EVERY STUDENT SUCCEEDS ACT: PLAN SECTION SUMMARY
Title I, Part A: Access to Educators, School Conditions, and School Transitions
Purposes of the Program

The purpose of Title I, Part A is to provide all children the opportunity to receive an equitable, high-quality education, and to close educational achievement gaps. Under Title I, Part A, California provides funds to districts and schools with low income families. The funds are intended to help students meet state academic content standards.  

Title I, Part A requires that states make sure that students have equitable access to effective educators and that states provide support for improving school conditions and supporting school transitions.
ESSA State Plan Requirement: How will California make sure that students from low-income families and students of color are not taught more often than their peers by teachers who are ineffective, not fully credentialed, or inexperienced?
California’s Educator Equity Plan
The State brings together a diverse group of stakeholders, including parents, families, and organizations that represent them. This group then reviews the data on access to certain types of teachers. 
The California Department of Education works with stakeholders to identify what might be causing these teachers to be teaching students from low-income families and children of color more often than their peers. They also try to identify strategies to address these issues. 
This plan was first approved by the U.S. Department of Education in 2015. It was updated and submitted again in 2016. Both plans are available on the CDE Educator Excellence Web page at the www.cde.ca.gov/pd/ee/.
For the 2016 plan, the stakeholder groups looked at data on the access to teachers who are not fully credentialed, intern teachers, and teachers who have less than two years of teaching experience. 
California does not currently collect data on ineffective teachers, as required by the ESSA. The State plans to work with a variety of stakeholders over the coming months to collect input about how to address this ESSA requirement. 
Once the State Board of Education approves a definition for “ineffective teacher,” the California Department of Education will collect, review, and report data regarding how often low-income students and minority students are taught by “ineffective teachers” compared to their peers.
Without data regarding “ineffective teachers,” California will continue to collect and report data on teachers who are not fully or appropriately credentialed and teachers who are inexperienced. This information will be reported to the State Board of Education and to the general public on the Department Web page. 
Districts with students from low-income families and students of color who are taught more often by teachers who are not fully credentialed or are inexperienced will need to report to the State how they will address this issue. This will be done through the Local Control and Accountability Plan, or LCAP, process. Districts will need to complete an addendum, which is like an attachment, to the LCAP that describes how they will use ESSA funds beginning in the 2018–19 school year. These attachments will be reviewed by the State. The State will provide resources and tools to help districts address these issues. It will also provide greater support for districts who request it. 
Finally, the State will monitor districts to make sure they are making progress in ensuring that their students from low-income families and students of color are not taught more often than their peers by teachers who are not fully or appropriately credentialed or teachers who are inexperienced.

State Plan Requirement: How will California support districts to improve school conditions for student learning?
School Conditions and Climate in California

LCFF sets eight priorities for school districts, which include priorities to improve school conditions for student learning. State Priority 6 focuses on School Climate and requires districts to support positive school climate through the Local Control and Accountability Plan, or LCAP. In the LCAP, districts must review suspension rates, pupil expulsion rates, and other local measures, including surveys of students, parents, and teachers on the sense of safety and school connectedness. Progress for each of these measures is presented through evaluation rubrics adopted by the State Board of Education. 
Under the Every Student Succeeds Act, or ESSA, suspension rates have been selected as a state indicator of school quality, meaning that the State will report this information to the U.S. Department of Education regularly. California also shows its commitment to improving school conditions by selecting chronic absence as an additional state indicator. Chronic absence has been shown to have a great effect on whether or not students are successful in school.
Information about these measures is shared with the public through the California School Dashboard. The public also has the opportunity to work with districts in addressing these issues during the development of the Local Control and Accountability Plan, or LCAP. 
Districts who are struggling with school conditions issues will be provided support from the State through an integrated system. The California Department of Education, the California Collaborative for Educational Excellence, county offices of education, and state, regional, and local partners will work together to help struggling districts reach their LCAP goals and continuously improve conditions for student learning. State and federal resources will be integrated as much as possible to support this priority.

State Plan Requirement: How will California meet the needs of students at all levels making sure they are supported in making successful transitions between schools?

Supporting Transitions between California Schools

California has several resources to assist districts in developing strategies to support students to make successful transitions. Our curriculum frameworks include chapters on content and pedagogy for each grade level, from transitional kindergarten through grade 12. The frameworks help districts to develop or improve connections between programs at feeder and receiving schools. 

The State also sponsors regular stakeholder conferences, local institutes, and an online resource exchange that includes presentations, workshops, and question and answer sessions by national, state, and local leaders to promote best practices and guidance. These resources help schools to improve services and supports that ensure successful transitions of students through their education. 

California also has statutory requirements for schools to have appropriate policies for moving students to the next grade level. Additionally, the State is in the process of identifying articulation agreements between our middle schools, high schools, and colleges. Articulation agreements make it clear to students, families, and schools what needs to be done for a student to be successful to move to the next level of their education.
While the State Plan requirement does not focus on transitions from early learning to K–12, our State knows how important this transition is to a child’s academic success. Early education programs are administered by the California Department of Education, as opposed to another agency, so that there is alignment between these programs and K–12. 
This alignment is clearly shown in the publication Alignment of California Preschool Learning Foundations with Key Early Education Resources. The Preschool Learning Foundations outline the knowledge and skills children should develop before entering kindergarten. The Alignment publication shows how these learning foundations are aligned to the Infant/Toddler Learning and Development Foundations, the California academic standards, including the Common Core, and the Head Start Child Development and Early Learning Framework. This makes it a very important guidance resource for all of California’s early education programs. It will also be used to provide assistance to Title I districts to help them work with early education providers. This assistance will support our youngest learners to be successful when they start elementary school.

There are several more initiatives in the State that promote successful student transitions. 
Transitional Kindergarten is the first year of a two-year kindergarten program that uses a modified kindergarten curriculum that is appropriate for our younger kindergartners. 
In 2015, the State also put in place the California Mathematics Placement Act. It requires districts with grade 9 students to adopt “a fair, objective, and transparent mathematics placement policy.” The act also authorizes districts with students in elementary school and middle or junior high school to develop and implement a math placement policy. This allows for greater coordination between grade levels and a transparent process for placing students in suitable math courses. 
The State also has in place the Early Assessment Program. It uses a student’s results on the grade 11 tests to show if a student is ready for college-level courses in English and mathematics. Giving this information to students before they begin grade 12 has been shown to decrease the need for a student to take remedial courses in college. 
The State is also working to give more students access to career pathways through funds that support districts in expanding, improving, or establishing new career technical education programs.
Finally, California is developing a statewide system of support incorporating ESSA and state resources to the greatest extent possible. This system will help to ensure that districts and schools have the necessary support to develop or strengthen programs that lead to successful student transitions from pre-kindergarten to postsecondary. 
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