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ix “ Literature is  th e m os t as ton is in g  tec olog ic al m ean s  th at um an s  a e reated  an d  
n ow  p rac tic ed  for th ous an d s  of y ears ,  to c ap ture ex p erien c e.  F or m e th e th rill of literature 
in olv es  en terin g  in to th e life w orld s  of oth ers  I m  from  a artic ular  on tric ted  lac e in  
tim e,  an   ud en ly  am  art of a ug e orld oth er tim es  oth er p lac es  oth er in er liv es  
th at I  oth erw is e w ould  a e o ac es s  to ” 

Stephen Greenblatt, professor of humanities at Harvard and author of the 2012 Pulitzer 
Prize winner for nonfiction, The Swerve: How the World Became Modern. 

h h n h h v c ,

v . ’ p , c s p
d I s d p h w — , , n

h v n c .

h e C aliforn ia English Language Arts/English Language Development Framework offers  
uid elin es  for im ro in g  ed uc ation  an d  literac  eac ers  are ur ed  to is ard  in effec tiv e 
rac tic es  an d  em rac e in truc tion al m eth od s  th at rep are tud en ts  for os t ec on ary  

ed uc ation  th e ev olv in g  w orld  of w ork  an d  en ag ed  itiz en ry  s  w e w ork  tow ar s  m eetin g  th e 
om m on  ore tate tan ar  it is  ritic al ot to los e ig t of th e im ortan e of ed uc atin g  th e 

im ag in ation  th roug h  literature.  
n  an  es ay  titled  ultiv atin g  W on er  a id  olem an  on e of th e ar itec ts  of th e om m on  ore,  

ex lain s  th at,  o m uc h  ep en s  on  a ood  ues tion  A  ues tion  in ites  tud en ts  in to a tex t or turn s  
th em  aw a  A  ues tion  ro ok es  urp ris e or ted ium  om e ues tion s  op en  up  a tex t,  an d  if follow ed ,  
ev er let ou ee it th e am e w ay  ag ain     ellen e aris es  from  th e reg ular rac tic e of w ork  w orth  
oin  read in g  th in s  w orth  read in g  an d  as in g  ues tion s  w orth  an w erin ” 

Ric  om lex  literature tim ulates  th e in d  of reativ e th in in g  an d  ues tion in g  olem an  
es rib es  t tim ulates  an d  ed uc ates  a read er s  im ag in ation  n  a w orld  th at in reas in ly  alues  eed  

over all else, literature demands that students slow down, stop to think, pause to ponder, and reflect 
on  im ortan t ues tion s  th at a e uz led  um an in d  for a ery  lon g  tim e. 1 

e laim  th at th e om m on  ore tate tan ar s  is ourag e th e teac in g  of literature an d  
riv ileg e in form ation al tex t o er literary  w ork s  in  lis h  las room s  is  im ly  un true.  W at eem s  

to a e aus ed  on fus ion  is  th e art of er en tag es  for in form ation al an d  literary  tex t ited  in  th e 
om on  ore tate tan ar  in trod uc tion  es e er en tag es  ere tak en  from  th e  ation al 

es m en t for uc ation al rog res   Read in g  ram ew ork  ttp ag or on ten t/ ag / 
as ets oc um en ts ub lic ation fram ew ork read in f  ey  es rib e th e alan e of literary  an d  
in form ation al tex t th at ap ear on  th e P  read in g  as es m en t,  a m eas ure of tud en ts  read in g  ills  
ac ros s  th e is ip lin es  es e um ers  ould  ot e in terp reted  to m ean  th at 0  er en t of w at 
tud en ts  read  in  an  lis h  las s  ould  e in form ation al tex t.  W at th ey  o ug es t is  th at a lar e 

percentage of what students read throughout their school day should be nonfiction. 
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1  is  foc us  on  ex os in g  tud en ts  to ric h  literature an d  ifferen t t es  of om lex  tex t ap lies  to all tud en ts  in lud in g  
lis h  learn ers  an d  is  w o en  th roug out th is  ELA/ELD Framework with supportive discussion and specific examples of using 

literature. 
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U n fortun ately  for m an y  tud en ts  it is  on ly  in  lis h  las s  th at th ey  are as ig ed  read in  
m an y  tud en ts  rad uate w ith out a in g  read  a in le w ork  of is tory  ilos op  or ien e.  
om m on  ore tate tan ar  for Literac y  in  is tory oc ial tud ies  ien e,  an d  ec ic al 

ex lic itly  tate th at tud en ts  eed  to e read in g  in  ev ery  las .  
e tan ar s  in is t th at in truc tion  in  read in  w ritin ,  

oo 
e 

ub ec ts  

eak in  lis ten in  an d  lan uag e e a ared  res on ib ility  
within the school. . . . The grades 6–12 standards are 
iv id ed  in to tw o ec tion  on e for LA  an d  th e oth er for 
is tory oc ial tud ies  ien e,  an d  tec ic al ub ec ts  is  

division reflects the unique, time-honored place of ELA 
teac ers  in  ev elop in g  tud en ts  literac y  ills  w ile at th e 
am e tim e rec og iz in g  th at teac ers  in  oth er areas  m us t 
a e a role in  th is  ev elop m en t as  ell.   ) 

t m ay  e th at in  om e ools  lis h  teac ers  are 
ein g  told  to ut ac k  on  literature.  n  fac t,  lis h  teac ers  

need to teach more poetry, more fiction, more drama, as well as more nonfiction. More reading equals 
m ore learn in  W e a e ev id en e to ro e it.  

oc ab ulary  res ults  from  th e   Read in  es en t ttp es ed o ub ear / 
ub in fo as ub id = )  em on trate a tron g  orrelation  etw een  oc ab ulary  ow led e an d  

read in  om reh en ion  ow  o tud en ts  uild  th eir oc ab ularies  ot  em oriz in  lis ts  of ob ure 
w or s  ut y  read in g  om lex  tex ts  oth  literary  an d  in form ation al.  

, s E n g c s n g . T
s g h v s g h , p h h y , s c c T h
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n E n g c s v p h c p c v g
p d y . C s n b s p h y h h n

d h T h n b p h s c p
J s D B v w C

h s y b s y n T E g ’
T h n n c s
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U n c s B ’ b y s p
n . S c p b , n s p , b . h
s s d , s s p . A
w , h s p d b n v . T
c h k n w s C K n G y d K g
I s s D n k - h h v n M . T p

, n T H n w h M . T c W g n P
b k p n s s h v A . A . v y

Time to Read 
om m on  ore or tan ard  1  in  read in g  alls  for tud en ts  to read  an d  om reh en d  literary  

and informational texts independently and proficiently.” If students are not reading independently, 
at home, on their own, whether turning pages or flipping screens, they will never read proficiently. 
om lain ts  th at tod a s  us  o er rog ram m ed  id s  on t a e tim e for read in g  are em on trab ly  

false. The 2010 Kaiser Family Media reports that young people ages 8–18 consume on average 
½ ours  of en tertain en t ed ia er a  la in  id eo am es  atc in  telev is ion  an  oc ial 
etw ork in  es e are th e am e tud en ts  w o ay  th ey  on t a e tim e to read  ild ren  a e tim e.  

U n fortun ately ,  lik e B artleb y ,  too often  th ey  w ould  s im p ly  p refer n ot to.  
W e eed  to m ak e lis h  las room s  ib ran t lac es  w ere om ellin g  on ers ation s  ab out reat 

w ork s  of literature tak e lac e ev ery  a  las room s  eed  to e ac es  w ere an on e w o as  ot 
on e th e om ew ork  read in g  feels  left out.  ey  eed  to e lac es  w ere tud en ts  om are th e liv es  

of th e oad  as  th ey  left th e us t ow l to tra el es t to aliforn ia in  Grapes of Wrath  w ith  th e liv es  
of th os e w o ta ed  eh in d  th roug h  ev en  ears  w ith  o rain  in  im oth y  an s  The Worst Hard Time 
(winner of the 2006 National Book Award for Nonfiction). is  eed  ot en tail for e- feed in g  tud en ts  
ook s  th ey  ate ut rath er in itin g  oun g  read ers  to artak e of th e ric es t fare literature as  to offer.  

S tories  lik e Lew is  C arroll’ s  Alice in Wonderland   M iln e’ s  tales  of W in ie- th e- ooh  an d  th e 
le Rem us  tories  ab out r er Rab it feed  th e im ag in ation s  of oun g  read ers  an d  res is t im lis tic  

arrativ e res olution  uc h  literature is  om ellin g  ec aus e of  ot in  ite of  its  am ig uities  W en  
uc h  tales  are rew ritten  an d  an itiz ed  for eas y  ig es tion  th e tories  are trip ed  of th eir m ag ic  s  
ith  fas t food  th e tas te as  in tan t ap eal an d  is  ad ic tiv e,  ut th e utrition al alue is  low  oo few  
ild ren  ow  th e ork  of Lew is  arroll,  en eth  rah am e,  or Rud ar  ip lin  in  th eir orig in al form .  

t is  ad  th at o m an y  is ey lan d  tic et old ers  a e ev er m et r  oad  on  th e ag es  of The Wind 
in the Willows  ev er im ag in ed  oad  all or atc ed  r  oad  in  ourt.  earin  a W in ie- th e- ooh  
ac ac k  is  o ub titute for a in g    M iln e’ s  ers e read  to ou.  

It may be that in some schools 
English teachers are being 
told to cut back on literature. 
In fact, English teachers need 
to teach more poetry, more 
fiction, more drama, as well as 
more nonfiction. 
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Making Complex Text Accessible 
Literature tud y  offers  tud en ts  w in ow s  to oth er w orld  oth er ultures  oth er tim es  t os es  

in tellec tual allen es  in itin g  an d  em an in g  th at tud en ts  tretc h  an d  row  n  The Anatomy of 
Influence: Literature as a Way of Life,  arold  loom  rop os es  th ree riteria for oos in g  w ork s  to 
e read  an d  reread  an d  taug t to oth ers  aes th etic  len or  og itiv e ow er  an d  is om  at 
aid  teac ers  eed  to o m ore th an  im ly  an d  out op ies  of Romeo and Juliet  an d  ex ec t in th  
rad ers  to e en th ralled  y  its  aes th etic  len or  M ak in g  om lex  w ork s  ac es ib le to oun g  read ers ,  
artic ularly  th os e w os e read in g  an d  lan uag e ills  lag  eh in d  th eir th in in g  ills  req uires  artful 

in s truc tion . 
For example, an effective way to introduce the major conflict in Sophocles’ Antigone  m ig t e to 

a e tud en ts  w rite ab out a tim e w en  th ey  tood  up  to auth orit — rep arin g  th em  for th e ar um en t 
etw een  tig on e an  er un le,  th e in  reon  A  uc  les  effec tiv e in to”  ac tiv it  ould  e to 

p rep are s tud en ts  for Macbeth an d  Lad y  ac eth  ut,  am ed  ot!  out,   a  eec h  y  as in g  
th em  to turn  an d  talk  w ith  a artn er ab out a tim e w en  th ey  ad  a tub orn  ot on  th eir an .  
ap in g  rior ex erien e m us t rep are tud en ts  for th e im ortan t is ues  th ey  w ill en oun ter in  th e 

tex t.  
O er th e as t ec ad e m an y  ec on ary  teac ers  a e tried  to m ak e literature tud y  m ore 

on tem orary  an d  m ore relev an t to tud en ts  liv es  e op e w as  th at if tud en ts  id  ot a e to 
trug le to read  tex t th at th ey  m ig t e m ore en ag ed  e res ult in  term s  of urric ulum  w as  a los s  

of rig or  t eed  ot a e een  th e as e.  W ork  y  on i orris on  ax in e on g  in ton  oh n  ar 
W id em an  or e or es  an d  am es  ald w in  a e all th e 

s s d s , c , . I p
c h g , v d d s s g . I

H B p c c h
b h : s p d , c n p , w d . T h
s , h n d s p h c p n
g b b s p d . c p c s y
p h g s k b k s k ,

h b
h v s h s y p g
b A n d h c k g , C . m h s “ y w b

M b ’ s “ O d n s p I s y ” s p b k
p h h s b s p h d s

T p p p c p s p s c

v p d s d h h v s
c p s ’ . T h h s d n h v
s g h b g . T h c

. I n n h v b c s b T M , M H K g s , J E d g

og itiv e ow er an d  aes th etic  len or of arles  ic en  
Rob ert Louis  tev en on   ott itz erald  an d  en ry  a id  

oreau.  ut ec aus e th es e on tem orary  om lex  tex ts  
os e th e ery  am e tex tual allen es  as  th e earlier w ork :  

difficult vocabulary, complicated syntax, figurative language, 
an d  len th  w e too often  oos e to teac h  im ler ook .  
Rath er th an  ear in g  for w ork s  th at os e o allen es  
w e eed  to es ig n  les on s  th at offer tud en ts  th e m ean s  for 
rap lin g  w ith  ev ery  as ec t of om lex  tex t. 

, J g B g , J B h v
c n p s p d C h D k s ,

en ix  B  of th e om m on  ore tate tan ar s  ro id es  a lis t of tex t ex em lars  to rep res en t 
th e om lex it  ualit  an d  ran e of w ork s  tud en ts  ould  e taug t at eac h  rad e lev el.  oug h  
om e ritic s  ec ry  th e lis t as  a de facto  ation al read in g  lis t,  th e om m on  ore tates  learly  th at,  

e oic es  ould  erv e as  us eful uid ep os ts  in  elp in g  ed uc ators  elec t tex ts  of im ilar om lex it ,  
ualit  an d  ran e for th eir ow n  las room  ey  ex res ly  o ot rep res en t a artial or om lete 

read in g  lis t   .  
One exemplar from the Grades 2–3 list is William Steig’s Amos and Boris.  N otic e th e oc ab ulary  

a  tac tic al allen es  th is  en ten e from  th e tory  os es  for oun  read ers  e ig t,  in  a 
os ores en t ea,  e m arv eled  at th e ig t of om e ales  outin g  lum in ous  ater;  an d  later,  

ly in g  on  th e ec k  of is  oat az in g  at th e im m en e,  tarry   th e tin y  m ous e m os  a little ec k  
of a liv in g  th in g  in  th e as t liv in g  un iv ers e,  felt th oroug ly  ak in  to it all.  f tud en ts  are read in g  uc h  
w on rous  w or s  at eig t ears  old  im ag in e w at th ey  w ill e ap ab le of at eig teen .  

Making complex works 
accessible to young readers, 
particularly those whose 
reading and language skills 
lag behind their thinking skills, 
requires artful instruction. 

S s , F . S c F g , H D v
T h B b c p c p
p v s c h g s

g , c h s p b s
s c h p n c h g ,

n d s s
g p p c p

A p p d C C S S d d p v p

n

c p y , q y , g s s h b h g T h
s c d n C C s c
“ T h c h s h s g h s s c p y
q y , g c s s . T h p s d n p c p

” ( 2 0 1 0 , 2 )
v

d s y n c h g s c s p y g . “ O n n h
p h p h c s h s h s w h s p w

d h b g s s s k y , A , s p
v h ” I s s

d d h - y , h b c h
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In Defense of Depressing Books 
S tud en ts  often  w on er w y  o m uc h  of th e literature th ey  tud y  in  ool is  o ep res in .  Romeo 

and Juliet  en s  trag ic ally  e ran k  ies  oun  e ury  ec id es  ag ain t ttic us  in  n  The Secret 
Garden  ev ery on e in  M ary  Len o s  ous e ies  of olera.  et ex res ed  w ith in  m an y  eem in ly  eart
reak in g  arrativ es  are th em es  of en urin g  lo e an d  th e res ilien e of th e um an  irit.  reat ook s  

earn  th eir b eautiful en d in g s . 
A ris totle us ed  th e term  catharsis  to es rib e ow  th e itiab le an d  fearful in id en ts  th at oc ur 

in  reek  trag ed y  arous e ow erful em otion  in  an  aud ien e.  oug h  th e aud ien e uffers  ith  th e 
protagonist through a series of unfortunate events, viewers emerge from the theater satisfied. Despite 
the unhappy ending, the conflict has been resolved in a way that corresponds with the audience’s 
ex erien e of um an  ature an d  w ith  th e iron ies  of fate.  A  trag ed s  outc om e m ay  ot e th e on e w e 
op ed  for  ut it ev erth eles s  roc eed s  log ic ally  from  th e rotag on is t s  ac tion  t th e on lus ion  of 

th e w ork  read ers  m ay  feel lik e am uel a lor olerid e’ s  m arriag e ues t after lis ten in g  to th e ien t 
M arin er’ s  trag ic  tale. 

H e w en t lik e on e th at ath  een  tun ed 
 
A n d  is  of s en s e forlorn 
 
A  ad er an d  a w is er m an 
 
H e ros e th e m orrow  m orn 
 
Literature elp s  oun g  eop le rep are for th e allen es  th ey  are alm os t ure to fac e in  th eir ow 
  

liv es  t em on trates  to tud en ts  th at th ey  are ot alon e in  th eir ad es . 
tud en ts  als o eed  to learn  th at o erty  is  ot a tem orary  an om aly  ut erv as iv e oc ial on ition  

fac ed  y  m an y  eop le.  Ric ard  W rig t s  autob iog rap ,  Black Boy  elp s  read ers  ee ow  o erty  an  
is tort relation ip  aus in g  eop le to eh a e in  un ex ec ted  w a  W en  th e in e- ear old  Ric ard  

is  m ug ed  om in g  om e from  th e roc ery  tore,  is  m oth er en s  im  ac k  outs id e w ith  a tic .  
e un ers tan s  th at th e w orld  is  a rutal lac e,  o rath er th an  om fortin g  er traum atiz ed  ild ,  
e for es  im  ac k  out in to th e treet to on fron t th e troub le 

d h s s s c h s d s g
d . A n n F d y g . T h j d s A F c h . I

n x ’ h d c h Y p s s g h -
b n d v c h s p G b

d c h p c c
G p s c T h c s w

p c h n y ’ n b
h , b n p p ’ s . A c c

, S T y C g g A n c

h b s n ,
:

s d ,
.

h y p p c h g s n
. I d s s n s n s
S n p v n p b p s c d

b p h h ’ h y , h s h p v c
d s h s , c p b v p y s . h n y - h

g c h g s h s d h b s k
S h d d b p s c h c h
s h
th at urroun s  im  e les on  e teac es  is  ot m erely  on e 
of violence but rather of survival. Ultimately Richard finds his 
w ay  on  an d  ey on d  th os e m ean  treets  th roug h  read in g  an d  
w ritin g .  Black Boy  in ites  tud en ts  to ex erien e th e eb ilitatin g  
effec ts  of o erty  an d  is rim in ation  ic arious ly  an d  to eg in  
to un ers tan d  w y  th e trug le for ec on om ic  us tic e an d  iv il 
rig ts  is  ev ery on e’ s  us in es  lon id e is tory  an d  ilos op ,  
th e tud y  of literature offers  a ow erful m ean s  of un ers tan in g  
th e rob lem s  th at on tin ue to es et um an it . 

c h b s c
s d h . T h s s h h n Alongside history and 

philosophy, the study of 
literature offers a powerful 
means of understanding 
the problems that continue 
to beset humanity. 

b s
v s p c d

p v d c v b
d h s g j c

h b s . A g s h p h h y
s p d d
p c b h y

Reading Fiction Fosters Empathy 
n  a lec ture to th e Read in g  en y  auth or eil aim an  ex lain ed  y  read in  lib raries  an d  

im ag in ation  are o im ortan t.  e ar ues  th at us in g  our im ag in ation  an d  ro id in g  for oth ers  to 
use theirs is an obligation for all citizens. Reading fiction is particularly important because it builds
empathy. “When you watch TV or see a film, you are looking at things happening to other people.
Prose fiction is something you build up from 26 letters and a handful of punctuation marks, and 
ou,  an d  ou alon e,  us in g  our im ag in ation  reate a w orld  an d  eop le it an d  look  out th roug h  oth

ey es  ou et to feel th in  is it lac es  an d  orld  ou ould  ev er oth erw is e ow  ou learn  th
ev ery on e els e out th ere is  a m e,  as  w ell.  ou’ re ein g  om eon e els e,  an d  w en  ou return  to ou
ow n  w orld  ou’ re oin g  to e lig tly  an ed  m ath y  is  a tool for uild in g  eop le in to roup  
allowing us to function as more than self-obsessed individuals. You’re also finding out something 
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at 
r 
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as 
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y ou read  itally  im ortan t for m ak in g  our ay  in  th e orld  d  it  th is  e orld  oes t a e to 
e lik e th is  in s  an  e ifferen t. ” 

Gaiman also makes the case for the importance of escapist fiction in children’s lives, 

f ou w ere trap ed  in  an  im os ib le ituation  in  an  un leas an t lac e,  w ith  eop le w o 
m ean t ou ill,  an d  om eon e offered  ou a tem orary  es ap e,  w y  w ould t ou tak e it?  d  
escapist fiction is just that: fiction that opens a door, shows the sunlight outside, gives you 
a lac e to o w ere ou are in  on trol,  are w ith  eop le ou w an t to e w ith  an d  ook s  are 
real lac es  m ak e o m is tak e ab out th at)  an d  m ore im ortan tly  urin g  our es ap e,  ook s  
an  als o iv e ou ow led e ab out th e w orld  an d  our red ic am en t,  iv e ou w eap on ,  
iv e ou arm or:  real th in  ou an  tak e ac k  in to our ris on  ills  an d  ow led e an d  

tools  ou an  us e to es ap e for real.  s  RR olk ien  rem in ed  us  th e on ly  eop le w o 
in eig h  ag ain t es ap e are ailers . 

 e es ig n  lan uag e arts  urric ulum  let us  en ure th at leas ure read in  es ap is t  read in ,  
on tin ues  to a e a lac e es id e th e los e read in g  of om lex  tex ts  tud en ts  are erform in g  w ith  

th eir teac er  W e eed  ot et aug t up  in  eith er/ or  is  aliforn ia ELA/ELD Framework  c h allen g es  
teac ers  to m ak e room  oth  for an d  in  tud en ts  read in g  liv es . 

v p y w w . A n ’ s : T h w d n ’ h v
b . T h g c b d

I y p p s s , p p p h
y s y p c h n ’ y A n

p g h y c p y b ( b
p , n ; p , d y c b

c g y k n g y p g y s
g y g s y c b y p . S k k n g

y c c A J T d , p h
v s c j

A s w d g c , s p g , “ c ” g
c h v p b c c p s p

h . n n g c h . T h C
h b s ’

Reading in a Digital World 
S om e futuris ts  ar ue th at tod a s  tud en ts  o lon er a e th e atien e for w or s  on  a rin ted  

ag e.  s  it tim e teac ers  im ly  ac ep t th at tod a s  tud en ts  o lon er a e th e in lin ation  to read  
an th in g  m ore om lex  th an  a eries  of tw eets ?  re our ild ren  fun am en tally  ifferen t from  
as t en eration ?  W ean ed  on  th e lig tn in uic k  ac es s  an d  rillian t im ag es  of th e tern et an d  

ad ic ted  to th e on tan t ex an e of oc ial m ed ia,  o th ey  eed  a m ore in terac tiv e,  ig ital learn in g  
en v iron m en t to th riv e? 

g y ’ s n g h v p c d p
p

e ev id en e up ortin g  th is  iew  is  ow erful an d  
ers uas iv e.  an e on ig al,  a am e es ig er ork in g  at 

th e titute for th e uture,  ex lain s  th at on lin e am es  are 
o om ellin g  ec aus e th ey  rom ote lis ful rod uc tiv it ”  
am ers  feel th ey  are ac om lis in g  om eth in g  im ortan t,  th at 

the battles they are fighting have “epic meaning,” and that they 
an  e th eir es t elv es  in  th is  irtual en iron m en t.  e as  a 
oin t.  W y  els e w ould  eop le all o er th e w orld  in es t th ree 
illion  ours  a w eek  la in g  id eo am es ?  y  th e ag e of 1  

th e a erag e am er w ill a e en t 0  ours  la in g  id eo 
am es  ap ro im ately  th e am e am oun t of tim e en t in  ool 
etw een  rad es  5  an d   t is  o w on er th at a en eration  

of ild ren  th e am e ild ren  os e P  read in g  ores  are 

I h s p c y ’ s n g h v c
y c p s A c h d d

p g s h g - q c b I n
d c s c h g s d n d

T h c s p v p
p J M c G g d n w Imagine if students put a 

comparable amount of effort 
into reading that they do 
into video games. Imagine 
if students felt so “blissfully 
productive” at the end of 
every school day that they 
were eager to return on the 
morrow for more. 

below proficient, are becoming expert gamers. Imagine if students put a comparable amount of effort 
in to read in g  th at th ey  o in to id eo am es  m ag in e if tud en ts  felt o lis fully  rod uc tiv e”  at th e 
en d  of ev ery  ool ay  th at th ey  w ere eag er to return  on  th e m orrow  for m ore. 

fortun ately  teac in g  literature as  too often  een  an  oc as ion  for teac ers  w o ow  an d  lo e 
ook  to ow as e at th ey  lo e an  ow  off at th ey  ow  tud en ts  om e a a  from  uc h  

classes—and this is when they are done well—in awe of their teachers but with little confidence in 
their own ability to read literature. Louise Rosenblatt said that, “The problem that a teacher faces first 
of all,  th en ,  is  th e c reation  of a s ituation  fav orab le to a v ital ex p erien c e of literature.  U n fortun ately ,  
m an y  of th e rac tic es  an d  m uc h  of th e ton e of literature teac in g  a e rec is ely  th e op os ite effec t”  

  las room s  from  res ool th roug h  olleg e ould  e lac es  w ere th at ital ex erien e of 
literature tak es  p lac e ev ery  d ay . 
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I t is  un realis tic  to th in k  th at tud en ts  w ill eer w en  th eir teac er an s  out op ies  of a 
ak es eare lay  or a H om eric  ep ic — let alon e Tess of the d’Urbervilles or The Grapes of Wrath.  e 
eer w eig t of th e olum es  is  aun tin  ut th is  is  ot a rec en t ev elop m en t in  teen ag e eh a ior.  
oles en t roan s  m as k  a eep  un er for m ean in  ey  als o m as k  tud en ts  fear th at th ey  w ill 

ot e ab le to o th is  ork  or ill th ey  e ab le to— ith out th e elp  of a illed  teac er  tead  
of m ak in g  th e ex us e th at tod a s  tud en ts  o ot a e th e oc ab ulary  ac roun d  ow led e,  or 

s c h h h h d c
S h p p T h
s h h v d g . B n d b v
A d c g d h g g . T h s ’
n b d w . N w b w h s k h . I n s

c y ’ s d n h v v , b k g k n g
s tam in a to read c om p lex literature, w e n eed to d es ig n les s on s 
th at uild  read in g  m us les  ag e y  ag e.  

Lily  W on g  illm ore,  a lon tim e res ear er in to lis  
lan uag e learn in  as  m ad e an  im as ion ed  lea to teac ers  
ot to um b  ow n  tex ts  for lis h  learn ers  W orried  ab out th e 
rad ual eros ion  of th e om lex ity  of tex ts ”  offered  to tud en ts ,  

Fillmore posits that when teachers offer only simplified materials 
to th eir lis  learn ers  it is  ic en es  run  am ok  W ile e 
acknowledges that for the first year or two English learners 
 eed  altered  or altern ate tex ts ,  ultim ately  th ey  d es erv e th e 
 h allen g e of ric h  literature.  

eac in g  literature oes  ot m ean  rag in g  tud en ts  ic in g  
and screaming through works they hate and poems they find 

b c p b pInstead of making the 
excuse that today’s students 
do not have the vocabulary, 
background knowledge, or 
stamina to read complex 
literature, we need to 
design lessons that build 
reading muscles page by 
page. 

n
c

F g - c h E n g h
g g , h p s p h

n d d E n g .
“ g c p s

E n g h , “ n s . ” h s h

T h d n d g s k k

op aq ue.  t m ean s  urturin g  th e ex t en eration  of read ers — read ers  w o on e ay  m ay  oos e to uy  
a tic et for a erform an e of Twelfth Night,  w o w ill ex ited ly  or er th e lates t am es  M rid e o el for 
their e-reader, who can find solace in poetry during times of trouble. Much is made of the economic 
im ac t of ed uc ation  an d  ow  m eric a eed s  an  ed uc ated  op ulac e in  or er to e lob ally  om etitiv e,  
ut of eq ual im ortan e is  rep arin g  tud en ts  earts  an d  m in s  for w atev er th e future m ay  old .  
riters  from  eor e rw ell to az uo ig uro  from  ar aret tw ood  to an rae Lee a e arn ed  

us  of th e an er of tec olog y  w en  iv or ed  from  um an it  ut un les s  tud en ts  read  an d  eed  th eir 
w arn in s  w e m ay  e ead in g  ot for th e es t of all os ib le w orld s  ut for th e w ors t.  

I n n g h d c h b
k p c h c d J c B n v

p h A n p d b g c p
b p c p s ’ h d h h
W G g O K I s h , M g A C h g - h v w

d g h n h d c h y , b s h
g b h n b p s b

Access to Books Is a Human Right 
ild ren  an d  ad ults )  w o read  o ot o o to en lar e th eir oc ab ularies  or to im ro e th eir 

read in g  om reh en ion  or to uild  ac roun d  ow led e.  W ile all of th es e th in s  m ay  oc ur as  th ey  
ev our ook  after ook  read ers  read  ec aus e it feels  ood  n  er m em oir An American Childhood, 

ie D illard  rec alls  ow  it w as  for er to read  as  a ild .  

aren ts  a e o id ea at th eir ild ren  are up  to in  th eir ed room  ey  are read in g  th e 
am e arag rap s  o er an d  o er in  a tup or of iolen t lood ed  eir leg s  are lim p  w ith  

horror. They are reading the same paragraphs over and over, dizzy with gratification as the 
young lovers find each other in the French fort, as the boy avenges his father, as the sound 
of m us ets  in  th e w ood s  ig als  th e en d  of th e ieg e.  ey  ould  ot m o e if th e ous e 
caught fire. They hate the actual world. The actual world is a kind of tedious plane where 
w ells  an d  oes  to ool,  th e od  th e orin g  od y  w ic h  ous es  th e ey es  to read  th e 

books and houses the heart the books enflame. The very boring body seems to require 
an  in or in ately  ig  ery  orin g  w orld  to eep  it up  a w orld  w ere ou a e to en d  far 
too m uc h  tim e,  a e to do  tim e lik e a ris on er  alw a s  look in g  for a an e to lip  aw a  to 
es ap e ac k  om e to ook  or es ap e ac k  om e to an y  on en tration — fan iful,  m en tal,  
or ic al— ere ou an  los e ours elf at las t.  lth oug   as  un ry  all th e tim e,   ould  
ot ear to old  till an d  eat;  it as  too ull a th in g  to o  an d  ad  o ap eal eith er to 
ourag e or to im ag in ation   . 

C h ( h d n d s g v p v
c p s b b k g k n g h g c

d b b , b g . I h
A n n h h c h

P h v n w h c h b s : T h
s p h v v s v b s h . T h

k s n s T h c n v h

d , g s c h b y , b b h h

d b , v b k , h y h v s p
h v p , y c h c s y ,

c b h b s , c b h c c c
p h y s w h y c y A h I w h g I c

n b h s w d d , h n p
c ( 1 9 8 8 , 1 0 0 )
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Read ers  lik e ie illard  los e th em elv es  in  ook  th e ay  am ers  los e th em elv es  in  World of 
Warcraft .  T h e H arry  P otter an d  Hunger Games eries  rod uc ed  oun g  read ers  w o earn ed  for th e 
next installment, loved talking about what they were reading, and had no trouble finding time in their 
us y  ig ital liv es  to read  e rob lem  is  ot a lac k  of tim e ut of es ire.  tud en ts  w o o ot lo e 
ook  often  a e eld om  ex erien ed  th e in  of th rill ie illar  es rib es  e reas on  a  e 

that they do not read with sufficient fluency for the work of reading to move to the background and 
th e leas ure of read in g  to e aram oun t.  oth er reas on  oun g  read ers  turn ed  ac k  to th eir am e 
on trollers  m ay  e th at th eir teac ers  w eren t uic k  en oug h  to erv e 

A n n D s b s w g s
s p y h y

b

up  th e ex t ook  ook s  lik e ilip  ulm an s  The Golden Compass  or 
M ad elein e L E n g le’ s  A Wrinkle in Time. 

M a e th e oor lam m ed  eh in d   Row lin g  an d  uz an e ollin s  
ec aus e th ere are too few  lib rarian s  in  our ools  or ec aus e all o er 
m eric a ub lic  lib raries  th os e tes tam en ts  to th e m eric an  ream  are 
uttin g  taff an d  urtailin g  th eir ours  n  th e am e of th e aliforn ia 

ELA/ELD Framework  w e m us t w ork  to rev ers e th es e tren  as y  
ac es s  to ook s  is  a um an  rig t an d  a iv iliz ed  oc iet s  res on ib ilit . 

d . T h p n b d S h d n v
b s h v s p c k d A n n D d d c . O n m y b

p b p A n y b g
c b h ’ q s

n b , b P h P ’
’

y b d s b J . K . S n C
b s c h b v
A p , A D ,
c s c h . I n C

, d s . E
c b h h c s y ’ p s y

A  ey  rin ip le uid in g  th e ev elop m en t of th is  fram ew ork  w as  th at oolin g  m us t elp  all 
tud en ts  ac iev e th eir ig es t oten tial.  art of th is  oolin g  in lud es  ill in  literac y  an d  lan uag e 

an  as  is us ed  in  th e in trod uc tion  to th is  ELA/ELD Framework  ro id in g  in iv id uals  w ith  ac es s  to 
ex traor in ary  an d  ow erful literature th at w id en s  ers ec tiv es  illum in ates  th e um an  ex erien e,  
an d  eep en  un ers tan in  of elf an d  oth ers  n  0  oh n  am  rote in to th e as ac us etts  
on titution  W is om  an d  ow led e,  as  w ell as  irtue,  iffus ed  en erally  am on g  th e od y  of th e 
eop le,  ein g  ec es ary  for th e res erv ation  of th eir rig ts  an d  lib erties  an d  as  th es e ep en d  on  
read in g  th e op ortun ities  an d  ad an tag es  of ed uc ation  in  th e arious  arts  of th e oun try  an d  

am on g  th e ifferen t or ers  of th e eop le,  it all e th e uty  of leg is latures  an d  m ag is trates  in  all 
future eriod s  of th is  om m on w ealth  to eris h  th e in teres ts  of literature an d  th e ien es  an d  all 
s em in aries  of th em ” 

Let us  em b rac e our d uty  to c h eris h  th e in teres ts  of literature.  

k p c g d s c h h
s h h h p P s c h c s k g

d , d c s , p v d c
d “ p p p , h p c

d s d d g s s . ” I 1 7 8 J A d s w M s h
C s , “ d k n g v d g b
p b n s p h ; d
s p p v v p c ,

d d p s h b d ,
p c , c h s c c ,

.

Easy access to books 
is a human right and 
a civilized society’s 
responsibility. 
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Book Resources for Teachers
One of the most important decisions teachers make is choosing books for their students. Selecting

which books to teach, which to use in readers’ circles, titles for classroom libraries, as well as 
suggestions for summer reading lists demands an enormous amount of reading and requires help. 

The CDE Recommended Literature List at http://www.cde.ca.gov/ci/cr/rl/ is a searchable database
of books to help students, teachers, and families find books that entertain, inform, and explore new 
ideas, cultures, and experiences. Some of the search categories that can be used for selection include
the author, title, illustrator or translation; grade-level span; language of a book if other than English or
if the title is bilingual; cultural designations; genre; classification; curriculum connections; awards; and
discipline and topics or areas of focus within an academic discipline. 

The lists that follow offer a plethora of outstanding books to stimulate students’ minds and nouris
their hearts.

Prize Winning Books for Young Readers
Blue Peter Book Award (awarded in the United Kingdom to authors and illustrators of children’s books 
for either the best story or the best book with facts)  
http://www.booktrust.org.uk/prizes/2

Caldecott Medal winners and honor books (awarded to artists of American picture books for children) 
http://www.ala.org/alsc/awardsgrants/bookmedia/caldecottmedal/caldecottmedal 

CILIP Carnegie & Kate Greenaway Book Award (awarded in the United Kingdom by librarians for 
outstanding books for children and young people and for outstanding books in terms of illustration) 
http://www.carnegiegreenaway.org.uk

Coretta Scott King Book Award (awarded to authors and illustrators of African descent whose books 
promote an understanding and appreciation of the “American Dream”)  
http://www.ala.org/emiert/cskbookawards

Geisel Award (awarded to authors and illustrators of an American book for beginning readers) 
http://www.ala.org/alsc/awardsgrants/bookmedia/geiselaward

Golden Kite Author Award and Golden Kite Illustration Award (presented to children’s book authors 
and artists by their fellow authors and artists) 
http://www.scbwi.org/awards/golden-kite-award/125854-2/ 

Hugo Award (aka the Science Fiction Achievement Award) 
http://www.thehugoawards.org/ 

Jefferson Cup Award (honors a biography, historical fiction, or American history book that helps 
promote reading about America’s past) 
http://www.vla.org/the-jefferson-cup-award 

Lee and Low Books New Voices Writers Award (awarded for a children’s picture book by a writer of 
color) 
http://www.leeandlow.com/p/new_voices_award.mhtml

Nebula Award (presented by Science Fiction and Fantasy Writers of America for the best novel, 
novella, novelette, and short story)  
http://www.sfwa.org/2011/05/nebula-award-winners-announced/ 
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Newbery Medal winners and honor books (awarded to authors of American literature for children) 
http://www.ala.org/alsc/awardsgrants/bookmedia/newberymedal/newberyhonors/newberymedal 

Pura Belpré Medal (presented to Latino/Latina writers and illustrators whose works best portray, 
affirm, and celebrate the Latino cultural experience) 
http://www.ala.org/alsc/awardsgrants/bookmedia/belpremedal 

Scott O’Dell Historical Fiction Award  
http://www.scottodell.com/Pages/ScottO%27DellAwardforHistoricalFiction.aspx 

Schneider Family Book Award (honors authors or illustrators for books that portray an aspect of living 
with a disability) 
http://www.ala.org/awardsgrants/awards/1/apply 

Stonewall Book Award (honors books that relate to the gay/lesbian/bisexual/transgender experience) 
http://www.ala.org/awardsgrants/awards/177/all_years 

Outstanding Nonfiction for Young Readers 
Booklist Editors’ Choice Nonfiction Books for Youth 
http://www.ala.org/awardsgrants/booklist-editors-choice-books-youth 

California Reading Association’s Eureka! Nonfiction Children’s Book Award 
http://www.californiareads.org/display.asp?p=awards_eureka 

Cook Prize (honors science, technology, engineering, and math (STEM) picture books) 
http://www.bankstreet.edu/center-childrens-literature/cook-prize/ 

Orbis Pictus Award (for outstanding nonfiction) 
http://www.ncte.org/awards/orbispictus 

Robert F. Sibert Informational Book Medal 
http://www.ala.org/alsc/awardsgrants/bookmedia/sibertmedal/sibertpast/sibertmedalpast 

Prize Winning Books and Authors for Older Readers 
American Library Association Alex Award (awarded to fiction or nonfiction works published for adults 
with significant appeal to teen readers) 
http://www.ala.org/yalsa/booklists/alex 

California Book Award (awarded to literature within California) 
http://www.commonwealthclub.org/node/65620 

Costa Book Award (presented to authors from the United Kingdom and Ireland) 
http://www.costa.co.uk/costa-book-awards/welcome/ 

Los Angeles Times Book Award 
http://events.latimes.com/bookprizes/previous-winners/winners-by-award/ 

Man Booker Prize (awarded to the best fiction book of the year by the Booker Prize Foundation 
promoting contemporary fiction) 
http://www.themanbookerprize.com/ 

Michael L. Printz Award for Excellence in Young Adult Literature 
http://www.ala.org/yalsa/printz 
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National Book Award (awarded by a consortium of book publishing groups to exceptional books 
written by Americans, given in the categories of fiction, nonfiction, poetry, and young people’s 
literature)  
http://www.nationalbook.org/nba2013.html 

National Book Critics Circle Award 
http://bookcritics.org/awards 

Nobel Prize Winners in Literature  
http://www.nobelprize.org/nobel_prizes/literature/ 

PEN Literary Award (recognition to writers of fiction, science writing, essays, sports writing, 
biographies, children’s literature, translation, drama, or poetry) 
http://www.pen.org/blog/announcing-2013-pen-literary-award-winners 

Pulitzer Prize winners  
http://www.pulitzer.org/bycat 

Outstanding Nonfiction for Older Readers 
American Library Association Notable Government Documents  
http://www.ala.org/awardsgrants/notable-government-documents 

American Rhetoric’s Top 100 Speeches 
http://www.americanrhetoric.com/top100speechesall.html 

California Department of Education, California Remembering September 11, 2011 
http://www.cde.ca.gov/ci/cr/lb/sept11.asp 

YALSA Award for Excellence in Nonfiction 
http://www.ala.org/yalsa/nonfiction-award 

Outstanding Books Chosen by Young Readers for Young 
Readers 
American Library Association Teens Top Ten  
http://www.ala.org/awardsgrants/teens-top-ten 

California Young Reader Medal winners 
http://www.californiayoungreadermedal.org/winners/ 

International Reading Association Young Adults’ Choices 
http://www.literacyworldwide.org/get-resources/reading-lists/young-adults-choices-reading-list 

Recommendations from Organizations 
American Library Association Great Graphic Novels for Teens 
http://www.ala.org/yalsa/great-graphic-novels 

California Library Association Beatty Award Recipients (honors authors of books for children or 
young adults that best promote an awareness of California and its people) 
http://www.cla-net.org/displaycommon.cfm?an=1&subarticlenbr=408 
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Christopher Award (awarded to books which affirm the highest values of the human spirit) 
http://www.christophers.org/page.aspx?pid=217 

Common Core en Español, State Standards Initiative Translation Project, Recommended Books 
https://commoncore-espanol.sdcoe.net/Home 

FOCOL Award (presented by the Los Angeles Public Library Children’s Literature Department given to 
books that feature California content) 
http://focalcentral.org/focalaward.php 

International Reading Association Book Award 
https://www.literacyworldwide.org/about-us/awards-grants/ila-children's-and-young-adults'-book-
awards 

Isabel Schon International Center for Spanish Books for Youth (information about high-quality books 
in Spanish for children and noteworthy books in English about Latinos) 
[Invalid link remove March 1, 2018]
Mildred L. Batchelder Award (presented to an American publisher for a children’s book originally 
published in a foreign language in a foreign country, and subsequently translated into English and 
published in the US) 
http://www.ala.org/awardsgrants/mildred-l-batchelder-award 

National Council for Social Studies trade books for young people 
http://www.socialstudies.org/notable 

National Science Teachers Association trade books for students K–12 
http://www.nsta.org/publications/ostb/ostb2013.aspx 

Northern California Book Award (given to Northern California authors) 
http://www.nciba.com/book-awards.html 

Reading Rockets (education initiative of WETA) Latino and Spanish-Language Favorites 
http://www.readingrockets.org/articles/books/c367 

University of Toledo Diversity Book Award (chart of book awards for diversity awarded by different 
organizations) 
http://libguides.utoledo.edu/content.php?pid=70654&sid=523405 

Young Adult Library Services Association Outstanding Books for the College Bound 
http://www.ala.org/yalsa/outstanding-books-college-bound 

“Best Books” lists 
Alma Flor Ada, Professor Emerita at the University of San Francisco (reading lists for English and 
Spanish, including supporting book information for teachers) 
http://almaflorada.com/ 

California Readers (yearly list of suggested titles of California authors and illustrators to consider for 
library purchases) 
http://www.prweb.com/releases/2011/11/prweb1021444.htm 

Center for the Study of Multicultural Children’s Literature 
http://www.patmora.com/images/blog-best-multi-2013.pdf 

Classic literature from the Cincinnati and Hamilton County Library 
http://www.cincinnatilibrary.org/booklists/?id=classics 
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The Guardian’s 100 greatest novels of all time 
http://www.theguardian.com/books/2003/oct/12/features.fiction

The Guardian’s 100 greatest nonfiction books of all time 
http://www.theguardian.com/books/2011/jun/14/100-greatest-non-fiction-books

Isabel Schon International Center for Spanish Books for Youth  
[Invalid link removed March 1, 2018]
Kirkus Book Reviews 
https://www.kirkusreviews.com/

The Modern Library 100 Best Novels 
http://www.modernlibrary.com/top-100/100-best-novels/

The Modern Library 100 Best Nonfiction Books 
http://www.modernlibrary.com/top-100/100-best-nonfiction/

National Education Association Bilingual Booklist – Lectura Recomendada 
http://www.nea.org/grants/bilingual-booklist.html 

New York Times best literary biographies 
http://www.nytimes.com/ref/books/literary-biographies.html

The Top Ten Essays Since 1950 
http://www.publishersweekly.com/pw/by-topic/industry-news/tip-sheet/article/54337-the-top-10-
essays-since-1950.html

School Library Journal reviews and best books 
http://bookverdict.com/ 

Washington Post best presidential biographies 
http://www.washingtonpost.com/blogs/the-fix/wp/2012/12/05/the-best-of-the-best-presidential-
biographies-2/

Poetry Recommendations
The Boston Globe best poetry list 
http://www.bostonglobe.com/arts/books/2013/12/28/best-poetry/UZDnx2360CfH1lO1hDX95H/story.
html

Children’s Literature Council 
http://www.childrensliteraturecouncil.org/myra_cohn_livingston_award.htm 

Great Poems to Teach 
http://www.poets.org/page.php/prmID/86

The Poetry Foundation  
[Invalid link removed March 1, 2018]
Poem Hunter Top 500 poems 
http://www.poemhunter.com/p/m/l.asp?p=1&l=top500 (link no longer available)

Poems to Memorize 
http://www.poets.org/viewmedia.php/prmMID/17111
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Common Core State Standards for ELA/Literacy 
Academic Language and Literacy (http://jeffzwiers.org) 
This site is focused on helping educators accelerate and deepen students’ learning of academic 
language, literacy, and content understandings in all classrooms. The site provides information and 
tools to help teachers, schools, and parents to build language, literacy, thinking, and content in all 
students. 

Achieve the Core (Student Achievement Partners) (http://www.achievethecore.org/) 
The achievethecore.org site provides free, high-quality resources compiled by Student Achievement 
Partners (developers of the CCSS) for educators implementing the CCSS, including professional 
learning modules, handouts, presentations, sample lessons, and lesson videos on the foundations of 
English language arts and literacy across subjects. 

America Achieves  (http://commoncore.americaachieves.org/) 
This Web page offers support to leaders and communities to build high quality educational systems 
and success for students in careers, college, and citizenship. The support includes disseminating tools 
for implementing the CCSS, such as lesson plans, videos, and professional development on assessing 
the quality of resources. 

CDE Child Development Division Resources (http://www.cde.ca.gov/sp/cd/re/cddpublications. 
asp) 
This Web page offers information and resources regarding early education, including publications 
related to the alignment of the Common Core State Standards and the California preschool learning 
foundations and an implementation guide for transitional kindergarten. 

CDE Common Core State Standards Resources (http://www.cde.ca.gov/ci/cc/) 
This Web page offers information, download links, and FAQs related to the California Common Core 
State Standards in English language arts, literacy, and mathematics. In addition, all County Offices of 
Education have resources on their Web sites to support the implementation of the standards. 

CDE CCSS Professional Learning Modules for Educators (http://www.cde.ca.gov/re/cc/ccssplm.  
asp) 
This Web page links to professional learning modules (PLMs) that support educators in delivering 
curriculum aligned to the CCSS to all pupils. Topics including a general overview of the standards, 
reading of informational text, writing to inform, argue, and analyze, content literacy in technical 
subjects, and an overview of the CA English Language Development Standards. These modules are 
available online at no cost. 

CDE English Language Arts  (http://www.cde.ca.gov/ci/rl/index.asp) 
This Web page is an index to current curriculum frameworks and content standards, instructional 
materials and resources, and a collection of recommended literature for students in kindergarten 
through grade twelve. 

CDE Reading/Language Arts Professional Development (http://www.cde.ca.gov/pd/ca/rl/)  
This Web page offers resources for professional development to improve classroom instruction in 
reading and language arts. It includes links to the Parent Handbook for English Language Arts, the 
Striving Readers Comprehensive Literacy Program, and outside resources for teaching reading. 
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California Reading and Literature Project (http://csmp.ucop.edu/crlp)
This project provides professional development programs, resources, and research in language 
and literacy instruction, including a focus on academic English language development, and links 
universities with schools and districts in collaborative partnerships.

The California Subject Matter Project (http://csmp.ucop.edu)
The California Subject Matter Project (CSMP) professional development programs support teachers’ 
use of standards and literacy strategies to foster achievement among all students, especially English 
learners and students with low literacy and content-area knowledge. CSMP programs provide research-
based, classroom-tested, and discipline-specific strategies to support student literacy. 

California Writing Project (http://csmp.ucop.edu/home/program_list/?projids=28)
The California Writing Project provides professional development programs, resources, and research to 
improve student writing and learning by improving the teaching of writing.

Common Core en Español (https://commoncore-espanol.sdcoe.net/) 
As part of the State Standards Initiative Translation Project, housed at the San Diego County Office of 
Education, the Common Core en Español is the Spanish version of the Common Core State Standards 
for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.

Common Core Standards Matrix for the Nutrition Competencies, Grades K–6 (http://
projecteat.acoe.org/sites/default/files/Common%20Core%20Standards%20Matrix%20for%20the%20 
Nutrition%20Competencies.pdf)  
This matrix, used and developed by the Alameda County Office of Education, links all the Nutrition 
Competencies to the CA CCSS for ELA/Literacy and CCSSM as well as to Science, Physical Education, 
and Social Studies standards for kindergarten through grade six. 

Council of Chief State Officers (CCSSO) (http://www.ccsso.org/Resources.html)
CCSSO is nonpartisan organization of public officials who head departments of elementary and 
secondary education throughout the nation. CCSSO provides leadership, advocacy, and technical 
assistance on major education issues, including resources on the implementation of the CCSS. 

Edmodo Basal Alignment Project (https://www.edmodo.com/) 
The Basal Alignment Project (BAP) builds district capacity to better align existing materials to the CCSS 
for ELA/Literacy while new materials are being developed and published. School districts, publishers, 
educator organizations, and others can link to the site or download and adapt materials that can be 
widely available to teachers and students. 

International Education and Resource Network (http://us.iearn.org/projects)
The International Education and Resource Network (iEARN) is a non-profit organization enabling young 
people worldwide, working in collaboration and dialogue, to make a meaningful contribution to the 
health and welfare of the planet and its people by engaging in respectful dialogue and collaborative 
action. The iEARN web site has teacher-designed lessons that link projects to the CCSS and support 
educators in using technologies to promote student interaction in global project

ILA – ELA Common Core State Standards (https://www.literacyworldwide.org/blog/literacy-
daily/2012/10/08/ira-releases-guidance-for-ela-common-core-state-standards)
The International Literacy Association (ILA) offers a variety of tools to help in the process of 
implementing the CCSS for ELA/Literacy. (ILA was formerly known as the IRA, International Reading 
Association.)
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Linking Language Arts and Nutrition (http://www.californiahealthykids.org/nutrition_
 
languagearts) 

This Web page resource was developed by the Network for a Healthy California of the California 

Department of Public Health (Network) and the California Healthy Kids Resource Center to support 
Network-funded, student-based programs to provide effective, standards-based language arts and 
nutrition instruction. Each lesson addresses the CA CCSS in ELA/Literacy and in health education.
 

NCTE Resources Supporting Students in a Time of Core Standards (http://www.ncte.org/
 
standards/common-core) 

This Web page from the National Council of Teachers of English offers books, online learning, journal 
articles, and lesson plans. 


Teaching Channel (https://www.teachingchannel.org) 

The Teaching Channel is a video showcase of inspiring and effective teaching practices in schools to 

improve the outcomes of all students. The video library offers educators a wide range of subjects for 

grades K–12 and includes information on alignment with the CCSS and ancillary materials for teachers 
to use in their own classrooms. 


TextProject (http://www.textproject.org)
 
This project aims to bring beginning and struggling readers to high levels of literacy through a variety 
of strategies and tools, particularly the texts used for reading instruction. Priorities include creating 

projects and prototypes for student reading programs, providing teacher support resources and 

classroom reading activities, and supporting and disseminating related research. 


U.S. Department of Education—Lessons in Reading/Language Arts (http://free.ed.gov/
 
english-language-arts/reading/- link no longer available)
 
This Web page provides a source of lessons and units for teaching reading and language arts.
 

English Learners 
CDE English Language Development Standards (http://www.cde.ca.gov/sp/el/er/eldstandards.
 
asp?print=yes) 

This Web page links to the California English Language Development (CA ELD) Standards adopted in 
November 2012 and the standards implementation plan and resources. 


CDE English Learners (http://www.cde.ca.gov/sp/el/)
 
This Web page provides a set of links to programs and information to improve the language 

proficiency of English learners and help them meet content standards adopted by the State Board of 
Education.
 

CDE State Seal of Biliteracy (http://www.cde.ca.gov/sp/el/er/sealofbiliteracy.asp)
 
The State Seal of Biliteracy (SSB) provides recognition to high schools students who have 

demonstrated proficiency in speaking, reading, and writing in one or more languages in addition 
to English. This Web page offers information and resources for a school district, county office of 
education, or charter school for the criteria to establish the SSB award. The SSB insignia is affixed to 
the diploma or transcript of each qualifying student.   

Colorín Colorado (http://www.colorincolorado.org/) 
A free Web-based service that provides information, activities, and advice for educators and Spanish-
speaking families of English language learners. 
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Council of Chief State School Officers (CCSSO) – State Collaboratives on Assessment 
and Student Standards (SCASS) – ELLs ( h ttp : / / w w w . c c s s o. org / Res ourc es / P rog ram s / E n g lis h _ 
Lan g uag e_ Learn ers _ ( E LL) . h tm l) 
T h e E n g lis h lan g uag e learn er ( E LL) S C A S S c on s titutes th e on ly n ation al, s us tain ed forum am on g s tate 
ed uc ation ag en c ies , res earc h ers , an d p olic y ex p erts on is s ues of s tan d ard s an d as s es s m en t for E n g lis h 
lan g uag e learn ers . T h e E LL S C A S S ex p lores is s ues of p olic y im p lem en tation , p artic ularly foc us in g 
on th e c on n ec tion of th e s tan d ard s an d as s es s m en t s y s tem to s tate p olic ies th at affec t in s truc tion , 
c urric ulum , p rofes s ion al s up p orts , an d lead ers h ip for E LLs . T h e E LL S C A S S W eb p ag e is up d ated 
reg ularly w ith in form ation ab out th e org an iz ation ’ s v arious foc i an d ac tiv ities . 

Culturally R esponsiv e T eaching ( h ttp : / / w w w . allian c e. b row n . ed u) 
T h e E d uc ation A llian c e, a d ep artm en t at B row n U n iv ers ity , p rom otes ed uc ation al c h an g e to p rov id e all 
s tud en ts eq uitab le op p ortun ities to s uc c eed . T h ey ad v oc ate for p op ulation s w h os e ac c es s to ex c ellen t 
ed uc ation h as b een lim ited or d en ied . T h e E d uc ation A llian c e p artn ers w ith s c h ools , d is tric ts , an d s tate 
departments of education to apply research findings in developing solutions to educational challenges. 
T h ey foc us on d is tric t an d s c h ool im p rov em en t, w ith s p ec ial atten tion to un d erp erform an c e an d is s ues 
of eq uity an d d iv ers ity , an d d es ig n an d d eliv er ex p ert s erv ic es aroun d p lan n in g , p rofes s ion al learn in g , 
an d res earc h an d ev aluation . 

De Orilla a Orilla (From Shore to Shore) ( w w w . orillas . org ) 
D e O rilla a O rilla is an in tern ation al teac h er- res earc h er p roj ec t foc us ed on d oc um en tin g p rom is in g 
c las s room p rac tic es for in terc ultural learn in g ov er g lob al learn in g n etw ork s . I t is an in tern ation al 
c learin g h ous e for es tab lis h in g lon g - d is tan c e team - teac h in g p artn ers h ip s b etw een p airs or g roup s of 
teac h ers form in g “ p artn er” c las s es w ith a m ultin ation al an d m ultilin g ual foc us ( in c lud in g p rim arily 
S p an is h , E n g lis h , F ren c h , P ortug ues e, H aitian , an d A m eric an an d F ren c h C an ad ian S ig n Lan g uag es ) . 

U nderstanding  L ang uag e ( h ttp : / / ell. s tan ford . ed u/ ) 
A n in itiativ e aim ed to h eig h ten ed uc ator aw aren es s of th e c ritic al role th at lan g uag e p lay s in th e 
C C S S an d th e N ex t G en eration S c ien c e S tan d ard s an d s eek s to im p rov e ac ad em ic outc om es for 
E n g lis h lan g uag e learn ers ( E LLs ) b y d raw in g atten tion to c ritic al as p ec ts of in s truc tion al p rac tic e an d 
b y ad v oc atin g for n ec es s ary p olic y s up p orts at th e s tate an d loc al lev els . T h e in itiativ e team , h ous ed 
at S tan ford U n iv ers ity , h as d ev elop ed an d p res en ted p ap ers an d w eb in ars ad d res s in g lan g uag e an d 
literac y is s ues , an d s ets of teac h in g res ourc es th at ex em p lify h ig h - q uality in s truc tion for E LLs . 

Literacy in Content Areas 
Achieve the Core (Student Achievement Partners) ( h ttp : / / w w w . ac h iev eth ec ore. org / )
 
T h e ac h iev eth ec ore. org s ite p rov id es free, h ig h - q uality res ourc es c om p iled b y S tud en t A c h iev em en t 

P artn ers ( w riters of th e C C S S ) for ed uc ators im p lem en tin g th e C C S S , in c lud in g p rofes s ion al learn in g
 
m od ules , h an d outs , p res en tation s , s am p le les s on s , an d les s on v id eos on th e foun d ation s of E n g lis h
 
lan g uag e arts an d literac y ac ros s s ub j ec ts .
 

T he Arts and the Common Core:  A R ev iew  of Connections Betw een the CCSS and 

the N ational Arts Standards Conceptual F ramew ork ( h ttp : / / n c c as . w ik is p ac es . c om /
 
C om m on + C ore+ A lig n m en t)
 
A rep ort releas ed b y th e C olleg e B oard , in c ollab oration w ith th e N ation al C oalition for C ore A rts
 
S tan d ard s , th at d etails th e alig n m en t b etw een th e C C S S for E LA an d m ath em atic s an d th e N ation al 

C ore A rts S tan d ard s .
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http://www.achievethecore.org/
http://nccas.wikispaces.com/Common+Core+Alignment
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Calisphere ( h ttp : / / w w w . c alis p h ere. un iv ers ity ofc aliforn ia. ed u/ )
C alis p h ere is th e U n iv ers ity of C aliforn ia’ s free p ub lic g atew ay to a w orld of p rim ary s ourc es , in c lud in g
p h otog rap h s , d oc um en ts , n ew s p ap er p ag es , p olitic al c artoon s , w ork s of art, d iaries , tran s c rib ed oral 
h is tories , ad v ertis in g , an d oth er un iq ue c ultural artifac ts , rev ealin g th e d iv ers e h is tory an d c ulture 

of C aliforn ia an d its role in n ation al an d w orld h is tory . C alis p h ere’ s c on ten t h as b een s elec ted from
 
th e lib raries an d m us eum s of th e U C c am p us es , an d from a v ariety of c ultural h eritag e org an iz ation s
ac ros s C aliforn ia.
 

G uiding  Principles for the Arts:  G rades K – 12 ( h ttp : / / us n y . n y s ed . g ov / rttt/ d oc s / g uid in g p rin c ip les -
arts . p d f )
 
D av id C olem an , on e of th e p rim ary auth ors of th e C C S S , elab orates on th e relation s h ip b etw een th e 
s tan d ard s an d th e arts .
 

H istory Blueprint ( h ttp : / / h is tory b luep rin t. org / )
 
This site offers curricula, aligned with both the California Content Standards for History–Social Science 
an d th e C C S S for Literac y in H is tory / S oc ial S tud ies , d ev elop ed b y th e H is tory B luep rin t T eam at th e 
California History–Social Science Project. Lessons combine historical investigation, carefully selected 
p rim ary s ourc es , ac tiv ities to s tren g th en read in g an d w ritin g , an d p rac tic e ev aluatin g arg um en ts b as ed 
on h is toric al ev id en c e. 

Los Angeles County Office of Education (LACOE) ( h ttp : / / c om m on c ore. lac oe. ed u/ d oc um en ts / 
p rep arin g _ s tud en ts _ c iv ic _ ed uc ation _ c on n ec tion s . p d f ) 
A p ub lic ation on c iv ic s ed uc ation offered b y LA C O E , “ P rep arin g S tud en ts for C olleg e, C areer an d 
C I T I Z E N S H I P : A G uid e to A lig n C iv ic E d uc ation an d th e C om m on C ore S tate S tan d ard s for E n g lis h 
Lan g uag e A rts an d Literac y in H is tory / S oc ial S tud ies , S c ien c e, an d T ec h n ic al S ub j ec ts . ” 

Next Generation of Science Standards (NGSS) ( h ttp : / / w w w . n ex tg en s c ien c e. org / n ex t- g en eration -
s c ien c e- s tan d ard s ) 
N ew s c ien c e s tan d ard s d ev elop ed th roug h a c ollab orativ e, s tate- led p roc es s m an ag ed b y A c h iev e, an d 
ad op ted b y th e C D E S tate B oard of E d uc ation , are arran g ed ac ros s c on ten t d is c ip lin es an d g rad es . 
T h e N G S S is b as ed on th e Framework for K-12 Science Education d ev elop ed b y th e N ation al Res earc h 
C oun c il. A p p en d ix M in th e N G S S d em on s trates th e c on n ec tion s of th e s c ien c e s tan d ard s to th e C C S S 
for Literac y in S c ien c e an d T ec h n ic al S ub j ec ts . 

Universal Access 
CDE Special Education ( h ttp : / / w w w . c d e. c a. g ov / s p / s e/ )
A W eb p ag e w ith lin k s to in form ation an d res ourc es to s erv e th e un iq ue n eed s of p ers on s w ith
 
d is ab ilities s o th at eac h p ers on w ill m eet or ex c eed h ig h s tan d ard s of ac h iev em en t in ac ad em ic an d
n on ac ad em ic s k ills .
 

Los Angeles Unified School District/Academic English Mastery/Closing the Achievement 
G ap Branch ( h ttp : / / ac h iev e. laus d . n et/ c m s / lib 0 8 / C A 0 1 0 0 0 0 4 3 / C en tric ity / D om ain / 2 1 7 / M E X I C A N % 2 0 
A M E RI C A N _ T E A C H E R% 2 0 G U I D E . P D F ) 
T h is lin k is to th e “ T eac h ers G uid e to S up p ortin g M ex ic an A m eric an S tan d ard E n g lis h Learn ers ” 
p rod uc ed b y th e LA U S D I n s truc tion al S up p ort S erv ic es , A c ad em ic E n g lis h M as tery / C los in g th e 
A c h iev em en t G ap B ran c h . T h e p urp os e of th is g uid e is to s erv e as a referen c e m an ual for teac h ers 
an d an in trod uc tion to th e c h arac teris tic lin g uis tic features of M ex ic an A m eric an Lan g uag e, als o 
referen c ed as C h ic an o E n g lis h . 
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M ulti-Tier System of Supports 
A M ulti- T ier S y s tem of S up p orts ( M T S S ) d es c rib es h ow s c h ools g o ab out p rov id in g s up p orts for eac h 
c h ild to b e s uc c es s ful an d th e p roc es s es an d tools teac h ers us e to m ak e d ec is ion s . W h en c om p ared 
to RtI, MTSS addresses a much broader variety of issues including: the identification of a student 
with specific learning disabilities under IDEA, an individual student problem solving approach to 
in terv en tion s , an d a s tan d ard p rotoc ol ap p roac h to in terv en tion s or p os s ib ly a s c h ool w id e ap p roac h .

U niv ersal Desig n for L earning  Center ( h ttp : / / w w w . ud lc en ter. org / )
T h e N ation al C en ter on U D L s up p orts th e effec tiv e im p lem en tation of U n iv ers al D es ig n for Learn in g
 
(UDL) by connecting stakeholders in the field and providing resources and information on relevant 
top ic s . U D L p rov id es a b luep rin t for c reatin g in s truc tion al g oals , m eth od s , m aterials , an d as s es s m en ts 
that work for everyone—not a single, one-size-fits-all solution but rather flexible approaches that can 
b e c us tom iz ed an d ad j us ted for in d iv id ual n eed s .

U niv ersal Desig n for L earning  Curriculum T oolk it ( h ttp : / / ud l- toolk it. c as t. org / )
T h e T oolk it is an op en - s ourc e W eb ap p lic ation d es ig n ed to s up p ort th e c reation of in terac tiv e,
 
m ultim ed ia c urric ula ac c ord in g to th e p rin c ip les of U n iv ers al D es ig n for Learn in g ( U D L) . T h e feature 
s et in c lud es a s y s tem of s up p orts an d s c affold s b as ed ex p lic itly on th e U D L G uid elin es th at c an b e 
c us tom iz ed to an y c urric ular c on tex t. T eac h ers c an us e th e ap p lic ation to trac k s tud en ts ’ p rog res s ; s ee 
an d c om p are th eir res p on s es , h ig h lig h tin g , an d n otes ; an d p rov id e in d iv id ual or g roup feed b ac k .
 

U CL A Center X ( h ttp : / / c en terx . g s eis . uc la. ed u)
 
U C LA C en ter X is d ed ic ated to d ram atic ally c h an g in g s c h oolin g for un d ers erv ed s tud en ts . C en ter X
p rov id es a un iq ue s ettin g w h ere res earc h ers an d p rac tition ers c ollab orate to d es ig n an d c on d uc t 

programs that prepare and support K–12 teachers and administrators committed to social justice, 
in s truc tion al ex c ellen c e, th e in teg ration of res earc h an d p rac tic e, an d c arin g in urb an s c h ools . 
T og eth er, th es e c om m un ities tran s form p ub lic s c h oolin g th roug h in q uiry an d c h an g e, b y as k in g 
q ues tion s an d s olv in g p rob lem s , fueled b y p as s ion ate res olv e an d p ers is ten t effort. 

Instructional Resources 
American Printing  H ouse for the Blind ( h ttp : / / w w w . ap h . org / )
T h e A m eric an P rin tin g H ous e for th e B lin d p rov id es m aterials to h elp s tud en ts w ith v is ion im p airm en ts
 
ac c es s c urric ulum an d d aily liv in g .
 

California Commission on T eacher Credentialing ( h ttp : / / w w w . c tc . c a. g ov )
T h is W eb s ite p rov id es in form ation ab out c red en tialin g req uirem en ts for C aliforn ia teac h ers . T h e 2 0 0 9
C aliforn ia S tan d ard s for th e T eac h in g P rofes s ion ( C S T P ) are p os ted at h ttp : / / w w w . c tc . c a. g ov / ed uc ator-
p rep / s tan d ard s / C S T P - 2 0 0 9 . p d f.
 

CDE Clearinghouse for Specialized Media and Translations (CSMT) ( h ttp : / / w w w . c d e. c a. g ov /
re/ p n / s m / )
T h e C S M T ( p art of th e C urric ulum F ram ew ork s an d I n s truc tion al Res ourc es D iv is ion ) p rov id es
 
m aterials an d in form ation for s tud en ts n eed in g ac c es s to th e c ore c urric ulum in v arious form ats ( e. g . ,
 
b raille, larg e p rin t) .
 

CDE Instructional Materials Ordering and Distribution System (IMODS) ( h ttp : / / c s m t. c d e.
 
c a. g ov / in d ex . as p x )
 
F ree in s truc tion al m aterials are p rov id ed for s tud en ts w ith d is ab ilities th roug h th e C D E C learin g h ous e 
for S p ec ializ ed M ed ia an d T ran s lation s in v arious form ats s uc h as b raille, larg e p rin t, aud io, d ig ital 

talking books, and electronic files. 
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http://www.udlcenter.org/
http://udl-toolkit.cast.org/
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https://webopac.klas.com/camclive/weborder/index.jsf
https://webopac.klas.com/camclive/weborder/index.jsf


CDE Instructional Materials Price List (http://www3.cde.ca.gov/impricelist/implsearch.aspx)  
The CDE has a searchable list of all state-adopted instructional materials for kindergarten through 
grade eight. The list is updated with each new adoption of instructional materials, and publishers have 
the right to submit price increases for existing lists every two years.
 

CDE Social Content Review (http://www.cde.ca.gov/ci/cr/cf/lc.asp)
 
This Web page includes a searchable CDE database of supplemental instructional materials that have 
passed a social content review. Although these materials are not considered state-approved or state-
adopted, they have met all of the requirements in the Education Code for social content. 

California Learning Resource Network (http://www.clrn.org/home/- link no longer available) 
The California Learning Resource Network (CLRN) Web site provides information and Web links 
on electronic, standards-aligned learning resources (e.g., software, videos, DVDs, CD-ROMs) and 
assessment tools.
 

California State University Transitional Kindergarten Community (http://teachingcommons.
  
cdl.edu/tk/index.html)
The CSU Transitional Kindergarten Community is a community for CSU faculty and educators across 
California preparing educators for Transitional Kindergarten programs and involved in the state’s 
Transitional Kindergarten practices and policies. The Community is part of a CSU system-wide project 
supported by the David and Lucile Packard Foundation. The goals of the project are: (a) to develop 
developmentally appropriate preparation approaches that equip future Transitional Kindergarten 
teachers with the expertise needed to teach young children effectively and (b) to share with educators 
and organizations involved in in-service preparation of current teachers and administrators for 
Transitional Kindergarten in order to enhance the success of the work of each entity.

Digital Chalkboard (https://www.mydigitalchalkboard.org/) (previously known as Brokers of 
Expertise) 
The Digital Chalkboard supports an online community of California public and district educators to 
collaborate through group participation and discussions and provides access to educational classroom 
and administrative resources. Users share instructional practices through links, video, pictures, or 
documents, allowing other teachers to replicate similar innovations in their classrooms. The Web site 
hosts the CDE CCSS Professional Development Modules. The system is supported through annual K–12 
High Speed Network funds.  


National Federation of the Blind (https://nfb.org/) 

The National Federation of the Blind provides information about teaching students who are blind.
 

National Instructional Materials Access Center  (http://www.nimac.us/) 

The National Instructional Materials Access Center provides digital files in multiple formats including 
braille files and DAISY files which are accessible by students who are blind. 

The Partnership for 21st Century Skills (http://www.p21.org/) 

A national organization that advocates 21st century readiness skills for every student and provides 
tools and resources incorporating the 4Cs into education (critical thinking and problem solving, 

communication, collaboration, and creativity and innovation). 
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School Libraries 
American Association of School Librarians (ALA) ( h ttp : / / w w w . ala. org / aas l/ )
 
T h e A LA p rov id es ad v oc ac y res ourc es for lib rarian s an d lib rary us ers . O n e res ourc e is an an n ual lis t of 

“ T h e B es t W es t S ites for T eac h in g an d Learn in g ” w h ic h h on ors I n tern et s ites th at p rov id e en h an c ed
 
learn in g an d c urric ulum for s c h ool lib rarian s an d th eir teac h er c ollab oration s . T h ey als o p rod uc e 

th e “ B es t A p p s for T eac h in g an d Learn in g ” w h ic h h on ors ap p s of ex c ep tion al v alue to in q uiry b as ed
 
teac h in g an d learn in g .
 

CDE School L ibraries ( h ttp : / / w w w . c d e. c a. g ov / c i/ c r/ lb / in d ex . as p )
 
T h is C D E W eb p ag e p rov id es in form ation on C aliforn ia’ s M od el S c h ool Lib rary S tan d ard s , in c lud in g
 
an alig n m en t d oc um en t w ith th e C C S S for E LA , im p rov in g s c h ool lib raries in C aliforn ia, an d lib rary
 
fun d in g .
 

Courses of Study 
CDE Career T echnical Education M odel Curriculum Standards ( h ttp : / / w w w . c d e. c a. g ov / c i/ c t/ s f/
 
c tem c s tan d ard s . as p ? p rin t= y es )
 
T h is W eb p ag e p rov id es in form ation ab out th e C T E M od el C urric ulum S tan d ard s , ad op ted in J an uary
 
2 0 1 3 , th at are d es ig n ed to p rep are s tud en ts to b e b oth c areer- an d c olleg e- read y .
 

CDE Elementary School R esources ( h ttp : / / w w w . c d e. c a. g ov / c i/ g s / em / in d ex . as p )
 
T h is W eb p ag e in c lud es lin k s to v arious res ourc es ab out elem en tary ed uc ation in C aliforn ia.
 

CDE Gifted and Talented Education (GATE) ( h ttp : / / w w w . c d e. c a. g ov / s p / g t/ g t/ )
 
T h is W eb p ag e p rov id es in form ation ab out th e p urp os e of th e G A T E p rog ram , req ues ts for ap p lic ation s
 
an d ap p lic ation ren ew al d ates , p rin c ip al ap p ortion m en t c alc ulation s , A d v an c ed P lac em en t, an d
 
I n tern ation al B ac c alaureate p rog ram s .
 

CDE State M inimum Course R eq uirements ( h ttp : / / w w w . c d e. c a. g ov / c i/ g s / h s / h s g rm in . as p )
 
T h is W eb p ag e lis ts s tate- lev el c ours e req uirem en ts for h ig h s c h ool g rad uation in C aliforn ia.
 

UC Curriculum Integration (UCCI) ( h ttp : / / uc c i. uc op . ed u/ ab out/ in d ex . h tm l)
 
T h e U C C I p rog ram is d ed ic ated to s up p ortin g C aliforn ia h ig h s c h ools as th e w ork to en s ure th at m ore 

s tud en ts are p rep ared for s uc c es s in c olleg e an d c areer. T h e U C C I p rog ram foc us es on as s is tin g h ig h
 
s c h ools w ith th e d ev elop m en t of c areer tec h n ic al ed uc ation c ours es th at als o m eet U C ’ s c riteria for 

fulfilling the “a–g” subject requirements for admission to UC and the California state universities. This 
W eb p ag e p rov id es lin k s to U C - ap p rov ed U C C I c ours es av ailab le for an y h ig h s c h ool in C aliforn ia to 
teac h . 

Statewide Accountability 
T esting  and Accountability W eb Pag e ( h ttp : / / w w w . c d e. c a. g ov / ta/ )
 
T h is W eb p ag e p rov id es lin k s to in form ation ab out v arious elem en ts of th e s tatew id e ac c oun tab ility
 
s y s tem , in c lud in g th e C A H S E E , th e C A A S P P , th e S T A R p rog ram , an d s tatew id e in terv en tion s .
 

DataQ uest ( h ttp : / / d q . c d e. c a. g ov / d ataq ues t/ )
 
D ataq ues t is a res ourc e for s tate, c oun ty , d is tric t, an d s c h ool- lev el rep orts . I t p rov id es in form ation on
 
a variety of topics, including test scores, enrollment figures, and school staffing. 
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Federal Accountability 
Elementary and Secondary Education Act ( h ttp : / / w w w . c d e. c a. g ov / n c lb / )
 
T h is W eb p ag e p rov id es lin k s to s tate an d fed eral res ourc es ab out th e req uirem en ts of th e E lem en tary
 
an d S ec on d ary E d uc ation A c t ( T h e N o C h ild Left B eh in d A c t of 2 0 0 1 ) .
 

T itle I , Part A ( h ttp : / / w w w . c d e. c a. g ov / s p / s w / t1 / titlep arta. as p )
 
T h is W eb p ag e p rov id es in form ation ab out T itle I , P art A fed eral fun d s an d h ow to m eet th e 
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African American English (AAE). A  fric an  m eric an  ern ac ular lis h   A  ial
ic an  lis h  us ed  y  m an y  fric an  m eric an s  in  ertain  ettin s  an d  ir um tan es  Lik e
ts  of lis  E  is  a reg ular  tem atic  lan uag e ariety  th at on tras ts  w ith  oth er ial
 of its  ram m ar  ron un iation  an d  oc ab ulary  en ter for lied  Lin uis tic .  

ec t of 
m er  oth er 
ialec ec ts  in  

term s 

alphabetic principle.  n  alp ab etic  ritin g  tem  rap em es  rep res en t on em es  in  oth er 
w or  rin ted  letters  an d  letter om in ation s  rep res en t in iv id ual oun s  of ok en  lan uag e. 

alternative educational programs for English learners (see below). 
Developmental Bilingual Education (DBE).  A ls o referred  to as  maintenance bilingual 
education an d  late-exit bilingual education, is  an  en ric m en t form  of ual lan uag e ed uc ation  

( A K A A V E n g [ A A V E ] ) d
A E n g b A A c s g c c s c .
d E n g h , A A , s y s g v c d

g , p c , v ( C A p p g s )

I h w s y s s , g h p h ;
d s , p c b d s d s p g

h d g
th at us es E n g lis h learn ers ’ h om e lan g uag e an d E n g lis h for literac y an d ac ad em ic in s truc tion 
th roug h out th e elem en tary g rad e lev els an d , w h en ev er p os s ib le, s c h ool as w ell. 

Dual L ang uag e I mmersion Prog ram. ( A K A tw o- w ay b ilin g ual ed uc ation ) P rov id es in teg rated 
lan g uag e an d ac ad em ic in s truc tion for n ativ e s p eak ers of E n g lis h an d n ativ e s p eak ers of an oth er 
language with the goals of high academic achievement, first and second language proficiency, 
an d c ros s - c ultural un d ers tan d in g . I n d ual lan g uag e im m ers ion p rog ram s , lan g uag e learn in g is 
in teg rated w ith c on ten t in s truc tion . 

T ransitional Biling ual Education Prog ram. T h is p rog ram , als o s om etim es referred to as 
early - ex it b ilin g ual ed uc ation , p rov id es ac ad em ic in s truc tion in th e E Ls h om e lan g uag e as th ey 
learn English. As students acquire oral English proficiency, the language of academic subjects 
g rad ually s h ifts from th e s tud en ts ’ h om e lan g uag e to E n g lis h . 

automaticity. T h e ab ility to rec og n iz e a w ord ( or s eries of w ord s ) in tex t effortles s ly an d rap id ly . 

base w ords. A free m orp h em e ( on e th at c an s tan d alon e in w ord form ation ) , us ually of A n g lo- S ax on 
origin, to which affixes can be added. 

blending . T o c om b in e in d iv id ual un its of s oun d ( e. g . , s y llab les , on s ets an d rim es , an d p h on em es ) in to 
a s in g le w ord or utteran c e. 

Chicana/ Chicano Eng lish. A n eth n ic d ialec t th at c h ild ren ac q uire as th ey ac q uire E n g lis h in eth n ic 
s oc ial s ettin g s d urin g th eir lan g uag e ac q uis ition p eriod . C h ic an a/ C h ic an o E n g lis h is to b e d is tin g uis h ed 
from th e E n g lis h of s ec on d - lan g uag e learn ers . C h ic an a/ C h ic an o E n g lis h is an in d ep en d en t, s y s tem atic , 
an d rule g ov ern ed lan g uag e v ariety th at b ilin g ual an d / or b id ialec tal p eop le c an an d d o c h oos e to 
use, based on the context in which they find themselves. (See chapter 9 on access and equity of this 
ELA/ELD Framework for s up p ortin g d etails an d d es c rip tion . ) 

cog nates. C og n ates are w ord s in tw o or m ore d ifferen t lan g uag es th at are th e s am e or s im ilar in 
s oun d an d / or s p ellin g an d th at h av e s im ilar or id en tic al m ean in g s , e. g . , democracy in E n g lis h an d in 
S p an is h democracia. 

G
lossary 
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connecting  w ords and phrases. C on n ec tin g w ord s an d p h ras es s ig n al h ow d ifferen t p arts of a 
tex t are lin k ed . I n n arrativ es an d oth er tex t ty p es org an iz ed b y tim e or s eq uen c es of ev en ts , tem p oral 
c on n ec tiv es ( e. g . , first, next , after awhile, the next day) are often us ed . I n tex t ty p es org an iz ed 
aroun d id eas , s uc h as arg um en ts an d ex p lan ation s , c on n ec tiv es m ay b e us ed in v arious w ay s , s uc h 
as : to s h ow relation s h ip s b etw een id eas ( e. g . , on the contrary, for example) ; to org an iz e ev en ts or 
s eq uen c e id eas ( e. g . , previously, until that time, first of all, to conclude) ; or to ad d in form ation ( e. g . , 
in addition, furthermore) . ( C A E LD S tan d ard s G los s ary of K ey T erm s ) 

contex t. C on tex t refers to th e en v iron m en t in w h ic h lan g uag e is us ed , in c lud in g d is c ip lin ary area, 
top ic , aud ien c e, tex t ty p e, an d m od e of c om m un ic ation . 

contrastiv e analysis. T h e C on tras tiv e A n aly s is H y p oth es is p os its th at b y c on tras tin g th e features of 
two languages, the difficulties that a language learner might encounter can be anticipated. (Crystal 
2 0 0 3 ; F ries 1 9 5 2 ) 

cross- ling uistic transfer. The application of first language skills and knowledge to similar domains 
in th e s ec on d lan g uag e. 

culturally responsiv e teaching . T h e us e of c ultural k n ow led g e, p rior ex p erien c es , fram es of 
referen c e, an d p erform an c e s ty les of eth n ic ally d iv ers e s tud en ts to m ak e learn in g en c oun ters m ore 
relev an t to an d effec tiv e for th em . C ulturally an d lin g uis tic ally res p on s iv e in s truc tion v alid ates an d 
affirms the home language and culture of students. 

Deaf. I n d iv id uals w h o c on s id er th em s elv es m em b ers of a c ultural an d lin g uis tic m in ority an d w h o us e 
A m eric an S ig n Lan g uag e as th eir p rim ary lan g uag e. 

decodable tex ts. Read in g m aterials d es ig n ed to p rom p t b eg in n in g read ers to ap p ly th eir in c reas in g 
k n ow led g e of p h on ic s an d p rac tic e full alp h ab etic d ec od in g to id en tify w ord s . I n d ec od ab le tex ts , 
75–80 percent of the words consist solely of previously taught spelling-sound correspondences and 
the remaining 20–25 percent of the words are previously taught high-frequency irregularly spelled 
w ord s an d s tory or c on ten t w ord s . ( N ote: I n k in d erg arten an d early g rad e on e, s om e w ord s are 
tem p orarily irreg ular b ec aus e th e s p ellin g - s oun d c orres p on d en c es h av e n ot y et b een taug h t. E x am p les 
are she, me, an d my. ) W h at is c on s id ered d ec od ab le tex t ex p an d s in ac c ord an c e w ith n ew learn in g . 

decoding . A s eries of s trateg ies us ed s elec tiv ely b y read ers to rec og n iz e an d read w ritten w ord s . T h e 
read er loc ates c ues ( e. g . , letter- s oun d c orres p on d en c es ) in a w ord th at rev eal en oug h ab out it to h elp 
in p ron oun c in g it an d attac h in g m ean in g to it. 

Depth of Knowledge (DOK). D ep th of K n ow led g e is th e d eg ree of un d ers tan d in g a s tud en t n eed s 
to res p on d to an as s es s m en t item . N orm an W eb b d es c rib es four D O K p rog res s iv e lev els as rec all, 
s k ills , s trateg ic th in k in g , an d ex ten d ed th in k in g . 

desig nated Eng lish lang uag e dev elopment instruction. A p rotec ted tim e d urin g th e reg ular 
s c h ool d ay w h ere teac h ers us e E n g lis h lan g uag e d ev elop m en t s tan d ard s as th e foc al s tan d ard s in 
w ay s th at b uild into and from content instruction in ord er to d ev elop c ritic al E n g lis h lan g uag e s k ills , 
k n ow led g e, an d ab ilities n eed ed for c on ten t learn in g in E n g lis h . 

disciplinary literacy. T h e us e of read in g , reas on in g , in v es tig atin g , s p eak in g , an d w ritin g req uired 
to learn an d form c om p lex c on ten t k n ow led g e ap p rop riate to a p artic ular d is c ip lin e. ( M c C on ac h ie & 
P etros k y , 2 0 1 0 ) 

domain-specific words and phrases. Vocabulary specific to a particular field of study (domain). 
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encoding . T ran s ferrin g oral lan g uag e in to w ritten lan g uag e. E n c od in g is a p roc es s b y w h ic h s tud en ts 
s eg m en t s oun d s of a w ord ( p h on em es ) , tran s late eac h p h on em e in to its c orres p on d in g orth og rap h ic 
s y m b ol ( letter or letters ) , an d th en s p ell th e w ord . A c c urate en c od in g req uires k n ow led g e of 
p red ic tab le s oun d - s y m b ol c orres p on d en c es an d p h on ic g en eraliz ation s ( s p ellin g rules ) . 

English Language Mainstream (ELM). A c las s room s ettin g for E n g lis h learn ers w h o h av e ac q uired 
reasonable fluency in English, as defined by the school district. In addition to English language 
d ev elop m en t in s truc tion , E n g lis h learn ers c on tin ue to rec eiv e ad d ition al an d ap p rop riate ed uc ation al 
services in order to recoup any academic deficits that may have been incurred in other areas of the 
c ore c urric ulum as a res ult of lan g uag e b arriers . 

Eng lish learner/ Eng lish lang uag e learner. E n g lis h learn er m ean s a c h ild w h o d oes n ot s p eak 
E n g lis h or w h os e n ativ e lan g uag e is n ot E n g lis h an d w h o is n ot c urren tly ab le to p erform ord in ary 
classroom work in English, also known as Limited English Proficiency or LEP child. (Education Code 
[ EC] S ec tion 3 0 6 ) ( S ee c h ap ter 9 on ac c es s an d eq uity of th is ELA/ELD Framework for furth er d etails . ) 

etymolog y. T h e s tud y of th e h is tory of w ord s . 

ev idence. Facts, figures, details, quotations, or other sources of data and information that provide 
s up p ort for c laim s or an an aly s is an d th at c an b e ev aluated b y oth ers ; s h ould ap p ear in a form an d 
b e d eriv ed from a s ourc e w id ely ac c ep ted as ap p rop riate to a p artic ular d is c ip lin e, as in d etails or 
q uotation s from a tex t in th e s tud y of literature an d ex p erim en tal res ults in th e s tud y of s c ien c e. 

ex plicit instruction. T h e in ten tion al d es ig n an d d eliv ery of in form ation b y th e teac h er to th e 
s tud en ts . I t b eg in s w ith ( 1 ) th e teac h er’ s m od elin g or d em on s tration of th e s k ill or s trateg y ; ( 2 ) a 
s truc tured an d s ub s tan tial op p ortun ity for s tud en ts to p rac tic e an d ap p ly n ew ly taug h t s k ills an d 
k n ow led g e un d er th e teac h er’ s d irec tion an d g uid an c e; an d ( 3 ) an op p ortun ity for feed b ac k . 

ex panded learning . Refers to b efore an d after s c h ool, s um m er, an d in ters es s ion learn in g p rog ram s 
th at foc us on d ev elop in g th e ac ad em ic , s oc ial, em otion al, an d p h y s ic al n eed s an d in teres ts of s tud en ts 
th roug h h an d s - on , en g ag in g learn in g ex p erien c es . E x p an d ed learn in g p rog ram s s h ould b e s tud en t-
c en tered , res ults - d riv en , in c lud e c om m un ity p artn ers , an d c om p lem en t b ut n ot rep lic ate learn in g 
ac tiv ities in th e reg ular s c h ool d ay / y ear. 

ex pository tex t. A trad ition al form of w ritten c om p os ition th at h as as its p rim ary p urp os e th e 
communication of details, facts, and discipline- or content-specific information. 

fluency. The apparently effortless written or spoken expression of ideas; reading fluency consists 
of ac c urac y , ap p rop riate rate, an d p ros od y ( th at is ex p res s ion , w h ic h in c lud es rh y th m , p h ras in g , an d 
intonation); freedom from word-identification problems that might hinder comprehension in silent 
read in g or th e ex p res s ion of id eas in oral read in g . 

formativ e assessment. A d elib erate p roc es s us ed b y teac h ers an d s tud en ts d urin g in s truc tion 
th at p rov id es ac tion ab le feed b ac k th at is us ed to ad j us t on g oin g teac h in g an d learn in g s trateg ies 
to im p rov e s tud en ts ’ attain m en t of c urric ular learn in g targ ets / g oals . ( S m arter B alan c ed A s s es s m en t 
C on s ortium ) 

full alphabetic decoding . U tiliz in g all s p ellin g - s oun d c orres p on d en c es in a p h on etic ally reg ular w ord 
( an d b len d in g th em ) to id en tify th e w ord . 

G los ary  106 5 s |



        
         

 
        

 
 

   
       

       

     
                  

 

         
    

        

       

 

    
         

      
       

          

           
            

      
        

         

           
        

         
 

g eneral academic w ords and phrases. V oc ab ulary th at is foun d ac ros s tex t ty p es , p artic ularly in 
w ritten tex ts th at p rov id e m ore n uan c ed or s op h is tic ated w ay s of ex p res s in g m ean in g th an ev ery d ay 
language (e.g., devastation, reluctance, significantly, misfortune, specificity); in the CA CCSS for 
E LA / Literac y , g en eral ac ad em ic w ord s an d p h ras es are an alog ous to T ier T w o w ord s an d p h ras es . 

g enre. A term used to classify literary works, such as novel, mystery, historical fiction, biography, 
s h ort s tory , or p oetry . 

g radual release of responsibility. T h e g rad ual releas e of res p on s ib ility m od el of in s truc tion 
req uires a p rog res s ion from teac h er m od elin g th at s h ifts from th e teac h er as s um in g all th e 
res p on s ib ility for p erform in g a tas k to w h ere th e s tud en ts as s um e res p on s ib ility . ( D uk e an d P ears on 
2 0 0 2 ) 

g rapheme. T h e s m alles t p art of w ritten lan g uag e th at rep res en ts a p h on em e in th e s p ellin g of a 
w ord . A g rap h em e m ay b e j us t on e letter, s uc h as b , d , f, p , s or s ev eral letters , s uc h as c h , s h , th , - c k , 
ea, - ig h . 

g raphic org aniz er. A v is ual rep res en tation of fac ts an d c on c ep ts from a tex t an d th eir relation s h ip s 
w ith in an org an iz ed fram e. 

inference. T h e p roc es s of arriv in g at a c on c lus ion th at c an n ot b e d eriv ed d irec tly from a tex t. 

informational tex t. T ex t th at h as as its p rim ary p urp os e th e c om m un ic ation of tec h n ic al in form ation 
about a specific topic, event, experience, or circumstance. Informational text is typically found in the 
content areas (e.g., science, history–social science). 

integ rated Eng lish lang uag e dev elopment. E n g lis h lan g uag e d ev elop m en t in s truc tion p rov id ed 
th roug h out th e d ay an d ac ros s th e d is c ip lin es . T eac h ers w ith E n g lis h learn ers us e th e E n g lis h lan g uag e 
d ev elop m en t s tan d ard s in ad d ition to th eir foc al E n g lis h lan g uag e arts / literac y an d oth er c on ten t 
s tan d ard s to s up p ort th e lin g uis tic an d ac ad em ic p rog res s of E n g lis h learn ers . 

learning  center or station. A loc ation w ith in a c las s room in w h ic h s tud en ts are p res en ted w ith 
instructional materials, specific directions, clearly defined objectives, and opportunities for self-
ev aluation . 

limited English proficient. A n in d iv id ual ( A ) w h o is ag ed 3 th roug h 2 1 ; ( B ) w h o is en rolled or 
p rep arin g to en roll in an elem en tary or s ec on d ary s c h ool; ( C ) ( i) w h o w as n ot b orn in th e U n ited S tates 
or w h os e n ativ e lan g uag e is a lan g uag e oth er th an E n g lis h ; ii( l) w h o is a N ativ e A m eric an or A las k a 
N ativ e, or a n ativ e res id en t of th e outly in g areas ; an d ( ll) w h o c om es from an en v iron m en t w h ere a 
language other than English has had a significant impact on the individual’s level of English language 
proficiency; or (iii) who is migratory, whose native language is a language other than English, and 
w h o c om es from an en v iron m en t w h ere a lan g uag e oth er th an E n g lis h is d om in an t; an d ( D ) w h os e 
difficulties in speaking, reading, writing or understanding the English language may be sufficient 
to deny the individual (i) the ability to meet the State’s proficient level of achievement on State 
A s s es s m en ts d es c rib ed in s ec tion 1 1 1 1 ( b ) ( 3 ) ; ( ii) th e ab ility to s uc c es s fully ac h iev e in c las s room s 
w h ere th e lan g uag e of in s truc tion is E n g lis h ; or ( iii) th e op p ortun ity to p artic ip ate fully in s oc iety 
( E lem en tary an d S ec on d ary E d uc ation A c t [ E S E A ] S ec tion 9 1 0 1 [ 2 5 ] , U . S . D ep artm en t of E d uc ation 
2 0 1 0 , 2 0 ) . 
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long-term English learner. An English learner who is enrolled in any of grades 6–12, inclusive, 
has been enrolled in schools in the United States for more than six years, has remained at the 
same English language proficiency level for two or more consecutive years as determined by the 
English language development test identified or developed pursuant to EC Section 60810, and scores 
far below basic or below basic on the English language arts standards-based achievement test 
administered pursuant to EC Section 60640, or any successor test.

metacognitive. Higher order thinking that enables understanding; awareness of one’s own 
knowledge and thinking and ability to understand, control, and manipulate one’s own cognitive 
processes. Activities such as planning how to approach a given learning task, monitoring 
comprehension, and evaluating progress toward the completion of a task are metacognitive in nature. 

modality. Refers to the degree of ability, necessity, obligation, prohibition, certainty, or possibility of 
an action or situation. Understanding of modality allows speakers and writers to temper statements, 
give information about the degree of obligation or certainty of a situation or idea, or express the 
degree to which we are willing to entertain other possibilities may be considered. (CA ELD Standards 
Glossary of Key Terms)

morpheme. A linguistic unit of relatively stable meaning that cannot be divided into smaller 
meaningful parts; the smallest meaningful part of a word.

Multi-Tiered System of Supports (MTSS). A framework to provide all students with the best 
opportunities to succeed academically and behaviorally in school.

newcomer. Students who are recent immigrants to the U.S. who have little or no English 
proficiency and who may have had limited formal education in their native countries. (See page 544, 
Chapter 6, for a more detailed description.)

nominalization. The process of creating a noun or noun phrase from another part of speech or 
condensing large amounts of information (e.g., an event or concept) into a noun or noun phrase. 
(CA ELD Standards Glossary of Key Terms)

nouns and noun phrases. Nouns and noun phrases represent people, places, things, or ideas. 
A noun phrase includes a noun (e.g., ball) plus its modifiers, including articles (e.g., the ball) 
and adjectives (e.g., the blue ball). (CA ELD Standards Glossary of Key Terms)

onset and rime. Intersyllabic units. The onset is the portion of the syllable that precedes the vowel 
(e.g., in the word black the onset is bl). The rime is the portion of the syllable that contains the vowel 
sound and consonants that follow (e.g., in the word black the rime is ack). Although not all syllables 
or words have an onset, all do have a rime (e.g., the word or syllable out is a rime without an onset).

orthography. The written system of a language, including correct spelling, according to established 
usage.

pedagogy. The science and art of teaching.

phonemes. The smallest units of speech that distinguish one utterance or word from another in a 
given language (e.g., the /r/ in rug or the /b/ in bug).

phonemic awareness. The ability to detect and manipulate the smallest units of sound 
(i.e., phonemes) in a spoken word. 

phonics. A system of teaching reading and spelling that stresses the systematic relationship 
between symbols and sounds and the application of this knowledge to decoding words.
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phonolog ical aw areness. A b road s k ill th at in c lud es id en tify in g an d m an ip ulatin g un its of oral 
lan g uag e, in c lud in g s y llab les , on s ets an d rim es , an d p h on em es . 

plag iarism. I m itatin g th e lan g uag e or c op y in g th e w ord s an d / or th oug h ts of an oth er w ith out 
c red itin g th e orig in al auth or. 

prew riting . T h e in itial c reativ e an d p lan n in g s tag e of w ritin g , p rior to d raftin g , in w h ic h th e w riter 
form ulates id eas , g ath ers in form ation , an d c on s id ers w ay s in w h ic h to org an iz e a p iec e of w ritin g . 

primary lang uag e.  The first language a child learns to speak (EC S ec tion 5 2 1 6 3 [ 4 ] [ g ] ) . P rim ary 
language is a language other than English that is the language the pupil first learned or the language 
th at is s p ok en in th e p up il’ s h om e. 

print concepts. I n s ig h ts ab out th e w ay s in w h ic h p rin t w ork s . B as ic c on c ep ts ab out p rin t in c lud e 
identification of a book’s front and back covers and title page; directionality (knowledge that, in 
E n g lis h , read ers an d w riters m ov e from left to rig h t, top to b ottom , fron t to b ac k ) ; s p ac in g ( d is tan c e 
us ed to s ep arate w ord s ) ; rec og n ition of letters an d w ord s ; c on n ec tion b etw een s p ok en an d w ritten 
lan g uag e; un d ers tan d in g of th e fun c tion of c ap italiz ation an d p un c tuation ; s eq uen c in g , an d loc atin g 
s k ills . 

print- rich env ironment. A n en v iron m en t in w h ic h s tud en ts are p rov id ed m an y op p ortun ities to 
in terac t w ith p rin t an d an ab un d an c e an d v ariety of p rin ted m aterials are av ailab le an d ac c es s ib le. 
S tud en ts h av e m an y op p ortun ities to read an d b e read to. 

proficiency level descriptors (PLDs). P LD s p rov id e an ov erv iew of s tag es of E n g lis h lan g uag e 
d ev elop m en t th at E n g lis h learn ers are ex p ec ted to p rog res s th roug h as th ey g ain in c reas in g 
proficiency in English as a new language. The PLDs describe student knowledge, skills, and abilities 
ac ros s a c on tin uum , id en tify in g w h at E Ls k n ow an d c an d o at early s tag es an d at ex it from eac h of 
three proficiency levels: Emerging, Expanding, and Bridging. 

Emerg ing . S tud en ts at th is lev el ty p ic ally p rog res s v ery q uic k ly , learn in g to us e E n g lis h for 
im m ed iate n eed s as w ell as b eg in n in g to un d ers tan d an d us e ac ad em ic v oc ab ulary an d oth er 
features of ac ad em ic lan g uag e. 

Ex panding . S tud en ts at th is lev el are c h allen g ed to in c reas e th eir E n g lis h s k ills in m ore 
c on tex ts , an d learn a g reater v ariety of v oc ab ulary an d lin g uis tic s truc tures , ap p ly in g th eir 
g row in g lan g uag e s k ills in m ore s op h is tic ated w ay s ap p rop riate to th eir ag e an d g rad e lev el. 

Bridg ing . S tud en ts at th is lev el c on tin ue to learn an d ap p ly a ran g e of h ig h - lev el E n g lis h 
lan g uag e s k ills in a w id e v ariety of c on tex ts , in c lud in g c om p reh en s ion an d p rod uc tion of h ig h ly 
tec h n ic al tex ts . T h e “ b rid g e” allud ed to is th e tran s ition to full en g ag em en t in g rad e- lev el 
ac ad em ic tas k s an d ac tiv ities in a v ariety of c on ten t areas w ith out th e n eed for s p ec ializ ed E LD 
in s truc tion . 

project based learning (PBL). A n ex ten d ed p roc es s of in q uiry in res p on s e to a c om p lex q ues tion , 
p rob lem , or c h allen g e. P roj ec ts are c arefully p lan n ed , m an ag ed , an d as s es s ed to h elp s tud en ts learn 
k ey ac ad em ic c on ten t, p rac tic e 2 1 s t c en tury s k ills ( s uc h as c ollab oration , c om m un ic ation , an d c ritic al 
th in k in g ) , an d c reate h ig h - q uality , auth en tic p rod uc ts an d p res en tation s . 

prosody. The defining feature of expressive reading and combines all of the variables of timing, 
p h ras in g , em p h as is , an d in ton ation th at s p eak ers us e to h elp c on v ey as p ec ts of m ean in g an d to m ak e 
th eir s p eec h liv ely . 
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reading  comprehension. T h e ab ility to ap p reh en d m ean in g from p rin t an d un d ers tan d tex t. A t a 
literal level, comprehension is the understanding of what an author has explicitly stated or the specific 
details provided in a text. At a higher-order level, comprehension involves reflective and purposeful 
un d ers tan d in g an d in feren c e m ak in g th at is th oug h t- in ten s iv e, an aly tic , an d in terp retiv e. 

rebus. A m od e of ex p res s in g w ord s an d p h ras es b y us in g p ic tures of ob j ec ts w h os e n am es res em b le 
th os e w ord s . 

reciprocal teaching . A n in s truc tion al ac tiv ity in w h ic h s tud en ts b ec om e th e teac h er in a s m all 
g roup . T eac h ers m od el th en h elp s tud en ts g uid e g roup d is c us s ion s us in g four s trateg ies : s um m ariz in g , 
q ues tion in g , c larify in g , an d p red ic tin g . Rec ip roc al teac h in g en c ourag es s tud en ts to th in k ab out th eir 
ow n th oug h t p roc es s , to b e ac tiv ely in v olv ed , m on itor th eir c om p reh en s ion as th ey read , an d learn 
h ow to as k q ues tion s . 

reg ister. Refers to v ariation in th e v oc ab ulary , g ram m ar, an d d is c ours e of a lan g uag e to m eet 
the expectations of a particular context. A context can be defined by numerous elements, such as 
aud ien c e, tas k , p urp os e, s ettin g , s oc ial relation s h ip , an d m od e of c om m un ic ation ( w ritten v ers us 
spoken). Specific examples of contextual variables are the nature of the communicative activity (e.g., 
talk in g w ith s om eon e ab out a m ov ie, p ers uad in g s om eon e in a d eb ate, or w ritin g a s c ien c e rep ort) ; 
th e n ature of th e relation s h ip b etw een th e lan g uag e us ers in th e ac tiv ity ( e. g . , frien d - to- frien d , ex p ert-
to- learn er) ; th e s ub j ec t m atter an d top ic ( e. g . , p h otos y n th es is in s c ien c e, th e C iv il W ar in h is tory ) ; an d 
th e m ed ium th roug h w h ic h a m es s ag e is c on v ey ed ( e. g . , a tex t m es s ag e v ers us an es s ay ) . ( C A E LD 
S tan d ard s G los s ary of K ey T erm s ) 

rev ising .  A part of writing and preparing presentations concerned chiefly with a reconsideration and 
rew ork in g of th e c on ten t of a tex t relativ e to tas k , p urp os e, an d aud ien c e; c om p ared to ed itin g , a 
lar er ale ac tiv ity  often  as oc iated  w ith  th e o erall on ten t an d  truc ture of a tex t. 

Response to Intervention (RtI) (aka RtI2).  Res on e to in terv en tion ,  or res on e to in terv en tion  
an d  in s truc tion ,  in teg rates  as s es s m en t an d  in terv en tion  w ith in  a m ulti- lev el p rev en tion  s y s tem  to 
m ax im iz e s tud en t ac h iev em en t an d  red uc e b eh av ior p rob lem s . 

root w ord.  A  m orp h em e,  us ually  of Latin  orig in  in  E n g lis h ,  th at c an n ot s tan d  alon e b ut th at is  us ed  to 
form  a fam ily  of w ord s  w ith  related  m ean in g s .  ( M oats ,  2 0 0 0 ) 

scaffolding .  em orary  uid an e or as is tan e ro id ed  to a tud en t y  a teac er  an oth er ad ult,  or 
a m ore ap ab le eer  en ab lin g  th e tud en t to erform  a tas k  e or e oth erw is e w ould  ot e ab le to 
o alon e,  w ith  th e oal of fos terin g  th e tud en t s  ap ac ity  to erform  th e tas k  on  is  or er ow n  later 

g - s c s v c s

p s p s

T p g c s c p v s b h ,
c p , s p h s h n b

d g s ’ c p h h
on . 

schema. A read er’ s org an iz ed k n ow led g e of th e w orld th at p rov id es a b as is for c om p reh en d in g , 
learn in g , an d rem em b erin g id eas in s tories an d tex ts . 

self- monitoring . A m etac og n itiv e b eh av ior b y w h ic h s tud en ts ac tiv ely atten d to th eir un d ers tan d in g 
of tex t. S elf- m on itorin g in c lud es th e c on s c ious effort to us e d ec od in g an d c om p reh en s ion s trateg ies 
when students are aware they are experiencing difficulty. 
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sentence types. 
Declarative – a sentence that makes a statement. 

Exclamatory – a sentence that makes a vehement statement or conveys strong or sudden 
em otion . 

Imperative – a sentence that expresses a command or request. 

Interrogative – a sentence that asks a question or makes an inquiry. 

shades of meaning .  Created by using various language resources, including vocabulary, figurative 
lan g uag e, p h ras in g , us in g d ep en d en t c laus es to b eg in s en ten c es in ord er to em p h as iz e s om eth in g , 
etc . F or ex am p le, v oc ab ulary c an b e us ed to ev aluate ( e. g . , M is ty w as a s tub b orn h ors e) or ex p res s 
d eg ree or in ten s ity ( e. g . , I t’ s v ery lik ely th at . . . , I t w as an ex trem ely g loom y room ) . I n ad d ition , 
p h ras es an d c laus es c an b e us ed to c reate n uan c es or p rec is ion an d to s h ap e h ow th e m es s ag e w ill b e 
in terp reted b y read ers / lis ten ers . 

sig ht v ocabulary/ sig ht w ords. W ord s th at are read autom atic ally on s ig h t b ec aus e th ey are 
fam iliar to th e read er. T h ey m ay b e w ord s th at are taug h t as w h oles b ec aus e th ey are irreg ularly 
s p elled or b ec aus e th e s p ellin g - s oun d c orres p on d en c es h av e n ot y et b een taug h t. T h e term als o m ay 
refer to reg ularly - s p elled w ord s th at h av e b een d ec od ed en oug h tim es th at th ey are n ow rec og n iz ed 
w ith little c on s c ious effort ( i. e. , b y s ig h t) . 

source. A tex t us ed larg ely for in form ation al p urp os es , as in res earc h . 

standard Eng lish. T h e m os t w id ely ac c ep ted an d un d ers tood form of ex p res s ion in E n g lis h in th e 
U n ited S tates ; us ed in th e C C S S to refer to form al E n g lis h w ritin g an d s p eak in g ; th e p artic ular foc us of 
Lan g uag e S tan d ard s 1 an d 2 . 

Standard English learners (SELs). N ativ e s p eak ers of E n g lis h w h o are eth n ic m in ority s tud en ts 
( e. g . , A fric an A m eric an , N ativ e A m eric an , S outh eas t A s ian A m eric an , M ex ic an A m eric an , an d N ativ e 
Pacific Islander) and whose mastery of the “standard English language” that is used in schools 
is limited. SELs use an ethnic-specific dialect of English in their homes and communities and use 
S tan d ard E n g lis h in lim ited w ay s in th os e c om m un ities . ( LeM oin e 1 9 9 9 , O k oy e- J oh n s om 2 0 1 1 ) 

story g rammar. T h e im p ortan t elem en ts th at ty p ic ally c on s titute a s tory . I n g en eral th e elem en ts 
include plot, setting, characters, conflict or problem, attempts or resolution, twist or complication, and 
th em e. 

Structured English Immersion (SEI). “ S h eltered E n g lis h “ or “ s truc tured E n g lis h im m ers ion ” 
m ean s an E n g lis h lan g uag e ac q uis ition p roc es s for y oun g c h ild ren in w h ic h n early all c las s room 
in s truc tion is in E n g lis h b ut w ith th e c urric ulum an d p res en tation d es ig n ed for c h ild ren w h o are 
learn in g th e lan g uag e. ( EC S ec tion 3 0 6 ) 

structured/ g uided practice. A p h as e of in s truc tion th at oc c urs after th e teac h er ex p lic itly m od els , 
d em on s trates , or in trod uc es a s k ill or s trateg y . I n th is p h as e s tud en ts p rac tic e n ew ly learn ed s k ills or 
s trateg ies un d er teac h er s up erv is ion an d rec eiv e feed b ac k on p erform an c e. 

summativ e assessment. M eas ures of s tud en ts ’ p rog res s tow ard an d attain m en t of th e k n ow led g e 
an d s k ills req uired to b e c olleg e- an d c areer- read y . A c c urately d es c rib es b oth s tud en t ac h iev em en t an d 
g row th of s tud en t learn in g as p art of p rog ram ev aluation an d s c h ool, d is tric t, an d s tate ac c oun tab ility 
s y s tem s . A s s es s m en ts s h ould b e v alid , reliab le, an d fair. ( S m arter B alan c ed A s s es s m en t C on s ortium ) 
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syllabication. T h e d iv is ion of w ord s in to s y llab les , th e m in im al un its of s eq uen tial s p eec h s oun d s 
c om p os ed of a v ow el s oun d or a v ow el- c on s on an t c om b in ation . 

syllable. A un it of s p eec h c on s is tin g of on e un in terrup ted v ow el s oun d w h ic h m ay or m ay n ot b e 
flanked by one or more consonants; uttered with a single impulse of the voice. 

syntax . T h e s tud y of th e rules an d p attern s for th e form ation of g ram m atic al s en ten c es an d p h ras es . 

systematic instruction. T h e s trateg ic d es ig n an d d eliv ery of in s truc tion th at ex am in es th e 
n ature of th e ob j ec tiv e to b e learn ed an d s elec ts an d s eq uen c es th e es s en tial s k ills , ex am p les , an d 
strategies necessary to achieve the objective by (1) allocating sufficient time to essential skills; (2) 
s c h ed ulin g in form ation to m in im iz e c on fus ion on th e p art of th e learn er; ( 3 ) in trod uc in g in form ation in 
m an ag eab le an d s eq uen tial un its ; ( 4 ) id en tify in g p rereq uis ite s k ills an d b uild in g on p rior k n ow led g e of 
th e learn er; ( 5 ) rev iew in g p rev ious ly taug h t s k ills ; ( 6 ) s trateg ic ally in teg ratin g old k n ow led g e w ith n ew 
k n ow led g e; an d ( 7 ) p rog res s in g from s k ills in eas ier, m an ag eab le c on tex ts to m ore c om p lex c on tex ts . 

technical subj ects. A c ours e d ev oted to a p rac tic al s tud y , s uc h as en g in eerin g , tec h n olog y , d es ig n , 
business, or other workforce-related subject; a technical aspect of a wider field of study, such as art or 
m us ic . ( C C S S G los s ary ) 

tex t complex ity. The inherent difficulty of a text combined with consideration of reader and task 
variables; in the CCSS, a three-part assessment of text difficulty that pairs qualitative and quantitative 
m eas ures w ith read er- tas k c on s id eration s . 

tex t complex ity band.  A range of text difficulty corresponding to grade spans within the CCSS; 
specifically, the spans from grades 2–3, grades 4–5, grades 6–8, grades 9–10, and grades 11–College 
an d C areer Read in es s . 

tex t features. S truc tural item s us ed to org an iz e c on ten t an d s up p ort c om p reh en s ion , in c lud in g p rin t 
features , g rap h ic aid s , in form ation aid s , an d org an iz ation aid s . E x am p les of tex t features in c lud e titles , 
h ead in g s , m arg in n otes , c h arts , d iag ram s , h y p erlin k s , ic on s , p h otog rap h s , b old / c olor p rin t, b ox ed 
tex ts , g los s aries , an d m ap s . 

tex tual ev idence. S ee ev id en c e. 

Universal Design for Learning (UDL). A s et of p rin c ip les for c urric ulum d ev elop m en t th at g iv e all 
in d iv id uals eq ual op p ortun ities to learn . 

v erb tenses. V erb ten s es ( p res en t, p as t, future, s im p le, p rog res s iv e, an d p erfec t) h elp to c on v ey tim e 
relation s h ip s , s tatus of c om p letion , or h ab itualn es s of an ac tiv ity or s tate d en oted b y th e v erb ( e. g . , 
she ran yesterday; she runs every day; she will run tomorrow; she has been running since she 
was in college) . ( C A E LD S tan d ard s G los s ary of K ey T erm s ) 

w ord analysis. Refers to th e p roc es s us ed to d ec od e w ord s , p rog res s in g from d ec od in g of in d iv id ual 
letter- s oun d c orres p on d en c es , letter c om b in ation s , p h on ic s an aly s is an d rules , an d s y llab ic ation rules 
to analyzing structural elements (including prefixes, suffixes, and roots). Advanced word-analysis skills 
in c lud e s trateg ies for id en tify in g m ultis y llab ic w ord s . 

w ord recog nition.  The identification and subsequent translation of the printed word into its 
c orres p on d in g s oun d , lead in g to ac c es s in g th e w ord ’ s m ean in g . 

writing as a process (or process writing). T h e p roc es s us ed to c reate, d ev elop , an d c om p lete a 
p iec e of w ritin g . D ep en d in g on th e p urp os e an d aud ien c e for a p artic ular p iec e of w ritin g , s tud en ts are 
taug h t to us e th e s tag es of p rew ritin g , d raftin g , rev is in g , ed itin g , an d p ub lis h in g . 
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writing types and purposes (text types). Three major types of writing are identified in the CCSS: 
Arg ument/ O pinion. 1 A reas on ed , log ic al w ay of d em on s tratin g th at th e w riter’ s p os ition , b elief, 
or c on c lus ion is v alid . S tud en ts m ak e c laim s ab out th e w orth or m ean in g of a literary w ork or 
words and defend their interpretations or judgments with evidence from text. In grades K–5, the 
term op in ion refers to th is d ev elop in g form of arg um en t. 

I nformational/ Ex pository. T h is w ritin g c on v ey s in form ation ac c urately an d s erv es on e 
or m ore c los ely related p urp os es : to in c reas e read er’ s k n ow led g e of a s ub j ec t, to h elp 
read ers b etter un d ers tan d a p roc ed ure or p roc es s , or to p rov id e read ers w ith an en h an c ed 
c om p reh en s ion of a c on c ep t. 

N arrativ e. T h is w ritin g c on v ey s ex p erien c e, eith er real or im ag in ary , an d us es tim e as its 
s truc ture. I t c an b e us ed for m an y p urp os es , s uc h as to in form , in s truc t, p ers uad e, or en tertain . 
W ork s C ited 

1 In the CCSS, argument and opinion are the identified writing types. Although the purposes of argumentative and 
p ers uas iv e w ritin g s are s im ilar, s uc h as to c on v in c e oth ers to s up p ort a p os ition or p olic y , th e tw o ty p es of w ritin g s are often 
m otiv ated b y d ifferen t p urp os es . P ers uas iv e tex ts often m ak e c laim s th at are n ot alw ay s s ub s tan tiated , often ap p eal to th e 
aud ien c e’ s em otion s , an d m ay n ot tak e op p os in g v iew s in to ac c oun t. A rg um en tativ e w ritin g is foc us ed on s ub s tan tiated 
c laim s  th at ap eal to log ic al reas on
reb uttals .  
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