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n sch ools a nd d istricts a cross C a lif ornia , conv ersa tions a mong tea ch ers a nd sch ool lea d ers 
a b out th e C A C C S S f or E L A / L itera cy a nd th e C A E L D S ta nd a rd s a re und ergoing a sh if t. T h e 
q uestions h ea rd ea rly on a round th e sta te— “ W h a t a re th ese sta nd a rd s? ” “ H ow d o I tea ch 

th em? ” a nd “ W h en w ill I b e h eld a ccounta b le f or th em? ” — h a v e gra d ua lly giv en w a y to more inf ormed 
q uestions— “ W h a t promise d o th ese sta nd a rd s h old f or our stud ents? ” “ H ow ca n w e b est implement 
them?” and “How do we ensure that all our students succeed?” Implementing change can be difficult; 
it is a j ourney w ith some pred icta b le pa ssa ges a nd numerous ch a llenges. Implementing ch a nge 
ca n a lso b e renew ing a nd inv igora ting, lea d ing to improv ed tea ch ing a nd lea rning a nd d eepened 
commitment to common goa ls a nd resulting, ultima tely , in pow erf ul tra nsf orma tions in cla ssrooms 
a cross C a lif ornia a nd in th e liv es of stud ents. 

The CA CCSS for ELA/Literacy and the CA ELD Standards represent significant changes for 
C a lif ornia ed uca tors a nd sch ool sy stems, a nd th ey a re a ccompa nied b y ch a nges in sta nd a rd s f or 
ma th ema tics a nd science a nd in sta tew id e a ssessment a s w ell. A s d escrib ed th rough out th is 
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ELA/ELD Framework, th e sta nd a rd s ca ll f or increa ses in ma ny a rea s: tex t complex ity ; use of 
inf orma tiona l tex t; a ttention to litera cy a nd E L D in a ll content a rea s; integra ted a nd d esigna ted E L D ; 
stud ent colla b ora tion a nd conv ersa tions; emph a sis on a ca d emic la ngua ge a nd la ngua ge a w a reness; 
a mount, v a riety , a nd rigor of stud ent w riting; use of tex tua l ev id ence; resea rch , a na ly sis, ev a lua tion, 
a nd stra tegic use of inf orma tion; a nd integra tion of th e stra nd s of R ea d ing, W riting, S pea k ing 
a nd L istening, 1 a nd L a ngua ge in a ll curricula r a rea s. F urth ermore, implementa tion is occurring in 
a 2 1 st century contex t, w h ich req uires tea ch ers to a ppropria tely incorpora te ev er sh if ting uses of 
tech nology into instruction, a ttend to stud ents’ a b ilities to th ink critica lly a nd use th eir crea tiv ity , a nd 
ensure th a t a ll stud ents ca n communica te a nd colla b ora te in a glob a l society th a t v a lues multiple 
perspectiv es, la ngua ges, a nd w orld v iew s. C a lif ornia ’ s stud ents a re grow ing up in a glob a l society in 
w h ich multilingua lism is h igh ly v a lued , a nd th e a b ility a nd d isposition to colla b ora te ef f ectiv ely a cross 
cultures a re essentia l f or success. 

T h ese emph a ses req uire th a t tea ch ers, specia lists, pa ra prof essiona ls, sch ool a nd d istrict lea d ers, 
a nd oth er sch ool sta f f continuously a cq uire new a nd specia liz ed k now led ge a nd esta b lish new w a y s 
of w ork ing togeth er. T h ese ind iv id ua ls, f or ex a mple, need to colla b ora te a cross gra d e lev els a nd 
d epa rtments to crea te new curriculum units; pla n instruction to meet th e need s of a ll stud ents; crea te, 
a d a pt, a nd a d minister period ic a ssessments; d esign need ed lea rning supports a nd interv entions; 
tea ch togeth er ( or co- tea ch ) ; ex a mine stud ent results; a nd a na ly z e th e ef f ectiv eness of instruction. 
M oreov er, th ey need to reconsid er sch ool sch ed ules a nd responsib ilities so th a t a ttention to litera ry 
and informational texts is balanced and sufficient time is 
a lloca ted  to a ll content a rea s.  F or sch ools a nd  d istricts w ith  
cultura lly ,  linguistica lly ,  a nd  oth erw ise d iv erse popula tions,  it 
a lso mea ns th a t a ll ed uca tors need  to ex a mine th eir b elief s a nd  
a ttitud es tow a rd  stud ents a nd  th eir f a milies a nd  ensure th a t th ey  
a pproa ch  a ll stud ents w ith  a  positiv e d isposition th a t b oth  v a lues 
th e cultura l resources a nd  linguistic a ssets stud ents b ring to th e 
cla ssroom a nd  supports th em to a d d  new  perspectiv es a nd  w a y s 
of  using la ngua ge to th eir repertoires.  

G iv en th e ch a llenges a h ea d ,  th is ch a pter consid ers th e 
sy stems w ith in w h ich  ed uca tors a nd  stud ents ca n b e supported  
to lea rn,  grow ,  a nd  th riv e a s th e sta nd a rd s a nd  th eir instructiona l 
supports a re ena cted .  T h is ch a pter puts orth  a  v ision of  th e 

For teachers and 
school leaders to create 
classroom instruction that 
is motivating, engaging,
integrated, respectful, and 
intellectually challenging 
for students, they too 
should participate in a 
learning culture that has 
these same qualities 

f
sch ool a s a  lea rning community  in w h ich  a ll a d ults a re enga ged  in th e ongoing cy cle of  lea rning,  
reflecting on, and improving their own practice (Little 2006; Emerling and Gallimore 2013; Garmston 
a nd  Z immerma n 2 0 1 3 ;  L ea rning F orw a rd  2 0 1 1 .  It a d d resses th ree critica l components of  ef ectiv e 
implementa tion:  professional learning ,  leadership,  nd  prog ram supports.  T h ese components 
a re consid ered  w ith in a  contex t of  colla b ora tiv e pra ctice a nd  ef f ectiv e a d ult lea rning.  T h e goa ls,  
instructiona l contex t,  a nd  k ey  th emes put f orw a rd  in th is ELA/ELD Framework  a s necessa ry  f or th e 
successf ul implementa tion of  th e A  S  or iter cy  nd  th e A  D  ta nd r s or li ornia s 
students also hold true for California’s educators. (See figure 11.1.) For teachers and school leaders 
to crea te cla ssroom instruction th a t is motiv a ting,  enga ging,  integra ted ,  respectf ul,  a nd  intellectua lly  
ch a llenging f or stud ents,  th ey  too sh ould  pa rticipa te in a  lea rning culture th a t h a s th ese sa me 
q ua lities. 

) f
a

C C C S f E L A / L a a C E L S a d f C a f ’

1 A s noted th rough out th is f ra mew ork , spea k ing a nd listening sh ould b e b roa d ly interpreted . S pea k ing a nd listening sh ould 
includ e stud ents w h o a re d ea f a nd h a rd of h ea ring using A merica n S ign L a ngua ge ( A S L ) a s th eir prima ry la ngua ge. S tud ents 
who are deaf and hard of hearing who do not use ASL as their primary language but use amplification, residual hearing, 
listening a nd  spok en la ngua ge,  cued  speech  a nd  sign supported  speech ,  a ccess genera l ed uca tion curriculum w ith  v a ry ing 
mod es of  communica tion. 
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Figure 11.1. Circles of Implementation of ELA/Literacy and ELD Instruction

This adult learning environment mirrors the type of learning that this ELA/ELD Framework 
envisions for California classrooms: It motivates and engages teachers’ efforts, integrates their 
learning, respects their knowledge and capabilities, and challenges their intellect. As students grapple 
with complex texts and concepts, persist through difficulties, and set their own goals for learning, 
so too do their teachers and leaders. The safe, nurturing, yet rigorous conditions needed to support 
the development of children and adolescents are also needed to support their teachers and leaders. 
Ensuring that California’s students experience high-quality ELA/literacy and ELD instruction and 
achieve the standards requires specific and sustained attention to implementing the evidence-based 
practices described in this framework. This chapter describes the adult learning, leadership practices, 
and resources necessary for such implementation. 

Implementing the ELA/ELD Framework Within a 
Collaborative and Learning Culture

Fixsen and Blase (2009) identify implementation as the “missing link” in the successful translation 
of evidence-based theories and models to practice. It is not enough to identify advanced standards, 
high-quality instructional materials, and effective instructional practices; school communities need to 
successfully establish and integrate multiple program components and sustain effective instructional 
practices in order to ensure high-quality teaching and learning experiences for all students. This 
requires that schools attend to the stages and components of implementation while also fostering 
a collaborative school culture that equally honors and engages students, educational professionals, 
parents and families, and community members.
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Professional learning  is th e  eh icle or a ll sch ool 
sta f f — tea ch ers,  a d ministra tors,  specia lists,  counselors,  
tea ch er lib ra ria ns,  a nd  oth ers— to lea rn to ef f ectiv ely  
implement th e curricula r a nd  instructiona l pra ctices proposed  
in th is ra mew ork  K illion a nd  H irsh  2 0 1 3 ;  D a rling- H a mmond   
nd  oth ers .  

L eadership  in a  colla b ora tiv e  nd  lea rning culture is 
d istrib uted  a nd  sh a red ;  it is not limited  to principa ls or oth er 
a d ministra tors a nd ,  in f a ct,  promotes tea ch er lea d ersh ip a s
a  pow erf ul mea ns of  esta b lish ing a  h ea lth y  a nd  colla b ora tiv e 
sch ool culture.  R esponsib ility  f or stud ent success is h eld  
in common a nd  tra nscend s d epa rtmenta l a nd  gra d e
lev el b ound a ries G a rmston a nd  Z immerma n 2 0 1 3 ;  K ruse 

v

a

,

a nd  L ouis 2 0 0 9 ) .  D istrib uted  lea d ersh ip is closely  connected  to prof essiona l lea rning a nd  includ es 
prof essiona l colla b ora tions,  coa ch ing,  a nd  d a ta d riv en d ecision- ma k ing,  a s w ell a s opportunities f or 
tea ch ers to sh a re th eir ex pertise in more orma l w a y s.  T ea ch ers,  or ex a mple,  ma y  present a  new  
teaching technique they have implemented to their colleagues and share their reflections of the 
process.  

Prog ram supports  includ e sch ool a nd  d istrict inf ra structure f or specia list serv ices,  lib ra ries a nd  
med ia  centers,  a nd  ex tend ed  lea rning opportunities f or stud ents.  O th er k ey  progra m supports includ e 
communica tion a nd  colla b ora tion w ith  pa rents a nd  f a milies a nd  pa rtnersh ips w ith  community  groups 
a nd  oth er institutions.  

f

f (
a 2 0 0 9 )

-
(

-
f f

C ommitment to continuous improv ement is y et a noth er essentia l f ea ture of  successf ul 
implementa tion.  R ea liz ing C a lif ornia ’ s b old  v ision f or E L A / litera cy  a nd  E L D  instruction w ill ta k e time,  
resources,  a nd  ef f ort,  a nd  ed uca tors need  to b e stra tegic in th eir a pproa ch  to implementa tion 
to ensure th e h igh est outcomes f or a ll stud ents.  B y  th e sa me tok en,  sch ool a nd  d istrict lea d ers 
need to envision themselves first and foremost as responsible for ensuring that all classrooms are 
env ironments w h ere ea ch  a nd  ev ery  stud ent th riv es.  T h is req uires sch ool a nd  d istrict lea d ers to 
position th emselv es a s a d v oca tes f or tea ch er lea rning,  
collaboration, and continuous reflection. 

Professional learning is the 
vehicle for all school staff— 
teachers, administrators, 
specialists, counselors, teacher 
librarians, and others—to learn 
to effectively implement the 
curricular and instructional 
practices proposed in this  
framework. 

T o implement th e h igh q ua lity  progra ms env isioned  
in th is ELA/ELD Framework,  sch ools need  to a d d ress th e 
sta ges a nd  core components of  implementa tion ( F ix sen 
nd  la sé   ix sen,  oom,  la sé  ried ma n,  nd  

W a lla ce 2 0 0 5 .  T h e sta ges of  implementa tion includ e 
th e ph ses th t most orga niz tions ex perience s th ey  
mov e to f ully  implement a n innov a tion.  T h ese sta ges 
a re “ ex plora tion,  insta lla tion,  initia l implementa tion,  f ull 
implementa tion,  innov a tion,  a nd  susta ina b ility ”  ( 2 0 0 9 ,  2 ) .  

e goa l is susta ina ilit  w ich  ta es time to ch iev e,  
ev en w h ile sch ools f eel th e pressure to implement th e C A  

S  or iter cy  nd  A  D  ta nd r s immed ia tely  
a nd  in ta nd em.  R a th er,  d istricts a nd  sch ools need  to 
ca ref ully  pla n h ow  to support sch ool lea d ers a nd  tea ch ers 

-

a B 2 0 0 9 ; F N a B , F a
)

a a a a

T h b y , h k a

C C S f E L A / L a a C E L S a d

a s th ey  mov e th rough  th e sta ges of  implementa tion.  P ra ctica lly  spea k ing,  d istricts a nd  sch ools need  
to a ssess th e sta tus of  th e implementa tion components th ey  currently  possess a nd  id entif y  th ose 
th t need  to e instituted  to implement th e A  S  or iter cy  nd  th e A  D  ta nd r s.  
T h e entire sy stem need s to mob iliz e to pla n h ow  th e implementa tion of  th e sta nd a rd s is initia ted ,  
implemented ,  a nd  susta ined  a nd  to d eploy  th e need ed  resources to ob ta in th e ma teria ls,  prov id e th e 
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. . . school and district leaders 
need to envision themselves first 
and foremost as responsible 
for ensuring that all classrooms 
are environments where each 
and every student thrives. This 
requires school and district 
leaders to position themselves as 
advocates for teacher learning, 
collaboration, and continuous 
reflection. 



    

   

       
  

      

 

  

  

  

 
    

      

  

     
       

  
    

           
      

     
   

      
      

    

       
 

    
        

     

       

 
    
      

     

prof essiona l lea rning, a nd crea te th e instructiona l a nd a ssessment supports necessa ry f or successf ul 
implementa tion. 

W h ere d oes implementa tion b egin? K now ing th a t implementa tion ta k es time a nd resources, w h a t 
do district and school leaders, teachers, and other staff do first? What are the critical elements of 
implementation? Planning successful implementation depends first on assessing existing resources, 
sy stems, a nd prof essiona l k now led ge a nd sk ill. T h ese includ e, b ut a re not limited to, th e f ollow ing: 
•	 S y stemw id e elements ( sch ool a nd d istrict) :
 

๐ C urriculum a nd instruction v ision, goa ls, ob j ectiv es, a nd pla ns
 

๐ Instructiona l ma teria ls
 

๐ A ssessment sy stems a nd tools
 

๐ S ch ool ca lend a rs a nd sch ed ules
 

๐ Interv ention stra tegies a nd progra ms
 

๐ Staffing for leadership, specialized programs, and coaching, including specialists, 

pa ra prof essiona ls, tea ch er lib ra ria ns, coa ch es, a nd more 

๐ T ime, spa ce, a nd tech nology f or d eep prof essiona l lea rning a nd ongoing colla b ora tion 

๐ P rof essiona l lea rning progra ms a nd colla b ora tiv e structures 

๐ D a ta sy stems f or lea d ers a nd tea ch ers to tra ck stud ent a ca d emic a nd linguistic progress ov er 
time, f or ga th ering d emogra ph ic d a ta ( e. g. , stud ents’ prima ry la ngua ges) , a nd more 

๐ F isca l a nd h uma n resources 
•	 P rof essiona l k now led ge a nd sk ills ( tea ch ers, lea d ers, oth er sch ool sta f f ) : 

๐		Content: k now led ge of th is ELA/ELD Framework, C A C C S S f or E L A L itera cy , a nd C A E L D 
S ta nd a rd s; und ersta nd ing of content ( includ ing litera ture) , litera cy , linguistics, second 
la ngua ge d ev elopment, cultura l a nd linguistic d iv ersity , f ound a tiona l sk ills, rh etoric, 
d isciplina ry litera cy , a nd more 

๐		Pedagogy: eq uita b le pa rticipa tion structures, colla b ora tiv e conv ersa tions, cultura lly a nd 
linguistica lly responsiv e a pproa ch es, compreh ension stra tegies, w riting, resea rch , tech nology , 
inq uiry , d irect instruction, colla b ora tiv e lea rning, a nd more 

๐		Dispositions: rega rd ing ch a nge, prof essiona l lea rning, pla nning, h igh er ex pecta tions, eq uity , 
a nd stud ent ca pa b ilities 

๐		Planning: selecting a ppropria te tex ts a nd oth er ma teria ls; using sta nd a rd s to d if f erentia te 
support; curriculum, a ssessments, interv entions, sch ed ules, units, lessons, a nd more 

๐		Assessment : und ersta nd ings of f orma tiv e a ssessment a s pa rt of instructiona l pra ctice, 
a na ly sis meth od s 

๐		Leadership: communica tion, orga niz a tion, f a cilita tion, a d v oca cy , a nd more 

๐		Collaboration: planning units and lessons together, discussing how to refine instructional 
pra ctice, peer ob serv a tion, peer coa ch ing, a nd more 

W h ile it is f a irly stra igh tf orw a rd to id entif y ex isting resources a nd sy stems, it ma y b e more 
ch a llenging to d etermine th eir current a nd , more importa ntly , proj ected ef f ectiv eness w ith new 
standards and expectations. Assessing professional knowledge and skills is both difficult and sensitive. 
S ch ool lea d ers a nd  tea ch ers sh ould  b egin b y  id entif y ing th eir ind iv id ua l a nd  collectiv e strength s a nd  
th en a  limited  numb er of  a rea s or uture lea rning a nd  colla b ora tion.  T h e a im is not to ov erw h elm 
ind iv id ua ls or sy stems b ut to ocus on th e nex t b est steps or ea ch  person,  group,  a nd  th e sch ool 
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a h T h a v a
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f
a d a a d -

A
C C S f E L A / L a a d

s a  w ole.  ea ch ers w ill e multiple entry  points,  nd  
prof essiona l lea rning sh ould  b e ta ilored  a ppropria tely  
O ne option ma y  b e to b egin b y  rea d ing a nd  stud y ing
the introduction and first two chapters of this ELA/ELD 
Framework a nd  f a cilita ting colla b ora tiv e conv ersa tions 
a mong a culty  memb ers.  A noth er ma y  b e to use th e k ey  
th emes of  th e sta nd r s to orga niz e ex mina tion of  gr e
lev el ch a pters.  M a ny  oth er options ex ist.  

C ritica l to E L  stud ents’  success in a ch iev ing th e C  
S  or iter cy  is sch ool nd  istrict commitment 

to ensuring th a t tea ch ers und ersta nd  h ow  to ef f ectiv ely  
implement th e C A  E L D  S ta nd a rd s.  D istricts a nd  sch ools 

sh ould  not w it until tea ch ers ully  implement th e A  S  or iter cy  ef ore introd ucing th e 
A  D  ta nd r s.  Instea  th e A  D  ta nd r s sh ould  e iew ed  s n essentia l component of  

successf ul implementa tion of  th e A  S  or iter cy  In ct,  th e A  D  ta nd r s nd  th eir 
a ccompa ny ing ch a pters a nd  glossa ry  ( C D E  2 0 1 4 )  a re usef ul tools f or supporting tea ch ers to implement 
a ll content sta nd a rd s or th eir E L  stud ents.  T h e rema ind er of  th is ch a pter prov id es inf orma tion on 
th e importa nt q ua lities of  prof essiona l lea rning,  lea d ersh ip,  includ ing prof essiona l colla b ora tion,  a nd  
progra m supports.  A  list of  critica l prof essiona l lea rning content is prov id ed ,  a nd  sna psh ots of f er 
ex a mples of  prof essiona l lea rning a nd  pla nning structures. 

S uccessf ul implementa tion of  th is ELA/ELD Framework  is d epend ent on th e culture in w h ich  it 
is emb ed d ed .  A  colla b ora tiv e a nd  lea rning sch ool culture is more th a n a  contex tua l a ctor;  it is th e 
essentia l component a nd  th e v eh icle f or esta b lish ing common interest f or sch ool goa ls,  enth usia sm 
f or lea rning new  content a nd  ped a gogy ,  commitment to group processes,  a nd  momentum f or a  ra nge 
of  orga niz a tiona l initia tiv es need ed  to implement th e sta nd a rd s.  J ust a s colla b ora tion is importa nt to 
increa se stud ent lea rning in th e cla ssroom,  it is a lso critica l f or enh a ncing prof essiona l lea rning a nd  
f ostering w illingness a mong ed uca tors to risk  new  instructiona l a pproa ch es a nd  w a y s of  intera cting 
prof essiona lly . 

Professional Learning 
O v er th e pa st d eca d e,  much  h a s b een w ritten rega rd ing th e k now led ge,  sk ills,  a nd  d i

necessa ry  f or ef f ectiv e tea ch ing.  T ea ch ers a re,  a b ov e a ll,  lif e- long lea rners.  O ngoing lea r

a f C C C S f E L A / L a b
C E L S a d d , C E L S a d b v a a

C C C S f E L A / L a . f a C E L S a d a

f

f

While it is fairly straightforward 
to identify existing resources 
and systems, it may be more 
challenging to determine their 
current and, more importantly, 
projected effectiveness 
with new standards and 
expectations. 

spositions 
ning is 

essentia l to ef f ectiv e tea ch ing,  a nd  prof essiona l lea rning opportunities a re crucia l to ga in a nd  d eepen 
prof essiona l k now led ge a nd  prof essiona l ud gment in tea ch ers M ind ich  a nd  L ieb erma n 2 0 1 2 .  T h is 
mea ns th a t intellectua l interest a nd  curiosity  a re necessa ry  d ispositions of  a ll tea ch ers.  O v er th e 
course of  a  tea ch ing ca reer,  tea ch ers a re lik ely  to see ma ny  
ch a nges— ch a nges in th e need s of  th eir lea rners,  in ex pected  
outcomes,  a nd  in th e k now led ge v a lued  b y  society .  A s a  result,  
tea ch ing pra ctices a re a d a pted  a nd  continua lly  improv ed  in 
a  lea rning env ironment th a t v a lues a nd  ma inta ins curiosity ,  
flexibility, and innovation on the part of teachers and their 
stud ents.  or stud ents to ch iev e th e A  S  or iter cy  
a nd  th e C A  E L D  S ta nd a rd s,  tea ch ers need  ef ectiv e prepa ra tion 
a nd  ongoing prof essiona l lea rning to support th eir ow n success a s
lea rners a nd ,  in turn,  to support th eir stud ents’  lea rning.  

A  report b y  S ta te S uperintend ent of  P ub lic Instruction T om 
orla son’ s sk  orce on uca tor cellence ,  Greatness 

by Design,  recogniz es tea ch ing a s “ our most importa nt prof ession”  a nd  proposes a  “ T ea ch ing a nd  
L ea d ing A long a  C a reer C ontinuum”  1 3 )  th a t includ es th e ollow ing tra ectory : 
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Ongoing learning is 
essential to effective 
teaching, and professional 
learning opportunities are 
crucial to gain and deepen 
professional knowledge 

 
and professional judgment 
in teachers. 
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1	 .  P repa ra tion w ith  clinica l pra ctice to meet th e need s of  a ll stud ents a nd  d ema nd s of  h igh
  
sta nd a rd s
 

2 	  Ind uction th a t b uild s on prepa ra tion w ith  f orma tiv e a ssessment a nd  regula r coa ch ing 

	 .  O ngoing prof essiona l d ev elopment th a t b uild s on ind uction a nd  is f ocused  on importa nt 

content a nd  emb ed d ed  in colla b ora tiv e prof essiona l lea rning
 


  orma tiv e nd  summa tiv e ev lua tion sed  on li ornia  ta nd r s or th e ea ch ing rof ession 
th a t supports a d ult a nd  ch ild  lea rning a nd  prov id es multi a ceted  ev id ence a nd  usef ul eed b a ck 

	 .  L ea d ersh ip opportunities w ith  recognition of  a ccomplish ed  pra ctice a nd  multiple roles f or 
lea d ersh ip 

Initial Preparation and Induction 
Initia l prepa ra tion a nd  ind uction prov id e th e ca nv a s f or f uture prof essiona l lea rning a nd  lea d ersh ip.  

E x cellent tea ch er prepa ra tion progra ms und erscore sub j ect ma tter ex pertise a nd  prov id e opportunities 
f or tea ch er ca nd id a tes to a pply  th eir lea rning of  th eory  a nd  ped a gogy  in rea l cla ssrooms und er th e 
superv ision of  n ex perienced  mentor ensk i,  rish m,  nd  W old   E   e ca reer 

.

3

F a a b a C a f S a d f T P
f f

5

-

a ( L G a a 2 0 0 6 ; N C A T 2 0 1 0 ) . T h
continuum proposed a b ov e b egins d uring tea ch er prepa ra tion, b ut initia l prepa ra tion progra ms a nd 
pa th s of entry to tea ch ing ma y v a ry . T ea ch ing ex pertise improv es w ith ongoing prof essiona l lea rning, 
and teachers prepared in alternative certification programs may need additional professional learning. 
T h e ELA/ELD Framework, th e C A C C S S f or E L A / L itera cy , th e C A E L D S ta nd a rd s, th e Model School 
Library Standards ( C D E 2 0 1 1 ) a nd oth er a ppropria te content sta nd a rd s sh ould f orm a n integra l pa rt of 
prepa ra tion progra ms. 

R esea rch on th e impa ct of ind uction progra ms is genera lly positiv e. Ingersoll a nd S trong 
( 2 0 1 1 ) f ound th a t support a nd a ssista nce f or b eginning tea ch ers h a v e a positiv e impa ct on tea ch er 
commitment a nd retention, tea ch er instructiona l pra ctices, a nd stud ent a ch iev ement. Q ua lity ind uction 
progra ms increa se th e prof essiona l ex pertise of nov ice 
tea ch ers a nd sh ould f orm a n integra l pa rt of a ll tea ch ers’ 
d ev eloping ca reers.  Ind uction progra ms f urth er a d v a nce th e
a pplica tion of  sta nd a rd s a nd  ef f ectiv e pra ctices f rom tea ch er
prepa ra tion to th e cla ssroom.  S ch ool d istricts,  in pa rticula r,  
need  to ensure th a t new  tea ch ers a re supported  th rough  
a planned program of support and assistance in their first 
y ea rs of  tea ch ing. 

Ongoing Professional Learning	 
R esea rch ers h a v e a rgued  th a t tea ch er prof essiona l 

lea rning is th e k ey  to improv ing outcomes f or stud ents.
  
In th eir report or th e N a tiona l S ta f  D ev elopment C ouncil 
a nd  S ta nf ord  U niv ersity ’ s C enter f or O pportunity  P olicy  in 

Education, Wei, Darling-Hammond, and Adamson note, “Rigorous scientific studies have shown that 
w h en h igh q ua lity  [ prof essiona l lea rning]  a pproa ch es a re susta ined  b y  prov id ing tea ch ers w ith  5 0  
or more h ours of  support per year ,  stud ent test scores rise b y  a n a v era ge of  2 1  percenta ge points”  
( 2 0 1 0 ,  1 ) .  Interna tiona l stud ies und erscore th e need  f or ongoing prof essiona l d ev elopment ( O E C D  

   ey  note th t ev elopment of  tea ch ers ey ond  initia l prepa r tion ca n serv e 
to upd te ind iv id ua ls’  now led ge of  sub ect ma tter now led ge nces ery  r pid ly  impro e 
ind iv id ua ls’  ped a gogy  in k eeping w ith  new  sta nd a rd s a nd  resea rch b a sed  tea ch ing tech niq ues,  ena b le 
ind iv id ua ls a nd  sch ools to a pply  ch a nges in curricula  or oth er a spects of  tea ch ing pra ctice,  ex ch a nge 

 
 

f f

-

1 9 9 8 , 2 0 0 5 , 2 0 0 9 ) . T h a d b a
a k j ( k a d v a v a ) , v

-

Quality induction programs 
increase the professional 
expertise of novice teachers 
and should form an integral 
part of all teachers’ developing 
careers. Induction programs 
further advance the 
application of standards and 
effective practices from teacher 
preparation to the classroom.
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inf orma tion b etw een ed uca tors a nd  oth er groups ( such  a s a ca d emics,  community  groups,  v a rious 
ind ustries,  a nd  so f orth ) ,  a nd  h elp less- ef f ectiv e tea ch ers b ecome more ef f ectiv e.  

O v er th e y ea rs,  prof essiona l lea rning h a s h a d  ma ny  na mes— prof essiona l d ev elopment,  sta f f  
d ev elopment,  a nd  tra ining— a nd  h a s ta k en ma ny  f orms— w ork sh ops,  conf erences,  college courses,  
institutes,  b ook  stud y ,  lesson stud y ,  cla ssroom ob serv a tions a nd  sh a d ow ing,  coa ch ing,  conv ersa tions 

w ith  collea gues,  co- tea ch ing,  a ssessing stud ent 
w ork ,  colla b ora tiv e pla nning,  a ction resea rch ,  
online lea rning,  a nd  more.  P rof essiona l lea rning 
is th e process in w h ich  ed uca tion prof essiona ls— 
tea ch ers,  a d ministra tors,  a nd  oth ers— a ctiv ely  
lea rn ( th rough  critica l a na ly sis of  pra ctice,  
reflection on their own teaching, collaboration 
w ith  collea gues,  a nd  oth er intera ctiv e ta sk s)  th e 
k now led ge a nd  sk ills need ed  to improv e tea ch ing,  
lea d ing,  a nd  stud ent lea rning.  P rof essiona l lea rning 
ca n b e orma l or inf orma l,  b ut its goa l is a lw a 	 s
to improv e stud ent lea rning a nd  a ch iev ement.  
D a rling- H a mmond  a nd  oth ers 2 0 0 9 ,  5 )  a lso ound  
th a t “ colla b ora tiv e a pproa ch es to prof essiona l 
lea rning ca n promote sch ool ch a nge th a t ex tend s 
b ey ond  ind iv id ua l cla ssrooms. ”  T h e resea rch ers 
note too ( 5 )  th a t ef f ectiv e prof essiona l lea rning:  

Professional learning is the process 
in which education professionals— 
teachers, administrators, and 
others—actively learn (through critical 
analysis of practice, reflection on their 
own teaching, collaboration with 
colleagues, and other interactive tasks) 
the knowledge and skills needed to 
improve teaching, leading, and student 
learning. Professional learning can 
be formal or informal, but its goal is 
always to improve student learning and 
achievement. 

• Is intensiv e,  ongoing,  a nd  connected  to pr	 ctice

• Focuses on the teaching and learning of specific academic content 

• Is connected  to oth er sch ool initia tiv es

• B uild s strong w ork ing rela tionsh ips a mong tea ch ers

However, professional learning is particularly susceptible to budget fluctuations, and in their 2010
rev iew ,  W ei,  D a rling- H a mmond ,  a nd  A d a mson ound  th a t tea ch ers in th e U nited  S ta tes receiv e 
f a r less prof essiona l d ev elopment,  mentoring,  a nd  pla nning time th a n tea ch ers in th e w orld s h igh 
a ch iev ing na tions”  ( 8 ) .  W h ile th e numb er of  new  tea ch ers pa rticipa ting in ind uction progra ms h a s 
stea d ily  increa sed  ov er th e y ea rs a nd  th ere h a v e b een sma ll increa ses in prof essiona l lea rning on th e 
“ content of  th e sub j ects ta ugh t,  th e uses of  computers f or instruction,  rea d ing instruction,  a nd  stud ent 
discipline and classroom management,” there has been a shift 
h ours or ew er.  In a d d ition,  w ell und er h a lf  of  tea ch ers 
reported  a ccess to prof essiona l d ev elopment on tea ch ing 
stud ents w ith  d isa b ilities 4 2  percent)  a nd  tea ch ing E L L s 
(27 percent)” (2–3). 

T h e prob lem of  ina d eq ua te,  f ra gmented ,  or irrelev a nt 
tea ch er prof essiona l lea rning rega rd ing E L s,  in pa rticula r
  

from programs of 9–16 hours to eight 

f y

( f

f “
’ -

f “

a

The problem of inadequate, 
fragmented, or irrelevant teacher 
professional learning warrants 
critical attention. As explained 
throughout this ELA/ELD 

Framework, ELs have language, 

literacy, and disciplinary literacy 

learning needs that require 
specialized instruction that many 
teachers have not yet mastered. 

(

w a rra nts critica l a ttention.  A s ex pla ined  th rough out th is 
ELA/ELD Framework,  E s e la ngua ge,  liter cy ,  nd  
d isciplina ry  litera cy  lea rning need s th a t req uire specia liz ed  
instruction th t ma ny  tea ch ers e not et ma stered 
  
H ow ev er,  a ccord ing to th e N a tiona l C enter or E d uca tion 
S ta tistics cited  in W ei,  D a rling- H a mmond ,  a nd  A d a mson 
2 0 1 0 ,  6 2 ,  only  1 2 5  percent of  tea ch ers h a v e pa rticipa ted  
in more th a n eigh t h ours of  prof essiona l lea rning on h ow  

,

L h a v a a

a h a v y .
f

(
) .
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to w ork w ith E L s. In one stud y , tea ch ers of E L s ch a ra cteriz ed th eir prof essiona l lea rning a s poorly 
pla nned , ex ecuted b y presenters w ith little ex perience or k now led ge of E L s, not a pplica b le to th eir 
course content, a nd outd a ted ( G á nd a ra , M a x w ell- J olly , a nd D riscoll 2 0 0 5 ) . In contra st, resea rch 
rev iew s of ef f ectiv e prof essiona l lea rning f or tea ch ers of E L s suggest th a t th is prof essiona l lea rning 
occurred ov er ex tend ed time ( one to th ree y ea rs) a nd f ocused on h a nd s- on pra ctice, tea ch ing 
meth od s th a t w ere immed ia tely a pplica b le to th e cla ssroom, a nd in- cla ss lesson d emonstra tions w ith a 
tea ch er’ s ow n or a collea gue’ s stud ents ( A ugust a nd S h a na h a n 2 0 0 6 ) . 

Components of Effective Professional Learning 
Desimone identifies five research-based features of professional learning that are “critical to 

increa sing tea ch er k now led ge a nd sk ills a nd improv ing th eir pra ctice, a nd w h ich h old promise f or 
increa sing stud ent a ch iev ement: ( a ) content f ocus, ( b ) a ctiv e lea rning, ( c) coh erence, ( d ) d ura tion, 
a nd ( e) collectiv e pa rticipa tion [ w ork in gra d e- lev el, d epa rtmenta l, a nd sch ool tea ms] ” ( 2 0 0 9 , 1 8 3 ) . 
D esimone a rgues th a t th e content focus of tea ch er lea rning is th e most critica l f ea ture since multiple 
stud ies sh ow  a  link  b etw een prof essiona l lea rning emph a siz i
improv ed  pra ctice,  a s w ell a s stud ent a ch iev ement L ee,  a nd 
M oorth y  2 0 1 1 ;  V a ugh n,  a nd  oth ers 2 0 1 1 ) .  Active learning  
ca n ta k e th e f orm of  v a rious a ctiv ities,  includ ing tea ch ers 
ob serv ing oth ers w h ile th ey  tea ch  or b eing ob serv ed  
themselves, providing and receiving reflective feedback, 
a na ly z ing stud ent w ork  w ith  collea gues,  or colla b ora tiv ely  
pla nning lessons ( B ork o 2 0 0 4 ;  L ieb erma n a nd  P ointer 
M ce 2 0 0 8 ;  W ilson a nd  B erne 1 9 9 9 ) .  Coherence  ref ers to 
th e ex tent to w h ich  th e prof essiona l lea rning is a ligned  
to loca l a nd  sta te ref orm initia tiv es ( includ ing sta nd a rd s,  
a ssessments a nd  th e use of  pa rticula r instructiona l 
ma teria ls) ,  a s w ell a s to tea ch ers’  k now led ge a nd  b elief s.  
A s mentioned  prev iously ,  prof essiona l lea rning sh ould  b e 
of sufficient duration  ( Y oon,  a nd  oth ers 2 0 0 7 ) ,  includ ing 
b oth  th e spa n of  time a nd  h ours spent,  to promote ch a nges 
in tea ch er ped a gogica l a nd  content k now led ge,  b elief s a b out a nd  d ispositions tow a rd  stud ents,  
a nd  ob serv a b le instructiona l pra ctice.  Collective participation d escrib es th e settings f or ef f ectiv e 
prof essiona l lea rning— settings in w h ich  ed uca tors lea rn a nd  w ork  collectiv ely  to improv e outcomes f or 
stud ents.  S ee th e sections on sh a red  lea d ersh ip a nd  responsib ility  a nd  prof essiona l colla b ora tions la ter 
in th e ch a pter f or more inf orma tion on collectiv e pa rticipa tion. 

Fogarty and Pete (2009, 32–34) name seven protocols for professional learning that are consistent 
w ith  th eories of  a d ult lea rning K now les 1 9 7 3 ;  Z emk e a nd  Z emk e 1 9 8 1 .  T h ese includ e th e ollow ing: 

ng a ca d emic sub j ect k now led ge a nd 
( oth ers 2 0 0 8 ; P enuel, G a lla gh er, a nd 

. . . professional learning should 
be of sufficient duration, 
including both the span of 
time and hours spent, to 
promote changes in teacher 
pedagogical and content 
knowledge, beliefs about and 
dispositions toward students, 
and observable instructional 
practice. 

a

( ) f

1 .  S usta ined  prof essiona l lea rning:  “ It’ s not going a w a y . ” 

.  ob emb ed ed  prof essiona l lea rning:  H elp w en I need  it. ” 

3 .  C ollegia l prof essiona l lea rning:  “ S omeone to ta lk  to. ” 


  Intera ctiv e prof essiona l lea rning:  “ It’ s not a  ‘ sit a nd  git. ’ ” 

5 .  Integra tiv e prof essiona l lea rning:  “ D if f erent strok es f or d if f erent f olk s. ” 

6 .  P ra ctica l prof essiona l lea rning:  “ I ca n use th is. ” 


  R esults- oriented  prof essiona l lea rning:  “ T h e d a ta  tell us so. ” 
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A s C a lif ornia implements th is ELA/ELD Framework, sta nd a rd s f or prof essiona l lea rning prov id e 
a usef ul tool f or ev a lua ting ef f orts to orga niz e a nd f a cilita te prof essiona l lea rning f or tea ch ers 
a nd oth ers. In 2 0 1 1 th e prof essiona l orga niz a tion, L ea rning F orw a rd ( f ormerly th e N a tiona l S ta f f 
Development Council), revised its standards. The seven standards that follow in figure 11.2 describe 
th e ch a ra cteristics a nd cond itions of ef f ectiv e, h igh - q ua lity prof essiona l lea rning. T h e sta nd a rd s a nd 
rela ted resources a v a ila b le a t th e L ea rning F orw a rd W eb site ( h ttp: / / lea rningf orw a rd . org/ ) sh ould b e 
consulted w h en d esigning progra ms of prof essiona l lea rning. 

Figure 11.2. Learning Forward Standards for Professional Learning 

Learning 
Communities 

Leadership 

Resources 

Data 

Learning 
Designs 

Implementation 

Outcomes 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness 
a nd results f or a ll stud ents occurs w ith in lea rning communities 
committed to continuous improv ement, collectiv e responsib ility , a nd 
goa l a lignment. 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness a nd 
results f or a ll stud ents req uires sk illf ul lea d ers w h o d ev elop ca pa city , 
a d v oca te, a nd crea te support sy stems f or prof essiona l lea rning. 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness a nd 
results f or a ll stud ents req uires prioritiz ing, monitoring, a nd 
coord ina ting resources f or ed uca tor lea rning. 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness a nd 
results f or a ll stud ents uses a v a riety of sources a nd ty pes of 
stud ent, ed uca tor, a nd sy stem d a ta to pla n, a ssess, a nd ev a lua te 
prof essiona l lea rning. 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness a nd 
results f or a ll stud ents integra tes th eories, resea rch , a nd mod els of 
h uma n lea rning to a ch iev e its intend ed outcomes. 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness a nd 
results f or a ll stud ents a pplies resea rch on ch a nge a nd susta ins 
support f or implementa tion of prof essiona l lea rning f or long term 
ch a nge. 

P rof essiona l lea rning th a t increa ses ed uca tor ef f ectiv eness 
a nd results f or a ll stud ents a ligns its outcomes w ith ed uca tor 
perf orma nce a nd stud ent curriculum sta nd a rd s. 

Source 
L ea rning F orw a rd . 2 0 1 1 . Standards for Professional Learning. O x f ord , O H : L ea rning F orw a rd . 

T h e q ua lities of ef f ectiv e prof essiona l lea rning a re clea r; th e ch a llenge f or C a lif ornia ed uca tors 
is to crea te, d issemina te, a nd implement progra ms of prof essiona l lea rning f or th e C A C C S S f or 
E L A / L itera cy , C A E L D S ta nd a rd s, a nd th is ELA/ELD Framework that reflect these qualities. Ultimately, 
ef f ectiv e prof essiona l lea rning sh ould mirror ef f ectiv e cla ssroom instruction. T h e sa me k ind s of a ctiv e 
enga gement w ith critica l th ink ing a nd prob lem posing; colla b ora tiv e d iscussions a b out intellectua lly 
stimula ting a nd relev a nt topics; use of rigorous a nd a ppropria te tex ts; respect f or d iv ersity of cultures, 
la ngua ges, a nd perspectiv es; a nd oth er f ea tures f ound in ef f ectiv e cla ssrooms sh ould b e f ound in 
prof essiona l lea rning sessions.  
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S ch ools a nd d istricts sh ould b egin b y d etermining th eir a ssets a nd need s a nd th en crea te sh ort-
and long-term plans (up to five or more years) for professional learning that build consistently 
over time but can also be adapted and refined as needed. Schools and districts consider where 
tea ch ers a re w ith in th eir ca reer tra j ectories a nd support th em a ccord ingly ( C D E 2 0 1 2 ) . B eginning 
tea ch ers a nd v etera n tea ch ers lik ely h a v e d if f erent strength s a nd need s a nd , th eref ore, req uire 
d if f erentia ted support. In a d d ition, tea ch ers a nd oth er sch ool prof essiona ls w ill lik ely mov e th rough 
the stages identified by Fixsen and Blase (2009) for organizations: “exploration, installation, 
initia l implementa tion, f ull implementa tion, innov a tion, a nd susta ina b ility . ” E d uca tor ef f ectiv eness 
a s d escrib ed b y th e L ea rning F orw a rd S ta nd a rd s includ es d ispositions, k now led ge, a nd a ction. 
T ra nsla ting k now led ge into cla ssroom a ction propels th e process of implementa tion; tea ch ers ca n b e 
supported in th a t process b y coa ch es, lea d ers, a nd oth er prof essiona l colla b ora tions ( d iscussed in 
sub seq uent sections of th is ch a pter) . E f f ectiv e prof essiona l lea rning a lso pa ra llels ef f ectiv e prof essiona l 
colla b ora tion; tea ch ers lea rn f rom one a noth er a s th ey a lso lea rn f rom specia lists a nd coa ch es. 

Sources of Professional Learning 
P rof essiona l lea rning ca n b e prov id ed  a nd  f a cilita ted  

b y  a  v a riety  of  ind iv id ua ls a nd  orga niz a tions,  includ ing 
school leaders, school districts, county offices of education, 
C a lif ornia  S ub j ect M a tter P roj ects,  loca l colleges a nd  
univ ersities,  tech nica l a ssista nce a gencies,  th e C a lif ornia  
D epa rtment of  E d uca tion,  ind epend ent consulta nts,  a nd  
most importa ntly ,  tea ch ers th emselv es.  O nline P rof essiona l 
L ea rning M od ules f or th e C A  C C S S  f or E L A / L itera cy  a nd  th e 
C A  E L D  S ta nd a rd s a re a v a ila b le on th e D igita l C h a lk b oa rd  
W eb  site ( h ttps: / / w w w . my d igita lch a lk b oa rd . org/ )  ( C D E  2 0 1 3 ) 
a nd  a re ex cellent tools f or tea ch ers to orient th emselv es 

Schools and districts likely draw 
from a variety of sources to 
provide professional learning 
for their teachers; providing 
opportunities for professional 
collaboration and coaching 
is important to the long­term 
success of these offerings. 

 

to th e sta nd a rd s. S ch ools a nd d istricts lik ely d ra w f rom a v a riety of sources to prov id e prof essiona l 
lea rning f or th eir tea ch ers; prov id ing opportunities f or prof essiona l colla b ora tion a nd coa ch ing is 
importa nt to th e long- term success of th ese of f erings. S ch ool- b a sed prof essiona l lea rning loca tes 
most of th e lea rning a t th e sch ool site a nd relies on coa ch es, tea ch er lea d ers, site a d ministra tors, a nd 
prof essiona l colla b ora tion structures. T ea ch er lea d ersh ip a nd structures f or prof essiona l colla b ora tion 
a re d iscussed more f ully la ter in th is ch a pter. 

T h e sources a nd loca tions of prof essiona l lea rning ca n b e ma ny ; w h a t is critica l is th a t th eir 
selection b e b a sed on a compreh ensiv e pla n f or prof essiona l lea rning coord ina ted a t th e d istrict a nd 
sch ool lev els a nd inf ormed b y tea ch ers a nd oth er sta f f . D istricts a nd sch ools sh ould consid er th e 
steps of implementa tion a nd th e sta nd a rd s of prof essiona l lea rning outlined ea rlier in th is ch a pter in 
d esigning a pla n th a t a d d resses b oth immed ia te a nd long- term goa ls. 

Critical Content for Professional Learning in ELA/Literacy and ELD 
A lth ough b ecoming f a milia r w ith th e sta nd a rd s is a necessa ry component of initia l prof essiona l 

lea rning, th is ELA/ELD Framework prov id es a usef ul outline f or th e content of prof essiona l lea rning 
a nd colla b ora tion. T h e C A C C S S f or E L A / L itera cy a nd th e C A E L D S ta nd a rd s ( ch a pter 1 ) , th e 
essentia l consid era tions in E L A / L itera cy a nd E L D curriculum, instruction, a nd a ssessment ( ch a pter 
2 ) , th e content a nd ped a gogy f or ea ch gra d e lev el/ spa n ( ch a pters 3 - 7 ) , a nd th e contents of th e 
supporting ch a pters on a ssessment, a ccess a nd eq uity , a nd 2 1 st century lea rning ( ch a pters 8 - 1 0 ) 
a ll prov id e importa nt ma teria l f or d eep lea rning a nd d iscussion. T h e k ey th emes of E L A / litera cy a nd 
E L D instruction presented in th is ELA/ELD Framework— M ea ning M a k ing, L a ngua ge D ev elopment, 
E f f ectiv e E x pression, C ontent K now led ge, a nd F ound a tiona l S k ills— prov id e a structure f or orga niz ing 
prof essiona l lea rning a nd colla b ora tion w ith in a compreh ensiv e pla n f or implementa tion. 
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G iv en th e w ea lth of inf orma tion conta ined in th is f ra mew ork , a stra tegic rev iew — ta ilored to th e 
interests a nd need s of v a rious rea d ers— is recommend ed . T h e introd uction a nd ch a pters 1 a nd 2 serv e 
a s a n ef f ectiv e overview of the document; chapters 3–7 offer specific grade-level and grade-span 
guidance; and chapters 8–12 and the resources that follow provide in-depth information and advice 
rega rd ing th e learning systems req uired to successf ully implement th e sta nd a rd s. 

C ritica l content f or prof essiona l lea rning b a sed on th is ELA/ELD Framework is outlined briefly in 
figure 11.3. 

Figure 11.3. Critical Content for Professional Learning 

Establishing a Vision for 
California’s Students 

• D ev elop th e rea d iness f or
college, ca reers, a nd civ ic
lif e

• A tta in th e ca pa cities of 
litera te ind iv id ua ls

• B ecome b roa d ly litera te
• A cq uire th e sk ills f or liv ing

a nd lea rning in th e 2 1 st
century 

Understanding the 
Standards 

• C A C C S S f or E L A / L itera cy 
• C A E L D S ta nd a rd s
• M od el S ch ool L ib ra ry 

S ta nd a rd s
• Implementing science, 

h istory / socia l stud ies, 
ca reer a nd tech nica l
ed uca tion, a nd oth er
sta nd a rd s in ta nd em

Establishing the Context for 
Learning 

• Integra ting th e curricula 
• M otiv a ting a nd enga ging

lea rners
• R especting lea rners’ 
• E nsuring intellectua l

ch a llenge

Enacting the Key Themes 
of ELA/Literacy 

and ELD Instruction 
• M ea ning M a k ing
• L a ngua ge D ev elopment
• E f f ectiv e E x pression
• C ontent K now led ge
• F ound a tiona l S k ills

Addressing the Needs of 
Diverse Learners 

• C ompreh ensiv e E nglish 
la ngua ge d ev elopment: 
integra ted a nd d esigna ted 
E L D 

• A d d itiv e a pproa ch es to
la ngua ge a nd litera cy 
d ev elopment 

• M eeting th e need s of 
stud ents w ith d isa b ilities
a nd stud ents ex periencing 
difficulty 

• M eeting th e need s of 
a d v a nced lea rners a nd 
oth er popula tions 

Exploring Approaches to 
Teaching and Learning 

• M od els of instruction
• C ultura lly a nd linguistica lly 

responsiv e tea ch ing
• S upporting b ilitera cy a nd 

multilingua lism
• S upporting stud ents

stra tegica lly ( includ ing U D L 
a nd M T S S ) 

Sharing the Responsibility 
• C olla b ora ting w ith in

a nd a cross gra d es, 
d epa rtments, a nd 
d isciplines

• P romoting tea ch er
lea d ersh ip

• P a rtnering w ith community 
groups a nd h igh er
ed uca tion

• C olla b ora ting w ith pa rents

Evaluating Teaching and 
Learning 

• T y pes a nd meth od s of 
a ssessment ( f orma tiv e, 
summa tiv e, rub rics, 
portf olios, d ia gnostic) 

• C y cles of a ssessment
( sh ort, med ium, long) 

• S tud ent inv olv ement in
a ssessment

• A ppropria te prepa ra tion
f or sta te a ssessments

Integrating 21st Century 
Learning 

• C ritica l th ink ing sk ills
• C rea tiv ity a nd innov a tion

sk ills 
• C ommunica tion a nd 

colla b ora tion sk ills
• G lob a l a w a reness a nd 

competence
• T ech nology sk ills
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Leadership 
S k illed  a nd  inspira tiona l lea d ersh ip is essentia l to th e 

successf ul implementa tion of  th e A  S  or iter cy  
nd  A  D  ta nd r s.  ea ersh ip  s conceptua liz ed  

in th is ELA/ELD Framework,  is d istrib uted  a mong ma ny  
individuals within a school and district. It is not confined 
to a d ministra tors b ut inv olv es a  ra nge of  ind iv id ua ls w h o 
lea d  importa nt prof essiona l sy stems a nd  pra ctices.  E f f ectiv e 
lea d ers motiv a te,  guid e,  support,  a nd  prov id e th e necessa ry 
resources,  includ ing time a nd  a ppropria te compensa tion,  
to tea ch ers a nd  oth ers to a ccomplish  th e ma ny  goa ls a nd
  
ta sk s a ssocia ted  w ith  implementing a  h igh q ua lity  progra m.
  

Effective leaders motivate, 
guide, support, and provide 
the necessary resources, 
including time and appropriate 
compensation, to teachers and 
others to accomplish the many 
goals and tasks associated with 
implementing a high­quality 
program. 

 

A ll lea d ers a t th e d istrict a nd  sch ool lev els a re a ctiv ely  enga ged  in lea d ing th e implementa tion of  th is 
ELA E LD Framework a nd  rela ted  sta nd a rd s.  L ea rning F orw a rd  d escrib es lea d ersh ip a s th e ollow ing:
 

Leaders throughout the pre-K–12 education community recognize effective professional 
learning as a key strategy for supporting significant school and school system 
improv ements to increa se results f or a ll stud ents.  W h eth er th ey  lea d  f rom cla ssrooms,  
sch ools,  sch ool sy stems,  tech nica l a ssista nce a gencies,  prof essiona l a ssocia tions,  
univ ersities,  or pub lic a gencies,  lea d ers d ev elop th eir ow n a nd  oth ers’  ca pa city  to lea rn 
a nd  lea d  prof essiona l lea rning,  a d v oca te f or it,  prov id e support sy stems,  a nd  d istrib ute 
lea d ersh ip a nd  responsib ility  f or its ef f ectiv eness a nd  results.  

L ea d ers h old  lea rning a mong th eir top priorities f or stud ents,  sta f f ,  a nd  th emselv es.  
L ea d ers recogniz e th a t univ ersa l h igh  ex pecta tions f or a ll stud ents req uire a mb itious 
improv ements in curriculum,  instruction,  a ssessment,  lea d ersh ip pra ctices,  a nd  support 
sy stems.  .  .  .  T o enga ge in constructiv e conv ersa tions a b out th e a lignment of  stud ent a nd  
ed uca tor perf orma nce,  lea d ers cultiv a te a  culture b a sed  on th e norms of  h igh  ex pecta tions,  
sh a red  responsib ility ,  mutua l respect,  a nd  rela tiona l trust.  .  .  .  S k illf ul lea d ers esta b lish  
orga niz a tiona l sy stems a nd  structures th a t support ef f ectiv e prof essiona l lea rning a nd  
ongoing continuous improv ement.  T h ey  eq uita b ly  d istrib ute resources to a ccomplish  
ind iv id ua l,  tea m,  sch ool,  a nd  sch ool sy stem goa ls.  2 0 1 1 ) 

In a d d ition,  lea d ers continua lly  ev a lua te— b oth  f orma lly  a nd  inf orma lly — th e success of  progra m 
implementa tion a nd  lea rning sy stems f or stud ents a nd  a d ults.  T h ey  listen ca ref ully  to f a culty ,  sta f f ,  
pa rents,  stud ents,  a nd  community  memb ers to lea rn w h a t is v iew ed  a s importa nt a nd  ef f ectiv e.  

-

/ f

(

L ea d ers colla b ora tiv ely  guid e curriculum a nd  progra m 
pla nning,  a nd  th ey  mod el commitment to th eir ow n
continued  lea rning a nd  pa rticipa te in prof essiona l lea rning 
w ith  tea ch ers,  specia lists,  a nd  sch ool sta f f  

W h en d esigning sch ool a nd  d istrict improv ement 
a nd  prof essiona l lea rning f or tea ch ers,  th e pa rticula r 
need s of  th e stud ents in th e sch ool a nd  d istrict sh ould  b e 
prioritiz ed .  R ecent stud ies suggest th a t th e need s of  E L s a re 
neglected  in sch ool improv ement ef f orts.  A  report on S ch ool 
Improv ement G ra nt ( S IG )  recipients ( issued  b y  th e U nited  
S ta tes D epa rtment of  E d uca tion’ s Institute of  E d uca tion 
S ciences)  sh ow ed  th a t ev en in sch ools w ith  h igh  percenta ges 
of  E L s,  E L  stud ents a re poorly  represented  in stra tegic 
ref orm ef f orts.  T h e report,  Study of School Turnaround: 

C C C S f E L A / L a
a C E L S a d L d , a

Skillful leaders establish 
organizational systems 
and structures that support 
effective professional learning 
and ongoing continuous 
improvement. They equitably 
distribute resources to 
accomplish individual, team, 
school, and school system 
goals. 

.

Implementing Instruction C h a pter 1 1  9 1 | 8



A Focused Look at Schools Receiving School Improvement Grants That Have Large Percentages 
of English Language Learner Students  ( N C E E  2 0 1 4 ) ,  ex a mined  th e d epth  to w h ich  1 1  S IG  sch ools 
( includ ing sch ools in C a lif ornia )  includ ed  ta rgeted  a ttention to th e uniq ue need s of  E L  stud ents on six  
d imensions: 

1 .  S ch ool improv ement goa ls th a t ex plicitly  ta rget E L s 
	  The use of disaggregated data for ELs or data on English proficiency to inform EL instruction 

	 .  E x tend ed  lea rning time ( E L T )  ta rgeted  tow a rd  meeting E L  stud ents’  need s 
 Instructiona l pra ctices th a t open a ccess to content or a d d ress socia liz a tion need s of  E L s 

5 	  P rof essiona l d ev elopment f or tea ch ers on a d d ressing E L  need s 
6 .  T a rgeted  stra tegies f or enga ging E L  pa rents 
T h e a uth ors of  th e report note th a t a lth ough  E L L s sh a re some ed uca tiona l need s w ith  oth er 

learners and may benefit from instructional supports that are directed to all students, ELLs also 
present d istinctiv e sets of  cultura l a nd  linguistic need s a s la ngua ge lea rners a nd ,  in some ca ses,  a s 
immigra nts.  T h us,  to b e a ca d emica lly  successf ul,  E L L s ma y  req uire a d d itiona l supports a nd  serv ices 
th a t w ould  not b e req uired  or non- E L L s”  8 9 .  T h e a uth ors recommend  th a t th e uniq ue need s of  E L s 
displayed in figure 11.4 be considered in any improvement efforts in schools and districts serving ELs. 

Figure 11.4. Addressing the Unique Needs of English Learners 

English language 
development 
and access to 
the academic 
curriculum 

Culture and 
socialization 
needs 

Parent and family 
engagement 

ELLs face the unique challenge of developing proficiency in English while 
 simulta neously ma stering gra d e- lev el a ca d emic content.  T h  us, in a d d ition 

to lea rning socia l E nglish ,  E L L s must d ev elop th e a ca d emic la ngua ge a nd  
litera cy  sk ills need ed  to mea ningf ully  a ccess th e gra d e- lev el curriculum.  
A s E L L s a re d ev eloping such    sk ills, th ey req uire a ppropria te instructiona l 
modifications and supports to make academic content comprehensible. To 
improv e E L L   outcomes, sch ools migh t ta k e a ctions to ensure th a t b oth  E S L  
a nd  content a rea  tea ch ers a re w ell prepa red  to employ  ef f ectiv e instructiona l 
stra tegies th a t support E L L s’  d ua l E nglish  la ngua ge d ev elopment a nd  
a ca d emic need s. 

E L L s come f rom d iv erse cultura l a nd  linguistic b a ck ground s,  a nd   sch ools ma y 
b e a b le to enh a nce E L L  s’ ed uca tiona l ex periences b y  ta k ing th a t d iv ersi y t  
into a ccount.  F or ex a  mple, sch ools migh t striv e to support E L L  s’ rea d ing 
compreh ension b y  ch oosing instructiona l tex ts w ith  cultura lly f a milia r content 
or b  y prepa ring E L L s w ith  a ppropria te b a ck ground  k now led ge w h en using 
tex ts w ith  less f a milia r content.  F urth ermore,  b  y f ostering a n a pprecia tion 
f or d iv ersity  w   ith in th e sch ool’ s culture, sch ools ma y h elp to f a cilita te E L L s’  
tra nsition f rom h ome to sch ool a nd  ma k e th em f eel v a lued  f or th eir cultura l 
h erita ge a nd  ex periences. 

P a rents a nd  f a milies pla y  importa nt roles in promoting positiv e stud ent 
b eh a v ior a nd  a ch iev ement,  b ut la ngua ge b a rriers a nd  a  la ck  of  f a milia ri y t  
with the U.S. system of schooling may make it difficult for parents of ELLs 

 to sta y inf ormed  a b out th eir ch ild ren’ s progress a nd  b ecome inv olv ed  in 
sch ool d ecisions a nd  a ctiv ities.  S ch ools ca n ta k e steps to ea se ob sta cles to 
pa rent inv olv ement b y  prov id ing pa rent outrea ch   supports, ensuring th a t 
sch ool- rela ted  communica tions a re d issemina ted  in a  la ngua ge a nd  mod e 
th a t pa rents und ersta nd ,  a nd  of f ering serv ices such  a s E S L  cla sses a nd  
w ork sh ops on na v iga ting th e sch ool sy stem. 
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Issues of isolation 
and segregation 

Interruptions 
in schooling or 
limited formal 
schooling 

Exiting from ELL 
status 

High school 
completion 

Intera ctions w ith mod el E nglish spea k ers ca n h elp f a cilita te E L L s’ E nglish 
la ngua ge d ev elopment, y et f or E L L s w h o resid e in linguistica lly - isola ted 
h ouseh old s or communities, a ttend segrega ted sch ools, or pa rticipa te in 
classes separately from English-proficient peers, access to model English 
spea k ers ca n b e limited . T o increa se th is a ccess, sch ools migh t ch oose to 
incorpora te more inclusiv e tea ch ing pra ctices, use more h eterogeneous 
stud ent groupings, crea te structured opportunities f or E L L s to enga ge 
with English-proficient peers, and train ELLs and non-ELLs in strategies for 
prod uctiv e peer- to- peer intera ctions. 

S ome E L L s h a v e ex perienced interruptions in th eir sch ooling, or a rriv e in U . S . 
sch ools w ith limited prior sch ooling. S uch stud ents possess v a ry ing lev els 
of litera cy in th eir na tiv e la ngua ge a nd ma y need intensiv e a nd a ccelera ted 
lea rning supports to h elp prepa re th em to pa rticipa te mea ningf ully in 
a ca d emic cla ssrooms. S ch ools ma y look f or w a y s to b etter a ssess a nd 
a d d ress th ese stud ents’ ind iv id ua liz ed lea rning need s a nd h elp th em a d j ust 
to a ca d emic settings b y of f ering sh ort- term new comer progra ms or oth er 
specia liz ed stra tegies. 

An important goal in serving ELLs is to help these students become proficient 
enough in E nglish th a t th ey no longer req uire specia liz ed supports to enga ge 
prod uctiv ely w ith a ca d emic content a nd ca n th eref ore ex it f rom E L L sta tus. 
S ch ools migh t use f ocused stra tegies to h elp E L L s— pa rticula rly th ose w h o 
h a v e b een in E L L sta tus f or ma ny y ea rs— sa tisf y E L L ex it criteria , w h ich v a ry 
a cross sta tes a nd d istricts b ut ca n includ e such f a ctors a s perf orma nce on 
the state English language proficiency assessment, performance on state 
content a ssessments, tea ch er recommend a tions, a nd cla ssroom gra d es. 
F urth ermore, once stud ents tra nsition out of  E L L sta tus,  sch ools ca n continue 
to monitor th eir progress a nd prov id e tutoring, a ca d emic counseling, a nd 
oth er supports to f ormer E L L s w h o need it. 

A d olescent E L L s f a ce a limited time f ra me in w h ich to d ev elop E nglish 
la ngua ge a nd litera cy sk ills, ma ster a ca d emic content, a nd sa tisf y course 
req uirements f or gra d ua tion. F itting in coursew ork th a t supports th eir E nglish 
la ngua ge d ev elopment a nd a cq uisition of a ppropria tely rigorous a ca d emic 
content ca n pose ch a llenges. S ch ools ca n h elp mitiga te th ose ch a llenges b y 
crea ting instructiona l supports th a t a ccelera te E L L s’ a cq uisition of E nglish 
and academic content, afford opportunities for credit recovery, allow flexible 
sch ed uling, or prov id e ex tend ed instructiona l time. 

Source 
G old en, L a ura , B a rb a ra H a rris, D ia na M erca d o- G a rd ia , A nd rea B oy le, K erstin C a rlson L e F loch , a nd J ennif er O ’ D a y . 2 0 1 4 . 

A Focused Look at Schools Receiving School Improvement Grants That Have High Percentages of English Language 
Learner Students (NCEE 2014-4014). W a sh ington D C : N a tiona l C enter f or E d uca tion E v a lua tion a nd R egiona l 
A ssista nce, Institute of E d uca tion S ciences, U . S . D epa rtment of E d uca tion. 

T h ese recommend a tions a re consistent w ith th ose ma d e th rough out th is ELA/ELD Framework. 
The recommendations in the figure address the unique needs of ELs in general; schools and districts 
sh ould ensure th a t th eir improv ement ef f orts a lso ta k e into a ccount th e pa rticula r ch a ra cteristics, 
backgrounds, and learning needs of their specific student population. 
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Shared Leadership and Responsibil
R esea rch  on ef f ectiv e prof essiona l lea rning 

( D esimone 2 0 0 9 )  a nd  on ef f ectiv e implementa tion,  or 
ch a nge,  F ix sen a nd  B la se 2 0 0 9 )  points to collectiv e 
pa rticipa tion a nd  f a cilita tiv e a d ministra tiv e a ction a s 
importa nt elements of  success.  Collective participation  
occurs w h en tea ch ers in th e sa me sch ool,  gra d e lev el,  
or d epa rtment pa rticipa te in th e sa me prof essiona l 
lea rning.  T h is collectiv e pa rticipa tion h a s th e potentia l 
to promote colla b ora tion,  d iscussion,  a nd  sh a red  
responsib ility  B ork o 2 0 0 4 ;  D a rling- H a mmond  a nd  

es  rossma n,  W ineb urg,  nd  oolw orth  
 ew is,  erry  nd  ur ta   toll nd  ouis 

2 0 0 7 ;  W ilson a nd  B erne 1 9 9 9 .  C ollectiv e pa rticipa tion 
resona tes w ith  W enger s 1 9 9 8 )  socia l th eory  of  
lea rning,  w h ich  suggests th a t lea rning,  ra th er th a n 

ity 

Research on effective professional 
learning and on effective 
implementation, or change, points 
to collective participation and 
facilitative administrative action 
as important elements of success. 
Collective participation occurs when 
teachers in the same school, grade 
level, or department participate in 
the same professional learning. 

(

(
S y k 1 9 9 9 ; G a W
2 0 0 1 ; L P , a M a 2 0 0 6 ; S a L

)
’ (

b eing a n ind iv id ua l process,  is socia l a nd  collectiv e a nd  th a t ma ny  people lea rn in communities of  
pra ctice.  M ost resea rch ers a nd  ref ormers a gree th a t communities of  pra ctice h a v e th e f ollow ing 
ch a ra cteristics:  

T ea ch ers w ork  togeth er to 
• Reflect on their practice, forming social and professional bonds

• Develop shared understandings about practice and work to refine particular effective practices

• C olla b ora te on prob lems of  pra ctice using ev id ence,  such  a s stud ent w ork  a nd  a ssessment d a ta  

• V iew  th eir tea ch ing f rom a  critica l sta nce,  conf ront ch a llenging topics ( such  a s a pproa ch es
they have tried but that have failed), and engage in difficult conversations (such as beliefs and
a ttitud es a b out groups of  stud ents)  

• P rov id e mutua l support a nd  mutua l a ccounta b ility  

• Learn to deal constructively with conflict

• F ocus on th eir improv ement to a ch iev e stud ent improv ement

W ork ing togeth er to crea te new  progra m supports,  ex a mine stud ent lea rning,  a nd  solv e prob lems
is th e concrete pa th  to sh a red  responsib ility  a nd  ow nersh ip f or stud ent lea rning outcomes.  A s goa ls 
a nd  priorities a re a rticula ted  b y  lea d ers a nd  a ll sch ool sta f  sh a re in d ecid ing nex t b est steps,  a ll 
tea ch ers,  specia lists,  a d ministra tors,  a nd  oth er sta f f  need  to a ssume lea d ersh ip roles f or implementing 
elements of  th e pla n.  T h ese roles a re ca rried  out in colla b ora tiv e settings d esigned  to ma x imiz e trust 
a nd  mutua l support.  T h e contrib utions a nd  w orth  of  ev ery  memb er of  th e tea m a re h onored ,  nurtured ,  
and supported within a truly collaborative culture. Although conflicts may arise, leaders use effective 
stra tegies f or lea d ing colla b ora tiv e w ork  a nd  esta b lish ing a greements f or “ h ow  group memb ers w ork  
together, think together, [and] work with conflicts” (Garmston and Zimmerman 2013) to arrive at 
resolution a nd  crea tiv e solutions. 

S imply  sta ted ,  th e ta lents a nd  energies of  ev ery  ed uca tor in a  sch ool a re need ed  to a ccomplish  
th e goa ls of  th e A  S  or iter cy  nd  A  D  ta nd r s.  ery  memb er of  th e sta  ca n lea d  
some a spect of  th e w ork ,  a nd  ev ery  ind iv id ua l ca n b e a  contrib uting memb er of  one or more tea ms. 

f

C C C S f E L A / L a a C E L S a d E v f f
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Professional Collaborations 
T h ere a re ma ny f orma l structures f or tea ch er colla b ora tion; th ey includ e prof essiona l lea rning 

communities, instructiona l round s, cy cles of inq uiry , critica l f riend s groups, a nd more. T h ese 
communities of pra ctice ( W enger 1 9 9 8 ) use pa rticipa tory , intentiona l, a nd a ctiv e processes to lea rn, 
change, and affiliate. They typically involve protocols for reviewing student work, analyzing data, 
a nd ob serv ing one a noth er in cla ssrooms. S uccessf ul colla b ora tions a re ma rk ed b y trust a nd respect, 
a lth ough not a ll intera ctions a re ea sy . 

K now les’  1 9 7 3 )  semina l resea rch  on a d ult lea rning 
points to a d ult lea rners’  need s f or ind epend ence,  a utonomy ,  
and relevance to their specific setting. Team members’ 
perceptions of  th e usef ulness of  th e w ork  a re critica l.  
E f f ectiv e structures f or prof essiona l colla b ora tion b ring th e 
a d ults in a  sch ool togeth er to w ork  on sh a red  concerns,  
need s,  a nd  stra tegies a nd  b uild  consensus a nd  ow nersh ip 
or th e groups’  ta sk s a nd  outcomes.  S tud ent d a ta  serv e a s 
th e ca ta ly st f or a ction a nd  f urth er resea rch  in prof essiona l 
colla b ora tions.  A na ly sis of  d a ta  lea d s to ex a mina tion of  
instruction a s w ell a nd  is “ sy stema tica lly  connected  to cy cles

( Effective structures for 
professional collaboration 
bring the adults in a school
together to work on shared 
concerns, needs, and strategies 
and build consensus and 
ownership for the groups’ tasks 
and outcomes. 

f

 
of planning and teaching related to specific learning needs” (Ermeling and Gallimore 2013, 45). 

C oa ch ing is of ten a n outgrow th  or pa rt of  th ese collegia l structures a nd  ca n ta k e ma ny  f orms.  It 
ca n b e mentor,  instructiona l,  peer,  or superv isory  coa ch ing.  W ei,  D a rling- H a mmond ,  a nd  A d a mson 
(2010) document the efficacy of coaching that includes modeling, observation, and feedback. They 
a lso note th a t coa ch ing a ssocia ted  w ith  stud ent a ch iev ement ga ins is usua lly  cond ucted  a s a  pa rt 
of a coherent school reform effort. Joyce and Showers first documented the impact of coaching in 
prof essiona l lea rning 1 9 8 0 ,  2 0 0 2 )  a rguing th a t 9 0  percent of  lea rners w ould  tra nsf er a  new  sk ill into
th eir pra ctice a s a  result of  th eory ,  d emonstra tion,  pra ctice,  correctiv e f eed b a ck ,  a nd  j ob emb ed d ed  
coaching. The challenge for most schools in implementing coaching is finding the resources to support 
it;  istricts nd  sch ools need  to ma e rd  ecisions out resource lloca tion s th ey  mo e orw r .  
rea tiv e solutions ca n e ound  in tech nology  or ex mple,  w ile it ma y  e id ea l or tea ch ers to 

ob serv e ex empla ry  tea ch ing in a  ce- to- ce en ironment,  id eos of  tea ch ing ca n e used  to simula te 
th e ex perience f ollow ed  b y  colla b ora tiv e conv ersa tions 

(
-

d a k h a d a b a a v f a d
C b f . F a h b f

f a f a v v b

a b out pra ctice.  T ea ch ers a nd  instructiona l coa ch es ca n 
a lso enga ge in online communities of  pra ctice to sh a re 
id ea s,  a sk  q uestions,  prov id e eed b a ck  on stud ent w ork  
or lesson pla ns,  nd  a  riety  of  oth er ta sk s th t re 
suita b le f or colla b ora tion in v irtua l env ironments. 

C rea ting collegia l structures in sch ools is a ll th e 
more importa nt f or successf ul implementa tion of  th e 
A  S  or iter cy  nd  th e A  D  ta nd r s.  

Integra ting E L A ,  E L D ,  a nd  d isciplina ry  litera cy  a nd  
ensuring th a t a  d esigna ted  time or E L D  is used  
purposef ully  req uire th a t tea ch ers colla b ora te f req uently  
to a ssess stud ent need s a nd  a ccomplish ments,  a na ly z e 
th e results of  f orma l a nd  inf orma l a ssessments,  a nd  
pla n instruction,  includ ing multi- d isciplina ry  units,  
f or multiple settings.  C olla b ora tion a mong cla ssroom 
tea ch ers,  specia lists,  counselors,  a nd  oth er support 
sta f f  is especia lly  critica l in settings w ith  E L s,  S E L s,  

Creating collegial structures in 
schools is all the more important 
for successful implementation of 
the CA CCSS for ELA/Literacy and 
the CA ELD Standards. Integrating 
ELA, ELD, and disciplinary literacy 
and ensuring that a designated 
time for ELD is used purposefully 
require that teachers collaborate 
frequently to assess student needs 
and accomplishments, analyze 
the results of formal and informal 
assessments . . . 

f
a v a a a

C C C S f E L A / L a a C E L S a d

f
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a d v a nced lea rners, a nd stud ents w ith d isa b ilities. S h a ring responsib ility f or stud ent lea rning mea ns 
th a t a ll tea ch ers a re responsib le f or meeting th e need s of stud ents a nd prov id ing a ppropria te 
instruction. E L D instruction a nd litera cy instruction d o not occur in j ust one setting; th ey occur in 
a ll cla ssrooms a s w ell a s in d esigna ted settings. A ra nge of collegia l structures, b oth f orma l a nd 
inf orma l, sh ould b e instituted . T h ey ca n includ e gra d e- lev el a nd d epa rtment meetings, prof essiona l 
lea rning community meetings, critica l f riend s groups of v a rious siz es, stud ent stud y tea ms, a nd more. 
Importa ntly , th ere sh ould b e cross- d epa rtmenta l a nd cross- specia lty groups esta b lish ed to pla n f or 
various student groups and for specific instructional approaches. 

P la nning lessons a nd units togeth er is a n ef f ectiv e colla b ora tiv e pra ctice. W h en pla nning togeth er, 
tea ch ers sh ould ena ct th e principles a nd pra ctices d iscussed th rough out th is f ra mew ork . L esson 
pla nning sh ould incorpora te th e cultura l, linguistic, a nd b a ck ground ex periences stud ents b ring to th e 
cla ssroom, th e a ssessed need s of stud ents, a nd a nticipa te y ea r- end a nd unit goa ls. U nit pla nning is a 
complex process that requires teachers to simultaneously consider the specific instructional activities 
( e. g. , h a nd s- on inv estiga tions) stud ents ex perience; th e tex ts stud ents rea d , interpret, a nd d iscuss; 
th e b ig id ea s a nd essentia l content und ersta nd ings stud ents a cq uire; th e ty pes of la ngua ge stud ents 
use in spea k ing a nd w riting; th e v a rious ta sk s th a t support stud ents to enga ge mea ningf ully w ith 
content, tex ts, a nd one a noth er; th e culmina ting ta sk s tea ch ers guid e th eir stud ents to successf ully 
perf orm; a nd , of course, th e clusters of C A C C S S f or E L A / L itera cy , C A E L D S ta nd a rd s, a nd a ppropria te 
content sta nd a rd s th a t inf orm a ll of th ese consid era tions. B eca use of th e intrica te a nd complex na ture 
of unit and lesson planning, clusters of standards should not be identified in isolation of discussions 
about specific texts, tasks, scaffolding techniques, and performance tasks. Rather, teachers’ 
und ersta nd ings of th e sta nd a rd s sh ould inf orm initia l pla nning; a s th e pla nning process ev olv es, th e 
clusters of sta nd a rd s a ctua lly in f ocus ma y sh if t b eca use of th e tex ts a nd ta sk s of units a nd lessons. 
The framing questions in figure 11.5 provide a tool for planning. 

Figure 11.5. Framing Questions for Lesson Planning 

F raming  Q uestions for All Students Add for Eng lish L earners 

• W h a t a re th e b ig id ea s a nd culmina ting perf orma nce
ta sk s of th e la rger unit of stud y , a nd h ow d oes th is
lesson b uild tow a rd th em? 

• W h a t a re th e lea rning ta rgets f or th is lesson, a nd w h a t
sh ould stud ents b e a b le to d o a t th e end of th e lesson? 

• W h ich clusters of C A C C S S f or E L A / L itera cy d oes th is
lesson a d d ress? 

• W h a t a re th e E nglish la ngua ge
proficiency levels of my
stud ents?

• W h ich C A E L D S ta nd a rd s
a mplif y th e C A C C S S f or
E L A / L itera cy a t stud ents’ 
English language proficiency 
lev els? 

• W h a t b a ck ground k now led ge, sk ills, a nd ex periences d o
my stud ents h a v e rela ted to th is lesson? 

• H ow complex a re th e tex ts a nd ta sk s? 

• H ow w ill stud ents ma k e mea ning, ex press th emselv es
ef f ectiv ely , d ev elop la ngua ge, a nd lea rn content? H ow 
w ill th ey a pply or lea rn f ound a tiona l sk ills? 

• W h a t ty pes of sca f f old ing, a ccommod a tions, or
modifications will individual students need for effectively
enga ging in th e lesson ta sk s? 

• H ow w ill my stud ents a nd I monitor lea rning d uring a nd 
a f ter th e lesson, a nd h ow w ill th a t inf orm instruction? 

• W h a t la ngua ge migh t b e new 
f or stud ents a nd / or present
ch a llenges?

• H ow w ill stud ents intera ct in
mea ningf ul w a y s a nd lea rn
a b out h ow E nglish w ork s in 
colla b ora tiv e, interpretiv e, 
a nd / or prod uctiv e mod es? 
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Teachers who participate in effective collaboration with their peers benefit by improving their 
knowledge and instructional practice, and they also have opportunities to exercise leadership and 
share in decision-making at the grade, department, and school levels (and often at the district level). 
Teachers in these settings are often able to pursue new paths for leadership beyond the traditional 
administrative routes. The Center for Teaching Quality (as cited in Greatness by Design 2012) suggests 
that rather than leave the classroom altogether, teachers should occupy new roles in which they split 
their time between leadership and teaching. Three alternate tracks are proposed: a mentor teacher 
track, a specialization track, and a hybrid teacher leader track. Opportunities for teachers to earn a 
reading specialist credential, teacher librarian credential, reading/language arts added authorization, 
or a Master’s degree in reading, English language development, English language arts, or library and 
information science should be explored with local universities to support teachers who may wish to 
pursue specialization.

The two snapshots that follow offer examples of promising approaches to professional learning 
and collaboration. Snapshot 11.1 describes how a school might take initial steps to delve into this 
ELA/ELD Framework in ways that enact the principles for effective professional learning and collegial 
work discussed earlier in this chapter.

 Snapshot 11.1. Using the ELA/ELD Framework as a 
Resource for Site-Based Professional Learning

King Elementary School’s principal and teacher leaders (the leadership team) have been 
preparing year-long professional learning on the ELA/ELD Framework for the school’s teachers 
and paraprofessionals. Prior to providing the professional learning, the leadership team 
participated in intensive professional learning on the ELA/ELD Framework so that they could 
better understand how to implement the CA CCSS for ELA/Literacy and CA ELD Standards 
in tandem. In the first session they provided to their faculty, they presented an overview of 
the framework and facilitated a conversation about how to begin integrating the vision and 
principles of the framework into existing practice. Today, the teacher leaders are facilitating 
collaborative conversations with their colleagues on the grade-span chapters, which all of the 
teachers have read prior to the session. The grade-level teams were asked to take notes as 
they were reading their grade-span chapters and to annotate the ELA and ELD vignettes in 
their grade-level section. As they discuss the vignettes, the teachers share what they have 
highlighted using the following questions:

• Which CA CCSS for ELA/Literacy and CA ELD standards are in action at different points
in the vignettes?

• How are teachers collaborating with one another and with parents, administrators, and
others?

• How are students interacting meaningfully with others and with content?

• How are students using language, and what types of new language are they
developing?

• How does the teacher determine when students need additional support and how is the
support provided?

• What is the role of content, and what is the role of language?

• How does this connect to your current practice?
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Snapshot 11.1. Using the ELA/ELD Framework as a  
Resource for Site-Based Professional Learning (cont.)

An excerpt from the fourth grade teaching team’s discussion and analysis of a vignette 
from their grade-level section follows.

Vignette 5.1 Writing Biographies
Fourth grade Integrated ELA and Social Studies Instruction team’s notes

in Grade Four

Background: Mrs. Patel’s class of 32 fourth graders Lots of writing in this 
write many different text types during the course of the classroom
school year. W.4.3 – Write narratives
Lesson Context: At this point in the biography unit, to develop real or
Mrs. Patel’s students are researching a California imagined experiences or
historical figure of their choice. Ultimately, students events . . .
will individually write a biography on the person they W.4.4 – Produce clear
selected and provide an oral presentation based on and coherent writing
what they wrote. They research their person in small 
research groups with others who have selected the W.4.7 – Conduct short
same person. They read books or articles and view research projects
multimedia about the person; discuss the findings Primary language they have recorded in their notes; and work together support (scaffolding) and to draft, edit, and review their biographies and oral promoting biliteracy
presentations. Texts are provided in both English and 
in the primary languages of students (when available) 
because Mrs. Patel knows that the knowledge students 
gain from reading in their primary language can 
be transferred to English and that their biliteracy is 
strengthened when they are able to read in both 
languages . . .

After the grade-level discussions about the vignettes, each teaching team creates and 
presents a poster that captures the salient points of the vignettes (including the principal 
instructional approaches), which they use to report their findings to the rest of the staff. 
The principal then facilitates a discussion during which the staff come to a consensus on 
the instructional principles and practices they agree to implement in their classrooms in 
the coming month. The grade-level teacher leaders and the principal provide support to 
their colleagues during initial implementation, and they promote reflective conversations at 
grade-level collaboration meetings on practices that are working and practices that are still 
challenging. At the next professional learning session a month later, the staff shares successes 
and challenges, as well as student work they have gathered, to determine next steps.

Snapshot 11.2 provides an idea for how a district might plan for multi-year, districtwide 
professional learning on this ELA/ELD Framework in ways that build further on the principles for 
professional learning and collaboration.
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Snapshot 11.2. Districtwide, Multi-Year Comprehensive 
Professional Learning

Esperanza School District is in the third year of districtwide professional learning on the 
CA CCSS for ELA/Literacy, the CA ELD Standards, and the ELA/ELD Framework. The district’s 
five-year plan includes professional learning for site and district leadership and professional 
learning staff (including instructional coaches) and all teachers and paraprofessionals, as well 
as collaborative work with parents and community groups. Each year, all educators in the 
district participate in deep professional learning that includes multi-day institutes and ongoing 
seminars for discussing the framework and standards, research and exemplary practices, 
collaborative work with job-alike colleagues, and reflection on practice. The first three years of 
the district’s plan for multi-year comprehensive learning follows:

Esperanza School District Multi-Year Professional Learning Plan

Year One Year Two Year Three

Instructional Leaders: Instructional Leaders: Instructional Leaders: 
All district and site Instructional leaders begin Instructional leaders continue 
administrators and serving as co-facilitators serving as facilitators of 
professional learning of after-school seminars, after school seminars 
staff receive professional collegial coaching sessions, and collegial coaching in 
learning on instructional and PLCs; they continue collaboration with teacher 
leadership and participate to receive professional leaders; they continue to 
alongside teachers in learning alongside teachers receive professional learning 
professional learning on and district support for alongside teachers and 
the ELA/ELD Framework. leadership. district support for leadership. 

Teachers: All teachers Teacher Leaders: Teacher Leaders: Teacher 
begin year one of Selected grade-level/ leaders continue to receive 
professional learning department teacher professional learning on 
cycles on enacting leaders receive teacher leadership and begin 
pedagogy called for in professional learning on to lead grade-level PLCs.
the ELA/ELD Framework, teacher leadership. Teachers: All teachers 
refining existing units/ Teachers: All teachers continue with year three of 
lessons, implementing new continue with year two professional learning, going 
practices. of professional learning, deeper into the framework 

going deeper into the and related pedagogy and 
framework and related developing and refining units 
pedagogy and developing and lessons. 
units and lessons. 

Parents: District and Parents: Site instructional Parents: Site instructional 
site instructional leaders leaders facilitate monthly leaders and teacher leaders 
facilitate monthly meetings meetings with parents to begin to co-facilitate monthly 
with parents on the CA discuss home and school meetings with parents to 
CCSS for ELA/Literacy, the practices to support support student success with 
CA ELD Standards, and the student success with the the CA CCSS for ELA/Literacy 
ELA/ELD Framework. CA CCSS for ELA/Literacy and the CA ELD Standards.

and the CA ELD Standards. 
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Snapshot 11.2. Districtwide, Multi-Year Comprehensive 
Professional Learning (cont.)

All teachers in the district participate in the district’s model of professional learning cycles, 
which are initially facilitated by district and site instructional leadership and ultimately led by 
teacher leaders. 

Esperanza School District Professional Learning Cycles

• Summer (multi-day and multi-year) institutes: All educators in the district
participate in intensive professional learning on the ELA/ELD Framework.

• After school seminars (monthly x 8): All staff members at school sites meet to
read and discuss professional articles, standards, framework chapters; view and
discuss videos of instructional exemplars; collaboratively plan lessons in a guided
format; and reflect on effectiveness of instructional practices.

• Collegial coaching (quarterly x 3, facilitated by site or district coach or the
principal): Grade-level/department teams meet during the school day to observe
model lessons taught by professional learning staff or principal, observe one
another teach their own students and provide feedback, collaboratively plan
lessons, discuss student work, and reflect on impact of instruction.

• Grade-level meetings (weekly, facilitated by teacher leaders): Grade-level/
department teams meet to plan lessons, discuss successes and challenges, share
resources, analyze student work, and make adjustments to instruction based on
analyses and ongoing learning.

The district has also refined its approach to new teacher induction and has a parallel 
strand of support for teachers new to the district. In addition, online communities of practice 
connect grade- and discipline-alike teachers, as well as teacher leaders and instructional 
leaders, across the district. Esperanza’s educators use the online community of practice to 
share resources, discuss successes and challenges, and problem solve. While the districtwide, 
multi-year comprehensive professional learning model requires investments of time and 
resources, district educators and parents note that the benefits of the model for student 
learning and teacher professional satisfaction are immeasurable.

Snapshots 11.1 and 11.2 show examples of teachers and other leaders reviewing student work 
to analyze the impact of instruction. As discussed in chapter 8, the skilled used of assessment to 
support student achievement is essential, and school leaders need to establish an effective system of 
assessment at both the district and school level. Figure 11.6 describes a process for conducting an 
inventory of the types and uses of assessments within assessment cycles.
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Figure 11.6. Inventory of Types and Uses of Assessments 

Refer to chapter 8, figure 8.5, to complete an assessment inventory for your school 
and district: 

	 .  For each assessment cycle in figure 8.5, identify which type of assessment you, 
y our sch ool,  or y our d istrict uses.
 

 oes th e ssessment ress A  or ? 

3 	  W h ich  stud ents a re a ssessed ?  

 ere re th e ssessment ta  stored  o s ccess to th e ta 	

.  or w t purposes re ssessments in ea ch  cy cle used  e. g.  guid ing to
d a y  instruction,  inf orming prof essiona l lea rning,  ma k ing pla cement d ecisions,
  
monitoring progress,  d etermining resource a lloca tion) 
 

After the assessment inventory is completed, use these questions to guide your 
thinking/discussion about assessment use in your school/district: 

	 .  W t ssessments o ou use t our sch ool to inf orm ou out stud ent 

1

2 . D a a d d E L E L D

.

?W h a a d a ? W h h a a d a.4

5 F h a a a ( , d a y - -

?

1 h a a d y a y y a b
a ch iev ement in E L A a nd E L D ?

2 . W h a t d oes th e inf orma tion tell y ou a b out y our stud ents’ strength s a nd need s? 

3 . W h a t a ssessments guid e d a y - to- d a y tea ch ing a nd lea rning? 

?yW hour purposes? y	W h ich a ssessment meth od s a re th e most usef ul f or .4

5 . W h a t oth er a ssessment d a ta d o y ou th ink y ou need to a ch iev e a compreh ensiv e 
sy stem a t y our sch ool a nd d istrict? 

6 . D o y ou th ink y ou ma k e ef f ectiv e use of th e d a ta f rom ea ch a ssessment cy cle? 

k e it ssessment cy cle to ma ith in ea ch awour use of d a tayevou improycouldowH .7
more ef f ectiv e? 

8 . W h a t support w ould sch ool or d istrict personnel need to ma k e more ef f ectiv e use 
of a ssessment d a ta in E L A a nd E L D ? 

Monitoring ELD Progress—A Shared Responsibility 
E nsuring continuous a nd a ccelera ted progress in E L D f or E L stud ents w h o a re lea rning E nglish 

a s a n a d d itiona l la ngua ge is a sh a red d istrict a nd sch ool responsib ility . E sta b lish ing a w ell- d esigned 
pla n f or monitoring E L D progress ensures th a t a ll ed uca tors in th e d istrict, pa rents a nd community 
memb ers, a nd stud ents und ersta nd h ow th e d istrict is a ccounta b le f or th e linguistic a nd a ca d emic 
success of all ELs. Districts also need to ensure that former ELs (students who were once classified as 
ELs and who exited official EL status) continue to experience success as lifelong language learners. 
D ev eloping a nd implementing a pla n f or monitoring E L D progress in colla b ora tion w ith a ll sta k eh old ers 
in th e d istrict is most successf ul w h en communica tion is open a nd tra nspa rent. S uch a pla n prov id es 
a sy stema tic a pproa ch to ensure th a t timely a nd necessa ry a ctions a re ta k en so th a t E L s d o not “ f a ll 
th rough th e cra ck s. ” 

The sample district plan in figure 11.7 outlines local accountability and responsibility for monitoring 
a nd supporting th e E L D progress of E L s. T h e sa mple pla n a lso a d d resses th e lif elong la ngua ge 
learning needs of former ELs (as signaled in the CA ELD Standards Proficiency Level Descriptors) so 
th a	 t th ey , too, continue to progress in th eir a ca d emic a nd linguistic d ev elopment. 
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Figure 11.7. Sample Districtwide Plan for Monitoring ELD Progress 

Millefleur District’s ELD Progress Monitoring Plan2 

1 . 

2 . 

District Leadership Responsibilities 

E sta b lish a clea rly a rticula ted a nd pub licly a v a ila b le pla n f or monitoring E L D progress. 
• I dentify all EL  and former EL  students in th e d istrict a nd prov id e inf orma tion

to sch ools a nd tea ch ers ( b ef ore th e sta rt of th e sch ool y ea r) th a t includ es d eta iled 
d emogra ph ic inf orma tion, includ ing h ow long stud ents h a v e b een in th e U . S . , th eir prima ry 
la ngua ge, th eir sch ooling b a ck ground a nd lev el of litera cy in th eir prima ry la ngua ge, 
a ca d emic a nd linguistic progress on sta te summa tiv e a ssessments, d istrict interim 
a ssessments, etc. 

• Prov ide g uidance to schools for accelerated and intensive support to identified long-
term English Learners and former ELs experiencing difficulty.

• M onitor EL  student prog ress long itudinally, d etermine a ppropria te timelines f or
la ngua ge d ev elopment ( using sta te summa tiv e a nd loca l progress monitoring d a ta ) , a nd 
a ct sw if tly w h en E L s a nd f ormer E L s a ppea r to b e stalling in th eir linguistic a nd / or a ca d emic 
progress. 

• Document w here EL s hav e been placed, a nd ensure th ey a re a ppropria tely pla ced 
with the most highly qualified teachers and in the courses that will meet their specific
instructional needs. For high schools, ensure ELs have full access to a–g coursework.

• Identify EL students who are potentially ready to reclassify as English proficient.
• Communicate EL s’  prog ress to parents and families in a ma nner a nd setting th a t

inv ites open d iscussion a nd colla b ora tion. 
E nga ge in interna l a ccounta b ility pra ctices a nd prov id e continuous support to a ll sch ools to
ensure E L D progress. 
• M onitor schools freq uently, including classroom observations and debriefing meetings

th a t promote d ia logue, a nd prov id e f orma tiv e f eed b a ck to site a d ministra tors, counselors, 
specia lists, tea ch er lea d ers, a nd tea ch ers. 

• W ork  w ith schools to dev elop a clear plan for comprehensiv e EL D th a t includ es
both integrated and designated ELD. Ensure schools are supported to continuously refine
th eir compreh ensiv e E L D progra m, b a sed on stud ent need s a nd a v a riety of d a ta , includ ing
stud ent perception surv ey s a nd pa rent f eed b a ck . 

• Promote a culture of learning  and continuous improv ement by providing sufficient
time f or prof essiona l lea rning a nd ongoing mentoring f or a ll a d ministra tors, instructiona l
coa ch es, tea ch ers, specia lists, counselors, a nd pa ra prof essiona ls. 
- In pa rticula r, ensure th a t a ll d istrict ed uca tors und ersta nd th e principles a nd pra ctices

in th e ELA/ELD Framework, includ ing f orma tiv e a ssessment pra ctices a nd interim
a ssessments th a t a re b a sed on th e C A E L D S ta nd a rd s, a s w ell a s h ow to use a ssessment 
results a ppropria tely . 

• Determine the adeq uacy of curricular materials f or meeting th e need s of E L s, a nd 
ma k e a d j ustments w h en need ed . 

• Ensure teachers hav e access to hig h- q uality professional learning th a t includ es a 
v a riety of f orma tiv e a ssessment pra ctices f or monitoring E L D progress a nd respond ing to 
identified learning needs throughout the year. 

2  T h is sa mple pla n is id ea lly  integra ted  w ith in a  d istrict s E nglish  L ea rner M a ster P la n,  w h ich  a d d resses E L  progra ms a nd  
services; family and community involvement; EL identification, placement, and reclassification; and policies regarding moni
toring,  ev a lua tion,  a nd  a ccounta b ility  of  E L  instructiona l serv ices rela ted  to th e continued  success of  E L s a nd  f ormer E L s. 

2 | C h a pter 1 1 Implementing Instruction 

’
-

9 9



   
  

  
 

 
 

 
 

    

      

   
  

       
   

  

 
 

   
   

     

    
  

   
  

   
 

   
    

  
  

      
     

       

3

Millefleur District’s ELD Progress Monitoring Plan (cont.) 

1 

2 

3 

1 

2 

. 

. 

. 

. 

. 

School Leadership Responsibilities3 

E nsure th a t a ll tea ch ers und ersta nd th e d istrict’ s pla n f or monitoring E L D progress. 
• Study and discuss as a staff the district EL D Prog ress M onitoring  plan ( b ef ore th e

sch ool y ea r b egins) , a nd prov id e a n open f orum f or continuous d iscussion. 
• Encourag e teachers to implement new instructional and assessment practices and reflect

on successes a nd ch a llenges. 
• M onitor successes and challeng es, and use this data to inform the district’s refinement

of th e pla n. 
• Eng ag e teachers in purposeful data analysis for reflection on practice and programs

( e. g. , ex a mining longitud ina l E L A a nd E L D summa tiv e a ssessment scores to ensure E L s a re
progressing sufficiently, interim ELA and ELD assessment data, as well as student writing,
ob serv a tion d a ta , a nd oth er sources of ev id ence of stud ent lea rning) . In a d d ition, a na ly z e
data to identify students who appear to be ready to reclassify as English proficient and
initiate a district-approved process for considering reclassification.

P romote a culture of lea rning f or a ll tea ch ers. 
• Ensure all teachers receiv e substantiv e professional learning , includ ing on going

coa ch ing support, on th e C A C C S S f or E L A / L itera cy a nd oth er content sta nd a rd s, th e C A 
E L D S ta nd a rd s, a nd th e ELA/ELD Framework. 

• Ensure all teachers hav e time to meet in g rade- lev el/ department teams to pla n
instruction, discuss student work, reflect on successes and challenges, and learn from one
a noth er. 

• M odel being  a leader and a learner simultaneously. 
M onitor th e instructiona l serv ices E L s receiv e. 
• Ensure all EL s receiv e q uality learning  opportunities across the disciplines ( E L A , 

ma th ema tics, science, h istory / socia l stud ies, tech nica l sub j ects) . 
• Ensure all EL s receiv e both integ rated and desig nated EL D, prov id ed in a w a y th a t

b est meets th eir instructiona l need s. 
• Eng ag e in continuous conv ersations a b out instructiona l pra ctice w ith tea ch ers a nd 

instructiona l coa ch es, b a sed on cla ssroom ob serv a tions. 

Teacher Responsibilities 
P romote a culture of lea rning f or E L s. 
• U se content standards, the CA EL D Standards, the ELA/ELD Framework ( a s w ell

a s oth er h igh q ua lity resources) to inf orm instructiona l pla nning. 
• W ork  collaborativ ely w ith colleag ues to develop and refine lessons and units, evaluate

student work, and reflect on instructional practice.
C ontinuously monitor E L s’ progress. 
• U se the district’ s EL D Prog ress M onitoring  plan, a nd prov id e usef ul f eed b a ck on

refinements.
• U se primarily short- cycle formativ e assessment to inf orm instructiona l pra ctice. 
• U se the CA EL D Standards to inform assessment practices ( see th e section on

a ssessment of E L D progress in ch a pter 8 of th is ELA/ELD Framework f or a n ex a mple) . 
• U se interim/ benchmark  and summativ e assessment results ( b oth content a nd E L D 

a ssessments) j ud iciously , a ppropria tely , a nd stra tegica lly to complement ( a nd not repla ce) 
f orma tiv e a ssessment. 

3 T h is includ es site a d ministra tors,  instructiona l coa ch es,  ed uca tion specia lists,  a nd  tea ch er lea d ers. 
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C a ref ul coord ina tion of  ea ch  lev el of  responsib ility  ( d istrict,  sch ool,  tea ch er,  specia lists)  is essentia l 
to ensure th e continuous linguistic a nd  a ca d emic progress of  a ll E L s.  M ore guid a nce on a ssessing E L D  
progress is prov id ed  in ch a pter 8 . 

Program Supports 
D istricts a nd  sch ools ex ist w ith in th e contex t of  th e community ,  

a nd  d istrict a nd  sch ool prof essiona ls w ork  w ith  pa rents,  f a milies,
  
community  memb ers,  a nd  orga niz a tions to crea te th e structures 
necessary for effective schooling. Within the school, specific 
supports ex ist to susta in a nd  a ugment cla ssroom curriculum,  
instruction,  a nd  a ssessment.
  

A lth ough  th e cla ssroom is th e h ub  of  lea rning f or a ll stud ents 
in a  sch ool,  oth er sch ool supports a re necessa ry  to ensure stud ent 
success. Five specific types of support—specialists and other staff, 
lib ra ries a nd  tea ch er lib ra ria ns,  ex pa nd ed  lea rning progra ms,  pa rents a nd  f a milies,  a nd  pa rtnersh ips— 
are discussed here. Beyond these five, many other forms of support exist within schools, including 
counseling, health services, extracurricular activities, technology centers, and more. What unifies all 
of these efforts is the goal to support effective first instruction and provide additional instructional 
serv ices a s need ed .  

Specialists and Other Staff 
T h ese ind iv id ua ls ma y  b e la ngua ge d ev elopment specia lists,  specia l ed uca tion tea ch ers/ specia lists,  

rea d ing/ la ngua ge a rts specia lists,  psy ch ologists,  speech  a nd  la ngua ge specia lists,  or oth er support 
personnel.  T h eir ex pertise is pa rticula rly  importa nt in a na ly z ing stud ent d a ta  a nd  recommend ing 
ef f ectiv e instructiona l pra ctices,  a nd  specia lists serv e a s a  resource to ind iv id ua l tea ch ers a nd  
colla b ora tiv e groups.  T h ey  of ten lea d  processes such  a s stud ent stud y  tea ms or stud ent success tea ms 
b ringing ma ny  prof essiona ls a nd  th e f a mily  togeth er to id entif y  a ppropria te stra tegies,  serv ices,  a nd  
interv entions.  

C la ssroom tea ch ers a nd  specia lists w ork  togeth er 
to d etermine h ow  to support stud ents to rea d  complex  
tex ts,  contrib ute mea ningf ully  to a ca d emic conv ersa tions, 
a nd  prod uce a rgumenta tiv e,  inf orma tiv e,  a nd  na rra tiv e 
w riting.  E nglish  lea rners,  S E L s,  a nd  stud ents w h o a re 
experiencing reading and writing difficulties may need 
a d d itiona l serv ices,  such  a s d ia gnostic a ssessments,  
tutorials, small group instruction, and modified 
instruction.  A  coord ina ted  pla n of  instruction f or a ll 
stud ents,  rega rd less of  th e ty pe of  litera cy  need s th ey  

e,  sh ould  e ev eloped  or th e sch ool,  gr e,  nd / 
or d epa rtment.  In ma ny  ca ses specia lists a nd  oth er 
sch ool sta f f  tea ch  w ith  cla ssroom tea ch ers,  or co- tea ch  
to support stud ents w ith in th eir cla ssroom setting.  S ee 
figure 11.8 for information on models of co-teaching. 

Although the classroom 
is the hub of learning for 
all students in a school, 

other school supports 

are necessary to ensure 
student success. 

A coordinated plan of instruction 
for all students, regardless of the 
type of literacy needs they have, 
should be developed for the 
school, grade, and/or department. 
In many cases specialists and 
other school staff teach with 
classroom teachers, or co­teach, 
to support students within their 
classroom setting. 

 

h a v b d f a d a

,
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Figure 11.8. Models of Co-Teaching 

Co- T eaching  M odel Description Adv antag es 

O ne T ea ch , 
O ne O b serv e 

O ne tea ch er ( eith er th e genera l 
ed uca tor or specia list) prov id es 
instruction to th e w h ole cla ss or 
group w h ile th e oth er ob serv es 
one or more specific students. 

• O pportunity to ob serv e
stud ent b eh a v ior a nd 
und ersta nd ing of content in
th e cla ssroom contex t

O ne T ea ch , 
O ne A ssist 

O ne tea ch er prov id es instruction 
w h ile th e oth er tea ch er a ssists 
stud ents a s need ed . 

• Ind iv id ua liz ed support is
prov id ed

S ta tion T ea ch ing E a ch tea ch er prov id es 
instruction on d if f erent content 
a t a sta tion in th e cla ssroom. 
S tud ents rota te f rom one to 
a noth er. T h ere ma y a lso b e 
a sta tion a t w h ich th ey w ork 
ind epend ently . 

• L ow er a d ult- stud ent ra tio
• Increa sed stud ent

pa rticipa tion
• C o- pla nning prov id es

opportunity f or prof essiona l
lea rning

P a ra llel T ea ch ing B oth tea ch ers prov id e th e sa me 
instruction a t th e sa me time to 
d if f erent groups of stud ents. 

• L ow er a d ult- stud ent ra tio
• Increa sed stud ent

pa rticipa tion
• Increa sed opportunity to

monitor und ersta nd ing
• C o- pla nning prov id es

opportunity f or prof essiona l
lea rning

S upplementa l O ne tea ch er prov id es instruction • Instruction a d d resses th e
T ea ch ing to stud ents w ork ing on gra d e 

lev el. T h e oth er tea ch er meets 
w ith a sma ll group of stud ents 
to prov id e remed ia tion, 
enrich ment, or re- tea ch ing, a s 
a ppropria te. 

need s of th e lea rners

A lterna tiv e T ea ch ing E a ch tea ch er meets w ith a 
d if f erent group a nd presents 
th e sa me inf orma tion using 
d if f erent a pproa ch es b a sed on 
th e need s of th e lea rners. 

• Instruction a d d resses th e
need s of th e lea rners

• Instructiona l time is
ma x imiz ed

T ea m T ea ch ing C o- tea ch ers sh a re instruction. 
B oth a re a ctiv ely inv olv ed in th e 
lesson, ea ch mov ing in a nd out 
of th e lea d role. 

• Students benefit from the
sk ills of b oth tea ch ers

• C o- pla nning prov id es
opportunity f or prof essiona l
lea rning

Implementing Instruction C h a pter 1 1  9 5 | 9



   
   

 

    
  

   
    

 
    

       
       

          
 

 
          

    

Libraries and Teacher Librarians 
G iv en th e d ema nd s or ind epend ent rea d ing a nd  rea d ing a cross

inf orma tiona l tex ts in th e A  S  or iter cy  nd  th e A  D 
a re more importa nt th a n ev er to th e success of  stud ents in a ch iev in
h a v e k ey  responsib ilities f or b uild ing lib ra ry  collections th a t 
a ccomplish  th e f ollow ing:  
• N urture stud ents’  lov e of  litera ture a nd  pursuit of  

k now led ge 
• S upport instruction in a ll content a rea s
• Reflect the languages spoken by students and their

f a milies a nd  th ose ta ugh t in b ilitera cy  progra ms
• R epresent a nd  connect w ith  th e cultures a nd  interests

of  a ll stud ents a nd  th eir f a milies in positiv e a nd  relev a nt

 s 

f  th e ra nge of litera ry a nd 
C C C S f E L A / L a a C E L S ta nd a rd s, lib ra ry prof essiona ls 

g th e sta nd a rd s. T ea ch er lib ra ria ns 

Given the demands for 
independent reading and 
reading across the range of 
literary and informational 
texts in the CA CCSS for 
ELA/Literacy and the CA 

ELD Standards, library 

professionals are more 

important than ever to 
the success of students in 
achieving the standards. 

w a y
• B uild stud ents’ tech nologica l a nd critica l competencies
T ea ch er lib ra ria ns a re a lso k ey colla b ora tors w ith cla ssroom

tea ch ers on resea rch proj ects a nd oth er inq uiry - b a sed 
lea rning. In a d d ition, th ey coord ina te w ith cla ssroom tea ch ers 
a nd oth er specia lists to a d d ress th e Model School Library 
Standards ( h ttp: / / w w w . cd e. ca . gov / b e/ st/ ss/ d ocuments/ lib ra ry sta nd a rd s. pd f ) ( C D E 2 0 1 1 ) in cla ssroom 
a nd lib ra ry instruction. C ritica lly importa nt f or 2 1 st century lea rners, stud ents need to a cq uire 
inf orma tion litera cy sk ills in conj unction w ith th eir instruction in E L A , E L D , a nd d isciplina ry litera cy . 
Information is defined by the Model School Library Standards as “words (printed or spoken), visual 
ima ges ( includ ing ph otogra ph s a nd a rtw ork ) , a nd music” ( 2 0 1 1 , v iii) a nd ca n b e f ound in print, med ia , 
or d igita l f orma t. 

T h e M od el S ch ool L ib ra ry S ta nd a rd s includ e f our ov era rch ing sta nd a rd s common a cross a ll gra d es 
a ccompa nied b y d eta iled sta nd a rd s f or ea ch gra d e, k ind erga rten th rough gra d e six , a nd f or ea ch spa n, 
gra d es sev en a nd  eigh t a nd  gra d es nine th rough  tw elv e.  T h e our b roa d  concepts or sta nd a rd s 
th e f ollow ing: 

1 .  S tud ents a ccess inf orma tion. 
2 .  S tud ents ev a lua te inf orma tion. 
3 .  S tud ents use inf orma tion. 

 S tud ents integra te inf orma tion litera cy  sk ills into a ll a rea s of  lea rning. 

f includ e 

.4
G iv en th e interd isciplina ry a nd integra ted na ture of 

curricula  req uired  y  th e A  S  or iter cy  nd  th e A  
ELD Standards, the Model School Library Standards fit naturally 
into instruction a t a ll gra d es. 

S upport f or w ell- supplied  a nd  w ell- sta f f ed  lib ra ries is 
difficult to achieve for many schools; however, obtaining 
adequate financial and personnel resources for school libraries 
is critica lly  importa nt.  P rov id ing a  rich  a nd  w id e selection of  
tex ts a nd  oth er med ia  in E nglish  a nd  th e prima ry  la ngua ge( s)  
of  stud ents a nd  tea ch ing inf orma tion litera cy  to stud ents a re 
necessa ry  if  stud ents a re to a ch iev e th e sta nd a rd s a nd  succeed  
in th e 2 1 st century .  C lose colla b ora tion b etw een tea ch ers,  
a d ministra tors,  specia lists,  a nd  tea ch er lib ra ria ns is essentia l 

b C C C S f E L A / L a a C
Support for well­supplied 

and well­staffed libraries is 
difficult to achieve for many 
schools; however, obtaining 
adequate financial and 
personnel resources for 
school libraries is critically 
important. 

6  | C h a pter 1 Implementing Instruction 9 9 1
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to ensure th a t a ll stud ents see th emselv es represented in th e tex ts in lib ra ries ( eith er print or d igita l) 
a nd th a t lib ra ries promote respect f or a ll ty pes of d iv ersity . ( S ee ch a pters 2 a nd 9 of th is ELA/ELD 
Framework for specific guidance on promoting cultural and linguistic diversity awareness.) 

Expanded Learning Programs 
B ef ore sch ool a nd  a f ter sch ool progra ms b oth  ex tend  

cla ssroom lea rning a nd  ex pa nd  lea rning into a rea s not 
t pica lly  of ered  uring th e sch ool  ch ools sh ould  ta e 
a d v a nta ge of  th e rich  opportunities f or crea tiv e ex pression,  
a ctiv e ex periences,  a nd  positiv e intera ctions w ith  litera cy  
th a t th ese progra ms of er.  In a d d ition,  ex pa nd ed  lea rning 
programs can support students who experience difficulty 
completing h omew ork ,  w h o need  h elp w ith  long- term 
proj ects,  or w h o need  a d d itiona l instructiona l time a nd  
a ssista nce.  C oord ina ting litera cy  ex periences b etw een
ex pa nd ed  d a y  progra ms a nd  regula r cla ssroom instruction 
is critically important; however, specific structures for 
communica tion a nd  coord ina tion need  to b e in pla ce f or 
th a t to occur.  C la ssroom tea ch ers,  sch ool a d ministra tors,  
a nd  ex pa nd ed  lea rning sta f f  w ork  colla b ora tiv ely  to 

Before school and after school 
programs both extend classroom 
learning and expand learning 
into areas not typically offered 
during the school day. Schools 
should take advantage of the 
rich opportunities for creative 
expression, active experiences, 
and positive interactions with 
literacy that these programs 
offer. 

y f d d a y . S k

f

esta b lish  coord ina tion a nd  communica tion goa ls a nd  structures.  E x tend ed  or ex pa nd ed  lea rning 
progra ms of f er stud ents w a y s to succeed  in a  v a riety  of  settings:  T h ey  a re not a  continua tion of  th e 
sch ool d a y  b ut a  complement to cla ssroom instruction.  E x pa nd ed  lea rning progra ms a re a n integra l 
pa rt of  y oung people’ s ed uca tion,  enga ging th em in y ea r round  lea rning opportunities th a t prepa re 
th em f or college,  ca reers,  a nd  lif e.  

E x tend ed  lea rning time is critica l f or ensuring th a t E L  stud ents pa rticipa te in coursew ork  in a ll 
content a rea s a nd  a lso receiv e th e specia liz ed  support th ey  need  to d ev elop E nglish  a s a n a d d itiona l 
language. Newcomer ELs especially benefit from extended learning. Some of the options for extending 
lea rning f or E L s includ e a f ter sch ool progra ms,  summer sch ool a nd  oth er progra ms prov id ed  d uring 
sch ool ca tions,  nd  tur y  progr ms.  e content of  th ese ex tend ed  y  nd  ea r progr ms 
sh ould  b e ca ref ully  coord ina ted  w ith  a nd  support th e a ca d emic a nd  linguistic goa ls tea ch ers h a v e 
d uring th e regula r sch ool d a . 

-

v a a S a d a a T h d a a y a

y

Parents and Families 
Parents and families are each child’s first teachers and 

th eir b est supporters a nd  resources.  Inv olv ing pa rents 
a nd  f a milies in th e litera cy  d ev elopment of  th eir sons a nd  
d a ugh ters a nd in th e litera cy lif e of th e sch ool ca n ta k e 
ma ny f orms. P a rents a nd f a milies a re th e na tura l pa rtners 
a nd a llies f or th e tea ch ers a nd specia lists w h o tea ch th eir 
ch ild ren on a d a y - to- d a y b a sis. F req uent a nd ef f ectiv e 
communica tion in person, a t sch ool, or th rough a h ome v isit 
is th e b est mea ns f or lea rning a b out th e y oung person a nd 
supporting th e pa rents to h elp h im or h er. C ommunica tion 
v ia ema il, tex t, ph one, new sletter, persona l note, a nd sch ool 
W eb site is a lso importa nt. C ommunica ting in th e f a mily ’ s 
prima ry la ngua ge is essentia l, a s is v a luing th e cultura l 
resources a nd a ssets th a t th e f a mily b rings. 

Parents and families are the 
natural partners and allies for 
the teachers and specialists 
who teach their children on 
a day­to­day basis. Frequent 
and effective communication 
in person, at school, or through 
a home visit is the best means 
for learning about the young 
person and supporting the 
parents to help him or her. 
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T h e sch ool a nd  cla ssroom tea ch ers employ  a  v a riety  of  stra tegies f or inf orming pa rents a nd  
milies out th e goa ls of    nd  isciplina ry  liter cy  instruction nd  or enga ging th em in 

setting mutua l goa ls f or th eir stud ent’ s progress.  P a rents a re inf ormed  a b out cla ssroom a ssignments 
a nd  th e role of  h omew ork  in reinf orcing prev iously  ta ugh t ma teria l;  th ey  a lso a re prov id ed  suggestions 
f or supporting th eir stud ents a t h ome.  S ch ools th a t h a v e consistent a pproa ch es to h omew ork  a nd  
th a t prov id e w a y s or a ll pa rents to support th eir ch ild ren w ith  h omew ork  a re in a  b etter position 
to crea te positiv e sch ool- pa rent rela tionsh ips eca use w en pa rents re le to ta e n ctiv e role 
in th eir ch ild ’ s ed uca tion,  th ey  f eel more connected  to sch ools.  P a rents a nd  f a mily  memb ers sh ould  
b e persona lly  inv ited  to v isit th e cla ssroom a nd  v olunteer in th e sch ool;  w h en pa rents d o v isit a nd  
olunteer th ey  need  to e w elcomed  ma e comf orta le,  nd  giv en ta sk s th t ma e th em eel lik e a  

pa rt of  th e sch ool community .  T h e sch ool sh ould  w ork  w ith  f a milies a nd  th e community  to increa se 
th e numb er of  ook s in th e omes,  ccess to th e community  lib r ry  nd  oth er out of sch ool liter cy  
opportunities.  Importa ntly ,  th e concerns,  h opes,  a nd  insigh ts th a t pa rents a nd  communities h a v e 
sh ould  b e solicited  a nd  b e h ea rd . 

S ch ools sh ould  h a v e sy stems in pla ce f or connecting f a milies new  to th e U . S .  to a ppropria te 
socia l serv ices a nd  community  groups.  F or ex a mple,  sch ools ma k e sure th a t ref ugee f a milies k now  
where to find different types of support, whether from community groups, government services, or 
oth er orga niz tions.  ch ools sh ould  ck now led ge th t th e  sch ooling sy stem ma y  e ex tremely  
unf a milia r to pa rents a nd  f a milies of  some E L s.  S ch ools support f a milies a nd  stud ents not only  b y  
w elcoming new  f a milies to th e sch ool b ut a lso b y  prov id ing guid a nce to pa rents to na v iga te th rough  
th e sch ool sy stem f rom entry  th rough  gra d ua tion a nd  enga ging pa rents a s v a lua b le pa rtners in th eir 
ch ild ’ s ed uca tion,  rega rd less of  th eir economic,  cultura l,  linguistic,  or ed uca tiona l b a ck ground s. 

Several suggestions for parent and family involvement follow in figure 11.9. 

f a a b E L A , E L D , a d a a f

f
b h a a b k a a

v b , d b a a k f

b h a a , a - - a

a S a a U . S . b

-

-

-
-
-

-

-

9 9

Figure 11.9. Principles and Guidance for Parent Involvement 

Principle W e need to .  .  . W e need to av oid .  .  . 

Build parental  
self-efficacy 

•  

•  

•  

Give specific ideas on how to 
h elp: 
 “Every 4–5 pages, stop 
rea d ing a nd  a sk  y our ch ild  to 
tell y ou w h a t h a s h a ppened  
so f a r. ” 

T o th e d egree possib le,  h elp 
parents find support if they lack 

 some of th e sk ills or k now led ge 
need ed  to pa rticipa te. 
Inv ite pa rents to pa rticipa te 
b y  sh a ring th eir uniq ue sk ills,  
k now led ge,  or h istories w ith  th e 
cla ss.  F or ex a mple: 
 T ea ch ing w ord s or ph ra ses in 
la ngua ges oth er th a n E nglish 

 G a rd ening 
 M usica l ta lents 
 T ech nology  sk ills 

•  

•  

•  

V a gue req uests to w ork  w ith  
stud ents: 
 “ M a k e sure y our ch ild  
und ersta nd s w h a t sh e rea d s. ” 

B la me: 
 “ T h ey  sh ould  k now  th is stuf f ! ” 

E x pecta tions th a t a ll pa rents 
sh ould  b e inv olv ed  in th e sa me 
w a y  ( e. g. ,  rea d ing a  b ook  to th e 

 cla ss, sew ing costumes f or th e 
th ea tre prod uction) . 
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Principle W e need to .  .  . W e need to av oid .  .  . 

Be respectful 
of competing 
demands 

• O f f er logistica l support f or
a t- sch ool a ctiv ities: 
- A rra nge f or b us tra nsporta tion

or some sort of tra v el v ouch er
f or pub lic tra nsporta tion

- P rov id e ch ild ca re f or sib lings
- P rov id e mea ls if a ctiv ities a re

h eld nea r a mea ltime
- O f f er a v a riety of d a y s a nd 

times f or pa rticipa tion ( i. e. , 
d a y s, ev enings, w eek end s) 

• P rov id e of f - site w a y s to get
inv olv ed : 
- H ome v isits
- A ctiv ities b a sed in

neigh b orh ood s 
- M eetings b y ph one
- T a k e- h ome a ctiv ities
- C ommunica tion logs

• T o th e ex tent possib le, req uests
f or inv olv ement th a t a re not
mind f ul of competing d ema nd s: 
- Inv ita tions f or pa rents only , 

unless th ere is a lso on- site
ch ild ca re

- O ne- time- only ev ents
- E v ents h eld only d uring

regula r w ork ing h ours ( d uring
w h ich f a mily or f riend s a re 
less lik ely to b e a b le to h elp 
w ith tra nsport a nd ch ild ca re) 

- Events that conflict with
mea ltimes, b us pick up a nd 
d ropof f times, a nd oth er
ev ents req uiring pa renta l
superv ision

- E v ents th a t present only 
one w a y to pa rticipa te ( e. g. , 
if a pa rent ca nnot a ttend 
w ork sh ops, not of f ering a n 
a lterna tiv e w a y to get th e 
inf orma tion) 

Support positiv e 
role construction 

• W ork to crea te a sh a red 
definition of parent roles (which
is not th e sa me a s conv incing
pa rents to ta k e on our v ision f or
th eir roles) : 
- S h a re our ex pecta tions f or

pa rent inv olv ement, a nd a sk 
pa rents a b out th eirs

- E x pla in w h y w e a sk th em to
d o certa in th ings

- E x pla in w h y th ey a re uniq uely 
suited to d o certa in th ings

• A sk pa rents w h a t th ey v iew 
a s importa nt in h elping th eir
stud ents succeed , a nd a d d th ose 
th ings to y our f a mily inv olv ement 
a gend a w h enev er possib le. 

• B e open a nd inv iting to sh a re our
roles a s tea ch ers— truly seeing
pa rents a s pa rtners. 

• E ncoura ge pa rents to inv ite th eir
peers to pa rticipa te. 

• T h ink ing th a t pa rents a re
d isenga ged or d o not ca re a b out
th eir ch ild ren if th ey d o not 
participate in specific ways. 

• T h ink ing of pa renta l inv olv ement
a s a one- w a y street ( w e tell
th em w h a t to d o) . 
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Principle W e need to .  .  . W e need to av oid .  .  . 

Prov ide sincere 
inv itations to 
g et inv olv ed 

• C rea te inv iting spa ces f or a d ults
to ma k e it clea r th a t sch ool is
th eir pla ce, too: 
- A ppropria te- siz ed f urniture
- A d ult lend ing lib ra ries of 

pa renting resources
- P rominently posted pictures

of stud ents a nd f a milies 
intera cting a t sch ool 

- W elcoming env ironmenta l
print, in multiple la ngua ges, 
if possib le ( e. g. , “ W elcome, 
pa rents! W e’ re so gla d y ou’ re 
h ere! P lea se stop a nd sa y 
hello in the office before 
j oining y our stud ent in h is or 
h er cla ssroom. ” ) 

• W elcome new stud ents a nd new 
f a milies:
- W h en a new stud ent enrolls, 

includ e a w elcome note to th e
stud ent a nd h is or h er f a mily 
memb ers in a new sletter

- M a k e a point of persona lly 
w elcoming th e f a mily ( e. g. , 
“ W e’ re so gla d th a t a ll th ree of 
y ou a re j oining our cla ssroom 
[ or sch ool] f a mily ! ” ) 

• B e sure th a t stud ents h a v e th e
ch a nce to inv ite pa rticipa tion a s
w ell: 
- P rov id e stud ents w ith a 

lend ing lib ra ry of f a mily 
a ctiv ities th a t th ey ca n inv ite 
pa rents to enga ge w ith 

- H a v e stud ents w rite inv ita tions
to such th ings a s sch ool
perf orma nces

• E nv ironments th a t ma k e a d ults
f eel lik e intrud ers: 
- C h ild - siz ed sea ting options

only 
- E nv ironmenta l print send ing

th e messa ge th a t pa rents
a re not a pa rt of th e group
( e. g. , “ A T T E N T IO N : A L L 
P A R E N T S M U S T C H E C K IN A T 
T H E O F F IC E A N D P IC K U P A 
V IS IT O R S ’ B A D G E ! ! ! ” ) 

Source 
A d a pted f rom 
R ob erts, K a th ry n. 2 0 1 3 . 

T a y lor a nd N ell K . D 
G uilf ord P ress. 

“ P a 
uk e, 

rtnering w ith P a rents. ” In Handbook of Effective Literacy Instruction, ed ited b y B a rb a ra M . 
5 7 2 - 5 8 9 . N ew Y ork : G uilf ord . C opy righ t G uilf ord P ress. R eprinted w ith permission of th e 
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In ition,  th e tiona l rent ea ch er ssocia tion s ev eloped  tiona l ta nd r s or mily
S ch ool P a rtnersh ips.  T h ey  includ e th e f ollow ing: 
• S ta nd a rd  1 :  W elcoming a ll f a milies into th e sch ool communit
 
• S ta nd a rd  2 :  C ommunica ting ef f ectiv ely
 
• S ta nd a rd  3 :  S upporting stud ent success
 

• S ta nd a rd  4 :  S pea k ing up or ev ery  ch ild
 
• ta nd rd   ring pow er
 
• S ta nd a rd  6 :  C olla b ora ting w ith  community 
 

e orga niz tion’ s N tiona l ta nd r s or mily ch ool rtnersh ips ssessment G uid e pro id es 

sev era l ind ica tors or ea ch  of  th e sta nd a rd s.  T h e ind ica tors,  presented  in th e orm of  a  rub ric,  includ e 
ex a mples f or w h a t good  pra ctice look s lik e a t th e emerging,  progressing,  a nd  ex celling lev els.  F igure 
1 1 1 0  prov id es th e rub ric or one ind ica tor of  S ta nd a rd  4 .  

Figure 11.10. One Indicator of Standard 4 of the National PTA Standards for Family-

a d d N a P a T A h a d N a S a d f F a -

y

f
S a 5 : S h a

.
T h a a S a d f F a - S P a A v

f f

. f

School Partnerships 

I ndicators Q uality of I mplementation 

L ev el 3 
Ex celling 

H igh ly f unctioning 
lev el of d ev elopment 
a nd implementa tion 

L ev el 2 
Prog ressing 

F unctioning lev el of 
d ev elopment a nd 
implementa tion 

L ev el 1 
Emerg ing 

L imited lev el of 
d ev elopment a nd 
implementa tion 

L earning  about G uid a nce counselors, M eetings a t sch ool T h e P T A / pa rent 
resources pa rent a d v oca tes, 

a nd tea ch ers w ork 
w ith f a milies to 
ta k e a d v a nta ge 
of resources a nd 
progra ms th a t 
support stud ent 
success. T h ey ta rget 
f a milies w h o ma y not 
k now h ow to a ccess 
th ese resources. 
For example, they 
work with families 
whose children are 
underrepresented 
in advanced classes 
to encourage their 
sons and daughters 
to take higher-level 
courses. 

a nd in th e community 
h elp f a milies b etter 
und ersta nd stud ents’ 
options f or ex tra 
a ca d emic support or 
enrich ment. 
For example, the PTA/ 
parent group and 
school co-sponsor 
informational sessions 
on after-school and 
summer learning 
programs. 

group h elps d ev elop 
a nd d istrib ute 
inf orma tion a b out 
a v a ila b le progra ms 
a nd resources, such 
a s ma gnet progra ms 
in ma th , science, a nd 
A d v a nced P la cement 
cla sses. 
For example, the 
school and parent 
group create a school 
handbook with 
academic resources 
that is available in all 
languages spoken in 
the community. 

Source 
N a tiona l P T A . National Standards for Family-School Partnerships Assessment Guide. 
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P a rents a nd f a milies a re essentia l pa rtners in promoting litera cy a nd la ngua ge d ev elopment f or 
th eir ch ild ren. P a rents’ d esire f or th e b est f or th eir ch ild ren sh ould b e consistently nurtured a nd 
regula rly celeb ra ted b y sch ools a nd d istricts. E nlisting pa rent a nd f a mily und ersta nd ing a nd support of 
th e C A C C S S f or E L A / L itera cy , th e C A E L D S ta nd a rd s, a nd th is ELA/ELD Framework a re k ey . C a lif ornia ’ s 
v ision f or its stud ents ca n only b e rea liz ed w h en it is sh a red b y stud ents’ pa rents a nd f a milies. 

Partnerships 
T h e la rger community of cultura l, eth nic, a nd socia l 

community groups; loca l b usinesses; loca l gov ernment; a nd 
serv ice groups ca n b e ef f ectiv e sch ool pa rtners. S oliciting 
f und s sh ould not b e th e only intera ction th e sch ool h a s 
w ith th ese groups. T h ese groups a re of ten good sources 
f or prof essiona l lea rning ( e. g. , cultura l a w a reness, a rt a nd 
music), volunteers, field trips, publicity, and advocacy. Just 
a s pa rents a nd f a milies need to b e v a lued a nd f eel w elcome 
in th e sch ool, so too d o community a gencies a nd b usinesses. 

L oca l colleges a nd univ ersities, prof essiona l 
orga niz a tions, tech nica l a ssista nce a gencies, a nd pub lic 
a gencies ca n b e good sources of ex pertise a nd prof essiona l 
lea rning f or th e sch ool. M entoring, tutoring, stud ent tea ch er 
placement, and other specific opportunities to collaborate 
may be available. Strategic identification of services available 
f rom th ese groups a nd oth er pa rtnersh ip opportunities increa ses th e support f or th e litera cy goa ls of 
th e sch ool. 

B uild ing rela tionsh ips a nd a sh a red v ision f or stud ents’ litera cy goa ls w ith a b roa d ra nge of 
ind iv id ua ls a nd orga niz a tions insid e th e sch ool a nd sch ool d istrict a nd w ith in th e community a nd la rger 
prof essiona l milieu ma y b ring positiv e support to th e sch ool a nd its stud ents. 

Conclusion 
T h e prof essiona l lea rning, lea d ersh ip, a nd progra m supports need ed to successf ully implement 

th e C A C C S S f or E L A / L itera cy a nd C A E L D S ta nd a rd s a re complex a nd ma ny . T h e opportunities f or 
increa sed stud ent enga gement a nd success, h ow ev er, a re grea t. D ed ica ted prof essiona ls supported b y 
f a milies a nd communities w ith in a colla b ora tiv e a nd lea rning culture h a v e th e potentia l to ma k e th ese 
goa ls a rea lity f or C a lif ornia ’ s ch ild ren a nd y outh . 

Building relationships and 
a shared vision for students’ 
literacy goals with a broad 
range of individuals and 
organizations inside the school 
and school district and within 
the community and larger 
professional milieu may bring 
positive support to the school 
and its students. 
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