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Section 3: Challenging State Academic Standards and Academic Assessments
State Plan Requirement: State Academic Standards

Each SEA must provide evidence that it has adopted challenging State academic standards, including challenging academic content standards and aligned academic achievement standards; as applicable, alternate academic achievement standards; and English language proficiency standards, in compliance with section 1111(b)(1) of the ESEA.  Note: In general, the evidence referenced here will be provided through the Department’s peer review process; consequently, a State is required to submit evidence for section 3.1, only if it has made changes to its standards after the peer review process.  

A. Challenging Academic Content Standards and Aligned Academic Achievement Standards.  Provide evidence at such time and in such manner specified by the Secretary that the State has adopted challenging academic content standards and aligned academic achievement standards in the required subjects and grades consistent with section 1111(b)(1)(A)-(D) of the ESSA.   

B. Alternate Academic Achievement Standards.  If the State has adopted alternate academic achievement standards for students with the most significant cognitive disabilities, provide evidence at such time and in such manner specified by the Secretary that those standards meet the requirements of section 1111(b)(1)(E) of the ESSA. 

C.  English Language Proficiency Standards.  Provide evidence at such time and in such manner specified by the Secretary that the State has adopted English language proficiency standards that meet the following requirements:
i. Are derived from the four recognized domains of speaking, listening, reading, and writing; 

ii. Address the different proficiency levels of English learners; and

iii. Align with the State’s challenging academic standards.     

Prompt: State Academic Standards

Note: In general, the evidence referenced here will be provided through the Department’s peer review process; consequently, a State is required to submit evidence for section 3.1, only if it has made changes to its standards after the peer review process.  

California’s Response

California will provide the required evidence as part of the peer review process.
State Plan Requirement: 3.2 Academic Assessments

Each SEA must identify its high-quality student academic assessments consistent with section 1111(b)(2) of the Act.   Note: In general, the evidence referenced here will be provided through the Department’s peer review process; consequently, a State is required to submit evidence for section 3.2.B only if it has changed its high-quality student academic assessments after the peer review process.  

Prompt: Student Academic Assessments

A. Identify the student academic assessments that the State is implementing under section 1111(b)(2) of the ESEA, including the following:

i. High-quality student academic assessments in mathematics, reading or language arts, and science consistent with the requirements under section 1111(b)(2)(B); 
California’s Response

The California Assessment of Student Performance and Progress (CAASPP) is designed to annually assess all public elementary school, middle school, and high school students in grades three through eight and high school for English language arts (ELA) and mathematics using the same standards for all students. Additionally, the system is designed to annually assess all public school students in grades five and eight and once in high school for science using the same standards for all students. The CAASPP System includes, but is not limited to, assessments in English language arts/literacy, mathematics, and science that assess and are aligned with the academic content standards adopted by the California State Board of Education (SBE). The assessments are of high quality, reliable, fair, valid for their intended purpose, and consistent with professional standards outlined in the Standards for Educational and Psychological Testing.

The CAASPP System utilizes the Smarter Balanced assessments for ELA and mathematics. The summative tests measure critical thinking skills and allow students to demonstrate what they know and are able to do. Universal test design features provide accessibility for all students, including English learners and students with disabilities. 

The tests are designed to facilitate high quality teaching and learning through an innovative system of formative and interim resources in addition to summative assessments. The data from the summative tests are used for monitoring individual student academic achievement from year to year. Aggregate data are used to analyze the performance of educational programs and are also a part of the state’s academic accountability reporting program. Annual reports are issued in a timely manner to parents and local educational agencies (LEAs) to convey individual student academic achievement, as well as disaggregated data reporting on required student populations. The reports illustrate student growth over time, providing parents and others greater opportunity to interpret and address students’ specific academic needs. The California Department of Education (CDE) public reporting Web site provides parents, educators, stakeholders, and researchers with access to school, district, county, and state results in a manner that allows for analyses and comparisons while also protecting personally identifiable information.

In the 2016–17 school year, California will pilot the new California Next Generation Science Standards (CA NGSS) assessment, known as the California Science Test (CAST), in grades five and eight and high school. The pilot test will be followed by a field test in 2017–18 with the operational assessment scheduled for 2018–19. The CAST design was developed based on feedback provided by California educators and other stakeholders (e.g., representatives of Stanford’s NGSS Assessment Program [SNAP]) and the expertise of the Assessment Design Team. The Assessment Design Team is made up of some of the country’s leading experts on NGSS, assessment design, innovative item types, psychometrics, accessibility, and computer-based assessment delivery. Among the members of the team are Dr. James Pellegrino and Dr. Kathleen Scalise, who have played prominent roles in kindergarten through grade twelve (K–12) science education reform in the United States.

Once developed, the CAST will measure the full range and depth of the CA NGSS content standards, known as “performance expectations” (PEs), by leveraging the state’s very large student population. Each of the CA NGSS PEs integrates multiple dimensions of the NRC Framework [A Framework for K–12 Science Education]: disciplinary core ideas (DCIs); science and engineering practices (SEPs); and crosscutting concepts (CCCs). In addition to providing student level results, the design will also utilize a partial matrix sampling that will provide the robust and broadly-based group-level feedback needed to support teaching and promote curriculum improvement; while at the same time, ensuring that each student is measured fairly and comparably.  

ii. Any assessments used under the exception for advanced middle school mathematics under section 1111(b)(2)(C)(iii) of the Act;

California’s Response

The California statewide assessment system does not include end-of-course tests; students in middle school are administered the Smarter Balanced mathematics assessment consistent with the grade of enrollment for the student. To satisfy federal requirements, state summative assessments must test students on grade-level content.  To reflect the range of student knowledge and skills, test content for each grade level reflects a significant range of difficulty. However, the computer adaptive test may present students with questions from up to two grade levels below or above the tested grade level if the student is performing near the bottom or top of the range for the tested grade.  These questions are presented to students in a limited fashion in order to meet federal requirements for precisely measuring student knowledge and skills at their current grade level.

iii. Alternate assessments aligned with the challenging State academic standards and alternate academic achievement standards for students with the most significant cognitive disabilities; 
California’s Response

ELA and Mathematics

The California Alternate Assessments (CAAs) are aligned to the core content connectors, which are linked to state-adopted California standards for ELA and mathematics. California has developed a new, computer-based assessment for students with the most significant cognitive disabilities in grades three through eight and eleven. Used operationally for the first time in 2016, the CAA is an innovative, two-stage adaptive assessment designed to allow students to demonstrate their academic achievements while minimizing testing time. The CAA is administered in a one-to-one setting with test examiners specifically trained to administer the alternate test. Students are provided with appropriate accommodations during the test administration as identified in their individualized education program (IEP). Parents, as members of the IEP team, participate in the decision to utilize the alternate assessment and select the accommodations for accessing the assessment and appropriate instruction. The participation in the alternate assessment is not limited to any specific disability category. Additionally, the parents are informed, via the IEP process, that participation in the alternate assessment based on alternate achievement standards will result in the student receiving a valid score and will not impact the student’s ability to graduate.  

Science

California is currently developing an alternate assessment for science, the CAA for science, which will be administered in grades five and eight, and once in high school beginning in 2016–17. The CAA for science is based on core content connectors linked to the CA NGSS. The assessment is being developed using feedback from California educators and recommendations from the same Assessment Design Team guiding the development of the CAST. The assessment is using an embedded performance task assessment model whereby state-developed performance tasks that are aligned with the core content connectors linked to the CA NGSS are sampled at particular intervals. The embedded performance tasks will be administered and recorded by the student’s primary teacher and scored according to state-defined scoring criteria. At a minimum, the scoring criteria will include measures of completeness and accuracy. 
The embedded performance assessments will:

· Provide an opportunity for students to demonstrate, in real time, concrete evidence of knowledge, skills, and abilities through performance tasks based on state assessment academic objectives specified by the embedded performance task assessment blueprint

· Build on the principles of universal design for learning

· Offer the least restrictive environment possible for teachers/students to select/produce evidence in a variety of instructional settings, from inclusive general education to self-contained, special day class

· Generate data that can be used by educators to improve teaching and student learning outcomes

· Allow for a process that is minimally burdensome 

· Support teachers in delivering challenging, yet developmentally appropriate, academic content to their students
· Provide meaningful results to parents

The CAA for science development schedule is outlined below:

· 2016–17: pilot test
· 2017–18: pilot test
· 2018–19: field test
· 2019–20: operational test
iv. The uniform statewide assessment of English language proficiency, including reading, writing, speaking, and listing skills consistent with §200.6(f)(3); and

California’s Response

California is administering the California English Language Development Test (CELDT), which includes reading, writing, listening and speaking, to all English learners statewide in K–12. Because the CELDT is aligned to the 1999 English Language Development (ELD) Standards, California is currently developing the new English language proficiency assessment for California (ELPAC), which will be aligned to the 2012 California ELD Standards, and the summative assessment will be operational in spring 2018.
v. Any approved locally selected nationally recognized high school assessments consistent with §200.3.

California’s Response

Currently, California does not have a process to review the technical quality, alignment, equivalency, and accommodations of nationally recognized assessments. California intends to monitor the use of nationally recognized high school assessments and the approval of that use by the U.S. Department of Education prior to determining if a process for such review of nationally recognized assessments is prudent.

Prompt: State Assessment Requirements

B.  Provide evidence at such time and in such manner specified by the Secretary that the State’s assessments identified above in section 3.2.A. meet the requirements of section 1111(b)(2) of the ESEA. 

California’s Response

California will provide the required evidence as part of the peer review process.
Prompt: Advanced Mathematics Coursework

C. Describe the SEA’s strategies to provide all students in the State the opportunity to be prepared for and to take advanced mathematics coursework in middle school consistent with section 1111(b)(2)(C) and §200.5.

California’s Response

California recognizes the need to allow all students access to rigorous standards and coursework. The State has adopted the California Common Core State Standards for Mathematics (CA CCSSM) and is a governing partner in the Smarter Balanced Assessment Consortium. 

California has published the Mathematics Framework for California Public Schools Kindergarten through Grade Twelve (Mathematics Framework). This volume is a stakeholder’s guide to implementation of the CA CCSSM and adoption of instructional materials. The Mathematics Framework contains model courses, kindergarten to grade twelve, which list the standards that are expected to be taught in each course. It also contains examples of various course-taking pathways that allow a student to take advanced placement mathematics. 

In addition, per Education Code Section 51224.7. (a), known as the Mathematics Placement Act of 2015 (http://www.cde.ca.gov/nr/el/le/yr13ltr0113a.asp), all local educational agencies that serve students in grade nine must adopt a ninth-grade mathematics placement policy that is transparent and applied equally to all students.

Prompt: Universal Design for Learning

D. Describe the steps the SEA has taken to incorporate the principles of universal design for learning, to the extent feasible, in the development of its assessments, including any alternate assessments aligned with alternate academic achievement standards that the State administers consistent with sections 1111(b)(2)(B)(xiii) and 1111(b)(2)(D)(i)(IV) of the Act.

California’s Response

The CAASPP System is designed to include all public elementary, middle, and secondary school students, including students with disabilities and English learners. CAASPP item writers, inclusive of Smarter Balanced, are trained in universal design principles and take care to address construct-irrelevant barriers at the time of item development. Appropriate tools, supports, and accommodations are designed to remove construct-irrelevant barriers and provide a least restrictive environment for all examinees, allowing them the ability to demonstrate their knowledge and skills.

ELA and Mathematics

California joined the Smarter Balanced Assessment Consortium in part because of the extensive set of tools, designated supports, and accommodations that the assessments provide as well as the research-based approach to accessibility. The Smarter Balanced assessments for ELA and mathematics build on a framework of accessibility for all students, including but not limited to English learners and students with disabilities. The Smarter Balanced assessments include accessibility resources that address visual, auditory, language, and physical access barriers—allowing students to demonstrate what they know and can do. Accessibility resources include, but are not limited to, Braille, Spanish translations for mathematics, American Sign Language videos, and translation glossaries provided in 10 languages and several dialects, as well as translated test directions in 19 languages. A complete list of the Smarter Balanced universal tools, designated supports, and accommodations may be viewed on the CDE Web page at http://www.cde.ca.gov/ta/tg/ai/documents/caasppmatrixone.docx. 

Science

The CAST is a computer-based, next generation assessment that utilizes universal design principles and technology, where appropriate, to provide equitable access to the assessment. California is looking to the innovative and groundbreaking Smarter Balanced assessment as a model for the universal tools, designated supports, and accommodations to be provided on the CAST. The accessibility resources will address visual, auditory, language, and physical access barriers. 

Alternate Assessments

The CAAs are aligned to core content connectors developed specifically to give equitable access to students with the most significant cognitive disabilities. In order to allow for the widest possible range of student participation, item writers follow the principles of universal design in the development and revision of test items. Elements of universal design principles that translate into assessments include, but are not limited to, allowing for multiple and varied methods of demonstrating knowledge and designing the test questions to be administered with a broad range of appropriate accommodations or designated supports. The CAAs are administered to students on a one-on-one basis by a test examiner in the student’s language of instruction. Instructional supports that are used for the student in the classroom are allowed for the assessment as accommodations. 

Prompt: Appropriate Accommodations

E. Consistent with §200.6, describe how the SEA will ensure that the use of appropriate accommodations, if applicable, do not deny an English learner (a) the opportunity to participate in the assessment and (b) any of the benefits from participation in the assessment that are afforded to students who are not English Learners. 
California’s Response

English learners in California are able to participate meaningfully in its ELA assessments; however, recently arrived English learners (i.e., in the United States for less than 12 months) are exempted from taking the Smarter Balanced assessment for ELA or the CAA for ELA. The Smarter Balanced ELA assessments provide English learners, as well as other students with a demonstrated need, access to universal tools and designated supports that do not interfere with the construct being measured. Such tools and supports include, as appropriate, English glossaries, text-to-speech, bilingual dictionary, and spell check.

The CAASPP System also provides for meaningful participation of English learners in mathematics and science assessments. To provide access to the Smarter Balanced mathematics assessments, English learners, as well as other students with a demonstrated need, are provided with translation supports in the following languages in addition to English: Arabic, Cantonese, Filipino (Ilokano and Tagalog), Korean, Mandarin, Punjabi (East and West), Russian, Spanish, Ukrainian, and Vietnamese. When available, the CAST will also provide translation supports, as relevant and appropriate to the constructs being measured in the assessment.

English learners with the most significant disabilities may participate in the statewide assessment system by taking an alternate assessment (CAA for ELA, mathematics, or science) if so designated by the students’ IEP team. California provides guidance to IEP teams regarding the decision to assess students using alternate achievement standards.

The accommodations deemed appropriate for English learners on California’s state assessments do not deny any English learner the opportunity to participate in the assessment, but instead provide for meaningful access. To ensure that recently arrived English learners, exempted from participating in the Smarter Balanced ELA assessments, are not denied a benefit of participating in the statewide assessment (e.g., Early Assessment Program that qualifies students for entry-level, credit-bearing courses at participating colleges and universities), recently arrived English learners are not prohibited from taking the Smarter Balanced ELA assessments. (Note: Newly arrived English learners who take the Smarter Balanced ELA or the California Alternate Assessment for ELA will not be included for accountability for proficiency.)

Prompt: Languages Other Than English

F. Describe how the SEA is complying with the requirements in §200.6(f)(1)(ii)(B)-(E) related to assessments in languages other than English:

i. Provide the SEA’s definition for “languages other than English that are present to a significant extent in the participating student population,” consistent with paragraph (f)(1)(iv) of §200.6, and identify the specific languages that meet that definition; 

California’s Response

Pending final ESSA assessment regulations, California will define “languages other than English that are present to a significant extent in the participating student population” by utilizing a process in which the SBE will take action to approve a definition. The definition will be determined by considering which languages are the most populous, which languages are spoken by distinct groups of English learners (e.g., migratory students, not born in the United States), and any other criteria that may be present in the final set of ESSA regulations. 

ii. Identify any existing assessments in languages other than English, and specify for which grades and content areas those assessments are available;

California’s Response

California provides Spanish translations and language glossaries for the CAASPP Smarter Balanced mathematics assessment in grades three through eight and grade eleven. For the California Alternate Assessment in mathematics, eligible pupils shall have any instructional supports and/or accommodations, including the language of instruction, used in the pupil’s daily instruction in accordance with the pupil’s IEP. 

iii. Indicate the languages other than English that are present to a significant extent in the participating student population, as defined by the State, for which yearly student academic assessments are not available and are needed; 

California’s Response

Pending the adoption of final ESSA assessment regulations, California will define “languages other than English that are present to a significant extent in the participating student population” by utilizing a process in which the SBE will take action to approve a definition. Once defined, the CDE will review its current student academic assessments to determine if additional assessments are needed.

iv. Describe how the SEA will make every effort to develop assessments, at a minimum, in languages other than English that are present to a significant extent in the participating student population including by providing—

a. The State’s plan and timeline for developing such assessments, including a description of how it met the requirements of paragraph (f)(1)(iv) of §200.6;

California’s Response

When consistent with the construct being measured, California has adopted the practice of providing language glossaries and Spanish stacked translations for newly developed assessments. The following table outlines the schedule for the tests being developed to align to the NGSS. Once operational, these new tests will provide language glossaries in ten languages as well as Spanish stacked translations.

	Strategy
	Timeline
	Funding Sources

	Development of the California Science Tests
	Pilot test: 2016–17

Field test: 2017–18

Operational: 2018–19
	State and Federal funds


b. A description of the process the State used to gather meaningful input on assessments in languages other than English, collect and respond to public comment, and consult with educators, parents and families of English learners, and other stakeholders; and 

California’s Response

In 2015, CAASPP Stakeholder meetings were held to gather meaningful input on the development of the assessments. The CDE also meets regularly with parent and family advocacy groups, as well as representatives of LEAs. Pending the adoption of final ESSA assessment regulations, further action may be needed. 

c. As applicable, an explanation of the reasons the State has not been able to complete the development of such assessments despite making every effort. 

California’s Response

California has yet to identify languages other than English that are present to a significant extent in the participating student population.

Prompt: Grants for State Assessments and Related Activities

G. Describe how the State will use formula grant funds awarded under section 1201 of the ESEA to pay the costs of development of the high-quality State assessments and standards adopted under section 1111(b) of the ESEA or, if a State has developed those assessments, to administer those assessments or carry out other assessment activities consistent with section 1201(a) of the ESEA. 

California’s Response

Using funds awarded under Section 1201 of the ESEA, the CDE contracts for the development, administration, and support of the following assessments:

· ELA summative assessments

· Mathematics summative assessments

· Science summative assessments

· English Language Proficiency assessments

Additionally, the funding supports CDE staff charged with overseeing the above assessments. 
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