CALIFORNIA’S EVERY STUDENT SUCCEEDS ACT CONSOLIDATED STATE PLAN
Title I, Part A: Assessments

A. Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies

The purpose of this program is to provide all children significant opportunity to receive a fair, equitable, and high-quality education, and to close educational achievement gaps.

This program provides financial assistance through states to local educational agencies (LEAs) and public schools with high numbers or percentages of children from low-income families to help ensure that all students meet challenging state academic content standards. LEAs target the Title I funds they receive to public schools with the highest percentages of children from low-income families. 

Title I schools with percentages of low-income students of at least 40 percent may use Title I funds, along with other federal, state, and local funds, to operate a "schoolwide program" to upgrade the instructional program for the whole school. Title I schools with less than 40 percent low-income students or that choose not to operate a schoolwide program offer a "targeted assistance program" in which the school identifies students who are failing, or most at risk of failing, to meet the state's challenging academic standards. Targeted assistance schools design, in consultation with parents, staff, and district staff, an instructional program to meet the needs of those students. 

To support low-income students in meeting the state’s academic content standards, Title I, Part A includes provisions regarding the state’s standards and assessments, accountability system, school support and improvement activities, activities to ensure equitable access to effective educators, and efforts to improve school conditions and school transitions. 

California estimates it will receive $1.8 billion in Title I, Part A funds in 2017–18. Under the Every Student Succeeds Act (ESSA), states must reserve 7 percent to support schools identified as needing additional support, not less than 95 percent of which must be subgranted to LEAs to serve identified schools or, with permission of the LEA, subgranted to an external entity to provide such support. The remaining 5 percent of the 7 percent may be used by the state for school improvement activities. In 2015–16, under the No Child Left Behind Act, over 3.9 million students in California participated in programs under Title I, Part A. 

1. Challenging State Academic Standards and Assessments (ESEA section 1111(b)(1) and (2) and 34 CFR §§ 200.1−200.8.)


2. Eighth Grade Math Exception (ESEA section 1111(b)(2)(C) and 34 CFR § 200.5(b)(4)): 
i. Does the State administer an end-of-course mathematics assessment to meet the requirements under section 1111(b)(2)(B)(v)(I)(bb) of the ESEA?

□  Yes

X  No

ii. If a State responds “yes” to question 2(i), does the State wish to exempt an eighth-grade student who takes the high school mathematics course associated with the end-of-course assessment from the mathematics assessment typically administered in eighth grade under section 1111(b)(2)(B)(v)(I)(aa) of the ESEA and ensure that:

a. The student instead takes the end-of-course mathematics assessment the State administers to high school students under section 1111(b)(2)(B)(v)(I)(bb) of the ESEA;

b. The student’s performance on the high school assessment is used in the year in which the student takes the assessment for purposes of measuring academic achievement under section 1111(c)(4)(B)(i) of the ESEA and participation in assessments under section 1111(c)(4)(E) of the ESEA;
c. In high school:

1. The student takes a State-administered end-of-course assessment or nationally recognized high school academic assessment as defined in 34 CFR § 200.3(d) in mathematics that is more advanced than the assessment the State administers under section 1111(b)(2)(B)(v)(I)(bb) of the ESEA; 

2. The State provides for appropriate accommodations consistent with 34 CFR § 200.6(b) and (f); and

3. The student’s performance on the more advanced mathematics assessment is used for purposes of measuring academic achievement under section 1111(c)(4)(B)(i) of the ESEA and participation in assessments under section 1111(c)(4)(E) of the ESEA. 

□  Yes

□  No


iii.  If a State responds “yes” to question 2(ii), consistent with 34 CFR § 200.5(b)(4), describe, with regard to this exception, its strategies to provide all students in the State the opportunity to be prepared for and to take advanced mathematics coursework in middle school. 


3. Native Language Assessments (ESEA section 1111(b)(2)(F) and 34 CFR § 200.6(f)(2)(ii) ) and (f)(4):

i. Provide its definition for “languages other than English that are present to a significant extent in the participating student population,” and identify the specific languages that meet that definition.

	California has identified Spanish as its most populous language other than English. This is based on 2015–16 Language Data for Districts and Schools by Language Group, which may be accessed on the CDE Web page at http://www.cde.ca.gov/ls/pf/cm/transref.asp. These data indicate that Spanish is spoken by 33.5 percent of students in kindergarten through grade twelve. The next most populous language is spoken by only 1.31 percent of students. Within the English learner student group, Spanish is spoken by 83.4 percent of students, with the next language trailing far behind at 2.2 percent.

   


ii. Identify any existing assessments in languages other than English, and specify for which grades and content areas those assessments are available. 

	California is committed to providing reliable assessments in languages other than English based on the constructs being measured. For the California Assessment of Student Performance and Progress (CAASPP) Smarter Balanced mathematics assessment in grades three through eight and grade eleven, California provides stacked translations in Spanish and language glossaries in the 10 languages most commonly spoken in Smarter Balanced member state schools. In addition, for the CAASPP Smarter Balanced mathematics and English language arts (ELA) assessments, California provides translated test directions in 17 languages.
For the California Alternate Assessment in mathematics, eligible pupils shall have any instructional supports and/or accommodations, including the language of instruction, used in the pupil’s daily instruction in accordance with the pupil’s individualized education program.     




iii. Indicate the languages identified in question 3(i) for which yearly student academic assessments are not available and are needed. 

	Currently, the California Science Test is under development and is scheduled to be operational in 2018–19; it will include stacked translations in Spanish and embedded glossaries for specific words. 

In support of biliteracy, California is currently developing a Spanish reading/language arts (RLA) assessment, the California Spanish Assessment (CSA). The State Board of Education (SBE)-approved purpose of the CSA is to measure a student’s competency in Spanish language arts in grades three through eight and high school for the purpose of: (1) providing student-level data in Spanish competency; (2) providing aggregate data that may be used for evaluating the implementation of Spanish language arts programs at the local level; and (3) providing a high school measure suitable to be used, in part, for the State Seal of Biliteracy. 




iv. Describe how it will make every effort to develop assessments, at a minimum, in languages other than English that are present to a significant extent in the participating student population including by providing

a. The State’s plan and timeline for developing such assessments, including a description of how it met the requirements of 34 CFR § 200.6(f)(4); 

	Table 1, below, provides the timeline for developing additional assessments.

Table 1. Timeline for Assessments in Languages Other Than English

Strategy

Timeline

Funding Sources

Development of the California Science Tests

Pilot test: 2016–17

Field test: 2017–18

Operational: 2018–19

State and federal funds




b. A description of the process the State used to gather meaningful input on the need for assessments in languages other than English, collect and respond to public comment, and consult with educators; parents and families of English learners; students, as appropriate; and other stakeholders; and 

	In 2015, CAASPP stakeholder meetings were held to gather meaningful input on the development of the assessments as documented in the March 2016 report from the CDE to the Governor entitled Recommendations for Expanding California’s Comprehensive Assessment System (http://www.cde.ca.gov/ta/tg/ca/documents/compassessexpand.pdf). The CDE also meets regularly with parent, educator, and family advocacy groups, the California Practitioners Advisory Group (CPAG), the Advisory Commission on Special Education, and LEA representatives to provide assessment updates and receive feedback. 



c. As applicable, an explanation of the reasons the State has not been able to complete the development of such assessments despite making every effort.

	California is currently developing stacked translations in Spanish simultaneously with the development of the California Science Test (CAST) and therefore, these stacked translations will be available once the CAST becomes operational in 2018–19. 
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� This draft section has been updated since it was presented at the May 2017 State Board of Education (SBE) Meeting in Attachment 1 of Agenda Item 03 per SBE direction.


� The Secretary anticipates collecting relevant information consistent with the assessment peer review process in 34 CFR § 200.2(d).  An SEA need not submit any information regarding challenging State academic standards and assessments at this time.      
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