grade 3, TG Unit 7, Lessons 1-11

· Criterion # 6: Grade 5, TG Unit 2, Lesson 3
Edits and Corrections

1. Grade 1, Unit 11, Lesson 12,16,17 TG, Standard 1.NBT.6 does not apply; remove/change;

2. Grade 1, Unit 6, Lesson 1 TG, Standard 1.MP.3 should be cited as 1.MP.2;

3. Grade 2, Unit 10, Lesson 4 TG, Standard 2.OA.3 cited by not addressed; remove;

4. Grade 2, Unit 3, Lesson 9 TG, Task 5, says, ”comparing centimeters to centimeters;” should say, “comparing centimeters to inches;”

5. Grade 3, Unit 2, Lesson 1 (on app/SE) Title on menu page (Mastering Numbers and Calculations) is different than within the lesson (Patterns in Addition);
6. Grade 3, Unit 2, Lesson 2 (on app/SE) Opening, typo - "The 6 highlighted in this addition table..." should read "The 6 highlighted boxes in this addition table..."
7. Grade 3, Unit 8, Lesson 9 SE Ways of Thinking, typo - compare compare (omit second compare);
8. Grade 3, Unit 9, Lesson 7 SE, Challenge Problem, it says "find the area of the green figure", but the figure appears blue; change green to blue;
9. Grade 4, Unit 8, Lesson 10 TG, Standard 4.G.2 should be 4.G.3;

10. Grade 4, Unit 8, Lesson 11 TG, Standard 4.G.1. should be 4.G.3;

11. Grade 4, Unit 3, Lesson 4 SE Title Slide, typo, "multiplies of 10 and 100" should be "multiples of 10 and 100"; 
12. Grade 5, Starting at Unit 1, Lesson 13 in TG, SE if off by one lesson (EX: In SE, Dividing by Zeroes" is Lesson 14, but in TG it is Lesson 13)
13. Grade 5, Unit 9, Lesson 4, TG, Key Concepts, describes coordinates of point Q incorrect in explanation; "Q is to the right of 5 on the y-axis" should be "Q is to the right of 8 on the y-axis"; 

14. Grade 5, Unit 7 Lesson 17, Self check, mislabeled at the top; this is part of Lesson 16; Change to Lesson 16;
15. Grade 6, Unit 3, Lesson 1, 6s1 and 6s4 p. 8 and Lesson 4  p. 28 TG, no standards listed where typically found  between Lesson overview & Key Concepts; 

16. Grade 6, Unit 8, Lesson 4, TG, Standard 6.SP.5b should be listed as 6.SP.5c;

17. Grade 6, Unit 3, TG Lesson 1 talks about what Nana did wrong in the recipe, it is actually Dad that botched the recipe; change “Nana” to “Dad;”
18. Grade 6, Unit 3, TG Lesson 1 Apply Your Knowledge belongs in Lesson 2;
19. Grade 6, Unit 3, TG Task 4 has wrong teacher notes; (Notes for Tennis Game instead of Ms. Lee's class);
20. Grade 6, Unit 3, Video, girl character's name changes from “Jan” to “Mia;”
21. Grade 6, Unit 3, Lesson 14 Exercises, typo - swimsutes should be swimsuits;
22. Grade 6, Unit 1, Lesson 4 Opening, typo - add word “video” after “opposite;”
23. Grade 7, Unit 5, Lesson 2, Work Time, heading is missing;
24. Grade 7, Unit 4, Lesson 6, TG Work Time notes do not match up with picture (World Trade Center);
25. Grade 7, Unit 2, TG all lessons no standards listed where typically found between Lesson Overview & Key Concepts ex: p.9 Lesson 1 and P. 16 Lesson 2.
26. Grade 7, Unit 1, Lesson 11, TG, Standard 7.NS.2 should be 7.NS.2a;
27. Grade 7, Unit 1, Lesson 16, TG, Standard 7.NS.1d should be 7.NS.2d;
28. Grade 8, Unit 5, Lesson 1 Work Time, typo, "whens" should read "when";
29. Grade 8, Unit 6, Lesson 2 Work Time, typo, "lines parallel" should read "lines are parallel;”
Pearson, CA Digits (Grades 6–8)

Program Summary
The Mathematics program CA Digits is composed of, but not limited to, the following items: TE - Teacher Edition; SE - Student Edition; CA POG - California Program Overview Guide; SC - Student Companion, LV –Launch Video; Online Teacher Support Guide – OTSG; Enrichment Support Folder - ESF.

Recommendation

The Instructional Quality Commission recommends CA Digits for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade 6, Standard 6.NS.8., SE/TE Lessons 8-5 and 9-5; Grade 7, Standard 7.RP.2c., SE/TE, Lesson 2-4; Grade 8, Standard 8.G.3., SE/TE Lessons 9-1, 9-2, 9-3, and 10-1.

· Criterion #6a: Grade 7, SE/TE, Lessons 8-1 through 8-5.

· Criterion #7b: Grade 8, SC, Close and Check, pp. 82, 86, 90, and 100.

· Criterion #8b: Grade 6, SC Lesson 9-5, pp. 227–230.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #3: CA POG pp.70-77.

· Criterion#4:  CA POG pp.104-106. 

· Criterion #5: Grades 6, 7, and 8, SC pp. A-1 through A-5.

· Criterion #7: Focus Questions, Grade 6, SC p. 240; Grade 7, SC p. 42; Grade 8, SC p. 161.

Criteria Category 3: Assessment

The instructional materials include strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #4: CA POG, pp. 70-77.

· Criterion #6: Grade 6, SC, Pull It All Together, p. 26; Grade 7, SC, Pull It All Together, p. 48; Grade 8, SC, Pull It All Together, p. 282.

· Criterion #7: Grade 8, TE, Progression Monitoring Folder, Algebra Readiness Test.

· Criterion #8: Grades 6, 7, and 8, TE, ESF, Enrichment Projects.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Grade 7, OTSG, Lesson 11-1, pp. 5–6 and Lesson 4-1, pp. 4–7.

· Criterion #4: Grade 7, ESF, Enrichment Project Unit D.

· Criterion #5: CA POG, p. 149; Grade 6, SC Glossary, pp. G-1 through G-65; Grade 8, SC, Got It, Part 2, p. 258.

· Criterion #8: Grade 8, SE/TE, Lesson 7-6, Examples, Part 1.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: CA POG, pp. 30–69.

· Criterion #4: CA POG, pp. 94–130.

· Criterion #5: CA POG, pp. 142–157.

· Criterion #8: OTSG, Grade 8, Lesson 15-4.
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 6, OTSG, Lesson 5-2, Error Prevention, p. 4.

· Criterion #5: Grade 7, OTSG, Lesson 8-1, Got It Notes, p. 5.

· Criterion #6: Grade 6, OTSG, Lesson 7-1, Lesson Objective, p. 1.

· Criterion #7: Grade 8, OTSG, Lesson 8-1, Math Background, p. 2.

Edits and Corrections

1. Launch Video, Grade 6, Lesson 8.5, Opening Problem says 20 feet and Lesson 9.5 says 22 feet; if this is the same problem, the number of feet should be the same.

2. Grade 6, SE/TE, Lesson 11-4, Examples, Part 1, the unit in the “Solution” should be quarts not cups.

3. Videos throughout the program on how to use “Tools” have low volume (e.g. Grade 6, SE/TE, Lesson 3-2).

Pearson Scott Foresman, envision Math (Kindergarten through Grade 6)

Program Summary
The Mathematics program enVision Math California Common Core is composed of, but not limited to, the following items: CA OIG - California Overview and Implementation Guide; GK-G6 - Grade Kindergarten – Grade 6; MDIS - Math Diagnosis and Intervention System; Student Edition (SE); Teacher’s Edition (TE).

Recommendation

The Instructional Quality Commission recommends enVision Math California Common Core for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade 6, SE/TE, pp. 64-65

· Criterion #5: Grade K, SE/TE, p. 256A

· Criterion #6A: Grade 5, SE/TE, pp. 48-49

· Criterion #6B: Grade 2, SE/TE, pp. 37-40

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade 3, Overview and Implementation Guide, pp. 32-41

· Criterion #3: Grade 1, TE, pp. 272A-272B

· Criterion #5: Grade 4, SE, pp. iii-xii

· Criterion #5: Grade 6, SE, pp. 361-363

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade K, Assessment Sourcebook, Topic 1, pp. 1-4

· Criterion #2: Grade 5, Assessment Sourcebook, Topics 1-16, pp. 1-4

· Criterion #3: Grade 4, SE/TE, p. 134

· Criterion #4: Grade 2, TE, p. 251A

Criteria Category 4: Universal Access

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #1: Grade 1, TE, pp. 292A-292B

· Criterion #2: Grade 3, Language Central, pp. 9-12

· Criterion #3: Grade 6, TE, p. 81C

· Criterion #4: Grade 5, Show Me Cards, UEF 15-1 - 15-5

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 2, TE, pp. 211A-211C

· Criterion #3: Grades K-6, Overview and Implementation Guide, pp. 102-107

· Criterion #8: Grade 3, Overview and Implementation Guide, pp. 80-81

· Criterion #10: Grade 1, TE, p. 340B

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 1, TE, pp. 115A-II5B

· Criterion #2: Grade 5, TE, p. 210

· Criterion #4: Grade K, TE, pp. 266A-266C

· Criterion #7: Grade 6, TE, pp. 162A-162B

Edits and Corrections

1. Grade 1, TE, p. 407 test: add a picture of a cube so that students can answer the question “about how many cubes long is the pencil?”

2. Grade 2, TE, p. 517A problem #3: no start number is provided to allow the students to answer the provided question “skip count by 5s. Which number comes next?”

3. Grade 3, SE/TE, p. 250 #2: identify number line students should use.

4. Grade 4, TE, p. 291A: 4/10 ÷ 2/2 = 2/5 should be 4 ÷ 2 over 10 ÷ 2 = 2/5. 

5. Grade 5, TE, p. 138B: “1.06 x 1.6 = 1.7” should replace “=” with actual value of “1.696” or “about”; cannot use “=” for rounded values.

6. Grade 5, SE/TE, p. 239, lesson 10-4: the fraction problems 19-22 are the same as on p. 311 in grade 4.

7. Grade 5, TE, p. 138B: “0.98 x 0.95 = 0.93” should replace “=” with actual value of “0.9310” or “about”; cannot use “=” for rounded values.

8. Grade 5, TE, p. 138: “$45.30 x .055 = $24.92” should replace “=” with “about” or actual value of “$24.915”; cannot use “=” for rounded values.

9. Grade 5, SE/TE, p. 142: “390” should be ”39”; “2070” should be “207.”

10. Grade 6, SE/TE, p. 85, item #13: “which one of the following is NOT be an independent variable…” should be “which one of the following is NOT an independent variable….”

Perfection Learning, Kinetic Pre-Algebra (Grade 8)

Program Summary
The Mathematics program Kinetic Pre-Algebra is composed of, but not limited to, the following items: Kinetic Pre-Algebra Interactive Student Edition (SE) and Teacher Edition with Online Assignment Access and Course Manager (TE).
Recommendation

The Instructional Quality Commission recommends Kinetic Pre-Algebra for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: 8.EE.2: TE, Main TOC, Chapter 2 Number Properties, Lesson 5 Square Roots 

· Criterion #2: 8.EE.5: TE, Main TOC, Chapter 6 Functions and Graphs, Lesson 34 Rate of Change; Lesson 35 Interactive Problem; Lesson 36 Position-Time Graph;  and Lesson 37 Interactive Problem

· Criterion #6b: TE/SE, Main TOC, Chapter 2 Number Properties, Lesson 42 Exponents; Lesson 43 Stating Exponents in Words

· Criterion #11: TE/SE, Main TOC,  At the top of the page, scroll through games to reach Soccer game or Pizza game

· Criterion #11: TE, Main TOC, Chapter 11 Data Analysis, Probability and Sequences, Lesson 18 Categorical Data; Lesson 19 Relative Frequency; Lesson 20 Testing a Hypothesis

· Criterion #11: TE/SE, Main TOC, Chapter 3 Solving Equations and Inequalities, Lesson 14 Application: Running Relay Race, Lesson 35 End of Unit Problems

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #2: SE, Main TOC, Chapter 6 Functions and Graphs, Lesson 36 Position Time Graphs, Lesson 37 Interactive Problem 

· Criterion #3: SE, Main TOC, Chapter 6 Functions and Graphs, Lesson 2 Graphing ordered pairs of numbers, Help, Get a Hint

· Criterion #5: SE, Main TOC, Chapter 9 Exponents

· Criterion #6: SE, Main TOC, Chapter 3 Solving Equations and Inequalities, Lesson 36 Solving an Equation using the Distributive Property, Quick Checks

· Criterion #7: SE, Main TOC, A5 Common Core Standards, Common Core State Standards

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: SE, Main TOC, Chapter 3 Solving Equations and Inequalities, Lesson 37 Sample Problems, Distributing Negative Numbers and Solving Equations, Quick Check

· Criterion #2: SE, Main TOC, Chapter 8 Solids, Lesson 33 Practice Chapter Tests 

· Criterion #3: TE, Main TOC, Chapter 9 Exponents, Lesson16 Writing Numbers in Scientific Notation

· Criterion #6: SE, Main TOC, Chapter 9 Exponents, Lesson 10 End of Unit Problems

· Criterion #7: SE, Main TOC, Chapter 12 Polynomials, Lesson 27 Cumulative Review

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #2: SE, Main TOC, Chapter 6 Functions and Graphs, Lesson 27 Determining an Equation from Two Points, Quick Checks, Step

· Criterion #5: SE, Main TOC, Chapter 7 Geometry and Transformations, Lesson 10 Alternate and Corresponding Angles, Video

· Criterion #6: SE, Main TOC, Chapter 3 Solving Equations and  Inequalities, Lesson 1 Interactive Problems; Addition Property of Equality; Lesson 2 Addition Property of Equality

· Criterion #7: SE, Main TOC, Chapter 3 Solving Equations and  Inequalities, Lesson 11 Multiple Property of Equality, Lesson 12, Solving Equation with Constants and Coefficients, Lesson 13, Combinations like terms

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: TE, Main TOC, Lesson Plans, Academic Year Curriculum Guide

· Criterion #3: TE, Main TOC, Lesson Plans, Chapter 3 Solving Equations and Inequalities, Lesson 8 Solving Inequalities

· Criterion #4: TE, Main TOC, Lesson Plan, Academic Year Curriculum Guide

· Criterion #5: TE, Main TOC, Answers to End of the Unit Problems, Chapter 3 Solving Equations and Inequalities 

· Criterion #10: SE, Main TOC, Chapter 1 Introduction to Algebra, Lesson 35 Kinetic Homework

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: TE, Main TOC, Lesson Plans, Chapter 7 Geometry and Transformations, Lesson 5 Angles and Their Relationships, Extend/Enrich Box and Activity

· Criterion #5: SE, Main TOC, Chapter 6 Functions and Graphs, Lesson 5 Functions with Expressions, Quick Checks, Steps

· Criterion #6: SE, Main TOC, Chapter 7 Geometry and Transformations, Lesson 5 Angles and Their Relationships, Video 

· Criterion #6: TE, Main TOC, Chapter 6 Functions and Graphs, Lesson 10 Graphing a Linear Equation

Edits and Corrections

None.
Reasoning Mind, Reasoning Ming Algebra Readiness Program (Grades 2–6)

Program Summary
The Mathematics program Reasoning Mind Algebra Readiness Program is composed of, but not limited to, the following items: Reasoning Mind Algebra Readiness Program, CA Student Account (SA); Teacher Account (TA); CA Teacher Resource Kit (TRK); Reviewer CD (RCD, Whitepapers).
Recommendation

The Instructional Quality Commission recommends Reasoning Mind Algebra Readiness Program for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section of the report below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #1: RCD Mathematical Content and Alignment, pp. 2-3.

· Criterion #2: Grade 2, 2.OA.1., TA MT-ELM-WordProbAdd10-a2-RM.
· Criterion #2: Grade 3, 3.MD.2., TA MT-ELM-MeasCapLiter100-a1-RM.
· Criterion #2: Grade 4, 4.OA.2., TA 
MT-ELM-NumMoreLessFourOper-a2-RM.
· Criterion #2: Grade 5, 5.NF.1., TRK Lesson 5.39.
· Criterion #2: Grade 6, 6.EE.2c., TA MT-ELM-AlgExpr-a2-RM.
· Criterion #3: Grade 3, TRK Teacher Curriculum Guides, pp. 23-26.

· Criterion #5: RCD Focus and Coherence through Supporting Work.

· Criterion #7c: Grade 6, TA MT-ELM-NumberLine-a1-RM.

· Criterion #12c: RCD Emphasis on Mathematical Reasoning, pp. 10-12.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:

· Criterion #1: Grade 5, TRK Teacher Curriculum Guide.

· Criterion #3: TRK Teacher Manual, pp. 94-111.

· Criterion #7: Grades 2-6, http://www.rmcity.org/genie/ca_standards.html.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #3: TA select Teacher, then select Parent/Guardian Update Center.

· Criterion #4: TRK Teacher Manual, pp. 35-41.

· Criterion #6: TRK select Index, then select Instruction and Assessment.

· Criterion #7: TRK select Index, then select Sample Test.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #4: TRK Teacher Manual, pp. 108-109.

· Criterion #5: TRK Teacher Manual, pp. 34-41.

· Criterion #6: RCD Emphasis on Mathematical Reasoning, pp. 13-15.

· Criterion #8: TRK Teacher Manual, pp. 15-20.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #5: TRK Teacher Manual, p. 10.

· Criterion #7: TRK Teacher Manual, pp. 91-92.

· Criterion #9: TRK Teacher Manual, p. 11.

· Criterion #10: TRK Teacher Manual, pp. 34, 81.

· Criterion #11: TRK Teacher Manual, pp. 69-70.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: TRK select Professional Development, then select Curriculum Study Workshops.

· Criterion #3: TRK Teacher Manual, pp. 111-115.

· Criterion #6: TRK select Index, then select Reasoning Mind – Instruction and Assessment.

· Criterion #9: TRK Teacher manual, pp. 91-92.

Edits and Corrections:

1. Grade 2 TRK Lesson 2.15 Example 4.

The red snake is “2” feet long, but the document says “4” feet.

2. Grade 2 TRK Lesson 2.34 Table of Shapes on page 2.

For a cone, the term should be “vertex”, not “vertice.”

3. Grade 2 TRK Lesson 2.50 answer to Example 3 is shaded incorrectly.  The shading does not match (6+4) x 9.  The shading should be two rectangles, one 6 by 9 and the other 4 by 9.

4. Grade 2 TRK Lesson 2.51 answer to Example 5.  The calculation shows a result of “92”, but the answer says “32.”

5. Grade 2 TRK Lesson 2.53 Example 5.  Rectangle C is not cut into 4 equal parts but the answer says it is.  Fix the example so that the picture, the discussion of step C, and the answer all match.

6. Grade 2 TRK Lesson 2.53 Example 6.  Rectangle C is the rectangle that is correctly divided, but the discussion says that rectangle D is correct.  Fix either the pictures or the answer.

7. Grade 2 TRK Lesson 2.53 Example 7.  The modeling provided in the example is incorrect.  When a piece of paper is folded in half three times, it is folded into 8 equal parts, not 6 equal parts.  That is not the way to get sixths.  If Raul folds the paper as directed, he gets paper C that is incorrectly labeled.  Fix this problem.

8. Grade 2 TRK Lesson 2.53 Example 9.  None of the diagrams show thirds.  Figure B shows 3 pieces but they are not equal pieces.

9. Grade 2 TRK Lesson 2.54 Throughout the lesson, rectangles should be divided into squares, but the smaller parts do not appear to have sides of equal lengths.

10. Grade 3 TRK Lesson 3.9 “Volume” is defined, but the units talk about “capacity”.  The students should know whether or not volume and capacity are the same thing.

11. Grade 3 TRK Lesson 3.39 Definition of a 2 D figure talks about “width” and length, but the figure is labeled with length and “height.”  These should be consistent.

12. Grade 3 TRK Lesson 3.39 page 2.  The rectangles are referred to as yellow and pink, but the color is not yellow.

13. Grade 3 TRK Lesson 3.41 page 1.  When referring to geometric figures, precise mathematical language should use “vertices” instead of “corners.”

14. Grade 3 TRK Lesson 3.57 page 2, in the solution of example 1, 36 divided by 3 is not 9.  Please fix the solution using 12 instead of 9.

15. Grade 3 TRK Lesson 3.6. The shading does not match (6+4) x 9.  The shading should be two rectangles, one 6 by 9 and the other 4 by 9.

16. Grade 4 TRK Lesson 4.14 Answer to Example 4 “side” should be “sides” and “is” should be “are.”

17. Grade 4 TRK Lesson 4.15 Throughout the lesson, “<” is used as the symbol for angle, but it is the symbol for “less than.”  The correct symbol for angle is “( .“  If that symbol is not available, the word “angle” should be used.

18. Grade 4 TRK Lesson 4.47 Example 1, the picture shows “candies” but the problem discusses “cupcakes.”

19. Grade 6 TRK Lesson 6.2, Example 1: “exponenent” should be “exponent.”

20. Grade 6 TRK Lesson 6.4, Definition: “letters than” should be “letters that.”

21. Grade 6 TRK Lesson 6.4 Example 2, Solution, Step 2: “letter d only include” should be “letter d only includes.”

22. Grade 6 TRK Lesson 6.4 Definition “A coefficient is the number value a variable is multiplied by” should be “A coefficient is the number value that is multiplied by a variable.”

The College Board, SpringBoard Mathematics (Grades 6–8)

Program Summary
The Mathematics program SpringBoard Mathematics is composed of, but not limited to, the following items: SpringBoard® Mathematics Student Edition (SE), SpringBoard® Mathematics Teacher Edition (TE), Courses 1-3 Digital Access Subscription with free hard-copy Consumable Student Edition(s).

Recommendation
The Instructional Quality Commission recommends SpringBoard Mathematics for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section of the report below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade 6, 6.RP.3, SE/TE p. 234; #4 and #5.

· Criterion #2: Grade 7, 7.NS.1a, SE/TE p. 18; #14.

· Criterion #2: Grade 8, 8.EE.1, SE/TE pp.14, 18.

· Criterion #6b: Grade 6, SE/TE pp. 15-18.

· Criterion #8a: Grade 6, SE/TE p. 223; Learning Targets.

· Criterion #10: Grade 7, SE/TE p.109; #4a.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade 7, TE p. 34.

· Criterion #3: Grade 8, TE p. 202.

· Criterion #5: Grade 6, TE Table of Contents pp. v-ix; Glossary p. 429.

· Criterion #7: Grade 6, SE pp. xiii-xvi.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 7, SE p. 75, TE pp. 75-76; Embedded Assessment 2.

· Criterion #4: Grade 6, SE/TE p. 2; Getting Ready.

· Criterion #4: Grade 8 SE/TE p. 168; Check Your Understanding.

· Criterion #5: Grade 7, TE p. 150; Check Your Understanding, Assess, Adapt.

· Criterion #6: Grade 8, SE p. 408, TE pp. 408-410; Embedded Assessment 1-4. 

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.
Citations:

· Criterion #1: Grade 6, TE pp. 8, 65, 67; Differentiating Instruction.

· Criterion #5: Grade 6, TE p. 35; Math Terms, p. 81; Key Terms.

· Criterion #6: Grade 7, TE p. 137; Reading Math Developing Math Language.

· Criterion #7: Grade 8, TE pp. 86, 148, 162; Differentiating Instruction.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 6, TE p. 84; Activity 7, Differentiating Instruction.

· Criterion #2: Grade 6, TE p. 1b; Planning the Unit.

· Criterion #8: Grade 7, TE pp. xiv-xv; The Pathway to Advanced Placement and College Readiness.

· Criterion #10: Grade 8, TE pp. 67-68; Activity 5, Activity 5 Practice.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 6, TE pp. 131-148; Activity 11.

· Criterion #4: Grades 6-8, TE p. xi.

· Criterion #6: Grade 6-8, TE; Essential Questions on the first page of each unit overview.

· Criterion #7: Grade 7, TE p. 243; Teacher to Teacher.

Edits and Corrections
1. Grade 6, SE/TE p. 27: Example A. Omit check marks, add "There is no other way to factor these numbers, so 2 and 3 are prime."
2. Grade 6, SE/TE p. 31: Add to TE: The rules “Any power of 0 equals 0.” and "The zero power of any number is 1” contradict each other if both the base and the exponent are 0. Therefore 00 is undefined.
3. Grade 6, SE/TE p. 110: Step 1 “Start and the origin…” should be “Start at the origin…”

4. Grade 6, SE/TE p. 132: #6 answer is “no” should be “yes”.

5. Grade 6, SE/TE p. 140: Add “or the length times the width” after “The area of a rectangle is found by multiplying the base and the height”.

6. Grade 6, SE/TE p. 140: 2a, “Write an algebraic expression” should be “Write 2 algebraic expressions”.

7. Grade 6, SE/TE p. 144: 9b, Change answer from “(5+(9+x)” to “(5+(9+x))” or “5+(9+x)”.

8. Grade 6, p. 147: #17 change answer from “2,11” to “product, 256”. 

9. Grade 6, SE/TE p. 192: Numbering on wrap-around doesn’t match SE. Numbering is off by 1.

10. Grade 6, p. 211: 1a, change solution from “$7.50” to “$17.50”.

11. Grade 6, SE/TE p. 236: Insert an “or” between $2.98 and $1.59 on the first sign and $4.38 and $1.59 on the second sign. 

12. Grade 6, SE/TE p. 225: Step 2. The last line is “=((2910 frames)/(60 film))” should be “=((2910 hours)/(60 films))”.

13. Grade 6, SE/TE p. 241: 10 a and b. Answer key has the answer for “b” next to “a” and the answer to “a” next to “b”.

14. Grade 6, SE/TE p. 331: Activity # and topic on SE are wrong. “Activity 16” should be “Activity 26”.

15. Grade 7, SE/TE p. 63: #5 has a, a, and b should be a, b, and c.

16. Grade 8, SE and TE, unit 1, activities 1-3, as well as many other pages dealing with patterns. For example, p. 5 #8, "Draw the next figure in the sequence." There is no single correct answer; rephrase as something like "Draw the figure you think is next."
17. Grade 8, SE/TE p. 14: #9 formulas 1 and 4. Adjust spacing after 2: -2 |-4| in first formula and after 40 in 4th formula: 40|2÷5|.
18. Grade 8, TE p. 30: Replace "Solve" in table heading with "evaluate".
19. Grade 8, SE/TE p. 62: #14. Logically, Kevin is correct. Omit problem.

20. Grade 8, SE/TE p. 63: Example A "Find an example of a rational and irrational number…" Change to "Find examples of a rational number and an irrational number…"

Step 1: "A rational number can be expressed as a ratio…" Add after the word ratio "of integers"

Step 2:  "An irrational number cannot be expressed as a ratio…" Add after the word ratio "of integers”.

21. Grade 8, SE/TE p. 69: Embedded Assessment #4. Omit. A measurement can’t be determined to be rational or irrational since it is approximate.
22. Grade 8, SE/TE pp. 119-122 and 125: Cups and cubes model is physically incorrect, not just mathematically incorrect. Describe the situation as using heavy cubes and very lightweight bags. If you try to act this out with an actual balance scale, it won’t work because cups are much heavier than cm cubes. Use cups and cubes in later pages as a model of heavy cubes and light bags.
23. Grade 8, SE/TE p. 125: Example B, 2nd sentence “…and the shortest side in” should be “…and the shortest side is”.
24. Grade 8, SE/TE p. 230: Embedded assessment #7 and 8: omit the kaleidoscope context. 

Reasons: Picture of kaleidoscope is physically and mathematically incorrect; images on both sides of each line should be mirror images. Triangle in #8 will not make a nice kaleidoscope; images will not line up.

25. Grade 8, SE/TE p. 268: first line. “Similar figures are figures in which…” Replace “figures” with “polygons” in both places.
26. Grade 8, SE/TE p. 271: Box in Activity 20, “Necessary conditions for similarity When two figures…” replace “figures” with “triangles.

27. Grade 8, SE/TE p. 362: Italicize letters “a” and “b” following word “relation” in last 2 sentences.

28. Grade 8, SE/TE p. 230: Strike the kaleidoscope context in embedded assessment 1 as mathematically incorrect.

29. Grade 8, SE/TE p. 485: Problem 2a, remove graphic so student can construct the table. Change language in the problem to correspond to the changes.

TPS Publishing, Inc., Creative Core for Mathematics with STEM, Literacy and Arts (Kindergarten through Grade 8)

Program Summary
The Mathematics program Creative Core Curriculum for Mathematics with STEM, Literacy and Arts K-8 is composed of, but not limited to, the following items: ABC Activity Guides; Educational Paper Craft Packs; Amelia Rose Explores; Invicta Items; Student Workbooks; Teacher and Student Textbooks (TE/SE); Parent and Teacher Information Guide; Olympic Reader Books; Teacher and Student STEM Project Editions (STEM SPE); Universal Access (UA); Understanding Mathematics through Art (UMTA); AVIMBA, DIDAX Manipulative Kits, Ellison Modeling Math, Archway Phonics Program, and Assessment Database.

Recommendation
The Instructional Quality Commission recommends Creative Core Curriculum for Mathematics with STEM, Literacy and Arts K-8 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section of the report below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade K, K.CC.1.,TE pp. 84-85; Grade 1, 1.NBT.3., STEM SPE pp. 19-38; Grade 2, 2.MD.6., UMTA TE pp. 95-96; Grade 3, 3.OA.8., SE pp.104-113; Grade 4, 4.G.2., TE pp. 496-497; Grade 5, 5.NF.6., TE pp. 338-350; Grade 6, 6.RP.1., SE pp.1-6; Grade 7, 7.RP.1., STEM SPE pp. 56-60; Grade 8, 8.MP.1., TE pp. 236-239.

· Criterion #4: Grade 1, TE pp. 154-160.

· Criterion #3: Grade 5, 5.OA.1., TE pp. 8-11.

· Criterion #6c: Grade 7, 7. EE.4a., TE pp. 306.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grade 6, TE p. 101, SE p. 57; STEM TPE pp. 200-212.

· Criterion #2: Grade 4, TE pp. 2-7, SE pp. 1-6; UMTA TE/SE pp. 1-5.

· Criterion #3: Grade 1, TE pp. 417-421, SE pp. 276-280; STEM TPE pp.1-36.

· Criterion #4: Grade 6, TE pp. 295, 369, SE pp. 241, 337; STEM TPE pp. 388-404.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grades K-8, Assessment Database, includes 2200 assessment questions and teachers can create a variety of assessment types.

· Criterion #2: Grade 4, TE pp. 43-46. 

· Criterion #3: Grade 4, TE pp. 11-14, 348-354. 

· Criterion #7: Grade 6, TE pp. 288, 501; STEM TPE pp. 120-122. 

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #4: Grade 7, TE Extension Activity pp. 6,187, 334. 

· Criterion #5: Grade 1, UA pp. 12-16, 48-52.

· Criterion #6: Grade 2, TE ELL Support pp. 110,155, 342.

· Criterion #7: Grade 5, UMTA pp. 18-23.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Grade 1, the School Year through the Introduction section (no page numbers provided).

· Criterion #3: Grade 5, UMTA TE pp. 18; TE pp. 249-255.

· Criterion #6: Grades K-8, answer keys for all workbooks and other related student activities; Grade 4 TE pp. 11-14, 43-46; (http://www.cde.ca.gov/ci/ma/im/ckline Master (TPS assessment information for the school year and benchmark tests for Grades K-8).

· Criterion #7: Grade 5, TE pp. 233; Grade 6, TE pp. 163-165; Grade 1, TE p. 177; STEM TPE pp. 1-12.

· Criterion #11: In the Home section in Grade 2, SE pp. 86,117, 216; AVIMBA as an electronic system to communicate with parents to provide additional support.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Grade 6, STEM TPE pp. 311-323.

· Criterion #4: Grade 1, UMTA SE pp. 78-82.

· Criterion #7: Grade 6, TE pp. 114-120.

· Criterion #9: Grade K, TE pp. 150-155.

Edits and Corrections:

1. Grade 1, TE p. 198/SE p. 123: Middle question is confusing, references students to “…listen to pop records you often hear the top 10 played.” Then there is a blank line before the rest of description, “The record at number 3 had the third highest number of votes.” Suggest at least connect the two sentences for clarity, but may want to use different example, most students don’t know what a record is or what is the top 10. 

2. Grade 1, TE p. 256/SE p. 170: terminology used at beginning is “eats the bigger number” but rest of page says “greater number,” change all to read “greater number.”

3. Grade 1, TE p. 482/SE p. 319: there is trapezoid shape that is a plane shape but is not checked as noted in the directions, need to add a check mark since it is a plane shape. 

4. Grade 1, UMTA, pp. 72-77 and 78-82, confusing directions for students, recommend rewriting for clarity. 

5. Grade 2, TE p. 54/SE p. 32: there are three numbered problems, but problem 2 is missing number identification, add “2.” in front of second problem. 
6. Grade 2, TE p. 93/SE p. 54: Need to make first and second sentence show similar concept, suggest rewriting first sentence to read, “The ‘1’ in number 12 has a value of one tenth,”
7. Grade 2, TE p. 411: in first bullet, “attributes of a triangle” should read ”attributes of a square pyramid.”  
8. Grade 2, UMTA p. 100: analog clocks used in examples are set in military time, should use standard time, for example instead of 13:20 it should read 1:20.  
9. Grade 3, TE p.15/SE p. 5: the array of counters in the box are incorrect for problem, there should be 20 counters, not 9 as shown.
10. Grade 3, TE p.12/SE p. 2: the memory jiggler problem does not match the review standards, it is about two digit multiplication but section is about multiplication facts.
11. Grade 3,TE p. 38: related subtraction problem on the bottom asks for 6 groups of 8 = 48, but the number line shows 8 groups of 6, change number line to show 6 groups of 8. 
12. Grade 3, TE p. 121: two answers are incorrect, first example for the quotient of 24 and 8 lists 4, answer should be 3. For second to the last example, 100 ÷ 4 lists 4, answer should be 25. 
13.  Grade 3, TE p. 133: incorrect answer in fifth bullet, currently reads 3 x 2 = 24, should read 3 x 2 = 6. 
14. Grade 3, TE p. 383/SE p. 245: need to add a metric capacity chart, in addition to the U.S. capacity chart. 
15. Grade 3, UMTA p. 9: answer to question #5 is 7, correct answer should be 8. 
16. Grade 4, TE pp. 37-38/SE pp. 18-19: student narrative relates to whole numbers and decimals, but noted standard is 4.OA.3, which relates to multistep word problems. Suggest removal of these two pages of student narrative examples since they do not address the standard.

17. Grade 4, TE p. 190/SE p. 113: activity starts with a negative statement, “You may have heard horror stories about how hard it is to do long division. It is really not that difficult,” remove or rewrite negative statement about math.

18. Grade 4, TE p. 191/SE p. 114: quotient answer at bottom of page is incorrect, currently states “15,” should read “13.”

19. Grade 4, TE p. 279/SE p. 172: problems currently state to convert to improper fraction and add, but should reflect directions which are to subtract. Suggest change all four problem statements to read, “Convert to improper fraction and subtract.”

20. Grade 4, TE p. 287/SE p. 177: Introduction section at top of page starts with a negative statement, “Ask just about any adult and they will tell you that they are not very good at fractions,” suggest remove or rewrite negative statement about math.

21. Grade 4, TE p. 337/SE p. 207: Top half of activity example notes one tenth as “0.10” and “two tenths will be written therefore as 0.20.” Examples should be rewritten to reflect tenths, “0.1” and “0.2.”

22. Grade 5, TE p. 70: in first sentence there is a misspelled word “terns,” should be changed to “terms.”

23. Grade 5, TE p. 90/SE p. 50: in four boxed examples (number 1, 6, 10 & 11) the term “oh” is used for tenth place after the decimal; “oh” is not a number, should be replaced with “zero.”

24. Grade 6, TE p. 146: Within the introduction, last line in first bullet, sentence should add “-“ to reflect a negative number, so should read, “Negative numbers are rational numbers. 5 is -5.”

25. Grade 6, TE p.166/SE p. 96: last problem is not correct, the opposite of the opposite of 3 is not “-3,” should be “3.”

26. Grade 6, TE p. 415/SE p. 247: directions read “Find the area of the shapes,” should read, “Find the volume of the shapes.”

27. Grade 6, TE p. 434: in introduction section, change the word “sides” to “edges” to reflect terminology used in previous introduction section on p. 434.

28. Grade 6, TE pp. 564-568: this is grade 6 teacher edition but includes the grade 5 suggested lesson planner and lesson identifier, replace with grade 6 headers and  information.

29. Grade 7, TE p. 12/SE p. 5: In first problem, the last line relates to something growing, should be changed to reflect cans of paint.

30. Grade 7, TE p. 13/SE p. 6: Hint at bottom of page does not relate to third problem, should be changed to relate to guitar and flute lessons.

31. Grade 7, TE p. 20: table at top of page does not reflect content in example, change titles in table to necklace, bracelet 1, and bracelet 2. 

32. Grade 7, TE p. 63: In second bullet, fourth line down, equation reads 4/4; should read 4/2. 

33. Grade 7, TE p. 71/SE p. 43: The chart does not reflect the x and y axis in the graph, change chart to read, “spoonfuls of medicine (y)” and “days (x).” 

34. Grade 7, TE p. 128: In first bullet, second line is missing “-“ sign, instead should read, “Write on the board: -4 – 5 = -1.”

35. Grade 7, TE p. 228/SE p. 133: last sentence has an extra “are,” should be changed to read, “…but also include negative numbers.” 

36. Grade 7, TE pp. 578-582: this is grade 7 teacher edition but includes the grade 5 suggested lesson planner and lesson identifier, replace with grade 7 headers and information.

37. Grade 8, TE p. 43/SE p. 17: last line is incorrect, should read, “is the same as ¼.” (the subscript should be placed on the 4, not 1).

38. Grade 8, TE p. 103: last line should be removed, it relates to exponents in the middle of a proportion lesson. 

39. Grade 8, TE p. 105: in first bullet, second line, currently reads “x = 5y;” should read “y = 5x.”

40. Grade 8, TE p. 186: first equation is incorrect, should read, “3y = 2x.”

41. Grade 8, TE p. 376/SE p. 228: Angle M reads (0, -3); should read (0, -2). 

42. Grade 8, TE p. 503/SE p. 316: Sentence at top has a misspelled word, “to take a change” should read “…to take a chance.”

43. Grade 8, TE p. 516: In second bullet, the volume of the cone is incorrect, it is not 1/2 but 1/3 smaller. 

Triumph Learning, Common Core Math Curriculum (Grades 6–8)

Program Summary
The Mathematics program Common Core Math Curriculum is composed of, but not limited to, the following items: Readiness for the Common Core Teacher Resource System -RTRS; Common Core Coach Mathematics Student Edition - SECCC; Common Core Coach Mathematics Teacher Edition - TECCC; Common Core Support Coach Student Edition - SECCSC; Common Core Support Coach Teacher Edition - TECCSC; Write Math – WM; Common Core Support Coach Assessment Workbook – AWCCSC; English Learner Adaptations - ELAd.

Recommendation
The Instructional Quality Commission recommends Common Core Math Curriculum for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section of the report below.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Grade 6, Standard 6.NS.6c., TECCC, pp. 44–45 and 48–49, and SECCC, pp. 82–85 and pp. 92–97; Grade 7, Standard 7.G.3., TECCC, pp.62–63 and SECCC, pp. 114–117; Grade 8, Standard 8.EE.6, TECCC, pp. 34–35, and SECCC, pp. 46–51.

· Criterion #6b: Grade 6, TECCC, pp. A1–A14; Grade 7, TECCC, pp. A1–A16; Grade 8, TECCC, pp. A1–A6.

· Criterion #7a: Grade 6, TECCC, pp.16–17; Grade 7, TECCC, pp. 26–27; Grade 8, TECCC, pp. 22–23.

· Criterion #7c: “Before the Lesson,” Grade 6, TECCC, p. 18; Grade 7, p. 22; Grade 8, TECCC, p. 24.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: Grades 6, 7, and 8, TECCC, pp. 12–15.

· Criterion #2: Grade 8, SECCC, p. 37.

· Criterion #5: Glossary, Grade 6, SECCC, pp. 234–237; Grade 7, SECCC, pp. 184–186; Grade 8, SECCC, pp. 182–184.

· Criterion #6: Grades 6 and 7, TECCSC, pp. xviii–xxiii; Grade 8, TECCSC, pp. xviii–xxi.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Grade 8, AWCCSC, pp. 44–45.

· Criterion #3: Grade 6, SECCC, “Discuss Question,” p. 16.

· Criterion #5: Grade 7, TECCSC, “Observation/Action Table,” p. 9.

· Criterion #6: Grade 7, SECCC, pp. 72–73.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. 

Citations:

· Criterion #2: Grade 7, ELAd., p. 3.

· Criterion #4: WM, Level G, pp. 30–34.

· Criterion #5: Grade 6, TECCSC, pp. 6, 10, and 12; Grade 7, TECCSC, pp. 2, 4, and 6; Grade 8, TECCSC, pp. 11, 13, and 15.

· Criterion #6: Grade 8, ELAd., p. 25.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #2: Common Core Coach Pacing Guide.
· Criterion #7: Grade 7, TECCC pp. 86-87, “Math Tool,” p. 139.
· Criterion #8: Grade 6, TECCC pp. 16-17; Grade 7, TECCC pp. 56-57.
· Criterion #11: Grades 6–8, RTRS.
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Grade 8, TECCC, “Common Errors,” p. 27.

· Criterion #3: Grades 6, 7, and 8, TECCC, pp. xviii–xxvi.

· Criterion #5: Grade 7, TECCC, p. 33.

· Criterion #9: Grade 7, TECCSC, p. 36.

Edits and Corrections
1. Grade 6, TE p. 109, the answer should be 9 and 12, not 3 and 12.

2. Grade 6, TECCC p. 12, delete the redundant cluster heading at the end of 6.NS.1; p. 13, delete the redundant cluster heading at the end of 6.NS.4; p. 14, delete the redundant cluster heading at the end of 6.EE.4; delete the redundant cluster headings on other pages throughout the TECCC.

3. Grade 7, TECCC, p. 35, “Common Errors,” delete the paragraph.

Algebra 1 Programs
Agile Mind, Common Core Algebra 1 Mathematics
Program Summary

The Mathematics program Common Core Algebra I Mathematics is composed of, but not limited to, the following items: CCSS Algebra I - Teacher Edition; CCSS Algebra I - Student Edition.
Recommendation

The Instructional Quality Commission recommends Common Core Algebra I Mathematics for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

Citations:

· Criterion #2: Algebra 1, Topic 20: Exploring “Using the Quadratic Formula” p. 5 (Animation 4)

· Criterion #2: Algebra 1, Topic 19: Exploring “Completing the Square” 
pp. 1–12

· Criterion #2: Algebra 1, Topic 5: Mathematics Assessment Resource Service Task: Differences

· Criterion #5: Algebra 1, Topic 1: Exploring “Representing Data” 

· Criterion #6a: Algebra 1, Topic 8: Exploring “Solving Linear Equations” 
pp. 1, 3, 5; Topic 9: Overview; Topic 9: Exploring “The Definitions of Absolute Values” pp. 1–11

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

Citations:

· Criterion #1: Algebra 1, Course Materials, Alignment to Standards – Common Core State Standards 2010

· Criterion #5: Algebra 1, Course Materials, Course Topics, Glossary

· Criterion #6: Algebra 1, Professional Support, Advice for Instruction, Topic 3, Prepare Instruction and Deliver Instruction

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #2: Algebra 1, Topic 5: Assessments and Testing

· Criterion #3: Algebra 1, Topic 7: Guided Assessment, More Practice, Testing (Multiple Choice and Constructed Response)

· Criterion #7: Algebra 1, Topic 13: Assessments (Guided Assessment and More Practice)

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Algebra 1, Topic 9: Advice for Instruction, Deliver Instruction, Blocks 1

· Criterion #2: Algebra 1, Topic 5: Exploring “Direct Variation”; Advice for Instruction; Deliver Instruction, Block 3

· Criterion #8: Algebra 1,Topic 4: Exploring “Elevator Graphs” pp. 1, 2, 5; Topic 9: Overview p. 1, 4

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Algebra 1, Topic 6: Advice for Instruction, Prepare Instruction and Deliver Instruction

· Criterion #6: Algebra 1, Topic 18: Professional Support “Advice for Instruction” Activity Sheets (Teacher)

· Criterion #7: Algebra 1, Topic 17: Exploring “Multiplying Polynomials" 
pp. 8–12

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Algebra 1, Topic 18: Advice for Instruction, Deliver Instruction, Block 3, Lesson Activities pp. 3–7

· Criterion #6: Algebra 1, Topic 2: Advice for Instruction Prepare Instruction Goals and Objectives

· Criterion #9: Algebra 1, Topic 3: Overview pp. 1-3; Topic 4: Overview 1–4

Edits and Corrections

None.

ALEKS Corporation, CA Algebra 1
Program Summary

The Mathematics program CA Algebra 1 is composed of, but not limited to, the following items: ALEKS CA Algebra 1; ALEKS Teacher/Administrator Account.

Recommendation

The Instructional Quality Commission recommends CA Algebra 1 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

To find citations: go to http://www.Aleks.com/k12/training_center 
Citations:

· Criterion #1: See “Content List,” “ALEKS Dictionary,” and “Standards Report” in teacher account 

· Criterion #2: A-SEE.1a: alge291, alge016, alge841, alge748, alge729, alge758 (This is found in the content list.) 

· Criterion #2: A-REI.1: alge187, alge188, alge963, alge980 (These problems are found in the content list.) 

· Criterion #7b: See learning mode in student account; See Content Review Account 

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

To find citations: go to http://www.Aleks.com/k12/training_center 
Citations:

· Criterion #1: Go to standards tab on navigation bar on left side; select state/territory (CA) from pull-down menu; select ALEKS course CA Algebra 1 from pull-down menu; click on 2013 link

· Criterion #3: Scroll down to Reports; select ALEKS Pie Report

· Criterion #5: Scroll down to Class Management; click on Class and Topic Resources
· Criterion #7: Go to standards tab on navigation bar on left side; select state/territory (CA) from pull-down menu; select ALEKS course CA Algebra 1 from pull-down menu; click on 2013 link
Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

To find citations for criteria 1, 2, and 5: go to http://www.Aleks.com and click “Begin Free Trial,” then select “Begin Trial as Instructor or Student,” then select “Experience ALEKS as an Instructor.” Read and agree to Terms of ALEKS User Agreement and click “Continue.” Enter information requested. Under “Choose Your Market,” select K–12. Click next, then select State/Territory (CA) and click next. Under “My Class,” select “8th Grade Math 129/CA Algebra1.” 
Citations:

· Criterion #1: Click “Taking Action” on left-hand navigation bar; click on “Create a Quiz”

· Criterion #2: Click “Taking Action” on left-hand navigation bar; click on “Schedule a New Assessment,” then select “Comprehensive Assessment,” which is a summative assessment

· Criterion #3: Go to http://www.Aleks.com and click “Begin Free Trial,” then select “Begin Trial as Instructor or Student,” then select “Experience ALEKS as a Student.” Read and agree to Terms of ALEKS User Agreement and click “Continue.” Enter information requested. Under “Choose Your Market,” select K–12. Click next, then select State/Territory (CA) and click next. Under “My Class,” select “8th Grade Math 129/CA Algebra1.” The initial assessment will begin immediately.

· Criterion #5: On left-hand navigation, click on Reporting. Select ALEKS Pie Reports

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

To find citations: go to http://www.Aleks.com/k12/training_center 
Citations:

· Criterion #3: Scroll down to Reports; select ALEKS Pie Report in Teacher Account 

· Criterion #6: See ALEKS Student Account for bilingual feature and ALEKS dictionary

· Criterion #7: Scroll down to Reports; click Send Message to Selected Students

· Criterion #8: Scroll down to Reports; click on ALEKS Pie Report

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

To find citations: go to http://www.Aleks.com/k12/training_center 
Citations:

· Criterion #1: Select Implementation Strategies from left-hand navigation bar

· Criterion #3: Select Implementation Strategies from left-hand navigation bar

· Criterion #5: Go to http://www.aleks.com/support/system_requirements 

· Criterion #9: Go to http://www.support.aleks.com 

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

To find citations: go to http://www.Aleks.com and click “Begin Free Trial,” then select “Begin Trial as Instructor or Student,” then select “Experience ALEKS as an Instructor.” Read and agree to Terms of ALEKS User Agreement and click “Continue.” Enter information requested. Under “Choose Your Market,” select K–12. Click next, then select State/Territory (CA) and click next. Under “My Class,” select “8th Grade Math 129/CA Algebra1.” 
Citations:

· Criterion #1: From home page of teacher module, select “Customize this Class.” Select “Content List.” 

· Criterion #6: From left-hand navigation bar, select “Reporting.” Select “ALEKS Pie Charts-Individual.” Pick student name.

· Criterion #7: From home page of teacher module, select “Customize this Class.” Select “Content List.” Select alge963 (derivation of quadratic formula)

· Criterion #8: Go to http://www.aleks.com/about_aleks/research_behind (Research behind ALEKS)

Edits and Corrections

None.

Big Ideas Learning, LLC, Big Ideas Algebra 1
Program Summary

The Mathematics program BIG IDEAS MATH: A Common Core Curriculum (Algebra I) is composed of, but not limited to, the following items: Big Ideas Math Algebra 1: A Common Core Curriculum California Edition (PE); Dynamic California Student Edition DVD; Dynamic California Student Edition Online; eReader Files; California Teaching Edition (TE); Record and Practice Journal; Assessment Book; Resources by Chapter; Dynamic Assessment Resources DVD; Dynamic California Teaching Resources DVD; Dynamic California Teaching Resources Online.

Recommendation

The Instructional Quality Commission recommends BIG IDEAS MATH: A Common Core Curriculum (Algebra I) for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

Citations:

· Criterion #1: Algebra 1, PE pp. 57, 124, 178

· Criterion #2: Algebra 1, PE p. 292 “Solving Exponential Equations”

· Criterion #2: Algebra 1, PE pp. 510–517 “Solving Square Root Equations”

· Criterion #2: Algebra 1, PE p. 508 “Rationalizing the Denominator”

· Criterion #9: Algebra 1, TE pp. T-12, T-13, T-24 “Lesson Notes”; TE p. T-36 “Test Item References”

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

Citations:
· Criterion #3: Algebra 1, TE pp. T-109, T-327 “Reteaching and Enrichment Strategies” and Resources by Chapter book

· Criterion #5: Algebra 1, PE pp. A66–A81 “index”; Record and Practice Journal pp. 349–374 “glossary”

· Criterion #5: Algebra 1, PE pp. viii–xix “Table of Contents”

· Criterion #7: Algebra 1, PE pp. 155, 203, 357

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Algebra 1, TE p. T-223 “Alternative Quiz Ideas”

· Criterion #4: Algebra 1, Assessment Book pp. 1–3, “Pre-Course” Assessment

· Criterion #5: Algebra 1, TE pp. T-254,T-255 “Common Errors and Item Analysis”; TE p. T-193 “Review of Common Errors”
Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Algebra 1, TE pp. T-316, T-317, T-320, T-321, 119, 133 (Common Error)

· Criterion #3: Algebra 1, PE p. 113 (Example 3); TE pp. T-109–T-111
· Criterion #8: Algebra 1, TE pp. T-106, T-348; PE pp. 236, 237, 355
Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Algebra 1, TE pp. T-42, T-83, T-261

· Criterion #2: Algebra 1, TE pp. xxii–xxxi

· Criterion #8: Algebra 1, TE pp. T-102, T-258

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Algebra 1, TE p. T-289 “Common Errors”; TE p. T-541 “Reteaching and Enrichment Strategies”

· Criterion #4: Algebra 1, TE pp. T-160, T-161, T-350, T-351

· Criterion #6: Algebra 1, TE p. T-4

Edits and Corrections

None.

College Preparatory Mathematics, Core Connections Algebra 1
Program Summary

The College Preparatory Mathematics (CPM) program Core Connections Algebra 1 is composed of, but not limited to, the following items: Core Connections Algebra 1 Student Edition (SE); Teacher Edition Bundle (TE); Student Blackline; Parent Guide with Extra Practice; CPM Test Generator.

Recommendation
The Instructional Quality Commission recommends Core Connections Algebra 1 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

Citations:

· Criterion #1: Algebra 1, SE pp. 673-706; TE pp. 1-31 "Checkpoints and Glossary” tab.

· Criterion #2:  Algebra 1, N-Q.3. and MP.1-8., SE p. 279.; Algebra 1, A-SSE.2, SE pp. 380-381; A-SSE.2., SE pp. 380-381, TE pp. 738-739; A-CED.3., SE pp. 440-441, TE pp. 852-853.

· Criterion #5: Algebra 1, SE p. 175.

· Criterion #6a: Algebra 1, SE p. 194.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

Citations:

· Criterion #1: Algebra 1, TE pp. 34 and 76 “Course Structure and Components” tab.

· Criterion #5: Algebra 1, SE pp. 44 and 194. 

· Criterion #6: Algebra 1, Parent Guide with Extra Practice.

· Criterion #7: Algebra 1, SE p. 573.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Algebra 1, SE p. 299.

· Criterion #2: Algebra 1, CPM Test Generator.  

· Criterion #3: Algebra 1, SE p. 516.
· Criterion #6: Algebra 1, CPM Test Generator.
Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Algebra 1, TE p. 33 of the “Team Support and Universal Access” tab. 

· Criterion #2: Algebra 1, TE p. 35 of the “Team Support and Universal Access” tab.

· Criterion #5: Algebra 1, TE p. 37 of the “Team Support and Universal Access” tab. 

· Criterion #8: Algebra 1, TE. pp. 456-457, SE pp. 370-371.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1: Algebra 1, TE “Course Structure and Components” tab.

· Criterion #3: Algebra 1, TE “Preparing to Teach this Course” tab.

· Criterion #4: Algebra 1, TE p. 213.
· Criterion #6: Algebra 1, TE “Selected Answers” tab.
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Algebra 1: TE p. 756.

· Criterion #4: Algebra 1: TE pp.187-189.

· Criterion #7: Algebra 1: TE pp. 525 and 545. 

· Criterion #9: Algebra 1: TE p. 228. 
Edits and Corrections

1. SE pp. 469 - 473 /TE pp. 918-924: Include the terms “joint, marginal, and conditional frequency”.

2. SE p. 32: Change “h(x)” to “h” and eliminate Parts a., b., and c.

3. TE p. 27: “Inverse Variation” title needs to be completely shown.

4. SE p. 343: “his” should be changed to “hers”.

Houghton Mifflin Harcourt, Algebra 1: Analyze, Connect Explore California

Program Summary

The Mathematics program Algebra 1: Analyze, Connect, Explore California ©2015 is composed of, but not limited to, the following items: Student Edition (SE); Interactive Student Edition; Teacher Edition (TE); Online Student Edition; Teacher Resource Management Center; Differentiated Instructions Resources with Answers; Assessment Resources with Answers; Solutions Key.

Recommendation

The Instructional Quality Commission recommends Algebra 1: Analyze, Connect, Explore California ©2015 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. 

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

Citations:

· Criterion #1: Algebra 1, SE pp. G2–G46 

· Criterion #2: Algebra 1, TE p. 202 (Use slope to write linear functions); pp. 256 TE (fitting lines to data)

· Criterion #2: Algebra 1, TE p. 41 “Questioning Strategies” – MP.3

· Criterion #2: Algebra 1, SE pp. 691, 701–708, 709–716 (create equations in one variable)

· Criterion #10: Algebra 1, TE pp. 13, 21

· Criterion #12a: Algebra 1, TE pp. 8, 16; SE pp. 11, 12, 22, 56

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

Citations:

· Criterion #1: Algebra 1, TE pp. CA2–CA9

· Criterion #3: Algebra 1, TE pp. 4, 26, 48, “Are You Ready? Quiz”

· Criterion #7: Algebra 1, SE pp. CA2–CA9, CA14–CA16

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade–level standards and conceptual understanding.

Citations:

· Criterion #1: Algebra 1, SE p. 7 “Reflect #1”

· Criterion #2: Algebra 1, SE p. 45 “Ready to Go On?”; SE p. 46 “Assessment Readiness”

· Criterion #5: Algebra 1, TE p. 48 “RtI”; Personal Math Trainer

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards–based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards–based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Algebra 1, TE pp. 7A, 7B, 10; TE p. 18 (Guidance and Differentiation)

· Criterion #3: Algebra 1, TE pp. 15A–15B; TE p. 54 (strategies for disabilities ELL); SE pp. 97–98

· Criterion #6: Algebra 1, SE pp. 5–7; TE pp. 5–7, 9, 7B, 15B (Vocabulary ELL Support)  

· Criterion #8: Algebra 1, SE pp. 29, 30, 51, 412

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1:Algebra 1, TE pp. 1A–1F, 7A, 7B (Teacher’s Annotations)

· Criterion #6: TE Solutions Key (Solutions to all exercises)

· Criterion #9: Algebra 1, TE pp. 1C–1D (Multimedia)

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Algebra 1, TE p. 7 “Avoid Common Errors”; TE p. 11

· Criterion #6: Algebra 1, TE p. 15A “Learning / Content Objective”

· Criterion #7: TE pp. 1E–1F “Math Background”

· Criterion #9: Algebra 1, TE pp. 501, 525, 533 “Algebra Tiles”

Edits and Corrections

None.

JRL Enterprises, Inc., I CAN Learn Common Core Algebra 1
Program Summary

The Mathematics program I CAN Learn® Common Core Algebra I is composed of, but not limited to, the following items: Pre-Algebra (MPA); Algebra (HA1); Pre-Algebra Textbook - Electronic Edition; Algebra I Volume 1 and 2 - Electronic Edition; Geometry Textbook; I CAN Learn® Classroom Guide; I CAN Learn® Electronic Courseware License.

Recommendation

The Instructional Quality Commission recommends I CAN Learn® Common Core Algebra I for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

Citations:

· Criterion #2: Algebra 1, MPA-134 Independent Practice and Supplemental Resource Text

· Criterion #2: Algebra 1, HA1-275 Lesson Presentation, Videos 1–8

· Criterion #2: Algebra 1, HA1-175 Lesson Presentation, Videos 1–3; 
p. HA1-135 Lesson Presentation, Videos 1–9

· Criterion #5: Algebra 1, HA1-929 Problem Set of the Day, Journal, and Quiz

· Criterion #6c: Algebra 1, HA1-095, HA1-270 Warm-up Lesson Presentation, ICL Tutor, Independent Practice, Journal, Quiz, Problem Set of the Day

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 

Citations:

· Criterion #5: Algebra 1, “Resources Tab” Fundamental of Math Glossary, Algebra Glossary; “Placement Tab: Lesson List (Overview of Chapters Mathematical Concepts, Table of Contents)

· Criterion #6: Algebra 1, “Resources Tab”, Algebra Supplemental Resource Text Volume 1, Algebra Supplemental Resource Text Volume 2.

· Criterion #7: Algebra 1, “Progress Tab”, Course Progress by Section / Standard / Lesson

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: Algebra 1, HA1-535, HA1-095; Journal, Independent Practice; Problem Set of the Day, and Quiz

· Criterion #2: Algebra 1, I CAN Learn Classroom Guide pp. 42–46

· Criterion #6: Algebra 1, HA1-085 Quiz; HA1-455 Problem Set of the Day

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: Algebra 1, I CAN Learn Classroom Guide pp. 87, 23–33

· Criterion #4: Algebra 1, I CAN Learn Classroom Guide pp. 38–45

· Criterion #8: Algebra 1, HA1-825 Lesson Presentation, Video 1; HA1-820 Lesson Presentation​​, Video 1

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #3: Algebra 1, I CAN Learn Classroom Explorer, I CAN Learn Classroom Guide, Chapters 3, 4, 6

· Criterion #6: Algebra 1, I CAN Learn Classroom Explorer, Teacher Solutions Manual

· Criterion #7: Algebra 1, HA1-144, Lesson Presentation Videos, 1–10

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #2: Algebra 1, I CAN Learn Classroom Guide p. 88

· Criterion #6: Algebra 1, I CAN Learn Classroom Guide pp. 81–92 “K–12 Best Practices”

· Criterion #8: Algebra 1, HA1-144 Lesson Presentation, Video 2 of 10 (Learning Objective)

Edits and Corrections
None.

McGraw-Hill, Glencoe Algebra 1
Program Summary

The Mathematics program Glencoe Algebra 1 ©2014 is composed of, but not limited to, the following items: California Student Edition (SE); California Teacher Edition (TE); Teacher Classroom Resources (TCR).

Recommendation

Glencoe Algebra 1 is recommended for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and does cover all of the evaluation criteria in category 1.

Citations:

· Criterion #2: A-APR.1, SE/TE pp. 463–464, 465–466, 478–479, 

486–488 

· Criterion #2: F-IF.1, SE/TE pp. 47–53 

· Criterion #4: TE/SE pp. 3–4; TCR Resource Masters ch. 1–12 

· Criterion #12d: TE p. 72F; TE p. 150F; SE p. 152; online glossary; TCR Teaching with Foldables; TCR Real World Problems, Solving Graphic Novels

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

Citations:

· Criterion #4: TE p. 150F, Option 4 Beyond Level

· Criterion #5: SE pp. 212–214

· Criterion #6: TE pp. 2A–2C; eTeacher Edition

· Criterion #7: SE pp. 16, 344 “Then, now, why”

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: SE p. 32 mid-chapter quiz 

· Criterion #2: SE/TE p. 67 practice test 

· Criterion #5: TE p. 86 formative assessment in margin

· Criterion #6: TCR ch. 4, p. 55 

Criteria Category 4: Universal Access

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion # 1: TE p. 2F, p. 6, p. 9 “Differentiated Instruction”

· Criterion #3: TE p. 111 “Lesson 2-6 Resources;” p. 112 “Watch Out;” 

p. 113 “Differentiated Instruction”

· Criterion #4: TE p. 388F “Option 4: Beyond Level;” p. 251 “Differentiated Instruction”

· Criterion #7: TE p. 151 “Intervention Planner;” p. 181 “Tier 1, 2, 3;” p. 207 “Tier 1, 2, 3”

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #3: TE pp. 155–162 

· Criterion #4: TE p. T3

· Criterion #7: SE pp. 181–182, 291; TE p. 98 equation mat and algebra tiles

· Criterion #10: SE p. 308 #s 1–5; p. 311 #s 48–63 spiral review 

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.
Citations:

· Criterion #1: SE pp. 172–176

· Criterion #2: TE pp. 176 and 178 

· Criterion #4: SE pp. 153–154 

· Criterion #5: TE pp. 78 and 82 

Edits and Corrections

1. SE/TE p. 619: Activity 2, Step 1, after line 3 in the solution, insert the line 
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. This step introduces the idea of plus or minus.

Pearson, CA Common Core Algebra 1
Program Summary

The Mathematics program CA Common Core Algebra 1 is composed of, but not limited to, the following items: Algebra 1 Common Core Student Edition (SE); Algebra 1 Common Core Teacher Edition (TE).

Recommendation

The Instructional Quality Commission recommends CA Common Core Algebra 1 for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.

Citations:

· Criterion #1: Algebra 1, SE/TE p. 366.

· Criterion #2: Algebra 1, A-CED., SE/TE pp. 301-306; F-IF.4., SE/TE pp. 705-712.

· Criterion #6a: Algebra 1, SE/TE pp. 246-249.

· Criterion #6c: Algebra 1, SE/TE pp. 387-390.

· Criterion #10: Algebra 1, SE/TE p. 439.

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1:  Algebra 1, TE pp. T44-T49.

· Criterion #5:  Algebra 1, SE/TE p. 232.

· Criterion #6:  Algebra 1, TE pp. 343A-343B.

· Criterion #7:  Algebra 1, SE/TE p. 387.

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.
Citations:

· Criterion #1:  Algebra 1, SE/TE p. 402.

· Criterion #2:  Algebra 1, SE/TE p. 157.

· Criterion #5:  Algebra 1, TE p. 405A.

· Criterion #6:  Algebra 1, SE/TE p. 367.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #2: Algebra 1, TE p. 58A.

· Criterion #3: Algebra 1, TE p. 328B.

· Criterion #5: Algebra 1, SE/TE p. 546.

· Criterion #6: Algebra 1, TE p. 206A.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #1:  Algebra 1, TE pp. 387-392.

· Criterion #3:  Algebra 1, TE pp. 363C-363D.

· Criterion #4:  Algebra 1, TE pp. T51-T55.

· Criterion #10:  Algebra 1, SE/TE pp. 375-377.

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #3:  Algebra 1, TE pp. T50-T55.

· Criterion #4:  Algebra 1, SE/TE pp. 371, 511, 595, 677.

· Criterion #6:  Algebra 1, SE pp. 336, 364, 387, 553.

Edits and Corrections
1. Algebra I, TE, p. 498: Include “The set of polynomials is closed…..of addition and subtraction.” in the SE p. 489 on the side under Plan.
2. Algebra I, TE, p. 498: Include “The set of polynomials is closed…..of multiplication.” in the SE p. 499 on the side under Plan.
3. Algebra I, TE, p. 583: Insert the full derivation of the quadratic formula to the TE only.  

4. Algebra I, SE, p. 583: Remove all of the text located on the right side of the derivation of the quadratic formula.

5. Algebra I, SE, p. 583: From Step 2, replace the 2nd and 4th lines of the derivation with blank lines.  

6. Algebra I, TE, p. 583: From Step 3, replace the 2nd and 3rd lines of the derivation with blank lines.

7. Algebra I, SE/TE, p. 144: In the Key Concept Percent Change box the formula needs to be rewritten as

Percent Change, p% = 
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8. Algebra I, SE/TE, p.216: Enlarge picture (water bottle is too small).

9. Algebra I, SE/TE, p. 234: Left-most graph should bend up, not down, after straight-line segment.

10.  Algebra I, SE/TE, p. 577: Change “b2” to “b2”.

11.  Algebra I, SE/TE, p. 725B: Change “P(A and B) = P(A) + P(B)” to 

“P(A and B) = P(A) · P(B)”.

12.  Algebra I, SE/TE, p. 725B: Change “P(A then B) = P(A) + P(B after A)” to 

“P(A then B) = P(A) · P(B after A)”.
Perfection Learning, Kinetic Algebra 1
Program Summary

The Mathematics program Kinetic Algebra I is composed of, but not limited to, the following items: Kinetic Algebra I Interactive Student Edition (SE) and Teacher Edition (TE) with Online Assignment Access and Course Manager. All citations start from the Main Table of Contents (TOC).

Recommendation
The Instructional Quality Commission recommends Kinetic Algebra I for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and does cover all of the evaluation criteria in category 1.
Citations:

· Criterion #1: SE/TE 2.04 (Click Chapter 2; under 2A, click Section 4 “Gaining Closure”) and 9.8 (Click Chapter 9; under 9A, click 8 “Zero as an Exponent”); TE A6 glossaries (from bottom of main TOC, click A6 Glossary)

· Criterion #2: SE/TE F-LE.3 13.63 (Click Chapter 13; under 13G, click 63 “Application: Snail Race”), 13.69 (Click Chapter 13; under 13H, click 69 “Modeling with Functions”), 13.70 (Click Chapter 13; under 13H, click 70 “Comparing Functions’ Ranges: Positive Inputs”), 13.71 (Click Chapter 13; under 13H, click 71 “Comparing Functions’ Ranges: Positive and Negative Inputs”)

· Criterion #2: SE/TE MP.4 7.20 (Click Chapter 7; under 7C, click 20 “Applications: Chips and Juice”) and 13.10 (Click Chapter 13; under 13A “Application: In the Park”)
· Criterion #6a: SE/TE 6.01–6.04 (Click Chapter 6; under 6A, click 1, 2, 3, or 4) and 5.15 (Click Chapter 5; under 5C, click 15 “Graphing Equations”)

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. 

Citations:

· Criterion #2: SE/TE 6.05 (Click Chapter 6; under 6A, click 5 “Interactive Problems: An Expressive Cipher Machine”) and 9.64 (Click Chapter 9; under 9F, click 64 “Position-Time Graphs and Slope”)

· Criterion #4: SE/TE 11.01, 11.02, 11.04 (Click Chapter 11; under 11A, click 1, 2, or 4)

· Criterion #5: SE/TE 5.00 (Click Chapter 5; under 5A, click 0 “Introduction”)

· Criterion #6: SE/TE 7.13 (Click Chapter 7; under 7C, click 13 “Solving by Elimination”)

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #1: SE 3.42 problem numbers 14, 30, 50 (Click Chapter 3; under 3F, click 42 “Application: The Bermuda Triangle”)

· Criterion #2: SE/TE 3.77 Practice Chapter Test (Click Chapter 3; under 3J, click 77 “Practice Chapter Test”)

· Criterion #3: SE 6.27 Quick Checks (Click Chapter 6; under 6D, click 27 “Sequences”)

· Criterion #4: SE 1.16 End of Unit Problems (Click Chapter 1; under 1A, click 16 “End of Unit Problems”)

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: 6.0 Video Selections; 6.12, 6.13, 6.14 (Click Chapter 6; under 6B, click 12, 13, or 14; video icon is in upper right-hand corner)

· Criterion #3: SE/TE 4.05, 4.09 Narrated Instruction, Lesson Video (Click Chapter 4; under 4A, click 5 “Reading and Creating a Line Graph” or 9 “Challenge: Graphs That Lie”)

· Criterion #4: TE Main Table of Contents Pacing Guide found in lesson plan (at bottom of Main TOC under Instructor Resources)

· Criterion #6: SE/TE 3.14 Listen to Explanation (Click Chapter 3; under 3B, click 14 “Combining Like Terms”)

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.

Citations:

· Criterion #3: Ch. 6 Overview, Pacing Guide (from Main TOC, under Instructor Resources, click Lesson Plans, then click 6 “Functions”)

· Criterion #4: Ch. 6 Lesson Plan (from Main TOC, under Instructor Resources, click Lesson Plans, then click 6 “Functions”)

· Criterion #6: TE Chapter 2 Links to Answer Keys (Click Chapter 2; under 2F, click 55 “End of Unit Problems,” scroll to bottom of page, click “View Answers” on bottom right-hand side)

· Criterion #7: SE/TE 5.67 (Click Chapter 5; under 5h, click 67 “Drawing a Scatter Plot”)

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: SE 6.52 Content Presentation (Click Chapter 6; under 6E, click 52 “The Graph of a Function and its Inverse”)

· Criterion #2: SE 6.53 Quick Checks (Click Chapter 6; under 6E, click 53 “Composite Functions”)

· Criterion #7: TE 5.69 Using Graphing Calculators (Click Chapter 5; under 5H, click 69 “Entering Data in a Graphing Calculator”)

· Criterion #9: TE 10.48 Using a Factor Box (Click Chapter 10; under 10F, click 48 “Interactive Problem: Factoring x2 + bx + c Using a Factor Box”)

Edits and Corrections

None.

Revolution K12, Algebra 1
Program Summary

The Mathematics program Algebra 1 is composed of, but not limited to, the following items: Revolution K12: Algebra I Digital Materials (DM) and Teacher’s Guide (TG).

Recommendation

The Instructional Quality Commission does not recommend Algebra 1 for adoption because it does not meet all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. Algebra 1 does not meet criteria categories 1, 2, 3, 4, 5, and 6.  Additionally, Algebra 1 is not fully aligned with the California Common Core State Standards for Mathematics.

Criteria Category 1: Mathematics Content/Alignment with Standards

The program does not support teaching to the California Common Core State Standards for Mathematics, and does not cover all of the evaluation criteria in category 1.
Citations:
Criteria Category 1, Criterion #2: Standards Not Met:
· A-REI.4a.: DM Quadratic Equations and Functions: Missed opportunities to use the method of completing the square to derive the quadratic formula.

· A-REI.4b.

· A-REI.5.

· A-REI.6.

· A-REI.7.: DM Systems of Equations and Inequalities: Missed opportunities to show the two intersections when solving for linear-quadratic systems.

· A-REI.10.: DM Systems of Linear Equations and Inequalities: Missed opportunities to understand that the graph of an equation in two variables of exponential functions is the set of all its solutions.

· A-REI.11.: DM Systems of Equations and Inequalities: Missed opportunities to explain why the x-coordinates of the points where the graphs of the equations y = f(x) and y = g(x) intersect are the solutions of the equations f(x) = g(x) for exponential systems.

· A-REI.12.

· F-IF.1. 

· F-IF.2.

· F-IF.3.

· F-IF.4. 

· F-IF.5.

· F-IF.6.: DM Graphing Linear Equations and Inequalities: Missed opportunities to calculate and interpret the average rate of change of a function presented symbolically over a specified interval.  

· F-IF.7a.

· F-IF.7b.: DM Working with Linear Equations and Inequalities:  Missed opportunities to graph absolute value functions and show intercepts, maxima, and minima.

· F-IF.7e.

· F-IF.8a

· F-IF.8b.: DM Introduction to Algebra II: Missed opportunities to use the properties of exponents to interpret expressions of exponential functions.

· F-IF.9.: DM Functional Relationships: Missed opportunities to compare properties of two functions each represented in a different way.

· F-BF.1a.

· F-BF.1b.

· F-BF.2. DM Sequences and Series:  Missed opportunities for students to write geometric sequences both recursively and with an explicit formula and to translate between the two forms.

· F-BF.3.

· F-BF.4a.: DM Operations with Linear Functions: Missed opportunities to solve an equation of the form f(x) = c and write an expression for the inverse. 

· F-LE.1a.: DM Functional Relationships: Missed opportunities to distinguish between situations that can be modeled with linear functions and with exponential functions.

· F-LE.1b.

· F-LE.1c.

· F-LE.2.: DM Functional Relationships: Missed opportunities for students to construct exponential functions given a graph.
· F-LE.3.

· F-LE.5.

· F-LE.6.

· S-ID.1.

· S-ID.2.

· S-ID.3.

· S-ID.5.

· S-ID.6a.

· S-ID.6b.

· S-ID.6c.

· S-ID.7.

· S-ID.8.

· S-ID.9.

· MP.1.

· MP.2.
· MP.3.: DM Real Numbers: Students do not state assumptions, definitions, and previously established results in constructing arguments. 

· MP.4.: DM Radical Expressions and Equations: Students are not able to analyze relationships and draw conclusions about their solutions.
· MP.5.

· MP.6.

· MP.7.
· MP.8: DM Equations: Students do not continually evaluate the reasonableness of their immediate results. 
Criteria Category 2: Program Organization

The organization and features of the instructional materials do not support instruction and learning of the Standards. 

Citations:

· Criterion #2: Algebra 1, DM http://s3.amazonaws.com/concourse-production/library_files/8641/PT_AlgebraI.pdf Materials draw from other subject matter are not consistent with the currently adopted California standards at the appropriate grade level.
· Criterion #3: Algebra 1, DM
[inactive hyperlink removed] Intervention materials do not provide targeted instruction on standards from previous grade level and does not develop student learning of the standards for mathematical practice.

· Criterion #5: Algebra 1, DM [inactive hyperlink removed] Teacher and student materials do not clearly identify the mathematical concepts.
· Criterion #7: Algebra 1, DM https://player.revolutionprep.com/enrollments/685418/extra_practice?pacing_guide_id=34815 [inactive hyperlink removed] The grade-level content standards and standards for mathematical standards are not explicitly stated in the DM.
Criteria Category 3: Assessment

The instructional materials do not contain strategies and tools for continually measuring student achievement. Assessments do not provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:
· Criterion #1:  Algebra 1, DM https://player.revolutionprep.com/quizzes/play/49013941 [inactive hyperlink removed] A variety of assessment types are not included.

· Criterion #3:  Algebra 1, DM https://player.revolutionprep.com/quizzes/play/49013930 [inactive hyperlink removed] Multiple methods of assessments are not included.
· Criterion #5:  Algebra 1, TG pp. 7-25 Suggestions to use assessment data to modify instruction so that all students are consistently progressing toward meeting or exceeding the standards are not included.
· Criterion #6:  Algebra 1, DM https://player.revolutionprep.com/quizzes/play/49013935 [inactive hyperlink removed] Assessment do not ask for a variety for what students produce.
Criteria Category 4: Universal Access 

Students with special needs are not provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials do not provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:
· Criterion #1: Algebra 1, TG, pp. 27-31 Missed opportunity for comprehensive guidance and differentiation strategies.

· Criterion #4: Algebra 1, DM https://player.revolutionprep.com/assessments/play/49013782 [inactive hyperlink removed] Missed opportunity for well-conceived alternatives for advanced students.
· Criterion #5: Algebra 1, DM https://player.revolutionprep.com/assessments/play/49013782 [inactive hyperlink removed] Materials do not include content that is relevant to English Learners, Advanced Learners, students below math grade skills, and students with disabilities.
· Criterion #6: Algebra 1, DM https://player.revolutionprep.com/assessments/play/49013797 [inactive hyperlink removed] Missed opportunity to help English Learners access challenging mathematics, learn content, and develop grade-level language.
Criteria Category 5: Instructional Planning

The instructional materials do not contain a clear road map for teachers to follow when planning instruction.

Citations:
· Criterion #3: Algebra 1, TG pp. 41–50 Missed opportunity to include suggestions for organizing resources.

· Criterion #5: Algebra 1, DM https://player.revolutionprep.com/assessments/play/52125619 [inactive hyperlink removed] The components of the program are not user-friendly, nor in the case of electronic materials, platform-neutral. 

· Criterion #7:  Algebra 1, DM https://reports.revolutionprep.com/teachers/library [inactive hyperlink removed] Missed opportunity for concrete models.

· Criterion #8: Algebra 1, TG, p. 5 The DM does not explain the role of specific grade-level mathematics in the context of the overall mathematics curriculum K-12.

· Criterion #9: Algebra 1, TG, pp. 7–19 Missed opportunity for technical support and suggestions for appropriate use of technology resources.
Criteria Category 6: Teacher Support

The instructional materials are not designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:
· Criterion #2: Algebra 1, DM http://s3.amazonaws.com/concourse-production/library_files/6474/Absolute_Value_of_Real_Numbers.pdf Missed opportunity for strategies to identify, address, and correct common student errors and misconceptions.
· Criterion #3: Algebra 1, TG pp. 21-25 Missed opportunity for suggestions for accelerating or decelerating the rate at which new material is introduced to students.

· Criterion #4: Algebra 1, DM http://s3.amazonaws.com/concourse-production/library_files/6474/Absolute_Value_of_Real_Numbers.pdf Missed opportunity to offer teachers choice and flexibility to explain concepts.
· Criterion #5: Algebra 1, DM http://s3.amazonaws.com/concourse-production/library_files/6474/Absolute_Value_of_Real_Numbers.pdf Materials designed do not help teachers identify the reason(s) that students may find a particular type of problem more challenging than another.
Edits and Corrections

1. Algebra 1, DM http://s3.amazonaws.com/concourse-production/library_files/5521/CN_Alg_GRA_Translating_Operations.pdf, change “simply” to “simplify”.
The College Board, SpringBoard Mathematics Algebra 1

Program Summary

The College Board program SpringBoard Mathematics (Algebra I) is composed of, but not limited to, the following items: SpringBoard® Mathematics Teacher Edition (TE), SpringBoard® Mathematics Student Edition (SE), Algebra 1 Digital Access Subscription with free hard-copy Consumable Student Edition(s).

Recommendation

The Instructional Quality Commission recommends SpringBoard Mathematics (Algebra I) is recommended for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption. Edits and corrections required as a condition of adoption are listed under the “Edits and Corrections” section below.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #2: Algebra 1: A-SSE.1a., SE/TE pp. 357-359; A-CDE.2., SE/TE pp. 235-236; F-BF.2., SE/TE pp. 168-171 and 317.

· Criterion #6a: Algebra 1: SE/TE pp. 369-375.

· Criterion #7b: Algebra 1: SE/TE p. 339-340.

· Criterion #10: Algebra 1: SE/TE p. 248.
Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.

Citations:

· Criterion #2: Algebra 1: SE/TE pp. 20 and 345.

· Criterion #5: Algebra 1: SE/TE pp. 621-625.

· Criterion #3: Algebra 1: SE/TE p. 210.
Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.

Citations:

· Criterion #2: Algebra 1, SE/TE pp. 121–122.

· Criterion #3: Algebra 1, SE/TE p. 198.

· Criterion #4: Algebra 1, SE/TE p. 522.

· Criterion #6: Algebra 1, SE/TE pp. 224–226.

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #2: Algebra 1, SE/TE p. 209.
· Criterion #3: Algebra 1, SE/TE p. 359.

· Criterion #4: Algebra 1, TE p. 203.

· Criterion #8: Algebra 1, SE pp. 578–579.

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.
Citations:

· Criterion #1: Algebra 1, TE p. 150.

· Criterion #2: Algebra 1, TE pp. 285a–b.

· Criterion #6: Algebra 1, TE pp. 43-47.

· Criterion #7: Algebra 1: TE/SE p. 388.
· Criterion #10: Algebra 1: SE p. 587.
Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.

Citations:

· Criterion #1: Algebra 1, TE, p. 40.

· Criterion #2: Algebra 1, TE, p. 330.

· Criterion #3: Algebra 1, TE, p. 50.

· Criterion #7: Algebra 1, TE, pp. 566–567.

· Criterion #9: Algebra 1, SE/TE, p. 97.

Edits and Corrections
1. Algebra 1, SE/TE p. 115: In Learning Target, change “f(x) = x2” to “f(x) = |x|”.

2. Algebra 1, SE/TE p. 115: In Learning Target, change the graph for f(x) = x2 to the graph of f(x) = |x|.

3. Algebra 1, SE/TE p. 115: Change “g(x) = (x + 7)” to g(x) = |x + 7|.

4. Algebra 1, SE/TE p. 115: In #3, change “f(x) = x2” to “f(x) = |x|”.

5. Algebra 1, SE/TE p. 115: In #5, change “f(x) = x2” to “f(x) = |x|”.
6. Algebra 1, TE p. 600: Define joint, marginal and conditional relative frequencies in Lesson 40-2.

7. Algebra 1, TE/SE p. 474  in order to have students derive the quadratic formula do the following edits

Keep first line ax2 + bx + c = 0 and last line 
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Remove the lines listed below and insert blank lines for students to fill out

[image: image1.wmf] 

8. Algebra 1, TE p.175: Change “definition of pressure” to “Pressure is force per unit area”.

9. Algebra I, TE p.217: Insert “disjoint” between “different” and “intervals”.

10.  Algebra I, TE p. 304: Delete the sentence beginning with “Similarly”.

11.  Algebra I, TE p. 316: Change the definition of a recursive formula to “It is a formula that gives any term as a function of preceding terms”.

12.  Algebra I, TE p. 414: Add “when x≠ 2” at the end of the sentence.

13.  Algebra I, TE p. 502: Insert “subtracting, multiplying or dividing” after “adding” in the Math Tip box.

14.  Algebra I, TE p.504:  Use revised definition on p. 217 (refer to edit #9).

15.  Algebra I, TE, p. 528:  Insert “or are over-represented after “are missing from the sample” 
Mathematics 1 Programs
Pearson, Common Core Integrated Math 1
Program Summary

The Mathematics program High School Common Core Integrated Math I is composed of, but not limited to, the following items: IHSM OIG - Integrated High School Mathematics Overview and Implementation Guide; SE - Student Edition; TG - Teacher’s Guide.
Recommendation

The Instructional Quality Commission recommends High School Common Core Integrated Math I for adoption because it is aligned with the California Common Core State Standards for Mathematics and meets the rest of the evaluation criteria approved by the State Board of Education for this adoption.
Criteria Category 1: Mathematics Content/Alignment with Standards

The program supports teaching to the California Common Core State Standards for Mathematics, and covers all of the evaluation criteria in category 1.
Citations:

· Criterion #1: TG pp. 181–188, 259–266, 496–502 

· Criterion #2: N-Q TG Lessons 2-5, 4-4, 6-2

· Criterion #2: A-CED.2 Lessons 3-2, 3-3, 3-4, 3-5, 5-2

· Criterion #2: G-CO.2 TG Lessons 8-1, 8-2, 8-3, 8-4; TG Activity Lab 8-1

· Criterion #5: SE pp. 186, 219, 231, 255; TG pp. 221, 244 

Criteria Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards.
Citations:

· Criterion #1: TG pp. T24–T33

· Criterion #5: TG pp. 152–154, 218–220, 474–506, 507–516

· Criterion #6: TG pp. 162, 227, 486

· Criterion #7: SE pp. xii–xv

Criteria Category 3: Assessment

The instructional materials contain strategies and tools for continually measuring student achievement. Assessments provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.
Citations:

· Criterion #1: SE pp. 199–201 Lesson Checks; p. 228 Common Core Performance Task

· Criterion #2: TG pp. 180, 227, 495 Lesson Quiz

· Criterion #5: TG pp. 170, 211, 486 Assess and Remediate

· Criterion #6: SE p. 280 Common Core Performance Tasks

Criteria Category 4: Universal Access 

Students with special needs are provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

Citations:

· Criterion #1: TG pp. 162, 180, 250, 258, 495, 516

· Criterion #2: TG “Lesson Opener” pp. 181, 244, 259, 488, 508

· Criterion #3: TG pp. 180, 235, 250 

· Criterion #7: TG pp. 162, 180, 250, 258, 495, 516

Criteria Category 5: Instructional Planning

The instructional materials contain a clear road map for teachers to follow when planning instruction.
Citations:

· Criterion #1: TG pp. 221–224, 227, 259–263, 266

· Criterion #2: TG pp. T30–T33

· Criterion #5: TG pp. 218–227 

· Criterion #9: TG pp. 228, 506–507

Criteria Category 6: Teacher Support

The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.
Citations:

· Criterion #1: TG pp. 236, 244, 478 Preparing to Teach 

· Criterion #2: TG pp. 219, 220 Math Background 

· Criterion #3: TG pp. T30–T33 Front Matter

· Criterion #5: TG pp. 152–153, 219–220 Common Errors in Math Background

Edits and Corrections
None.
Appendix A: Criteria for Evaluating Mathematics Instructional Materials for Kindergarten through Grade Eight

Adopted by the State Board of Education on January 16, 2013
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Instructional materials that are adopted by the state help teachers to present and students to learn the content set forth in the Common Core State Standards for Mathematics with California Additions (Standards) (this refers to the content standards and the standards for mathematical practice), as revised pursuant to California Education Code Section 60605.11, (added by Senate Bill 1200, Statutes of 2012). To accomplish this purpose, this document establishes criteria for evaluating instructional materials for the eight-year adoption cycle beginning with the primary adoption in 2013-14. These criteria serve as evaluation guidelines for the statewide adoption of mathematics instructional materials for kindergarten through grade eight, as called for in Education Code Section 60207.

The Standards require focus, coherence, and rigor, with content and mathematical practice standards intertwined throughout. The standards are organized by grade-level in kindergarten through grade eight and by conceptual categories for higher mathematics. For this adoption, the standards for higher mathematics are organized into model courses and are assigned to a first course in a traditional or an integrated sequence of courses. There are number of supportive and advisory documents that are available for publishers and producers of instructional materials that define the depth of instruction necessary to support the focus, coherence, and rigor of the standards. These documents include the Progressions Documents for Common Core Math Standards (http://ime.math.arizona.edu/progressions/) [Preceding link not valid], the PARCC Model Content Frameworks (http://www.parcconline.org), Smarter Balanced test specifications (http://www.smarterbalanced.org The Illustrative Mathematics Project, (http://illustrativemathematics.org/), and draft chapters
of California Mathematics Curriculum Framework. Overall, the Standards do not dictate a singular approach to instructional resources—to the contrary, they provide opportunities to raise student achievement through innovations.
It is the intent of the State Board of Education that these criteria be seen as neutral on the format of instructional materials in terms of digital, interactive online, and other types of curriculum materials.

I.
Focus, Coherence, and Rigor in the Common Core State Standards for

Mathematics

With the advent of the Common Core, a decade’s worth of recommendations for greater focus and coherence finally have a chance to bear fruit. Focus and coherence are the two major evidence-based design principles of the Standards. These principles are meant to fuel greater achievement in a rigorous curriculum, in which students acquire conceptual understanding, procedural skill and fluency, and the ability to apply mathematics to solve problems. Thus, the implications of the standards for mathematics education could be summarized briefly as follows:


Focus: Place strong emphasis where the Standards focus
Coherence: Think across grades, and link to major topics in each grade
Rigor: In major topics, pursue with equal intensity:


conceptual understanding,


procedural skill and fluency, and


applications
Focus

Focus requires that we significantly narrow the scope of content in each grade so that students more deeply experience that which remains.

The overwhelming focus of the Standards in early grades is arithmetic, along with the components of measurement that support it. That includes the concepts underlying arithmetic, the skills of arithmetic computation, and the ability to apply arithmetic to solve problems and put arithmetic to engaging uses. Arithmetic in the K–5 standards is an important life skill, as well as a thinking subject and a rehearsal for algebra in the middle grades.
Focus remains important through the middle and high school grades in order to prepare students for college and careers; surveys suggest that postsecondary instructors value greater mastery of prerequisites over shallow exposure to a wide array of topics with dubious relevance to postsecondary work.

Both of the assessment consortia have made the focus, coherence, and rigor of the Standards central to their assessment designs.
 Choosing materials that also embody the Standards will be essential for giving teachers and students the tools they need to build a strong mathematical foundation and succeed on standards-aligned assessments.

Coherence 
Coherence is about making math make sense. Mathematics is not a list of disconnected tricks or mnemonics. It is an elegant subject in which powerful knowledge results from reasoning with a small number of principles such as place value and properties of operations.
 The standards define progressions of learning that leverage these principles as they build knowledge over the grades.

When people talk about coherence, they often talk about making connections between topics. The most important connections are vertical: the links from one grade to the next that allow students to progress in their mathematical education. That is why it is critical to think across grades and examine the progressions in the standards to see how major content develops over time.

Connections at a single grade level can be used to improve focus, by tightly linking secondary topics to the major work of the grade. For example, in grade 3, bar graphs are not “just another topic to cover.” Rather, the standard about bar graphs asks students to use information presented in bar graphs to solve word problems using the four operations of arithmetic. Instead of allowing bar graphs to detract from the focus on arithmetic, the standards are showing how bar graphs can be positioned in support of the major work of the grade. In this way coherence can support focus.

Materials cannot match the contours of the Standards by approaching each individual content standard as a separate event. Nor can materials align to the Standards by approaching each individual grade as a separate event: “The standards were not so much assembled out of topics as woven out of progressions. Maintaining these progressions in the implementation of the standards will be important for helping all students learn mathematics at a higher level. . . For example, the properties of operations, learned first for simple whole numbers, then in later grades extended to fractions, play a central role in understanding operations with negative numbers, expressions with letters, and later still the study of polynomials. As the application of the properties is extended over the grades, an understanding of how the properties of operations work together should deepen and develop into one of the most fundamental insights into algebra. The natural distribution of prior knowledge in classrooms should not prompt abandoning instruction in grade-level content, but should prompt explicit attention to connecting grade-level content to content from prior learning. To do this, instruction should reflect the progressions on which the CCSSM [Common Core State Standards for Mathematics] are built.”

Rigor

To help students meet the expectations of the Standards, educators will need to pursue, with equal intensity, three aspects of rigor in the major work of each grade: conceptual understanding, procedural skill and fluency, and applications. The word “understand” is used in the Standards to set explicit expectations for conceptual understanding, the word “fluently” is used to set explicit expectations for fluency, and the phrase “real-world problems” and the star symbol () are used to set expectations and flag opportunities for applications and modeling (which is a standard for mathematical practice as well as a content category in high school). Real-world problems and standards that support modeling are also opportunities to provide activities related to careers and the work-world.

To date, curricula have not always been balanced in their approach to these three aspects of rigor. Some curricula stress fluency in computation, without acknowledging the role of conceptual understanding in attaining fluency. Some stress conceptual understanding, without acknowledging that fluency requires separate classroom work of a different nature. Some stress pure mathematics, without acknowledging first of all that applications can be highly motivating for students, and moreover, that a mathematical education should make students fit for more than just their next mathematics course. At another extreme, some curricula focus on applications, without acknowledging that math doesn’t teach itself.

The Standards do not take sides in these ways, but rather they set high expectations for all three components of rigor in the major work of each grade. Of course, that makes it necessary that we first follow through on the focus in the Standards—otherwise we are asking teachers and students to do more with less.

II. Criteria for Materials and Tools Aligned to the Standards

Three Types of Programs

Three types of programs will be considered for adoption: basic grade-level for kindergarten through grade eight, Algebra I, and Integrated Mathematics I (hereafter referred to as Mathematics I). All three types of programs must stand alone and will be reviewed separately. Publishers may submit programs for one grade or any combination of grades. In addition, publishers may include intervention and acceleration components to support students.
Basic Grade-Level Program
The basic grade-level program is the comprehensive curriculum in mathematics for students in kindergarten through grade eight. It provides the foundation for instruction and is intended to ensure that all students master the Common Core State Standards for Mathematics with California Additions. 
Common Core Algebra I and Common Core Mathematics I 

When students have mastered the content described in the Common Core State Standards for Mathematics with California Additions for kindergarten through grade eight, they will be ready to complete Common Core Algebra I or Common Core Mathematics I. The course content will be consistent with its high school counterpart and will articulate with the subsequent courses in the sequence.

Criteria for Materials and Tools Aligned to the Standards

The criteria for the evaluation of mathematics instructional resources for kindergarten through grade eight are organized into six categories:


1.
Mathematics Content/Alignment with the Standards. Content as specified in the Common Core State Standards for Mathematics with California Additions, including the Standards for Mathematical Practices, and sequence and organization of the mathematics program that provide structure for what students should learn at each grade level.


2.
Program Organization. Instructional materials support instruction and learning of the standards and include such features as lists of the standards, chapter overviews, and glossaries.
    3.    Assessment. Strategies presented in the instructional materials for measuring what students know and are able to do.


4.
Universal Access. Access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.


5.
Instructional Planning. Information and materials that contain a clear road map for teachers to follow when planning instruction.


6.
Teacher Support. Materials designed to help teachers provide effective standards-based mathematics instruction.

Materials that fail to meet the criteria category 1 for Mathematics Content/Alignment with the Standards will not be considered suitable for adoption. The criteria for category 1 must be met in the core materials or via the primary means of instruction, rather than in ancillary components. In addition, programs must have strengths in each of categories 2 through 6 to be suitable for adoption.

Category 1: Mathematics Content/Alignment with the Standards 

Mathematics materials should support teaching to the Common Core State Standards for Mathematics with California Additions. Instructional materials suitable for adoption must satisfy the following criteria:

1.
The mathematics content is correct, factually accurate, and written with precision. Mathematical terms are defined and used appropriately. Where the standards provide a definition, materials use that as their primary definition to develop student understanding.
2.

The materials in basic instructional programs support comprehensive teaching of the Common Core State Standards for Mathematics with California Additions and include the standards for mathematical practice at each grade level or course.  The standards for mathematical practice must be taught in the context of the content standards at each grade level or course.  The principles of instruction must reflect current and confirmed research. The materials must be aligned to and support the design of the Common Core State Standards for Mathematics with California Additions and address the grade-level content standards and standards for mathematical practice in their entirety.

3.
In any single grade in the kindergarten through grade eight sequence, students and teachers using the materials as designed spend the large majority of their time on the major work of each grade. The major work (major clusters) of each grade is identified in the Content Emphases by Cluster documents for K–8
. In addition, major work should especially predominate in the first half of the year (e.g., in grade 3 this is necessary so that students have sufficient time to build understanding and fluency with multiplication). Note that an important subset of the major work in grades K–8 is the progression that leads toward Algebra I and Mathematics I (see Table 1, next page). Materials give especially careful treatment to these clusters and their interconnections. Digital or online materials that allow navigation or have no fixed pacing plan are explicitly designed to ensure that students’ time on task meets this criterion.

Table 1. Progress to Algebra in Grades K–8

K
1
2
3
4
5
6
7
8
Represent &

Know number names and the count sequence

Count to tell the number of objects

Compare numbers

Understand addition as putting together and adding to, and understand subtraction as taking apart and taking from

Work with numbers 11-19 to gain foundations for place value



Represent and solve problems involving addition and subtraction

Understand and apply properties of operations and the relationship between addition and subtraction

Add and subtract within 20

Work with addition and subtraction equations

Extend the counting sequence

Understand place value

Use place value understanding and properties of operations to add and subtract

Measure lengths indirectly and by iterating length units



Represent and solve problems involving addition and subtraction

Add and subtract within 20

Understand place value

Use place value understanding and properties of operations to add and subtract

Measure and estimate lengths in standard units

Relate addition and subtraction to length


solve problems involving multiplication and division

Understand properties of multiplication and the relationship between multiplication and division

Multiply & divide within 100

Solve problems involving the four operations, and identify & explain patterns in arithmetic

Develop understanding of fractions as numbers

Solve problems involving measurement and estimation of intervals of time, liquid volumes, & masses of objects

Geometric measurement: understand concepts of area and

relate area to multiplication and to addition



Use the four operations with whole numbers to solve problems

Generalize place value understanding for multi-digit whole numbers

Use place value understanding and properties of operations to perform multi- digit arithmetic

Extend understanding of fraction equivalence and ordering

Build fractions from unit fractions by applying and extending previous

understandings of

operations

Understand decimal notation for fractions, and compare decimal fractions



Understand the place value system

Perform operations with multi-digit whole numbers and decimals to hundredths

Use equivalent fractions as a strategy to add and subtract fractions

Apply and extend previous understandings of multiplication and division to

multiply and

divide fractions

Geometric measurement: understand concepts of volume and relate volume to multiplication and to addition

Graph points in the coordinate plane to solve real-world and mathematical problems*



Apply and extend previous understandings of multiplication and division to divide fractions by fractions

Apply and extend previous understandings of numbers to the system of rational numbers

Understand ratio concepts and use ratio reasoning to solve problems

Apply and extend previous understandings of arithmetic to algebraic expressions

Reason about and solve one-variable equations and inequalities

Represent and analyze quantitative relationships between dependent and independent variables



Apply and extend previous understanding of operations with fractions to add, subtract, multiply, and divide rational numbers

Analyze proportional relationships and use them to solve real-world and mathematical problems

Use properties of operations to generate equivalent expressions

Solve real-life and mathematical problems using numerical and algebraic expressions and equations



Work with radical and integer exponents

Understand the connections between proportional relationships, lines, and linear equations

Analyze and solve linear equations and pairs of simultaneous linear equations

Define, evaluate, and compare functions

Use functions to model relationships between quantities*

*Indicates a cluster that is well thought of as part of a student’s progress to algebra, but that is currently not designated as Major by one or both of the assessment consortia in their draft materials. Apart from the two asterisked exceptions, the clusters listed here are a subset of those designated as Major in both of the assessment consortia’s draft documents.

4.   Focus: In aligned materials there are no chapter tests, unit tests, or other assessment components that make students or teachers responsible for any topics before the grade in which they are introduced in the Standards. (One way to meet this criterion is for materials to omit these topics entirely prior to the indicated grades.) If the materials address topics outside of the Common Core State Standards for Mathematics with California Additions, the publisher will provide a mathematical and pedagogical justification.
5.   Focus and Coherence through Supporting Work: Supporting clusters do not detract from focus, but rather enhance focus and coherence simultaneously by engaging students in the major clusters of the grade. For example, materials for K–5 generally treat data displays as an occasion for solving grade-level word problems using the four operations.
 
6.   Rigor and Balance: Materials and tools reflect the balances in the Standards and help students meet the Standards’ rigorous expectations, by all of the following:
a.   Developing students’ conceptual understanding of key mathematical concepts, where called for in specific content standards or cluster headings, including connecting conceptual understanding to procedural skills. Materials amply feature high-quality conceptual problems and questions that can serve as fertile conversation- starters in a classroom if students are unable to answer them. In addition, group discussion suggestions include facilitation strategies and protocols. In the materials, conceptual understanding is not a generalized imperative applied with a broad brush, but is attended to most thoroughly in those places in the content standards where explicit expectations are set for understanding or interpreting. (Conceptual understanding of key mathematical concepts is thus distinct from applications or fluency work, and these three aspects of rigor must be balanced as indicated in the Standards.)

b.   Giving attention throughout the year to individual standards that set an expectation of fluency. The Standards are explicit where fluency is expected. In grades K–6 materials should help students make steady progress throughout the year toward fluent (accurate and reasonably fast) computation, including knowing single-digit products and sums from memory (see, e.g., 2.OA.2 and 3.OA.7). The word “fluently” in particular as used in the Standards refers to fluency with a written or mental method, not a method using manipulatives or concrete representations. Progress toward these goals is interwoven with developing conceptual understanding of the operations in question.

Manipulatives and concrete representations such as diagrams that enhance conceptual understanding are closely connected to the written and symbolic methods to which they refer (see, e.g., 1.NBT). As well, purely procedural problems and exercises are present. These include cases in which opportunistic strategies are valuable—e.g., the sum 698 + 240 or the system x + y = 1, 2x + 2y = 3—as well as an ample number of generic cases so that students can learn and practice efficient algorithms (e.g., the sum 8767 + 2286). Methods and algorithms are general and based on principles of mathematics, not mnemonics or tricks.
 Materials do not make fluency a generalized imperative to be applied with a broad brush, but attend most thoroughly to those places in the content standards where explicit expectations are set for fluency. In higher grades, algebra is the language of much of mathematics. Like learning any language, we learn by using it. Sufficient practice with algebraic operations is provided so as to make realistic the attainment of the Standards as a whole; for example, fluency in algebra can help students get past the need to manage computational details so that they can observe structure (MP.7) and express regularity in repeated reasoning (MP.8).

c.   Allowing teachers and students using the materials as designed to spend sufficient time working with engaging applications, without losing focus on the major work of each grade. Materials in grades K–8 include an ample number of single-step and multi- step contextual problems that develop the mathematics of the grade, afford opportunities for practice, and engage students in problem solving. Materials for grades 6–8 also include problems in which students must make their own assumptions or simplifications in order to model a situation mathematically. Applications take the form of problems to be worked on individually as well as classroom activities centered on application scenarios. Materials attend thoroughly to those places in the content standards where expectations for multi-step and real-world problems are explicit. Applications in the materials draw only on content knowledge and skills specified in the content standards, with particular stress on applying major work, and a preference for the more fundamental techniques from additional and supporting work. Modeling builds slowly across K–8, and applications are relatively simple in early grades. Problems and activities are grade-level appropriate, with a sensible tradeoff between the sophistication of the problem and the difficulty or newness of the content knowledge the student is expected to bring to bear.

Additional aspects of the Rigor and Balance Criterion:

(1) The three aspects of rigor are not always separate in materials. (Conceptual understanding needs to underpin fluency work; fluency can be practiced in the context of applications; and applications can build conceptual understanding.)

(2) Nor are the three aspects of rigor always together in materials. (Fluency requires dedicated practice to that end. Rich applications cannot always be shoehorned into the mathematical topic of the day. And conceptual understanding will not come along for free unless explicitly taught.)

(3) Digital and online materials with no fixed lesson flow or pacing plan are not designed for superficial browsing but rather instantiate the Rigor and Balance criterion and promote depth and mastery.

7.   Consistent Progressions: Materials are consistent with the progressions in the Standards, by (all of the following):
a.   Basing content progressions on the grade-by-grade progressions in the Standards.
Progressions in materials match closely with those in the Standards. This does not require the table of contents in a book to be a replica of the content standards; but the match between the Standards and what students are to learn should be close in each grade. Discrepancies are clearly aimed at helping students meet the Standards as written, rather than effectively rewriting the standards. Comprehensive materials do not introduce gaps in learning by omitting content that is specified in the Standards.

The basic model for grade-to-grade progression involves students making tangible progress during each given grade, as opposed to substantially reviewing then marginally extending from previous grades. Remediation may be necessary, particularly during transition years, and resources for remediation may be provided, but review is clearly identified as such to the teacher, and teachers and students can see what their specific responsibility is for the current year.

Digital and online materials that allow students and/or teachers to navigate content across grade levels promote the Standards’ coherence by tracking the structure and progressions in the Standards. For example, such materials might link problems and concepts so that teachers and students can browse a progression.

b.   Giving all students extensive work with grade-level problems. Differentiation is sometimes necessary, but materials often manage unfinished learning from earlier grades inside grade-level work, rather than setting aside grade-level work to reteach earlier content. Unfinished learning from earlier grades is normal and prevalent; it should not be ignored nor used as an excuse for cancelling grade-level work and retreating to below-grade work. (For example, the development of fluency with division using the standard algorithm in grade 6 is the occasion to surface and deal with unfinished learning about place value; this is more productive than setting aside division and backing up.) Likewise, students who are “ready for more” can be provided with problems that take grade-level work in deeper directions, not just exposed to later grades’ topics.

c.   Relating grade-level concepts explicitly to prior knowledge from earlier grades. The materials are designed so that prior knowledge becomes reorganized and extended to accommodate the new knowledge. Grade-level problems in the materials often involve application of knowledge learned in earlier grades. Although students may well have learned this earlier content, they have not learned how it extends to new mathematical situations and applications. They learn basic ideas of place value, for example, and then extend them across the decimal point to tenths and beyond. They learn properties of operations with whole numbers, and then extend them to fractions, variables, and expressions. The materials make these extensions of prior knowledge explicit. Note that cluster headings in the Standards sometimes signal key moments where reorganizing and extending previous knowledge is important in order to accommodate new knowledge (e.g., see the cluster headings that use the phrase “Apply and extend previous understanding”).
8.   Coherent Connections: Materials foster coherence through connections at a single grade, 

       where appropriate and where required by the Standards, by (all of the following):
a.    Including learning objectives that are visibly shaped by CCSSM cluster headings, with meaningful consequences for the associated problems and activities. While some clusters are simply the sum of their individual standards (e.g., Grade 8, Expressions and Equations, Cluster C: Analyze and solve linear equations and pairs of simultaneous linear equations.), many are not (e.g., Grade 8, Expressions and Equations, Cluster B: Understand the connection between proportional relationships, lines, and linear equations.). In the latter cases, cluster headings function like topic sentences in a paragraph in that they state the point of, and lend additional meaning to, the individual content standards that follow. Cluster headings can also signal multi-grade progressions, by using phrases such as “Apply and extend previous understandings of [X] to do [Y].” Hence an important criterion for coherence is that some or many of the learning objectives in the materials are visibly shaped by CCSSM cluster headings, with meaningful consequences for the associated problems and activities. Materials do not simply treat the Standards as a sum of individual content standards and individual practice standards.

b.   Including problems and activities that serve to connect two or more clusters in a domain, or two or more domains in a grade, in cases where these connections are natural and important. If instruction only operates at the individual standard level, or even at the individual cluster level, then some important connections will be missed. For example, robust work in 4.NBT should sometimes or often synthesize across the clusters listed in that domain; robust work in grade 4 should sometimes or often involve students applying their developing computation NBT skills in the context of solving word problems detailed in OA. Materials do not invent connections not explicit in the standards without first attending thoroughly to the connections that are required explicitly in the Standards (e.g., 3.MD.7 connects area to multiplication, to addition, and to properties of operations; A-REI.11 connects functions to equations in a graphical context; proportion connects to percentage, similar triangles, and unit rates.) Not everything in the standards is naturally well connected or needs to be connected (e.g., Order of Operations has essentially nothing to do with the properties of operations, and connecting these two things in a lesson or unit title is actively misleading). Instead, connections in materials are mathematically natural and important (e.g., base-ten computation in the context of word problems with the four operations), reflecting plausible direct implications of what is written in the Standards without creating additional requirements. Instructional materials include problems and activities that connect to real-world and career settings, where appropriate.

9.   Practice-to-Content Connections: Materials meaningfully connect content standards and practice standards. “Designers of curricula, assessments, and professional development should all attend to the need to connect the mathematical practices to mathematical content in mathematics instruction.” (CCSSM, p. 8.) Over the course of any given year of instruction, each mathematical practice standard is meaningfully present in the form of activities or problems that stimulate students to develop the habits of mind described in the practice standards. These practices are well-grounded in the content standards. Materials are accompanied by an analysis, aimed at evaluators, of how the authors have approached each practice standard in relation to content within each applicable grade or grade band. Materials do not treat the practice standards as static across grades or grade bands, but instead tailor the connections to the content of the grade and to grade-level-appropriate student thinking. Materials also include teacher-directed materials that explain the role of the practice standards in the classroom and in students’ mathematical development.

10.   Focus and Coherence via Practice Standards: Materials promote focus and coherence by connecting practice standards with content that is emphasized in the Standards. Content and practice standards are not connected mechanistically or randomly, but instead support focus and coherence. Examples: Materials connect looking for and making use of structure (MP.7) with structural themes emphasized in the Standards such as properties of operations, place value decompositions of numbers, numerators and denominators of fractions, numerical and algebraic expressions, etc.; materials connect looking for and expressing regularity in repeated reasoning (MP.8) with major topics by using regularity in repetitive reasoning as a tool with which to explore major topics. (In K–5, materials might use regularity in repetitive reasoning to shed light on, e.g., the 10  10 addition table, the 10  10 multiplication table, the properties of operations, the relationship between addition and subtraction or multiplication and division, and the place value system; in 6–8, materials might use regularity in repetitive reasoning to shed light on proportional relationships and linear functions; in high school, materials might use regularity in repetitive reasoning to shed light on formal algebra as well as functions, particularly recursive definitions of functions.)

11. Careful Attention to Each Practice Standard: Materials attend to the full meaning of each practice standard. For example, MP.1 does not say, “Solve problems.” Or “Make sense of problems.” Or “Make sense of problems and solve them.” It says “Make sense of problems and persevere in solving them.” Thus, students using the materials as designed build their perseverance in grade-level-appropriate ways by occasionally solving problems that require them to persevere to a solution beyond the point when they would like to give up. MP.5 does not say, “Use tools.” Or “Use appropriate tools.” It says “Use appropriate tools strategically.” Thus, materials include problems that reward students’ strategic decisions about how to use tools, or about whether to use them at all. MP.8 does not say, “Extend patterns.” Or “Engage in repetitive reasoning.” It says “Look for and express regularity in repeated reasoning.” Thus, it is not enough for students to extend patterns or perform repeated calculations. Those repeated calculations must lead to an insight (e.g., “When I add a multiple of 3 to another multiple of 3, then I get a multiple of 3.”). The analysis for evaluators explains how the full meaning of each practice standard has been attended to in the materials.

12. Emphasis on Mathematical Reasoning: Materials support the Standards’ emphasis on mathematical reasoning, by all of the following:
a.   Prompting students to construct viable arguments and critique the arguments of others concerning key grade-level mathematics that is detailed in the content standards (cf. MP.3). Materials provide sufficient opportunities for students to reason mathematically in independent thinking and express reasoning through classroom discussion and written work. Reasoning is not confined to optional or avoidable sections of the materials but is inevitable when using the materials as designed. Materials do not approach reasoning as a generalized imperative, but instead create opportunities for students to reason about key mathematics detailed in the content standards for the grade. Materials thus attend first and most thoroughly to those places in the content standards setting explicit expectations for explaining, justifying, showing, or proving. Students are asked to critique given arguments, e.g., by explaining under what conditions, if any, a mathematical statement is valid. Materials develop students’ capacity for mathematical reasoning in a grade-level appropriate way, with a reasonable progression of sophistication from early grades up through high school.
 Teachers and students using the materials as designed spend classroom time communicating reasoning (by constructing viable arguments and explanations and critiquing those of others’ concerning key grade-level mathematics) — recognizing that learning mathematics also involves time spent working on applications and practicing procedures. Materials provide examples of student explanations and arguments (e.g., fictitious student characters might be portrayed).

b.   Engaging students in problem solving as a form of argument. Materials attend thoroughly to those places in the content standards that explicitly set expectations for multi-step problems; multi-step problems are not scarce in the materials. Some or many of these problems require students to devise a strategy autonomously. Sometimes the goal is the final answer alone (cf. MP.1); sometimes the goal is to show work and lay out the solution as a sequence of well justified steps. In the latter case, the solution to a problem takes the form of a cogent argument that can be verified and critiqued, instead of a jumble of disconnected steps with a scribbled answer indicated by drawing a circle around it (cf. MP.6). Problems and activities of this nature are grade-level appropriate, with a reasonable progression of sophistication from early grades up through high school.

c.   Explicitly attending to the specialized language of mathematics. Mathematical reasoning involves specialized language. Therefore, materials and tools address the development of mathematical and academic language associated with the standards. The language of argument, problem solving and mathematical explanations are taught rather than assumed. Correspondences between language and multiple mathematical representations including diagrams, tables, graphs, and symbolic expressions are identified in material designed for language development. Note that variety in formats and types of representations—graphs, drawings, images, and tables in addition to text—can relieve some of the language demands that English language learners face when they have to show understanding in math.

d.   Materials help English learners access challenging mathematics, learn content, and develop grade-level language. For example, materials might include annotations to help with comprehension of words, sentences and paragraphs, and give examples of the use of words in other situations. Modifications to language do not sacrifice the mathematics, nor do they put off necessary language development.

Category 2: Program Organization

The organization and features of the instructional materials support instruction and learning of the Standards. Teacher and student materials include such features as lists of the standards, chapter overviews, and glossaries.  Instructional materials must have strengths in these areas to be considered suitable for adoption.

1.      A list of Common Core State Standards for Mathematics with California Additions is included in the teacher's guide together with page number citations or other references that demonstrate alignment with the content standards and standards for mathematical practice. All standards must be listed in their entirety with their cluster heading included.

2.
Materials drawn from other subject-matter areas are consistent with the currently adopted California standards at the appropriate grade level, including the California Career Technical Education Model Curriculum Standards where applicable.

3.
Intervention components, if included, are designed to support students’ progress in mathematics and develop fluency. Intervention materials should provide targeted instruction on standards from previous grade levels and develop student learning of the standards for mathematical practice.

4.
Middle school acceleration components, if included, are designed to support students’ progress beyond grade-level standards in mathematics. Acceleration materials should provide instruction targeted toward readiness for higher mathematics at the middle school level.

5.
Teacher and student materials contain an overview of the chapters, clearly identify the mathematical concepts, and include tables of contents, indexes, and glossaries that contain important mathematical terms.

6.
Support materials are an integral part of the instructional program and are clearly aligned with the Common Core State Standards for Mathematics with California Additions.

7.
The grade-level content standards and the standards for mathematical practice demonstrating alignment to student lessons shall be explicitly stated in the student editions. 
Category 3: Assessment

Instructional materials should contain strategies and tools for continually measuring student achievement. Formative assessment is a systematic process to continuously gather evidence and provide feedback about learning while instruction is under way. Formative assessments can take multiple forms and occur over varied durations of time. They are to be used to gather information about student learning and to address student misunderstandings. Formative assessments are to provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding. Instructional materials in mathematics must have strengths in these areas to be considered suitable for adoption:

1. 

Not every form of assessment is appropriate for every student or every topic area, so a variety of assessment types need to be provided for formative assessment. Some of these could include (but is not limited to) graphic organizers, student observation, student interviews, journals and learning logs, exit ticket activities, mathematics portfolios, self- and peer-evaluations, short tests and quizzes, and performance tasks.

2. 

Summative assessment is the assessment of learning at a particular time point and is meant to summarize a learner's skills and knowledge at a given point of time. Summative assessments frequently come in the form of chapter or unit tests, weekly quizzes, end-of-term tests, or diagnostic tests.

3. 

All assessments should have content validity and measure individual student progress both at regular intervals and at strategic points of instruction. The assessments should be designed to:

· Monitor student progress toward meeting the content and mathematical practice standards.

· Assess all three aspects of rigor: conceptual understanding, procedural skill and fluency, and applications.

· Provide summative evaluations of individual student achievement.

· Provide multiple methods of assessing what students know and are able to do, such as selected response, constructed response, real-world problems, performance tasks, and open-ended questions.

· Assist the teacher in keeping parents and students informed about student progress.

4. 

Intervention aspects of mathematics programs should include initial assessments to identify areas of strengths and weaknesses, formative assessments to demonstrate student progress toward meeting grade-level standards, and a summative assessment to determine student preparedness for grade-level work.

5. 

Suggestions on how to use assessment data to guide decisions about instructional practices and how to modify instruction so that all students are consistently progressing toward meeting or exceeding the standards should be included.

6.  
Assessments that ask for variety in what students produce, answers and solutions, arguments and explanations, diagrams, mathematical models.

7.  
Assessment tools for grades six through eight help to determine student readiness for Common Core Algebra I and Common Core Mathematics I.

8.  
Middle school acceleration aspects of mathematics programs include an initial assessment to identify areas of strengths and weaknesses, formative assessments to demonstrate student progress toward exceeding grade-level standards, and a summative assessment to determine student preparedness for above grade-level work.

Category 4: Universal Access

Students with special needs must be provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials should provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. Instructional materials in mathematics must have strengths in these areas to be considered suitable for adoption:

1.

Comprehensive guidance and differentiation strategies, based on current and confirmed research, to adapt the curriculum to meet students' identified special needs and to provide effective, efficient instruction for all students. Strategies may include:

· Working with students’ misconceptions to strengthen their conceptual understanding.

· Intervention strategies that describe specific ways to address the learning needs of students using rich problems that engage them in the mathematics reviewed and stress conceptual development of topics rather than focusing only on procedural skills.

· Suggestions for reinforcing or expanding the curriculum.

· Additional instructional time and additional practice, including specialized teaching methods or materials and accommodations for students with special needs.

· Help for students who are below grade level, including more explicit explanations with ample and different opportunities for review and practice of both content and mathematical practices standards, or other assistance that will help to accelerate student performance to grade level.

· Technology may be a used to aid in the implementation of these strategies.

2. 
Strategies for English learners that are consistent with the English Language Development Standards adopted under Education Code Section 60811. Materials incorporate strategies for English learners in both lessons and teacher’s editions, as appropriate, at every grade level and course level.
3.

Materials incorporate instructional strategies to address the needs of students with disabilities in both lessons and teacher’s editions, as appropriate, at every grade level and course level, pursuant to Education Code section 60204(b)(2).

4.

Teacher and student editions include thoughtful and well-conceived alternatives for advanced students and that allow students to accelerate beyond their grade-level content (acceleration) or to study the content in the Common Core State Standards for Mathematics with California Additions in greater depth or complexity (enrichment).

5.

Materials should help students understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning. Materials should include content that is relevant to English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

6. 
Materials help English learners access challenging mathematics, learn content, and develop grade-level language. For example, materials might include annotations to help with comprehension of words, sentences and paragraphs, and give examples of the use of words in other situations. Modifications to language do not sacrifice the mathematics, nor do they put off necessary language development.

7. 
Materials are consistent with the strategies found in Response to Intervention and Instruction (http://www.cde.ca.gov/ci/cr/ri/).

8. The visual design of the materials does not distract from the mathematics, but instead serves to support students in engaging thoughtfully with the subject.

Category 5: Instructional Planning

Instructional materials must contain a clear road map for teachers to follow when planning instruction. Instructional materials in mathematics must have strengths in these areas to be considered suitable for adoption:

1.

A teacher's edition with ample and useful annotations and suggestions on how to present the content in the student edition and in the ancillary materials, including modifications for English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

2.

A list of program lessons in the teacher's edition, cross-referencing the standards covered and providing an estimated instructional time for each lesson, chapter, and unit.

3.

Unit and lesson plans, including suggestions for organizing resources in the classroom and ideas for pacing lessons.

4. 

A curriculum guide for the academic instructional year.

5.

All components of the program are user friendly and, in the case of electronic materials, platform neutral.

6.

Answer keys for all workbooks and other related student activities.

7.

Concrete models, including manipulatives, support instruction of the Common Core State Standards for Mathematics with California Additions and include clear instructions for teachers and students.
8.

A teacher’s edition that explains the role of the specific grade-level mathematics in the context of the overall mathematics curriculum for kindergarten through grade twelve.

9.

Technical support and suggestions for appropriate use of audiovisual, multimedia, and information technology resources.

10.
Homework activities, if included, that extend and reinforce classroom instruction and provide additional practice of mathematical content, practices, and applications that have been taught.

11. 
Strategies for informing parents or guardians about the mathematics program and suggestions for how they can help support student progress and achievement.

Category 6: Teacher Support

Instructional materials should be designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the Common Core State Standards for Mathematics with California Additions. Instructional materials in mathematics must have strengths in these areas to be considered suitable for adoption:

1.

Clear, grade-appropriate explanations of mathematics concepts that teachers can easily adapt for instruction of all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities.

2.

Strategies to identify, address, and correct common student errors and misconceptions.

3.

Suggestions for accelerating or decelerating the rate at which new material is introduced to students.

4.

Different kinds of lessons and multiple ways in which to explain concepts, offering teachers choice and flexibility.

5.

Materials designed to help teachers identify the reason(s) that students may find a particular type of problem(s) more challenging than another (e.g., identify skills not mastered) and point to specific remedies.

6.

Learning objectives that are explicitly and clearly associated with instruction and assessment.

7.

A teacher’s edition that contains full, adult-level explanations and examples of the more advanced mathematics concepts in the lessons so that teachers can improve their own knowledge of the subject, as necessary.

8.
Explanations of the instructional approaches of the programs and identification of the research-based strategies.

9. 
Explanations of the mathematically appropriate use of manipulatives or other visual and concrete representations.

Appendix B: Learning Resources Display Centers 
(LRDCs) 

The following sites have all instructional materials programs submitted for the 2014 Mathematics Adoption on public display, unless noted. It is recommended that members of the public call ahead for the hours of access.

Michelle Sanchez

Instructional Resource Center, Butte County Office of Education

5 County Center Drive

Oroville, CA 95965

Phone: 530-532-5820

Only has student & teacher editions.
Rovina Salinas

Contra Costa County Office of Education 

Curriculum & Instruction Department

77 Santa Barbara Road

Pleasant Hill, CA 94523

Phone: 925-942-5332

No public access computers available.
Cathy Dickerson

Humboldt County Office of Education

901 Myrtle Avenue

Eureka, CA 95501

Phone: 707-445-7074

Paz Delsid

Fresno County Office of Education

1111 Van Ness

Fresno, CA 93721-2000

Phone: 559-265-3094

Kathy Hill

Kern County Superintendent of Schools  

The Learning Center

Schools Services Center

705 South Union Ave.

Bakersfield, CA 93307

Phone: 661-852-5800
John Magneson

Merced County Office of Education

Instructional Services

632 W. 13th Street

Merced, CA 95341

Phone: 209-381-6638

Only has student & teacher editions.
Catherine Cranson

Monterey County Office of Education 

Instructional Resources and Technology 

Department

901 Blanco Circle

Salinas, CA 93912

Phone: 831-784-4155

Only has student & teacher editions.
Karen Wagner

San Diego County Office of Education

Learning Resource Display Center

5304 Metro St. Ste. C

San Diego, CA 92110

Phone: 619-718-4987

Only has student & teacher editions.
Dollie Forney

Santa Clara County Office of Education

Learning Multimedia Center

1209 Ridder Park Drive, MC 232

San Jose, CA 95131

Phone: 408-453-6800
Deborah Stauss

Stanislaus County Office of Education 

Technology Learning Resources

1100 H Street

Modesto, CA 95354

Phone: 209-238-1425

Nariman Ajluni 

Tulare County Office of Education 
Educational Resources Services

7000 Doe Avenue, Suite A

Visalia, CA 93291

Phone: 559-651-3031
Christopher Martone

University of California, Riverside - Rivera Library

3401 Watkins Drive

Riverside, CA 92517-5900

Phone: 951-827-3715
© California Department of Education, November 27, 2013
Lorna Lueck

University of California, Santa Barbara

Davidson Library, Curriculum Lab

Santa Barbara, CA 93106-9010

Phone: 805-893-7111

Rene Hohls

Ventura County Office of Education

5100 Adolfo Road

Camarillo, CA 93012

Phone: 805-437-1340
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� See the Smarter/Balanced content specification and item development specifications, and the PARCC Model Content Framework and item development ITN. Complete information about the consortia can be found at  � HYPERLINK "http://www.smarterbalanced.org/" \h �www.smarterbalanced.org �and � HYPERLINK "http://www.parcconline.org/" \h �www.parcconline.org.�


� For some remarks by Phil Daro on this theme, see the excerpt at  http://vimeo.com/achievethecore/darofocus [inactive hyperlink removed] and/or the full video available at  � HYPERLINK "http://commoncoretools.me/2012/05/21/phil-daro-on-learning-mathematics-through-problem-solving/." �http://commoncoretools.me/2012/05/21/phil-daro-on-learning-mathematics-through-problem-solving/.�


� For more information on progressions in the Standards, see  � HYPERLINK "http://ime.math.arizona.edu/progressions" \h �http://ime.math.arizona.edu/progressions.�


� See “Appendix: The Structure of the Standards” in K–8 Publishers’ Criteria for the Common Core State Standards for Mathematics, p. 21 (� HYPERLINK "http://www.corestandards.org/assets/Math_Publishers_Criteria_K-8_Summer%202012_FINAL.pdf" �http://www.corestandards.org/assets/Math_Publishers_Criteria_K-8_Summer%202012_FINAL.pdf�)


� For cluster-level emphases at grades K–8, see � HYPERLINK "http://www.achievethecore.org/downloads/Math%20Shifts%20and%20Major%20Work%20of%20Grade.pdf" \h �http://www.achievethecore.org/downloads/Math%20Shifts%20and%20Major%20Work%20of%20Grade.pdf.�





� For more information about this example, see Table 1 in the Progression for K–3 Categorical Data and 2–5 Measurement Data, � HYPERLINK "http://commoncoretools.files.wordpress.com/2011/06/ccss_progression_md_k5_2011_06_20.pdf" \h �http://commoncoretools.files.wordpress.com/2011/06/ccss_progression_md_k5_2011_06_20.pdf.  �More generally, the PARCC Model Content Frameworks give examples in each grade of how to improve focus and coherence by linking supporting topics to the major work.


� For more about how students develop fluency in tandem with understanding, see the Progressions for Operations and Algebraic Thinking,  � HYPERLINK "http://commoncoretools.files.wordpress.com/2011/05/ccss_progression_cc_oa_k5_2011_05_302.pdf" \h �http://commoncoretools.files.wordpress.com/2011/05/ccss_progression_cc_oa_k5_2011_05_302.pdf  �and for Number and Operations in Base Ten,


� HYPERLINK "http://commoncoretools.files.wordpress.com/2011/04/ccss_progression_nbt_2011_04_073.pdf" \h �http://commoncoretools.files.wordpress.com/2011/04/ccss_progression_nbt_2011_04_073.pdf.�


� Non-mathematical approaches (such as the “butterfly method” of adding fractions) compromise focus and coherence and displace mathematics in the curriculum (cf. 5.NF.1). For additional background on this point, see the remarks by Phil Daro excerpted at  http://vimeo.com/achievethecore/darofocus [inactive hyperlink removed] and/or the full video, available at � HYPERLINK "http://commoncoretools.me/2012/05/21/phil-daro-on-learning-mathematics-through-problem-solving/" \h �http://commoncoretools.me/2012/05/21/phil-daro-on-learning-mathematics-through-problem-solving/.�


� Cf. Common Core State Standards for Mathematics (CCSSM), p. 84 at � HYPERLINK "http://www.corestandards.org/the-standards" �http://www.corestandards.org/the-standards�. Also note that modeling is a mathematical practice in every grade, but in high school it is also a content category (CCSSM, pp. 72, 73); therefore, modeling is generally enhanced in high school materials, with more elements of the modeling cycle (CCSSM, p. 72).


� As students progress through the grades, their production and comprehension of mathematical arguments evolves from informal and concrete toward more formal and abstract. In early grades students employ imprecise expressions which with practice over time become more precise and viable arguments in later grades. Indeed, the use of imprecise language is part of the process in learning how to make more precise arguments in mathematics. Ultimately, conversation about arguments helps students transform assumptions into explicit and precise claims.
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