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Overview of the State Performance Plan and Annual Performance Report Development

In California, the State Board of Education (SBE) is the lead State Education Agency (SEA). Hereafter, the term California Department of Education (CDE) refers to the CDE operating under the policy direction of the SBE.

The State Performance Plan and Annual Performance Report (SPP/APR) are prepared using instructions forwarded to the CDE, Special Education Division (SED) by the U.S. Department of Education (ED), and the Office of Special Education Programs (OSEP) on December 12, 2012. For 2011–12, instructions were drawn from several sources:

· California’s 2010–11 Compliance Determination letter and Response Table (June 2011)

· General Instructions for the SPP/APR

· SPP/APR Part B Indicator Measurement Table

· SPP/APR Part B Indicator Support Grid

In August of 2010, OSEP announced and included in the instructions sent to the CDE in November, 2010, that all states are required to submit an additional two years of measurable and rigorous targets, due to the delay in the reauthorization of IDEA. In October 2010, OSEP provided updated instructions for the SPP/APR. These instructions clarified the requirement to include an additional two years of targets and provided additional direction to provide new baselines and improvement activities for Indicators 4B (Suspension and Expulsion by Ethnicity), 13 (Post-secondary Transition), and 14 (Post-school) in the SPP.
The CDE staff and contractors collected data and made calculations for each of the 20 indicators. The CDE is reporting on Indicator 6 (Preschool Least Restrictive Environment (LRE), which was not reported in previous years. Technical assistance was provided by several federal contractors, most notably the Western Regional Resource Center (WRRC). The SED management discussed each of the requirements, reviewed calculations, and discussed improvement activities with stakeholder groups identified below. 

· The CD’s SED utilizes Improving Special Education Services (ISES), a broad stakeholder group established to combine various existing stakeholder groups into one larger stakeholder constituency to solicit field input. Members include parents, [Parent Training and Information Centers (PTI), Family Empowerment Centers (FEC), and Family Resource Centers (FRC)], teachers, administrators, professors in higher education, Special Education Local Plan Area (SELPA) directors, Special Education Administrators of County Offices (SEACO), staff of various CDE divisions, and outside experts. ISES meets in June and December each year to discuss the SPP/APR calculations and improvement activities.

· The SPP/APR requirements and results are presented at two separate California Special Education Management Information System (CASEMIS) training sessions with the SELPA and local education agency (LEA) administrators in April and December. 

· The SPP/APR requirements are presented at regular meetings of California’s Advisory Commission on Special Education (ACSE). In December 2012, the ACSE heard the Director’s Report on the APR and SPP. In January 2012 SED presented an update on Specialized Academic Instruction.

· Selected SPP revisions and APR data have been reviewed at the regular monthly SELPA directors’ meetings and at the quarterly meetings of the Special Education Administrators of County Offices (SEACO). Drafts of SPP/APR were disseminated in late November 2012 for comments.

· The SPP/APR was approved by the SBE in January 2013.
· The revised SPP/APR are posted annually on the CDE Web site once they have been approved by the OSEP. The most recently approved SPP/APR may be found at http://www.cde.ca.gov/sp/se/qa/. 

General Notes 
Data Sources: Data for the APR indicators are collected from a variety of data sources with variations in collection methodologies, parameters, and time frames, and as a result may show slight variations in counts. Data for the APR indicators are collected from the following sources.
· Indicators 1 (Graduation Rates) and 2 (Dropout Rates) are gathered from the California Longitudinal Pupil Achievement Data System (CALPADS) 2011–12. 

· Indicator 3 (Statewide Assessment) is collected from the AYP Database.

· Indicator 4A (Rates of Suspension and Expulsion) is gathered from CASEMIS (2010-11) and LEA self-review of policies, procedures, and practices.

· Indicator 4B (Suspension and Expulsion by Ethnicity) is gathered from CALPADS (2010–11).

· Indicator 5 (LRE) is derived from CASEMIS December 2011. 

· Indicator 6 (Preschool LRE) is derived from CASEMIS December 2011 and Department of Developmental Services (DDS).

· Indicator 7 (Preschool Assessment) is derived from CASEMIS in December 2011 and June 2012.

· Indicator 8 (Parent Involvement) is collected through CASEMIS data in June 2012.

· Indicators 9 (Disproportionality by Race and Ethnicity) and 10 (Disproportionality by Disability) are collected through CASEMIS December 2011, CASEMIS June 2012, and CALPADS.

· Indicators 11 (60-Day Time Line), 12 (Transition, Part C to Part B), and 13 (Secondary Transition) are gathered through CASEMIS December 2011 and June 2012, with additional DDS Part C data for Indicator 12.

· Indicator 14 (Post-school) is collected from Table D in CASEMIS June 2012.

· Indicator 15 (General Supervision) is derived from monitoring and procedural safeguard activities conducted by the CDE from July 1, 2011 to June 30, 2012.

· Indicator 16 (Complaints) is gathered from the complaints database, July 1, 2011 to June 30, 2012.

· Indicators 17 (Hearings), 18 (Resolutions), and 19 (Mediations) are derived from Office of Administrative Hearings (OAH) data, July 1, 2011 to June 30, 2012.

· Indicator 20 (State Reported Data) is gathered from Special Education Division archives (2011–2012). 

Determination and Correction of Noncompliance: As noted in Indicator 15 (General Supervision) in the APR, the CDE has used multiple methods to carry out its monitoring responsibilities. These monitoring activities are part of an overall Quality Assurance Process (QAP) designed to ensure that procedural guarantees of the law are followed and that programs and services result in educational benefits. The CDE uses all of its QAP activities to monitor for procedural compliance and educational benefit. Formal noncompliance may be identified and corrective action plans developed through a wide variety of means, including data collection and analysis, investigation of compliance complaints and due process hearings, and reviewing policies and procedures in local plans. For example, the CDE uses data collected through the CASEMIS to identify districts that are not completing annual reviews of individualized educational programs (IEPs) in a timely way. These result in formal findings of noncompliance citing specific state and federal laws and regulations, and require that a corrective action plan be completed.

In addition to the components of the QAP, there are four types of structured formal monitoring review processes: Facilitated reviews, verification reviews (VR), special education self-reviews (SESRs), and Nonpublic School (NPS) reviews (both on-site and self-reviews). Each of the formal review processes may result in findings of noncompliance at the student and district-level. All findings require correction. At the student-level, the district must provide specified evidence of correction within a 45-day time period. At the district-level, the district must provide updated policies and procedures and evidence that the new policies and procedures have been disseminated and implemented. In a six-month follow-up review of a representative sub-set of files, the district must demonstrate that no new instances of noncompliance, at the 100 percent level, in that area have occurred. The CDE has a variety of sanctions available to use in situations in which noncompliance goes uncorrected (e.g., special grant conditions, withholding of funds, and court action). 
Compliance and Noncompliance: Compliance findings are reported in the year in which the district was notified of noncompliance. “On time” calculations are based on a span of one year from the date that the district was notified of noncompliance. As an example, noncompliance findings made in 2010–11 should be corrected within one year, with corrections completed in 2011–12. 

Improvement Planning: Analysis and thoughtful planning of improvement activities for each of the indicators is designed to take place through two primary groups: 
1. A broad-based stakeholder group, ISES, provides the CDE with feedback and recommendations for improvement activities based on data in the SPP/APR. For more information about ISES, please visit the California Services for Technical Assistance and Training (CalSTAT) Web site at calstat.org. In addition to collaboration with ISES, the SED staff has worked to identify improvement activities for each indicator and to analyze data to identify effective improvement activities.

2. The ACSE is an advisory body required by federal (20 USC 1412(a)(21) and state statutes (EC 33590-6). The ACSE provides recommendations and advice to the SBE, the Superintendent of Public Instruction, the Legislature, and the Governor in new or continuing areas of research, program development, and evaluation in California related to special education. The ACSE consists of appointed members from the Speaker of the Assembly, Senate Committee on Rules, and the Governor. One member of the SBE serves as liaison to the ACSE. The membership also includes parents, persons with disabilities, persons knowledgeable about the administration of special education, teachers, and legislative representation from the Assembly and Senate. The SED provides the ACSE with information on the SPP/APR through information sharing updates, staff presentations, and through ACSE participation in the ISES stakeholder meetings. 

The SED has sought to actively involve the ACSE, the SBE liaison, and the SBE staff in the development of the FFY 2011 SPP/APR. The ACSE members and the SBE liaison have been included in the membership of the ISES stakeholder group and have been invited to all ISES meetings during which the SED seeks advice regarding the effectiveness of improvement activities and recommendations for new activities. The SED provided the ACSE, the SBE liaison, and the SBE staff a calendar of important dates, instructions from OSEP to the CDE, dates of the OSEP technical assistance calls, data collection deadlines, and deadlines for submitting information and preparation of the SPP/APR. The SED provided drafts and update the information regarding the development of the SPP/APR to the ACSE, the SBE liaison, and the SBE for comment and input. 


	Indicator 1:  Percent of youth with IEPs graduating from high school with a regular diploma. (20 U.S.C. 1416 (a)(3)(A))
Measurement:  States must report using the cohort graduation rate calculation and time line established by the Department under the ESEA. Graduation rates are calculated in lag years, therefore all calculations for FFY 2011 are made using graduation data from the 2010–11 school year.
The methods for calculating the graduation rate for students receiving special education are the same methods used by general education in California. The SED collects information about individual students receiving special education from the Data Management Division. The Graduation Rate formula is based on the National Center for Education Statistics (NCES) definition. See the graduation rate formula below.

The ESEA requires that the state use the graduation rate as an additional indicator for all schools and LEAs with grade twelve students. The graduation rate for AYP purposes is defined according to the year of AYP reporting (e.g., rate for 2011). On other CDE reports, the graduation rate is defined as the school year of the graduating class (e.g. Class of 2010–11). 

Comprehensive high schools and LEAs with grade twelve data have their graduation rates calculated using standard procedures. The growth target structure requires all schools and LEAs to meet the 90 percent goal by 2014 AYP report. A school or an LEA with grade twelve students can meet the graduation rate in at least one of three ways to make AYP: (1) a graduation rate of at least 90 percent, or (2) meet their fixed growth target rate, or (3) meet their variable growth target rate. 

The fixed and variable growth targets are unique to each school and are based on the difference between the school’s or LEA’s baseline graduation rate and the 90% goal, divided by the number of years remaining before the 2014 AYP. The methods for calculating the graduation rate for students receiving special education are the same methods used by general education. 

The fixed growth rate was calculated in the 2010 AYP, establishing a schedule of ten equal annual graduation rate targets. The fixed growth rate is not recalculated each year. The variable growth rate target is based on the difference of the current year graduation rate and the 90% goal, divided by the number of years remaining before the 2014 AYP and is recalculated yearly. 

Standard Graduation Rate Criteria

Type

Criteria
Schools and LEAs

with High School

Students

To meet graduation rate criteria for the  AYP, the school or LEA must:

 - Have a graduation rate of at least 90 percent
                               - or -

 - Meet its fixed growth target rate (FFY 2011= 2.90)
                               - or -

 - Meet its variable growth target rate (FFY 2011= 2.83)
Source: State of California Consolidated State Application Accountability Workbook


	FFY
	Measurable and Rigorous Target

	2011
  (2011–2012)
	Minimum graduation rate of 90 percent, or meet the fixed growth target for

FFY 2011 of 69.96% (this is the FFY 2010 target of 67.06 + the 2.90 fixed target rate), or meet the variable growth target for FFY 2011 of 69.81% (this is the FFY 2010 target of 66.98 + the 2.83 variable target rate)



Actual Target Data for FFY 2011 (using 2010–11 data)  

Data for Indicator 1 (Graduation Rates) are reported in lag years using the CALPADS data from the school year 2010–11. The calculation is based on special education student data from California’s ESEA reporting. The calculation is made as follows:

Graduation Rate = Number of graduates divided by number of graduates + (grade 9 dropouts from year 1 + grade 10 dropouts from year 2 + grade 11 dropouts from year 3 + grade 12 dropouts from year 4).

Calculation: 34,156 graduates/ 34,156 graduates + 10,628 dropouts = 76.3 percent
In school year 2010-11, approximately seventy-six percent (76.3%) of students with disabilities graduated with a high school diploma. 

Graduation Requirements

The requirements to graduate with a regular diploma in California are the same for all students. In addition to meeting the district's requirements for graduation, all students are required to pass the California High School Exit Exam (CAHSEE) to earn a public high school diploma. [EC 60850 (a)]

Beginning in July 1, 2009, California state law provides an exemption from the requirement to pass the CAHSEE as a condition of receiving a diploma of graduation for eligible students with disabilities who have otherwise met the district requirements for graduation, and allows districts to award a regular diploma to such students. (EC 56026.1) (EC 60852.3) In addition, at the request of the student’s parent or guardian, a school principal must submit to the local school governing board a request for a waiver of the requirement to pass the part(s) of the CAHSEE on which a modification was used and the equivalent of a passing score was earned. [EC 60850 (c)(1)]

Students in California must also pass Algebra as a requirement of graduation. Students with disabilities may obtain a waiver of the requirement to pass a course in Algebra from the State Board of Education if their transcript demonstrates that they have been on track to receive a regular diploma, have taken Algebra and the appropriate pre-courses or math courses, and because of the nature of their disability, cannot pass the Algebra course. (EC 51224.5)
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
The data show that there was a significant increase in the graduation rate for students with disabilities from 74.4 percent in 2010–11 to 76.3 percent in 2011–12. This 76.3 percent graduation rate meets the fixed growth target (69.96%) and the variable growth target (69.81%). 

The CDE continues to support schools and LEAs with ongoing technical assistance in a variety of areas that support increased graduation rates including graduation standards, standards-based IEPs, transition to higher education planning models, and curriculum and instructional strategies. 

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following improvement activities were conducted in 2011–12 and will continue:

	CONTINUING ACTIVITIES – Indicator 1: Graduation Rates

	Activities
	Time Lines
	Resources 

	Continue to provide technical assistance to SELPAs and LEAs regarding: 

· graduation standards

· students with disabilities participation in graduation activities 

· promotion/retention guidelines

· preparation for the CAHSEE
	On-going to 2013
	Curriculum, Learning and Accountability Branch, STAR and CAHSEE Offices 



	In collaboration with the California Comprehensive Center, develop and disseminate training modules on Standards-based IEPs that promote and sustain activities that foster special education and general education collaboration. This training is for general education as well as special education teachers and administrators. The Service Delivery Models and Curriculum and Instruction modules address how teams of teachers work together to support students with disabilities in LRE.
	Begins  Spring 2012

Release Spring 2013 
	SED with assistance from the CCC

Access Center:

National Association of State Special Education Directors (NASDSE): http://www.nasdse.org/  

IDEA at Work: 

	Facilitate and provide training and technical assistance in a wide range of research-based practices to provide technical assistance and training to LEAs and the Improving Special Education Services stakeholder group in areas such as

Core messages on:

· Positive Behavior Supports

· Reading

· Standards-based IEPs

· Family-School Partnerships

These trainings provide support to district leadership and teachers.
	On-going to 2013
	CDE staff and California Services for Technical Assistance and Training (CalSTAT) 

A focus of the State Personnel Development Grant (SPDG), a federally funded grant, is to communicate common messages to the field about selected topics. 


	The CDE contracts with the California Juvenile Court Schools to facilitate electronic transmission of records across public agencies, implement Response to Instruction and Intervention (RTI²), and improve student academic achievement, supporting graduating students. 
	On-going to 2013
	CDE staff and contractors (San Diego, San Bernardino and Sacramento County Offices of Education) provide resources and training to county offices of education personnel regarding the provision of services to students with disabilities enrolled in court schools.

	Implementation of the California Longitudinal Pupil Achievement Data System (CALPADS) data collection systems designed to integrate statewide data collection and meet ESEA and IDEA requirements. Tracking graduating students.
	On-going to 2013
	SED and  Accountability and Data Management Division

http://www.cde.ca.gov/ta/ 

http://www.cde.ca.gov/ds/ 

	Collaborate with other CDE divisions regarding shared data collection for graduation rates and benchmarks. 
	On-going to 2013
	SED, Assessment, Accountability and Data Management Divisions

http://www.cde.ca.gov/ta/ 

http://www.cde.ca.gov/ds/ 

	Disseminate and provide training to students, parents, and teachers, offering practical guidance and resources to support the transition efforts for students with disabilities as they move into the world of adulthood and/or independent living. 
	On-going to 2013
	CDE staff and CalSTAT

Transition Community of Practice (COP)

	The Special Education Division (SED) staff work with the CAHSEE Office on items related to exemption CAHSEE. The SED staff participates with the CAHSEE Office in preparing documents and technical assistance for LEAs in meeting graduation requirements.
	On-going to 2013
	Staff from the Assessment Evaluation and Support Unit (AES), CAHSEE Office, ACSE, SBE, SELPAs





Indicator 2:  Percent of youth with IEPs dropping out of high school. (20 U.S.C. 1416 (a)(3)(A)) Dropout rates (Indicator 2) are calculated using lag year data, for FFY 2011 the calculations are based on 2010–11 data. Although dropout data are collected from grades seven through twelve, only data from grades nine through twelve are included in these calculations. 
	Measurement:  States must report using the dropout data used in the ESEA graduation rate calculation and follow the time line established by the Department under the ESEA.

The ESEA dropout rates are calculated from student-level data using grades 9 through 12. The CDE calculates two different rates, a one-year rate and a four-year derived rate. California is using the 4-year derived dropout rate for APR reporting purposes. 
The calculations are made as follows:

1-year Rate Formula: (Adjusted Grade 9-12 Dropouts/Grade  9-12 Enrollment)*100

4-year Derived Rate Formula: 
{1- (1-[Reported or Adjusted Grade 9 Dropouts/Grade 9 Enrollment])

x (1-[Reported or Adjusted Grade 10 Dropouts/Grade 10 Enrollment]) 

x (1-[Reported or Adjusted Grade 11 Dropouts/Grade 11 Enrollment])  

x (1-[Reported or Adjusted Grade 12 Dropouts/Grade 12 Enrollment])} 
x 100 = 4-year Derived Rate



	FFY
	Measurable and Rigorous Target

	2011

(2011-2012)

	Less than 22.1 percent of students with disabilities will drop out of high school.


Actual Target Data for FFY 2011 (using 2010–2011 data)
California met the target of less than 22.1 percent with a 4-year derived dropout rate of 10.2 percent. 
Four-Year Derived Rate Formula: (1- (1- dropouts from grade nine / enrollment in grade nine) x (1- dropouts from grade ten / enrollment in grade ten) x (1- dropouts from grade eleven / enrollment in grade eleven) x (1- dropouts from grade twelve / enrollment in grade twelve)) x 100.

         Example: [1-(1- 2/41) x (1- 1/20) x (1- 1/9) x (1- 1/11)] x 100 = 27.0% (example only)
The calculations are summarized in Table 2a below. California is reporting using the 4-year derived dropout rate. The 4-year derived dropout rate is an estimate of the percent of students who would dropout in a four-year period based on data collected for a single year. 
Table 2a

4-year Derived Rate Formula for Students with Disabilities Calculation
Indicator 2 – Dropout Rates

	Grade 
	Enrollment
	Dropouts
	Dropout Percent
	Derived Rate

(1–Dropout Percent)

	9
	46,719              
	566                
	0.012
	0.988

	10
	47,107              
	687                
	0.015
	0.985

	11
	45,933              
	1,068                
	0.023
	0.977

	12
	52,800              
	2,901 
	0.055
	0.945

	
	
	 4-year product
	0.898

	
	
	4-Year Derived Dropout Rate
	10.2


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
For FFY 2011, California did meet its target of not more than a 22.1 percent dropout rate with a four-year derived dropout rate of 10.2 percent. This is a decrease from FFY 2010 where a 15.4 percent dropout rate was reported. 
California does not currently have benchmarks for dropout rates for the ESEA. Annual benchmarks are not required by the ESEA. Benchmarks and targets for the purposes of this report were proposed and accepted by the SBE for students with disabilities until such time as the CDE establishes benchmarks under the ESEA for all students. 
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following improvement activities were conducted in 2011–12 and will continue:

	CONTINUING ACTIVITIES – Indicator 2: Dropout Rates

	Activities
	Time Lines
	Resources 

	Facilitate and provide training and technical assistance in a wide range of research-based practices to assist and train LEAs and the ISES stakeholder group in areas such as

core messages on:   

· Positive Behavior Supports

· Reading

· Standards-based IEPs

· Family-School Partnerships

These trainings focus on support to district leadership and teachers.
	On-going to 2013
	CDE staff and CalSTAT 

Dropout information and resources:

http://www.cde.ca.gov/ls/ai/dp/
http://www.calstat.org/cores.html   
A focus of the State Personnel Development Grant (SPDG), a federally funded grant.



	Disseminate and provide training to  students, parents and teachers, offering practical guidance and resources to support the transition of students with disabilities as they move into the world of adulthood and/or independent living. 
	2009–2013
	CDE staff and CalSTAT 



	The CDE contract with the California Juvenile Court Schools to facilitate electronic transmission of records across public agencies, implement Response to Instruction and Intervention (RTI²), and improve academic achievement. Support continuing education.
	2009–2013
	CDE staff and contractors (San Diego, San Bernardino, and Sacramento County Offices of Education) provide resources and training to county offices of education personnel related to their provision of services to students with disabilities enrolled in court schools.

	CALPADS is a state-level integrated data collection system designed to collect information required by ESEA and IDEA and the state. The CDE will collect dropout rates.
	2009–2013
	CDE staff: SED and Data Management Division

http://www.cde.ca.gov/ds/ 



Indicator 3:  Participation and performance of children with IEPs on statewide assessments:  
A. Percent of the districts with a disability subgroup that meets the State’s minimum “n” size that meet the State’s AYP ELA and Mathematics targets for the disability subgroup.
B. Participation rate for children with IEPs.
C. Proficiency rate for children with IEPs against grade level, modified, and alternate academic achievement standards. (20 U.S.C. 1416 (a)(3)(A))
	Measurement:
A. AYP percent = (# of districts with a disability subgroup that meets the State’s minimum “n” size that meet the State’s AYP targets for the disability subgroup) divided by the (total # of districts that have a disability subgroup that meets the State’s minimum “n” size) times 100.

B. Participation rate percent = (# of children with IEPs participating in the assessment (CST, CAPA, CMA, and CAHSEE) divided by the (total # of children with IEPs enrolled on the first day of testing, calculated separately for reading and math). The participation rate is based on all children with IEPs, including both children with IEPs enrolled for a full academic year and those not enrolled for a full academic year.

C. Proficiency rate percent = (# of children with IEPs enrolled for a full academic year scoring at or above proficient) divided by the (total # of children with IEPs enrolled for a full academic year, calculated separately for reading and math).  




	FFY
	Measurable and Rigorous Targets


	2011

(2011–12)
	3A. Annual benchmarks and six-year target for the percent of districts meeting the State’s AYP objectives for progress for the disability subgroup 

Percent of Districts – 58 percent

	
	3B. The annual benchmark and target for participation on statewide assessments in ELA and Math, 95 percent (rounded to nearest whole number), is established under ESEA.

	
	3C. Consistent with the ESEA accountability framework, the 2005–12 AMOs (benchmarks) for the percent proficient on statewide assessments are broken down by school subgroup and are provided in the cells below.


Math Percent

	

	
	Elementary Schools, Middle Schools, Elementary School Districts
	78.4
	79.0

	
	High Schools, High School Districts
	77.8
	77.4

	
	Unified School Districts, High School Districts, County Office of Education
	78.0
	78.2

	Note:  Targets and Benchmarks apply to charter schools and charters acting as LEAs for the purposes of special education. 


Actual Data for FFY 2011 (2011–12)
Table 3a

Percent of Districts meeting AYP Objectives 

Indicator 3 – Statewide Assessment

	FFY 2011
	Measurable and Rigorous Targets

	
	Percent of LEAs Meeting AYP for Disability Subgroup (3A) 
	Percent of Participation for Students with IEPs (3B)

	Targets for
FFY 2011

(2011–12)
	58
	ELA Target 

95
	Math Target 

95 

	Actual Data for 
FFY 2011 
(2011–12)
	11.2
	97.8
	98.3


Analysis of Table 3a
Table 3a depicts the percent of districts meeting overall AYP objectives in 2011–12 (11.2 percent) and the participation of students with IEPs for ELA (97.8 percent) and math (98.3 percent). The 11.2% meeting AYP reflects a decrease in the percent of districts meeting AYP from 14.7% in 2010–11 (a 3.5 percent decline). There is an increase in the participation rates in ELA and Math in 2011–12 from 2010–11 rates (ELA 97.8, math 98.3 percent). The state met the participation rates for ELA and math; however, the state did not meet its overall AYP target of 58 percent.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
The primary reason that fewer LEAs meet their overall AYP is due to the continuous yearly increase of AYP targets set by the No Child Left Behind (NCLB) Act. Because of the changing (increasing) AYP target each year, the percentage of districts meeting AYP is not directly comparable to the previous year’s percentage because they are based on different targets. The decrease in the number of districts not meeting the AYP target is not limited to the disability subgroup but is reflected in all significant subgroups across the state of California.

Statewide assessment data may be found at the following Web site: 
Table 3b

Measurable and Rigorous Targets ELA and Math for Type of LEA

	Measurable and Rigorous Targets



	Proficiency Targets and Actual Data in ELA and Math by Type of LEA (3C)



	Type of LEAs
	ELA Target Percent Proficient
	ELA 

Actual Percent Proficient
	Math Target Percent Proficient
	Math

Actual Percent Proficient

	Elementary School Districts


	78.4
	39.2
	79.0
	41.3

	High school Districts 

(with grades 9-12 only)
	77.8
	20.5
	77.4
	21.1

	Unified School Districts

High School Districts

County Offices of Education 

(with grades 2–8 and 9–12)
	78.0
	35.6
	78.2
	37.3


Analysis of Table 3b

Table 3b shows a comparison between the target and actual percent of students with IEPs scoring proficient or advanced in ELA and mathematics across all district types. California did not meet its targets in ELA or math. Although students are making gains over prior years in ELA and mathematics, they are not achieving at a level commensurate with the increased target expectations. Continued statewide efforts to improve instruction for students with disabilities in all educational settings are needed to reach the targets.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
The increases in annual targets have not been paired with corresponding increases in student performance. While student performance has increased over the past few years, these gains have not kept pace with the annual increase in targets.
Table 3c

LEAs with a disability subgroup that meet the State’s minimum “n” size 

AND met the State’s AYP target for the disability subgroup

	Year
	Total Number of LEAs Meeting Minimum “n” Size for Assessment
	Number of  LEAs Meeting the Special Education “n” Size
	Number of  LEAs that Meet the Minimum “n” Size and Met AYP for FFY 2010
	Percent of Districts

	FFY 2011 (2011–12)

	1,016
	499
	56
	11.2         =((D2/C2)*100) \# "0.00%" 


AYP 2010

Analysis of Table 3c

The minimum “n” size for inclusion of assessment data in calculating AYP in California is 100 students or 50 valid scores that equal at least 15 percent of the overall population. Please note that this method of calculation differs from the method for calculating the number of students with disabilities for other indicators in this APR.

There are 1,016 districts that meet the “n” size for assessment and are included in this calculation. Of those, 517 districts were eliminated due to the “n” size of their special education population, leaving 499 districts. There were 56 districts of the 499 (11.2%) that met the minimum “n” size and met AYP for FFY 2011.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
As stated above, one of the critical issues that have resulted in fewer districts meeting AYP is the continuously increasing target set by NCLB. Although students are making gains over prior years in ELA and mathematics, they are not achieving at a level commensurate with the increased target expectations. Continued statewide efforts to improve instruction for students with disabilities in all educational settings are being implemented to reach the targets.
Table 3d

Participation: The Number and Percent of Students with Disabilities Participating in 

Statewide Assessments 2011–12
Indicator 3 – Statewide Assessment

	Assessment Description
	English Language Arts

(ELA) Participation
	Mathematics Participation

	
	2011–12
	2011–12

	
	Number
	Percent
	Number
	Percent

	A  a. Children with IEPs enrolled on the   first day of  testing
	503,982
	100
	503,115
	100

	B  b. Children tested on regular (CST) assessments with no accommodations
	209,734
	41.6
	237,781
	47.2

	C  c. Children tested on regular (CST) assessments with accommodations
	21,927
	4.4
	27,089
	5.4

	D  d. Children tested on alternate assessments based on grade-level standards (CMA)
	209,537
	41.6
	155,277
	30.9

	E  e. (1) Children tested on alternate assessments based on alternate achievement standards (CAPA)
	50,320
	10.0
	50,314
	10.0

	e.  e. (  e. (2) Children tested on alternate assessments based on modified achievement standards (NA)
	NA
	NA
	NA
	NA

	Overall 
	 
	97.5
	 
	93.5

	Children not tested or used a modification
	12,464
	2.5
	32,654
	6.5

	Source:  618 Report, 2011–12


Analysis of Table 3d

Table 3d shows that the overall participation in ELA is 97.5 percent in 2011–12. This is an increase from 97.4 percent in 2010–11. In mathematics, participation decreased from 94.9 percent in 2010–11 to 93.5 percent in 2011–12. There were 2.5 percent of students who did not test or used modifications on a regular assessment in ELA and 6.5 percent of students who did not test or used modifications on a regular assessment in mathematics.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
For ELA, the increased participation in the California Modified Assessments (CMA) and decreased participation in the regular assessment with accommodations found since 2006–07 continued through 2011–12 due to an increase in the number of modified assessments offered. For math, there was an increase in participation in the CMA due to an increase in the number of modified assessments offered. (There was also a decrease in the percentage of students with disabilities who tested on the CSTs with accommodations. This was likely due to the increased availability of CMAs).
Table 3e

Proficiency: The Number and Percent of Students with Disabilities Scoring Proficient on 

Statewide Assessments 2011–12
Indicator 3 – Statewide Assessment

	Assessment Description
	English Language Arts Proficiency
	Mathematics Proficiency

	
	2011–12
	2011–12

	
	Number
	Percent
	Number
	Percent

	A  a. Children with IEPs who took the test and counted as valid
	490,741
	100
	469,699
	100

	B  b. Children tested on regular (CST) assessments with no accommodations
	64,086
	13.1
	70,537
	14.4

	C  c. Children tested on regular (CST) assessments with accommodations
	4,021
	0.9
	4,819
	1.0

	D  d. Children tested on alternate assessments based on grade-level standards (CMA)
	55,339
	        11.3
	44,864
	9.6

	E  e. (1) Children tested on alternate assessments based on alternate achievement standards (CAPA)
	37,276
	7.6
	32,047
	6.8

	e.  e. (   e. (2) Children tested on alternate assessments based on modified achievement standards (NA)
	NA
	NA
	NA
	NA

	Overall 
	 
	27.8
	 
	32.4

	Children scored below proficient
	330,019
	67.2
	317,432
	67.6

	Source:  618 Report, Table 6, 2011–12


Analysis of Table 3e

The proficiency rate for students with disabilities for ELA is 27.8 percent in 2011–12. This is a decrease from 35.5 percent in 2010–11. The proficiency rate for students with disabilities for Mathematics is 32.4 percent in 2011–12, a decrease from 36.3 percent in 2010–11.

Students with disabilities continue to demonstrate slightly higher proficiency rates on mathematics than on ELA. Table 3e represents students who scored proficient and advanced on the CST, the CMA, the CAPA, and the CAHSEE (grade 10). Efforts on behalf of students with disabilities are increasingly focused on instruction in the standards-based general education curriculum, teacher professional development, differentiation of instruction to meet the needs of all learners, consistent use of student progress monitoring to improve instruction, and support for students served in the least restrictive environment.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
Explanations of progress and slippage follow each of the above tables.

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12):

The following improvement activities were implemented and will continue in 2012–13:
	
CONTINUING ACTIVITIES – Indicator 3: Statewide Assessment

	Activity
	Time Lines
	Resources

	Provide technical assistance to schools focused on the implementation of programs to reform high poverty schools. Provide focused monitoring technical assistance at facilitated school sites to address participation and performance on statewide assessments.
	On-going to 2013
	CDE staff and the CCC



	Develop and maintain IDEA 2004 information Web page with links to important references and resources on the Reauthorization of IDEA and ESEA, and new Common Core Standards.
	On-going to 2013
	CDE/SED staff; Web capability of CDE 



	Collaborate with the CDE Program Improvement and Interventions Office to infuse special education indicators into the Academic Performance Survey (APS) and District Assistance Survey (DAS).
	On-going to 2013
	SED and District and School Improvement Divisions and Curriculum, Learning and Accountability Branch 

http://www.cde.ca.gov/ta/tg/sr

	Collaborate with the field on the development of guidelines for students with significant cognitive disabilities regarding participation on alternate assessments. 
	On-going to 2013
	SED

calstat.org 

CAPA Information



	Facilitate and provide training and technical assistance in a wide range of research-based practices to assist and train LEAs and the ISES stakeholder group in areas such as

Core messages on: 

· Positive Behavior Supports

· Reading

· Standards-based IEPs

· Family-School Partnerships
· Common Core Standards

· Common Care Assessments
These trainings provide support to district leadership and teachers in improving the performance of students with disabilities on state assessments. Special Education and Assessments, Accountability and Reporting Division collaborate in reporting data on participation and proficiency rates for students with disabilities. 
	On-going to 2013
	CDE and CalSTAT 

Statewide Assessment information and resources

	Increase the SED collaboration with the Assessment and Accountability Division on the reporting of data between the divisions, including data on student participation rates and the dissemination of data to the field.
	On-going to 2013
	SED and Assessments and Accountability Division, and the STAR Office 

Test Reporting 

	In collaboration with the California Comprehensive Center, develop and disseminate training modules on Standards-based IEPs that promote and sustain activities that foster special education/general education collaboration. (Chapter topics:  Access, Standards-based IEPs, Common Core Standards and Assessments, Service Delivery Models, and Curriculum and Instruction Strategies) This training is for general education as well as special education teachers and administrators. The Service Delivery Models and Curriculum and Instruction modules address how teams of teachers work together to support students with disabilities in LRE and how to differentiate instruction to meet the needs of all learners.
	On-going to 2013
	SED with assistance from CCC

Access Center:

National Association of State Special Education Directors (NASDSE): http://www.nasdse.org/  

IDEA at Work: 

	The formation of the Instructional Support Workgroup to address the instructional needs of students with significant cognitive disabilities and their participation in statewide assessments.
	On-going to 2013
	SED, Assessments and Accountability Division in collaboration with the CCC and CalSTAT 



	Conduct a study to analyze statewide assessment data (participation and proficiency rates) for students with disabilities to assess how students have participated and performed over time, including identifying which conditions (e.g. accommodations and modification, differentiated instruction, and access to general education standards and content) affect performance. The study will also identify districts that have increased participation and proficiency rates to identify effective practices that may contribute to increased student participation rates and improved academic achievement.
	On-going to 2013
	SED and Assessments and Accountability Division, and the STAR Office

Test Reporting 



Indicator 4A:  Rates of suspension and expulsion: Percent of districts that have a significant discrepancy in the rate of suspensions and expulsions of greater than 10 days in a school year for children with IEPs. (20 U.S.C. 1416(a)(3)(A); 1412(a)(22)). Data for Indicator 4A are calculated in lag years, therefore all calculations for FFY 2011 are made using data from the 2010–11 school year.
	Measurement: Percent = (# of districts that have a significant discrepancy in the rates of suspensions and expulsions for greater than 10 days in a school year of children with IEPs) divided by the (# of districts in the State) times 100. Include State’s definition of “significant discrepancy.”
If the State used a minimum “n” size requirement, the State must report the number of districts excluded from the calculation as a result of this requirement. 




	FFY
	Measurable and Rigorous Target

	FFY 2011 (2011–2012)
	4A. No more than 10.0 percent of districts will have rates of suspensions and expulsions of children with disabilities for greater than 10 days in a school year. 


Actual Target Data for FFY 2011 (using 2010-2011 data) 

California did meet the target of having no more than 10 percent of districts with rates of suspensions and expulsions of children with disabilities for greater than 10 days in a school year with a rate of 2.7%.

Calculation: 25/918 * 100 = 2.7%

In 2010–2011, there were 25 districts (2.7 percent) whose rate of suspension and expulsion was greater than the statewide rate. A district is considered to have a significant discrepancy if the district wide average for suspension and expulsion exceeds that statewide rate for suspension and expulsion. A district is considered to have a significant discrepancy for a given ethnicity if the district wide rate for a particular ethnicity exceeds the statewide bar (for FFY 2011 the statewide bar is the state suspension/expulsion for greater than 10 days rate of 0.60 plus 2%= 2.60% state rate). Districts identified to have a significant discrepancy are required to review their policies, procedures and practices related to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards For this indicator, federal instructions require that the state report data for the year before the reporting year. The data reported here is from 2010–11.
Statewide bar. In California, a significant discrepancy is defined as having a rate of suspension and expulsion greater than the statewide bar. In 2010–11, the statewide bar for the number of students with disabilities suspended or expelled for greater than 10 days was 2.60 percent. This was the percentage that was used to identify districts in the target data calculation above.

“n” Size. California uses an “n” size of 20 in the denominator of any calculation. There were 275 districts out of 1,193 districts excluded from the calculation due to “n” size, resulting in 918 districts used in the calculation.

Table 4A: LEAs with Significant Discrepancy in Rates for Suspension and Expulsion Identified in FFY 2011
	Year
	Total Number of LEAs
	Number of LEAs that have Significant Discrepancies
	Percent

	
FFY 2011

(using 2010–11 data)
	918
	25
	2.7


In FFY 2011 there were 25 districts identified with significant discrepancies and were required to review their policies, procedures and practices related to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards. There were no findings of noncompliance identified by the districts.  As a result of no identified compliance issues, no corrections will be reported in the FFY 2012.   For FFY2010, of the 19 districts who were required to review their policies, practices and procedures 7 districts found 115 findings of noncompliance.

Noncompliance Identified in FFY 2010 and Corrected in FFY 2011 
For In FFY 2010, there were 19 districts who were required to review their policies, practices and procedures.  Seven districts found were notified in FFY 2010 of findings for a total of 115 findings of noncompliance. All noncompliant findings identified in FFY 2010 were corrected in FFY 2011 as reported below.
	1. 1. Number of districts identified as having disproportionate representation  significant discrepancy in suspension and expulsion during FFY 2010 
	19

	2. 2. Number of FFY 2010 districts with noncompliant policies, procedures or practices as a result of inappropriate identification.   
	7


For FFY2010, of the 19 districts who were required to review their policies, practices and procedures 7 districts found 115 findings of noncompliance. However, none of the findings have been verified and/or corrected by the LEAs. LEAs were notified of this noncompliance in March 2012, the one year period of correction has not passed. 
Correction of FFY 2010 Findings of Noncompliance
	3. 1. Number of findings of noncompliance the State made during FFY 2010 (the period  from July 1, 2009 through June 30, 2010) using 2008-2009 data  
	115

	4. 2. Number of FFY 2010 findings the State verified as timely corrected (corrected within one year from the date of notification to the LEA of the finding)   
	0 115

	3. Number of FFY 2010 findings not verified as corrected within one year (1) minus (2)

	N/A  0

	Correction of FFY 2010 Findings of Noncompliance Not Timely Corrected (corrected more than one year from identification of the noncompliance) 



	5. 4. Number of FFY 2010 findings not timely corrected (same as the number from (3) above)  
	0

	6. 5. Number of FFY 2010 findings the State has verified as corrected beyond the one-year time line (“subsequent correction”)  
	0

	     6. Number of FFY 2010 findings not yet verified as corrected (4) minus (5)
	0


The corrective action process requires that districts remedy noncompliant findings when individual student level or district level noncompliance is found. Verification of correction of student and district level noncompliance included the review of:

· Evidence of student-level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and in cases where district level correction was needed, a review of a new sample of student records.

· A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator (Prong II). This is to ensure that LEAs are correctly implementing the specific regulatory requirements.

The CDE will continue to  ensure correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
In FFY 2011 there was a slight increase in the percent of districts with rates of suspension and expulsion more than 10 days greater than the state rate compared to the previous year (25 out of 918 vs. 19 out of 760 respectively). This change is likely due to normal year to year variation, and will likely decrease as improvement activities are continually implemented.

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12):

Improvement Activities for 2011 (2011–12) 

	CONTINUING ACTIVITIES – Indicator 4: Suspension and Expulsion

	Activity
	Time Line
	Resources

	Provide technical assistance to schools focused on the implementation of reform programs that have been successful in high poverty schools. 
	On-going to 2013
	CDE staff 



	Work with SELPAs, LEAs and the County Offices of Education (COE) to clarify responsibilities and improve behavior emergency and incident reporting.
	On-going to 2013
	SED, District and School  Improvement, and Learning Supports and Partnerships Division, SELPAs and LEAs http://www.cde.ca.gov/ds/ 

	Work with SELPAs, LEAs and COE to update and improve monitoring items and instruments for reviewing policies, practices and procedures related to this indicator. 
	On-going to 2013
	SED, District and School  Improvement, and Learning Supports and Partnerships Division, SELPAs, LEAs and CalSTAT http://www.calstat.org/
http://www.cde.ca.gov/sp/se/qa/ 

	Positive Behavior Supports (PBS) research-based core messages promoting customized training and technical assistance at the school site level, increasing time in academic instruction and decreasing suspension and expulsion incidents. 
	On-going to 2013
	CDE and LEA staff  and CalSTAT 



	Promote the IRIS modules in behavior, diversity, and other content. This is a special project training and technical assistance work.
	On-going to 2013
	CDE and LEA staff, IRIS Center 

	Promote the Culturally Responsive Teaching in California online training modules for the school site general and special educators dealing with utilizing positive behavior supports. 
	On-going to 2013
	CDE staff, Contractor (Equity Alliance Center at Arizona State University), and LEA staff 





Indicator 4B:  Rates of suspension and expulsion:

Percent of districts that have: (a) a significant discrepancy, by race or ethnicity, in the rate of suspensions and expulsions of greater than 10 days in a school year for children with IEPs; and (b) policies, procedures, or practices that contribute to the significant discrepancy and do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards. (20 U.S.C. 1416(a)(3)(A); 1412(a)(22)) Indicator 4B data are calculated in lag years, therefore all calculations for FFY 2011 are made using data from the 2010–11 school year.
	M 

Measurement:  Percent = (# of districts that have: (a) a significant discrepancy, by race or     ethnicity, in the rates of suspensions and expulsions of greater than 10 days in a school year of children with IEPs; and (b) policies, procedures, or practices that contribute to the significant discrepancy and do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards) divided by the (# of districts in the State) times 100.


	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)
	Zero percent of districts will have a significant discrepancy in the rates of suspensions and expulsions for greater than 10 days in a school year of children with disabilities by race.


Actual Target Data for FFY 2011 (using 2010–2011 data) 

In 2010–11, In FFY 2011, 73 districts were identified as having significant discrepancies, by race or ethnicity, in the rates of suspension or expulsion of greater than 10 days of students with IEPs. A district is considered to have a significant discrepancy for a given ethnicity if the district wide rate for a particular ethnicity exceeds the statewide bar. Districts identified as having a significant discrepancy in any ethnicity are required to review their policies, procedures and practices related to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards. Of the 73 identified districts that had significant discrepancies, by race or ethnicity, eight districts were identified with items of noncompliance, for a total of  254 findings of policies, procedures or practices that contribute to the significant discrepancy and do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards. These districts will correct the findings in FFY 2012 and the CDE will report completed corrections in the FFY 2012 APR.
Calculation: 8/918 * 100 = 0.87%
Statewide bar. In California, a significant discrepancy is defined as having a rate of suspension and expulsion greater than the statewide bar. In 2010–11, the statewide bar for the number of students with disabilities suspended or expelled for greater than 10 days was 2.60 percent (the state suspension/expulsion rate of greater than 10 days of 0.60 plus 2%= 2.60% state rate). This was the percentage that was used to identify districts in the target data calculation above.

“n” Size. California uses an “n” size of 20 in the denominator of all calculations. There were 275 districts out of 1,193 districts excluded from the calculation due to “n” size, resulting in 918 districts used in the calculation.

Table 4B (a): For FFY 2011 LEAs with Significant Discrepancies, by Race or Ethnicity, 

in Rates of Suspension and Expulsion:

	Year
	Total Number of LEAs
	Number of LEAs that have Significant Discrepancies by Race or Ethnicity
	Percent

	FFY 2010 2011 (using 2009 2010–2011 2010 data)
	918
	73
	7.9


Table 4B (b) For FFY 2011 LEAs with Significant Discrepancies, by Race or Ethnicity, in Rates of Suspensions and Expulsions That Do Not Comply With Requirements

	Year
	Total Number of LEAs
	Number of LEAs that have Significant Discrepancies, by Race or Ethnicity, and policies, procedures or practices that contribute to the significant discrepancy and do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards. 
	Percent

	FFY 2010 2011 (using 2009 2010– 2011 2010 data)
	918
	8
	0.87


Identification of FFY2011 Findings of Noncompliance. 
	7. 1. Number of districts identified as having disproportionate representation in suspension and expulsion during FFY 2011. 
	8

	8. 1. Number of FFY 2011 noncompliant policies, procedures or practices as a result of suspension and expulsion.   Number of findings of noncompliance made by the state during FFY 2011 (the period from July 1, 2011 to June 30, 2012)
	254


Districts with Findings of Noncompliance FFY 2010 Corrected in FFY 2011

As reported in the FFY 2010 APR, the CDE notified 20 LEAs of noncompliant findings related to Indicator 4B. Overall, a total of 503 findings of noncompliance of policies, practices and procedures were identified. All 503 finding were corrected in FFY 2011 as reported below. However, none of the findings have been verified and/or corrected by the LEAs. LEAs were notified of this noncompliance in March 2012, the one year period of correction has not passed.
	9. 1. Number of districts with noncompliance the State made during FFY 2010 (the period  from July 1, 2010 2009 through June 30, 2011 2010) 
	20

	10. 2. Number of FFY 2010 districts with findings the State verified as timely corrected in FFY 2011 (corrected within one year from the date of notification to the LEA of the finding)   
	0 20

	11. 3. Number of FFY 2010 districts with findings not verified as corrected within one year (1) minus (2)
	N/A 0

	12. 1. Number of findings of noncompliance the State made during FFY 2010 (the period  from July 1, 2010 through June 30, 2011 ) 
	503

	13. 2. Number of FFY 2010 findings the State verified as timely corrected in FFY 2011 (corrected within one year from the date of notification to the LEA of the finding)   
	503

	3. Number of FFY 2010 findings not verified as corrected within one   year (1) minus (2)
	 0

	Correction of FFY 2010 Districts with Findings of Noncompliance Not Timely Corrected (corrected more than one year from identification of the noncompliance) 



	14. 4. Number of FFY 2010 districts with findings not timely corrected (same as the number from (3) above)  
	0

	15. 5. Number of FFY 2010 districts with findings the State has verified as corrected beyond the one-year time line (“subsequent correction”)  
	0

	      6. Number of FFY 2010 districts with findings not yet verified as corrected (4) minus (5)
	0


In 2010–11, the verification of correction of student and district level noncompliance included the review of:

· Evidence of student-level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and in cases where district level correction was needed, a review of a new sample of student records.

· A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator (Prong II). This is to ensure that LEAs are correctly implementing the specific regulatory requirements.

The CDE will continue to  ensure correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
In FFY 2011 there was a decrease in the percent of districts with rates and expulsion more than 10 days compared to the state rate and those with noncompliant policies and procedures from  the previous year (8 out of 918 vs. 20 out of 760 respectively). This change is likely due to the implementation of improvement activities.

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12):

Improvement Activities for 2011 (2011–12) 

	CONTINUING ACTIVITIES– Indicator 4B: Suspension and Expulsion

	Activity
	Time Line
	Resources

	In collaboration with other divisions       

of CDE, provide technical 
assistance to LEAs and schools on 
reinventing high schools to address 
suspension and expulsion. 
	On-going to 2013
	SED and Curriculum, Learning and Accountability Branch

http://www.cde.ca.gov/ci/ 



	Provide technical assistance to schools focused on the implementation of reform programs that have been successful in high poverty schools.
	On-going to 2013
	CDE staff 



	Work with SELPAs, LEAs, and the County Offices of Education to clarify their responsibilities and improve behavior emergency and incident reporting.
	On-going to 2013
	Special Education, Program Improvement, Learning and Supports Divisions, SELPAs, and LEAs http://www.cde.ca.gov/ds/ 

	Work with SELPAs, LEAs, and the COEs to update and improve monitoring items and instruments for reviewing policies, practices, and procedures related to this indicator. 
	On-going to 2013
	SED, District and School Improvement, and Learning, Supports and Partnerships Divisions, SELPAs, and LEAs 

http://www.cde.ca.gov/sp/se/qa/ 

	Promote and distribute the IRIS modules in behavior, diversity, and other content. This is a special project training and technical assistance work.
	On-going to 2013
	CDE and LEA staff, IRIS Center



	Promote the Culturally Responsive Teaching in California online training modules, at the school site, for general and special educators dealing with utilizing positive behavior supports. 
	On-going to 2013
	CDE staff, Contractor (Equity Alliance Center at Arizona State University), and LEA staff 



	Use of PBS research-based core messages to SELPAs and LEAs promoting customized training and technical assistance at the school site level, increasing time in academic instruction, and decreasing suspension and expulsion incidents. 
	2012 On-going to 2013
	CDE and LEA staff and CalSTAT




Indicator 5:  Percent of children with IEPs, aged 6 through 21, served:
A.
Inside the regular class 80 percent or more of the day;

B.
Inside the regular class less than 40 percent of the day; and
C.
In separate schools, residential facilities, or homebound/hospital placements.


 (20 U.S.C. 1416(a)(3)(A))
	Measurement:  
A. Percent = (number of children with IEPs served inside the regular class 80 percent or more of the day) divided by the (total number of students aged 6 through 21 with IEPs) times 100.
B. Percent = (number of children with IEPs served inside the regular class less than 40 percent of the day) divided by the (total number of students aged 6 through 21 with IEPs) times 100.
C. Percent = (number of children with IEPs served in separate schools, residential facilities, or homebound/hospital placements) divided by the (total number of students aged 6 through 21 with IEPs) times 100.



	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)
	5A. Seventy-six percent or more of students with IEPs will be served inside the regular class 80 percent or more of the day;

5B. No more than 9 percent of students with IEPs will be inside the regular class less than 40 percent of the day; and

5C. No more than 3.8 percent of students with IEPs are served in public or private separate schools, residential placements, or homebound or hospital placements.



Actual Target Data for FFY 2011:
California did not meet the targets for 5A, 5B, or 5C.
5A. Percent of children served in the regular classroom 80 percent or more of the day
Percent = 317,018 / 606,169 (total enrollment 6 through 21 years) = 52.3%
5B. Percent of children inside the regular class less than 40 percent of the day

Percent = 134,186 / 606,169 = 22.1%
5C. Percent of children served in public or private separate schools, residential placements,  

          homebound, or hospital placements

Percent = 25,641 / 606,169 = 4.2%
Table 5a depicts the number and percent of students with IEPs, aged 6 through 21, who receive special education and related services in various settings.

Table 5a 

Comparison of Actual Percentages to SPP Targets

	Indicator 
	Percent of Students 2011–12
	2011–12 Target
	Target Met

	5A. Served in the regular classroom 80 percent or more of the day
	52.3
	At least 76 percent
	No

	5B. Removed less than 40 percent of the day
	22.1
	No more than 9 percent
	No

	5C. Served in separate schools or facilities
	4.2
	No more than 3.80 percent
	No


Table 5b depicts a two-year comparison in the number and percent of students with IEPs aged 6 through 21, who receive special education and related services in various settings.

Table 5b 

Two-Year Comparison of Students Aged 6 through 21, Who Receive 

Special Education and Related Services in Various Settings
	Indicator 
	Percent of Students 

2011–12
	2011–12 Target
	Percent of Students 

2010–11
	2010–2011 Target

	5A. Served in the regular classroom 80 percent or more of the day
	52.3
	 At least 76 percent
	52.5
	 At least 76 percent

	5B. Removed from the regular classroom more than 60 percent of the day
	22.1
	No more than 9 percent
	22.4
	No more than 9 percent

	5C. Served in separate schools or facilities 
	4.2
	No more than 3.80 percent
	4.2
	No more than 3.80 percent


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
5A- California did not meet the target of 76 percent of students served in the regular classroom 80 percent or more of the day. In the 2011–12 school year, 52.3 percent of the students with IEPs were served in the regular classroom for 80 percent or more of the day. Collaborative improvement activities such as the CDE and WestEd’s Least Restrictive Environment Resources Project develops resources for use by districts and sites to improve services for all students. In addition, projects like WestEd’s School Site Team Collaboration for Inclusive Education training are also making a positive impact on LRE. 
5B- California did not meet the target of no more than 9 percent of students with IEPs are removed from the classroom for less than 40 percent of the day. In California schools, 22.1 percent of the students with IEPs were served in the regular classroom for less than 40 percent of the day. 
5C- California did not meet the target of no more than 4.2 percent of students with disabilities being served in separate schools and facilities. The percent of students served in separate schools and facilities remained constant from FFY 2010 to FFY 2011.
The CDE continues to emphasize policies, procedures, and practices related to providing services in the LRE and have revised its IEP training modules to more strongly emphasize access to the general curriculum. In 2012–13, the SED will continue providing inclusion and IEP training, which will emphasize IEP team placement decision-making and quality IEP development. 

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following improvement activities were conducted in 2011–12 and will continue:
	CONTINUING ACTIVITIES – Indicator 5: LRE

	Activity
	Time Line
	Resources

	Continue implementing the Facilitated Focused Monitoring Project including the “scaling up” of focused monitoring activities that contain targeted technical assistance to LEAs related to LRE and improved academic outcomes.
	On-going to 2013
	SED, LEA staff, and CalSTAT 

	Using requirements of IDEA 2004, evidence-based research, the SBE   adopted policy on LRE, and state content and performance standards, conduct Regional and Statewide Personnel Development Grant (SPDG) Leadership Institutes and provide technical assistance to school staff to support improved practices related to placement of students with disabilities in conformity with their IEPs. 
	On-going to 2013
	SED staff and CalSTAT 



	Implement the State Personnel Development Grant (SPDG) that provides training on technical assistance in scientifically-based research and instruction in the areas of literacy and behavior and promotes  practices that foster special education/

general education collaboration. 
	On-going to 2013
	SED staff, State Personnel Development Grant (SPDG), and United State Department of Education (USDOE), Office of Special Education Programs (OSEP) 

	Conduct activities related to parent involvement, LRE, RtI2, and secondary transition. The CDE promotes parental involvement by inviting their membership and participation in ISES and in the CDE trainings. The CDE-supported trainings are posted on the Internet to increase parental access. 
	On-going to 2013
	SED staff and State Personnel Development Grant (SPDG), United State Department of Education (USDOE), Office of Special Education Programs (OSEP) federal grant competition 



	The CDE partners with Parent Training and Information Centers (PTI), Family Resource Centers (FRC), and Family Empowerment Centers (FEC) to provide training and technical assistance statewide. The CDE also maintains a parent “hot line” to provide parents with information/assistance.
	On-going to 2013
	SED staff and parents



	Based on the CASEMIS data review of monitoring findings, the SED will determine state technical assistance needs regarding noncompliant findings and correction and provide focused technical assistance to LEAs regarding LRE. 
	On-going to 2013
	SED staff



	In collaboration with the California Comprehensive Center (CCC), the SED will develop and disseminate training modules on standards-based IEPs to promote and sustain activities that foster special education and general education collaboration. 
	On-going to 2013
	SED with assistance from the CCC 

Access Center 

National Association of State Directors of Special Education (NASDSE) http://www.nasdse.org/   
IDEA at Work 

	Participate in the development, implementation, and evaluation of the LRE survey that will be utilized in state program improvement activities, including use of the survey by the School Assistance Intervention Teams (SAIT) and District Assistance Intervention Teams (DAIT). 
	On-going to 2013
	CDE staff, contractor, CCC



	In collaboration with the CCC and the District and School Improvement Division, SED will assist in the development of the Inventory of Services and Supports (ISS) for students with disabilities and training of District Assistance and Intervention Teams (DAIT).
	On-going to  2013
	SED staff and the CCC



	California Department of Education and WestEd, the Least Restrictive Environment Resources Project develops resources for use by districts and sites to improve services for all students.
	On-going to  2013
	SED staff, SELPA directors, and WestEd

http://www.cde.ca.gov/sp/se/sr/


Indicator 6:   Percent of children aged 3 through 5 with IEPs attending a:
A. Regular early childhood program and receiving the majority of special education and related services in the regular early childhood program; and
B. Separate special education class, separate school or residential facility.

                                                                                                                                       (20 U.S.C. 1416(a)(3)(A))

	Measurement:  
A. Percent = [(# of children aged 3 through 5 with IEPs attending a regular early childhood program and receiving the majority of special education and related services in the regular early childhood program) divided by the (total # of children aged 3 through 5 with IEPs)] times 100.
B.  Percent = [(# of children aged 3 through 5 with IEPs attending a separate special education class, separate school or residential facility) divided by the (total # of children aged 3 through 5 with IEPs)] times 100.


	FFY
	Measurable and Rigorous Target

	2012
(2012–2013)
	6A. More than 40.9 percent of the 3–5-year olds will be served in settings with typically developing peers.

6B. Less than 23 percent will be served in a separate special education class, separate school, or residential facility.


Baseline Data for FFY 2011 
New baseline data for 6A and 6B is required with the FFY 2011 SPP (2011–2012) and is depicted in tables 6A and 6B and based on a total of 73,720 children ages 3 through 5 with IEPs. 

Calculation:
 6A 14,893 / 73,720= 20.2 percent


 6B 18,898 / 73,720= 25.6 percent
The overall percentage of children aged 3 through 5 years with IEPs attending a regular early childhood program with typically developing peers and receiving the majority of special education and related services in the regular early childhood program is 20.2 percent. Table 6A provides data used for this calculation.

Table 6A depicts the number and percent of children aged 3 through 5 years with IEPs attending a regular early childhood program and receiving the majority of special education and related services in the regular early childhood program.
Table 6A 
	Indicator
	2011 Number of Children
	2011 Percent of Children

	6A.   Children aged 3 through 5 with IEPs attending a regular early childhood program and receiving the majority of special education and related services in the regular early childhood program
	14,893
	20.2


The overall percentage of children aged 3 through 5 years with IEPs attending a separate special education class, separate school or residential facility is 25.6 percent. Table 6A provides data used for this calculation.

Table 6B depicts the number and percent of children aged 3 through 5 years with IEPs attending a separate special education class, separate school or residential facility.
Table 6B 

	Indicator
	2011 Number of Children
	2011 Percent of Children

	6B. Children aged 3 through 5 with IEPs attending a separate special education class, separate school or residential facility
	18,898
	25.6


Overview and Description of System 
It is the policy of the State of California that, “Special education is an integral part of the total public education system and provides education in a manner that promotes maximum interaction between children or youth with disabilities and children or youth who are not disabled, in a manner that is appropriate to the needs of both."

"Special education provides a full continuum of program options, including instruction conducted in the classroom, in the home, in hospitals and institutions, and in other settings; and instruction in physical education, to meet the educational and service needs of individuals with exceptional needs in the LRE (EC 56031).” 

Further, state law requires that the student’s IEP include: 

“The specific special education instruction and related services and supplementary aids and services to be provided to the pupil, or on behalf of the pupil, and a statement of the program modifications or supports for school personnel that will be provided for the pupil in order to… be educated and participate with other pupils with disabilities and nondisabled pupils in the activities described in this section,” and also “An explanation of the extent, if any, to which the pupil will not participate with nondisabled pupils in regular classes and in . . . (Extracurricular and other nonacademic) activities (EC 56345)." 

In addition, each SELPA must ensure that a continuum of program options is available to meet the needs of individuals with exceptional needs for special education and related services, as required by the IDEA Act 2004. The continuum of program options is specified in law. These requirements apply to all individuals with exceptional needs, age three to twenty-two.

In addition, the California EC includes requirements more suited to the preschool service delivery system. The code specifies a number of appropriate settings, including:

a. The regular public or private nonsectarian preschool program. 

b. The child development center or family day care home. 

c. The child's regular environment that may include the home. 

d. A special site where preschool programs for both children with disabilities and children who are not disabled are located close to each other and have an opportunity to share resources and programming. 

e. A special education preschool program with children who are not disabled attending and participating for all or part of the program. 

f. A public school setting which provides an age-appropriate environment, materials, and services, as defined by the superintendent. (EC 56441.4)

And the law identifies a variety of methods by which services to preschool age children with disabilities may be provided:

a. Directly by a LEA. 

b. Through an interagency agreement between a LEA and another public agency. 

c. Through a contract with another public agency pursuant to (EC 56369). 

d. Through a contract with a certified nonpublic, nonsectarian school; or nonpublic, nonsectarian agency pursuant to (EC §56366). 

e. Through a contract with a nonsectarian hospital. (EC 56441.8)

There are approximately 1,100 LEAs in the state of California. They vary in size from one-room schoolhouses to very large districts in cities like Los Angeles, San Francisco, and San Diego. The experience of the CDE with calculating the indicators for the APR is that there are many districts with such a small population of students with disabilities that to calculate their percentage is statistically unreliable and meaningless. This situation is even more challenging when calculating percentages for preschool age children because they may not be enrolled in the more traditional prekindergarten –twelve public school program. In addition, not every LEA serves the same population of students. Within the SELPA structure, one district may serve all of the severely disabled students, another may serve blind students, and a third may serve students with autism. The comparison of districts that serve different disability populations is not an accurate comparison. As a result, the CDE calculates and reports this data at the SELPA-level, because SELPAs are of sufficient size to generate a meaningful statistic and SELPA-to-SELPA comparisons are more meaningful to the overall preschool population.

Data Source:  Data for determining the values for this indicator are drawn from the CASEMIS. CASEMIS includes data for each preschool age child related to program setting for preschool special education services. Calculations for 2011–12 is based on December 2011 CASEMIS data for children reported to be served in early childhood settings, home, and part-time early childhood/part-time early childhood SE settings.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
This is a baseline and target setting year. We have reported baseline data showing that 32.1 percent of children aged 3 through 5 years with IEPs are attending a regular early childhood program and receiving the majority of special education and related services in the regular early childhood program, and that 40.8 of children aged 3 through 5 years with IEPs are attending a separate special education class, separate school or residential facility.

The CDE continues to emphasize policies, procedures, and practices related to providing services in the LRE for preschool children and have provided training and resources to emphasize access to the general preschool curriculum. The SED will continue providing inclusion and IEP training, which will emphasize IEP team placement decision-making and quality IEP development. 
618 Data: The 618 data does not match the Indicator 6 data because the inclusion/exclusion criteria for the measurement differs slightly in the two data sets. 
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following improvement activities will be conducted in 2012–13:

	CONTINUING ACTIVITIES – Indicator 6: Preschool LRE

	Activity
	Time Line
	Resources

	Continue implementing the Focused Monitoring and Technical Assistance (FMTA) activities that target technical assistance to SED and LEAs related to LRE in preschool and improved outcomes for children.
	On-going to 2014
	SED, LEA staff, SEEDS, and CalSTAT 


	Using requirements of IDEA 2004, evidence-based research and the inclusion project with the Supporting Early Education Delivery Systems (SEEDS) Project, provide technical assistance to school staff to support improved practices related to placement of students with disabilities in the LRE and inclusive preschool programs, in conformity with their IEPs. 
	On-going to 2014
	SED staff and SEEDS and LEA’s 



	Utilize national research, evidence base practices and technical assistance on early childhood inclusion provided by the National Early Childhood Technical Assistance Center (NECATC) and the National Early Childhood Inclusion Institutes. 
	On-going to 2014
	SED, SEEDS, NECTAC and LEAs



	Conduct activities related to parent involvement, LRE, inclusion, and Part C to Part B transition. The CDE promotes parental involvement by inviting their membership and participation in ISES, Partnering with Parents survey, and in the CDE trainings. 
	On-going to 2014
	SED staff and SEED Project


	The CDE partners with Parent Training and Information Centers (PTI), Family Resource Centers (FRC), and Family Empowerment Centers (FEC) to provide training and technical assistance statewide. The CDE also maintains a parent “hot line” to provide parents with information/assistance related to preschool LRE.
	On-going to 2014
	SED staff and parents



	Based on the CASEMIS data review, the SED will determine state technical assistance needs to LEAs regarding preschool LRE. 
	On-going to 2014
	SED staff




	Monitoring Priority:  FAPE in the LRE


Indicator 7: Preschool Assessment

Percent of preschool children with Individualized Education Programs (IEPs) who demonstrate improvement in:
A. Positive social-emotional skills (including social relationships);
B. Acquisition and use of knowledge and skills (including early language/communication and early literacy); and
C. Use of appropriate behaviors to meet their needs. (20 U.S.C. 1416(a)(3)(A)
	Measurement:

A. Outcome A. Positive social-emotional skills (including social relationships):
a. Percent of preschool children who did not improve functioning = (# of preschool children who did not improve functioning) divided by the (# of preschool children with IEPs assessed) times 100. 
b. Percent of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers = (# of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
c. Percent of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it = (# of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it) divided by the (# of preschool children with IEPs assessed) times 100. 
d. Percent of preschool children who improved functioning to reach a level comparable to same-aged peers = (# of preschool children who improved functioning to reach a level comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
e. Percent of preschool children who maintained functioning at a level comparable to same-aged peers = (# of preschool children who maintained functioning at a level comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 

If a + b + c + d + e does not sum to 100%, explain the difference.

B. Outcome B. Acquisition and use of knowledge and skills (including early language/communication and early literacy):
a. Percent of preschool children who did not improve functioning = (# of preschool children who did not improve functioning) divided by the (# of preschool children with IEPs assessed) times 100. 
b. Percent of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers = (# of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
c. Percent of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it = (# of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it) divided by the (# of preschool children with IEPs assessed) times 100. 
d. Percent of preschool children who improved functioning to reach a level comparable to same-aged peers = (# of preschool children who improved functioning to reach a level comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
e. Percent of preschool children who maintained functioning at a level comparable to same-aged peers = (# of preschool children who maintained functioning at a level comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 

If a + b + c + d + e does not sum to 100%, explain the difference.

Outcome C. Use of appropriate behaviors to meet their needs:
a. Percent of preschool children who did not improve functioning = (# of preschool children who did not improve functioning) divided by the (# of preschool children with IEPs assessed) times 100. 
b. Percent of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers = (# of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
c. Percent of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it = (# of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it) divided by the (# of preschool children with IEPs assessed) times 100. 
d. Percent of preschool children who improved functioning to reach a level comparable to same-aged peers = (# of preschool children who improved functioning to reach a level comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
e. Percent of preschool children who maintained functioning at a level comparable to same-aged peers = (# of preschool children who maintained functioning at a level comparable to same-aged peers) divided by the (# of preschool children with IEPs assessed) times 100. 
If a + b + c + d + e does not sum to 100%, explain the difference.


	Outcomes A, B, and C are assessed using the Desired Results Developmental Profile (DRDP) and the DRDP Access.


	FFY
	Measurable and Rigorous Target

	2011 

(2011–2012)
	1.  Of those children who entered and exited the program below age expectations in Outcome A, 72.7 percent substantially increased their rate of growth by the time they turned 6 years of age or exited the program. 

2.  Of children who were functioning within age expectations in Outcome A, 82.1 percent were functioning with age expectations by the time they turned 6 years of age or exited the program.


	
	1.  Of those children who entered and exited the program below age expectations in Outcome B, 70.0 percent substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

2.  Of children who were functioning within age expectations in Outcome B, 82.5 percent were functioning within age expectations by the time they turned 6 years of age or exited the program.


	
	1.  Of those children who entered and exited the program below age expectations in Outcome C, 75.0 percent substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

2.  Of children who were functioning within age expectations in Outcome C, 79.0 percent were functioning within age expectations by the time they turned 6 years of age or exited the program. 




The Desired Results System is an initiative of the California Department of Education (CDE) developed to determine the effectiveness of its child development and early childhood special education services and programs for children. Part of the Desired Results System includes the Desired Result Developmental Profile (DRDP) Instruments. The Special Education Division (SED) implements the DRDP Assessment to meet the IDEA statewide assessment requirement and required federal reporting for preschool special education. The DRDP instruments are used to assess all preschool-age children with IEPs. Preschool special education teachers and service providers complete the DRDP assessment for each preschool-age child with an IEP for whom they are the primary service provider.

Actual Target Progress Data 

The following tables 7 (a−c) show progress data for children who exited in the 2011–2012 reporting period who: 

1) Had both entry and exit data; and 

2) Received early childhood special education (ECSE) services for at least six months. 
Table 7a

Progress Data for OSEP Outcome A for 2011 2012
	A. Positive Social-emotional Skills (including social relationships):
	Number of Children
	Percent of Children

	(a) Percent of preschool children who did not improve functioning. 
	75
	1.36

	(b) Percent of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers. 
	614
	11.07

	(c) Percent of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it. 
	598
	10.78

	(d) Percent of preschool children who improved functioning to reach a level comparable to same-aged peers.
	1105
	19.92

	(e) Percent of preschool children who maintained functioning at a level comparable to same-aged peers.
	3154
	56.87

	Total 
	5546
	100


Table 7b

Progress Data for OSEP Outcome B for 2011 2012
	B. Acquisition and Use of Knowledge and Skills (including early language/communication and early literacy):  


	Number of Children
	Percent of Children

	(a) Percent of preschool children who did not improve functioning.
	46
	0.84

	(b) Percent of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers.
	653
	11.77

	(c) Percent of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it. 
	719
	12.96

	(d) Percent of preschool children who improved functioning to reach a level comparable to same-aged peers.
	1054
	19.0

	(e) Percent of preschool children who maintained functioning at a level comparable to same-aged peers.
	3074
	55.43

	Total
	5546
	100


Table 7c

Progress Data for OSEP Outcome C for 2011 2012
	C. Use of Appropriate Behaviors to Meet Their Needs:


	Number of Children
	Percent of Children

	(a) Percent of preschool children who did not improve functioning. 
	100
	1.8

	(b) Percent of preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers. 
	451
	8.1

	(c) Percent of preschool children who improved functioning to a level nearer to same-aged peers but did not reach it. 
	712
	12.8

	(d) Percent of preschool children who improved functioning to reach a level comparable to same-aged peers.
	942
	17.0

	(e) Percent of preschool children who maintained functioning at a level comparable to same-aged peers.
	3341
	60.3

	Total 


	5546
	100


Discussion of Progress and Slippage  

For Outcome A, positive social-emotional skills (including social relationships), the most frequent trajectory was category E, preschool children who maintained functioning at a level comparable to same-aged peers.  The second most frequent trajectory was category D, preschool children who improved functioning to reach a level comparable to same-aged peers. The third most frequent trajectory was B, preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers. The fourth most frequent trajectory was category C, preschool children who improved functioning to a level nearer to same-aged peers but did not reach it.  The least frequent trajectory was category A, preschool children who did not improve functioning. 
For Outcome B, acquisition and use of knowledge and skills (including early language/ communication and early literacy), the most frequent trajectory was category E, preschool children who maintained functioning at a level comparable to same-aged peers.  The second most frequent trajectory was category D, preschool children who improved functioning to reach a level comparable to same-aged peers. The third most frequent trajectory was C, preschool children who improved functioning to a level nearer to same-aged peers but did not reach it. The fourth most frequent trajectory was category B, preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers.  The least frequent trajectory was category A, preschool children who did not improve functioning. 
For Outcome C, use of appropriate behaviors to meet their needs, the most frequent trajectory was category E, preschool children who maintained functioning at a level comparable to same-aged peers.  The second most frequent trajectory was category D, preschool children who improved functioning to reach a level comparable to same-aged peers. The third most frequent trajectory was C, preschool children who improved functioning to a level nearer to same-aged peers but did not reach it. The fourth most frequent trajectory was category B, preschool children who improved functioning but not sufficient to move nearer to functioning comparable to same-aged peers.  The least frequent trajectory was category A, preschool children who did not improve functioning.

Table 7f and 7g provide information the data on targets. Target A.1 was not met.  Target A.2 was not met.  Target B.1 was met.  Target B.2 was not met.  Target C.1 was met.  Target C.2 was not met.  This is identified in table 7g below. This is an improvement from last year where none of the targets were met.  It is important to note that the baseline data may have been inflated as the baseline data was calculated on a smaller number of children.    

Table 7d

Demographic Information for the Children Included in the Progress Data Report

 
	Descriptive Statistics on Exiters

	
	Number

(students with enter-exit pairs)
	Percent of Total 
	Percent Statewide

	Age

	3-year olds
	468
	8.44
	39.0

	4-year olds
	3929
	70.84
	55.0

	5-year olds
	1149
	20.72
	6.0

	

	

	Speech or Language Impairment (SLI) 
	4279
	77.15
	64.93

	Autism (AUT) 
	607
	10.94
	17.86

	Mental Retardation/Intellectual Disability (MR/ID) 
	183
	3.3
	5.69

	Other Health Impairment (OHI) 
	111
	2
	3.71

	Specific Learning Disability (SLD) 
	108
	1.95
	1.11

	Orthopedic Impairment (OI) 
	92
	1.66
	2.57

	Hard of Hearing (HH) 
	54
	0.97
	1.45

	Multiple Disability (MD) 
	49
	0.88
	1.09

	Established Medical Disability (EMD)
	22
	0.40
	0.00

	Deafness (DEAF) 
	17
	0.31
	0.68

	Visual Impairment (VI) 
	15
	0.27
	0.64

	Emotional Disturbance (ED) 
	5
	0.09
	0.13

	Traumatic Brain Injury (TBI)
	4
	0.07
	0.13

	Deaf‑Blindness (DB) 
	0
	0.00
	0.03


Table 7e

Ethnicity and Race Information for the Children Included in the Progress Data Report

	Ethnicity


	Number
	Percent
	Percent Statewide

	Not Hispanic or Latino
	2485
	44.8
	52.5

	Hispanic or Latino
	2926
	52.8
	47.5

	Intentionally Left Blank
	135
	2.4
	0.0

	Total
	5546
	100
	100

	Race
	Number
	Percent
	Percent Statewide

	White
	2807
	50.61
	27.72

	Intentionally Left Blank
	1523
	27.46
	52.46

	Asian
	490
	8.84
	8.49

	African-American
	322
	5.81
	5.64

	Multi
	260
	4.69
	4.78

	American Indian or Alaska Native
	126
	2.27
	0.60

	Native Hawaiian or Other Pacific Islander
	18
	0.32
	0.31

	Total:
	5546
	100
	100


Summary Statements for Preschool Children Exiting 2011–12
Two summary statements to report baseline data and set measureable targets were recommended by the Early Childhood Outcomes Center. Summary statements are presented in Table 7f.

Table 7f

Summary Statements

	Summary Statements


	Number of Children
	Percent of Children

	Outcome A: Positive Social-emotional Skills (including social relationships), N=5546


	1. Of those children who entered and exited the program below age expectations in Outcome A, the percent who substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

	[C + D] / [A + B + C + D] = 

[598+1105] / [75+614+598+1105] 


	71.2

	2. The percent of children who were functioning within age expectations in Outcome A by the time they turned 6 years of age or exited the program.

	[D + E] / [A + B + C + D + E] =  

[1105+3154]/ [75+614+598+1105+3154]
	76.8

	Outcome B: Acquisition and Use of Knowledge and Skills (including early language/communication and early literacy), N=5546

	1. Of those children who entered and exited the program below age expectations in Outcome A, the percent who substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

	[C + D] / [A + B + C + D] = 

[719+1054] / [46+653+719+1054]

	71.7

	2. The percent of children who were functioning within age expectations in Outcome A by the time they turned 6 years of age or exited the program.
	[D + E] / [A + B + C + D + E] = 

[1054+3074] / [46+653+719+1054+3074]
	74.4

	Outcome C: Use of Appropriate Behaviors to Meet Their Needs, N=5546

	1. Of those children who entered and exited the program below age expectations in Outcome A, the percent who substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

	[C + D] / [A + B + C + D] = 

[712+942] / [100+451+712+942]

	75.0

	2. The percent of children who were functioning within age expectations in Outcome A by the time they turned 6 years of age or exited the program.
	[D + E] / [A + B + C + D + E] = 

[942+3341] / [100+451+712+942+3341] 
	77.2


Measurable and Rigorous Targets:

Table 7g identifies the FFY 2011 measurable and rigorous targets for each indicator. As mentioned above current targets were calculated by taking the baseline summary statements for each outcome and adding .5 percent.
Table 7g

Data and Targets for Preschool Children Exiting in 2011–12
	Summary Statements
	Actual 2011–12 Data (Percent of children)
	Targets FFY 2011 (Percent of children)

	Outcome A: Positive Social-emotional Skills (including social relationships)



	1. Of those children who entered and exited the program below age expectations in Outcome A, the percent who substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

	71.2
	72.7

	2. The percent of children who were functioning within age expectations in Outcome A by the time they turned 6 years of age or exited the program.

	76.8
	82.1

	Outcome B: Acquisition and Use of Knowledge and Skills  (including early language/communication and early literacy)

	1. Of those children who entered and exited the program below age expectations in Outcome B, the percent who substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

	71.7
	70.0

	2. The percent of children who were functioning within age expectations in Outcome B by the time they turned 6 years of age or exited the program.

	74.4
	82.5

	Outcome C: Use of Appropriate Behaviors to Meet Their Needs



	1. Of those children who entered and exited the program below age expectations in Outcome C, the percent who substantially increased their rate of growth by the time they turned 6 years of age or exited the program.

	75.0
	75.0

	2. The percent of children who were functioning within age expectations in Outcome C by the time they turned 6 years of age or exited the program.

	77.2
	79.0


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
Target A.1 was not met.  Target A.2 was not met.  Target B.1 was met.  Target B.2 was not met.  Target C.1 was met.  Target C.2 was not met.  As indicated above, this is an improvement from last year where none of the targets were met. 

Summary A1 increased from FFY 2010. Summary A2 decreased from FFY 2010. Summary B1 increased from FFY 2010.  Summary statement B2 decreased from FFY 2010. C1 increased from FFY 2010.  C2 decreased from FFY 2010.     

As discussed above, it is quite possible that the targets were based on inflated child progress data.  The number of children the targets were based on during 2008–09 is smaller than the number of children in this report.   

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

	CONTINUING ACTIVITIES – Indicator 7: Preschool Assessment

	Activities
	Time Lines
	Resources

	Continue the Train-the-Trainer Institutes for LEA teams to build local capacity for local support, technical assistance, professional development, and information dissemination.
	On-going to 2013
	SED staff and contractor(s)

www.draccess.org   

	Continue to develop Web-based modules related to the DRDP access Assessment System, 
	On-going to 2013
	SED staff and contractor(s)

www.draccess.org   

	Continue to collaborate with state and national workgroups and technical assistance providers to conduct and share research on early childhood special education assessment and accountability reporting. 
	On-going to 2013
	SED staff and contractors(s)

	Provide professional development and technical assistance regarding the implementation of the DRDP access reporting system.
	On-going to 2013
	SED staff and contractor

www.draccess.org 


	Monitoring Priority:  FAPE in the LRE



Indicator 8:  Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with disabilities. (20 U.S.C. 1416(a)(3)(A)

	Measurement:  Percent = (number of respondent parents who report schools facilitated parent involvement as a means of improving services and results for children with disabilities) divided by the (total number of respondent parents of children with disabilities) times 100.



	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)

	Ninety percent of parents will report that schools facilitated parent involvement as a means of improving services and results for children with disabilities.


Actual Target Data for FFY 2011 (2011–12):
The data for Indicator 8 (Parent Involvement) is based on one question in a survey: “Did the school district facilitate parent involvement as a means of improving services and results for your child?” This survey was distributed, collected, and reported by the districts. 

Calculation: Number of parents responding to parent involvement survey (Indicator 8):

732,994/741,872 = 98.8 percent
The 98.8 percent “yes” response rate for FFY 2011 is a significant increase from the 81.1% reported in FFY 2010. The SED collected additional data regarding the ethnicity and disability of the respondents’ children. The SED is able to assess the extent to which the statewide and LEA samples are representative of the statewide and LEA populations.
Table 8a

2011–12 Parent Responses to OSEP Question: 

	Survey Distribution
	Responses

	Parents surveyed 
	833,273

	Parents Responding to Question
	741,872

	Parents "YES" Responses to Question
	732,994

	Percent responding "YES"
	98.8


Table 8a shows number of parents surveyed in 2011–12. Tables 8b and 8c depict the characteristics of students whose parents were surveyed in 2011–12 concerning parent involvement Table 8b shows the disability characteristics of students with parents responding “YES” and Table 8c show the ethnicity of students with parents responding “YES” to the question.
Table 8b Disability Characteristics of Respondents 2010–11
	Disability
	Parent Response
Total
	Parent Responding Yes
	Parent Surveyed
	Rate of Parents Responding Yes

	Autism
	74,997
	74,235
	83,459
	0.89

	Deaf-Blindness
	122
	119
	156
	0.76

	Emotional Disturbance
	30,530
	29,850
	35,899
	0.83

	Hard of Hearing
	13,283
	13,011
	15,706
	0.83

	Multiple Disability
	5,539
	5,470
	6,562
	0.83

	Intellectual Disability
	43,497
	42,982
	48,946
	0.88

	Other Health Impairment
	69,935
	68,942
	77,806
	0.89

	Orthopedic Impairment
	13,717
	13,544
	15,492
	0.87

	Specific Learning Disability
	297,949
	294,097
	337,412
	0.87

	Speech or Language Impairment
	186,395
	184,911
	204,983
	0.90

	Traumatic Brain Injury
	1,856
	1,829
	2,112
	0.87

	Visual Impairment
	4,052
	4,004
	4,740
	0.84

	Total
	741,872
	732,994
	833,273
	0.88


Table 8c
Ethnic Characteristics of Respondents 2010–11

	Ethnicity
	General Education Rate
	Parent Response Rate

	Native American
	0.01
	0.01

	Asian
	0.10
	0.06

	African-American
	0.07
	0.10

	Hispanic
	0.56
	0.51

	Multiple Ethnicity
	0.02
	0.03

	Pacific Islander
	0.03
	0.00

	White
	0.22
	0.29

	Total
	1.00
	1.00


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
California did meet the benchmark of 90 percent, with 98.8 percent “yes” response rate. This is a increase from the 81.1% reported in FFY 2010. The CDE will continue its partnership with California Parent Training and Information Centers to increase the percentage. 

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following improvement activities were implemented and will continue in 2012–13:
	CONTINUING ACTIVITIES – Indicator 8: Parent Involvement

	Activities
	Time Lines
	Resources

	Analyze parent response patterns/trends and develop strategies to improve parent involvement. 
	On-going to 2013
	SED and SEEDS



	Explore Web-based applications for all components of the monitoring system including parent involvement. 
	On-going to 2013
	SED and SEEDS


	Data collection will be conducted, independent of the monitoring processes, by parent centers and the CDE staff (PSRS Parent Helpline) on parent involvement.
	On-going to 2013
	SED staff, parent organizations, and SEEDS 




	Develop a Web-based survey process and a statewide data collection through CASEMIS to capture a universal sample of families to address the Parent Involvement Indicator.
	On-going to 2013
	SED staff, SEEDS Project, ISES stakeholders workgroup, and SELPA directors



	Conduct trainings, outreach, technical assistance related to parent involvement, LRE, RtI2, and Secondary Transition. The CDE promotes parental involvement by inviting their membership and participation in ISES and in the CDE trainings. The CDE-supported trainings are posted on the Internet to increase parent access to training materials. 
	On-going to 2013 
	SED staff and State Personnel Development Grant (SPDG), United State Department of Education (USDOE), Office of Special Education Programs (OSEP) 



	SED partners with PTI, FRC, and FEC parents providing statewide training and technical assistance. SED also maintains a parent “hot line” to provide parents with information and assistance.
	On-going to 2013
	SED staff and parent organizations




	Monitoring Priority:  Disproportionality



Indicator 9:  Percent of districts with disproportionate representation of racial and ethnic groups in special education and related services that is the result of inappropriate identification. (20 U.S.C. 1416(a)(3)(C))
	Measurement: Percent = (# of districts with disproportionate representation of racial and ethnic groups in special education and related services that is the result of inappropriate identification) divided by the (# of districts in the State) times 100.


	FFY
	Measurable and Rigorous Target

	2011

 (2011–2012)
	Zero percent of districts will have disproportionate representation of racial and ethnic groups in special education and related services that is the result of inappropriate identification.


Actual Data for FFY 2011 (2011–12)
There were 9 districts identified as having disproportionate representation. Two (2) districts were found to have noncompliant policies, procedures, or practices as a result of inappropriate identification.

Calculation: 2/918 * 100 = 0.21%
The methodology for Indicator 9 uses the E-formula and the alternate risk ratio. The E-formula, which falls under the broad category of measures known as Composition, has, among others, the following unique properties: (1) It is based on statistical principles of sampling theory; (2) it is sensitive to the size of districts; (3) it allows proportionately more tolerance for disproportionality for smaller districts than larger districts; (4) it has the lowest number of exclusions of cells from disproportionality calculations; (5) its results are not affected by external factors, such as state demographics; (6) it is least affected by small fluctuations of  enrollments; and (7) it is applicable to racially homogeneous as well as heterogeneous districts. 

The Alternate Risk Ratio, which falls under the broad category of measures known as Risk, has the following properties: (1) Its results are comparable across the districts in a state; (2) It is sensitive to very high or very low district rate of disability, compared to the state rate. 

The final calculation is the number of districts identified as having disproportionate representation of racial and ethnic groups in special education and related services that is the result of inappropriate identification, divided by the number of districts in the state meeting the minimum n-size.

“n” Size. California uses an “n” size of 20 in the denominator of all calculations. There were 275 districts out of 1,193 districts excluded from the calculation due to “n” size, resulting in 918 districts used in the calculation.
Noncompliance Identified in FFY 2011 (2011–12). 

	16. 1. Number of districts identified as having disproportionate representation during FFY 2011. 
	18

	17. 2. Number of FFY 2011 districts with noncompliant policies, procedures or practices as a result of inappropriate identification.   
	2


Noncompliance Identified and Corrected in FFY 2010 (2010–11). 

	18. 1. Number of districts identified as having disproportionate representation during FFY 2010. 
	34

	19. 2. Number of FFY 2010 districts with noncompliant policies, procedures or practices as a result of inappropriate identification.   
	0 34

	20. 3. Number of FFY 2010 districts with findings not verified as corrected within one year. 
	N/A 0


For FFY2010, of the 34 districts who were required to review their policies, practices and procedures 13 had findings of noncompliance.  However, none of the findings have been verified and/or corrected by the LEAs. LEAs were notified of this noncompliance in March 2012, the one year period of correction has not passed. 

In 2010–11, verification of correction of student and district level noncompliance includes the review of:

· Evidence of student level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and,
· A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator (Prong II). This is to ensure that LEAs are correctly implementing the specific regulatory requirements.

The CDE will continue to ensure correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):

In FFY 2011 there was a decline in the number of districts reporting noncompliance compared to the previous year (2 out of 18 vs.13 out of 34 respectively). The progress is the result of the ongoing improvement activities and the continuous monitoring, identification, and correction of noncompliance.
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for 2011 (2011–12) 

	CONTINUING ACTIVITIES – Indicator 9: Disproportionality by Race and Ethnicity

	 Activities
	Time Lines
	Resources 

	Work with the Western Regional Resource Center (WRRC) and other federal contractors to identify and disseminate research-based practices related to preventing disproportionate representation and to address the relationship between eligibility and disproportionality of racial and ethnic groups. 
	On-going to 2013
	SED staff with the Western Regional Resource Center (WRRC)

	Refine policies, procedures, and practices instruments to assist the LEAs in reviewing their policies, procedures, and practices in relation to disproportionality of racial and ethnic groups. 
	Annually to 2013
	SED staff, WRRC, OSEP, and SELPA directors

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 

	Convene special meetings of ISES and SELPA stakeholder groups to develop two types of practice reviews:  

1) Compliance-based to address IDEA monitoring requirements; and

2) Research-based to address improvement needed outside of a compliance context.
	On-going to 2013
	 SED staff, WRRC), OSEP, SELPA directors

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 

	Incorporate preliminary self-review and improvement planning modules, based on National Center for Culturally Responsive Educational Systems (NCCRESt), into monitoring software. 
	On-going to 2013
	SED staff, NCCRESt, OSEP, SELPA directors

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 


	Annually identify districts that are significantly disproportionate, using approved instruments and procedures. 
	On-going to 2013
	SED staff, OSEP, and SELPAs

http://www.ed.gov/legislation/FedRegister/finrule/2006-3/081406a.pdf 

http://www.cde.ca.gov/sp/se/sr/selinks.asp 

	In collaboration with the WRRC, conduct a study of promising practices among districts that are not disproportionate to identify causes of disproportionate identification of students by race and ethnicity and practices that achieve successful identification and improved outcomes for students with disabilities. 
	On-going to 2013
	CDE staff and the Western Regional Resource Center (WRRC)



	Develop and maintain a series of Web pages providing information on disproportionate representation of students receiving special education services by race and ethnicity. 
	On-going to 2013 
	SED staff, WRRC, and Equity Alliance Center

http://www.cde.ca.gov/sp/se/qa/disproportionality.asp

	Design and develop a State Performance Plan (SPP) technical assistance system to assist LEAs to correct noncompliant findings in any one of the indicators.

Train identified consultants on the CDE monitoring systems, data systems, SPP TA system, and SPP content resources and tools.
	On-going to 2013


	SED staff, contractor 



	Collaborate with other CDE divisions and advisory groups to gain meaningful input regarding the over-representation of certain ethnic groups receiving special education services:

· Advisory Commission on Special Education (ACSE)

· African-American Advisory Committee (AAAC) to the SBE

· SBE liaison and staff
	On-going to 2013
	CDE staff  and English Learner and Curriculum Support Division  

District and School Improvement Division

http://intranet.cde.ca.gov/ac/bd/sd/index.aspx
P-16 Council




	Monitoring Priority:  Disproportionality



Indicator 10:  Percent of districts with disproportionate representation of racial and ethnic groups in specific disability categories that is the result of inappropriate identification. (20 U.S.C. 1416(a)(3)(C))
	Measurement:

Percent = (# of districts with disproportionate representation of racial and ethnic groups in specific disability categories that is the result of inappropriate identification) divided by the (# of districts in the State) times 100.


	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)
	Zero percent of districts will have disproportionate representation of racial and ethnic groups in specific disability categories that are the result of inappropriate identification.


Actual Target Data for 2011 (2011–12)
There were 70 districts identified as having disproportionate representation. Eight (8) districts were found to have noncompliant policies, procedures, or practices as a result of inappropriate identification.

Calculation: 8/918 * 100 =0.87%
The methodology for Indicator 10 uses the E-formula and the alternate risk ratio. The E-formula, which falls under the broad category of measures known as Composition, has, among others, the following unique properties: (1) It is based on statistical principles of sampling theory; (2) it is sensitive to the size of districts; (3) it allows proportionately more tolerance for disproportionality for smaller districts than larger districts; (4) it has the lowest number of exclusions of cells from disproportionality calculations; (5) its results are not affected by external factors, such as state demographics; (6) it is least affected by small fluctuations of  enrollments; and (7) it is applicable to racially homogeneous as well as heterogeneous districts. 

The Alternate Risk Ratio, which falls under the broad category of measures known as Risk, has the following properties: (1) Its results are comparable across the districts in a state; (2) It is sensitive to very high or very low district rate of disability, compared to the state rate. 

The final calculation is the number of districts identified as having disproportionate representation of racial and ethnic groups in specific disability categories that are the result of inappropriate identification, divided by the number of districts in the state meeting the minimum n-size. 
“n” Size. California uses an “n” size of 20 in the denominator of all calculations. There were 275 districts out of 1,193 districts excluded from the calculation due to “n” size, resulting in 918 districts used in the calculation

Noncompliance Identified in FFY 2011 (2011–12). 
	21. 1. Number of districts identified as having disproportionate representation during FFY 2011. 
	70

	22. 2. Number of FFY 2011 districts with noncompliant policies, procedures or practices as a result of inappropriate identification.   
	8


Noncompliance Identified in FFY 2010 (2010–11). 

	23. 1. Number of districts identified as having disproportionate representation during FFY 2010. 
	101

	24. 2. Number of FFY 2010 districts with noncompliant policies, procedures or practices as a result of inappropriate identification.   
	34

	25. 3. Number of FFY 2010 districts with findings not verified as corrected within one year. 
	N/A 0


Correction of Noncompliance Identified in FFY 2010 (2010–11)
For FFY2010, of the 10 districts who were required to review their policies, practices and procedures 34 had findings of noncompliance.  All findings were corrected within one year.  However, none of the findings have been verified and/or corrected by the LEAs. LEAs were notified of this noncompliance in March 2012, the one year period of correction has not passed. 

For FFY 2010, the corrective action process requires that districts remedy noncompliant findings when individual student level or policy, procedure and practice noncompliance is found. 

In 2010–11, verification of correction of student and district level noncompliance includes the review of:

· Evidence of student level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and

· A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator (Prong II). This is to ensure that LEAs are correctly implementing the specific regulatory requirements.

The CDE will continue to ensure correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
In FFY 2011 there was an decrease in the number of districts reporting noncompliance compared to the previous year (8 out of 70 vs. 34 out of 101 respectively). It is expected that the implementation of ongoing improvement activities and the continuous monitoring, identification, and correction of noncompliance will continue to decrease this number in subsequent years.
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for 2011 (2011–12) 

	CONTINUING ACTIVITES – Indicator 10: Disproportionality by Disability

	Activities
	Time Lines
	Resources

	Refine policies, procedures, and practices guidance to assist the LEAs in reviewing their policies, procedures, and practices in relation to disproportionality by disability groups.
	On-going to  2013
	CDE staff, WRRC, OSEP, SELPA directors 

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 

	Use refined procedures to identify districts with significant disproportionality and establish plans for supervision and technical assistance.
	Annually

2013
	CDE staff, WRRC, OSEP, SELPA directors 

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 

	Convene special meetings of ISES and SELPA stakeholder groups to develop two types of practices reviews:

1) Compliance-based to address IDEA monitoring requirements; and

2) Research-based to address improvement needed outside of a compliance context. 
	On-going to 2013
	CDE staff, WRRC, OSEP, SELPA directors 

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 

	Incorporate preliminary self-review and improvement planning modules, based on National Center for Culturally Responsive Educational Systems (NCCRESt), into monitoring software.
	On-going to 2013
	SED staff, NCCRESt, OSEP, SELPA directors

http://www.cde.ca.gov/sp/se/as/caselpas.asp 

http://www.ed.gov/about/offices/list/osers/osep/index.html 


	Annually identify districts that are significantly disproportionate, using existing instruments and procedures related to disability. 
	On-going to 2013
	CDE staff and OSEP



	In collaboration with the WRRC, conduct a study of promising practices among districts that are not disproportionate to identify practices that may result in disproportionate identification of students by race and ethnicity and practices that achieve successful identification and improved outcomes for students with disabilities. 
	On-going to 2013
	CDE staff with the Western Regional Resource Center (WRRC)



	Develop and maintain a series of Web pages providing information on disproportionate representation of students receiving special education services by race and ethnicity. 
	On-going to 2013
	SED staff, WRRC, and Equity Alliance Center

http://www.cde.ca.gov/sp/se/qa/disproportionality.asp

	Design and develop a SPP technical assistance system to assist LEAs to correct noncompliant findings in any one of the indicators. Train identified consultants in the CDE monitoring systems, data systems, SPP TA system, and SPP content resources and tools.
	On-going to 2013


	CDE staff, contractor, NAPA COE, CCC, WRRC, Equity Alliance Center (Arizona State University), two national experts on technical assistance systems, and technical assistance on disproportionality by Perry Williams (OSEP).




	Monitoring Priority:  Effective General Supervision Part B / Child Find



Indicator 11:  Percent of children who were evaluated within 60 days of receiving parental consent for initial evaluation or, if the State establishes a timeframe within which the evaluation must be conducted, within that timeframe. (20 U.S.C. 1416(a)(3)(B))

	Measurement:  
A. # of children for whom parental consent to evaluate was received.
B.  # of children whose evaluations were completed within 60 days (or State-established time line)

Account for children included in A. but not included in B. Indicate the range of days beyond the time line when the evaluation was completed and any reasons for the delays.

Percent = (B) divided by (A) times 100.




	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)
	Eligibility determinations will be completed within 60 days for 100 percent of children for whom parental consent to evaluate was received.



Actual Target Data for FFY 2011 (2011–12):
Table 11a summarizes the target data for FFY 2011 (2011–12)
Calculation: (91,731/94,215 * 100 = 97.4%)

Table 11a: Indicator 11 – 60 Day Time Line
FFY 2011 Actual Target Data for Initial Evaluation 
Children Evaluated Within 60 Days
	Measurement Item
	Target Data

	a. A. Number of children for whom parental consent to evaluate was received
	94,215

	b. B. Number of children whose evaluations were completed within 60 days (or State-established time line)
	91,731

	Percent of children with parental consent to evaluate, who were evaluated within 60 days (or State established-time line). (Percent = (b) divided by (a) times 100)
	97.4%


The 97.4 percent for FFY 2011 is an increase from FFY 2010 (95.8%). These data were calculated using CASEMIS data fields related to parental consent date and initial evaluation date. Determination of eligibility was made using the Plan Type field which includes the type of plan a student has (IEP, IFSP, ISP) if the student is eligible or no plan if the student is determined ineligible. If the parent of a child repeatedly failed or refused to bring the child for the evaluation, or a child enrolled in a school of another public agency after the time frame for initial evaluations had begun, and prior to a determination by the child’s previous public agency as to whether the child is a child with a disability, then the child was eliminated from both the numerator and the denominator. The California Education Code (30 EC 56043(f)(1)) specifies allowable delays in the 60 day time line:

(f) (1) An IEP required as a result of an assessment of a pupil shall be developed within a total time not to exceed 60 calendar days, not counting days between the pupil's regular school sessions, terms, or days of school vacation in excess of five schooldays, from the date of receipt of the parent's or guardian's written consent for assessment, unless the parent or guardian agrees, in writing, to an extension, pursuant to 30 EC 56344.

Table 11b depicts the range of days late student assessments were complete beyond the 60 day requirement. The majority of the late evaluations were completed within 30 days of the deadline. Reasons cited for delays included: lack of staff, ineffective tracking systems, student illness, and failure to keep appointments.

Table 11b

Total of All Student Initial Evaluations that Exceeded Time Lines and the Number and Percent in Each Data Range: Indicator 11 – 60-Day Time Line

	Range Beyond 60 Days
	Number
	Percent of All Consents

	1 to 30 days 
	1565
	1.66

	31 to 60 days
	485
	0.51

	61 to 90 days
	275
	0.29

	91 to 120 days
	97
	0.10

	121 to 150 days 
	26
	0.03

	Over 150 days 
	36
	0.04


Correction of FFY 2010 Findings of Noncompliance (if State reported less than 100 percent compliance): 
Level of compliance (actual data) the State reported for FFY 2010 for this indicator was 95.8 percent. Most findings of noncompliance identified in FFY 2010 were corrected in FFY 2011 within the allocated timeline, the exceptions are due to complaints, court cases and additional technical assistance needed for the LEAs to correct the noncompliance.
	26. 1) Number of findings of noncompliance the State made during FFY 2010 (the period from July 1, 2010 through June 30, 2011). 
	3827

	27. 2) Number of FFY 2010 findings the State verified as timely corrected (corrected within one year from the date of notification to the LEA of the finding). 
	3821

	28. 3) Number of FFY 2010 findings not verified as corrected within one year (line 1 minus line 2).
	6

	


Actions Taken if Noncompliance Not Corrected:
The corrective action process requires that districts remedy noncompliant findings when individual student level or policy, procedure and practice noncompliance is identified. All district policies, procedures, and practices documents are reviewed every four years or more frequently if data calculations warrant a review.

In 2010–11, verification of correction of student and district level noncompliance includes the review of:

· Evidence of student level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and, in cases where district level correction was needed, a review of a new sample of student records, and;

· A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator Prong II. This is to ensure that LEAs are correctly implementing the specific regulatory requirements.
The CDE ensures correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
There was an increase from 95.8 percent in 2010–11 to 97.4 percent in 2011–12. This improvement was due to better data collection and improved monitoring practices.

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for FFY 2011 (2011–12) 

	CONTINUING ACTIVITIES – Indicator 11: 60 Day Time Line

	Activity
	Time Line
	Resources

	Analyze data from compliance complaints and all monitoring activities to determine areas of need for technical assistance, in addition to correction of noncompliance. 
	 On-going to 2013
	CDE staff 



	Prepare and install initial evaluation compliance reports into the CASEMIS software to enable districts and SELPAs to self-monitor. 
	On-going to 2013
	CDE staff

	Prepare and send noncompliance-finding letters based on CASEMIS data to LEAs to reinforce the importance of correcting all noncompliant findings resulting from verification and self-review monitoring. 
	On-going to 2013
	CDE staff

	Prepare analysis of existing patterns of recording “date” information in self-reviews and emphasize the importance of accurate completion of “date” fields during SELPA directors’ meetings and biannual CASEMIS training. 
	Biannually to 2013
	CDE staff and SELPAs

http://www.cde.ca.gov/sp/se/as/caselpas.asp 



	Prepare and send statewide letter regarding the requirements related to initial evaluation. Post initial evaluation policy and technical assistance information on the CDE Web site. 
	Annually 2013
	CDE staff 

	Meet with the California Speech and Hearing Association, California School Psychologist Association, SELPA directors, and other related service organizations to explore issues related to personnel shortages and develop a coordinated action plan to increase the availability of personnel. 
	On-going to 2013
	CDE staff, California Speech and Hearing Association (CSHA), California Association School Psychologists (CASP), and SELPA directors



	In collaboration with the California Comprehensive Center, develop and maintain training modules on standards-based IEPs designed to promote and sustain practices that foster special education/general education collaboration. (Topics:  access, standards-based IEPs, grade-level, standards-based goals, service delivery models, and curriculum and instruction strategies.) 
	On-going to 2013
	CDE staff, contractor, California Comprehensive Center



	Facilitate and provide training, and technical assistance in a wide range of research-based practices to assist and train LEAs and the ISES stakeholder group in areas such as 

core messages on:   

· Positive behavior supports;

· Standards-based IEPs; and

· Family-school partnerships.
	On-going to 2013
	CDE staff and California Services for Technical Assistance and Training (CalSTAT) 

Core messages




	Monitoring Priority:  Effective General Supervision Part B / Effective Transition



Indicator 12:  Percent of children referred by Part C prior to age 3, who are found eligible for Part B, and who have an IEP developed and implemented by their third birthdays. (20 U.S.C. 1416(a)(3)(B)) 
	Measurement: 

a. # of children who have been served in Part C and referred to Part B (LEA notified pursuant to IDEA section 637(a)(9)(A) for Part B eligibility determination).
b. # of those referred determined to be NOT eligible and whose eligibilities were determined prior to their third birthdays.
c. # of those found eligible who have an IEP developed and implemented by their third birthdays.
d. # of children for whom parent refusal to provide consent caused delays in evaluation or initial services.
e. # of children who were referred to Part C less than 90 days before their third birthdays.

Account for children included in a. but not included in b., c., d., or e. Indicate the range of days beyond the third birthday when eligibility was determined and the IEP developed and the reasons for the delays.

Percent = (c) divided by (a – b – d – e) times 100



	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)
	One hundred percent of children referred by IDEA Part C prior to age three and who are found eligible for IDEA Part B will have an IEP developed and implemented by their third birthdays.



Actual Target Data for FFY 2011 (2011–12) 

Overall, 97.3 percent of children referred by Part C prior to age 3 were found eligible for Part B, and had an IEP developed and implemented by their third birthdays. These data were collected through CASEMIS and data from the Department of Developmental Services. The total number of children served in Part C and referred to Part B for eligibility determination prior to their third birthdays was 15,573. Table 12a summarizes the target data for FFY 2011 (2011–12).

Calculation: (11,939) / (15,573– 1,708 – 1,592 – 0)*100 = 97.3 
Table 12a presents the actuals results for each measurement (a-e).

Table 12a

Target Data for FFY 2011 (2011–12): Indicator 12 – C to B Transition
	Measurement Item – Table 12a

	a. # of children who have been served in Part C and referred to Part B for Part B eligibility determination.
	15,573

	b. # of those referred and determined NOT to be eligible and whose eligibility was determined prior to their third birthdays.
	1,708

	c. # of those found eligible who have an IEP developed and implemented by their third birthdays.
	11,939

	d. # for whom parent refusals to provide consent caused delays in evaluation or initial services or to whom exceptions under 34 CFR 

§300.301(d) applied.
	1,592


	e. # of children who were referred to Part C less than 90 days before their third birthdays.
	0



	Percent of children referred by Part C prior to age 3 who are found eligible for Part B, and who have an IEP developed and implemented by their third birthdays. Percent = (c) / (a–b–d​–e)* 100


	97.3


Range of days beyond third birthday- There are 334 children in a. that are not in b., c., d., or e (15,573 – 1,708 – 11,939 – 1,592 – 0). Table 12b depicts the range of days beyond the third birthday of those children who were in a., but not in b., c., d., or e. Reasons cited for delays included:  late referrals (before third birthday, but with insufficient time to complete the assessment), lack of staff, ineffective tracking systems, student illness, and failure to keep appointments.
Table 12b
Range of Days
Indicator 12 – C to B Transition
	Days from Third Birthday
	No. of Children
	  Percent 

	1 to 14 after
	75
	22.5

	15 to 30 after
	74
	22.1

	31 to 60 after
	90
	26.9

	61 to 90 after
	16
	4.8

	91 to 180 after
	52
	15.6

	Greater than 180 after
	27
	8.1

	Total and Percent
	334
	100


Correction of Noncompliance

Corrections of Findings FFY 2010
All VRs and SESRs include the following item:

	7-4-1
	Did all students transitioning from early intervention services under Part C have an IEP developed and implemented by the student’s third birthday?


	29. 1) Number of findings of noncompliance the State made during FFY 2010 (the period from July 1, 2010 through June 30, 2011). 
	254

	30. 2) Number of FFY 2010 findings the State verified as timely corrected (corrected within one year from the date of notification to the LEA of the finding). 
	254

	31. 3) Number of FFY 2010 findings not verified as corrected within one year (line 1 minus line 2).
	0

	Correction of FFY 2010 Findings of Noncompliance Not Timely Corrected (corrected more than one year from identification of the noncompliance): 



	32. 4) Number of FFY 2010 findings not timely corrected (same as the number from line 3 above).
	0

	33. 5) Number of FFY 2010 findings the State has verified as corrected beyond the one-year time line (“subsequent correction”).  
	0

	6) Number of FFY 2010 findings not verified as corrected (line 4 minus line 5). 
	0


The corrective action process requires that districts correct noncompliant findings when individual student level or policy, procedure and practice noncompliance is found. All district policies, procedures, and practices documents are reviewed every four years or more frequently if data calculations warrant a review.

In 2010–11, verification of correction of student and district level noncompliance includes the review of:
· Evidence of student level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and, in cases where district level correction was needed, a review of a new sample of student records
· A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator (Prong II). This is to ensure that LEAs are correctly implementing the specific regulatory requirements.

The CDE ensures correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
There was a decrease from 98.2 percent in FFY 2010 to 97.3 percent in FFY 2011. The less than 1% decrease is within an acceptable variation from one year to the next. There was an increase in the overall total number of children served in Part C and referred to Part B for eligibility determination prior to their third birthdays, from 14,796 in 2010 to 15,573 in 2011.
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for FFY 2011 (2011–12) 
	CONTINUING ACTIVITIES – Indicator 12: Transition Part C to Part B

	Activity
	Time Line
	Resources and Type

	Convene ISES stakeholder group to obtain input on aspects of Part C to Part B transition (e.g., moving from family focus to child focus).
	On-going to 2013
	SED staff, DDS, Early Start, WestEd, and SEEDS

https://www.dds.ca.gov/services/early-start/ 

	Revise CASEMIS to include separate referral and evaluation dates for Part B and Part C in accordance to IDEA. 
	2013
	SED staff, DDS, and Early Start 

https://www.dds.ca.gov/services/early-start/ 


	Participate in OSEP National Early Childhood Conference to stay abreast of national trends, research on transition from Part C to Part B, and new OSEP requirements. 
	Annually
	SED staff, DDS Early Start, NECTAC, and  OSEP 

https://www.dds.ca.gov/services/early-start/
http://www.nectac.org/  

	Participate in a joint Transition Project with the DDS (Part C lead agency), with the assistance of the WRRC. 
	On-going to 2013
	CDE and DDS staff, and WRRC

https://www.dds.ca.gov/services/early-start/

	Target symposiums, field meetings, and training on transition from C to B, sharing with the field new research, requirements, and practices. 
	On-going to 2013
	CDE and DDS staff, WRRC, SEEDS, and SEECAP

https://www.dds.ca.gov/services/early-start/

	Add data collection for new measurement element (e) for children who were referred to Part C less than 90 days before their third birthdays. 
	2010-2013
	SED staff and SELPAs



	Completion and training on C to B transition handbook update, aligning language, guidance, and practice in collaboration with Part C lead agency and Part B lead agency. 
	2013
	SED and DDS staff, SEEDS, WRRC, and WestEd

https://www.dds.ca.gov/services/early-start/

	Train special education personnel on the transition handbook and provide updates at symposiums, workshops and Webinars, and through the use of other Internet technologies. 
	On-going to 2013
	CDE and DDS staff, SEEDS, and WestEd

https://www.dds.ca.gov/services/early-start/


	Continue participating with DDS, Part C lead agency, on the Interagency Coordinating Council (ICC), monitoring activities, symposiums, and planning meetings to build a strong state level community of practice (CoP).
	On-going to 2013
	CDE and DDS staff, SEEDS, and WestEd

https://www.dds.ca.gov/services/early-start/


	Monitoring Priority:  Effective General Supervision Part B / Effective Transition



Indicator 13:  Percent of youth with IEPs aged 16 and above with an IEP that includes appropriate measurable post-secondary goals that are annually updated and based upon an age appropriate transition assessment and transition services, including courses of study, that will reasonably enable the student to meet those post-secondary goals and annual IEP goals related to the student’s transition services’ needs. There also must be evidence that the student was invited to the IEP team meeting where transition services are to be discussed and evidence that, if appropriate, a representative of any participating agency was invited to the IEP team meeting with the prior consent of the parent or student who has reached the age of majority. (20 U.S.C. 1416(a)(3)(B))

	Measurement:  Percent = (# of youth with IEPs aged 16 and above with an IEP that includes appropriate measurable post-secondary goals that are annually updated and based upon an age appropriate transition assessment and transition services, including courses of study, that will reasonably enable the student to meet those post-secondary goals and annual IEP goals related to the student’s transition services needs. There also must be evidence that the student was invited to the IEP Team meeting where transition services are to be discussed and evidence that, if appropriate, a representative of any participating agency was invited to the IEP Team meeting with the prior consent of the parent or student who has reached the age of majority divided by the (# of youth with an IEP age 16 and above) times 100.



	FFY
	Measurable and Rigorous Target

	2011
(2011–2012)
	One hundred percent of youth aged 16 and above with an IEP that includes appropriate measurable post-secondary goals that are annually updated and based upon an age appropriate transition assessment and transition services, including courses of study, that will reasonably enable the student to meet those post-secondary goals and annual IEP goals related to the student’s transition services needs. There also must be evidence that the student was invited to the IEP team meeting where transition services are to be discussed and evidence that, if appropriate, a representative of any participating agency was invited to the IEP team meeting with the prior consent of the parent or student who has reached the age of majority.




Actual Target Data for FFY 2011 (2011–12) 

The CASEMIS data collection includes a field for each of the eight required transition elements and was reported in June 2012. The CDE used CASEMIS data and Verification and Special Education Self Reviews monitoring data to report on transition.
Calculation: 127,567/158,108 *100 = 80.7 

Table 13a depicts the data used to calculate the indicator results. 
Table 13a
Number of IEPs including the Required Elements for Transition at Age 16

Indicator 13 – Secondary Transition
	Secondary Transition Requirements


	

	Total IEPs of students age 16 and above meeting all eight elements
	127,567

	Total IEPs of students age 16 and above
	158,108

	Percent of students aged 16 and above whose IEPs contain all of the required elements
	80.7%


The target for Indicator 13 (Secondary Transition) is 100 percent. In FFY 2011 (2011–12) the percent of IEPs for students 16 or older meeting all the required transition elements was 80.7 percent. 
For FFY 2010, California received a determination of needs assistance based on the data submitted for Indicator 13 Post-school Transitions.  As a result of the determination, the CDE accessed technical assistance from the National Secondary Transition Technical Assistance Center (NSTTAC) and the California Services for Technical Assistance and Training (CALSTAT).  Using these resources, the CDE held two Webinars on accurate data reporting, which included training for districts and SELPAS on post-school transition goals requirements. The CASEMIS software was also adjusted to send an error message to the district if any of the eight transition data fields were left blank.  Districts cannot submit data until they have corrected the identified CASEMIS error.
In addition, in FFY 2012–13, all districts identified as having transition findings in   2011–12 were notified of the student level finding of noncompliance and required to correct student findings, complete a root cause analysis to determine the underlying reason for noncompliance, make appropriate corrections, and conduct a Prong II review of files to verify 100% compliance.  The CDE will continue to identify students missing the required transition goals and follow-up with districts to correct the noncompliance.
Corrections of Findings FFY 2010

In the FFY 2010 (2010-11) APR, the CDE reported 71,728 findings of noncompliance. Of those findings, 71,648 were corrected within one year of notification. Please see chart below. In the FFY 2010 (2010–2011) APR, the CDE reported 71,728 findings of noncompliance for Indicator 13: Secondary Transition Goals. The findings were identified from the data reported to CASEMIS. In response to the high rate of noncompliance and to OSEP’s June 2012 compliance determination letter, the CDE conducted a multi-step process to verify the 71,728 noncompliant findings were valid.

First, in July 2012 the data was sent to the SELPA directors and they were asked to review the findings, verify the Indicator 13 data, and report the results of their review to the CDE.  The SELPA reviews indicated a high level of data reporting errors around Indicator 13.  At this point only the SELPA directors had information on the findings, districts had not been notified by the CDE. 

Following the SELPA review and to confirm reporting errors had been corrected, the CDE matched individual student data records from the June 2011 CASEMIS submission to the June 2012 CASEMIS submission to verify compliance.  Of the total findings reported in FFY 2010, 58,440 were verified as compliant in FFY 2011.  In addition, the CDE, using CASEMIS student files, conducted a Prong II review of those districts to verify continued compliance.  As a result, the CDE was able to verify compliance of the 58,440 finding prior to notifying districts.

Finally, the CDE identified 13,288 findings that were truly noncompliant and not a result of a data reporting error.  Because of the verification process timeline, the districts identified with valid noncompliant findings were officially notified of the findings in FFY 2012 and are still within the one year window for correction. The 13,288 noncompliant findings should not have been reported for Indicator 13 in the FFY 2010 APR, but rather reported in the FFY 2011 APR, based on the notification date to the districts. Timely correction for these findings will be reported in the FFY 2012 APR.
	34. 1) Number of findings of noncompliance the State made during FFY 2010 (the period from July 1, 2010 through June 30, 2011). 
	71,728

	35. 2) Number of FFY 2010 findings the State verified as timely corrected (corrected within one year from the date of notification to the LEA of the finding). 
	71,669

	36. 3) Number of FFY 2010 findings not verified as corrected within one year (line 1 minus line 2).
	59

	

	37. 4) Number of FFY 2010 findings not timely corrected (same as the number from line 3 above).
	59

	38. 5) Number of FFY 2010 findings the State has verified as corrected beyond the one-year time line (“subsequent correction”).  
	0

	6) Number of FFY 2010 findings not verified as corrected (line 4 minus line 5). 
	59


Monitoring Results in FFY 2010 (2010–11)
There are two districts, with a total of 59 findings not corrected from FFY 2010. The CDE will continue to work with districts to complete those noncompliant findings.

In 2010–11, verification of correction of student and district level noncompliance includes the review of:

1. Evidence of student level correction;

2. Review of policies, procedures, and practices including dissemination and staff training; and, in cases where district level correction was needed, a review of a new sample of student records
3. A more stringent level of follow-up review and reporting is required of districts that have previously corrected non-compliance related to this indicator (Prong II). This is to ensure that LEAs are correctly implementing the specific regulatory requirements.

The CDE will ensure correction using the standard identified in OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02): (1) is correctly implementing the specific regulatory requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
The 80.7 percent was a significant increase from the 45.9 percent reported in FFY 2010. The increase was the result of an increased emphasis on data collection and increased training to LEAs and SELPAs. With the introduction of the collection of the eight required fields for transition, there have been some challenges to implementing and maintaining consistent and accurate reporting across 1000+ school districts. Because of inaccurate and/or incomplete reporting, a significant amount of data was invalid, resulting in a very low compliance rate in FFY 2010. The CDE continues to improve this data collection through clarification documents, SELPA support, and training.
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for FFY 2011 (2011–12) 

	CONTINUING ACTIVITIES – Indicator 13: Secondary Transition

	Activities
	Time Lines
	Resources and Type

	Use transition data collected through state-funded Workability I grant procedures to ensure programs include the provision of transition services.
	Annually to 2013
	CDE staff, SELPAs, and LEAs



	Provide CASEMIS training and on-going technical assistance to ensure reliable and accurate submission of data related to this indicator. 
	On-going to 2013 (training twice a year)
	CDE staff, SELPAs, and LEAs



	Disseminate and provide training offering practical guidance and resources to support the transition efforts for students with disabilities as they move into the world of adulthood and/or independent living. 
	On-going to 2013
	CDE staff and CalSTAT 



	Provide regionalized training and technical assistance regarding elements of transition services, goals, and objectives. This activity encompasses collaboration, monitoring, training, and technical assistance supporting secondary transition.
	On-going to 2013
	CDE staff and CalSTAT



	Use statewide Community of Practice (CoP) for collaborative efforts related to transition services across multiple agencies (DRS, EDD, SILC, parents, and consumers).
	On-going to 2013


	CDE staff, Workability I, and NASDSE facilitation for CoP



	Develop and implement selected activities related to secondary transition including training to build local capacity, technical assistance, and CoP. Emphasis is on compliance and guidance based on exemplary researched-based practices and stakeholder input.
	On-going to 2013
	CDE staff, Workability I, CoP, and field trainers




	Monitoring Priority:  Effective General Supervision Part B / Effective Transition



Indicator 14:  Percent of youth who are no longer in secondary school, had IEPs in effect at the time they left school, and were:
A. Enrolled in higher education within one year of leaving high school;
B. Enrolled in higher education or competitively employed within one year of leaving high school; 
C. Enrolled in higher education or in some other post-secondary education or training program; or competitively employed or in some other employment within one year of leaving high school. (20 U.S.C. 1416(a)(3)(B))

	 Measurement: 
A. Percent enrolled in higher education = (# of youth who are no longer in secondary school, had IEPs in effect at the time they left school and were enrolled in higher education within one year of leaving high school) divided by the (# of respondent youth who are no longer in secondary school and had IEPs in effect at the time they left school) times 100.
B. Percent enrolled in higher education or competitively employed within one year of leaving high school = (# of youth who are no longer in secondary school, had IEPs in effect at the time they left school and were enrolled in higher education or competitively employed within one year of leaving high school) divided by the (# of respondent youth who are no longer in secondary school and had IEPs in effect at the time they left school) times 100.
C. Percent enrolled in higher education, or in some other post-secondary education or training program; or competitively employed or in some other employment = (# of youth who are no longer in secondary school, had IEPs in effect at the time they left school and were enrolled in higher education, or in some other post-secondary education or training program; or competitively employed or in some other employment) divided by the (# of respondent youth who are no longer in secondary school and had IEPs in effect at the time they left school) times 100.



	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)
	· Fifty percent of youth who had Individualized Education Programs (IEP) who are no longer in secondary school will be reported to have been enrolled in some type of post-secondary school within one year of leaving high school.
· Sixty-five percent of youth who had Individualized Education Programs (IEP) who are no longer in secondary school will be reported to have been competitively employed, enrolled in some type of post-secondary school, or both, within one year of leaving high school.
· Sixty-nine percent of youth who had Individualized Education Programs (IEP) who are no longer in secondary school will be reported to have been competitively employed, enrolled in some type of post-secondary school, or both, within one year of leaving high school.


Actual Target Data for FFY 2011 (2011–12):
Based on the number of students responding, there were 48.9 percent of students enrolled in higher education, 66.3 percent of student were enrolled in higher education or competitively employed or both, and 76.2 percent of students were enrolled in higher education, in some other post-secondary education, or training program, competitive employed, or in some other employment in the 2011–12 year.
The targets for 2011–12 are 50 percent for students with some type of post-secondary school within one year of leaving high school, 65 percent for students who were reported to have been competitively employed, enrolled in some type of post-secondary school, or both, within one year of leaving high school and 69 percent for students reported to have been competitively employed, enrolled in some type of post-secondary school, or both, within one year of leaving high school.   

California did not meet the target of 50 percent for those students enrolled in post-secondary programs by 1.1 percent.  However, California did not meet the target of 55 percent for students reported to have been competitively employed, enrolled in some type of post-secondary school, or both, within one year of leaving high school and the target of 69 percent for students reported to have been competitively employed, enrolled in some type of post-secondary school, or both, within one year of leaving high school. 
Table 14a shows the number of students enrolled in higher education within one year of leaving high school; number of students enrolled in higher education or competitively employed within one year of leaving high school or both; and the percent of students enrolled in higher education or in some other post-secondary education or training program; or competitively employed or in some other employment within one year of leaving high school.
Table 14a
Calculations for Indicator 14 Percentages

	Calculations for Indicator 14

	Percentage

	A) Enrolled in higher education (1,309/2,679)*100 = 48.9 percent
	48.9

	B) Enrolled in higher education or competitive employed ((1,309+466)/2,679) *100 = 66.3 percent
	66.3

	C) Enrolled in higher education, in some other post-secondary education, or training program, competitive employed, or in some other employment ((1,309+466 +243+24)/2,679) *100 = 76.2 percent
	76.2


Table 14b
2011–12 School Year Leavers for Indicator 14 Calculations
	Total Number of Respondent Leavers
	Totals

	Number of respondents not in higher education or not working
	637

	#1 - Total number of respondent leavers in higher education
	1,309

	#2 - Total number of respondent leavers in competitive employment
	466

	#3 - Total number of respondent leavers in some other post-secondary education
	243

	#4 - Total number of respondent leavers in some other employment
	24

	Subtotal
	2,679

	Total number of respondent leavers with no response or invalid data
	31,970

	Total number of respondent leavers
	34,649

	Denominator for Respondent Leavers (total respondents less leavers with invalid data).
	2,679


Post-school outcomes, indicator 14 addresses all youth who left school including those who graduated, dropped out, aged out, etc. States must include students who completed school during the prior year or who were expected to return but did not return for the current school year. California collects data from a census of the leavers; that is all students who received special education services in the state of California and exited high school during to 2010–11 school year are counted. Data are collected and reported by SELPAs using the June 2012 CASEMIS submission. 14b shows the numbers of responders by category. 
Data are collected and categorized using guidance from the National Post-School Outcomes Center (NPSO) psocenter.org States are required to provide actual numbers used in the calculations. Each respondent leaver is to be counted in only one category and only in the highest appropriate category (with #1 being the highest).
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the state did not meet its target that Occurred for FFY 2011 (2011–12):
The students enrolled in higher education, in some other post-secondary education or training program, competitively employed, or in some other is 76.2 percent which is a decrease from 95 percent in FFY 2010. The total number of valid respondents in FFY 2011 decreased. This decrease is due to the challenges LEAs face tracking students after they leave high school. 

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for FFY 2012 (2012–13) 

	CONTINUING ACTIVITIES – Indicator 14: Post-school

	Activity
	Time Lines
	Resources

	Provide CASEMIS training for SELPAs and on-going technical assistance to ensure reliable and accurate submission of data.
	On-going to 2013
	CDE staff, SELPAs, LEAs



	Work with national and state experts on research and data approaches to address post-school outcomes data collection.
	On-going to 2013
	CDE staff, SELPAs, LEAs



	Work with universities, colleges and junior colleges to explain the importance of post-secondary education. 
	On-going to 2013
	CDE staff, experts, technical stakeholder workgroup



	Work with WorkAbility and other agencies and programs on the importance of employing people with disabilities at minimum wage or more.
	On-going to 2013
	CDE staff, experts, technical stakeholder workgroup 

	Develop and implement multiple activities regarding secondary transition and its relationship to post-secondary outcomes including training to build local capacity, technical assistance, Community of Practice, materials dissemination with emphasis on compliance, and guidance based upon exemplary researched-based practices and stakeholder input.
	On-going to 2013
	CDE staff, experts, technical stakeholders 

	Use statewide CoP for collaborative efforts related to transition services across multiple agencies (DOR, EDD, SILC, parents, and consumers).
	On-going to 2013
	CDE staff, stakeholder groups

	Review and revise technical assistance materials related to post-secondary outcome surveys. Disseminate to LEAs. 
	On-going to 2013
	CDE staff, stakeholder groups

	Prepare and disseminate to LEA and SELPA summaries related to post-secondary survey responses in Table D.
	On-going to 2013
	CDE staff, SELPAs



	Target technical assistance to LEAs and SELPAs with no valid responses.
	On-going to 2013
	CDE staff, SELPAs



	Prepare report in CASEMIS software to enable LEAs and SELPAs to review Table D entries relative to prior June leavers.
	On-going to 2013
	CDE staff, SELPAs




	                                                                                                                                        Monitoring Priority:  Effective General Supervision Part B / General Supervision



Indicator 15:  General supervision system (including monitoring, complaints, hearings, etc.) identifies and corrects noncompliance as soon as possible, but in no case later than one year from identification. (20 U.S.C. 1416 [a][3][B])

	Measurement:  Percent of noncompliance corrected within one year of identification:
A. Number of findings of noncompliance. 
B. Number of corrections completed as soon as possible but in no case later than one year from identification.
Percent = (B) divided by (A) times 100.

States are required to use the “Indicator 15 Worksheet” to report data for this indicator (see Attachment A).



	FFY
	Measurable and Rigorous Target

	2011

(2011–2012)


	100 percent of noncompliance will be corrected within one year of identification.




Actual Target Data for FFY 2011 (2011–12)
Table 15a summarizes the data and calculation for the percent of noncompliance corrected within one year of findings identified in 2010–11 (and corrected in 2011–12). 

 Table 15a

Percent of Noncompliance Corrected within One Year of Identification:

Indicator 15 – General Supervision
	Item
	Number

	a. Number of findings of noncompliance.
	76,480 87,417

	b. Number of corrections completed as soon as possible but in no case later than one year from identification.
	74,914 86,897

	Percent = (b) divided by (a) times 100
	97.9 99.4%


In 2011–12, 97.9 99.4 percent of noncompliance was corrected within one year of identification. For all indicators, findings are reported in the year in which the district was notified of noncompliance. “On-time” calculations are based on a span of one year (365 days) from the date that the district was notified of noncompliance findings. For this reason, some of the finding totals cited in prior APRs may not match with this APR because they were reported by initiation date (date of review) rather than the notification date.

Findings for this indicator are based on the findings reported by the CDE to districts in 2010–11 and include noncompliance identified through on-site monitoring (verification and nonpublic school reviews), SESRs, complaints, and due process hearings, as well as on-going data collection, local plan reviews, annual maintenance of effort reviews, and audits related to state and federal special education funds. 
In the FFY 2010 (2010–2011) APR, the CDE reported 71,728 findings of noncompliance for Indicator 13: Secondary Transition Goals. The findings were identified from the data reported to CASEMIS. In response to the high rate of noncompliance and to OSEP’s June 2012 compliance determination letter, the CDE conducted a multi-step process to verify the 71,728 noncompliant findings were valid.

First, in July 2012 the data was sent to the SELPA directors and they were asked to review the findings, verify the Indicator 13 data, and report the results of their review to the CDE.  The SELPA reviews indicated a high level of data reporting errors around Indicator 13.  At this point only the SELPA directors had information on the findings, districts had not been notified by the CDE. 

Following the SELPA review and to confirm reporting errors had been corrected, the CDE matched individual student data records from the June 2011 CASEMIS submission to the June 2012 CASEMIS submission to verify compliance.  Of the total findings reported in FFY 2010, 58,440 were verified as compliant in FFY 2011.  In addition, the CDE, using CASEMIS student files, conducted a Prong II review of those districts to verify continued compliance.  As a result, the CDE was able to verify compliance of the 58,440 finding prior to notifying districts.

Finally, the CDE identified 13,288 findings that were truly noncompliant and not a result of a data reporting error were finalized in 2012.  Because of the verification process timeline, the districts identified with valid noncompliant findings were officially notified of the findings in FFY 2012 and are still within the one year window for correction. The 13,288 noncompliant findings should not have been reported for Indicator 13 in the FFY 2010 APR, but rather reported in the FFY 2011 APR, based on the notification date to the districts. Timely correction for these findings will be reported in the FFY 2012 APR.  As a result of the reporting errors, in the current FFY 2011 APR, the CDE has adjusted the number of reported noncompliant findings for Indicator 13 from the totals reported in FFY 2010 APR to reflect a decrease of 13,288 findings that were determine to be noncompliant but the district notification was not completed until FFY 2012. 

In the California Part B FFY 2009 Status Table, the OSEP stated:

OSEP’s February 7, 2011 verification letter found that CDE verified correction of child-specific findings of noncompliance, but did not, as also required by the guidance in OSEP Memo 09-02, verify that the district was correctly implementing the specific regulatory requirements (i.e., achieved 100% compliance) based on a review of updated data. Therefore, the State has not demonstrated that it corrected the noncompliance. OSEP’s letter required that, with its response, during the SPP/APR clarification period to OSEP’s FFY 2009 California Part B SPP/APR Status Table, the State must describe the extent to which it verified correction of findings of noncompliance identified in FFY 2008 under Indicators 11, 12, and 15 in a manner consistent with the guidance in OSEP Memo 09-02.

The CDE has verified compliance at the 100% level for the findings reported in 2009-10 using the standard in OSEP Memorandum 09-02 and to ensure that the district is correctly implementing the relevant regulatory requirements.

The State also verified that each LEA with noncompliance corrected in FFY 2009:  1) Has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA, consistent with OSEP Memorandum 09-02, dated October 17, 2008 (OSEP Memo 09-02); and 2) Has ensured that (from last year’s APR) a more stringent level of follow-up review and reporting is required of districts that have previously corrected noncompliance related to this indicator. This is to ensure that LEAs are correctly implementing the specific regulatory requirements.  
Verification of both student- and district-level noncompliance in FFY 2011 includes the review of:

· Evidence of student-level correction;

· Review of policies, procedures, and practices including dissemination and staff training; and

· Review of a new sample of student records for each district-level finding (systemic).

Monitoring Processes

Integrated Monitoring Activities: The CDE conducts a number of monitoring activities including reviews of SPP data indicators for all districts through SESRs, VRs, NPS reviews and special self-reviews related to Indicators 4, 9, and 10. In addition, dispute resolution activities (complaints and due process hearings) generate findings of noncompliance and form a third type of activity in the integrated monitoring effort. Each type of review is described in more detail below, under general supervision activities.
Monitoring Priorities: California uses a focused monitoring approach. The monitoring process is focused on: 1) requirements related to SPP indicators where the district has failed to meet the benchmarks; 2) issues identified through parent input; and 3) the district’s compliance history (e.g. repeated findings over time). Additional priorities may be identified as a result of recommendations of the ISES stakeholder group, concerns expressed by the legislature or other state agencies, or through a review of data by the SED management team. These priorities may result in a special process (e.g., review of students receiving mental health services) or the addition of specific review items to the monitoring software so that every district reviews particular items.

Review Cycles: Data reviews are conducted annually for each district. SESR reviews are on a four-year cycle. NPS are monitored annually and on-site at least every three years. VRs are conducted each year for identified districts, based on data, compliance history, or other compliance concerns. Dispute resolution activities are continuous and noncompliance is identified on a flow basis. 

Findings of Noncompliance: The SED makes findings upon identifying noncompliance with a state or federal law or regulation. A finding contains the state’s conclusion that the LEA is noncompliant and includes the citation of the statute or regulation as well as a description of the evidence or occurrence supporting the conclusion of noncompliance. Findings of noncompliance are made as a result of VRs, SESRs, other special self-reviews, NPS reviews, complaint investigations, due process hearings reviews, and review of CASEMIS data related to Indicators 11, 12, and 13. 

An instance of noncompliance is not a finding until it has been reported by the CDE to the district. For any instance of potential noncompliance, the CDE has three choices: 1) to make a finding; 2) to seek additional verification that the instance is or is not noncompliant; or 3) to remove the instance, if evidence of correction is provided before the finding is reported to the district. Typically, the CDE uses a 90-day guideline (per OSEP’s FAQ on compliance) for reporting findings to a district following a monitoring activity. NPS reviews report findings within 60 days as required by state regulation.

Improvement, Correction, Incentives and Sanctions: Every finding of noncompliance includes a corrective action. These may be standardized through the software as in the case of the SESRs, the VRs, data-based noncompliance, and the special self-reviews. Or, they may be individually crafted based on the unique circumstances, as the in the case of NPS reviews, due process hearings, and complaints. 
All student-level findings of noncompliance require corrective action. Additional corrective actions may be applied to a district when the number of findings for a particular compliance item is high relative to the size of the district. In such circumstances the district may also be required to show evidence of compliant policies and procedures and additional training requirements. As noted above, beginning FFY 2011, the CDE has included in the software the required corrections as specified in OSEP memo 09-02, for all findings of noncompliance. The district is required to pull a new sample of student records for each finding to demonstrate that there is a compliance rate of 100 percent.  

The CDE ensures correction of each finding of noncompliance. Generally speaking, student-level corrective actions are to be completed within 45 days of reporting the finding to the district. District-level corrective actions (e.g., policy and procedure changes) are given a time line of 90 days. For all findings, correction must be completed as soon as possible but in no case later than one year.

Sanctions: There are several conditions under which the state uses enforcement actions and sanctions if an LEA cannot demonstrate timely correction of noncompliance. The SED employs the sanctioning process when LEAs are substantially out-of-compliance, fail to comply with corrective action orders, or fail to implement the decision of a due process hearing. 

The SED has a range of enforcement options available to use in situations when an LEA is substantially out-of-compliance, fails to comply with corrective action orders, or fails to implement the decision of a due process hearing. California law and regulation allows the SSPI to apply enforcement and sanctions. The SSPI employs a hierarchy of sanctions to enforce correction of noncompliance, including: 1) requiring submission of data to demonstrate correction; 2) issuing letters of noncompliance;  3) holding local board hearings; 4) implementing focused and continuous monitoring; 5) applying adverse certification action for nonpublic schools; 6) requiring intermediary agency assurance; 7) implementing specialized corrective actions; 8) requiring compensatory services; 9) issuing grant awards with special conditions; 10) withholding of state and federal funds; and 10) employing writs of mandate.

Table 15b displays single indicators and clusters of related indicators as identified by OSEP. Timely corrections are reported on all indicators and the cluster of indicators. 

Table 15b

Timely Correction of Noncompliance Findings Disaggregated by APR Indicator:
	Indicator/Indicator Clusters
	General Supervision System Components
	# of LEAs Issued Findings in FFY 2010 (7/1/10 to 6/30/11) 
	(a) # of Findings of noncompliance identified in FFY 2010 (7/1/10 to 6/30/11)
	(b)  #  of Findings of noncompliance from (a) for which correction was verified no later than one year from identification

	1.  Percent of youth with IEPs graduating from high school with a regular diploma.

2.  Percent of youth with IEPs dropping out of high school.

14.  Percent of youth who had IEPs, are no longer in secondary school and who have been competitively employed, enrolled in some type of postsecondary school or training program, or both, within one year of leaving high school.
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	52
	1,068
	1,065

	
	Dispute Resolution: Complaints, Hearings
	0
	0
	0

	3.  Participation and performance of children with disabilities on statewide assessments.

7. Percent of preschool children with IEPs who demonstrated improved outcomes.


	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	88
	891
	874

	
	Dispute Resolution: Complaints, Hearings
	0
	0
	0


	4A. Percent of districts identified as having a significant discrepancy in the rates of suspensions and expulsions of children with disabilities for greater than 10 days in a school year.

4B. Percent of districts that have:  (a) a significant discrepancy, by race or ethnicity, in the rate of suspensions and expulsions of greater than 10 days in a school year for children with IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy and do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	48
	821
	178 821

	
	Dispute Resolution: Complaints, Hearings
	40
	41
	39

	5.  Percent of children with IEPs aged 6 through 21 -educational placements.

6.  Percent of preschool children aged 3 through 5 – early childhood placement.
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	195
	4,475
	4,192

	1. 
	Dispute Resolution: Complaints, Hearings
	7
	9
	8

	8. Percent of parents with a 

child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with disabilities.
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	167
	1,927
	1,844

	2. 
	Dispute Resolution: Complaints, Hearings
	24
	29
	27

	9.  Percent of districts with disproportionate representation of racial and ethnic groups in special education that is the result of inappropriate identification.

10.  Percent of districts with disproportionate representation of racial and ethnic groups in specific disability categories that is the result of inappropriate identification.


	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	170
	1,337
	982 1,337

	9. 
	Dispute Resolution: Complaints, Hearings
	12 
	32 
	28 

	11. Percent of children who were evaluated within 60 days of receiving parental consent for initial evaluation or, if the State establishes a timeframe within which the evaluation must be conducted, within that timeframe.


	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	246
	3,827
	3,821

	
	Dispute Resolution: Complaints, Hearings
	43
	112
	109

	12.  Percent of children referred by Part C prior to age 3, who are found eligible for Part B, and who have an IEP developed and implemented by their third birthdays.
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	81
	254
	254

	
	Dispute Resolution: Complaints, Hearings
	2
	2
	2

	13. Percent of youth aged 16 and above with IEP that includes appropriate measurable postsecondary goals that are annually updated and based upon an age appropriate transition assessment, transition services, including courses of study, that will reasonably enable the student to meet those postsecondary goals, and annual IEP goals related to the student’s transition service needs.
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	544
	60,791 71,728

	60,684 71,669


	
	Dispute Resolution: Complaints, Hearings
	4
	6
	5

	Other areas of noncompliance:
Indicator 15 and monitoring of Individual Education Plans
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	27
	98
	98

	
	Dispute Resolution: Complaints, Hearings


	137
	447
	421

	Other areas of noncompliance:
Assessments, Policies and Personnel
	Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	0
	0
	0

	
	Dispute Resolution: Complaints, Hearings
	72
	276
	266

	Other areas of noncompliance:
Other Services
	 Monitoring Activities:  Self-Assessment/ Local APR, Data Review, Desk Audit, On-Site Visits, or Other
	2
	20
	1

	
	Dispute Resolution: Complaints, Hearings
	15
	17
	16

	Sum the numbers down Column a and Column b
	76,480 87,417
	74,914 86,879

	Percent of noncompliance corrected within one year of identification = 

(column (b) sum divided by column (a) sum) times 100.


	(b) / (a) X 100 =
	97.9 99.4


Corrections carried over from FFY 2010

 In the FFY 2010 APR there were 28 noncompliant findings (identified in 2009–2010) reported as not corrected within one year. These 28 findings were corrected in 2011–2012 and continued compliance verified with a Prong II review of records.  There were 2 noncompliant findings reported in the FFY 2010 from the FFY 2006 period which were not corrected. Since that time those two findings have been corrected.  
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the state did not meet its target that Occurred for FFY 2011 (2011–12):
The overall percentage of noncompliance findings with timely correction within one year of identification decreased from 99.9 percent in 2010–11 to 97.9 99.4 percent in 2011–12. There was an increase in the number of findings from 2009–10 (47,885) to 2010–11 (76,480 87,417). There are a total of 538 findings not corrected within one year, the CDE will continue to work with the districts to correct these findings of noncompliance.  

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for FFY 2011 (2011–12) 

	CONTINUING ACTIVITIES – Indicator 15: General Supervision

	Activities
	Time Lines
	Resources

	Conduct analysis and prepare plans for APR on all general supervision indicator requirements. 
	On-going to 2013
	CDE staff

http://www.cde.ca.gov/sp/se/qa/disproportionality.asp


	Develop and maintain IDEA 2004 information Web page with links to important references and resources on the Reauthorization of the IDEA. This activity constitutes public reporting/data awareness/data utilized to reflect upon practice efforts as part of general supervision obligations under of IDEA 2004.
	On-going to 2013
	CDE/SED staff, Web capability of CDE

Web page 



	Provide staff training for corrective actions, time lines, and sanctions. Incorporate notice of potential sanctions in monitoring correspondence. 
	On-going to 2013
	CDE staff

http://www.cde.ca.gov/sp/se/as/ 

	Recruit candidates and hold civil service examinations to fill unfilled vacancies with new staff, retired annuitants, or visiting educators. This activity is intended to ensure that the CDE maintains an adequate number of qualified staff to support the work and activities (monitoring and enforcement as part of general supervision) of the Special Education Division.
	On-going to 2013
	CDE staff

http://www.cde.ca.gov/sp/se/sr/#srinf 

http://www.cde.ca.gov/re/di/jb/index.asp 



	Continue to update and keep current the interagency agreement with the DDS.
	On-going to 2013
	CDE staff  and DDS

https://www.dds.ca.gov/services/early-start/

	Prepare and maintain a compliance tracking application for use by managers and individual staff, which includes a “tickler” notification system. 
	On-going to 2013
	CDE staff 
http://www.cde.ca.gov/sp/se/sr/#srinf 

http://www.cde.ca.gov/sp/se/ds/ 



	Conduct an analysis of improvement activities by indicator to: 

· relate them more closely with the indicators;

· identify more targeted activities; and

· show the impact of change in data.
	On-going to 2013
	CDE staff, ISES, outside contractors, and  other divisions within the CDE 

http://www.cde.ca.gov/sp/se/sr/ 


	                                                                                                                                           Monitoring Priority:  Effective General Supervision Part B/General Supervision



Indicator 16:  Percent of signed written complaints with reports issued that were resolved within 60-day time line or a time line extended for exceptional circumstances with respect to a particular complaint, or because the parent (or individual or organization) and the public agency agree to extend the time to engage in mediation or other alternative means of dispute resolution, if available in the State. (20 U.S.C. 1416(a)(3)(B))

	Measurement:  Percent = [(1.1(b) + 1.1(c)) divided by 1.1] times 100.



	FFY
	Measurable and Rigorous Target

	2011 

(2011–2012)
	One hundred percent of written complaints resolved within 60-day time line, including a time line extended for exceptional circumstances with respect to a particular complaint.




Actual Target Data for FFY 2011 (2011–12): 
The CDE resolved 100 percent of written complaints within a 60-day time line and extended time lines for exceptional circumstances with respect to a particular complaint.

Calculation:  (765+15/780 = 100 percent)

	Report of Dispute Resolution Under Part B of the Individuals with Disabilities Education Act Complaints, Mediations, Resolution Sessions, and Due Process Hearings

	SECTION A:  Signed, written complaints 

	(1)  Signed, written complaints total
	1039

	          (1.1)  Complaints with reports issued
	780

	                    (a)  Reports with findings
	780

	                    (b)  Reports within time line
	765

	                    (c)  Reports within extended time lines
	15

	          (1.2)  Complaints pending
	0

	                     (a)  Complaint pending a due process hearing
	0

	          (1.3)   Complaints  withdrawn or dismissed         
	259


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the state did not meet its target that Occurred for FFY 2011 (2011–12):
The CDE achieved the target percentage of written complaints resolved within a 60-day time line and extended time lines. This demonstrates maintenance of the 100 percent timely completion rate from the last reporting year FFY 2010 and demonstrates continuous improvement from the two previous reporting periods. 

Each of the five regional Focused Monitoring and Technical Assistance (FMTA) units continue to complete the complaints investigation and corrective action monitoring processes including investigating of allegations of noncompliance, issuing investigatory reports with corrective actions, monitoring of school district completion of corrective actions, and closing the complaint file. The CDE continually monitors each step to ensure timely completion. 

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following activities were implemented and will continue in 2012-13:
	CONTINUING ACTIVITES – Indicator 16: Complaints

	Activity
	Time Lines
	Resources

	Develop an integrated database to proactively identify upcoming corrective actions across all components of the monitoring system. This activity supports the continued effort to calculate and provide valid and reliable data for monitoring and enforcement as part of general supervision.
	On-going to 2013
	CDE staff

http://www.cde.ca.gov/sp/se/ds/ 

	Continue to cross-train for complaint investigations and other monitoring activities to focus on inter-rater reliability and consistency. This activity continues to improve the expertise of CDE staff in monitoring and enforcement as part of general supervision.
	On-going to 2013
	CDE staff http://www.cde.ca.gov/sp/se/as/ 

	Participate in legal rounds with the Legal Audits and Compliance Division on legal issues related to special education legal issues, complaints, and noncompliance. 
	On-going to 2013
	Special Education Division and Legal Audits and Compliance Branch




	                                                                                                                                          Monitoring Priority:  Effective General Supervision Part B / General Supervision



Indicator 17:  Percent of adjudicated due process hearing requests that were adjudicated within the 45-day time line or a time line that is properly extended by the hearing officer at the request of either party or in the case of an expedited hearing, within the required time lines. (20 U.S.C. 1416(a)(3)(B))

	Measurement:  Percent = [(3.2(a) + 3.2(b)) divided by 3.2] times 100.



	FFY
	Measurable and Rigorous Target

	2011 

(2011–2012)
	One hundred percent of due process hearing requests will be fully adjudicated within the 45-day time line or a time line that is properly extended by the hearing officer at the request of either party.




Actual Target Data for FFY 2011 (2011–12):
Of the due process hearing requests, 99.1 percent were fully adjudicated within the 45-day time line or within a time line that was properly extended by the hearing officer at the request of either party.

Calculation:  [(8+105) / 114] *100 = 99.1 percent
Table 17a

Required Federal Data Collection Section C Regarding Hearing Requests from 

Table 7

(See Appendix 1)

	Section C:  Due Process Complaints

	(3) Total number of due process complaints filed
	3114 

	     (3.1) Resolution meetings
	457

	             (a) Written settlement agreements
	56 

	      (3.2) Hearings fully adjudicated
	114 

	             (a) Decisions within time line (including  expedited)
	8 

	             (b) Decisions within extended time line
	105

	      (3.3) Due Process complaints pending
	200 

	      (3.4) Due process complaints withdrawn or dismissed (including resolved without hearing)
	2800


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):
The California did not meet the target of 100 percent in 2011–12 and had a slight decrease from 100% reported FFY 2010. The decrease is seen as an acceptable variance within the two data sets
Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following activities were implemented and will continue in 2012-13
	CONTINUING ACTIVITIES – Indicator 17: Hearings

	Activities
	Time Lines
	Resources

	Obtain accurate and current data on resolution sessions and settlement agreements deriving solely from sessions at school districts with due process fillings during 2011–12. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group



	The OAH will consult with its advisory group in areas such as revisions to the OAH Web site, forms, documents, scheduling procedures, staff training, training materials, parent procedure manual, consumer brochure, outreach to families and students, and proposed revisions to laws and rules.
	On-going to 2013
	CDE staff and contractors 

OAH staff and its advisory group



	Conduct a records review at the OAH as part of the CDE's efforts to implement recommendations of the Bureau of State Audits (BSA) report of 2008–09 to determine how it is handling oversight of the special education hearings and mediation process. This review is part of an on-going monitoring activity, as a result of the BSA report, and constitutes the final review. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group



	Ongoing training that includes utilization of a monitoring system, and letters to districts for staff involved in due process efforts at the OAH. Training sessions are planned through mid-April, 2011. 
	On-going to 2013


	CDE staff and OAH staff and its advisory group




	                                                                                                                                                                                   Monitoring Priority:  Effective General Supervision Part B / General Supervision




Indicator 18:  Percent of hearing requests that went to resolution sessions that were resolved through resolution session settlement agreements. (20 U.S.C. 1416(a)(3)(B))

	Measurement:  Percent = (3.1(a) divided by 3.1) times 100.




	FFY
	Measurable and Rigorous Target

	2011
(2011–12)
	Fifty-five percent of hearing requests that went to resolution sessions were resolved through resolution session settlement agreements.




Actual Target Data for FFY 2011 (2011–12): 

Table 18a

Required Federal Data Collection Section C Regarding Hearing Requests from Table 7

(See Appendix 1)

	Section C:  Due Process Complaints

	(3) Total number of due process complaints filed
	3114 

	     (3.1) Resolution meetings
	457

	             (a) Written settlement agreements
	56 

	      (3.2) Hearings fully adjudicated
	114 

	             (a) Decisions with time line (including  expedited)
	8 

	             (b) Decisions within extended time line
	105

	      (3.3) Due Process complaints pending
	200 

	      (3.4) Due process complaints withdrawn or dismissed (including resolved with out hearing)
	2800


Calculation:  (56/457) *100 = 12.3 percent

Approximately 12.3 percent of hearing requests that went to resolution sessions were resolved through resolution session settlement agreements.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):

California did not meet the established target of 55 percent of hearing requests that go to resolution sessions being resolved through resolution settlement agreements. The actual percentage of hearing requests resolved through resolution session agreements was 12.3 percent. The rate was below the reported rate of 27.3 for FFY 2010. This decrease may be due to fewer number of complaints going to resolution meeting as compared to the previous year.  
California is working with the OAH to improve reporting regarding resolution sessions held by the Local Educational Agencies. We anticipate that this number will increase in FFY 2012, as new reporting procedures, including a new accountability structure, are implemented.

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

The following activities were implemented and will continue in 2012-13:
	CONTINUING ACTIVITES – Indicator 18: Resolutions

	Activities
	Time Lines
	Resources

	Obtain data on resolution sessions and settlement agreements deriving solely from those sessions, directly from school districts with due process filings during 2011–12. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group 

	The OAH will consult with its advisory group in areas such as revisions to the OAH Web site, forms, documents, scheduling procedures, staff training, training materials, parent procedure manual, consumer brochure, outreach to families and students, and proposed revisions to laws and rules. 
	On-going to 2013
	CDE staff and contractors 

OAH staff and its advisory group



	The CDE and the OAH will collaborate to investigate circumstances influencing the decline in resolution sessions resolved through settlement agreements. 
	On-going to 2013
	CDE staff and contractors 

OAH staff and its advisory group



	Conduct records review at the OAH, as part of the CDE's efforts to implement recommendations of the Bureau of State Audits (BSA) report of 2008–09, on how it is handling oversight of the special education hearings and mediation process. This review is part of an on-going monitoring activity, as a result of the BSA report, and constitutes the final review. 
	On-going to 2013
	CDE staff and contractors 

OAH staff and its advisory group



	Utilization of a monitoring system as well as letters to districts, are part of the on-going and required training agenda for staff involved in due process efforts at the OAH. Training sessions are planned through 2012 and 2013. 
	On-going to 2013
	CDE staff and contractors 

OAH staff and its advisory group




	                                                                                                                                                                              Monitoring Priority:  Effective General Supervision Part B / General Supervision




Indicator 19:  Percent of mediations held that resulted in mediation agreements. (20 U.S.C. 1416(a)(3)(B))

	Measurement: Percent = [(2.1(a)(i) + 2.1(b)(i)) divided by 2.1] times 100.



	FFY
	Measurable and Rigorous Target

	2011 

(2011–2012)


	At least 85 percent of mediation conferences will result in mediation agreements.




Actual Target Data for FFY 2011 (2011–12): 

The CDE did not meet the goal of at least 85 percent of mediation conferences will result in mediation agreements. In FFY 2011, 67.2 percent of mediation conferences resulted in mediation agreements.

Calculation:  [(1051+90) /1807] * 100 = 63.1 percent

Table 19a

Required Federal Data Collection Section C Regarding Hearing Requests from Table 7 

(See Appendix 1)

	Section B:  Mediation Requests    

	(2) Total number of mediation request received through all dispute resolution processes 
	3076 

	    (2.1) Mediations held
	1807 

	            (a) Mediations held related to due process complaints
	1677 

	                 (i) Mediation agreements related to due   process complaints
	 1051

	             (b) Mediations held not related to due process complaints
	130 

	                  (i) Mediation agreements not related to due process complaints
	90 

	    (2.2) Mediations pending
	424 

	    (2.3) Mediations withdrawn or not held
	845


Discussion of Improvement Activities Completed and Explanation of Progress or Slippage, if the State did not meet its target that occurred for FFY 2011 (2011–12):

For FFY 2011 California did not meet its target of 85% of mediation conferences that resulted in mediation agreements. In FFY 2011 the 63.1 percent rate is a decrease from the rate of 67.2 percent reported in FFY 2010. The change reflects an increase in the number of mediation held in 2011–2012 and an increase in the number still pending.

Reasons, with Justifications, to Proposed Targets/Improvement Activities/Timelines/ Resources for FFY 2011 (2011–12): 

Improvement Activities for FFY 2011 (2011–12) 

The following activities were implemented and will continue in 2011–12:

	CONTINUING ACTIVITIES – Indicator 19: Mediations

	Activities
	Time Lines
	Resources

	Implement standards for the training of the OAH/contractor staff functioning as mediators. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group 

	Implement standards for the qualifications of the OAH/contractor staff functioning as mediators. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group 

	Implement standards for the supervision of the OAH/contractor staff functioning as mediators. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group 

	The OAH will consult with its advisory group in areas such as revisions to the OAH Web site, forms, documents, scheduling procedures, staff training, training materials, parent procedure manual, consumer brochure, outreach to families and students, and proposed revisions to laws and rules. 
	On-going to 2013
	CDE staff and contractors 

OAH staff and its advisory group

	Conduct training sessions for staff and LEAs on dispute resolution and mediations on an on-going basis. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group 

	Utilization of a monitoring system as well as letters to districts are part of the on-going and required training agenda for staff involved in due process efforts at OAH. 
	On-going to 2013
	CDE staff and OAH staff and its advisory group 



	                                                                                                                                                                              Monitoring Priority:  Effective General Supervision Part B / General Supervision




Indicator 20:  State reported data (618 data and State Performance Plan, Annual Performance Report) are timely and accurate. (20 U.S.C. 1416(a)(3)(B))

	Measurement:  State reported data, including 618 data, State Performance Plan, and Annual Performance Reports, are:
A. Submitted on or before due dates (February 1 for child count, including race and ethnicity, and  placement; November 2 for exiting, discipline, personnel and dispute resolution; and February 1 for Annual Performance Reports and assessment); and
B. Accurate, including covering the correct year and following the correct measurement. 
States are required to use the “Indicator 20 State Reported Data Rubric” for reporting data for this indicator (see Attachment 1).



	FFY
	Measurable and Rigorous Target

	2011 

(2011–12)
	20A. One hundred percent of state-reported data, including 618 data and SPP/APRs, are submitted on time and are accurate. 

20B. One hundred percent of the SELPAs will submit accurate data to CDE in a timely manner.




Actual Target Data for FFY 2011 (2011–12) 

The overall percentage for Indicator 20A is 99.56 percent (see Attachment 1: Indicator 20 State Reported Data Rubric). The State did not meet the target of 100 percent.
The percentage for Indicator 20B is 97.4 percent of SELPAs submitted and certified accurate data in a timely manner. The State did not meet the target of 100 percent.
Data Timeliness: The CDE submitted all required IDEA-related data through two systems: 1) The Education Data Exchange Network (EDEN); and 2) The OSEP’s Data Analysis System (DANS). One report was late. Table 20a depicts due dates and submission dates for each of the federal data tables. 
Table 20a

Submission Dates for 2011 (2011–12): 618 Data Reports: 

Indicator 20a – State Reported Data and Reports

	
	Due Date
	Submission Date
	On Time

	Table 1
	February 1, 2012
	February 1, 2012
	Yes

	Table 2
	November 2, 2012
	October 31 , 2012
	Yes

	Table 3
	February 1, 2012
	February 1 2012
	Yes

	Table 4
	November 2, 2012
	October 13 , 2012
	Yes

	Table 5
	November 2, 2012
	October 31 , 2012
	Yes

	Table 6
	February 1, 2012
	February 1, 2012
	Yes

	Table 7
	November 2, 2012
	October 31, 2012
	Yes


Data Accuracy: The data collection software for the State, CASEMIS, includes data edits and logical checks in the verification process to ensure data accuracy. In addition, the CASEMIS program provides reports during the verification process that identifies further potential discrepancies that cannot be detected using logical data edits and checks. 

The CDE staff collected and reviewed potential anomaly data from SELPAs. The CDE staff also reviewed and evaluated data submitted in any modified CASEMIS data fields. No data needed to be resubmitted to the OSEP or Education Data Exchange Network (EDEN) due to inaccurate data.

Explanation of Progress or Slippage 

The CDE conducted a number of improvement activities in 2011–12. Training regarding the CASEMIS data collection, the State Performance Plan, compliance determinations and disproportionality were conducted on-site at SELPA directors’ meetings and via Webinars. The CDE modified the data collection parameters to conform to changes in the 618 data collection and guidance provided by the OSEP. The CDE modified its technical assistance guide and CASEMIS software to update the data collection, improve error trapping, and enhance the accountability tools. 

The Statewide data reporting improved from 2010–11 (95.24%) to 2011–12 (97.83%).
Improvement Activities for FFY 2011 (2011–12) 

	CONTINUING ACTIVITIES – Indicator 20: State Reported Data

	Activities
	Time Lines
	Resources and Type

	Modify validation codes and develop prototype reports. This activity supports general IDEA 2004 requirements.
	On-going to 2013
	CDE staff in collaboration with Accountability and Data Management

http://www.cde.ca.gov/sp/se/ds/

	Provide statewide CASEMIS training. This activity supports data collection through CASEMIS and provides training and technical assistance.
	On-going to 2013
	CDE staff, SELPAs, LEAs

http://www.cde.ca.gov/sp/se/ds/
Archived Training



	Provide on-going technical assistance to ensure reliable and accurate submission of data. This activity supports data collection through CASEMIS and provides training and technical assistance.
	On-going to 2013
	CDE staff http://www.cde.ca.gov/sp/se/ds/

	Improve and expand anomaly analysis and reporting. This activity supports general IDEA 2004 requirements.
	On-going to 2013
	CDE staff http://www.cde.ca.gov/sp/se/ds/

	Participation, development, implementation, and monitoring of HQTs under the ESEA and the IDEA 2004, to reflect practice and compliance.
	On-going to 2013
	Professional development 

http://www.cde.ca.gov/nclb/sr/tq/index.asp 

	Provide increased technical assistance regarding data entry particularly for data fields concerning referral, assessment, IEP, and entry dates.
	On-going to 2013
	CDE staff, Archived Training



	Work with SELPAs/LEAs to ensure comprehensive use of valid school codes and unique student identifiers (Statewide Student Identifiers (SSID)), to reflect practice and compliance.
	On-going to 2013
	CDE staff and contractors, Archived Training




Attachment 1: Part B Indicator 20: State Reported Data Rubric
	SPP/APR Data - Indicator 20
	
	

	APR Indicator
	Valid and Reliable
	Correct Calculation
	Total
	
	

	1
	1
	 
	1
	
	

	2
	1
	 
	1
	
	

	3A
	1
	1
	2
	
	

	3B
	1
	1
	2
	
	

	3C
	1
	1
	2
	
	

	4A
	1
	1
	2
	
	

	4B
	1 0
	1
	2 1
	
	

	5
	1
	1
	2
	
	

	7
	1
	1
	2
	
	

	8
	1
	1
	2
	
	

	9
	1
	1
	2
	
	

	10
	1
	1
	2
	
	

	11
	1
	1
	2
	
	

	12
	1
	1
	2
	
	

	13
	1
	1
	2
	
	

	14
	1
	1
	2
	
	

	15
	1 0
	1
	2 1
	
	

	16
	1
	1
	2
	
	

	17
	1
	1
	2
	
	

	18
	1
	1
	2
	
	

	19
	1
	1
	2
	
	

	 
	 
	Subtotal
	40 36
	
	

	APR Score Calculation
	Timely Submission Points - If the FFY 2010 APR was submitted on-time, place the number 5 in the cell on the right.
	5
	
	

	
	Grand Total - (Sum of subtotal and Timely Submission Points) =
	45.00 41.00
	
	


	618 Data - Indicator 20

	Table
	Timely
	Complete Data
	Passed Edit Check
	Responded to Data Note Requests
	Total

	Table 1 -  Child Count
Due Date: 2/1/12
	1
	1
	1
	NA 1
	 4

	Table 2 -  Personnel
Due Date: 11/2/12
	1
	1
	1
	1 NA
	 3

	Table 3 -  Ed. Environments
Due Date: 2/1/12
	1
	1
	1
	1
	4

	Table 4 -  Exiting
Due Date: 11/2/12
	1
	1
	1
	1 NA
	3

	Table 5 -  Discipline
Due Date: 11/2/12
	1
	1
	1 0
	NA
	2

	Table 6 -  State Assessment
Due Date: 2/1/12
	         0
	1 NA
	1 NA
	NA
	1

	Table 7 -  Dispute Resolution
Due Date: 11/2/12
	1
	1
	1
	1 NA
	3

	Table 8- MOE/CEIS

Due Date: 5/1/12
	1
	1
	NA
	NA
	2

	 
	 
	 
	 
	Subtotal
	22

	618 Score Calculation
	Grand Total (Subtotal X 2.143) = 
	 
	41.13

	Indicator #20 Calculation
	

	A. APR Grand Total
	41.00
	

	B. 618 Grand Total
	41.13
	

	C. APR Grand Total (A) + 618 Grand Total (B) =
	82.13
	

	Total N/A in APR
	0
	

	Total N/A in 618
	NA
	

	Base
	86.00
	

	D. Subtotal (C divided by Base*) =
	0.955
	

	E. Indicator Score (Subtotal D x 100) =
	95.50
	

	* Note any cell marked as N/A will decrease the denominator by 1 for APR and 2.143 for 618
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