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Program Summary:
The Mathematics program Primary Mathematics Common Core Edition is composed of, but not limited to, the following items: Primary Mathematics Common Core Textbooks (TB); Primary Mathematics Common Core Teacher's Guides (TG); Primary Mathematics Common Core Workbook (WB); Primary Digital Math Buddies Online Resource (PD);
Recommendation:

Primary Mathematics Common Core Edition is not recommended for adoption because it does not meet all of the evaluation criteria approved by the State Board of Education for this instructional materials adoption. Primary Mathematics Common Core Edition does not meet criteria categories 1, 3, 4, and 5. Additionally, Primary Mathematics Common Core Edition is not fully aligned with the California Common Core State Standards for Mathematics.
Criteria Category 1: Mathematics Content/Alignment with Standards
The program does not support teaching to the California Common Core State Standards for Mathematics, and does not cover all of the evaluation criteria in category 1. 
Criteria Category 1, criterion #2: Standards Not Met:

· 2.OA.3.: TG 2A p. 127, TG 2A pp. 249-250; students are not required to write an equation
· 2.OA.4.: TB 1B p. 56, TG 2A p. 90; students are not required to write equations
· 2.G.2.: TB 2A p. 93, 2B p. 28; students are not required to partition a rectangle into rows and columns of same size squares
· 2.MP.3.: TG 2B p. 7; discussion opportunities do not ask students to critique the thinking of others
· 3.NF.2a.: PD, Showing Fractions on a Number Line, Guided Learning, slide 4; students are not required to partition a number line into b equal parts
· 3.NF.2b.: PD, Showing Fractions on a Number Line, Guided Learning, slide 4; students are not required to represent a fraction on a number line diagram by marking off a length 1/b from 0
· 3.MP.3.: TG 3A p. 68; discussion opportunities do not ask students to critique the thinking of others
The criteria listed below are not covered:
Citations:
· Criterion #3: Grade 1, TB 1B pp. 53-74; students do not spend the large majority of their time on the major work of the grade
· Criterion #3: Grade 2, TB 2A Chapter 4 pp. 80-89, TB 2A Chapter 5 pp.90-104, TB 2A Chapter 6 pp.105-131, TB 2B Chapter 8 pp. 26-44, TB 2B Chapter 10 pp. 63-70, TB 2B Chapter 12 pp. 85-95; chapters are not grade level, therefore students do not spend the large majority of their time on the major work of the grade
· Criterion #3: Grade 3, TB 3A, p. 210; students do not spend the large majority of their time on the major work of the grade
· Criterion #4: Grade 1, PD, Multiplication, Post-test, slides 1-10; Division, Post-test, slides 1-10; assessment components make students responsible for topics before the grade in which they are introduced in the Standards
· Criterion #4: Grade 2, PD, Length, Post-test (2A), slides 1-10; Mass and Weight, Post-test (2A), slides 1-10; Multiplication and Division, Post-test (2A), slides 1-10; Multiplication and Division, Post-test (2B), slides 1-10; assessment components make students responsible for topics before the grade in which they are introduced in the Standards
· Criterion #4: Grade 3, PD, Multiplication and Division, Post-test (3A), slides 1-10; assessment components make students responsible for topics before the grade in which they are introduced in the Standards
· Criterion #7a: Grade 1; TG 1A pp. xiv-xvi; content progressions grade-by-grade are based on concepts within the program and not progressions in the Standards
· Criterion #7a: Grade 2, TG 2A pp. vi-ix; content progressions grade-by-grade are based on concepts within the program and not progressions in the Standards
· Criterion #7a: Grade 3, TG 3B pp. vi-ix; content progressions grade-by-grade are based on concepts within the program and not progressions in the Standards
· Criterion #8a: Grade 1, TG 1B p. 85; learning objectives are not visibly shaped by CCSSM cluster headings
· Criterion #8a: Grade 2, TG 2A p. 220; learning objectives are not visibly shaped by CCSSM cluster headings
· Criterion #8a: Grade 3, TG 3A p. 222; learning objectives are not visibly shaped by CCSSM cluster headings
· Criterion #9: Grade 1, TG 1B p. 90; materials do not connect content standards and practice standards
· Criterion #9: Grade 2, TG 2A, Unit 2.3c, p. 71 Task 6; materials do not connect content standards and practice standards
· Criterion #9: Grade 3, TB 3B p. 90; materials do not connect content standards and practice standards
· Criterion #10: Grade 1, TG 1A pp. 18-19; materials do not promote focus and coherence by connecting practice standards with content that is emphasized in the standards; MP3 not addressed
· Criterion #10: Grade 2, TG 2A pp. 13-15; materials do not promote focus and coherence by connecting practice standards with content that is emphasized in the standards; MP3 not addressed
· Criterion #10: Grade 3, TG 3A pp. 117-119; materials do not promote focus and coherence by connecting practice standards with content that is emphasized in the standards; MP3 not addressed
· Criterion #11: Grade 1, TG 1A pp. 18-19; there is not careful attention to each practice standard; materials do not attend to the full meaning of each practice standard; MP3 not addressed
· Criterion #11: Grade 2, TG 2A pp. 50-52; there is not careful attention to each practice standard; materials do not attend to the full meaning of each practice standard; MP3 not addressed 
· Criterion #11: Grade 3, TG 3A pp. 195-196; there is not careful attention to each practice standard; materials do not attend to the full meaning of each practice standard;MP3 not addressed 
· Criterion #12a: Grade 1, TG 1B p. 40; students are not prompted to construct viable arguments and critique the arguments of others
· Criterion #12a: Grade 2, TG 2B p. 11; students are not prompted to construct viable arguments and critique the arguments of others
· Criterion #12a: Grade 3, TG 3B p. 60; students are not prompted to construct viable arguments and critique the arguments of others
· Criterion #12b: Grade 1, TG 1B p. 79; students are not engaged in problem solving as a form of argument
· Criterion #12b: Grade 2, TG 2B p. 11; students are not engaged in problem solving as a form of argument
· Criterion #12b: Grade 3, TG 3A p. 226; students are not engaged in problem solving as a form of argument
· Criterion #12d: Grade 1, TG 1A p. 110; strategies are not used to help English learners develop grade level language
· Criterion #12d: Grade 2, TG 2A p. 4; strategies are not used to help English learners develop grade level language
· Criterion #12d: Grade 3, TG 3A p. 132; strategies are not used to help English learners develop grade level language
Criteria Category 2: Program Organization
The organization and features of the instructional materials support instruction and learning of the Standards. 
Citations:
· Criterion # 1: Grade 1, TG 1A pp. 247-257, TG 1B pp. 267-277

· Criterion # 5: Grade 2 & 3, TB 2A pp. 6-7, pp. 132-140, TB 3A p. 6-7, pp. 134-143

· Criterion # 6: Grade 1 & 2, WB 1B pp. 202-208, WB 2A pp. 140-146

· Criterion #7: Grade 2 & 3, TB 2A pp. 140 – 146, WB 3A pp. 182-192

Criteria Category 3: Assessment
The instructional materials do not contain strategies and tools for continually measuring student achievement. Assessments do not provide guidance for the teacher in determining whether the student needs additional materials or resources to achieve grade-level standards and conceptual understanding.
Citations:
· Criterion #3: Grade 1, PD, My Tools, Test Bank, pre/post tests for all lessons do not provide multiple methods of assessing what students know and are able to do
· Criterion #3: Grade 2, PD, My Tools, Test Bank, pre/post tests for all lessons do not provide multiple methods of assessing what students know and are able to do
· Criterion #3: Grade 3, PD, My Tools, Test Bank, pre/post tests for all lessons do not provide multiple methods of assessing what students know and are able to do
· Criterion #6: Grade 1, TG 1A Assessment p. 38, does not ask for a variety in what students produce, answers and solutions, arguments and explanations, diagrams, or mathematical models
· Criterion #6: Grade 2, TG 2A Assessment p. 69, does not ask for a variety in what students produce, answers and solutions, arguments and explanations, diagrams, or mathematical models
· Criterion #6: Grade 3, TG 3B Assessment p. 176, does not ask for a variety in what students produce, answers and solutions, arguments and explanations, diagrams, or mathematical models
Criteria Category 4: Universal Access 
Students with special needs are not provided access to the same standards-based curriculum that is provided to all students, including both the content standards and the standards for mathematical practice. Instructional materials do not provide access to the standards-based curriculum for all students, including English learners, advanced learners, students below grade level in mathematical skills, and students with disabilities. 
Citations:
· Criterion #1: Grade 1, TG 1B p. 40; materials do not provide intervention strategies that describe ways to address the learning needs of students below grade level using rich problems that engage them in math reviewed and stress conceptual development of topics rather than focusing only on procedural skills
· Criterion #1: Grade 2, TG 2B p. 79; materials do not provide intervention strategies that describe ways to address the learning needs of students below grade level using rich problems that engage them in math reviewed and stress conceptual development of topics rather than focusing only on procedural skills
· Criterion #1: Grade 3, TG 3A p. 13-14; materials do not provide intervention strategies that describe ways to address the learning needs of students below grade level using rich problems that engage them in math reviewed and stress conceptual development of topics rather than focusing only on procedural skills
· Criterion #2: Grade 1, TG 1A p. 20; materials do not incorporate enough strategies for English learners in lessons or teacher editions
· Criterion #2: Grade 2, TG 2A pp. 40, 127; materials do not incorporate enough strategies for English learners in lessons or teacher editions
· Criterion #2: Grade 3, TG 3A pp. 5-6, 10; materials do not incorporate enough strategies for English learners in lessons or teacher editions
· Criterion #3: Grade 1, TG 1A p. 88; materials do not incorporate instructional strategies to address the needs of students with disabilities in lessons or teacher editions
· Criterion #3: Grade 2, TG 2A p. 127; materials do not incorporate instructional strategies to address the needs of students with disabilities in teacher editions
· Criterion #3: Grade 3, TG 3A p. 214; materials do not incorporate instructional strategies to address the needs of students with disabilities in teacher editions
· Criterion #5: Grade 1, TB 1A pp. 19-23; material does not help English learners, students below grade level, or students with disabilities understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning
· Criterion #5: Grade 2, TB 2B pp. 86-87; material does not help English learners, students below grade level, or students with disabilities understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning
· Criterion #5: Grade 3, TG 3A pp. 5-8; material does not help English learners, students below grade level, or students with disabilities understand and use appropriate academic language and participate in discussions about mathematical concepts and reasoning
· Criterion #6: Grade 1, TG 1A p. 150; materials do not help English learners access challenging mathematics, learn content, or develop grade-level language 
· Criterion #6: Grade 2, TG 2A p. 169; materials do not help English learners access challenging mathematics, learn content, or develop grade-level language
· Criterion #6: Grade 3, TG 3A p. 13; materials do not help English learners access challenging mathematics, learn content, or develop grade-level language
Criteria Category 5: Instructional Planning
The instructional materials do not contain a clear road map for teachers to follow when planning instruction.
Citations:
· Criterion #1: Grade 1, TG 1B pp. 1-16; teacher guide does not have ample and useful annotations and suggestions on how to present the content in ancillary materials, especially the Primary Digital component
· Criterion #1: Grade 2, TG 2A pp. 1-32; teacher guide does not have ample and useful annotations and suggestions on how to present the content in ancillary materials, especially the Primary Digital component
· Criterion #1: Grade 3, TG 3A pp. 1-33; teacher guide does not have ample and useful annotations and suggestions on how to present the content in ancillary materials, especially the Primary Digital component
· Criterion #3: Grade 1, TG 1B pp. 1-16; unit and lesson plans do not include sufficient suggestions for organizing resources and components of the program or ideas for pacing lessons
· Criterion #3: Grade 2, TG 2A pp. 1-32; unit and lesson plans do not include sufficient suggestions for organizing resources and components of the program or ideas for pacing lessons
· Criterion #3: Grade 3, TG 3A pp. 1-33; unit and lesson plans do not include sufficient suggestions for organizing resources and components of the program or ideas for pacing lessons
· Criterion #11: Grade 1 TB 1A preface; there are not sufficient strategies for informing parents or guardians about the math program and suggestions for how they can help support student progress and achievement
· Criterion #11: Grade 2 TB 2A preface; there are not sufficient strategies for informing parents or guardians about the math program and suggestions for how they can help support student progress and achievement
· Criterion #11: Grade 3 TB 3A preface; there are not sufficient strategies for informing parents or guardians about the math program and suggestions for how they can help support student progress and achievement
Criteria Category 6: Teacher Support
The instructional materials are designed to help teachers provide mathematics instruction that ensures opportunities for all students to learn the essential skills and knowledge specified for in the California Common Core State Standards for Mathematics.
Citations:
· Criterion # 2: Grade 1, TG 1B pp. 34-35, 44, 47, 124

· Criterion # 3: Grade 3, TG 3A pp. 63, 182-183, 300-315,

· Criterion # 6: Grade 2, TG 2A pp. 1-32, TG 3B pp. 77-128

· Criterion # 8: Grade 3, TG 3B pp. 11-12, TG 3A pp. 3-4, 6, 59-60, 150-151

Edits and Corrections:
The panel recommends the following edits and corrections.

· None
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