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Schedule of Meeting Location

Tuesday, September 18, 2007
8:30 a.m. Pacific Time ±

STATE BOARD OF EDUCATION
Closed Session – IF NECESSARY 
(The public may not attend.)

California Department of Education
1430 N Street, Room 1101
Sacramento, California
916-319-0827

The Closed Session (1) may commence earlier than 8:30 a.m.; (2) may begin at or before 8:30 a.m., be recessed, and then be
reconvened later in the day; or (3) may commence later than 8:30 a.m.

CLOSED SESSION AGENDA

Conference with Legal Counsel – Existing Litigation: Under Government Code sections 11126(e)(1) and (e)(2)(A), the State Board
of Education hereby provides public notice that some or all of the pending litigation which follows will be considered and acted upon
in closed session:

California Parents for the Equalization of Educational Materials v. California State Board of Education, et al. U.S. Eastern
District of California, Case No.  2:06-CV-00532-FCD-KJM
Californians for Justice Education Fund v. State Board of Education, et. al., Alameda County Superior Court Case No.
RG06265395
Centinela Valley Union High School District v. State Board of Education, et al., Los Angeles Superior Court, Case No.
BS093483



Coachella Valley Unified School District, et.al., v. State of California, et.al. Case No. CPF-05-505334
Emma C., et al. v. Delaine Eastin, et al., United States District Court, Northern District of California, Case No. C 96 4179
EMS-BP, LLC, Options for Youth Burbank, Inc. et al. v. California Department of Education, et al., Sacramento County
Superior Court, Case No. 03CS01078 / 03CS01079 and related appeal
Hindu American Foundation, et al., v. California State Board of Education, et al., Sacramento Superior Court Case No.
06CS00386
Houston, et al. v. Unknown US Employees, et al., U.S. District Court, Southern District, Case No. 06CV1285-IEG(AJB)
K.C. et al. v. Jack O’Connell, et al., U.S. District Court, Northern District of California, Case No. C 05 4077 MMC
Kidd, et al.,  v. California Department of Education, et al., Alameda Superior Court Case No. 2002049636
Opportunity for Learning – PB, LLC; Opportunities for Learning – C, LLC, and Opportunities for Learning WSH, LLC Notice
of Appeal Before the Education Audit Appeals Panel
Options for Youth, et al., v. California Department of Education, et al., Los Angeles Superior Court Case No. BC 347454
Options of Youth, - Burbank, Inc., San Gabriel, Inc., Upland, Inc., and Victor Valley  Notice of Appeal Before the Education
Audit Appeals Panel, OAH #2006100966
Porter, et al., v. Manhattan Beach Unified School District, et al., United States District Court, Central District, Case No. CV-
00-08402
Preskar, et al. v. The United States of America, et al., United States District Court, Eastern District, Case No. 2:07-CV-
00874-GEB-EFB
Roxanne Serna, et al., v. Delaine Eastin, State Superintendent of Public Instruction, et al., Los Angles County Superior
Court, Case No. BC174282
Valenzuela, et al., v. Jack O’Connell, et al., Alameda Superior Court, Case No. JCCP 4468
Case Name Unspecified: Disclosure of case names would jeopardize existing settlement negotiations

Conference with Legal Counsel – Anticipated Litigation:  Under Government Code sections 11126(e)(1) and (e)(2)(B), the State
Board of Education hereby provides public notice that it may meet in closed session to decide whether there is a significant
exposure to litigation, and to consider and act in connection with matters for which there is a significant exposure to litigation. 
Under Government Code sections 11126(e)(1) and (e)(2)(C), the State Board of Education hereby provides public notice that it may
meet in closed session to decide to initiate litigation and to consider and act in connection with litigation it has decided to initiate.

Under Government Code Section 11126(c)(14), the State Board of Education hereby provides public notice that it may meet in
closed session to review and discuss the actual content of pupil achievement tests (including, but not limited to, the High School
Exit Exam) that have been submitted for State Board approval and/or approved by the State Board.

Under Government Code Section 11126(a), the State Board of Education hereby provides public notice that it may meet in closed
session regarding the appointment, employment, evaluation of performance, or dismissal of public employees, or a complaint or
charge against public employees. Public employees include persons exempt from civil service under Article VII, Section 4(e) of the
California Constitution.

Schedule of Meeting Location

Tuesday, September 18, 2007
8:30 a.m. Pacific Time ± (Upon Adjournment of Closed
Session, if held)

 

California Department of Education
1430 N Street, Room 1101
Sacramento, California
916-319-0827

Please see the detailed agenda for more information about the items to be considered and acted upon. The public is welcome.

Schedule of Meeting Location

Wednesday, September 19 , 2007
8:00 a.m. Pacific Time ±

STATE BOARD OF EDUCATION
Closed Session - IF NECESSARY
(The public may not attend.)

California Department of Education
1430 N Street, Room 1101
Sacramento, California
916-319-0827



Please see Closed Session Agenda above.  The Closed Session (1) may commence earlier than 8:00 a.m.; (2) may begin at or
before 8:00 a.m., be recessed, and then be reconvened later in the day; or (3) may commence later than 8:00 a.m.

Schedule of Meeting Location

Wednesday, September 19 , 2007
8:00 a.m. ± Pacific Time (Upon Adjournment of Closed
Session, if held)

STATE BOARD OF EDUCATION
Public Session

California Department of Education
1430 N Street, Room 1101
Sacramento, California
916-319-0827

Please see the detailed agenda for more information about the items to be considered and acted upon. The public is welcome.

ALL TIMES ARE APPROXIMATE AND ARE PROVIDED FOR CONVENIENCE ONLY
ALL ITEMS MAY BE RE-ORDERED TO BE HEARD

ON ANY DAY OF THE NOTICED MEETING
THE ORDER OF BUSINESS MAY BE CHANGED WITHOUT NOTICE

Persons wishing to address the State Board of Education on a subject to be considered at this meeting, including any matter that
may be designated for public hearing, are asked, but not required, to notify the State Board of Education Office (see telephone/fax
numbers below) by noon of the third working day before the scheduled meeting/hearing, stating the subject they wish to address,
the organization they represent (if any), and the nature of their testimony. Time is set aside for individuals so desiring to speak on
any topic NOT otherwise on the agenda (please see the detailed agenda for the Public Session). In all cases, the presiding officer
reserves the right to impose time limits on presentations as may be necessary to ensure that the agenda is completed.

REASONABLE ACCOMMODATION FOR ANY INDIVIDUAL WITH A DISABILITY

Pursuant to the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990, any individual with a disability who
requires reasonable accommodation to attend or participate in a meeting or function of the California State Board of Education
(SBE), may request assistance by contacting the SBE Office, 1430 N Street, Room 5111, Sacramento, CA, 95814; telephone, 916-
319-0827; fax, 916-319-0175.

California State Board of Education

Full Board
Agenda

Public Session
September 18-19, 2007

Tuesday, September 18, 2007 - 8:3 0 a.m. Pacific Time ± 
(Upon adjournment of Closed Session if held)
California Department of Education 
1430 N Street, Room 1101
Sacramento, California

Call to Order

Salute to the Flag

CLOSED SESSION

Approval of Minutes from July, 2007

Communications



Announcements

REPORT OF THE SUPERINTENDENT

SPECIAL PRESENTATIONS
Public notice is hereby given that special presentations for informational purposes may take place during this session.

NOTE:  Items not heard or completed on September 18, 2007, may be carried over to September 19, 2007.

Agenda Items

Item 1 (DOC; 152KB; 3pp.)

Subject: STATE BOARD PROJECTS AND PRIORITIES.

Including, but not limited to, future meeting plans; agenda items; State Board office budget, staffing, appointments, and direction to
staff; declaratory and commendatory resolutions; update on litigation; bylaw review and revision; Board Liaison Reports; and other
matters of interest.

Type of Action:  Action, Information

Item 2 (DOC; 58KB; 1pp.)

Subject: PUBLIC COMMENT. 

Public comment is invited on any matter not included on the printed agenda. Depending on the number of individuals wishing to
address the State Board, the presiding officer may establish specific time limits on presentations.

Type of Action:  Information

Item 3 (DOC; 158KB; 18pp.)

Subject: Legislative update, including, but not limited to information on legislation from the 2007-08 session.

Type of Action: Action, Information

Item 4 (DOC; 6135KB; 24pp.)

Subject: California High School Exit Examination (CAHSEE): Update Including, but not limited to program update on the 2006-07
test administrations and the release of summary test results.

Type of Action: Action, Information

Item 5 (DOC; 471KB; 13pp.)

Subject: Standardized Testing and Reporting (STAR) Program: Report of the 2007 Results

Type of Action: Action, Information

Item 6 (DOC; 2615KB; 13pp.)

Subject: Accountability Progress Reporting System: Report of the 2007 Results from the Academic Performance Index, Adequate
Yearly Progress, and Program Improvement Reports.

Type of Action: Action, Information

Item 7 (DOC; 73KB; 3pp.)

Subject: U.S. Department of Education Peer Review of Standards and Assessment: Results of Peer Review

Type of Action: Action, Information



Item 7 Attachment 1 (PDF; 874KB; 3pp.) 
Accessible Alternative Version of Item 7 Attachment 1
Item 7 Attachment 2 (PDF; 261KB; 1p.)
Item 7 Attachment 3 (PDF; 288KB; 7pp.)
Item 7 SBE Commentary (DOC; 62KB; 5pp.)
Item 7 Addendum (DOC; 212KB; 30pp.)
Item 7 Addendum Attachment 5 (PDF; 624KB; 19pp.)
Item 7 Subcommitte Report (DOC; 54KB; 3pp.)

Item 8 (DOC; 79KB; 4pp.)

Subject: No Child Left Behind Act of 2001: Update on Issues Related to California’s Assignment of Sanctions for Local Educational
Agencies in Program Improvement Corrective Action

Type of Action: Action, Information

Item 8 Addendum (DOC; 36KB; 1pp.)
Item 8 Addendum Attachment 1 (XLS; 33KB; 4pp.)

Item 9 (DOC; 468KB; 6pp.)

Subject: No Child Left Behind (NCLB) Act of 2001: Approve Adjustments to Title III Accountability Targets.

Type of Action: Action, Information,

Item 10 (DOC; 160KB; 4pp.)

Subject: No Child Left Behind Act of 2001, Highly Qualified Teachers: Approve Commencement of 15-Day Comment Period for
Proposed Changes to Proposed Title 5 Regulations Section 6100 and 6104-6105.

Type of Action: Action, Information

Item Addendum 10 (DOC; 113KB; 14pp.)
Item 10 Attachment 1 (DOC; 50KB; 8pp.)

Item 11 (DOC; 76KB; 5pp.)

Subject:  Update on issues related to California’s implementation of No Child Left Behind and other federal programs

Type of Action:  Action, Information

Item 12 (DOC; 639KB; 87pp.)

Subject: Facilities for Charter Schools (Proposition 39): Approve Commencement of 15-Day Comment Period for Proposed
Changes to Proposed Title 5 Regulations

Type of Action: Action, Information

*** Public Hearings ***

A Public Hearing on the following agenda items will commence no earlier than 12:00 p.m. on September 18, 2007.  The Public
Hearings will be held as close to 12:00 p.m. as the business of the State Board permits.

Item 13 (DOC; 6615KB; 223pp.)

Subject: Petition by the Micro-Enterprise Charter Academy to Establish a Charter School under the Oversight of the State Board of
Education: Hold Public Hearing and Approve.

Type of Action: Action, Information, Public Hearing



Item 14 (DOC; 66KB; 3pp.)

Subject: Petition by Lifeline Education Charter School to Establish a Charter School under the Oversight of the State Board of
Education: Hold Public Hearing and Deny

Type of Action: Action, Information, Public Hearing

Item 14 Attachment 1 (DOC; 313KB; 28pp.)
Item 14 Attachment 2 (DOC; 1030KB; 122pp.)
Item 14 Attachment 3 (DOC; 47KB; 6pp.)
Item 14 Attachment 4 (DOC; 20620KB; 253pp.)

***END OF PUBLIC HEARINGS***

Item 15 (DOC; 201KB; 3pp.)

Subject: Space Exploration Academy and Junior Space Exploration Academy Revocation Appeals: Uphold the Revocation
Decisions.

Type of Action: Action, Information

Item 15 Attachment 1 (PDF; 2081KB; 50pp.) (Coming Soon)
Item 15 Attachment 2 (PDF; 17373KB; 494pp.) (Coming Soon)
Item 15 Attachment 3 (PDF; 1951KB; 47pp.) (Coming Soon)
Item 15 Attachment 4 (PDF; 19201KB; 524pp.) (Coming Soon)

Item 16 (DOC; 355KB; 26pp.)

Subject: Ridgecrest Charter School: Approve Notice to Cure

Type of Action: Action, Information

Item 16 Addendum (DOC; 47KB; 2pp.)

Item 17 (DOC; 92KB; 3pp.)

Subject: State Board of Education-Approved Charter Schools: Update

Type of Action: Action, Information

Item 18 (DOC; 137KB; 13pp.)

Subject: Child Nutrition Programs: Food and Beverage Requirements Outside of the Federal School Meal Programs - Approve
Commencement of the Rulemaking Process for Amendments to Title 5, Sections 15575 - 15578.

Type of Action: Action, Information

Item 18 Addendum (DOC; 36KB; 4pp.)

Item 19 (DOC; 81KB; 5pp.)

Subject: Educational Interpreters for Pupils Who are Deaf or Hard of Hearing – Adopt Proposed Title 5 Regulations Section
3051.16 and Section 3065.

Type of Action: Action, Information

Item 19 Attachment 2 (DOC; 38KB; 4pp.)

Item 20 (DOC; 863KB; 48pp.)

Subject: Chief Business Officer Training Program – Interim Report to the Legislature



Type of Action: Action, Information

Item 21 (DOC; 200KB; 18pp.)

Subject: Appeal by chief petitioners from a decision of the Placer County Committee on School District Organization to disapprove
a petition to transfer territory from the Western Placer Unified School District to the Loomis Union Elementary School District,
Newcastle Elementary School District, and Placer Union High School District in Placer County

Type of Action: Action, Information

Item 22 (DOC; 52KB; 1pp.)

Subject: K-8 Instructional Materials and the Adoption Process

Type of Action: Action, Information

Item 22 Attachment 1 (PPT; 201KB; 11 Slides)
Accessible Alternative Version of Item 22 Attachment 1
Item 22 SBE Staff Commentary (DOC; 108KB; 11pp.)

***ADJOURNMENT OF DAY’S SESSION***

Wednesday, September 19, 2007 – 8:00 a.m.± Pacific Time

(Upon adjournment of Closed Session if held)

California Department of Education
1430 N Street, Room 1101
Sacramento, California

Call to Order

Salute to the Flag

REPORT OF THE SUPERINTENDENT (unless presented on the preceding day)

ITEMS DEFERRED FROM PRECEDING DAY:
Any matters deferred from the previous day’s session may be considered.

Proposed Consent Calendar – Items 23 – 35 

Agenda Items

Item 23 (DOC; 2362KB; 48pp.)

Subject: Consolidated Applications 2007-08: Approval

Type of Action: Action, Information

Item 24 (DOC; 136KB; 5pp.)

Subject: California High School Exit Examination (CAHSEE): Review local educational agency failure to grant diplomas for certain
students under California Education Code Section 60852.4

Type of Action: Action, Information

Item 25 (DOC; 60KB; 1pp.)

Subject: No Child Left Behind Act of 2001: Approve Local Educational Agency Plans, Title 1, Section 1112

Type of Action: Action, Information



Item 25 Addendum (DOC; 41KB; 1pp.)

Item 26 (DOC; 78KB; 2pp.)

Subject: No Child Left Behind Act of 2001: Approve Additional Supplemental Educational Services Providers for 2007-09

Type of Action: Action, Information

Item 27 (DOC; 101KB; 5pp.)

Subject: Implementation of Assembly Bill 1802, Chapter 79, Statutes of 2006: Approve Release of Funds for Supplemental
Materials for English Learners

Type of Action: Action, Information

Item 28 (DOC; 110KB; 5pp.)

Subject: Mathematics and Reading Professional Development Program, Senate Bill 472 (Chapter 524, Statutes of 2006): Approve
Reimbursement Requests from Local Educational Agencies.

Type of Action: Action, Information

Item 29 (DOC; 58KB; 2pp.)

Subject: Mathematics and Reading Professional Development Program, Senate Bill 472 (Chapter 524, Statutes of 2006): Approval
of Training Providers and Training Curricula

Type of Action: Action, Information

Item 30 (DOC; 298KB; 27pp.)

Subject:  Gifted and Talented Education: Approval of Applications for Funding from Local Educational Agencies

Type of Action: Action, Information

Item 31 (DOC; 79KB; 7pp.)

Subject: Immediate Intervention/Underperforming Schools Program and the High Priority Schools Grant Program: Proposed
Intervention for Cohort(s) 1-3 Immediate Intervention/Underperforming Schools Program Schools and Cohort 1 High Priority
Schools Grant Program Schools that Failed to Show Significant Growth

Type of Action: Action, Information

Item 31 Addendum (DOC; 142KB; 4pp.)

Item 32 (DOC; 61KB; 2pp.)

Subject: Immediate Intervention/Underperforming Schools Program and High Priority Schools Grant Program: School Assistance
and Intervention Team: Approval of Expenditure Plan to Support School Assistance and Intervention Team Activities and Corrective
Actions in State-Monitored Schools

Type of Action: Action, Information

Item 32 Addendum (DOC; 42KB; 2pp.)
Item 32 Addendum Attachment 1 (DOC; 36KB; 1pp.)
Item 32 Addendum Attachment 2 (DOC; 33KB; 1pp.)

Item 33 (DOC; 58KB; 2pp.)

Subject: Assignment of Numbers for Charter School Petitions



Type of Action: Action, Information

Item 33 Addendum (DOC; 56KB; 2pp.)

Item 34 (DOC; 55KB; 2pp.)

Subject: Public Charter Schools Grant Program (PCSGP): Approve the List of Recommended PCSGP Planning and
Implementation Grant Awardees

Type of Action: Action, Information

Item 34 Addendum (DOC; 51KB; 2pp.)

Item 35 (DOC; 67KB; 4pp.)

Subject: State Instructional Materials Fund – Approve Tentative Encumbrances and Allocations for Fiscal Year 2007-08

Type of Action: Action, Information

Item 36 (DOC; 122KB; 11pp.)

Subject: Independent Statewide Evaluation of After School Programs: Final Recommendations from the Advisory Committee on
Before and After School Programs.

Type of Action: Action, Information

Item 37 (DOC; 512KB; 78pp.)

Subject: Mathematics and Reading Professional Development Program, Senate Bill 472, (Chapter 524, Statutes of 2006): Adopt
Proposed Title 5 Regulations

Type of Action: Action, Information

Item 38 (DOC; 74KB; 3pp.)

Subject: Request for Approval of Yuba County Special Education Local Plan

Type of Action: Action, Information

Item 39 (DOC; 83KB; 2pp.)

Subject: Adoption of Kindergarten Through Grade Eight Instructional Materials: Approve Commencement of 15 Day Public
Comment Period for Proposed Changes to Proposed Title 5 Regulations, Sections 9510-9530

Type of Action: Action, Information

Item 39 Addendum (DOC; 514KB; 44pp.)

Item 40 (DOC; 601KB; 21pp.)

Subject: Standardized Testing and Reporting (STAR) Program: Standards-based Tests in Spanish (STS) Blueprints for Grades
Eight through Eleven

Type of Action: Action, Information

Item 41 (DOC; 576KB; 26pp.)

Subject: Standardized Testing and Reporting (STAR) Program: California Modified Assessment (CMA) Blueprints



Type of Action: Action, Information

Item 42 (DOC; 110KB; 5pp.)

Subject:  Standardized Testing and Reporting (STAR) Program:
California Modified Assessment (CMA) Participation Criteria

Item 43 (DOC; 87KB; 2pp.)

Subject:  Standardized Testing and Reporting (STAR) Program: Update including, but not limited to, Program Update

Type of Action:  Action, Information

Item 44 (DOC; 63KB; 2pp.)

Subject:  California English Language Development Test (CELDT): Update including, but not limited to, Program Update

Type of Action:  Action, Information

Item 45 (DOC; 63KB; 2pp.)

Subject:  Discussion of the CA State Board of Education’s English Learner Advisory Committee (ELAC)

Type of Action: Action, Information

WAIVER REQUEST CONSENT ITEMS

The following agenda items include waivers and other administrative matters that California Department of Education (CDE) staff
have identified as having no opposition and presenting no new or unusual issues requiring the State Board’s attention.

CARL D. PERKINS CAREER AND TECHNICAL EDUCATION IMPROVENT ACT

Item WC-1 (DOC; 67KB; 3pp.)

Subject: Request by Warner Unified School District for a renewal waiver of Section 131(c)(1) of the Carl D. Perkins Career and
Technical Education Improvement Act of 2006 (Public Law 109-270).
Waiver Number: Fed-4-2007 (Recommended for APPROVAL)

Type of Action: Action

PHYSICAL EDUCATION (block schedules)

Item WC-2 (DOC; 77KB; 4pp.)

Subject: Request by San Luis Coastal Unified School District to waive portions of Education Code (EC) Section 51222(a), related
to the statutory minimum of 400 minutes of physical education required each ten school days for students in grades nine through
twelve in order to implement a trimester block schedule at San Luis Obispo High School.
Waiver Number: 52-4-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item WC-3 (DOC; 78KB; 4pp.)

Subject: Request by Santa Barbara School District to waive portions of Education Code (EC) Section 51222(a), related to the
statutory minimum of 400 minutes of physical education required each ten days for grades ten through twelve in order to implement
a four by four block schedule at San Marcos High School.
Waiver Number: 10-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action



Item WC-4 (DOC; 76KB; 4pp.)

Subject: Request by Santa Maria Joint Union High School District for a renewal to waive portions of Education Code (EC) Section
51222(a), related to the statutory minimum of 400 minutes of physical education required each ten days for grades nine through
twelve in order to implement a four by four block schedule at Santa Maria High School and Pioneer Valley High School.
Waiver Number: 11-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item WC-5 (DOC; 74KB; 3pp.)

Subject: Request by Lake Tahoe Unified School District for a renewal to waive portions of Education Code (EC) Section 51222(a),
related to the statutory minimum of 400 minutes of physical education required each ten days for grades nine through twelve in
order to implement a four by four block schedule at South Tahoe High School.
Waiver Number: 47-4-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item WC-6 (DOC; 75KB; 3pp.)

Subject: Request by El Dorado Union High School District to waive portions of Education Code (EC) Section 51222(a), related to
the statutory minimum of 400 minutes of physical education required each ten school days for students in grades nine through
twelve in order to implement a four by four block schedule at Union Mine High School.
Waiver Number: 16-5-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item WC-7 (DOC; 84KB; 4pp.)

Subject: Request by Elk Grove Unified School District to waive portions of Education Code (EC) Section 51222(a), related to the
statutory minimum of 400 minutes of physical education required each ten school days for students in grades nine through twelve
in order to implement a modified four by four block schedule at Franklin High School, Laguna Creek High School, Sheldon High
School, Monterey Trail High School, Toby Johnson Middle School, T.R. Smedberg Middle School, and Edward Harris Middle
School.
Waiver Number: 9-5-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

SAFE AND DRUG FREE

Item WC-8 (DOC; 72KB; 3pp.)

Subject: Request by Covina-Valley Unified School District to waive No Child Left Behind Act (NCLB); Title IV, Part A, Section
4115(a)(1)(c) to use Safe an Drug Free Schools and Communities funds to support the cost of The Great Body Shop, a
Comprehensive Health, Substance Abuse, Violence Prevention Program prekindergarten to eighth grade.
Waiver Number: Fed-5-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

SCHOOL SITE COUNCIL (shared by multiple schools)

Item WC-9 (DOC; 60KB; 2pp.)

Subject: Request by River Delta Unified School District under the authority of Education Code (EC) Section 52863 for a waiver of
EC Section 52852, allowing one joint school site council to function for two small schools, Clarksburg Middle School and Delta High
School.
Waiver Number: 6-7-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

WAIVER REQUEST NON-CONSENT ITEMS



The following agenda items include waivers and other administrative matters that CDE staff have identified as having opposition,
being recommended for denial, or presenting new or unusual issues that should be considered by the State Board. On a case by
case basis public testimony may be considered regarding the item, subject to the limits set by the Board President or the
President’s designee; and action different from that recommended by CDE staff may be taken.

ALGEBRA l (students with disabilities)

Item W-1 (DOC; 64KB; 3pp.)

Subject: Request by Los Gatos-Saratoga Joint Union High School to waive Education Code (EC) Section 51224.5(b), the
requirement that all students graduating in the 2006-07 school year be required to complete a course in Algebra I (or equivalent) to
be given a diploma of graduation for one special education student based on EC Section 56101, the special education waiver
authority.
Waiver Number: 5-7-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

COMMUNITY DAY SCHOOL (commingling)

Item W-2 (DOC; 66KB; 3pp.)

Subject: Request by Madera County Office of Education for a waiver of portions of Education Code (EC) sections 48660 and
48916.1(d) to permit a community day school (CDS) to serve students in grades 4-6 with students in grades 7-8.
Waiver Number: 9-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item W-3 (DOC; 67KB; 3pp.)

Subject: Request by  Dixon Unified School District for a waiver of portions of California Education Code (EC) sections 48660 and
48916.1(d) to permit a community day school (CDS) to serve students in grades 4-6 with students in grades 7-8. 
Waiver Number: 2-8-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

EDUCATIONAL INTERPRETERS CERTIFICATION

Item W-4 (DOC; 72KB; 3pp.)

Subject: Request by Imperial County Office of Education to waive California Code of Regulations (CCR), Title 5, Section
3051.16(b)(1), the requirement that educational interpreters for deaf and hard of hearing pupils must be certified as of January 1,
2007. Would allow four interpreters to continue to provide services to students for 18 months under a remediation plan to complete
the minimum qualifications as set by CCR, Title 5, Section 3051.16(b)(1).
Waiver Number: 15-6-2007, 17-6-2007, 18-6-2007, 19-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item W-4 Addendum (DOC; 36KB; 1pp.)

Item W-5 (DOC; 70KB; 3pp.)

Subject: Request by Los Angeles County Office of Education to waive California Code of Regulations (CCR), Title 5, Section
3051.16(b)(1), the requirement that educational interpreters for deaf and hard of hearing pupils must be certified as of January 1,
2007. Would allow one interpreter to continue to provide services to a student for 18 months under a remediation plan to complete
the minimum qualifications as set by CCR, Title 5, Section 3051.16(b)(1).
Waiver Number: 2-7-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

FILL VACANCY ON THE COUNTY COMMITTEE



Item W-6 (DOC; 71KB; 3pp.)

Subject: Request by the Los Angeles County Office of Education to waive California Education Code (EC) Section 4006(c)(2), the
requirement to fill a vacancy on the County Committee on School District Organization and the 70-day time period the county
superintendent is required to fill the vacancy by his or her appointment.
Waiver Number: 7-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

INSTRUCTIONAL MATERIALS (24 month rule)

Item W-7 (DOC; 68KB; 3pp.)

Subject: Request by Davis Joint Unified School District under the authority of Education Code (EC) Section 60422(c) to waive EC
Section 60422(a), the “24 month rule”, for purchase of instructional materials after the adoption of a new list by the State Board of
Education. Request is to delay the adoption of materials in history–social science (K–5 only) for 12 additional months for one
school only.
Waiver Number: 3-7-2007 (Recommended for APPROVAL)

Type of Action: Action

INSTRUCTIONAL TIME PENALTY

Item W-8 (DOC; 79KB; 4pp.)

Subject: Request by Lowell Joint School District to waive Education Code (EC) Section 46202(b) for failing to the make up
instructional minutes (876 per year) as required by Waiver #10-1-2005-W-14, approved by the State Board of Education in March
2005 (regarding the 2003-04 audit finding). In 2005-06, Rancho-Starbuck Intermediate School had a shortfall of 220 minutes for
students in grades 7-8 in the 2005-06 fiscal year, the first year of the required make-up. 
Waiver Number: 39-4-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item W-9 (DOC; 79KB; 5pp.)

Subject: Request by Oakland Unified School District to waive Education Code (EC) Section 46201(d), the Longer Day Incentive
Program audit penalty for offering less instructional time in the 2003-2004 fiscal year than the minimum requirements at:

Stonehurst School in kindergarten (shortfall of 250 minutes); Whittier School in kindergarten (shortfall of 2660 minutes); Melrose
Leadership Academy in grades 6-8 (shortfall of 6,180 minutes); Grass Valley School in grades 4-5 (shortfall of 160 minutes); and
Washington Elementary School in grades 4-5 (shortfall of 490 minutes). The district also requests a waiver of EC 46200(c) the
requirement than a school provide a minimum of 180 school days for Washington Elementary School grades 4-5 (2 days short).
Waiver Number: 4-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

Item W-9 Attachment 1 (DOC; 122KB; 7pp.)

Item W-10 (DOC; 75KB; 4pp.)

Subject: Request by Pacific Collegiate Charter School under the authority of Education Code (EC) Section 47612.6 to waive the
fiscal penalties assessed under EC 47612.5(c) for offering less instructional time in the 2005-2006 fiscal year than the minimum
requirements for charter schools set by EC 77612.5(a)(D) for students in grades 9-12, shortfall of 917 minutes that year.
Waiver Number: 8-6-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

INSTRUCTIONAL MATERIALS SUFFICIENCY (EC 60119 Audit Findings)

Item W-11 (DOC; 66KB; 3pp.)



Subject: Request by Orange County Department of Education for retroactive waiver of the audit penalty for the 2005-06 fiscal year
of Education Code (EC) Section 60119 regarding the annual public hearing and board resolution on the availability of textbooks and
instructional materials for all students at all grade levels and subjects. The public hearing was held at 11:10 a.m.
Waiver Number: 2-6-2007 (Recommended for APPROVAL)

Type of Action: Action

PRINCIPAL TRAINING PROGRAM

Item W-12 (DOC; 62KB; 2pp.)

Subject: Request by San Diego Unified School District to waive Education Code (EC) Section 44512(c) regarding the timelines to
complete the final 80 hours of training for six school administrators involved in the principal training program, established by
Assembly Bill 75 (Statutes of 2001). 
Waiver Number: 4-7-2006 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

SCHOOL DISTRICT ORGANIZATION

Item W-13 (DOC; 64KB; 3pp.)

Subject: Request by Alameda County Office of Education for a waiver of portions of California Education Code (EC) Section 35706
regarding the 120-day timelines between the first public hearing and approval or disapproval of the petition by the Alameda County
Committee on School District Organization regarding the transfer of territory from Castro Valley Unified School District to Dublin
Unified School District.
Waiver Number: 7-7-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

SCHOOL SITE COUNCIL ADVISORY TEAM (composition)

Item W-14 (DOC; 62KB; 2pp.)

Subject: Request by Lompoc Unified School District under the authority of Education Code (EC) Section 53863 for a renewal to
waive portions of EC Section 52852, to allow a School Site Advisory Team to function as the school site council for Maple
Continuation High School and to modify the composition of the team.
Waiver Number: 18-5-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

SCHOOL SITE COUNCIL (shared by multiple schools)

Item W-15 (DOC; 60KB; 2pp.)

Subject: Request by Mt. Shasta Union Elementary School District under the authority of Education Code (EC) Section 52863 for a
waiver of EC Section 52852, allowing one joint school site council to function for two small schools, Mt. Shasta Elementary School
(grades K-3) and Sisson Middle School (grades 4-8).
Waiver Number: 17-5-2007 (Recommended for APPROVAL WITH CONDITIONS)

Type of Action: Action

STATE TESTING APPORTIONMENT

Item W-16 (DOC; 60KB; 2pp.)

Subject: Request by two local educational agencies (LEA) to waive the State Testing Apportionment Information Report deadline
of December 31st in the California Code of Regulations (CCR), Title 5, Section 11517.5(b)(1)(A) regarding the California English
Language Development Test (CELDT), or CCR Title 5, Section 1225(b)(2)(A) regarding the California High School Exit Examination
(CAHSEE), or CCR, Title 5, Section 862(c)(2)(A) regarding the Standardized Testing and Reporting Program (STAR).
Waiver Numbers: see attached list for specific school districts (Recommended for APPROVAL)



Type of Action: Action

Item W-16 Attachment 1 (DOC; 37KB; 1pp.)

*** ADJOURNMENT OF DAYS SESSION***

***ADJOURNMENT OF MEETING***

For more information concerning this agenda, please contact at 1430 N Street, Room 5111, Sacramento, CA, 95814; telephone
916-319-0827; fax 916-319-0175. To be added to the speaker’s list, please fax or mail your written request to the above-
referenced address/fax number.

This agenda is posted on the State Board of Education's Web site [http://www.cde.ca.gov/be/ag/]

 

Questions: State Board of Education | 916-319-0827  State Board of Education | 916-319-0827

Last Reviewed: Wednesday, August 03, 2011

California Department of Education
Mobile site | Full site

http://www.cde.ca.gov/be/ag/
http://m.cde.ca.gov/
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California Department of Education 
SBE-003 (REV 05/17/04) 
SBE ITEM 1  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 
 
SUBJECT 
 

STATE BOARD PROJECTS AND PRIORITIES. 
Including, but not limited to, future meeting plans; agenda items; 
State Board office budget, staffing, appointments, and direction 
to staff; declaratory and commendatory resolutions; update on 
litigation; bylaw review and revision; Board Liaison Reports; and 
other matters of interest. 

 Action 

 Information 

 Public Hearing 

 

RECOMMENDATION 
Take action (as necessary and appropriate) regarding State Board Projects and 
Priorities. 

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
At each regular meeting, the State Board has traditionally had an agenda item under 
which to address “housekeeping” matters, such as agenda planning, non-closed session 
litigation updates, non-controversial proclamations and resolutions, bylaw review and 
revision, Board liaison reports; and other matters of interest.  The State Board has asked 
that this item be placed appropriately on each agenda. 
 

SUMMARY OF KEY ISSUES 
Board Member Liaison Reports 
Board Members serve as liaisons to various committees, organizations, and issue areas. 
When appropriate, the Liaisons provide short oral reports on issues of interest to the 
State Board. At this time, there are several vacant liaison positions that Board Members 
may wish to accept. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
Not applicable for this “housekeeping” item. 

ATTACHMENT(S) 
Attachment 1 State Board Bylaws (as amended July 9, 2003) (10 pages) 
Attachment 2: Agenda Planner 2007 (2 Pages) 
Attachment 3: Acronyms Chart (3 Pages) 
 
 
 



 
AGENDA PLANNER 2007 
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SEPTEMBER 18-19, 2007 ...................................................................... SACRAMENTO 

Board Meeting  
• STAR, update/action as necessary  
• CAHSEE, update/action as necessary 
• CELDT, update/action as necessary 
• No Child Left Behind Act, update/action as necessary 

Other Dates of Interest to the State Board: 
• Advisory Commission on Special Education 
• Advisory Commission on Charter Schools 
• Curriculum Commission: Math Subject Matter Committee Hearing on Mathematics 

Adoption – Sept. 14, 2007 
• Curriculum Commission Meeting – Sept. 26-28, 2007 
 

 
OCTOBER, 2007 ................................................................. NO MEETING SCHEDULED 

Dates of Interest to the State Board: 
• Applications due for the Student Member of the Board 
• Applications due for Curriculum Commission Appointments 

 
 
NOVEMBER 7-8, 2007 ............................................................................ SACRAMENTO 

Board Meeting  
• STAR, update/action as necessary  
• CAHSEE, update/action as necessary 
• CELDT, update/action as necessary 
• No Child Left Behind Act, update/action as necessary 
• Student Member of the Board, recommend three finalists 

Other Dates of Interest to the State Board: 
• Advisory Commission on Special Education Appointments 
• Advisory Commission on Charter Schools Appointments 
• Curriculum Commission Appointments 
• Reading/Language Arts/English Language Development IMAPs/CRPs 

Appointments 
• Child Nutrition Advisory Council Appointments 
 

 
DECEMBER, 2007 .............................................................. NO MEETING SCHEDULED 

Dates of Interest to the State Board: 
•  
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ACRONYMS CHART 
ACRONYMS  

AB Assembly Bill 
ACCS Advisory Commission on Charter Schools 
ACES Autism Comprehensive Educational Services 
ACSA Association of California School Administrators 
ADA Americans with Disabilities Act 
ADA Average Daily Attendance 
AFT American Federation of Teachers  
AP Advanced Placement 
API Academic Performance Index 
ASAM Alternative Schools Accountability Model 
AYP Adequate Yearly Progress 
BTSA Beginning Teacher Support and Assessment 
CAHSEE California High School Exit Examination  
CAPA California Alternate Performance Assessment  
CASB0 California Association of School Business Officials 
CASH Coalition for Adequate School Housing  
CAT/6 California Achievement Test, 6th Edition 
CCSESA California County Superintendents Educational Services Association 
CDE California Department of Education  
CELDT California English Language Development Test  
CFT California Federation of Teachers 
CHSPE California High School Proficiency Exam 
CNAC Child Nutrition Advisory Council 
COE County Office of Education  
ConAPP Consolidated Applications  
CRP Content Review Panel  
CSBA California School Boards Association  
CSIS California School Information System  
CST California Standards Test  
CTA California Teachers Association  
CTC California Commission on Teacher Credentialing  
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 ACRONYMS CHART 
ACRONYMS  

EL English Learner  
ELAC English Learner Advisory Committee  
ESL English as a Second Language  
FAPE Free and Appropriate Public Education  
FEP Fluent English Proficient  
GATE Gifted and Talented Education 
GED General Education Development 
HPSGP High-Priority School Grant Program  
HumRRO Human Resources Research Organization  
IDEA Individuals with Disabilities Education Act  
IEP Individualized Education Program  
II/USP Immediate Intervention/Underperforming Schools Program  
IMAP Instructional Materials Advisory Panel  
IMFRP Instructional Materials Fund Realignment Program  
LEA Local Educational Agency  
LEP Limited English Proficient  
NAEP National Assessment of Educational Progress  
NEA National Education Association 
NCLB No Child Left Behind Act of 2001 
NPS/NPA Non Public Schools/Non Public Agencies  
NRT Norm-Referenced Test  
OSE Office of the Secretary for Education  
PAR Peer Assistance and Review Program for Teachers 
PSAA Public School Accountability Act 
ROP Regional Occupation Program 
RLA/ELD Reading/Language Arts/English Language Development  
SABE/2 Spanish Assessment of Basic Education, 2nd Edition  
SAIT School Assistance and Intervention Team  
SARC School Accountability Report Card  
SAT 9 Stanford Achievement Test, 9th Edition  
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 ACRONYMS CHART 
ACRONYMS  

SB Senate Bill 
SEA State Educational Agency  
SELPA Special Education Local Plan Area  
SBCP School Based Coordination Program  
SBE State Board of Education  
SSPI State Superintendent of Public Instruction (Jack O’Connell) 
STAR Standardized Testing and Reporting Program   
TDG Technical Design Group (PSAA Advisory Committee) 
USD Unified School District 
USDE United States Department of Education  
UTLA United Teachers-Los Angeles 
WIA Workforce Investment Act  
 
 
 
 



California Department of Education 
SBE-003 (REV 05/17/04) 
SBE ITEM 2  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

SEPTEMBER 2007 AGENDA 
 
 
SUBJECT 
 

PUBLIC COMMENT.   
Public Comment is invited on any matter not included on the 
printed agenda.  Depending on the number of individuals wishing 
to address the State Board, the presiding officer may establish 
specific time limits on presentations. 

 Action 

 Information 

 Public Hearing 

 

RECOMMENDATION 
Listen to public comment on matters not included on the agenda.   

 

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
N/A 
 

SUMMARY OF KEY ISSUES 
N/A 
 

FISCAL ANALYSIS (AS APPROPRIATE) 
N/A 

 

ATTACHMENT(S) 
None 
 
 



California Department of Education 
SBE-003 (REV 05/2005) 
gab-lad-sep07item01 ITEM #3  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Legislative update, including, but not limited to information on 
legislation from the 2007-08 session. 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of Education 
(SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The July 2007 update included a timeline of upcoming legislative deadlines and an opportunity 
for the SBE to discuss legislation introduced in the first year of the two-year 2007-08 Legislative 
Session.   
 
SUMMARY OF KEY ISSUES 
 
The legislative measures presented include bills that fall under the seven principles adopted by 
the SBE at the September 2004 Board meeting, and other legislation that may be of interest to 
the SBE. 
 
July 20 Summer recess begins on adjournment, provided Budget Bill is passed. 
August 20 Legislature reconvenes from Summer Recess. 
August 31  Last day for Fiscal Committees to hear and report bills to the Floor.   
Sept. 3 – 14 Floor session only. No committee may meet for any purpose.   
Sept. 7 Last day to amend on the Floor. 
Sept. 14 Last day for any bill to be passed. Interim recess begins on adjournment. 
October 14 Last day for the Governor to sign or veto legislation passed by the Legislature on 

or before September 14 and in the Governor’s possession after September 14.    
Jan 1, 2008 Statutes take effect unless otherwise specified. 
Jan 7, 2008 Legislature reconvenes for the second year of the 2007-08 Legislative Session. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The fiscal impact will be noted as necessary and appropriate. 
 

ATTACHMENT(S) 
 
Attachment 1:  Legislative update (16 pages).  
 
An addendum will be submitted with an update on the status of legislative measures.   
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Legislative Update 
 
Bills Related to State Board of Education (SBE) Principles 
 
 
1. Safeguard the State Board of Education adopted academic content standards 
as the foundation of California's K-12 educational system; the same standards for 
all children.  
 
 
None 
 
 
2. Insure that curriculum is rigorous, standards-aligned, and research-based utilizing 
State Board adopted materials or standards-aligned textbooks in grades 9 to 12, to 
prepare children for college or the workforce. 
 
 
AB 72 (Dymally) – Filipino Veterans and World War II 
This bill would encourage the instruction in social science for grades 7 to 12 of World 
War II and the role of Filipinos in that war. This bill would make the requirement 
applicable when the curriculum materials to be used for compliance are purchased by a 
school district in its normal course of business and purchasing cycles.  
 
This measure passed the Assembly and the Senate Education Committee and is 
currently on the Senate Floor. 
 
AB 88 (Lieu) - Pupil instruction: Internet safety curriculum guidelines 
This bill requires the Department of Education to work with the Department of 
Consumer Affairs to ensure that the list of resources regarding internet safety from the 
California Cyber Safety Resource Center addresses various criteria. 
 
This measure has passed the Assembly and the Senate Education Committee and is 
currently on the Senate Floor. 
 
AB 150 (Lieu) – Financial Literacy 
This bill would establish the California Financial Literacy Initiative for the purpose of 
improving financial literacy by offering materials for teachers and schools to provide 
high-quality financial literacy education for pupils in kindergarten and grades 1 to 12. 
The initiative would be administered by the California Financial Literacy Council that 
would be established within the California Department of Education and would consist of 
representatives of CDE, the office of the Treasurer, the Department of Corporations, the 
Department of Financial Institutions, and the office of the Controller. The council would 
be required to oversee the initiative and, among other things, to provide a clearinghouse 
of financial literacy resources and materials to be made available for schools and 
teachers.  
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This measure has passed the Assembly and the Senate Education Committee and is in 
the Senate Appropriations Committee. 
 
AB 216 (Bass) - Special education: nonpublic, nonsectarian schools 
This bill gives the flexibility for non-public, non-sectarian schools (NPS) that provide 
special education to offer curricula and instructional materials that are standards-based 
(and adopted by the State Board of Education, for K-8 materials) but that are not 
necessarily used by the local educational agency in which the NPS is located.  
 
This measure has passed the Assembly and is currently on the Senate Floor. 
 
AB 1454 (Richardson) – Content Standards Review 
This bill would repeal the authority of the State Board to modify proposed content and 
performance standards. The statement and exemption related to the Administrative 
Procedure Act also would be repealed. This bill would also require the SPI to appoint 
content standards review panels in each subject area pursuant to specified panel 
membership requirements. A content standards review panel would be required to 
review the content standards established in its particular subject matter, revise the 
standards as it deems necessary, and forward the revisions to the State Board. The 
State Board would be required to adopt or reject the standards within 120 days of 
receipt.  
 
This measure passed the Assembly and failed to pass the Senate Education 
Committee. 
 
 
3. Insure the availability of State Board of Education adopted instructional 
materials for Kindergarten and grades 1 to 8 and locally adopted standards-
aligned instructional materials in grades 9 to 12.  
 
 
AB 1148 (Brownley) - Instructional Materials Funding Realignment Program 
This bill would require the program to be administered for purposes of funding as if it 
had been operative at the beginning of the 2007–08 fiscal year, make the program 
operative on January 1, 2008, and change the inoperative and repeal dates to July 1, 
2015, and January 1, 2016, respectively. It would additionally state the intent of the 
Legislature that school districts be provided with as many standards-aligned 
instructional material options as possible, so that educators may have many rigorous 
options in choosing the best materials that meet the needs of all pupils, including 
English learners and pupils with disabilities, and that ensure that their pupils are able to 
master the academic content standards. This bill, commencing on January 1, 2012, 
would require the State Board, when it establishes evaluation criteria for the adoption of 
instructional materials in each content area, to consider the potential costs to publishers 
of developing the instructional materials. This bill would require the State Board to 
identify the essential components of instructional materials that, if purchased by local 
educational agencies, will meet the requirements of full alignment to the content 
standards for the grade levels in which the materials are to be used and require 
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publishers to identify these components on the lists and order forms they provide to 
local educational agencies.  
 
This measure has passed the Assembly Floor and is currently in the Senate 
Appropriations Committee. 
 
AB 1177 (Solorio) – Instructional Materials 
This bill would establish the Accelerated English Acquisition and Literacy Pilot Program, 
to be administered by the SPI with the assistance of an advisory committee, for the 
purpose of developing instructional materials in English specifically designed for English 
language development and literacy and studying the impact of those instructional 
materials on accelerating language development and reading/language arts 
achievement. The bill would require the development by a publisher of instructional 
materials, to be selected by participating school districts of a comprehensive program of 
instructional materials in reading/language arts/English language development designed 
for English learners, related professional development, and program evaluation. A 
school district that has under its jurisdiction schools or classrooms serving kindergarten 
and grades 1 to 8 with an enrollment of 50 percent or more English learners would be 
eligible to apply to participate in the pilot program. The bill would require the SPI, with 
the assistance of an advisory committee, to select a maximum of 10 school districts to 
participate in the pilot program. The bill would require the SPI to select an independent 
research organization to design and implement an evaluation of the pilot program. The 
research organization would be required to submit, by September 1, 2012, and every 2 
years thereafter, an evaluation report that would include specified information to the 
SPI, the State Board, and the chairpersons of the appropriate policy committees of the 
Legislature.  
 
This measure has passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
SB 733 (Torlakson) – Instructional Materials Funding Realignment Program 
This bill would extend the operation of the Instructional Materials Funding Realignment 
Program, which is scheduled to expire on July 1, 2007, and is repealed on January 1, 
2008. The bill would also require the Program to be administered for purposes of 
funding as if it had been operative at the beginning of the 2007–08 fiscal year, make the 
program operative on January 1, 2008, and change the inoperative and repeal dates to 
July 1, 2015, and January 1, 2016, respectively. The program helps school districts 
ensure that each pupil is provided with standards-aligned textbook or basic instructional 
materials as adopted by the State Board. This bill is sponsored by the SPI.  
 
This measure passed the Senate and is currently in the Assembly Appropriations 
Committee. 
 
SB 734 (Torlakson) - Instructional Materials: Follow-up Adoptions  
This bill would reenact a provision that, until January 1, 2007, required the California 
Department of Education (CDE), prior to conducting a follow-up adoption, to notify all 
publishers and manufacturers known to produce basic instructional materials, that a fee 
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will be assessed based on the number of products the publisher or manufacturer 
indicates will be submitted. A review of a submission would be prohibited from being 
conducted until the fee is paid in full. The revenue derived from that fee would be 
continuously appropriated to the CDE and would be available to CDE from year to year 
until expended. It would further authorize CDE to charge fees for out-of-cycle social 
content reviews, which is a practice supported in current regulations, but not in statute. 
This bill was amended in the Assembly Education Committee with a 3 year sunset. This 
bill is sponsored by the SPI.  
 
This measure passed the Senate and is currently in the Assembly Appropriations 
Committee. 
 
 
4. Support professional development for teachers on the adopted instructional 
materials that are used in the classroom.  
 
 
SB 44 (Torlakson) – CA Teacher Cadet Program 
This bill creates the California Teacher Cadet Program (CTCP) to encourage high 
school students to consider teaching careers and expresses legislative intent to create 
Professional Development Schools (PDSs) for teacher education. The CTCP would be 
operated by the SPI and the California State University (CSU) Chancellor who would be 
required to convene an advisory committee composed of public school teachers, 
administrators, and university faculty to develop a common core teacher cadet 
curriculum for the CTCP. The bill would require the SPI, upon the receipt of funds, to 
authorize up to 200 schools to receive one-time grants of up to $1,500 for start-up costs 
associated with implementing a local CTCP to be started no later than fall of 2008.  
 
This measure passed the Senate and is currently in the Assembly Appropriations 
Committee. 
 
 
5. Maintain the assessment and accountability system (including STAR, EAP, 
CAHSEE, and CELDT).  
 
 
AB 144 (Coto) - Pupil testing: high school exit examination: Franklin-McKinley 
School District 
This bill authorizes the Franklin-McKinley Elementary School District (FMESD), until 
January 1, 2010, to offer the mathematics portion of the California High School Exit 
Exam (CAHSEE) to eighth grade pupils enrolled in specified mathematics classes. This 
bill specifies that eighth grade pupils enrolled in algebra I, geometry, or algebra II are 
authorized to take the mathematics portion of the CAHSEE and deems a FMESD eighth 
grade pupil who passes the mathematics portion of the CAHSEE to have passed this 
portion for the purpose of meeting the CAHSEE graduation requirement. The bill further 
specifies that any eighth grade pupil who takes and passes the mathematics portion of 
the CAHSEE must still take the test in the tenth grade. It also requires FMESD to pay all 
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costs associated with the administration of this test.  
 
This measure is on the Senate Floor. 
 
AB 252 (Coto) - STAR Program: Primary Language Assessment 
Current law prohibits districts from using the standards-based tests in Spanish (STS) for 
Spanish immersion programs as their year-end assessment. This bill would allow 
districts to order STS from the current STAR contractor and require districts to cover 
any costs associated with administration, scoring and reporting of these tests for 
populations other than Spanish-speaking English learners. This bill is sponsored by the 
SPI.  
 
This measure has passed the Assembly and is currently on the Senate Floor. 
 
AB 400 (Nunez)  Academic Performance Index (API) 
This bill, commencing with the 2009–10 fiscal year, would require the SPI to add and 
incorporate, into the API, high school graduation rates, rates by which pupils complete a 
course of study at an achievement level that fulfills the requirements and prerequisites 
for admission to California public institutions of postsecondary education, and rates by 
which pupils complete a course of study that provides the skills and knowledge 
necessary to attain entry-level employment in business or industry when they graduate 
from high school. These additional indicators incorporated by the SPI would collectively 
constitute 50% of the API. The bill would also require that the results of the achievement 
tests included in the API would constitute 50% of the value of the API. The SPI would 
be required to implement the percentage adjustments to the API on or before June 30, 
2014. The SPI would be authorized to convene an advisory committee of recognized 
experts to provide recommendations for implementing the requirements imposed by this 
bill. The advisory committee, once convened, also would be required to develop 
recommendations for the inclusion of multiple measures in the APIs of middle and junior 
high schools. 
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
AB 438 (Price) – School Accountability; II/USP and HP Exit Criteria 
This bill revises exit criteria for the Immediate Intervention/Underperforming Schools 
Program (II/USP) and the High Priority Schools Grant Program (HP) by requiring 
schools to meet or exceed Academic Performance Index (API) growth targets, including 
targets for numerically significant subgroups, averaged over three years for HPSGP and 
averaged over two years for II/USP.   
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
AB 925 (Hancock) – School Accountability; Annual Yearly Progress 
This bill would request that the University of California conduct a study to research the 
meaning of the term “proficiency” and recommend a definition to the State Board and 
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the SPI for purposes of the No Child Left Behind Act. This measure passed the 
Assembly and is in the Senate Education Appropriations Committee. 
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
AB 1379 (Brownley) – California High School Exit Examination 
This bill would require the SPI, in consultation with the Secretary for Education and the 
High School Exit Examination Standards Panel, to identify alternative criteria and 
measures by which high school pupils who are regarded as proficient but unable to 
pass the high school exit examination may demonstrate their competence and receive a 
high school diploma. The SPI is required to report findings and make recommendations 
for the development of a multiple measures approach to the Legislature no later than 
October 1, 2008.  
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
AB 1503 (Fuller) – California High School Exit Exam 
This bill would enact the SPI’s and State Board’s recommendation to implement the 
requirements of SB 267 regarding students with disabilities and the CAHSEE 
requirement. The bill would amend the local waiver process to streamline the process 
and allow the existing statewide exemption to sunset. 
 
This measure was re-referred to the Senate Education Committee. 
 
SB 123 (Romero) – California High School Exit Examination 
This bill requires school districts to establish alternative means for special education 
pupils to satisfy the exit exam requirement for high school graduation, including the 
juried assessment of pupil performance on tasks assigned in the individual educational 
plan of the pupil. This measure was amended in Senate Appropriations to require these 
students to take the exam in grade 10 and grade 11.  
 
This measure is currently in the Assembly Appropriations Committee. 
 
SB 219 (Steinberg) – Academic Performance Index 
This bill would require the Superintendent to revise the API to include additional 
information by July 1, 2008 regarding test scores of pupils who were referred to an 
alternative education program and school and school district dropout rates, high school 
graduation rates. The bill also would require the Superintendent to establish a broadly 
representative and diverse advisory committee that would replace the Public Schools 
Accountability Act’s (PSAA) API Advisory Committee to advise him or her and the State 
Board on issues related to revision of the API and the inclusion of multiple measures 
and to recommend data and connections that are necessary for establishing indicators 
of the performance of elementary and secondary schools based on college and career-
related outcomes and the length of time for which any alternative education pupils’ data 
must be assigned to the school and school district of residence. 
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This bill passed the Senate and is currently located in the Assembly Appropriations 
Committee. 
 
 
6. Insure that the California Commission on Teacher Credentialing (CTC) and all 
teacher training institutes use State Board adopted standards as the basis for 
determining the subject matter competency of teacher candidates.  
 
 
AB 1415 (Brownley) – Teacher Credentialing: Program of Preparation 
This bill would require, on or before January 1, 2009 the Commission on Teacher 
Credentialing, to adopt a data evaluation system capable of assessing the effectiveness 
of each accredited program of professional preparation for a credential in administrative 
services. The bill would require the effectiveness of programs to be assessed on 
multiple measures 
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
SB 52 (Scott) - Teacher credentialing: designated subjects: career technical 
education 
This bill would change the designated subjects vocational education teaching credential 
to the designated subjects preliminary career technical education teaching credential 
and would delete requirement for passage of a basic skills test from minimum 
requirements for this credential. The bill would require the Commission to establish a list 
of authorized subjects for the designated subjects preliminary and professional clear 
career technical education teaching credential and would require the list to reflect the 15 
industry sectors identified in the California career technical education model curriculum 
standards adopted by the State Board of Education. The bill would require the 
Commission to implement the authorized subjects list by September 30, 2007.  
 
This measure passed the Senate and is currently on the consent calendar in the 
Assembly. 
 
SB 112 (Scott) - Teachers: state basic skills proficiency examination. 
This bill was initially introduced to delete existing law that outlines the specific 
exemptions under which a local education agency may hire a certificated person who 
cannot demonstrate basic skills proficiency. It has since been significantly amended to 
exempt retired teachers who return to service taking the California Basic Educational 
Skills Test (CBEST) and specifies that retired teachers do not need to participate in 
induction programs for new teachers.  
 
This measure passed the Senate but has been held at the Senate Desk under 
unfinished business.  
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7. Strengthen coordination between K-12 and higher education.  
 
 
 
AB 428 (Carter) – Parental Notification of College Preparatory Courses 
This measure would require each school district offering any of grades 9-12, as part of 
the annual notification required by existing law, to provide parents and pupils with 
written notice relating to the admission requirements for California's public universities, 
including a brief explanation of the college admission requirements, a list of the courses 
offered in that academic year by the school district that satisfy the college admission 
requirements, and the percentage of course sections offered by the school district that 
satisfy those requirements.  
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
SB 405 (Steinberg) – Student Achievement 
This bill would establish, until January 1, 2014, the College and Career Opportunity 
Program, to be administered by the Superintendent of Public Instruction. The 
Superintendent would be required to invite high schools, based on specified criteria, to 
apply for the program and to select up to 100 schools for participation in the program. 
Schools participating in the program would receive grants of $100 per pupil to be used 
to provide academic assistance and services to pupils necessary to prepare them for 
the rigors of college preparatory and career technical education courses; increase 
access of pupils to, and success of pupils in, those courses; and inform pupils of the 
benefits of, and requirements for, enrollment in those courses. The Superintendent 
would be required to contract for an independent evaluation of the effectiveness of the 
program and to report the findings to the Governor and the Legislature on or before 
August 1, 2010. The governing board of a school district would be required to prescribe 
courses of study that include study for college admission preparation and career 
technical education, rather than requiring 2 separate courses of study to be prescribed. 
Specific ways in which a school district may, but is not required to, satisfy the 
requirement to offer a college preparatory course of study would be added. The 
provision authorizing a pupil who has completed grade 10 to choose between a 
separate college preparatory course of study and a separate career technical education 
course of study would be repealed. 
 
This measure passed the Senate and is in the Assembly Appropriations Committee. 
 
 
 
Other bills sponsored by the State Superintendent of Public Instruction 
 
 
 
AB 347 (Nava) - CAHSEE: Additional Instructional Time  
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This bill would amend existing law to provide necessary support to help ensure that 
students who have not passed the California High School Exit Examination (CAHSEE) 
by the end of grade twelve have the opportunity to receive up to two additional years of 
intensive instruction and services in order to pass the CAHSEE and obtain a high school 
diploma. These services would be required as a condition of receipt of funds pursuant to 
Education Code 37254. The adoption of this legislation is intended to facilitate resolution 
of Valenzuela, et al. v. O'Connell, et al. (The CAHSEE litigation). 
 
This measure passed the Assembly and is currently on the Senate Floor. 
 
AB 415 (Karnette) - High School Diploma and CAHSEE Instruction in Adult Education 
Programs 
This bill would provide continuously enrolled high school students and adult students the 
option to participate in adult secondary education, adult basic education, and ESL 
courses, for the purposes of passing the CAHSEE. Additionally, if the adult school has 
exceeded its A.D.A. cap, it would provide adult school students full access to the high 
school diploma by eliminating the cap A.D.A. limitation in the elementary and secondary 
basic skills programs which lead to the high school diploma.  
 
This measure is a two-year bill.  
 
AB 485 (Solorio) – Non-public Schools Re-certification 
This bill would prohibit a nonpublic, nonsectarian school or agency whose certification 
has been revoked, and certain other persons involved with the school or agency, from 
being eligible to apply for recertification for 2 years from the revocation date. The bill 
would require a local educational agency that is aware that a nonpublic, nonsectarian 
school or agency has violated the certification requirements immediately to contact the 
State Department of Education and report this information.  
 
This measure passed the Legislature and is currently on the Governor’s desk.  
 
AB 685 (Karnette) – IDEA Regulatory Technical Compliance Measure 
This bill would make technical changes to various provisions of existing law regarding 
individuals with exceptional needs and special education and related services to 
conform various provisions to the new federal regulations, update cross-references in 
response to those regulations, and make other clarifying changes.  
 
This measure was signed into law by the Governor on July 12, 2007. 
 
AB 647 (Salas) – Tobacco Use and Prevention Education Program 
This bill changes the method of allocating Tobacco Use and Prevention Education 
(TUPE) funds to a single competitive grant. The grants are for intervention and 
cessation activities in order to reduce the number of pupils who begin to use tobacco, 
continue to use tobacco, or both.  
 
This measure was signed into law by the Governor on July 27, 2007.  
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AB 1216 (Laird) – State and Federal Accountability Alignment  
The purpose of this bill is to improve alignment of timelines and sanctions of state and 
federal accountability programs. It also sunsets the Immediate 
Intervention/Underperforming Schools Program July 1, 2010.  
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
AB 1230 (Laird) – Charter School Health Screenings 
This bill would bring charter schools into compliance with regular public schools in 
regards to health screenings. This bill would require charter schools to provide the pupil 
sight and hearing test and scoliosis screening as regular public schools are required to 
do.In order to meet this requirement, a charter school would be authorized to contract 
with a school district or county office of education to provide the test and screening. 
Existing law requires the governing board of a school district to provide for the testing of 
the sight and hearing of each pupil enrolled in the schools of the district, subject to 
specified exceptions. The governing board of a school district also is required to provide 
a scoliosis screening to each female pupil in 7th grade and each male pupil in 8th grade.  
 
This measure is a two year bill.  
 
AB 1656 (Feuer/DeSaulnier) – The Accurate Student Achievement Data Act of 
2007 
This measure would establish an ongoing grant program to provide local educational 
agencies (LEA) the funding necessary to ensure that student-level data is being 
collected, maintained and submitted accurately to properly track and assess student 
academic performance and dropout and graduation rates. This bill would help ensure 
quality student-level data in the state’s longitudinal data system currently under 
development by establishing a reasonable $5 per enrolled pupil or a flat amount for 
small LEAs to support the new workload associated with collecting, maintaining, and 
submitting student level data.  
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
AB 1663 (Evans/Lieber) – IDEA Regulatory Policy Compliance Measure 
This bill would make various revisions conforming state law to federal requirements 
relating to, among others, pupil identification, assessment, and eligibility; individualized 
education program development, including notice, implementation, and review; 
procedural safeguards, including due process hearing procedures and requirements; 
and pupil information confidentiality.  
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
SB 132 (Committee on Education) – Annual Education Omnibus Bill 
This is the Department of Education’s annual education omnibus bill that will make 
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various technical, non-substantive changes to the education code.  
 
This measure passed the Senate and is currently on the Assembly Floor consent 
calendar. 
 
SB 830 (Kehoe) – California Partnership Academies 
This bill would implement the P-16 Council’s strong recommendation to expand and 
enhance the number of California Partnership Academies (CPAs) in the state. 
Specifically, it would increase funding districts receive from $900 to $1,000 per pupil 
regardless of grade level or age of the program. It would, upon a budget appropriation 
increase the number of state-sponsored CPAs by 20 each year for five years beginning 
in 2008-09. This would bring the total number of academies from 290 to 390 by the year 
2012-13. It would also, upon a budget appropriation allow for current and future CPAs to 
include grade 9 instruction at 20 a year beginning in 2008-09. Currently, academies 
provide instruction for grades 10 through 12.  
 
This measure passed the Senate and is currently in the Assembly Appropriations 
Committee. 
 
SB 960 (Alquist) – Mathematics and Reading Professional Development Program 
This bill would add science to the subjects provided for teacher professional 
development under the Mathematics and Reading Professional Development Program 
and would change the name of the program to the California Educators’ Professional 
Development Program. The bill would require the SPI to appoint an advisory committee 
that would make recommendations to the SPI in order to ensure the quality and 
effectiveness of the training provided pursuant to the program. This bill is sponsored by 
the SPI.  
 
This measure is a two year bill.  
 
 
 
Other Bills of Interest to the State Board 
 

 
 

Charter Schools 
 
AB 766 (Walters) – Charter Schools Waiver Authority 
This bill provides that persons participating in a school field trip or excursion are 
deemed to have waived claims of liability against a charter school in the same manner 
that school districts and the State of California are currently exempt from such claims. 
 
This bill was chaptered by the Secretary of State on July 2, 2007.  
 
SB 345 (Aanestad) – Charter Schools Waiver Process 
This bill would make the governing board of the charter school equivalent to school 
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districts for the purposes of making salary payments, thereby allowing the governing 
board of a charter school to perform that function. The bill also would give the chief 
executive officer, or equivalent position, of a charter school the same authority as the 
SPI of a school district to issue work permits to minors who are charter school pupils, 
thereby allowing the chief executive officer to perform that function.  
 
This measure is currently in the Assembly Appropriations Committee. 
 

Facilities 
 
AB 100 (Mullin) - Kindergarten-University Public Education Facilities Bond Act of 
2008 
This bill would enact the Kindergarten-University Public Education Facilities Bond Act of 
2008. The bond act would provide for the issuance of $9,087,000,000 of state general 
obligation bonds to provide aid to school districts, county superintendents of schools, 
and county boards of education, the California Community Colleges, the University of 
California, the Hastings College of the Law, and the California State University to 
construct and modernize education facilities.  
 
This bill is now a two-year bill and currently sits in the Assembly Education Committee. 

 
Funding 

 
SB 50 (Torlakson)- Claim against the state: appropriation 
This bill is an urgency measure and would appropriate $268,000 from the General Fund 
to the Attorney General to pay for the judgment in the case of California Teachers 
Association v. Governor Schwarzenegger (Sacramento Superior Court, Case No. 05 
CS01165). Any funds leftover would revert to the General Fund at the end of the fiscal 
year (June 30) in which the final payment is made.  
 
This bill was signed into law by the Governor on July 20, 2007. 
 
SB 77 (Duchency) - 2007-08 Budget Bill 
This is the Budget bill that will make appropriations for support of state government for 
the 2007-08 fiscal year.  
 
This measure is on the Senate Floor. 
 
SB 78 (Ducheny)-2007-08 budget Trailer Bill 
This bill expresses the intent of the Legislature to enact statutory changes to the 2007 
Budget Act. 
 
This measure is on the Senate Floor. 
 
SB 80 (Committee on Budget and Fiscal Review) -2007-08 Budget Trailer Bill 
Makes various statutory changes to implement various programmatic and technical 
changes necessary to implement the education portion of the Budget Act of 2007. 
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Specifically, this bill would reauthorize the statewide STAR test for 2nd grade, until July 
1, 2011, when the system for all grade-spans sunsets and conforms state testing law to 
federal requirements by requiring limited-English-proficient students in kindergarten and 
first grade to be assessed in English listening, speaking and early literacy skills. This bill 
also requires schools and school districts, as a condition of funding, to comply with 
specified nutrition-related prohibitions and requirements for meals and food items sold 
or served as part of a free or reduced-price meal program. 
 
This measure is on the Senate Floor. 
 

Governance 
 
AB 45 (Swanson) – Oakland Unified School District 
This bill would require the return of local board authority, within a specified timeframe, of 
any operational area recommended for return by the Fiscal Crisis Management Team 
(FCMAT). 
 
This measure is currently in the Senate Appropriations Committee. 
 
AB 1403 (Arambula) - Central Valley District Improvement Pilot Program 
This bill establishes the Central Valley District Improvement Pilot program, and 
authorizes the Fresno and Tulare County Superintendents to require school districts in 
their counties that are targeted for program improvement under the federal No Child Left 
Behind Act to participate in the pilot program. County superintendents in the two 
counties would be authorized to seek waivers of Education Code and assume the role 
of the State Superintendent of Public Instruction with regard to sanctions imposed on 
participating districts 
 
This bill passed the Assembly and is currently in the Senate Appropriations Committee. 

 
Preschool and Kindergarten 

 
AB 1080 (Mullin) – Preschool funding 
This bill revises the kindergarten transition and family literacy preschool program 
component to provide greater guidance to the California Department of Education in the 
administration of this program. 
 
This measure passed the Assembly and is currently on the Senate Floor. 
 

Health and Nutrition 
 

AB 629 (Brownley) – Sexual Health Education Accountability Act 
This bill would enact the Sexual Health Education Accountability Act, which would 
require any program that provides education to prevent adolescent or unintended 
pregnancy or to prevent sexually transmitted infections that is administered or publicly 
administered to meet specified criteria relating to instruction, instruction principles and 
medication in order to qualify for state funding.  
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This measure is in the Assembly Appropriations Committee.  
 
SB 20 (Torlakson) - Pupil nutrition: free and reduced-price meals: reimbursement 
This bill would require schools commencing, with the 07-08 fiscal year, to comply with 
specified nutritional standards for meals or food items sold or served as part of a free or 
reduced priced meal program. These standards include but are not limited to the sale of 
foods that are fried, flash fried or par fried or prepared with unhealthy oils as specified.  
 
This urgency measure is currently in the Assembly Appropriations Committee  
 

Learning Support 
 
AB 131 (Beall) – Middle and High School Supplemental Counseling Program 
This bill would make the Middle and High School Supplemental School Counseling 
Program available to county offices of education. Current law requires the governing 
board of a school district that maintains any of grades 7 to 12, inclusive, as a condition 
of receiving funds appropriated for purposes of that program, to adopt a counseling 
program at a public meeting that includes, among other things, a provision for a 
counselor to meet with each pupil, as specified, to explain the academic and 
deportment records of the pupil, his or her educational options, the coursework and 
academic progress needed for satisfactory completion of middle or high school, and the 
availability of career guidance activities.  
 
This measure is currently in the Senate Appropriations Committee. 

 
Reporting 

 
AB 1015 (Brownley) – School Accountability Report Card 
This bill would amend the Classroom Instructional Improvement and Accountability 
Act, which outlines what is reported in the School Accountability Report Card, to require 
that the assessment of estimated expenditures per pupil include a reporting of the 
average of actual salaries paid to fully credentialed teachers and teachers with 
emergency teaching permits.  
 
This bill is now a two-year bill and currently sits in the Assembly Education Committee. 
 
AB 1061 (Mullin) – School Accountability Report Card 
This is an administration sponsored bill that modifies the data elements school districts 
are required to report on the school accountability report card (SARC) for each school.  
 
Specifically, it repeals specified data elements that districts are required to report on the 
SARC, including duplicative data related to instructional programs, pupil achievement, 
instructional minutes, and classroom discipline. It would also require the SARC template 
to be developed by the Department of Education (CDE) to include information on the 
availability of student/teacher data on the CDE's DataQuest Internet website, a 
description of admission requirements for the state's higher education institutions, and 
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information on internet access for parents, as specified. CDE would also be required to 
report to the Governor and the Legislature on the remaining data elements in the SARC 
and the feasibility of combining data elements by February 1, 2008. 
 
LEAs would be required to make hard copies of its most recent SARC available (upon 
request) on or before February 1 of each year and post the most recent SARC available 
on the Internet (beginning February 1, 2008 and each year thereafter). 
 
This measure is currently in the Senate Appropriations Committee.  
 
SB 835 (Scott) – School Accountability Report Card 
This bill revises the items that must be reported on the School Accountability Report 
Card (SARC) and requires that school districts make the annually updated SARC 
available to the public no later than February 1 of the following year. 
 
This measure is now a two-year bill. 

 
Waivers 

 
AB 494 (Huffman) – Expedited School Waiver Status 
This bill would express the Legislature’s intent that high achieving schools and school 
districts be given additional deference when applying for waivers, as specified. The bill 
would also express the Legislature’s intent that the State Board give particular attention 
to certain factors when identifying high achieving schools and school districts. It would 
also require the department to notify a school district at least 60 days before the date 
that a review pursuant to Categorical Program Monitoring is scheduled to occur if the 
department intends to waive that review or extend the time before the next onsite 
review. If a school receives a positive review, or the review is waived the bill would 
provide that the school is not subject to any further monitoring for at least 3 years. The 
bill would provide that a school with an Academic Performance Index score of 800 or 
more, or a school that has achieved a similar school rank of 9 or 10 in each of the prior 
3 years, that receives a positive review would not be subject to any further monitoring 
for at least 6 years. 
 
This measure passed the Assembly and is currently in the Senate Appropriations 
Committee. 
 
 
 
Assembly and Senate Education and Higher Education Committee Membership 
 
 
 
Senate Education Committee 
Senator Jack Scott (Chair) (D – Pasadena) 
Senator Mark Wyland (Vice Chair) (R – Escondido) 
Senator Elaine Alquist (D – Santa Clara) 
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Senator Jeff Denham (R – Merced) 
Senator Abel Maldonado (R – Santa Maria) 
Senator Alex Padilla (D – Pacoima) 
Senator Gloria Romero (D – Los Angeles) 
Senator Joe Simitian (D – Palo Alto) 
Senator Tom Torlakson (D – Antioch) 
 
Assembly Education Committee 
Assembly Member Gene Mullin (Chair) (D – S. San Francisco) 
Assembly Member Martin Garrick (Vice-Chair) (R – Del Mar) 
Assembly Member Julia Brownley (D – Santa Monica) 
Assembly Member Joe Coto (D – San Jose) 
Assembly Member Mike Eng (D – Monterey Park) 
Assembly Member Loni Hancock (D – Berkeley) 
Assembly Member Bob Huff (R – Diamond Bar) 
Assembly Member Betty Karnette (D – Long Beach) 
Assembly Member Alan Nakanishi (R – Lodi) 
Assembly Member Jose Solorio (D – Santa Ana) 
 
Assembly Higher Education Committee 
Assembly Member Anthony Portantino (Chair) (D – La Canada Flintridge) 
Assembly Member Shirley Horton (Vice-Chair) (R – Chula Vista) 
Assembly Member Juan Arambula (D – Fresno) 
Assembly Member Jim Beall, Jr. (D – Campbell) 
Assembly Member Paul Cook (R – Beaumont) 
Assembly Member Cathleen Galgiani (D – Tracy) 
Assembly Member Ira Ruskin (D – Redwood City) 
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SUBJECT 
 
California High School Exit Examination (CAHSEE): Update 
Including, but not limited to program update on the 2006-07 test 
administrations and the release of summary test results. 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) receive the report of 2006-07 CAHSEE results and take action as 
deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 

 
• In July 2003, the SBE approved postponing the consequences of the CAHSEE until 

the Class of 2006. 
 
• All students, beginning with the Class of 2006, must satisfy the CAHSEE 

requirement, in addition to meeting all other graduation requirements, to receive a 
public high school diploma in California. 

 
• The SBE has been provided with preliminary statewide summary results for the 

July - May administrations during the 2006-07 school year. 
 
SUMMARY OF KEY ISSUES 
 
Selection of Contractor for the Independent Evaluation of the CAHSEE 
 
Human Resources Research Organization (HumRRO) has been the CAHSEE 
Independent Evaluator since the inception of the CAHSEE in 2000. On May 23, 2007, 
CDE released a new Request for Proposals (RFP) for a new CAHSEE Independent 
Evaluator contract. Three proposals were received; two of which qualified for committee 
review on July 17-18, 2007, and only one proposal, HumRRO, qualified to continue on 
to the bid opening held on July 23, 2007. The posting of the “Intent to Award” occurred 
August 30 to September 6, 2007. 
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Valenzuela Update 
 
A tentative settlement in Valenzuela v. O’Connell et al. has been reached. The 
settlement proposal requires passage by the Legislature and approval by the Governor 
of AB 347, which would ensure that students who have not passed CAHSEE and 
graduated may receive up to an additional two years of academic assistance for their 
school districts. 
 
CAHSEE Summary of Results for 2006-07 
 
During the 2006-07 school year, the CAHSEE was offered in July, October, November, 
December, February, March, and May. Grade ten students (Class of 2009) took the 
CAHSEE for the first time in February, March, or May. Grade eleven who had not 
previously passed one or both parts of the exam took the unpassed part(s) up to two 
times during the 2006-07 school year, and grade twelve students (Class of 2007) and 
Adult Education program took unpassed part(s) up to three times. 
 
Human Resources Research Organization (HumRRO) provided statewide estimates of 
the number of students in the Class of 2007 who have fully met the CAHSEE 
requirement (i.e., passed both parts of the exam). An estimated 93.3 percent of all 
students in the Class of 2007 have fully met the CAHSEE requirement. This is an 
increase of 2.1 percent over the Class of 2006 at the same relative point in time. 
 
Summary results from the 2006-07 CAHSEE test administrations were publicly released 
on Thursday, August 23, 2007, on CDE’s DataQuest Web site at: 
http://data1.cde.ca.gov/dataquest. The DataQuest Web site displays: 
 

• Summary results for the July, October, November, and December 2006 
administrations, as well as the February, March, and May 2007 administrations. 

 
• Summary results at the school, school district, county, and state levels. 

 
• Summary results for students by grade, gender, ethnicity, language fluency, 

socioeconomic status, and special education program participation. 
 
CDE has provided school districts and the media with an assistance packet to help with 
the interpretation of these summary CAHSEE results. CDE has also provided several 
resources to assist in understanding the format of the CAHSEE and the types of 
questions that may be presented for each of the academic content standards assessed 
on the exam. These resources include Released Test Questions, Study Guides, and 
Teacher Guides. Each fall, CDE releases a new sample of test questions that have 
appeared on the CAHSEE and provides CAHSEE Study Guides to school districts for 
every grade ten student.

SUMMARY OF KEY ISSUES (Cont.) 

http://data1.cde.ca.gov/dataquest
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FISCAL ANALYSIS (AS APPROPRIATE) 
 
All items presented in this program update are currently funded under contracts with 
CDE. 
 
ATTACHMENT(S) 
 
Attachment 1:  July 26, 2007, letter from Jack O’Connell regarding the tentative   
 settlement agreement in Valenzuela v. O’Connell, et al. (2 Pages) 
 
Attachment 2:  Notice of Proposed Settlement (5 Pages) 
 
Attachment 3:  August 23, 2007, News Release on the 2006-07 CAHSEE results (14  
 Pages)  
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                                         July 26, 2007 
 

 
 

 
Dear County and District Superintendents and Charter School Administrators:  
 

TENTATIVE SETTLEMENT AGREEMENT IN VALENZUELA V. O’CONNELL ET AL. 
 
As you may know, a tentative settlement agreement has been reached in Valenzuela v. O’Connell 
et al., a lawsuit filed in February 2006 challenging the California High School Exit Examination 
(CAHSEE). The proposed settlement was tentatively approved on July 19 by Alameda County 
Superior Court Judge Robert Freedman. Final agreement to this proposed settlement will put to 
rest this challenge, leaving the exit exam in place. Most importantly, it will ensure that students in 
the class of 2006 and beyond will have the opportunity to continue to get the assistance they 
need to learn the critical skills measured on the CAHSEE.  
 
I am asking for your cooperation in helping us to comply with the terms of the settlement, so that 
all interested parties are aware of its terms. Enclosed with this letter is a court-approved Notice of 
Certification of Settlement Class (Notice). This Notice fully informs all interested parties of the 
terms of the settlement and how it may affect them. We ask that you post this Notice in a 
prominent location in your district or county office and at each of your schools that contains or 
teaches students in grades ten, eleven, twelve, or higher. (Higher means schools of your district 
that serve students beyond twelfth grade.)  
 
In addition to the terms of the settlement, this Notice also advises interested parties that a hearing 
to give final approval to the proposed settlement has been scheduled for August 13, 2007, at 1:30 
p.m. in Alameda County Superior Court.  
 
A copy of this letter and the enclosed Notice is being sent by electronic mail to all District 
CAHSEE Coordinators and by regular mail to all public high schools. Even though we are sending 
this Notice to all District Coordinators and high schools directly, we ask that you specifically 
request that all schools in your district that contain students in grades ten, eleven, twelve, or 
higher post the Notice in a prominent location.  
 
The settlement proposal requires passage by the Legislature and approval by the Governor of 
Assembly Bill 347, authored by Assembly Member Pedro Nava. This bill would ensure that 
students who fail to pass the CAHSEE and graduate may receive up to an additional two years of 
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academic assistance from their school districts. The bill is currently pending approval on the floor 
of the Senate.  
  
I appreciate your help in making students, teachers, and members of your community aware of 
this proposed settlement, and thank you for all you do to prepare California’s students to succeed 
in high school and beyond.  
 
Sincerely,  
 
 
JACK O’CONNELL 
  
JO:mg Enclosure  
 
cc: High School Principals via United States Mail  
      CAHSEE Coordinators via electronic mail 
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NOTICE OF PROPOSED SETTLEMENT 
  

 

SUPERIOR COURT OF CALIFORNIA 
COUNTY OF ALAMEDA 

 
 

LILIANA VALENZUELA, and her parents, et al., ) Case No. RG06288707  
individually and on behalf of plaintiffs and all   )  
others similarly situated      )  CLASS ACTION  

)  
Petitioners/Plaintiffs      )  

)  
v.         )  

)  
JACK O’CONNELL, in his official capacity as   )  
Superintendent of Public Instruction in    )  
California, et. al.       )  

)  
Respondents/Defendants                                              )  
 

NOTICE OF CERTIFICATION OF SETTLEMENT CLASS, PROPOSED SETTLEMENT, 
PRELIMINARY COURT APPROVAL OF SETTLEMENT, AND HEARING DATE FOR FINAL 

COURT APPROVAL 
 

TO:  (1) ALL PUBLIC SCHOOL STUDENTS AND THEIR PARENTS OR LEGAL  
GUARDIANS; AND  
(2) ALL FORMER STUDENTS FROM THE CLASSES OF 2006 AND 2007 WHO 
HAVE NOT GRADUATED AND RECEIVED A DIPLOMA BECAUSE THEY HAVE 
NOT PASSED THE CALIFORNIA HIGH SCHOOL EXIT EXAMINATION (CAHSEE)  

 
PLEASE READ THIS NOTICE CAREFULLY. IT MAY AFFECT YOUR LEGAL RIGHTS.  
Specifically, it may affect your ability to bring a lawsuit in the future regarding the adequacy of 
your public school education and the adequacy of options available to students who have not 
passed the California High School Exit Examination (CAHSEE).  
 
IF YOU WISH TO COMMENT IN FAVOR OF THE SETTLEMENT, OBJECT TO THE 
SETTLEMENT, OR APPEAR AT THE AUGUST 13, 2007 COURT HEARING REGARDING 
FINAL APPROVAL OF THE SETTLEMENT, YOU MUST FOLLOW THE DIRECTIONS IN 
THIS NOTICE.  
 

Purpose of Notice 
 

This notice sets forth the basic terms of the proposed settlement reached in Valenzuela v. 
O’Connell and advises class members of their procedural rights relating to the settlement. 
The class in this lawsuit has been defined as follows:  
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All past, present, and future public high school students in the State of California who 
were, are, or will be unable to graduate, and/or who were, are, or will be denied 
diplomas, as a result of failing to pass one or both sections of the CAHSEE. However, 
the class shall exclude all past, present, and future members of the class certified in 
Kidd v. California Department of Education, Case No. JCCP 4468, pending in Alameda 
Superior Court.  
 

Description of the Case 
 

This class action lawsuit was brought against Jack O’Connell, the Superintendent of Public 
Instruction, the State of California, the California Department of Education, and the California 
State Board of Education, in 2006. Petitioners/plaintiffs alleged that the State has failed to 
provide some or all of the members of the class with an equal and reasonable opportunity to 
pass the CAHSEE. Accordingly, petitioners/plaintiffs contended that denying a diploma to 
students who had not passed one or both sections of the CAHSEE would violate their 
constitutional rights to due process and equal protection. Respondents/defendants deny all of 
the allegations made by petitioners/plaintiffs. Detailed information regarding this case, 
including all court papers, may be found on the court’s website, 
www.alameda.courts.ca.gov/courts.  
 

Terms of Settlement Agreement 
 
After more than a year of intense litigation, the parties in the case reached a Settlement 
Agreement on July 18, 2007. On July 19, 2007, Alameda Superior Court Judge Robert 
Freedman granted preliminary approval of the Settlement Agreement and approved this 
Notice.  
 
The parties’ Settlement Agreement provides for a package of legislative proposals to ensure 
that all students who do not pass the CAHSEE as of their intended graduation date will be 
able to continue to study the material tested on the CAHSEE for up to two more years at no 
charge to them through their school district. This will be in addition to other options that may 
be available to such students who wish to continue their studies and/or obtain a high school 
diploma, which include enrolling in community colleges, or adult schools; being redesignated 
as a senior for an additional year of high school; and passing the GED in order to receive a 
diploma equivalent.  
 
The proposed legislation, AB 347, is presently in bill form. If it is not enacted, then the 
Settlement Agreement will be considered null and void. The full text of the bill, and legislative 
analysis regarding the bill, may be found at http://w’ww.leginfo.ca.gov. If enacted, the bill 
would require districts that receive specified state funding to prepare students for the 
CAHSEE to do the following:  
 

• Provide each pupil with the opportunity to receive intensive instruction and services 
regarding the CAHSEE, based on an appropriate diagnostic assessment and prior 

http://www.alameda.courts.ca.gov/courts
http://w’ww.leginfo.ca.gov/
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results on the exam, for up to two consecutive academic years after completion of 
grade 12 or until the pupil has passed both parts of the high school exit examination, 
whichever comes first.  

 
• Provide English learners who have not passed the CAHSEE by the end of grade 12 

with the opportunity to receive intensive instruction and services to improve English 
proficiency as needed to pass both parts of the CAHSEE, for up to two consecutive 
academic years after completion of grade 12 or until the pupil has passed both parts of 
the high school exit examination, whichever comes first.  

 
• Notify pupils of the availability of intensive instruction and services after grade 12 and 

their right to file a complaint if they are denied such services.  
 

• Use the school district’s uniform complaint process to help identify and resolve any 
deficiencies related to intensive instruction and services provided to pupils who have 
not passed one or both parts of the high school exit examination after the completion 
of grade 12.  

 
• Districts participating in the Middle and High School Supplemental Counseling 

Program shall be required to provide information to pupils in grade 12 about the 
availability of intensive instruction and services for up to two consecutive academic 
years after completion of grade 12 or until the exit examination is passed, whichever 
comes first.  

 
Release 

 
If the legislation is enacted, and the court finally approves this Settlement Agreement, then 
the following claims will be deemed released on behalf of the class.  
 

• Any and all claims by any Class Member against any State Entity concerning the 
adequacy of options available to students who have not passed the CAHSEE as of 
their intended graduation• date to continue to study and/or attend classes in order to 
learn the material tested by the CAHSEE. 

 
• Any and all claims by any Class Member, who is or formerly was a member of the 

Class of 2006, against any State Entity that was or could have been raised in the 
lawsuit including, but not limited to, that denial of a diploma and/or graduation as a 
result of the requirement that they pass the CAHSEE (currently codified in Education 
Code section 60851, subdivision (a)) violates the constitutional or statutory rights of 
students.  

 
However, the Settlement Agreement does not limit the rights of any class member to bring 
any action directly against any school district based on its alleged failure to follow any 
applicable law.  
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Attorneys’ Fees and Costs 

 
The Settlement Agreement provides that there shall be no application for or actual award of 
attorneys’ fees to be paid by any party. Respondents/defendants agree to pay 
plaintiffs’/petitioners’ costs in an amount not to exceed $87,000, in accordance with standard 
State approval processes.  
 

Final Approval Hearing and Comment/Objection Procedure 
 

The hearing for final approval of the settlement has been scheduled for August 13, 2007, at 
1:30 p.m. in front of Alameda Superior Court Judge Robert Freedman, Department 20, 1221 
Oak Street, 4th floor, Oakland, California, 94612. It is not necessary for class members to 
appear at the hearing. Only class members who file a Notice of Intent to Appear, as described 
below, will be allowed to appear and offer oral comments about the settlement at this hearing, 
subject to the court’s discretion. Class members may enter an appearance through counsel. 
The hearing may be postponed without further notice to the Class. DO NOT TELEPHONE 
THE COURT.  
 
Class members who wish to comment or object to the parties’ Settlement Agreement may do 
so only by (1) filing a written comment or objection, or (2) filing a Notice of Intent to Appear at 
the final approval hearing, on or before August 9, 2007. A parent or legal guardian may file 
these documents on behalf of any class member who is under 18 years of age. Comments, 
objections, and/or Notice(s) of Intent to Appear must clearly identify the case and number 
(Valenzuela v. O’Connell, Case No. RG0628 8707), and must state the class member’s full 
name and address; where the class member attends (or attended) public high school and the 
date(s) of the class member’s attendance; whether the class member has received a high 
school diploma; the relationship of the person filing the objection, comment or Notice to 
Appear to the class member (e.g., parent, legal guardian, or counsel); and each specific 
reason in support of the comment or objection and any legal support for each comment or 
objection. Comments, objections and/or Notice(s) of Intent to Appear must be submitted by 
mailing them to BOTH of the following addresses:  
 
Clerk of the Court  
Superior Court of California, County of Alameda  
Rene C. Davidson Alameda County Courthouse  
1225 Fallon Street  
Oakland, CA 94612  
 
Arturo J. Gonzalez  
Valenzuela Class Action  
Morrison & Foerster  
425 Market Street  
San Francisco, California 94 105-2482.  
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To be considered and valid, the Court and Counsel must receive any comments or 
objections, and Notices of Intent to Appear, no later than August 9, 2007.  
 
A class member who fails to file and serve an objection in the manner described above and 
by the specific deadline will be deemed to have waived any objections and will be foreclosed 
from making any objection (whether by appeal or otherwise) to the settlement. A class 
member who fails to file a Notice of Intent to Appear in the manner described above and by 
the specific deadline will be deemed to have waived any right to appear to comment or object 
at the hearing.  
 

Getting More Information 
 

The above is a summary of the basic terms of the Settlement. For the precise terms and 
conditions of the Settlement, you are referred to the detailed Settlement Agreement, which 
will be on file with the Clerk of the Court. The pleadings and other records in this litigation 
including the Settlement Agreement, may be examined (a) online on the Alameda County 
Superior Court’s website, www.alameda.courts.ca.gov/courts, or (b) in person at Room 109 at 
the Rene C. Davidson Courthouse at 1225 Fallon Street, Oakland, California 94612, between 
the hours of 9:00 a.m. and 4:00 p.m., Monday through Friday, excluding Court holidays, or (c) 
you may contact Class Counsel, Arturo J. Gonzalez, Morrison & Foerster LLP, 415-268-7000, 
425 Market Street, San Francisco, California 94 105-2482.  
 
40154 196.wpd  
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REL#07-107       CONTACT: Pam Slater  
For Immediate Release     PHONE: 916-319-0818 
August 23, 2007       E-MAIL: pslater@cde.ca.gov 
 

 SCHOOLS CHIEF JACK O'CONNELL RELEASES 
2006-07 CALIFORNIA HIGH SCHOOL EXIT EXAM RESULTS 

  
SACRAMENTO – State Superintendent of Public Instruction Jack O'Connell today 

released the results for the 2006-07 California High School Exit Examination (CAHSEE) 

showing that the estimated percentage of students meeting the CAHSEE requirement as of May 

for the Class of 2007 was 93.3 percent, a 2.1 percent increase over the Class of 2006 at the same 

point in time. 

This improvement in students meeting the CAHSEE requirement is reflected in all of the 

major demographic categories (or subgroups) of twelfth grade students. African American 

students made the largest gain of 4.7 percent, followed by Hispanic/Latino students at 3.1 

percent. Economically disadvantaged students passing rate increased by 2.6 percent. (See Table 

1.) 

"I am pleased that our seniors, and, in particular, all of the major subgroups, made 

positive gains in achieving this significant milestone," O'Connell said. "Their success at passing 

the test confirms they have acquired the fundamental skills and knowledge that every California 

high school graduate must have in order to compete in today's workforce. 

"I applaud this progress and give great credit to the students, teachers, parents and 

administrators who are working so hard to help students master the skills measured by the exit 

exam. However, I continue to be troubled by the achievement gap, as indicated by our first-time 

test takers, that continues to exist between students who are African American or 

Hispanic/Latino and their peers who are white or Asian," O'Connell said. “Furthermore, I am 

greatly concerned that our tenth grade English Learners are the only subgroup to experience a 

mailto:pslater@cde.ca.gov
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decline in the number of students passing the English-language arts (ELA) and math portions.” 

(See Tables 2 and 3.) 

"The data we are releasing today, like the results of our STAR program released 

last week, tells us that we still need to find ways to better prepare all students to pass 

the CAHSEE so they will be better prepared for life after high school, whether they are 

headed to college or directly into a career. We must be diligent and steadfast in our 

commitment to close the achievement gap not only for our students’ future success, but 

also for California’s future success."  

As illustrated in the results on standards-based tests for students in grades two through 

eleven, the achievement gap remains and economic factors are just part of the story. The data 

show that even when you account for poverty, a greater percentage of poor white students are 

passing the English-language arts (ELA) portion of the exit exam than African American 

students who are not poor. (See Tables 4 and 5.) 

The same holds true in math when comparing the results of white students who 

are economically disadvantaged to African American or Latino students who are not 

classified as poor. For example, not economically disadvantaged African American 

sophomores in the Class of 2009 as first-time test takers were 4.0 percentage points 

higher than the same subgroup of first-time test takers in the Class of 2006. Still, this 

increase to 65.3 percent for the math portion of the CAHSEE, is nearly 9 points below 

the passing rate of their economically disadvantaged white peers. (See Tables 6 and 7.)  

On the positive side, Hispanic/Latino and African American sophomore students 

are showing significant percentage gains in ELA passing rates for first-time test takers 

over the past four years regardless of their economic status. (See Tables 2 and 3.) 

For example, in ELA, Hispanic/Latino sophomores in the Class of 2009 as first-time test 

takers were 4.5 percentage points higher than the same subgroup of first-time test takers in the 

Class of 2006. (See Table 2.) 

Among African American students, the percentage of sophomores in the Class of 2006 

passing the ELA portion of the test was 62.6 percent. The latest results show 65.7 percent of 

African American sophomores in the Class of 2009 passed the ELA – a 3.1 percent increase over 

the past four years. (See Table 2.) 
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The estimated passing rates in ELA for all first-time test takers in 2007 (sophomores in 

the Class of 2009) show some improvement – 74.7 percent to 76.5 percent – a 1.8 percent 

increase over the past four years. (See Table 2.) 

For the math portion of the CAHSEE over this same period for first-time test takers, the 

estimated passing rate improved from 73.7 percent (when students in the Class of 2006 were 

sophomores) to 75.8 percent (for sophomores in the Class of 2009). (See Table 3.) 

The CAHSEE is only one of the many requirements in California public schools needed 

for graduation. School districts also impose local requirements that must be met before students 

are allowed to graduate. 

Students are required to take the CAHSEE for the first time in the tenth grade. Nearly 

480,000 sophomores took the CAHSEE during the 2006-07 school year. Students who do not 

pass the test as tenth graders are given two more opportunities as juniors, and if they are not 

successful then, three more as seniors, and an additional opportunity during a summer 

administration. 

The data released today does not include results from the July administration of 

the test and the California Department of Education (CDE) does not yet have the benefit 

of a complete analysis of the data by the Human Resources Research Organization 

(HumRRO), its independent evaluator of the CAHSEE program. HumRRO’s analysis, 

expected in late fall, will give a more up-to-date picture of how California students are 

doing in meeting the cumulative exit exam requirement in both English and 

mathematics. Additionally, it should be noted that while the CDE has estimated the 

number of eleventh graders who have yet to pass the CAHSEE based on currently 

available data (See Tables 8 and 9.), the number is likely to change based on 

HumRRO’s comprehensive analysis of the data. 

School, district, county, and state-level results for the CAHSEE have been posted on the 

CDE Web site at http://cahsee.cde.ca.gov. 

# # # 

http://cahsee.cde.ca.gov/
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Attachments 
California High School Exit Examination (CAHSEE) Results 

Table 1: 
Estimated Cumulative Percentage of Grade 12 Students in the Classes of 2006 and 2007 Meeting the 

CAHSEE Requirement through May 2006 and 2007 by Subgroup‡ 
Estimated Number and Percentage of Students in the Class of 2007 

Meeting the CAHSEE Requirement through February 2007 
 

Demographic Subgroup 
Class of 2006 
Percentage 

Passed as of 
May 2006* 

Class of 2007 
Percentage 

Passed as of 
May 2007** 

Change in 
Percentage 

All Students 91.2% 93.3% 2.1% 
Female 91.6% 93.6% 2.0% 
Male 90.7% 92.9% 2.2% 
Asian 95.3% 96.3% 1.0% 
Hispanic or Latino 85.5% 88.6% 3.1% 
African American or Black 83.7% 88.4% 4.7% 
White 97.3% 98.4% 1.1% 
Economically Disadvantaged Students 85.7% 88.3% 2.6% 
English Learner Students 76.0% 77.0% 1.0% 
Students Receiving Special Education Services*** 47.8% 48.8% 1.0% 

 
‡ The denominator for calculating the passing rates are calculated by adding the students who passed 
CAHSEE in grades 10, 11, and 12 and those students who are still attempting to pass the CAHSEE in 
grade 12. See HumRRO Year 7 reference for further explanation. 
* Source: HumRRO Year 7 Annual Report (2005-06) Table 2.12, page 31 - 
http://www.cde.ca.gov/ta/tg/hs/documents/indevalrptv106.pdf (PDF; 4450KB; 210pp.) 
** Source: HumRRO; students identified as 12th grade students from the class of 2006 were excluded 
from the 2007 calculation. 
*** Students in special education programs who had not passed the CAHSEE were excluded from all 
rows of the table except the last row. Students in special education who had not passed the CAHSEE 
were allowed to meet the CAHSEE requirement in other ways. 

http://staging.cde.ca.gov/ta/tg/hs/documents/indevalrptv106.pdf


aab-sad-sep07item07 
Attachment 3 
Page 5 of 14 

 
 

More…more…

 

 
English Language Arts 

Table 2: 
Comparison of Passing Rates for First-Time Test Takers (Grade 10)  

in the Classes of 2006, 2007, 2008, and 2009‡ 
 

Demographic Subgroup 

Class 
of 2006 
Percent 
Passed 

In 
Grade 

10 

Class 
of 2007 
Percent 
Passed 

In 
Grade 

10 

Class 
of 2008 
Percent 
Passed 

In 
Grade 

10 

Class 
of 

2009* 
Percent 
Passed 

In 
Grade 

10 

Change in 
percentage 
2006-2009 

All Students 74.7% 76.4% 77.1% 76.5% 1.8% 
Female 79.0% 81.1% 81.6% 81.2% 2.2% 
Male 70.5% 71.9% 72.7% 72.1% 1.6% 
American Indian or Alaskan Native 73.4% 73.5% 77.2% 76.1% 2.7% 
Asian 84.7% 85.8% 86.6% 86.5% 1.8% 
Pacific Islander 71.2% 75.2% 75.4% 75.6% 4.4% 
Filipino 87.2% 88.1% 89.0% 88.9% 1.7% 
Hispanic or Latino 61.7% 65.1% 66.4% 66.2% 4.5% 
African American or Black 62.6% 64.5% 65.8% 65.7% 3.1% 
White 88.4% 89.2% 89.8% 89.4% 1.0% 
Economically Disadvantaged Students 60.0% 63.2% 64.9% 64.6% 4.6% 
Non-Economically Disadvantaged Students 87.2% 88.2% 88.5% 88.2% 1.0% 
Students Receiving Special Education Services 30.5% 32.8% 34.6% 32.9% 2.4% 
English Only Students 81.6% 82.6% 83.3% 83.1% 1.5% 
Initially-Fluent English Proficient (I-FEP) 84.6% 86.5% 87.4% 87.8% 3.2% 
Reclassified-Fluent English Proficient (R-FEP) 86.7% 89.2% 89.3% 88.9% 2.2% 
English Learner Students 39.2% 42.4% 38.1% 36.0% -3.2% 
 
‡ Percent passing rates equals the number of students passing CAHSEE divided by number of students 
taking CAHSEE. 
* Subgroup data are estimates; school districts have the opportunity to make demographic data 
corrections.
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Mathematics 

Table 3: 
Comparison of Passing Rates for First-Time Test Takers (Grade 10)  

in the Classes of 2006, 2007, 2008, and 2009‡ 
 

Demographic Subgroup 

Class 
of 2006 
Percent 
Passed 

In 
Grade 

10 

Class 
of 2007 
Percent 
Passed 

In 
Grade 

10 

Class 
of 2008 
Percent 
Passed 

In 
Grade 

10 

Class 
of 

2009* 
Percent 
Passed 

In 
Grade 

10 

Change in 
percentage 
2006-2009 

All Students 73.7% 74.0% 75.5% 75.8% 2.1% 
Female 74.4% 74.6% 76.1% 76.2% 1.8% 

Male 72.9% 73.4% 75.0% 75.4% 2.5% 

American Indian or Alaskan Native 69.2% 69.5% 72.9% 72.5% 3.3% 
Asian 91.2% 91.7% 92.1% 92.7% 1.5% 
Pacific Islander 71.2% 72.5% 73.5% 75.1% 3.9% 
Filipino 86.9% 86.8% 88.1% 89.0% 2.1% 
Hispanic or Latino 61.0% 62.2% 65.1% 65.7% 4.7% 
African American or Black 54.4% 54.9% 57.1% 58.4% 4.0% 
White 86.8% 87.0% 87.9% 88.1% 1.3% 
Economically Disadvantaged Students 60.6% 61.4% 64.3% 65.0% 4.4% 
Non-Economically Disadvantaged Students 85.1% 85.5% 86.2% 86.5% 1.4% 
Students Receiving Special Education Services 29.7% 30.3% 32.5% 32.3% 2.6% 
English Only Students 78.1% 78.2% 79.4% 80.0% 1.9% 
Initially-Fluent English Proficient (I-FEP) 81.9% 82.8% 84.5% 85.3% 3.4% 
Reclassified-Fluent English Proficient (R-FEP) 82.8% 84.5% 85.3% 85.7% 2.9% 
English Learner Students 49.2% 48.7% 47.6% 46.6% -2.6% 

 
‡ Percent passing rates equals the number of students passing CAHSEE divided by number of students 
taking CAHSEE. 
* Subgroup data are estimates; school districts have the opportunity to make demographic data 
corrections. 
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English-Language Arts 

Table 4: 
Comparison of Passing Rates for Economically Disadvantaged  

First-Time Test Takers (Grade 10) by Ethnicity 
 

Ethnicity 
Class 

of 
2006 

Class 
of 

2007 

Class 
of 

2008 

Class 
of 

2009* 

Change in 
percentage 
2006-2009 

American Indian or Alaskan Native 60.4 59.8 65.4 65.1 4.7 
Asian 73.2 75.3 76.6 76.1 2.9 
Pacific Islander 61.8 66.2 66.9 67.6 5.8 
Filipino 77.9 79.3 80.1 82.3 4.4 
Hispanic or Latino 56.3 60.4 62.0 61.9 5.6 
African American or Black 54.1 55.6 59.1 58.6 4.5 
White 72.6 74.2 75.9 75.1 2.5 

 
• Subgroup data are estimates; school districts have the opportunity to make demographic data 

corrections. 
 

 
Table 5: 

Comparison of Passing Rates for Not Economically Disadvantaged 
First-Time Test Takers (Grade 10) by Ethnicity 

Ethnicity 
Class 

of 
2006 

Class 
of 

2007 

Class 
of 

2008 

Class 
of 

2009* 

Change in 
percentage 
2006-2009 

American Indian or Alaskan Native 80.8 81.6 84.6 83.2 2.4 
Asian 91.5 92.2 92.8 92.6 1.1 
Pacific Islander 76.1 80.1 80.7 80.9 4.8 
Filipino 89.5 90.4 91.5 90.7 1.2 
Hispanic or Latino 71.9 74.4 75.4 75.3 3.4 
African American or Black 69.5 72.2 71.9 72.7 3.2 
White 91.1 91.8 92.3 92.1 1.0 

 
* Subgroup data are estimates; school districts have the opportunity to make demographic data 
corrections. 
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Mathematics 

Table 6: 
Comparison of Passing Rates for Economically Disadvantaged  

First-Time Test Takers (Grade 10) by Ethnicity 

Ethnicity 
Class 

of 
2006 

Class 
of 

2007 

Class 
of 

2008 

Class 
of 

2009* 

Change in 
percentage 
2006-2009 

American Indian or Alaskan Native 56.9 54.2 60.9 60.6 3.7 
Asian 84.8 85.4 85.9 86.5 1.7 
Pacific Islander 62.9 63.7 65.4 68.2 5.3 
Filipino 79.3 78.9 80.3 83.2 3.9 
Hispanic or Latino 57.2 58.5 62.0 62.6 5.4 
African American or Black 45.9 45.9 49.9 51.3 5.4 
White 71.0 71.3 73.0 74.2 3.2 

 
• Subgroup data are estimates; school districts have the opportunity to make demographic data 

corrections. 
 

 
Table 7: 

Comparison of Passing Rates for Not Economically Disadvantaged  
First-Time Test Takers (Grade 10) by Ethnicity 

Ethnicity 
Class 

of 
2006 

Class 
of 

2007 

Class 
of 

2008 

Class 
of 

2009* 

Change in 
percentage 
2006-2009 

American Indian or Alaskan Native 76.3 78.5 80.2 80.3 4.0 
Asian 95.1 95.5 95.9 96.3 1.2 
Pacific Islander 75.5 77.4 78.4 79.6 4.1 
Filipino 88.8 88.8 90.3 90.6 1.8 
Hispanic or Latino 68.5 69.4 71.4 72.3 3.8 
African American or Black 61.3 62.5 63.6 65.3 4.0 
White 89.4 89.7 90.6 90.7 1.3 

 
• Subgroup data are estimates; school districts have the opportunity to make demographic data 

corrections. 
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English-Language Arts 

Table 8: 
Estimated Number of Class of 2008 Students Yet to Pass (Grade 11)‡ 

Demographic Subgroup 

Number 
Tested 

in 
Grade 

10* 

Number 
Passed 

in 
Grade 

10 

Number 
Passed 

in 
Grade 
11** 

Estimate 
Number 
of Grade 

11 
Students 

Yet to 
Pass*** 

All Students 483,199 372,588 54,863 55,748 
Female 237,041 193,529 24,416 19,096 
Male 246,062 179,007 30,402 36,653 
American Indian or Alaskan Native 4,392 3,391 586 415 
Asian 42,931 37,199 3,403 2,329 
Pacific Islander 3,371 2,543 477 351 
Filipino 14,086 12,539 1,218 329 
Hispanic or Latino 208,848 138,748 28,446 41,654 
African American or Black 39,484 25,971 6,255 7,258 
White 165,641 148,761 13,671 3,209 
Economically Disadvantaged Students 207,839 134,831 28,252 44,756 
Non-Economically Disadvantaged Students 217,698 192,610 19,052 6,036 
Students Receiving Special Education Services 40,474 14,005 5,908 20,561 
English Only Students 289,213 240,958 30,042 18,213 
Initially-Fluent English Proficient (I-FEP) 42,549 37,170 3,709 1,670 
Reclassified-Fluent English Proficient (R-FEP) 71,212 63,574 6,179 1,459 
English Learner Students 78,936 30,065 14,330 34,541 

 
‡ In the late fall HumRRO will provide CAHSEE results by grade in its annual report. 
* Number tested in grade 10 is taken from DataQuest 2005-06 state tables. 
** Grade 11 subgroup data are estimates; school districts have the opportunity to make demographic data 
corrections. 
*** Grade 11 students yet to pass is an estimate; this estimate does not take into account students 
moving in or out of state, students changing grades, or students dropping out.  
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Mathematics 
Table 9: 

Estimated Number of Class 2008 Students Yet to Pass (Grade 11)‡ 

Demographic Subgroup 

Number 
Tested 

in 
Grade 

10* 

Number 
Passed 

in 
Grade 

10 

Number 
Passed 

in 
Grade 
11 ** 

Estimate 
Number 
of Grade 

11 
Students 

Yet to 
Pass*** 

All Students 481,431 363,653 56,086 61,692 
Female 236,813 180,213 27,544 29,056 
Male 244,526 183,398 28,494 32,634 
American Indian or Alaskan Native 4,370 3,186 552 632 
Asian 42,767 39,394 3,271 102 
Pacific Islander 3,346 2,458 474 414 
Filipino 14,049 12,382 1,358 309 
Hispanic or Latino 208,496 135,778 29,417 43,301 
African American or Black 39,277 22,384 6,294 10,599 
White 164,732 144,812 13,888 6,032 
Economically Disadvantaged Students 207,075 133,242 28,153 45,680 
Non-Economically Disadvantaged Students 216,790 186,838 20,070 9,882 
Students Receiving Special Education Services 38,129 12,405 5,106 20,618 
English Only Students 287,903 228,735 30,775 28,393 
Initially-Fluent English Proficient (I-FEP) 42,496 35,930 3,921 2,645 
Reclassified-Fluent English Proficient (R-FEP) 71,457 60,962 6,713 3,782 
English Learner Students 78,291 37,278 14,088 26,925 

 
‡ In the late fall HumRRO will provide CAHSEE results by grade in its annual report. 
* Number tested in grade 10 is taken from DataQuest 2005-06 state tables.  
** Grade 11 subgroup data are estimates; school districts have the opportunity to make demographic data 
corrections.  
*** Grade 11 students yet to pass is an estimate; this estimate does not take into account students 
moving in or out of state, students changing grades, or students dropping out. 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Standardized Testing and Reporting (STAR) Program: Report of 
the 2007 Results 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
California Education Code Section 60641(b) specifies that the CDE shall make the 
grade, school, school district, and state STAR results available on the Internet by 
August 15 of each year. The STAR program includes five components:  
 

• California Standards Tests (CSTs) 
• California Standards-based Tests in Spanish (STS) 
• California Alternate Performance Assessment (CAPA) 
• California Achievement Tests, Sixth Edition Survey (CAT/6 Survey) 
• Aprenda: La prueba de logros en español, Tercera edicion (Aprenda 3) 

 
SUMMARY KEY ISSUES 
 
There are four changes to the program results reported in spring 2007 from those 
reported in spring 2006: (1) the STS was administered to Spanish-speaking English 
learners in grades two through four, replacing Aprenda 3 for those grades; (2) grade 
seven students completing algebra I were allowed to take the algebra I test formally 
offered in grades eight to eleven; (3) students in grades nine through eleven completing 
a world history course were allowed to take the world history test (formally given in 
grade ten); and (4) the Early Assessment Program (EAP) results were provided on the 
grade eleven individual students reports. 
 
The CSTs are the core of California’s assessment and accountability systems for 
schools and districts. CST and CAPA results are the major components used to 
calculate schools’ and subgroups’ Academic Performance Indexes (APIs). These 
results are also used to determine if elementary and middle schools make adequate 
yearly progress (AYP) in helping students become proficient on the state’s academic  
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content standards as required by the federal No Child Left Behind Act (NCLB) of 2001. 
The grade ten CAPA results are used in conjunction with the California High School Exit 
Exam (CAHSEE) results to meet the NCLB requirement for high schools 
These 2007 results for schools, school districts, counties, and state programs were 
released on the Internet on Tuesday, August 15, and include test results for more than 
4.7 million students. This first release of test results did not include the results for 
approximately 30,000 students in five districts that have approved SBE waivers to 
operate non-standard school years. These five districts completed testing in August, 
and their results will be posted on or about September 17. The five districts are Bay 
Area School, Fresno Unified, Long Beach Unified, Stone Corral Elementary, and Travis 
Unified.  
 
Districts have the option of correcting inaccurate student demographic data that were 
submitted by them. The data correction process is completed by the end of October, 
and final 2007 results will be posted on the Internet during December. 
 
Districts that completed testing and returned tests to the contractor by June 25 began 
receiving the 2007 STAR reports in mid July. Except for the parents and guardians of 
students in the late-testing districts, parents and guardians should have received the 
individual student reports for their children by mid-August. Post-test workshops for 
district STAR coordinators were held during August and September to present 
information on the interpretation and use of the test results. Workshops were held in 
Sacramento, Los Angeles, Bakersfield, Santa Clara, and San Diego. The purpose of the 
workshops was to assist school districts to interpret and use STAR data. 
 
Aprenda 3 test result reports for 2007 were provided to school districts beginning the 
week of August 1. Approximately 29,000 students in 550 school districts were 
administered the Aprenda 3. 
 
State, county, district, and school results for all tests within the STAR Program are 
available on the CDE Website at http://star.cde.ca.gov. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All program costs associated with releasing the results are funded under the CDE 
contracts for the STAR Program. 
 
ATTACHMENT(S) 
 
Attachment 1: 2007 STAR Press Release (11 Pages) 

This attachment is available via the World Wide Web at        
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp 

SUMMARY OF KEY ISSUES (CONT.) 

http://star.cde.ca.gov/
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Last modified: Wednesday, August 15, 2007   

  

 
  

     
Contact: 
Rel #07-98 

Pam Slater  communications@cde.ca.gov 
916-319-0818 
August 15, 2007 

 

State Superintendent Jack O'Connell Releases 2007 STAR  
Results Showing Encouraging, Troubling Trends 

INGLEWOOD/SAN DIEGO — State Superintendent of Public Instruction Jack O'Connell today released the 
results of the 2007 Standardized Testing and Reporting (STAR) Program that show California students are 
continuing to improve academically in most subjects and grades.  

"This year's results offer both encouragement and reason for serious concern," O'Connell said. "We can be 
pleased that gains in student achievement made over the past five years are either increasing or holding steady. 
This progress means that hundreds of thousands of California students will have a better shot at success. But 
the data also show the persistent achievement gaps in our system that California simply cannot afford to accept 
– morally, economically, or socially." 

Compared with 2003, when all the California Standards Tests (CSTs) were for the first time completely aligned 
to state standards, the percentage of students scoring advanced or proficient in 2007 increased by 8 points in 
English-language arts (ELA) or from 35 percent to 43 percent, (Table 1) and 6 points in math, from 35 percent to 
41 percent (Table 5). 

The percentage of students scoring at the proficient and advanced levels on the fifth grade science test has 
increased by 13 points since 2004; the first year the test was given (Table 10). 

 The percentage of students scoring proficient or advanced in grades two, four, seven, and eight have increased 
in ELA by double digits over the four-year span beginning in 2003 (Table 1). 

The greatest improvement over the four-year period for math was made by students in grades three, four, five, 
and seven with the  proficient and advanced percentage increasing by 12, 12, 14, and 10 points, respectively 
(Table 5). 

O'Connell pointed out the lack of progress made in closing the achievement gap among racial groups. While all 
student subgroup populations have continued to improve since 2003, the gap in achievement between African 
Americans or blacks and whites and the gap in achievement between Hispanics or Latinos and whites remain 
relatively unchanged. 

"Once again, these annual test scores shine a glaring light on the disparity in achievement between students 
who are African American or Hispanic and their white or Asian counterparts. We know all children can learn to 
the same high levels, so we must confront and change those things that are holding back groups of students."  

This achievement gap cannot always be explained away because of the poverty that has been so often 
associated with low performance, he said. 

"The results show this explanation not to be universally true," he said. "In fact, African American and Hispanic 

mailto:communications@cde.ca.gov
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#tab1#tab1
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#tab5#tab5
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#tab10#tab10
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#tab1#tab1
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#tab5#tab5
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students who are not poor are achieving at lower levels in math than their white counterparts who are poor. 
These are not just economic achievement gaps, they are racial achievement gaps. We cannot afford to excuse 
them; they simply must be addressed. We must take notice and take action." 

In response to this pressing issue, O'Connell early this year charged the statewide P-16 council –  including 
leaders from all segments of education as well as business, labor, and community leaders – with examining 
factors contributing to achievement gaps and strategies for closing those gaps. He is calling on all those 
interested in this issue to attend the Achievement Gap Summit scheduled for November 13-14, 2007, in 
Sacramento. 

"The intent of this working Summit is to create an inclusive, interactive, and collaborative environment where 
educators will gather to share best practices and learn strategies immediately useable to address their daily 
challenges," he said. 

"I'm committed to addressing this issue, to creating the partnerships, sharing the information and employing the 
strategies that will ensure success for all California students," O'Connell said. "I am excited about this challenge 
because I know it is one we can overcome. I believe in the ability, in the talent, and in the dedication present in 
our public schools." 

Under the STAR program, California students attain one of five levels of performance on the CSTs for each 
subject tested: advanced, proficient, basic, below basic, and far below basic. The State Board of Education has 
established the proficient level as the desired achievement goal for all students. This goal is consistent with 
school growth targets for state accountability and the federal No Child Left Behind requirements. The state target 
is for all students to score at the proficient or advanced level. Approximately 4.8 million students participated in 
2007 in the STAR program, which is comprised of five components: 

 California Standards Tests (CSTs) are standards-based tests that measure the achievement of state 
content standards in English-language arts, mathematics, science, and history-social science.  

 California Alternate Performance Assessment (CAPA) is for students who have significant cognitive 
disabilities.  

 California Achievement Tests (CAT/6) are nationally norm-referenced tests, taken in grades three and 
seven only.  

 Aprenda: La prueba de logros en español, Tercera edición (Aprenda 3) is a nationally norm-referenced 
achievement test of general academic knowledge in Spanish for Spanish-speaking English learners (for 
grades five through eleven in 2007).  

 Standards-based Tests in Spanish (STS), are designed for Spanish-speaking English learners to 
measure the achievement of state content standards in reading-language arts and mathematics in 
Spanish, for grades two, three, and four in 2007.  

The STAR Program data released today is preliminary because a small number of school districts have not yet 
completed testing and have not yet had time to complete a review of the results to verify their accuracy. A 
second posting of preliminary results that will include all students tested is scheduled for September. Final 
results after local corrections are incorporated are scheduled for posting during December. 

School, school district, county, and state level results for the 2007 STAR Program have been posted on the 
California Department of Education's Web site at http://star.cde.ca.gov/. 

# # # #  

Attachments 

Standardized Testing and Reporting (STAR) Program 
California Standards Test Results, 2003-2007  

English–Language Arts 

http://www.cde.ca.gov/eo/in/pc/index.asp
http://www.cde.ca.gov/nr/re/et/yr07et1113.asp
http://star.cde.ca.gov/
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Table 1: Percentages of Students Scoring at Proficient and Above* 

Grade 2003 2004 2005 2006 2007 
Change in 

Percentage 
2006–2007 

Change in 
Percentage 
2003–2007 

  2 36 35 42 47 48 1 12 

  3 33 30 31 36 37 1 4 

  4 39 39 47 49 51 2 12 

  5 36 40 43 43 44 1 8 

  6 36 36 38 41 42 1 6 

  7 36 36 43 43 46 3 10 

  8 31 33 39 41 41 0 10 

  9 38 37 43 43 47 4 9 

10 33 35 36 37 37 0 4 

11 32 32 36 36 37 1 5 

State Total 2 - 11 35 35 40 42 43 1 8 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in grades two through eleven. Complete results will be available during 
September 2007. Percentages included in this table may differ from the percentages printed on the Internet 
reports due to rounding. 

Back to top  

California Standards Test and California Alternate  
Performance Assessment Results, 2003-2007 

English–Language Arts 

Table 2: Percentages of Students Scoring at  
Proficient and Above by Subgroup*  

Subgroup 2003 2004 2005 2006 2007 
Change in 

percentage 
2003-2007 

All Students 35 36 40 42 44 9 

Gender             

   Female 39 40 44 46 48 9 

   Male 31 32 36 38 40 9 

Ethnicity             

   African American or Black 22 23 27 29 31 9 

   American Indian or Alaskan Native 31 31 36 37 39 8 

   Asian 55 57 61 64 66 11 

   Filipino 48 50 55 58 60 12 

   Hispanic or Latino 20 21 25 27 29 9 

   Pacific Islander 31 31 36 39 41 10 

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
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   White 53 54 58 60 62 9 

Economic Status             

   Economically Disadvantaged 20 21 25 27 29 9 

   Not Economically Disadvantaged  49 50 57 58 60 11 

Disability Status             

   Students Received Special Education 
   Services 9 14 16 17 18 9 

English Proficiency             

   English Only Students 44 44 49 51 52 8 

   Initially-Fluent English Proficient (I-FEP) 46 48 53 56 58 12 

   Reclassified-Fluent English Proficient  
   (R-FEP) 40 42 48 50 51 11 

   English Learners 10 10 12 14 15 5 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in grades two through eleven. Complete results will be available during 
September 2007. This table includes results from the California Alternate Performance Assessment (CAPA), and 
the percentages included in this table may differ from the percentages printed on the Internet reports. 

Back to top  

English–Language Arts 

Table 3: Percentages of Economically Disadvantaged  
Students Scoring at Proficient and Above* 

Ethnicity 2003 2004 2005 2006 2007 
Change in 

percentage 
2003-2007 

African American or Black 16 17 21 23 24 8 

American Indian or Alaskan Native 20 21 26 27 29 9 

Asian 35 37 42 46 48 13 

Filipino 37 39 45 48 49 12 

Hispanic or Latino 16 17 21 24 26 10 

Pacific Islander 21 21 26 29 30 9 

White 32 32 37 39 41 9 

Table 4: Percentages of Not Economically Disadvantaged  
Students Scoring at Proficient and Above* 

Ethnicity 2003 2004 2005 2006 2007 
Change in 

percentage 
2003-2007 

African American or Black 31 32 36 38 40 9 

American Indian or Alaskan Native 41 41 46 48 49 8 

Asian 69 70 74 76 77 8 

Filipino 53 55 60 62 64 11 

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
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Hispanic or Latino 32 33 38 40 42 10 

Pacific Islander 40 40 45 48 50 10 

White 58 59 64 66 67 9 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in grades two through eleven. Complete results will be available during 
September 2007. These tables include results from the California Alternate Performance Assessment (CAPA), 
and the percentages included in these tables may differ from the percentages printed on the Internet reports. 

Back to top  

California Standards Test Results, 2003-2007 

Mathematics 

Table 5: Percentages of Students Scoring at Proficient and Above* 

Grade 2003 2004 2005 2006 2007 
Change in 

Percentage 
2006–2007 

Change in 
Percentage 
2003–2007 

Grade 2 53 51 56 58 59 1 6 

Grade 3 46 48 54 57 58 1 12 

Grade 4 45 45 50 54 57 3 12 

Grade 5 35 38 44 48 49 1 14 

Grade 6 34 35 40 42 42 0 8 

Grade 7 30 33 37 41 40 -1 10 

General Mathematics 20 20 22 22 21 -1 1 

Algebra I† 21 18 19 23 23 0 2 

First time test takers         26     

Repeat test takers         15     

Geometry 26 24 26 26 24 -2 -2 

Algebra II 29 24 26 25 27 2 -2 

Summative High School Math 43 41 45 46 48 2 5 

Integrated 1 7 7 7 9 9 0 2 

State Total Grades 2 - 7 and End-of-Course 
tests 35 34 38 41 41 0 6 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the states. Complete results will be available during September 2007. 
Percentages included in this table may differ from the percentages printed on the Internet reports due to 
rounding.  

†Prior to 2007, algebra I was an end-of-course test for grades eight through eleven students. In 2007, students 
in grades seven were allowed to take the algebra I test.  

Note: The results for integrated 2 and 3 are not reported due to the small numbers of test-takers. 

Back to top  

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top


aab-sad-sep07item01 
Attachment 1 
Page 6 of 11 

 
 

3/2/2012 2:36 PM 

Mathematics 

Table 6: Numbers of Students Tested* 

Test 2003 2004 2005 2006 2007 
Change in 
Number 

2006-2007 

Change in 
Number 

2003-2007 

General 
Mathematics 451,126 417,946 374,900 340,335 305,413 -34,922 -145,713 

Algebra I 505,883 614,347 681,924 707,285 741,152 33,867 235,269 

Geometry 270,560 301,112 333,334 359,926 370,120 10,194 99,560 

Algebra II 162,672 181,883 196,079 213,770 230,881 17,111 68,209 

Sum. High 
School Math 76,560 80,574 90,983 99,348 108,769 9,421 32,209 

Integrated 1 14,359 9,679 8,716 6,771 7,010 239 -7,349 

Integrated 2 9,733 7,905 6,698 4,273 3,626 -647 -6,107 

Integrated 3 10,043 4,424 3,558 2,223 1,657 -566 -8,386 

Total 1,500,936 1,617,870 1,696,192 1,733,931 1,768,628 34,697 267,692 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. 
Percentages included in this table may differ from the percentages printed on the Internet reports due to 
rounding.  

Back to top  

California Standards Test and California Alternate  
Performance Assessment Results, 2003-2007 

Mathematics 

Table 7: Percentages of Students Scoring at  
Proficient and Above by Subgroup* 

Subgroup 2003 2004 2005 2006 2007 
Change in 

percentage 
2003-2007 

All Students 35 34 38 41 41 6 

Gender             

   Female 34 34 38 40 40 6 

   Male 35 35 39 41 41 6 

Ethnicity             

   African American or Black 19 19 23 25 25 6 

   American Indian or Alaskan Native 29 28 32 34 34 5 

   Asian 60 60 64 67 67 7 

   Filipino 44 45 50 53 53 9 

   Hispanic or Latino 23 23 27 30 30 7 

   Pacific Islander 31 31 35 38 38 7 

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
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   White 47 46 51 53 53 6 

Economic Status             

   Economically Disadvantaged 24 25 29 31 31 7 

   Not Economically Disadvantaged  45 44 49 52 52 7 

Disability Status             

   Students Received Special Education Services 13 16 18 20 20 7 

English Proficiency             

   English Only Students 39 39 43 45 45 6 

   Initially-Fluent English Proficient (I-FEP) 45 45 49 52 53 8 

   Reclassified-Fluent English Proficient  
   (R-FEP) 37 37 41 43 42 5 

   English Learners 20 20 24 26 26 6 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. This 
table includes results from the California Alternate Performance Assessment (CAPA), and the percentages 
included in this table may differ from the percentages printed on the Internet reports. 

Back to top  

Mathematics 

Table 8: Percentages of Economically Disadvantaged  
Students Scoring at Proficient and Above* 

Ethnicity 2003 2004 2005 2006 2007 
Change in 

percentage 
2003-2007 

African American or Black 16 16 20 22 22 6 

American Indian or Alaskan Native 23 23 27 29 28 5 

Asian 45 46 51 53 54 9 

Filipino 40 41 46 49 48 8 

Hispanic or Latino 21 22 26 28 29 8 

Pacific Islander 25 25 30 32 33 8 

White 33 32 37 38 38 5 

Table 9: Percentages of Not Economically Disadvantaged  
Students Scoring at Proficient and Above* 

Ethnicity 2003 2004 2005 2006 2007 
Change in 

percentage 
2003-2007 

African American or Black 24 24 27 30 30 6 

American Indian or Alaskan Native 35 34 38 40 40 5 

Asian 71 70 73 76 76 5 

Filipino 46 46 52 55 55 9 

Hispanic or Latino 29 29 33 36 36 7 

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
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Pacific Islander 37 36 40 43 44 7 

White 51 50 54 57 56 5 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. 
These tables include results from the California Alternate Performance Assessment (CAPA), and the 
percentages included in these tables may differ from the percentages printed on the Internet reports. 

Back to top  

California Standards Test Results, 2004-2007 

Science—Grade Level Tests* 

Table 10: Percentages of Students Scoring at Proficient and Above† 

Grade 2004 2005 2006 2007 
Change in 

Percentage 
2006-2007 

Change in 
Percentage 
2004-2007 

5 24 28 32 37 5 13 

8 NA NA 38 43 5 NA 

10 NA NA 34 35 1 NA 

State Total 5, 8, & 10 NA NA 35 38 3 NA 

*The Grade Five California Science Standards Test was first administered in spring 2004. The Grade Eight 
California Science Standards and the Grade Ten California Life Science Standards Tests were first administered 
during spring 2006.  

†Data for 2004 through 2006 are final statewide data. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. 
Percentages included in this table may differ from the percentages printed on the Internet reports due to 
rounding. 

Back to top  

Science—End-of-Course Tests (Grades Nine Through Eleven) 

Table 11: Percentages of Students Scoring at Proficient and Above* 

Test 2003 2004 2005 2006 2007 
Change in 

Percentage 
2006-2007 

Change in 
Percentage 
2003-2007 

Earth Science 21 22 23 23 26 3 5 

Biology 37 30 32 35 37 2 0 

Chemistry 31 28 27 27 31 4 0 

Physics 29 29 31 32 36 4 7 

Integrated 1 7 5 8 9 11 2 4 

Integrated 2 8 8 6 5 7 2 -1 

State Total for End-of-Course 
Tests 29 24 27 28 31 3 2 

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
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*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. 
Percentages included in this table may differ from the percentages printed on the Internet reports due to 
rounding. 

Note: The results for integrated 3 and 4 are not reported due to the small numbers of test-takers 

Back to top  

Science—End-of-Course (Grades Nine Through Eleven) 

Table 12: Numbers of Students Tested* 

Test 2003 2004 2005 2006 2007 

Change 
in 

Number 
2006-
2007 

Change 
in 

Number 
2003-
2007 

Earth Science 89,676 134,953 173,958 195,394 206,192 10,798 116,516 

Biology 334,005 397,909 453,685 498,204 505,316 7,112 171,311 

Chemistry 153,491 181,420 196,700 213,387 227,435 14,048 73,944 

Physics 44,878 52,586 59,382 61,088 63,357 2,269 18,479 

Integrated 1 62,008 101,824 111,366 107,068 96,235 -
10,833 34,227 

Integrated 2 25,983 24,654 20,629 17,407 13,787 -3,620 -12,196 

Integrated 3 10,621 5,870 3,414 2,540 1,973 -567 -8,648 

Integrated 4 1,515 1,601 1,040 817 951 134 -564 

Total 722,177 900,817 1,020,174 1,095,905 1,115,246 19,341 393,069 

*Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. 
Percentages included in this table may differ from the percentages printed on the Internet reports due to 
rounding.  

Back to top  

History–Social Science 

Table 13: Percentages of Students Scoring at Proficient and Above† 

Grade 2003 2004 2005 2006 2007 
Change in 

Percentage 
2006-2007 

Change in 
Percentage 
2003-2007 

8 27 27 31 34 35 1 8 

11 (U.S. History) 34 32 37 35 35 0 1 

World History (End-of-Course)* 27 27 31 30 29 -1 2 

State Total 8, 11 Plus End-of-
Course Test 29 28 33 33 33 0 4 

†Data for 2003 through 2006 are final statewide results. The 2007 data are preliminary and include results for 
approximately 99% of the students in the state. Complete results will be available during September 2007. 

http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
http://www.cde.ca.gov/nr/ne/yr07/yr07rel98.asp?print=yes#top#top
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Percentages included in this table may differ from the percentages printed on the Internet reports due to 
rounding. 

*Prior to 2007, the world history test was an end-of-course test for grade ten students only. In 2007, students in 
grades nine through eleven took the end-of-course world history. 

Back to top 

Standardized Testing and Reporting (STAR) Program 
Summary of 2007 Results 

Background 

 The 2007 STAR Program consists of five components, including the California Standards Tests (CSTs) 
and the California Alternate Performance Assessment (CAPA).  

 In spring 2007, the following CSTs were required for all students:  
 English–language arts             Grades 2 – 11  
 Mathematics                            Grades 2 – 9  
 Science                                    Grades 5, 8, and 10 (life science)  
 History–social science             Grades 8 and 11 (U.S. history)  

 Students were also able to take end-of-course tests in math and science in grades 9 through 11 if they 
were enrolled in the corresponding courses.  

 Students who were unable to take the CSTs with accommodations or modifications took the CAPA in 
ELA and mathematics.  

Reporting STAR Program Results 

 The CST and CAPA results are reported using five performance levels: advanced, proficient, basic, 
below basic, and far below basic. The state target is to have all students score at the proficient level or 
above. The percentages of students scoring at each performance level are reported by grade and 
subject for all students and for subgroups of students.  

Summary of CST Results 

A summary of statewide student performance on the CSTs is provided below by content area. (CAPA results are 
included in the English–language arts and mathematics subgroup tables 2, 3, 4, 7, 8, and 9.) Note that while 
final data are available for the years 2003 through 2006, the results reported for 2007 are preliminary and 
include only the results for students tested through June 30, 2007. 

English–Language Arts (ELA) 

 The percentage of students in grades two through eleven scoring at proficient and advanced levels 
increased approximately 8 percent between 2003 and 2007. The one-year increase, however, was a 
modest 1 percent (see Table 1). 

 Notably, since 2003, the percentage of students scoring proficient and advanced in ELA in grades two 
and four, has increased by 12 percent; in grades seven and eight by 10 percent (see Table 1). While all 
student subgroups have continued to improve since 2003, the gap in achievement between African 
Americans or blacks and whites and the gap in achievement between Hispanics or Latinos and whites 
remain unchanged (see Table 2). 

 Since 2003, the student subgroups showing the greatest improvement in achieving proficient and 
advanced were Asians (11percent), Filipinos (12percent), and Pacific Islanders (10 percent) (see 
Table2). The student subgroups whose performance showed the least improvement in achieving 
proficient and advanced were African Americans or blacks (9 percent), American Indians or Alaskan 
Natives (8 percent), Hispanics or Latinos (9percent), and whites (9 percent). 

 The results listed in Tables 3 and 4 show that the performance of African Americans or blacks and 
Hispanics or Latinos continues to lag behind whites regardless of economic status. In fact, for 2007, the 
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percentage of not economically disadvantaged African Americans or blacks (40 percent) and the 
percentage of not economically disadvantaged Hispanics or Latinos (42 percent) achieving proficient 
and advanced are nearly the same as the percentage of economically disadvantaged whites (41 
percent) achieving proficient and advanced. 

Mathematics 

 Overall, students in all grades and courses scoring at proficient and advanced levels in mathematics 
showed an increase of approximately 6 percent between 2003 and 2007 (see Table 5). However, the 
overall percentage of students scoring at proficient and advanced remains unchanged from last year.  

 The greatest improvements over the four-year period in achieving proficient and advanced were made 
by students in grades three (12 percent), four (12percent), five (14 percent), and seven (10 percent).  

 Modest declines were observed in grade 7 (-1), General Mathematics (-1), and Geometry (-2) from last 
year.  

 Nearly three-quarters of a million students took the algebra I test (see Table 6). Of the 741,152 
students who took the algebra I test, 26 percent of the first-time test-takers scored proficient and 
advanced and 15 percent of the repeat test-takers scored proficient and advanced (see Table 5).  

 While all student subgroups have continued to improve since 2003, the gap in achievement between 
African Americans or blacks and whites and the gap in achievement between Hispanics or Latinos and 
whites remain unchanged (see Table 7).  

 The results listed in tables 8 and 9 show that the performance of African Americans or blacks and 
Hispanics or Latinos continues to lag behind whites regardless of economic status. In fact, for 2007, the 
percentage of not economically disadvantaged African Americans or blacks (30 percent) and the 
percentage of not economically disadvantaged Hispanics or Latinos (36 percent) achieving proficient 
and advanced is below the percentage of economically disadvantaged whites (38percent) achieving 
proficient and advanced.  

Science 

 The percentage of students scoring at the proficient and advanced levels on the grade five science test 
has increased by 13 percent since 2004, and the percentages of students scoring at the proficient and 
advanced levels on the grades eight and ten science tests increased by 5 percent and 1 percent 
respectively since the tests were first administered in 2006 (see Table 10). 

 Overall, an increase of 2 percentage points was observed in the four-year period for the science end-of-
course tests. Gains were noted in physics (7percent), earth sciences (5 percent), and integrated 1 (4 
percent). No gains were seen for students taking the biology and chemistry tests, and a 1 percent loss 
was seen for students taking integrated 2 (see Table 11). 

 An overall 3-point increase in the percentage of students scoring at the proficient and advanced levels 
in the end-of-course tests was noted from last year. 

 Approximately 1.1 million students in grades nine through eleven took end-of-course tests in science in 
2007. Since 2003, the number of students taking biology, chemistry, earth science, physics, and 
integrated 1 increased by 414,477 (see Table 12). 

History–Social Science 

 The results for students on the history–social science tests were mixed. Since 2003, students taking the 
grade eight history–social science test scoring at proficient and advanced levels showed an increase of 
8 percent, while students taking the grade eleven (U.S. history) test and the end-of-course world history 
test showed modest gains with increases of 1 and 2 percent respectively (see Table13). 

 Overall, the percentage of students scoring proficient and advanced remains unchanged from last 
year.  Please note: prior to 2007 the world history test was a grade-level test for students in grade ten 
only. In 2007, students in grades nine, ten,and eleven took this test if they were completing a world 
history course.                                                                                    Back to top  
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Accountability Progress Reporting System: Report of the 2007 
Results from the Academic Performance Index, Adequate Yearly 
Progress, and Program Improvement Reports 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The SBE annually receives information and reports on results of the Academic 
Performance Index (API), Adequate Yearly Progress (AYP), and Program Improvement 
(PI). 
 
SUMMARY OF KEY ISSUES 
 
The Policy and Evaluation Division is providing summary results from the  
August 31, 2007, release of the 2007 Accountability Progress Reporting (APR) system. 
Results include the proportion of schools that made all API growth targets in 2007, the 
proportion of schools that made AYP in 2007, and the proportion of schools that are 
identified for PI in 2007-08. The August 31, 2007, Press Release is attached and the 
data on charter schools will be provided as an Item Addendum. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Fiscal impact will be minimal as the APR system reports will be posted on the CDE Web 
site at http://www.cde.ca.gov/apr. 
 
ATTACHMENT(S) 
 
Attachment 1: August 31, 2007, Press Release of the 2007 APR system (12 pages) 
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REL#07-111       CONTACT: Pam Slater   
For Immediate Release     PHONE: 916-319-0818 
August 31, 2007      E-MAIL: pslater@cde.ca.gov 
 

STATE SUPERINTENDENT JACK O’CONNELL RELEASES 2007 
ACCOUNTABILITY PROGRESS REPORT 

State and Federal Measurements of Student Achievement, School Accountability 
 

San Jose – State Superintendent of Public Instruction Jack O’Connell today 

released California’s 2007 Accountability Progress Report (APR) that is comprised of 

the state Academic Performance Index (API), the federal Adequate Yearly Progress 

(AYP), and the federal Program Improvement (PI).  

“In reporting our latest test scores two weeks ago, I noted that California 

experienced a general leveling off after steady gains in student achievement over the 

past five years,” O’Connell said. “Today’s APR, a compilation of schools and districts 

that are meeting academic performance targets, is consistent with student performance 

on the annual assessments. 

“It is important that we not lose sight of the significant gains that our students and 

our schools have made since the inception of our accountability system, nor should we 

misinterpret these current data as a decline in overall student or school performance. In 

particular, these results reflect significant achievement gains by our lowest-performing 

students, and significant gains by African American, Hispanic, and English learner 

subgroups.  

“However, it is clear that we will need to redouble our efforts if we are to attain 

our goal to prepare all students for success in the rapidly changing global economy. We 

should also use this data to bolster our efforts to address the achievement gap that 

exists between students who are African American or Latino and their peers who are 

white or Asian.”  

Some performance indicators in the APR indicate modest growth, while others 

show no change, or even a slight decrease. For example, the median API score grew 

mailto:pslater@cde.ca.gov
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from 745 last year to 751 in 2007, and the percentage of schools at or above the 

performance target of 800 grew by just 1 percentage point, from 30 percent to 31 

percent. The percentage of schools meeting all API targets decreased from 53 percent 

in 2005-06 to 45 percent in 2006-07. 

The slower progress on meeting state accountability targets was anticipated due 

to an increase in accountability targets for all statistically significant subgroups that took 

effect for the first time this year. In addition to making the overall school growth target, 

all numerically significant subgroups in a school now must also make a 5 percent or 5-

point gain, whichever is larger. The increase in student subgroup targets, a 

recommendation by O’Connell that was adopted by the State Board of Education in May 

2006, allows schools to focus more intensely on narrowing achievement gaps. 

"Holding all students to the same high standards ensures a culture of high 

expectations for everyone," O’Connell said. "Now we are holding our schools 

accountable for closing achievement gaps. As a state, we have a moral, ethical, and 

economic obligation to address the needs of every group of students. My administration 

is focused on finding gap-closing strategies. I know our schools share my deep concern 

about this problem and join me in facing this challenge.” 

The API is a numeric index that ranges from a low of 200 to a high of 1000. The 

2006 results established the current baseline and academic growth targets for each 

school's academic performance. A school's school-wide annual growth target is set at 5 

percent of the difference between the school's base API and the statewide performance 

target of 800 with a minimum target of 5 points. By law, numerically significant student 

subgroups within a school must also make improvement for a school to meet its API 

targets.  

These subgroups include ethnic subgroups, socioeconomically disadvantaged 

students, and since 2006, English learners, and students with disabilities. In the 2006-

07 APR, every subgroup showed declines in the number and percentage of schools 

meeting API targets, but every subgroup did show growth in the API score when 

compared to the last year’s base score.  
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Both the API and AYP are based on statewide assessment results, which were 

released earlier this month. These assessments include the Standardized Testing and 

Reporting (STAR) Program and California High School Exit Examination (CAHSEE). 

AYP results show that 66 percent of schools met AYP requirements, unchanged 

from last year. However, the percentage of local educational agencies (LEAs) making 

AYP fell from 64 percent in 2006 to 53 percent in 2007. 

As AYP targets will rise steeply for the next six years to meet the current federal 

requirements of the No Child Left Behind (NCLB) Act, it is anticipated that in 2008 and 

thereafter, districts and schools will find it increasingly difficult to meet AYP targets.  

Under NCLB, each state defines what it considers a proficient level of 

performance for students in English-language arts and mathematics. Schools then must 

meet annual AYP objectives in the two content areas. These objectives increase over 

time so that by 2013-14, 100 percent of students at all schools must score at the 

proficient level or above. California is recognized nationally for setting its proficiency 

standards very high in comparison with most other states. 

 Schools, districts, and county offices that receive federal Title I funds and do not 

make the AYP target for two consecutive years are subject to identification for PI. 

Schools in PI are subject to a range of requirements and local interventions. For 

instance, a district must offer students in a PI school the choice and paid transportation 

to attend non-PI schools in the same district. For the 2007-08 school year, 232 

California schools were newly identified for PI, while 161 exited, for a total of 2,208 

schools in PI. 

NCLB also requires states to identify LEAs for PI. In California, this includes 

school districts and county offices of education. For the 2007-08 school year, 36 

California districts and county offices were newly identified for PI, while two exited, 

leaving a total of 192 LEAs in PI. 

A District Assistance and Intervention Team (DAIT) may be brought in to assist a 

district that has failed in PI for two consecutive years and is subject to sanctions.  

“Unfortunately, Governor Schwarzenegger recently vetoed the $7 million 

allocated in the state budget to support DAIT assistance,” O’Connell said. “As a number 

of districts in Year Three of Program Improvement will soon have to implement 
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sanctions, the work of such assistance is vitally important to systemically improve 

student achievement. I will continue to urge the Governor and the Legislature to restore 

this critical funding.” 

Schools and LEAs have an opportunity to review their data and make 

corrections. AYP, API, and PI reports will be finalized in February 2008. All reports are 

available through the APR Web site at http://www.cde.ca.gov/ta/ac/ar/index.asp 

# # # 
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2006-07 Accountability Progress Report 
Statewide Accountability: Academic Performance Index (API) 

2007 Growth Results 
 

Table 1* 
Percentage of Schools Meeting All API Growth Targets 

2002-2007 
 

Type of School 2001-02 2002-03 2003-04 2004-05 2005-06 2006-07* 
Elementary 60% 82% 46% 68% 58% 51% 
Middle 38% 69% 55% 67% 44% 35% 
High 29% 67% 50% 68% 36% 27% 
All Schools 52% 78% 48% 68% 53% 45% 

 

 *Year 2006-07 reflects new, higher targets for schools and subgroups. 
 

Table 2 
Example of New, Higher Subgroup Targets (for a School with an API of 700) 

 

 S
ub

gr
ou

p 
A

PI
   

   
   

  2006*   2007** 
400 4 20 
500 4 15 
600 4 10 
700 4 5 
795 4 5 

 

*Dependent on school API   **Independent of school API 
 

Table 3* 
Percentage of Schools with an Increased Schoolwide API 

2002-2007 
 

Type of School 2001-02 2002-03 2003-04 2004-05 2005-06 2006-07 
Elementary 74% 92% 59% 81% 71% 60% 
Middle 62% 88% 76% 85% 72% 57% 
High 58% 89% 74% 88% 65% 59% 
All Schools 69% 90% 64% 83% 70% 59% 

 

Table 4* 
Percentage of Schools At or Above Performance Target of 800 

on API Growth Scores 
2002-2007 

 

Type of School 2002 2003 2004 2005 2006 2007 
Elementary 23% 26% 27% 32% 35% 36% 
Middle 16% 14% 18% 21% 24% 24% 
High 6% 7% 8% 12% 14% 14% 
All Schools 20% 21% 23% 27% 30% 31% 
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Table 5* 
Median Scores on API 

2002-2007 
 

Type of School 2002 
Base 

2003 
Base 

2004 
Base 

2005 
Base 

2006 
Base 

2007 
Growth 

Elementary 699 728 730 751 759 766 
Middle 667 685 697 715 723 730 
High 643 668 660 692 701 706 
All Schools 685 714 717 737 745 751 

 

Table 6* 
Percentage of Schools Meeting API Growth Targets by Subgroup and Subgroup APIs 

2006 and 2007 
 

 2006 
Number of 
Schools 

With 
Numerically 
Significant 
Subgroup 

2007 
Number of 
Schools 

With 
Numerically 
Significant 
Subgroup 

2006 
Number of 

Schools 
Meeting 

Subgroup 
Growth 
Targets 

2007 
Number of 

Schools 
Meeting 

Subgroup 
Growth 
Targets 

2006 
Percentage  
of Schools 

Meeting 
Subgroup 

Growth 
Targets 

2007 
Percentage 
of Schools 

Meeting 
Subgroup 

Growth 
Targets 

2006 
State 
Base 
API 

2007 
State 

Growth 
API 

Schoolwide 7,410 7,469 5,360 4913 72% 66% 721 727 
African 
American or 
Black (not of 
Hispanic 
origin) 1,122 1,067 645 530 57% 50% 635 643 
American 
Indian or 
Alaska 
Native 15 14 11 6 73% 43% 691 696 
Asian 1,287 1,253 1,167 1,111 91% 89% 847 852 
Filipino 250 244 200 179 80% 73% 808 813 
Hispanic or 
Latino 5,724 5,815 3,740 3,270 65% 56% 656 665 
Pacific 
Islander 4 4 3 1 75% 25% 714 719 
White (not of 
Hispanic 
origin) 4,580 4,499 3,810 3,576 83% 79% 801 805 
Socioeco- 
nomically 
Disadvan- 
taged 6,101 6,139 3,894 3,399 64% 55% 654 662 
English 
Learners 4,056 4,186 2,577 2,359 64% 56% 637 645 
Students 
with 
Disabilities 927 969 520 373 56% 38% 518 528 

Note: The number of schools with numerically significant subgroups is used in these calculations. For example: 5,815 
schools had a numerically significant number of Hispanic or Latino students in 2007. Of those schools 56% (3,270) met the 
Hispanic or Latino subgroup growth target. 
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Table 7* 
Reasons Why Some Schools Did Not Receive 2007 API Growth Results 

 

Reasons Subtotal Number of 
Schools 

Schools Receiving 2007 API Growth and Target Information   8,022 
Schools Receiving 2007 API Growth but No Target Information   793 
     Alternative Schools (ASAM) 548   
     No 2006 Base API (New School, No Valid API, or No STAR Program 
Results) 

218   

     API Not Comparable (Reported by District) or ASAM in Base 27   
SUBTOTAL: 793   
Schools Not Receiving 2007 API Growth Report   745 
     Excessive Parent Waivers 12   
     Testing Irregularities Reported by School Districts in 2006 15    
     Very Small Schools (Fewer Than 11 Valid Scores) 671   
     Not a Significant Percentage of 2007 STAR Program scores in a Content 
Area 

47   

SUBTOTAL: 745   
TOTAL: All Schools, Fall 2006   9,560 

 

*Tables 1 and 3-6 exclude schools in the Alternative Schools Accountability Model 
(ASAM), special education schools, small schools, and other schools with missing API 
targets. A “small school” is a school with fewer than 100 valid test scores. Table 7 
includes all schools. 
 
 

Federal Accountability: 2007 Adequate Yearly Progress (AYP) 
 

Table 8 
Percentage of Schools Meeting 

All 2007 Federal AYP Criteria (Making AYP) 
 

School Type 
All 

Schools 
2006 

All 
Schools 

2007 

Title I-
Funded 

Schools Only   
2006 

Title I-Funded 
Schools Only   

2007 

Elementary Schools 74% 76% 66% 69% 
Middle Schools 47% 44% 34% 32% 
High Schools 60% 55% 57% 50% 
All Schools 66% 66% 60% 61% 
Total Number of Schools   9,553  9,653      6,061       6,075 

 

Note: For 2007, the number of Title I schools statewide was taken from the 2007-08 
Consolidated Application, Part 1, that each local educational agency (LEA) is 
responsible for completing annually. As of August 3, 2007, 93 percent of the LEAs in 
California had completed the Consolidated Application. 
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Table 9 
Percentage of Schools Meeting 2007 State 

API Growth Targets and/or 2007 Federal AYP Criteria 
 

School Type 

Met ALL  
API Growth 

Targets 
AND AYP 
Criteria 

Met  ALL API 
Growth 
Targets  
ONLY 

Met AYP 
Criteria 
ONLY 

Did NOT 
Meet API 
Growth 
Targets 
OR AYP 
Criteria 

Elementary Schools 42%   9% 33% 16% 
Middle Schools 22% 13% 18% 47% 
High Schools 21%   6% 45% 28% 
All Schools 35%   9% 32% 23% 
Total Number of Schools     2,649 673    2,402    1,742 

 
Note: Alternative Schools Accountability Model (ASAM), special education schools, 
small schools, and other schools with missing API targets are excluded. A “small 
school” is a school with fewer than 100 valid test scores. "ALL API Growth Targets" 
include schoolwide and numerically significant subgroup growth targets.. 
 

Table 10 
Schools Meeting 2007 State API Growth Targets 

with Schoolwide Growth at Least Double the 2007 Target, and 
Not Meeting 2007 Federal AYP Criteria 

 

School Type Number 
Elementary Schools 376 
Middle Schools 124 
High Schools 50 
All Schools 550 

 
Note: ASAM schools, special education schools, small schools, schools with missing 
API targets, and schools with a 2007 Growth API of at least 800 are excluded. 
 

Table 11 
Percentage of Local Educational Agencies Meeting 

2007 Federal AYP Criteria (Made AYP) 
 

School Type All LEAs 2006 All LEAs 2007 
Elementary School Districts 76%   67% 
Unified School Districts 47%  34% 
High School Districts 64%  52% 
County Offices of Education 16%  11% 
All LEAs Making AYP 64%  53% 
Total Number of LEAs       1,034        1,032 

Note: LEA = Local Educational Agency such as a district or county office of education.  
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2007-08 Program Improvement (PI) 
 

Table 12 
2007-08 Title I Program Improvement Status 

Statewide Summary of Schools 
 

Year Advance Remain Total Exit 
Year 1  232* 195 427 41 
Year 2 428 51 479 54 
Year 3 219 78 297 33 
Year 4 360 50 410 20 
Year 5 260  335** 595 13 
Total    1,499 709 2,208 161 

 
Note: This table excludes 30 schools that received Title I funds in 2006-07 because 
they have incomplete or missing 2007 AYP data. 
*These schools were newly identified for PI in 2007-08. 
**The federal NCLB Act does not allow for a PI designation beyond Year 5. The 335 
schools remaining in Year 5 have been identified for PI for at least six years. 

 
 

Table 13 
2007-08 Title I Program Improvement Status 

Statewide Summary of Local Educational Agencies 
 

Year Advance Remain Total Exit 
Year 1  36* 6 42 2 
Year 2 50 1 51 0 
Year 3 99 0 99 0 
Total 185 7 192 2 

 
Note: *These LEAs were newly identified for PI in 2007-08. 
 

District County 
Lake Tahoe Unified El Dorado       
Central Unified Fresno          
Standard Elementary Kern            
Corcoran Joint Unified Kings           
Azusa Unified Los Angeles     
Baldwin Park Unified Los Angeles     
Bassett Unified Los Angeles     
Inglewood Unified Los Angeles     
Long Beach Unified Los Angeles     
Westside Union Elementary Los Angeles     
Marin County Office of Education Marin           
Ukiah Unified Mendocino       
Mammoth Unified Mono            
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Mono County Office of Education Mono            
Soledad Unified Monterey        
Palo Verde Unified Riverside       
Riverside Unified Riverside       
Val Verde Unified Riverside       
Sacramento County Office of Education Sacramento      
Fontana Unified San Bernardino  
Jamul-Dulzura Union Elementary San Diego       
Manteca Unified San Joaquin     
Paso Robles Joint Unified San Luis Obispo 
San Luis Obispo County Office of 
Education San Luis Obispo 
San Miguel Joint Union San Luis Obispo 
Cabrillo Unified San Mateo       
Guadalupe Union Elementary Santa Barbara   
Santa Maria Joint Union High Santa Barbara   
Santa Clara County Office of Education Santa Clara     
Anderson Union High Shasta          
Fairfield-Suisun Unified Solano          
Riverbank Unified Stanislaus      
Stanislaus County Office of Education Stanislaus      
Turlock Unified Stanislaus      
Washington Unified Yolo            
Woodland Joint Unified Yolo            
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California Department of Education 
SBE-003 (REV 4/17/07) 
aab-sad-sep07item11 ITEM #7  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
U.S. Department of Education Peer Review of Standards and 
Assessment: Results of Peer Review 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In July 2006, CDE provided SBE with an update regarding peer review. The U.S. 
Department of Education (ED) identified outstanding concerns with the following: 
 

• Performance level descriptors (PLDs) that differentiate among three levels of 
proficiency for mathematics, English-language arts, and science 

 
• Official State Board of Education adoption of achievement standards for the 

California High School Exit Examination (CAHSEE) 
 

• An external, impartial alignment study of the California Standards Tests (CSTs) 
and the California Alternate Performance Assessment (CAPA) to academic 
content and achievement standards 

 
• A plan that addresses the gaps identified by the alignment study (including the 

External Evaluation of the CAHSEE) 
 

• Procedure to review and maintain alignment of the assessment system 
 
At the September 2006 SBE meeting, the CDE provided an update of the 2006 peer 
review process conducted by the ED. During the 2006 peer review process, the ED  
noted that the SBE had not officially approved the achievement standards (i.e., cut 
scores) for the CAHSEE. To address this concern, the SBE officially adopted the 
achievement standards for the CAHSEE at the September 2006 SBE meeting.  
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SUMMARY OF PREVIOUS (Cont.) 
 
In May 2007, CDE submitted a SBE item including the proposed PLDs produced by 
Human Resources Research Organization (HumRRO) as well as a sample 
communications document that incorporated the proposed PLDs with exemplars. The 
CDE recommended the approval of the proposed PLDs. SBE staff recommended the 
approval of an alternate set of PLDs and the SBE approved those PLDs. In May 2007, 
CDE also submitted a SBE item addendum containing the alignment study findings and 
CDE's plan for addressing the recommendations provided in the alignment report. 
 
In July 2007, CDE submitted a SBE item including a June 29, 2007, letter from the ED 
that indicated they still had outstanding concerns with California's standards and 
assessment system. While California had previously been assigned a status of 
"approval pending," the most recent review did not provide California a peer review 
status. The letter documented outstanding concerns in the following areas: 
 
2.0 Academic Achievement Standards Findings: 
 

1. Performance level descriptors (PLDs) that differentiate among three levels of 
proficiency for science in grades 5, 8, and 10. 
 

2. Documentation of the involvement of diverse stakeholders in the development 
process for the PLDs in English/language arts, mathematics, and science. 
 

3. PLDs in English/language arts, mathematics, and science that include a 
description of the competencies for grade-level academic achievement standards 
or grade-level expectations required at each grade or, in the case of science, 
each grade span. 

 
3.0 Full Assessment System Finding: 
 

1. Clarification regarding the use of the "general mathematics test" at grade 8 in the 
State standards and assessment system, particularly regarding the technical 
quality of the test and its alignment to grade-level content and academic 
achievement standards. 

 
5.0 Alignment Findings: 
 

1. A plan and a timeline to address the specific findings of the alignment studies for 
the California High School Exit Examination (CAHSEE), the California Standards 
Tests (CSTs), and the California Alternate Performance Assessment (CAPA). 

 
In response to the ED's letter dated June 29, 2007, the SBE took action to create a 
committee comprised of four SBE members who will work with Office of the Secretary of 
Education staff and CDE staff. This committee will lead in the submission of the 
remainder of evidence to be submitted for peer review. 
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SUMMARY OF KEY ISSUES (Cont.) 
 
The ED is using a peer review process to determine whether states have met No Child 
Left Behind (NCLB) standards and assessment requirements. According to the ED, 
additional evidence is necessary for California to meet statutory and regulatory 
requirements.  
 
In July 2007, the CDE, SBE, and the Office of the Secretary of Education responded to 
the ED letter dated June 29, 2007. The joint response indicated that California would 
submit additional information regarding findings 2.0-Academic Achievement Standards 
and 3.0-Full Assessment System following its September 2007, SBE meeting. Also in 
July 2007, CDE provided ED with additional evidence in regards to finding, 5.0-
Alignment.  
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All costs associated with the alignment study and development of PLDs are included in 
the contract the CDE awarded to HumRRO for the California Standards and 
Assessment System Independent Evaluation.  
 
ATTACHMENT(S) 
 
Attachment 1: June 29, 2007, letter from the U.S. Department of Education (3 Pages) 
 
Attachment 2:  July 13, 2007, letter to the U.S. Department of Education (1 Page) 
 
Attachment 3: July 20, 2007, letter to the U.S. Department of Education on finding 5.0-

Alignment (7 Pages) 
 
CDE may provide additional information regarding peer review as an Item Addendum. 
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CADept of EDUCATION mobile

AAV of September 2007 Agenda Item 7 Attachment 1
Accessible Alternative Version of the SBE September 2007 Agenda Item 7 Attachment 1. 

This is an accessible alternate version (AAV) of the State Board of Education September 2007 Agenda Item 7 
Attachment 1 (PDF; 874KB; 3pp.). This document provides text translation to the attachment which is posted as 
scanned documents in a portable document format (PDF).

United States Department of Education 

Office of Elementary and Secondary Education - The Assistant Secretary

June 29, 2007

The Honorable Ken Noonan
President
California State Board of Education
1430 N. Street, Suite 5111
Sacramento, California 95814

The Honorable Jack O'Connell
Superintendent of Public Instruction
California Department of Education
P.O. Box 944272
Sacramento, California 94244-2720

Dear President Noonan and Superintendent O'Connell:

I am writing regarding our review of California's standards and assessment system under the Elementary and 
Secondary Education Act (ESEA), as amended by the No Child Left Behind Act of 2001 (NCLB). We appreciate the 
efforts required to prepare for the peer review and hope that the process provides useful feedback that will support 
California's efforts to monitor student progress toward challenging standards.

External peer reviewers and Department staff evaluated California's evidence submitted for peer review in May 2007 
and concluded that it addresses a number of the outstanding concerns regarding California's system listed in our letter 
of June 28, 2006. However, California's standards and assessment system does not yet meet all the statutory and 
regulatory requirements of section 1111(b)(1) and (3) of the ESEA. Specifically, California's evidence was not sufficient 
to address all required elements regarding California's performance level descriptors. In addition, we have concerns 
regarding gaps in the alignment of all of California's assessments to grade-level academic content standards and 
concerns regarding the "general mathematics test" administered at grade 8. I know that my staff has discussed the 
results of this review with your staff. However, I want to take this opportunity to enumerate the remaining evidence that 
California must provide in order to have a fully compliant system, the complete list of which is enclosed with this letter.

I know that California will complete work within the next few months that may result in a fully approved standards and 
assessment system under ESEA. Therefore, we are not assigning an approval status to California's system at this 
time. Because that system is not fully approved, however, we will place a condition on your fiscal year 2007 Title I,
Part A grant award.

To ensure that all remaining work occurs in a timely manner, I request that, within two weeks of the date of this letter, 
you provide my staff with a detailed timeline for how and when California will satisfy the remaining requirements. As 
part of that timeline, please indicate when you will submit evidence as it becomes available. We will review that 
evidence and schedule an additional peer review, if necessary.

If California is unable to resolve the remaining issues with its assessment system by the agreed-upon timeline, the 
Department will take appropriate enforcement actions as outlined in the Department's May 10, 2007, fact sheet, 



including the possibility of continuing Mandatory Oversight pursuant to 34 C.F.R. §80.12. For your convenience, I am 
enclosing a copy of that fact sheet, which is also available on the Department's website 
(http://www.ed.gov/admins/lead/account/statesystems.html [Outside Source]).

Also enclosed with this letter are detailed comments from the peer review team that evaluated California's assessment 
materials. I hope you will find the reviewers' comments and suggestions helpful.

We look forward to working with California to support a high-quality standards and assessment system. If you would 
like to discuss this further, please do not hesitate to contact Grace Ross (Grace.Ross@ed.gov) or Catherine Freeman 
(Catherine.Freeman@ed.gov) of my staff.

Sincerely, 
Kerri L. Briggs, Ph.D.

Enclosures

cc: Governor Arnold Schwarzenegger 
Secretary David Long 
Deb Sigman

Summary of Additional Evidence that California Must Submit to Meet ESEA
Requirements for the California Assessment System

2.0 - ACADEMIC ACHIEVEMENT STANDARDS

1. Performance level descriptors (PLDs) that differentiate among three levels of proficiency for science in grades 
5, 8, and 10.

2. Documentation of the involvement of diverse stakeholders in the development process for the PLDs in 
English/language arts, mathematics, and science. 

3. PLDs in English/language arts, mathematics, and science that include a description of the competencies for 
grade-level academic achievement standards or grade-level expectations required at each grade or, in the case
of science, each grade span. 

3.0 - FULL ASSESSMENT SYSTEM

1. Clarification regarding the use of the "general mathematics test" at grade 8 in the State standards and 
assessment system, particularly regarding the technical quality of the test and its alignment to grade-level 
content and academic achievement standards. 

5.0 - ALIGNMENT

1. A plan and a timeline to address the specific findings of the alignment studies for the California High School Exit 
Examination (CAHSEE), the California Standards Tests (CST), and the California Alternate Performance 
Assessment (CAPA). 

Questions:  State Board of Education | 916-319-0827

Last Reviewed: Wednesday, August 03, 2011 

California Department of Education
Mobile site | Full site



CALIFORNIA DEPARTMENT OF EDUCATION 
JACK O’CONNELL, State Superintendent of Public Instruction 
1430 N Street, Suite 5602 
Sacramento, CA 95814-5901 
(916) 319-0800 

CALIFORNIA STATE BOARD OF EDUCATION 
KENNETH NOONAN, President 

1430 N Street, Suite 5111 
Sacramento, CA 95814-5901 

(916) 319-0827 
 

OFFICE OF THE SECRETARY OF EDUCATION 
DAVID LONG, Secretary of Education 

1121 L Street, Suite 600 
Sacramento, CA 95814 

(916) 323-0611 
 

July 13, 2007 
 
Kerri L. Briggs, Assistant Secretary 
Office of Elementary and Secondary Education 
U,S. Department of Education 
400 Maryland Avenue, S.W., Suite 3C147 
Washington, DC 20202-6100 
 
Dear Dr. Briggs: 
 
In response to the U.S. Department of Education's standards and assessment peer 
review letter dated June 29, 2007, California will submit a timeline in response to finding 
5.0-Alignment to you next week. In regards to findings 2.0-Academic Achievement 
Standards and 3.0-Full Assessment System, California will submit additional information 
following its September State Board of Education meeting. 
 
We are working diligently to address the findings noted in the June 29, 2007 
correspondence. If you have any questions regarding this subject, please contact Gavin 
Payne, Chief Deputy Superintendent, California Department of Education, at  
(916) 319-0794 or Roger Magyar, Executive Director, State Board of Education, at  
(916) 319-0699. 
 
Sincerely, 
 
 
         
 
JACK O’CONNELL      KENNETH NOONAN, President 
State Superintendent of Public Instruction   State Board of Education 
 
     

 
DAVID LONG, Secretary of Education 
Office of the Secretary of Education 

 
JO/KN/DL:bp 
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July 20, 2007 

 
 
 
 

Kerri L. Briggs, Assistant Secretary  
Office of Elementary and Secondary Education  
U.S. Department of Education  
400 Maryland Avenue, S.W., Suite 3C147  
Washington, DC 20202-6100  
 
Dear Dr. Briggs:  
 
As indicated in California's letter dated July 13, 2007, to the U.S. Department of 
Education, I have enclosed a detailed plan and timeline for addressing the findings of 
the independent alignment studies conducted on our assessments. I hope that you find 
this satisfactorily addresses finding "5-Alignment." 
 
If you have any questions regarding this subject, please do not hesitate to contact me at 
(916) 319-0794. 
 
Sincerely, 
 
 
 
GAVIN PAYNE 
Chief Deputy Superintendent of Public Instruction 
 
GP/mc 
Enclosure 
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California's Plan and Timeline for Evidence Relating to Alignment 
July 20, 2007 

 
Peer Review Finding: 
 

1. A plan and a timeline to address the specific findings of the alignment studies 
for the California High School Exit Examination (CAHSEE), the California 
Standards Tests (CSTs), and the California Alternate Performance 
Assessment (CAPA). 

 
Findings of Alignment Studies: 
 

1. Alignment Study Finding: 
Review the cognitive requirements (depth-of-knowledge) of the CST 
assessment items and the content standards to establish greater consistency. 
This recommendation pertains to English-language arts (ELA) Grade 6 and 8; 
math Grades 2 and 7; the general math test; all three integrated math tests; 
and, all three history-social science tests.  

 
Corrective Action: 
Under the direction of the CDE, the test developer will transition from the 
use of various cognitive taxonomies to Webb's depth-of-knowledge (DOK) 
taxonomy. The test developer will integrate the DOK information gathered 
during item development and confirmed by content review panels in the 
item development and review process. The test developer will consider 
the availability of items by DOK and content strand when developing 
future item development plans to ensure sufficient coverage of higher-
order items.  
 
Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• Beginning August 2007: Current field test items will have DOK levels 
assigned by test developer. 

• Beginning November 2007: Item writers use the DOK taxonomy when 
developing new test items. 

• Beginning March 2008: Assessment Review Panel (ARP) members 
review assigned DOK level during the normal course of item reviews. 

• March 2008: Evidence submission to ED consisting of ARP meeting 
materials (such as an agenda) that documents DOK levels were 
reviewed as part of DOK meeting. 
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• Beginning August 2008: Test developer will consider the availability of 
items by DOK and content strand when developing future item 
development plans. 

 
2. Alignment Study Finding: 

Expand the content coverage on the CST assessments to match the breadth 
of the content expectations in California Content Standards. This 
recommendation pertains to the mathematics tests for Grades 2 through 5, 
the integrated math tests, and the history-social science tests.  

 
Corrective Action: 
CDE, in collaboration with SBE staff and the assessment review panels, 
will review the current test blueprints for all CSTs to determine if merging 
some reporting categories might better represent the breadth of the 
content expectations of California's content standards. A reorganization of 
test blueprints would require action by the SBE staff in November 2007. 
 
Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• July – August 2007: CDE and the test developer will investigate the 
reorganization of reporting categories. 

• September 2007: Test developer will provide ARP with draft 
reorganization plan for their feedback. 

• November 2008: SBE action on reorganized blueprints. 

• December 2008: Evidence submission to ED consisting of SBE 
November action, if any, on reorganized blueprints. 

 
3. Alignment Study Finding: 

Review the appropriateness of the number of content objectives for the 
alternate standards.  

 
Corrective Action: 
CDE, in collaboration with SBE staff and the assessment review panels, 
will review the CAPA blueprints for ELA Levels I and II and Math Levels II 
and III to determine if the number of content standards on the blueprint is 
appropriate. In addition, it will be determined if the performance tasks 
would more appropriately address several content standards instead of a 
single standard. A redesign of the CAPA blueprints would require action 
by the SBE in November 2007. 
 
 
 

 2
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Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• July – August 2007: CDE and test developer investigate the feasibility 
and appropriateness of addressing several content standards with a 
single CAPA task. 

• August 2007: If it is deemed feasible and appropriate, discuss the 
reorganization of the CAPA blueprint with the ARP. 

• November 2007 (if applicable): SBE action, if any, on revised CAPA 
blueprints. 

• December 2007 (if applicable): Evidence submission to ED consisting 
of any SBE November action. 

 
4. Alignment Study Finding: 

Review the cognitive requirements (depth-of-knowledge) of the performance 
tasks and the alternate standards to establish greater consistency. This 
recommendation applies specifically to ELA Level I (Reading and 
Listening/Speaking) and Math Level I (Statistics, Probability, and Data 
Analysis).  
 

Corrective Action: 
CDE, in consultation with SBE staff and the assessment review panels, 
will review the CAPA performance tasks for cognitive complexity. Under 
CDE direction, the test developer will target item development to address 
any determined gaps in cognitive complexity. 
 
Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• August 2007: ARP meeting at which members will review cognitive 
complexity of the CAPA tasks. 

• August 2007: Evidence submission consisting of ARP meeting 
materials, such as agenda, documenting the review of cognitive 
complexity. 

• Beginning November 2007: New item development begins for CAPA 
that targets any gaps in cognitive complexity. 

 
 
 

 

 3
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5. Alignment Study Finding: 
Review the assessments for Grade 8 science and Integrated Mathematics III 
for test accuracy due to larger standard errors of measurement.  

 
Corrective Action: 
In response to this finding and a small number of students that participate 
in the Integrated Math III assessment, CDE, with SBE approval, may 
determine that it would be appropriate to eliminate the assessment. An 
elimination of the assessment would require action by the SBE in January 
2008.  
 
The larger standard errors for the Grade 8 science CST seem directly 
related to the difficulty of the test items. This issue may be a function of 
the newness of the assessment and the relatively small number of items 
that were available from which to build an assessment. In the future, the 
test developer will target item development to ensure appropriate 
coverage of the range of performance the test is intended to measure. 
 
Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• August – September 2007: CDE and the test developer will analyze 
data from the most recent test administration in collaboration with 
information from the alignment study. 

• September – December 2007: CDE and SBE staff will confer regarding 
the integrated test series to determine how best to proceed. 

• Beginning November 2007: Target item development for science to 
address any gaps in range of performance coverage. 

• January 2008 (if applicable): SBE action to discontinue the integrated 
test series. 

• February 2008 (if applicable): Evidence submission consisting of SBE 
action, if any, regarding the continuation of the integrated test series. 

 
6. Alignment Study Finding: 

Review the number of items assigned to Far Below Basic and Below Basic to 
distinguish between these performance levels more clearly for each subject 
area.  
 

Corrective Action: 
Under the direction of the CDE, in consultation with SBE staff, the test 
developer will review the test specifications to determine if the number of 

 4
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item targets by performance level need to be adjusted to more accurately 
represent the range of performance the test intends to measure. 

 
Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• September 2007: Test developer provides recommendation to CDE 
regarding any necessary changes to the test specifications. 

• October 2007: CDE determines changes, if any, to make to the test 
specifications. 

 
7. Alignment Study Finding: 

Examine the number of items assigned to the Advanced level for ELA, math, 
and science.  
 

Corrective Action: 
Under the direction of the CDE, in consultation with SBE staff, the test 
developer will review the test specifications to determine if the number of 
item targets by performance level need to be adjusted to more accurately 
represent the range of performance the test intends to measure. 
 
Timeline: 
• June 2007: STAR Technical Advisory Group meeting, discussion of 

this finding and the proposed solution. 

• September 2007: Test developer provides recommendation to CDE 
regarding any necessary changes to the test specifications. 

• October 2007: CDE determines changes, if any, to make to the test 
specifications. 

 
8. Alignment Study Finding: 

The CAHSEE English-language arts (ELA) items matched the depth of the 
content standards to a modest degree. 

 
Corrective Action: 
CDE and ETS have implemented a plan to address depth of knowledge 
gaps identified by the CAHSEE independent evaluator. In general, the 
plan involves transitioning from the use of Bloom's Taxonomy to the use of 
Webb's depth of knowledge rating and integrating that information into the 
item development and review process. 

 
Timeline: 
• December 2006: Amended item specifications to transition to Webb's 

DOK taxonomy. 

 5
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• Began December 2006: Trained item developers and item content 
review panels on the assignment of DOK ratings. 

• Began December 2006: Store DOK ratings in the CAHSEE item bank. 

• Began January 2007: ETS item developers assigned DOK ratings to 
new CAHSEE items prior to CDE and external reviews. 

• July 2007: Following item content reviews, ETS will report the 
distribution of DOK ratings of the approved items by content strand. 

• Beginning November 2007: Test developer and CDE will consider the 
availability of items by DOK rating and content strand when developing 
future item development plans to ensure sufficient coverage of higher-
level items. 

 6

aab-sad-sep07item11 
             Attachment 3 
                Page 7 of 7



STATE OF CALIFORNIA                                                                                                                                 ARNOLD SCHWARZENEGGER, Governor 

CALIFORNIA STATE BOARD OF EDUCATION 
1430 N Street, Suite 5111 
Sacramento, CA  95814 
Phone:  (916) 319-0827 
Fax:      (916) 319-0175 

                                  
 

 

 
M e m o r a n d u m 
 
 
 
To: Board Members   
 
From: Roger Magyar   
 
Date: Sept. 15, 2007  
 
Subject: Board Agenda Item 7 --  US Department of Education Peer Review of Standards and 
Assessment: Results of Peer Review 
 
 

 
Agenda item 7 offers another opportunity to revisit the thrilling subject of Performance Level 
Descriptors (PLDs).  I believe we should respond to the feds request for a description of grade-level 
competencies associated with performance levels by submitting exemplars, rather than with 
descriptors from HumRRO or anyone else.  We also need to write science PLDs that are consistent 
with the PLDs already approved by the board and submitted to the U.S. Department of Education (ED) 
and document the involvement of diverse stakeholders in the development of the board-approved 
PLDs. 
 
Having made that recommendation, I will note that working for the legislature teaches the importance 
of being able to count votes.  I have detected some willingness to send Washington the descriptive 
statements prepared by HumRRO.  If you decide to do that, I urge you to make one crucial 
amendment to the HumRRO language: do not refer to it as Performance Level Descriptors (PLDs).  
Call them Summary Performance Descriptors (SPDs), or Student Performance Indicators (SPIs in 
honor of their sponsor), or Student Achievement Descriptors (SADs in honor of common public 
reaction to test results).  As long as they are anything but STDs, parents and teachers will not care 
what we call them. 
 
CDE has indicated that calling the HumRRO language something other than Performance Level 
Descriptors (PLDs) is acceptable.  If that is true, this issue can be handled expeditiously. 
 
Washington will be agreeable.  Dr. Borden and I discussed this matter with the person responsible for 
requesting additional descriptors.  We explained the importance of PLDs in our assessment system 
and the potential for inviting demands to set new performance level cut scores if new PLDs are 
introduced.  The response from ED was that we may call them what we want.  The desire is to have 
descriptors that are less unwieldy than the magnificent collection of PLDS already submitted. 
 



STATE OF CALIFORNIA                                                                                                                                 ARNOLD SCHWARZENEGGER, Governor 

CALIFORNIA STATE BOARD OF EDUCATION 
1430 N Street, Suite 5111 
Sacramento, CA  95814 
Phone:  (916) 319-0827 
Fax:      (916) 319-0175 

                                  
 

 

You should note that the peer reviewers did not reject or criticize our PLDs.  They said we need 
science PLDs, asked about 8th-grade math tests, and requested information about the diversity of 
stakeholders participating in the development of PLDs.  Peer reviewers did not ask for additional 
descriptors. 
 
Peer reviewers are advisory.  ED calls the shots.  ED staff decided that it would be helpful to 
supplement the magnificent collection of PLDs approved in May with more concise statements.  This 
was not done out of malice or hostility to California.  It was done because the magnificent collection of 
PLDs we submitted has more pages than one of our agendas.  Reading scores from the National 
Assessment of Educational Progress (NAEP) indicate that such lengthy descriptors may surpass the 
literary proficiency of many who might use them. 
 
We can send the HumRRO material, but do not call those statements Performance Level Descriptors 
(PLDs).  The board has already approved and delivered a magnificent collection of PLDs.  Presenting 
a new and less magnificent set of PLDs would be asking for trouble. 
 
Approximately 100 districts and 1,300 schools have entered the embrace of corrective action under No 
Child Left Behind (NCLB).  Nearly 100 more districts and 900 more schools are poised to join the 
pioneers within two years.  Those districts and schools, and the thousands more that will follow as we 
more towards 2013-14, when all children are supposed to be happy and well-educated, have a 
powerful incentive to modify our state assessment system because test results are the prime 
determinant of who enters corrective action.  If you anoint new PLDs, watch out. 
 
We could try to insist that a second set of PLDs has no place in setting cut scores, but that would be 
akin claiming a new number of exemptions for payroll purposes and then informing the IRS that you 
intend for the change to have no impact on the amount withheld.  It will not work.  Just as exemptions 
determine withholding, PLDs are the prerequisite for our cut scores.  Anyone who did not know that 
before certainly has learned that fact as a result of peer review. 
 
Therefore, if you send the HumRRO statements east, insist that any reference to Performance Level 
Descriptors (PLDs) be deleted, eliminated, and purged.   Approve a new label and weld it to the 
language we send. 
 
 
Clarification About What You Are Doing 
Although your dedicated staff fought tenaciously to have you approve the PLDs you voted for in May, 
we are not so fastidious about additional descriptive language if it is acceptable to ED and if it is not 
called a Performance Level Descriptor (PLD).  The reason is that any abbreviated descriptors are only 
slightly more useful than the daily horoscope that appears in the newspaper.  I will show you why. 
 
The 2006 English-Language Arts (ELA) California Standards Test (CST) for grade 6 contained 75 
questions.  Answering at least 62 questions correctly would have placed you in the Advanced 
performance level.  A student needed at least 51 correct answers to be Proficient and at least 35 



STATE OF CALIFORNIA                                                                                                                                 ARNOLD SCHWARZENEGGER, Governor 

CALIFORNIA STATE BOARD OF EDUCATION 
1430 N Street, Suite 5111 
Sacramento, CA  95814 
Phone:  (916) 319-0827 
Fax:      (916) 319-0175 

                                  
 

 

correct answers to be Basic.  These cut points are typical of ELA tests in grades 4-11.  Think about 
what this means. 
 
You can have two groups of pupils who have achieved the Basic level, and not one question on the 
test was answered correctly by the members of both groups.  The kids in one group answered 35 
questions correctly, and so did the students in the second group, but because there are 75 question on 
the test, it is possible for one group to answer incorrectly all of the questions answered correctly by the 
other group.     
 
How do you write a succinct description of test results that will apply to both groups, unless you record 
that they spelled their names correctly and answered all questions?  Answer: you cannot do it. 
 
The same problem exists at the Proficient and Advanced levels, but not so dramatically.  Two groups 
of students could each answer 51 questions correctly.  All the test takers in those two groups missed 
almost one-third of the questions.  There are 27 questions that everyone in the two groups must have 
answered correctly, but the remaining 24 questions needed for a score of 51 could be different for 
each group. 
 
At the Advanced level, all members of two groups would answer correctly the same 49 questions, but 
the remaining 13 questions answered correctly by one group might have been missed by the other and 
vice versa. 
 
The preceding examples describe extreme cases to illustrate the difficulty of writing a descriptor that 
accurately portrays an individual pupil’s achievement.  Anything we send to Washington is an 
approximation. 
 
Our tests were not designed to yield detailed information about individual pupils.  They are summative, 
not diagnostic.  At the board subcommittee meeting on September 6, one observer repeatedly 
declared that our assessment system is “imperfectly designed.”  It is not imperfectly designed.  It was 
consciously, carefully, and purposefully designed by the State Board and five nationally recognized 
testing experts to do what it does.   One of those experts, incidentally, is Ed Haertel, the Stanford 
professor sometimes mentioned by CDE staff. 
 
We would have to ask at least 300 questions for English-Language Arts at each grade level to produce 
the specific information that some people want from our descriptors.  If a test had 300 questions, it 
would be too long for individual pupils to complete the entire assessment.  We would have to use 
matrix sampling, i.e., a class would be divided into groups and each group would be assigned some of 
the questions.  No individual student would answer 300 questions.  If there were four groups, each 
student would answer 75 questions.   
 
Matrix sampling permits a test to survey learning in greater depth and breadth, but it does not produce 
a score for an individual student because no one would complete the entire test.  The CSTs we do use 
generate scores for individuals, but they lack the detail of a diagnostic test.  That is why you hear the 
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distinction between what pupils should know and what they do know.  CSTs provide a summary view 
of an individual’s achievement.  CSTs do not reveal a diagnostic profile of whether a pupil has 
mastered all standards.  We can be confident about expressing generally what test takers should know 
because our assessments are aligned with standards, and those standards are descriptive.  The way 
we have designed our tests leaves us on thin ice when we try to be very detailed about what they do 
know. 
 
When test results are reported for a student, teachers are given outcomes for reporting clusters, not 
for individual standards.  If we asked 5-6 questions for each standard, we could supply achievement 
data for each student by standard.  Then we would have much longer tests that require us to use 
matrix sampling and prevent us from recording individual scores.  Designing tests is similar to what 
women face when choosing a husband: no one option is perfect. 
 
HumRRO did the best it could with what it was given.  The problem is that it was not given much.  For 
6th-grade English-Language Arts, there were 5 reporting categories (questions are grouped into 
reporting categories, and these categories are roughly similar our strands that group standards).  
Results from 66 test questions were selected to describe performance at four levels: Advanced (17 
questions), Proficiency (20), Basic (20), and Below Basic (9).  Far Below Basic was described by 
extrapolation because no questions satisfied the selection criteria. 
 
With 5 reporting categories (RC) for each performance level, there were 3.4 questions (17 divided by 
5) per RC at the Advanced level, 4 questions per RC at the Proficient and Basic levels, and 1.8 
question per RC at the Below Basic level.  Five people went into a room and used those questions to 
write the descriptions presented in HumRRO’s report. 
 
Using 4 questions to divine pupil mastery of a reporting category that might contain 8 standards, doing 
this for an assessment that changes 50% of its questions each year, and making those changes with 
new questions that may target a different aspect of the standard being assessed or that may differ in 
the level of rigor from the question being replaced, is not going to supply very accurate or 
comprehensive descriptions of pupil mastery. 
 
I know this resurrects a horse we beat to death in May, but it is relevant to the matter at hand.  
HumRRO’s product is not negligent or deceitful.  It is just not especially reliable or valid.  The data did 
not allow more.   
 
What Will Districts Do? 
You have been told that districts need something besides the magnificent set of PLDs approved in 
May.  They must have additional material to help them describe performance.  That sounds good until 
you ask yourself what they have been doing for the past five years.  Did they refuse to discuss test 
results with students?  Did they ignore questions from parents about their children’s academic 
progress? 
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Schools have had results by reporting cluster.  They have state standards.  They have creative minds.  
Schools have produced their own descriptors.  If they had not, we would have heard about it years 
ago. 
 
We have been remiss in not supplying exemplars.  They are in the works.  If we had prepared them 
when we began the regimen of CSTs, we could have sent exemplars to Washington and, maybe, 
saved ourselves some hate and discontent.  Exemplars will give teachers, pupils, and parents 
concrete illustrations of what pupils should know. 
 
There is a concern that brief descriptors will divert attention from actual standards, narrow the 
curriculum, and deny pupils exposure to the full range of state standards.  That is possible, but only if 
we change our tests to accommodate a narrowing of the curriculum.  If our instructional materials and 
our tests comprehensively address our standards, anyone who teaches to a narrowed range of 
standards will be left to brag about the large number of students scoring Below Basic and Far Below 
Basic.  And that is not much to brag about. 
 
Another possible consequence of brief descriptors is that teachers will concentrate on enough 
standards to enable students to score Proficient.  In 2007, 57% of the 6th graders scored less than 
Proficient in English-Language Arts.  If California’s teachers take advantage of brief descriptors by 
being content to have 100% of their pupils score Proficient, we can deal with that problem when it 
occurs.  And it cannot occur soon enough. 
 
 
Recommendation 
If you are moved to send the HumRRO words, do not call them Performance Level Descriptors 
(PLDs).  You have already approved a magnificent collection of PLDs.  And ED did not reject them.  
ED asked for more user-friendly descriptions of the competencies associated with the Advanced, 
Proficient, and Basic achievement levels.  SPDs, SPIs, or SADs are what we should transmit.  One set 
of PLDs is enough. 
 
Prepared by Roger Magyar 
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Assessment and Accountability Branch 
 
RE: Item No. 7 
 
SUBJECT: U.S. Department of Education Peer Review of Standards and 

Assessment: Results of Peer Review 
 
Pursuant to State Board of Education (SBE) direction at its July 2007 meeting, a 
subcommittee of the SBE held a public meeting on September 6, 2007, to discuss 
outstanding issues relating to the U.S. Department of Education's (ED) peer review of 
California's standards and assessment system. The CDE supports the recommendation 
of the subcommittee to adopt the summary-level performance descriptions developed 
by Human Resources Research Organization (HumRRO) for submission to the ED in 
September. The CDE also supports the recommendation of the subcommittee that calls 
for the development of a comprehensive communication document consisting of 
exemplar items. 
 
The CDE is recommending the SBE approve the attached proposed submission for 
delivery to the ED this month. The proposed submission is consistent with the 
recommendation of the subcommittee and includes the peer review finding as well as 
the evidence to address each finding. Also consistent with the subcommittee 
recommendation, the CDE recommends that the submission include a cover letter from 
the SBE, OSE, and CDE that outlines the future work to be conducted on the 
comprehensive communication document to be brought to the SBE not later than its 
January 2008 meeting.   
 
ATTACHMENT 
 

  Attachment 4: Proposed Submission, U.S. Department of Education, Standards and 
Assessment Review, California, September 2007 (30 Pages) 

 
Attachment 5:  Exemplar-Based Communication Plan and Draft Document (19 Pages)
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Peer Review Finding 
2.0 Academic Achievement Standards  

1. Performance level descriptors (PLDs) that differentiate among three levels 
of proficiency for science in grades 5, 8, and 10. 

3. PLDs in English/language arts, mathematics, and science that include a 
description of the competencies for grade-level academic standards or 
grade-level expectations required at each grade or, in the case of science, 
each grade span. 

 
 
Peer Review Evidence 

  
Descriptions for Performance on the California Standards Test (CST)  

(Grades 2-8) and the California High School Exit Exam (CAHSEE) (Grade 10) 
 
Descriptions for Grade Two English-language Arts (ELA) on the CST 

 
Advanced 
Students in grade two at the advanced level read with full understanding a variety of 
grade-appropriate texts. They understand complex written directions, infer main ideas, 
understand characterization, and synthesize information from a chart with information in 
a text. Advanced second grade students also possess a variety of foundational English 
language skills, including determining the meaning of multiple-meaning words, dividing 
words into syllables, spelling, and use of complete sentences. Advanced students also 
understand the concept of topic sentences and the use of details to develop ideas. 
 
Proficient 
Students in grade two at the proficient level read with understanding a variety of grade-
appropriate texts. They determine main ideas, cause and effect relationships, and purpose 
in informational texts, and they understand basic aspects of characterization in literary 
texts. Proficient students demonstrate a good grasp of many foundational English language 
skills: they recognize the meaning of compound words, understand basic letter-sound 
correspondences, know common suffixes, and determine the meaning of frequently 
occurring multiple-meaning words. Proficient second grade students know common 
punctuation and capitalization rules and can identify incomplete sentences. They also 
understand the main focus of a paragraph and can add appropriate details to develop 
ideas. 
 
Basic 
Students in grade two at the basic level read grade-appropriate texts with some 
understanding and recognize explicit information, including main ideas and cause and 
effect, within texts. They recall relevant details explicitly stated in informational text and 
can identify the setting of a literary text. Students at the basic level show evidence of 
emerging skills in the English language: they know some common letter-sound 
correspondences, rhymes, prefixes, abbreviations, and rules for spelling, punctuation, 
and capitalization. They also may understand the purpose of common reference tools 
such as atlases and dictionaries. 
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Below Basic 
Students in grade two at the below basic level may read grade-appropriate texts with 
some understanding and recognize explicit information, including recalling details or 
main events. They demonstrate an understanding of simple English language skills, 
including recognizing common abbreviations, forming regular plurals, and using 
apostrophes in contractions. 

 
Descriptions for Grade Three ELA Performance on the CST 

 
Advanced 
Students in grade three at the advanced level can read and fully understand grade-
appropriate informational and literary texts. They can also analyze aspects of the text as 
a whole, such as identifying the genre of the text and making logical predictions based 
on information within the text. They use text clues to infer the traits of fictional 
characters. Advanced students have an excellent grasp of foundational English 
language skills, including knowledge of vocabulary, punctuation, subject-verb 
agreement, and sentence structure.  
 
Proficient 
Students in grade three at the proficient level read and understand grade-appropriate 
informational and literary texts. They respond accurately to questions based on literal 
information in the text; they use text features to locate information; they understand the 
main events of the plot, and they use text clues to determine character traits. Proficient 
students also have a good grasp of foundational English language skills, including 
knowledge of word families, grade-level vocabulary, and common suffixes. They also 
understand the fundamentals of punctuation and sentence and paragraph structure. 
 
Basic 
Students in grade three at the basic level understand explicit aspects of grade-
appropriate informational and literary text. They comprehend written directions and use 
details from the text to answer literal questions. They can identify the main problem and 
its solution in basic narrative texts and differentiate between reality and fantasy. 
Students at the basic level show evidence of emerging language skills: they know 
simple suffixes, understand many homophones, identify complete sentences, identify 
compound words, and know a variety of spelling and capitalization rules. 
 
Below Basic 
Students in grade three at the below basic level understand simple grade-appropriate 
literary and informational texts. They follow explicit written directions, recognize 
sequential steps, identify explicitly stated main events in a plot, and identify character 
traits based on clear text clues. They demonstrate a limited set of English language 
skills. The English language skills of students at this level include identifying rhymes, 
recognizing some antonyms, using context clues to determine the meaning of common 
words, using verb tenses correctly, and using simple spelling and capitalization rules. 
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Descriptions for Grade Four ELA Performance on the CST 
 
Advanced 
Students in grade four at the advanced level demonstrate excellent comprehension of 
implicit and explicit features of grade-appropriate texts. They synthesize information 
within and across texts, infer the author’s purpose in informational text, and distinguish 
cause and effect. Advanced students also possess a wide variety of English language 
skills, including using context to determine shades of meaning, understanding figurative 
language, identifying topic sentences, improving text by adding appropriate details, and 
using correct punctuation in less common situations. 
 
Proficient 
Students in grade four at the proficient level demonstrate a good understanding of 
implicit and explicit features of grade-appropriate texts. They follow written instructions, 
compare information within and across texts, identify the main events of a plot, and 
understand character. Proficient students also demonstrate knowledge of synonyms 
and multiple-meaning words, audience and purpose for writing, use of details to develop 
ideas, and a variety of spelling, punctuation, and capitalization rules. 
 
Basic 
Students in grade four at the basic level demonstrate understanding of explicit features 
of grade-appropriate text, such as recalling key details, contrasting information within 
and across texts, and comparing characters in different texts. Basic students also draw 
conclusions regarding implicit features of texts: they distinguish between reality and 
fantasy, and they predict content based on the title. Language skills demonstrated by 
basic students include using root words, identifying synonyms for words in context, 
determining the purpose for writing, and using simple written conventions. 
 
Below Basic 
Students in grade four at the below basic level demonstrate an understanding of some 
explicitly stated aspects of grade-appropriate texts, including the topic of the text. The 
English language skills of below basic students include such abilities as identifying the 
meaning of frequently occurring words in context and recognizing the correct use of 
apostrophes in contractions.  

 
Descriptions for Grade Five ELA Performance on the CST 

 
Advanced 
Students in grade five at the advanced level comprehend a wide variety of grade-
appropriate literary and informational texts. They demonstrate a full understanding of 
the essential message of texts, draw accurate inferences, and make connections 
among related ideas. Advanced students also have excellent English language skills as 
appropriate to grade five. They demonstrate an understanding of word origins, affixes, 
precise use of words, and less common grammatical conventions, and they show an 
understanding of organizational structure in essays. 
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Proficient 
Students in grade five at the proficient level demonstrate a good understanding of 
grade-appropriate literary and informational texts. They grasp key ideas, including main 
ideas, theme, character traits, elements of plot, and purpose of text features. Proficient 
students also have grade-appropriate English language skills, including knowledge of 
synonyms, antonyms, and root words. They demonstrate an understanding of common 
grammatical conventions, sentence structure, and revisions to sentences for clarity and 
style. 
 
Basic 
Students in grade five at the basic level comprehend simple aspects of grade-
appropriate literary and informational texts. They demonstrate an understanding of 
explicit aspects of texts, including the steps in a process and the stated author’s 
purpose. The English language skills of students at this level include identifying 
synonyms using context, recognizing simple grammatical and punctuation conventions, 
and identifying appropriate topic and concluding sentences.  
 
Below Basic 
Students in grade five at the below basic level comprehend simple aspects of grade-
appropriate literary and informational texts. They demonstrate an understanding of 
explicitly stated aspects of texts, such as the major topic or problem. The English 
language skills of students at this level include determining the meaning of multiple-
meaning words from context, and recognizing simple punctuation and spelling 
conventions. 
 

Descriptions for Grade Six ELA Performance on the CST 
 
Advanced 
Students in grade six at the advanced level use a variety of critical thinking skills to 
understand and analyze grade-appropriate literary and informational texts. They draw 
connections among ideas, analyze the author’s support for an idea, evaluate the use of 
rhetorical and poetic devices, determine the underlying organization of texts, and 
evaluate the intended effect of information on the reader. Students at the advanced 
level also demonstrate strong English language skills, including using the context to 
determine the meaning of unfamiliar words, understanding shades of word meaning, 
determining kinds of figurative language, and combining sentences effectively. 
 
Proficient 
Students in grade six at the proficient level demonstrate understanding of the essential 
message of grade-appropriate literary and informational texts. They identify and connect 
main ideas to related topics, apply information gained from reading to other contexts, 
and summarize support for a conclusion. They also demonstrate understanding of key 
aspects of literary texts, including literary genres and their characteristics, setting, point 
of view, and theme. Students at the proficient level also possess important English 
language skills, including using context to determine the meaning of words, identifying 
the meaning of foreign words used frequently in English, using the concepts of 
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coordination and subordination, identifying appropriate support to develop an idea, and 
applying common rules of written English conventions. 
 
Basic 
Students in grade six at the basic level demonstrate understanding of some aspects of 
grade-appropriate literary and informational texts. They may identify main ideas, identify 
support for an author’s conclusion, determine the difference between fact and opinion or 
fantasy, identify the speaker, determine genres, and recognize literary devices. 
Students at the basic level demonstrate English language skills such as using explicit 
context clues to determine meaning, finding correct transitions between paragraphs, 
and applying simple rules for punctuation, spelling, and capitalization. 
 
Below Basic 
Students in grade six at the below basic level demonstrate limited understanding of 
grade-appropriate literary and informational texts. They may identify explicitly stated 
main ideas, recognize the difference between fact and opinion or fantasy, identify the 
speaker, recognize genres, and recognize literary devices. Students at this level 
demonstrate English language skills such as using explicit context clues to determine 
the meaning of common words and applying basic punctuation, spelling, and 
capitalization rules.   

 
Descriptions for Grade Seven ELA Performance on the CST 

 
Advanced 
Students in grade seven at the advanced level use their understanding of literary and 
informational texts to analyze relationships in the text, synthesize ideas, and draw 
logical conclusions. Advanced students draw on an excellent foundation of English 
language skills in both reading and writing: they use context clues to define unfamiliar 
words, use appropriate sentence structures, make correct connections between 
paragraphs, and apply complex punctuation rules. 
 
Proficient 
Students in grade seven at the proficient level demonstrate their understanding of 
literary and informational texts by identifying organization and purpose, determining the 
support for an argument, and analyzing such characteristics of literary text as point of 
view, plot, and theme. Proficient students know and use a variety of English language 
skills, including using context to determine meaning, identifying details that support an 
argument, placing modifiers correctly, and using words precisely.  
 
Basic  
Students in grade seven at the basic level demonstrate a limited understanding of 
literary and informational texts, but they are able to identify some organizational 
structures, determine explicitly stated cause and effect, recognize some support for an 
argument, and identify characteristics of literary text such as the main events of a plot, 
the identity of the speaker, and genre. Students at this level demonstrate a grasp of 
simple English language skills, including using explicit context clues to find the meaning 
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of common words, identifying root words, and applying common rules of grammar and 
punctuation. 
 
Below Basic 
Students in grade seven at the below basic level demonstrate some understanding of 
literary and informational texts. They may recognize the organization and purpose of 
informational materials, identify explicit cause and effect relationships, recognize 
character traits, and identify events of a plot. Students at this level have limited English 
language skills, but they may know the meaning of common idioms, identify misspelled 
words, recognize correct use of simple punctuation, and correctly link ideas within a 
sentence. 
 

Descriptions for Grade Eight ELA Performance on the CST 
 
Advanced 
Students in grade eight at the advanced level consistently grasp the essential message 
of literary and informational texts and also analyze features of the text as a whole. They 
infer main ideas and underlying themes, understand the structure of both informational 
and literary texts, analyze literary elements, and synthesize ideas within and between 
texts. Advanced students also possess an excellent command of English language 
skills: they develop thesis statements, use sophisticated sentence structures, and apply 
complex rules of written conventions. 
 
Proficient 
Students in grade eight at the proficient level demonstrate a good understanding of 
literary and informational texts. They understand the organization and structure of 
various texts, determine main ideas, summarize information, and understand key 
literary elements such as characterization, plot, and theme. The English language skills 
of proficient students include an understanding of word origins, sentence structure, and 
the relationships among ideas in a written composition.  
 
Basic 
Students in grade eight at the basic level demonstrate a limited understanding of 
literary and informational texts: they identify explicitly stated main ideas, recognize 
appropriate summaries, identify the main events of the plot, and understand aspects of 
characterization. The English language skills of students at this level include using 
context to find the meaning of multiple-meaning words, identifying misspelled words, 
applying basic grammar rules, and identifying support for general statements. 
 
Below Basic 
Students in grade eight at the below basic level demonstrate little understanding of the 
essential meaning of literary and informational texts, but they may identify explicitly 
stated main ideas and the main events of a plot, understand the general organization of 
a text, and recognize character traits. The English language skills of students at this 
level may include knowledge of root words and simple grammar rules. Students also 
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may identify an appropriate word choice and link ideas within sentences and between 
paragraphs. 
 

 Descriptions for Grade Ten ELA Performance on the  
California High School Exit Examination (CAHSEE) 

 
Advanced 
Students in grade ten at the advanced level comprehend explicit and implicit aspects of 
grade-appropriate text. They read informational and literary text with full understanding, 
evaluating the structure, the author’s intent, the development of time and sequence, and 
the intended effect of literary devices. Advanced students demonstrate a full command 
of written English conventions and important writing strategies. They understand 
figurative language, use parallel structure and active voice, and use thesis statements 
and conclusions to unify writing.  
 
Proficient 
Students in grade ten at the proficient level demonstrate a good understanding of 
explicit and implicit aspects of grade-appropriate text. They understand the 
organization, structure, and purpose of informational text. When reading literary text, 
they analyze genre, plot, theme, and characterization. Proficient students have a wide 
variety of English language skills, including using context to define unfamiliar words, 
identifying appropriate support for ideas, using active voice, and applying rules for the 
conventions of standard written English. 
 
Basic 
Students in grade ten at the basic level demonstrate understanding of explicit aspects 
of grade-appropriate text. In informational text, they identify the stated purpose and use 
text features to understand the organization. They may identify the support an author 
provides for the main argument. In literary text, they identify the structural 
characteristics of dramatic forms, identify the speaker, and compare the motivations and 
reactions of characters. Students at this level demonstrate a limited command of 
English language skills, but they may use context clues to determine the meaning of 
common words, understand common word derivations, identify appropriate revisions to 
text, and identify common examples of correct written English. 
 
Below Basic 
Students in grade ten at the below basic level may demonstrate understanding of 
explicit aspects of grade-appropriate text, including text structure and purpose, speaker, 
character traits, and theme. In addition, students at this level can identify the literal and 
figurative meaning of common words, recognize the precise use of words, select an 
appropriate topic sentence, and identify examples of correct written English. 

 
Descriptions for Grade Eight History Performance on the CST 
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Advanced  
Students in grade eight at the advanced level demonstrate an understanding of 
complex social studies concepts, including cultural and political connections between 
the past and the present, the impact of geography on human development, and the 
relationship between past cultures and modern cultures. Advanced students 
demonstrate thorough knowledge of historical information, including important events 
and ideas, and the ideas and political concepts used to justify the structures of past 
societies at various times.  Advanced students show analytical skills through their ability 
to synthesize ideas and information, seeing the connections between events and ideas, 
and the impact of ideas and beliefs on historical events. They are able to analyze 
primary sources and show a mastery of period vocabulary. 
 
Proficient 
Students in grade eight at the proficient level demonstrate an ability to understand 
social studies concepts, including the influence of the past on the present, human 
responses to geography, and the relationship between past cultures and modern 
cultures. Proficient students demonstrate a knowledge of historical information including 
important events and ideas, as well as descriptive knowledge of the structures of past 
societies at various times. They recognize connections between the past and present, 
and the relationships between ideas and past events. Proficient students are able to 
read and understand primary sources and are able to understand period vocabulary. 
 
Basic  
Students in grade eight at the basic level are able to recognize the features of cultures 
in the past and are able to identify geographic relationships and cultural interactions. 
Basic students demonstrate the ability to recall major events from the past and 
recognize the effects of past events. They recall key figures from historical eras, and 
recognize historical comparisons. Basic students are able to recognize names of 
historic cultures and commonly used period vocabulary. 
 
Below Basic 
Students in grade eight at the below basic level may recognize features of cultures in 
the past. They may recall major events from the past. Below basic students may 
recognize key figures from the past. They may recall commonly used period vocabulary. 
 

Descriptions for Grade Ten History Performance on the CST 
 
Advanced  
Students in grade ten at the advanced level evaluate and analyze broader themes of 
historical continuity and change. They evaluate the motivations of major figures in 
history and analyze historical, political, and geographic consequences of decisions.  
Advanced students describe the significance of world leaders and analyze the causes 
and consequences of major past events. They evaluate the impact of major political 
ideas such as democracy and constitutional government, and relate these ideas to their 
ancient origins. 
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Proficient  
Students in grade ten at the proficient level describe and understand historical 
relationships. They understand the effects of major events and transformations in 
history. Proficient students understand the significance of decisions made by world 
leaders and describe the causes and consequences of major past events. They 
understand the impact of major political ideas such as democracy and constitutional 
government, and they describe the evolution of these ideas in different contexts. 
 
Basic  
Students in grade ten at the basic level recognize the outcomes and consequences of 
historical change. They can recall the names and actions of major figures in history and 
can recognize major past events. They recognize the ideas and vocabulary of major 
political ideas such as democracy and they recognize these ideas in different contexts. 
 
Below Basic  
Students in grade ten at the below basic level rarely recognize the outcomes and 
consequences of historical change. They sometimes recognize the names of major 
figures in history and major past events. They sometimes recognize the ideas and 
vocabulary of major political ideas such as democracy and recall these ideas in different 
contexts. 
 

Descriptions for Grade Eleven History Performance on the CST 
 

Advanced  
Students in grade eleven at the advanced level demonstrate the ability to evaluate the 
effects of past domestic and foreign policy programs of the United States, and to 
analyze the intentions of key figures from the past. They assess policy changes and 
their impact.  Advanced students analyze literary and artistic developments in response 
to economic and cultural change. Advanced students evaluate public attitudes and 
analyze resulting social changes. They analyze the motivations of key figures from the 
past and evaluate the effects of policy and ideological points of view. 
 
Proficient  
Students in grade eleven at the proficient level understand the effects of past domestic 
and foreign policy programs of the United States and describe the intents of key figures 
from the past. They describe policy changes and their impact. Proficient students 
describe literary and artistic developments in response to economic and cultural 
change. They describe public attitudes and understand resulting social changes. They 
understand the motivations of key figures from the past and describe their ideological 
points of view.  
 
Basic  
Students in grade eleven at the basic level recognize the effects of economic and 
political change, and recall key figures from the past. They recognize themes in literary 
and artistic developments. Basic students recall public attitudes and recognize their 
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implications. They recall major issues from the past and recognize differing points of 
view. 
 
Below Basic  
Students in grade eleven at the below basic level may recognize patterns of economic 
and political change. They may recall major themes from the past. Below basic students 
may recall key figures and recognize major issues from the past. 

 
Descriptions for Grade Two Mathematics Performance on the CST 

 
Advanced 
Students in grade two at the advanced level have a full understanding of addition and 
subtraction and use these operations to compute multi-digit problems and solve word 
problems. Advanced students have a foundational understanding of concepts covered 
in more depth in third grade, including multiplication, place value, fractions, and 
variables. They understand the properties of rectangles, the basic principles of linear 
measurement, differences among angles, and combinations of plane figures. Advanced 
students demonstrate facility with data represented in charts, tallies, and simple graphs. 
They also can analyze data sets to determine such aspects as the range, the most 
frequent value, and the difference between the greatest and the least values. 
 
Proficient 
Students in grade two at the proficient level can add and subtract multi-digit numbers. 
They can identify the place value of digits in a whole number up to 1,000, compare 
whole numbers and use inequality symbols, and identify the value of combinations of 
bills and coins. Using models, they demonstrate understanding of a whole divided into 
fractional parts. Their understanding of the basic principles of algebra includes the 
ability to identify the numbers sentence needed to solve a one-step word problem. 
Proficient students know foundational principles of measurement and geometry: They 
understand properties of rectangles, identify polygons by the number of sides, measure 
length, convert hours to minutes, and identify right angles. They also can convert a tally 
chart to a picture graph and use data from a chart to solve problems.  
 
Basic 
Students in grade two at the basic level compute multi-digit addition problems and 
subtraction problems that do not require regrouping. They compare whole numbers. 
They use models to demonstrate understanding of fractions as parts of a whole. They 
understand the concept of number sentences. Students at this level possess a variety of 
measurement skills, including determining the area of a figure given the size of one 
square unit, choosing an appropriate tool to measure length, converting hours to 
minutes, and measuring an object by repeating a nonstandard unit. Students at the 
basic level have some understanding of the graphical representation of data and can 
convert a tally chart to a picture graph with a one-to-one correspondence.  
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Below Basic 
Students in grade two at the below basic level know basic addition and subtraction 
facts and can usually compute two-digit problems that do not require regrouping. These 
students have an emerging sense of fractions and may be able to use models to identify 
how many fractional parts equal a whole and identify a unit fraction as part of a whole. 
They may select the correct symbol that will make a simple equation true or compare 
whole numbers. Their measurement skills include identifying some properties of 
rectangles, identifying the number of sides of a polygon, measuring length, and reading 
time to the quarter hour. Students at the below basic level also can interpret data from a 
picture graph and may identify different representations of the same data, using bar and 
tally charts. 
 

Descriptions for Grade Three Mathematics Performance on the CST 
 

Advanced 
Students in grade three at the advanced level have an excellent grasp of addition, 
subtraction, and multiplication of whole numbers and use these operations to solve 
multi-step word problems. They have a strong understanding of foundational concepts 
covered in more depth in grade four, including place value, decimals, fractions, 
comparison of whole numbers, and the relationship between addition and subtraction. 
Advanced students have learned fundamental concepts of algebra, including identifying 
the equation involving a variable to solve a word problem and determining the missing 
number that will make an inequality true. They understand perimeter, area, and volume 
as well as the properties of triangles. Students at this level also demonstrate an 
emerging understanding of basic concepts of probability. 
 
Proficient 
Students in grade three at the proficient level have a grasp of operational procedures 
including addition, subtraction, and multiplication of whole numbers and problems 
involving money. They can perform operations in the context of simple, one-step word 
problems. They have a strong understanding of whole number place value, can 
compare and order whole numbers, and can add simple fractions with common 
denominators. Proficient students demonstrate understanding of simple algebraic 
concepts, including finding the total cost, given unit cost and the number of items, and 
identifying the missing value to make an equation true. They understand perimeter and 
find area by counting unit squares. They have a solid grasp of basic principles of 
geometry, including the properties of quadrilaterals, classification of polygons, and right 
angles. Students are developing concepts of probability at this level and can identify 
and read a variety of data representations showing results from probability experiments.  
 
Basic 
Students in grade three at the basic level perform the operations of addition and 
subtraction with increasing facility and have an emerging grasp of multiplication. They 
can identify place value in a whole number less than 10,000 and compare and order 
three-digit numbers from greatest to least. The algebraic concepts demonstrated by 
students at this level include identifying the missing operation to make an equation true, 
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using the commutative property of multiplication to identify a solution, and identifying the 
equation to solve a one-step word problem. These students also possess a variety of 
skills in measurement and geometry, including converting length using metric units, 
determining the area of a figure given the size of one square unit, and choosing an 
appropriate tool to measure length. Basic students also may identify different 
representations of the same data in a probability experiment.  
 
Below Basic 
Students in grade three at the below basic level perform multi-digit addition and 
subtraction problems and add simple fractions with common denominators. They 
identify an equivalent expression using the commutative property of multiplication and 
determine the next number in a linear pattern. Students at this level demonstrate a 
variety of skills in measurement and geometry, including choosing the appropriate tool 
to measure time, identifying common three-dimensional objects, calculating the 
perimeter of a polygon, and estimating relative weight of given objects. Students read 
tally charts and may possess foundational concepts of probability such as the ability to 
interpret a data display representing the results of a probability experiment. 
 

Descriptions for Grade Four Mathematics Performance on the CST 
 

Advanced 
Students in grade four at the advanced level understand operational procedures with 
whole numbers, simple fractions, and decimals, and they apply their understanding in 
the context of multi-step word problems. They demonstrate a full understanding of 
factors and place value. They know and use foundational algebraic concepts such as 
variables, and they solve equations using multiple steps. They understand how to use 
algebraic formulas. They also demonstrate a strong knowledge of two- and three-
dimensional shapes and their attributes. Advanced students correctly interpret models 
and displays to determine outcomes and combinations. 
 
Proficient 
Students in grade four at the proficient level have a strong grasp of operational 
procedures with whole numbers. Students know equivalent notations for decimals and 
fractions. They can perform operations in the context of word problems. They solve 
simple algebraic equations and can set up a correct equation from a written description. 
They determine measurements such as area and perimeter and understand the units 
required for each. They identify basic attributes of lines and two-dimensional figures and 
understand the concept of congruence. Proficient students interpret two-variable data 
from a variety of displays to solve multi-step problems, and they identify possible 
outcomes of simple combinations. 
 
Basic 
Students in grade four at the basic level demonstrate some understanding of fractions 
and decimals, including ordering and comparing mixed numbers, unit fractions, and 
decimals. They know some of the foundational principles for solving algebraic 
equations. They understand attributes of quadrilaterals, recognize parallel and 
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perpendicular lines, and find area by counting grid squares. They understand and can 
identify acute, obtuse, and right angles. Students who are at the basic level can also 
identify different representations of the same data and may identify the most likely 
outcome in a probability experiment. 
 
Below Basic 
Students in grade four at the below basic level compute multi-digit addition problems 
with regrouping, identify the fractional part of a figure, and identify the missing factor 
given the other factor. In a familiar context, they may identify that equal amounts added 
to equal amounts remain equal. Students at this level understand foundational 
geometric concepts, including visualizing how a two-dimensional pattern can create a 
pyramid and identifying congruency. Also, they may identify different representations of 
the same data and identify the outcome that occurs most often in a data set. 
 

Descriptions for Grade Five Mathematics Performance on the CST 
 

Advanced 
Students in grade five at the advanced level possess the ability to perform competently 
operations with whole numbers, fractions, and decimals. They understand key concepts 
that include finding equivalent fractions and decimals, factoring, rounding, and 
representing numbers on the number line. Students at this level also have mastered 
foundational principles of algebra: They can evaluate an expression with one variable, 
write an expression from a verbal description and write an equation from a function 
table. Their skills in measurement and geometry include the ability to use the sum of 
interior angles of polygons and compute perimeter, area, and volume. Advanced 
students also have a good understanding of statistical graphs. 
 
Proficient 
Students in grade five at the proficient level have developed a solid number sense as 
appropriate for grade five. They perform long division with multi-digit divisors, represent 
numbers on a number line, identify common fraction equivalents for decimals, add and 
subtract mixed numbers with unlike denominators of 20 or less, and identify the prime 
factors of numbers through 50. Proficient students also understand important algebraic 
concepts such as evaluating simple expressions and interpreting line graphs. Their 
skills in measurement and geometry include computing the perimeter and area of 
regular polygons, computing the volume of rectangular solids, and identifying angles 
and lines. Students at this level also can interpret the meaning of points plotted on a 
simple graph and identify the median of a data set 
 
Basic 
Students in grade five at the basic level perform operations with whole numbers and 
identify whole numbers on a number line with positive and negative values. They 
identify the fraction equivalents for simple decimals and add and subtract mixed 
numbers with unlike denominators of 20 or less when one denominator is a divisor of 
the other. They can evaluate simple algebraic expressions with one variable, write a 
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simple expression from a verbal description, and interpret line graphs. They also can 
identify parallel and perpendicular lines. 
 
Below Basic 
Students in grade five at the below basic level have a limited facility with the four 
operations with whole numbers, but they identify numbers on a number line with positive 
values, may identify the fractional equivalent for a decimal, and may add and subtract 
mixed numbers with unlike denominators of 20 or less when one denominator is a 
divisor of the other. Students at this level may evaluate simple algebraic expressions 
with one variable when expressed arithmetically. They may compute the perimeter of a 
regular polygon, identify parallel lines, and identify a point on a graph. 
 

Descriptions for Grade Six Mathematics Performance on the CST 
 
Advanced 
Students in grade six at the advanced level understand integers and solve word 
problems that use integers. They solve problems involving ratios, proportions, rate, and 
order of operations. They understand the underlying principles of algebra and its 
relationship to geometry. They solve simple linear equations, find the missing angle in 
situations involving multiple angles, know area and volume formulas, and understand 
types of triangles. Advanced students solve simple probability problems and understand 
the ways that probability may be represented. They understand measures of central 
tendency and can determine how mean and median are affected by changes in the data 
set. 
 
Proficient 
Students in grade six at the proficient level have a good understanding of the concepts 
that underlie grade six mathematics, including integers, percentages, and proportions. 
They solve problems involving the addition of negative and positive integers, compare 
and order integers using visual representation, calculate percentages, and set up 
proportions from concrete situations. Their skills in algebra and geometry include 
solving one-step equations, writing expressions from word problems, solving problems 
involving rate, solving for the missing angle in a triangle or a supplementary angle, and 
identifying types of triangles. Proficient students also understand the basic concepts of 
probability and measures of central tendency.  
 
Basic 
Students in grade six at the basic level have mastered some of the basic concepts that 
underlie the mathematics they will encounter in grade seven. Students at this level 
compare and order integers with explicit visual representation and can represent 
integers on a number line. They find the greatest common divisor, solve proportions 
with 1 in either the numerator or denominator, write simple expressions from word 
problems, and solve one-step equations using addition or subtraction. They have a 
limited understanding of triangles but may identify types of triangles and solve for the 
missing angle. Their skills in data analysis include representing probabilities, creating an 
organized list, and determining how to conduct a representative survey.  
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Below Basic 
Students in grade six at the below basic level may solve proportions in which 1 appears 
in the numerator or denominator, solve a one-step equation involving addition or 
subtraction, evaluate a one-step equation using substitution, calculate the volume of a 
triangular prism, identify common types of triangles, represent probability as a ratio, 
percent, or decimal, and understand the concepts of mean and median. 
 

Descriptions for Grade Seven Mathematics Performance on the CST 
 

Advanced 
Students in grade seven at the advanced level have a strong understanding of rational 
numbers, including scientific notation, exponents, and percents. These students have a 
strong understanding of the basic elements of pre-algebra, including algebraic 
expressions and variables. They are fully capable in solving problems in a wide variety 
of contexts. They have a strong understanding of geometric concepts, including the 
Pythagorean theorem. The advanced student is able to read and interpret data 
representations.  
 
Proficient 
Students in grade seven at the proficient level have a solid understanding of rational 
numbers, including operations, percents, and absolute value. These students have an 
understanding of the introductory concepts of functions. They are able to use formulas 
to solve problems in geometry and are able to solve problems using a variety of 
measurement systems. Proficient students understand common terms and concepts 
involving measures of central tendency of data sets, including median, minimum, 
maximum, and scatter plots. 
 
Basic 
Students in grade seven at the basic level have a limited understanding of rational 
numbers, but can convert from one form to another. These students have some 
understanding of how to apply number sense skills to real-world problems. They have a 
beginning understanding of graphs and their features. Also, they have some 
understanding of geometric properties, including the volume of a rectangular prism. 
Basic students have some understanding of statistics and data analysis, including the 
median of a data set. 
 
Below Basic 
Students in grade seven at the below basic level have a minimal understanding of 
rational numbers. These students understand the basic foundations of exponents. In 
addition, they have a limited understanding of how to translate between verbal and 
algebraic expressions. Below basic students have a minimal understanding of some 
aspects of geometry, such as the concept of congruence. In addition, these students 
understand only the most basic concepts of statistics, such as the median. 
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Descriptions for Grade Ten Mathematics Performance on the CAHSEE  
 

Advanced 
Students in grade ten at the advanced level have a strong understanding of the 
properties of real numbers. These students are able to manipulate expressions 
involving exponents. They have a solid understanding of the fundamental concepts of 
Algebra, including solving and graphing linear equations. These students are able to 
solve multi-step problems involving rate and mixture. The advanced student has a 
strong understanding of the basic concepts of geometry, including the Pythagorean 
theorem, and uses these concepts in solving problems. They are able to determine the 
area of figures, with and without a coordinate grid. These students have a solid 
understanding of data analysis, including how best to represent data in a given 
situation. 
 
Proficient 
Students in grade ten at the proficient level are able to manipulate rational numbers 
and fractions to solve real-world problems and are adept at using scientific notation. 
Proficient students are able to use their knowledge of algebra to simplify complex 
expressions including performing operations with polynomials. These students can 
enumerate possible outcomes to estimate probabilities and understand measures of 
central tendency, including mean, median, and mode of data sets.  
 
Basic 
Students in grade ten at the basic level can perform simple numeric operations such as 
converting percentage increases and adding fractions. These students have some 
understanding of logical reasoning, including the ability to determine irrelevant 
information in a problem. They have some understanding of the graphs of linear 
functions and can interpret specific parts of the graph and use this information to solve 
problems. The basic student has some understanding of measurement principles, 
including unit conversion. These students have a limited understanding of data analysis 
and probability, including interpreting a graph and identifying possible outcomes of a 
dependent event. 
 
Below Basic 
Students in grade ten at the below basic level understand elementary properties of 
numbers, such as absolute values, and can perform basic arithmetic operations to solve 
problems. They can interpret a simple graph and solve one-step linear equations. These 
students have a minimal understanding of essential geometric concepts such as 
perimeters and have some understanding of graphical representations of data, including 
scatter plots. 

 
Descriptions for General Mathematics Performance on the CST 

 
Advanced 
Students at the advanced level have a strong understanding of number sense, 
including operations involving whole numbers, decimals, and fractions. These students 
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have a solid understanding of the concepts of pre-algebra, including the concept of a 
variable. They have a solid understanding of the basic elements of geometry, including 
the Pythagorean theorem. The advanced student has a strong understanding of data 
representation, including interpretation of a scatter plot. In addition, these students have 
a solid understanding of probability, such as finding the probability of an independent 
event. 
 
Proficient 
Students at the proficient level have a solid understanding of whole number 
operations, including exponents and square roots. These students are able to perform 
some operations with decimals and fractions, including converting fractions to decimals. 
They have some understanding of equations, including graphs of linear functions and 
solving real-world problems such as those involving rate and distance. The proficient 
student understands the general concepts of geometry, including scale drawing and 
coordinate geometry. These students have a solid understanding of the measures of 
central tendency, such as computing the median. 
 
Basic 
Students at the basic level have a limited understanding of number sense. They are 
able to perform simple operations with fractions. These students have some 
understanding of solving equations and algebraic expressions. They have limited 
understanding of key geometry concepts, such as volume. The basic student has some 
understanding of statistics, such as the median of an ordered data set. 
 
Below Basic 
Students at the below basic level have a minimal understanding of the basic operations 
involving fractions and decimals. These students have a limited understanding of 
problem solving, including real-world applications involving decimal amounts of money. 
They have a minimal understanding of pre-algebra concepts, such as variables. The 
below basic student has minimal understanding of geometry. These students have 
some understanding of the concepts of probability, including the probability of an event 
occurring or not occurring. 
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Descriptions for Algebra I Performance on the CST 
 

Advanced 
Algebra I students at the advanced level have a strong understanding of number 
properties and logical reasoning. They understand equations, including absolute value 
equations, roots, and systems of linear equations. They are able to manipulate rational 
expressions. In addition, they fully understand the concept of functions. These students 
are adept at all aspects of graphing, including linear equations and inequalities. They 
have a strong understanding of polynomials, including factoring. Also, these students 
have an understanding of quadratic equations, including graphing and solving. 
 
Proficient 
Algebra I students at the proficient level have a solid understanding of rational 
numbers and their properties. They understand algebraic expressions. These students 
have a solid understanding of polynomials, including simplifying and factoring. Proficient 
students understand graphing, including intercepts and point-slope equations. These 
students are adept at solving problems involving context. 
 
Basic 
Algebra I students at the basic level have a limited understanding of the basic concepts 
of Algebra I. They have some understanding of algebraic expressions, including 
monomials. These students understand basic properties of real numbers, such as 
exponents and the distributive property. The basic student has a limited understanding 
of graphs of functions (linear and quadratic). These students can solve some problems, 
including one-step equations and word problems. 
 
Below Basic 
Algebra I students at the below basic level have a minimal understanding of the 
concept of variable and other foundational topics of Algebra I. These students have 
difficulty manipulating algebraic expressions. They have little understanding of functions 
and their graphs. They have some understanding of number properties. 

 
Descriptions for Geometry Performance on the CST 

 
Advanced 
Geometry students at the advanced level have a strong understanding of logic and 
reasoning. These students are able to apply these skills to geometric proofs, including 
congruent triangles. They fully understand the concepts of perimeter and volume and 
properties of geometric figures. The advanced student has a strong understanding of 
angle relationships and geometric constructions. These students have a strong 
understanding of trigonometry and the identities of trigonometric functions.  
 
Proficient 
Geometry students at the proficient level have a solid understanding of the structure of 
a proof. These students are able to solve problems involving common two- and three-
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dimensional figures. They have a solid understanding of properties of right triangles, 
including the Pythagorean theorem. Proficient students understand basic geometric 
constructions and can solve basic problems involving trigonometry. 
 
Basic 
Geometry students at the basic level have a limited understanding of geometric proofs. 
These students have some understanding of the properties of geometric shapes, 
including parallelograms. They have a limited understanding of area, perimeter, and 
volume. The basic student is able to solve simple problems involving simple figures. 
These students have some understanding of angle relationships, including angles 
created by parallel lines and a transversal. They have a limited understanding of the 
properties of quadrilaterals and circles. 
 
Below Basic  
Geometry students at the below basic level have a minimal understanding of the 
fundamental concepts of geometry. These students have a minimal understanding of 
the properties of basic two- and three-dimensional figures. They have a limited 
understanding of relationships between sides and angles, including the Pythagorean 
theorem. The below basic student has little to no understanding of trigonometric 
functions. These students have minimal understanding of geometric constructions. 

 
Descriptions for Algebra II Performance on the CST 

 
Advanced  
Algebra II students at the advanced level have a strong understanding of rational 
expressions. These students are able to manipulate polynomials, including long 
division. They are effective problem solvers and have a strong understanding of how to 
solve quadratic equations in a variety of situations. These students understand the 
fundamental concepts of conic sections and their equations. Advanced students have a 
strong understanding of logarithmic functions, including the properties of logarithms. 
They have a strong understanding of probability and statistics, including conditional 
probability.  
 
Proficient  
Algebra II students at the proficient level have a solid understanding of polynomials, 
including factoring. These students are able to solve systems of equations and 
inequalities, including those with three variables. They have a solid understanding of 
exponents and exponential functions, including exponential growth and decay.  
Proficient students understand the concept of series, including arithmetic and 
geometric. 
 
Basic  
Algebra II students at the basic level have a limited understanding of algebraic 
expressions, including simplifying monomials and polynomials. These students have 
some understanding of the introductory concepts of quadratic equations, including the 
graph of a parabola. They have a limited understanding of exponential and logarithmic 
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functions. The basic student is able to solve simple problems involving functions and 
polynomials. 
 
Below Basic  
Algebra II students at the below basic level have a minimal understanding of the basic 
concepts of Algebra II, including solving equations. These students have some 
understanding of polynomials and algebraic expressions. They have minimal 
understanding of logarithms and some understanding of complex numbers, including 
the ability to identify a complex number. They have minimal understanding of 
exponential functions.  

 
 Descriptions for Integrated Mathematics I Performance on the CST 

 
Advanced  
Integrated Math I students at the advanced level have a strong understanding of 
number properties. These students understand the steps involved in problem solving. 
They have a solid understanding of polynomials, including simplifying rational 
expressions. These students understand the fundamental components of a graph’s 
linear functions, including the point-slope formula. Advanced students have a solid 
understanding of higher-level algebra skills, including the quadratic formula. They 
understand how to solve problems involving geometric shapes, including how changes 
in dimension affect the surface area and volume of a figure. 
 
Proficient  
Integrated Math I students at the proficient level have a solid understanding of real-
world applications of algebra, including solving linear equations and inequalities. These 
students have some understanding of functions and rational expressions, including 
factoring. They have some understanding of the graphs of linear equations and 
inequalities. The proficient student can apply common formulas to solve problems, 
including the quadratic formula. These students understand the general concepts of 
geometry, including volume and surface area. 
 
Basic  
Integrated Math I students at the basic level have a limited understanding of number 
sense. These students understand the concept of a variable, including simplifying 
algebraic expressions. They have some understanding of rational expressions. The 
basic student has a beginning understanding of linear equations, including the x- and y-
intercepts of a linear function. They have some understanding of polynomials, including 
combining like terms. These students have a limited understanding of geometric 
shapes, including the classification of polygons. 
 
Below Basic  
Integrated Math I students at the below basic level have a minimal understanding of 
the properties of real numbers. These students are able to simplify problems involving 
exponents. They have a minimal understanding of rational expressions. These students 
have a beginning understanding of the relationship between linear equations and their 
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graphs, including whether or not a point lies on the graph of an equation. The below 
basic student has little understanding of the higher-level concepts of Algebra I, including 
factoring polynomials. These students have a limited understanding of two-dimensional 
shapes in geometry, including the area of triangles and rectangles. 

 
 Descriptions for Integrated Mathematics II Performance on the CST  

 
Advanced  
Integrated Math II students at the advanced level are able to solve real-world problems 
involving quadratic equations. They understand the properties of polygons, including 
quadrilaterals, and are able to apply that knowledge to solve problems. The advanced 
student has a good understanding of logic and is able to prove basic theorems of 
geometry. These students have a strong understanding of the concept of congruence. 
They understand the standard trigonometric functions and are able to solve problems 
such as finding the missing side of a triangle. Advanced students also understand the 
concept of probability, including the probability of an independent event. 
 
Proficient  
Integrated Math II students at the proficient level have some understanding of algebra 
concepts, including real-world rate problems. These students have a good 
understanding of the relationships between angles in geometric figures, including 
parallel lines and transversals. They are able to perform basic geometric constructions. 
The proficient student has some understanding of the concept of a geometric proof, 
including the recognition of necessary theorems and proofs by contradiction. These 
students have a limited understanding of the concepts of trigonometry, including the 
definition of the three basic trigonometric functions. They also have a limited 
understanding of probability, including permutations and combinations. 
 
Basic  
Integrated Math II students at the basic level have a limited understanding of quadratic 
functions, including the concept of x-intercepts of a function. These students have some 
understanding of the various types of angles found in geometry, including 
complementary and supplementary. They have a limited understanding of the concept 
of congruence and coordinate geometry, including translations, reflections, and 
rotations. The basic student has a minimal understanding of probability, including the 
probability of an independent event. 
 
Below Basic  
Integrated Math II students at the below basic level have a minimal understanding of 
quadratic equations, including the domain and range of a function. These students have 
a limited understanding of the key concepts of geometry, including the recognition of 
types of angles and congruent figures. The below basic student has a minimal 
understanding of coordinate geometry. In addition, these students have a limited 
understanding of statistics and probability, including simple probability.  
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 Descriptions for Integrated Mathematics III Performance on the CST 

 
Advanced  
Integrated Math III students at the advanced level have a strong understanding of the 
properties of circles, including inscribed and circumscribed polygons. These students 
have a solid understanding of the key concepts of algebra, including simplifying 
polynomials as well as factoring. They have a strong understanding of the basic 
elements of exponents and logarithms. The advanced student has a solid 
understanding of functions, including quadratic equations and complex numbers. These 
students understand measures of statistics, including variance and standard deviation. 
 
Proficient  
Integrated Math III students at the proficient level have a solid understanding of some 
aspects of geometry, including chords, secants, and tangents of a circle. These 
students have a solid understanding of solving equations and inequalities, including 
absolute value. They have some understanding of the properties of logarithms and 
exponents. The proficient student understands how to graph functions, including 
parabolas, and knows how to determine the roots of the function based on the graph. 
These students have some understanding of series and sequences, including finding 
the sum of arithmetic and geometric series. 
 
Basic  
Integrated Math III students at the basic level have a limited understanding of 
geometry, including circles, secants, and chords. These students have some 
understanding of rational expressions, including polynomials. They have a limited 
understanding of exponents, including the evaluation of expressions. These students 
have a minimal understanding of the translation of the graph of a quadratic equation. 
The basic student has some understanding of the theorems in Algebra II, such as the 
binomial theorem, and how to apply them to solve problems. These students have 
limited understanding of arithmetic and geometric series, including the common ratio or 
difference. 
 
Below Basic  
Integrated Math III students at the below basic level have little understanding of the 
properties of the relationships between circles and segments, including chords. These 
students have minimal understanding of the basic concepts of Algebra II, including 
simplifying polynomials. They have little understanding of exponents and logarithms. 
The below basic student has a limited understanding of quadratic functions. These 
students may be able to identify the graph of a quadratic equation. They have little 
understanding of statistics and probability. 
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Descriptions for Grade Five Science Performance on the CST 
 

Advanced 
Students in grade five at the advanced level are able to use science knowledge to 
make prediction about life, earth, and physical science phenomena. Advanced students 
have an understanding of principles of the water and rock cycle and are able to describe 
outcomes based on changes to the respective cycles. They are able to make 
predictions about organisms’ characteristics based on environment. Advanced students 
understand the role of body systems and the interrelatedness of each. Advanced 
students grasp how properties of materials affect how they conduct electricity and react 
with other substances. Advanced students demonstrate movements of celestial bodies 
and describe how each movement affects other bodies. They are able to take scientific 
information and plan follow-up studies to broaden understanding. 
 
Proficient 
Students in grade five at the proficient level demonstrate a good understanding of 
Earth, space, and living systems. They are able to conduct investigations based on 
questions and report data. Proficient students are able to describe the importance of the 
body’s systems. They are able to compare properties of substances. They are able to 
describe which traits are beneficial to organisms and how those traits aid in survival. 
Proficient students know that planets and other bodies have predictable patterns. They 
are able to control variables when conducting investigations. They are able to describe 
the components of the water cycle. 
 
Basic 
Students in grade five at the basic level show an understanding of Earth, space, and 
living systems. They are able to conduct investigations using instructions.  Basic 
students are able to identify the functions of the body’s systems. They are able to 
describe properties of substances and some traits that are beneficial to organisms.  
They are able to identify components of the water cycle and can identify planets and 
other extraterrestrial bodies. They are able to make and record observations 
 
Below Basic 
Students in grade five at the below basic level are able to identify Earth and the Sun.  
They are able to identify water and rock cycle diagrams. Below basic students can use 
a magnet to identify the magnetic properties of different substances.  
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Descriptions for Grade Eight Science Performance on the CST 
 
Advanced 
Students in grade eight at the advanced level comprehend principles of density, forces, 
motion, and the structure of matter. They understand and can explain why different units 
of measurements are appropriate in different cases. Advanced students are able to 
define what a chemical change is and describe the defining characteristics of acids and 
bases. They are able to explain the placement on a periodic table of elements. They 
can complete a data table using existing information. 
 
Proficient 
Students in grade eight at the proficient level demonstrate a good understanding of 
density, forces, motion, and the structure of matter. They can select proper units of 
measurement. Proficient students can use data to define relationships between 
variables and identify solutions as acids, bases, or neutrals. They are able to identify 
groups on the periodic table and describe the general characteristics of these groups. 
Proficient students can draw relationships from graphs and data tables. 
 
Basic 
Students in grade eight at the basic level are able to identify the basic concepts of 
density, force, motion, and structure of matter. They are able to recognize the need for 
different units of measurement according to the size of what is being measured. They 
are able to describe a substance as being a solid, liquid, or gas.  Basic students are 
able to identify subatomic particles on a diagram. 
 
Below Basic 
Students in grade eight at the below basic level can identify properties of substances.  
They know that atoms have protons, neutrons, and electrons. They are able to sort 
objects from least dense to most dense. They are able to identify phase changes and 
properties of substances. 

 
Descriptions for Grade Ten Science Performance on the CST  

  
Advanced 
Students in grade ten at the advanced level are able to construct graphs and tables 
from data and design investigations to answer scientific questions. They can predict 
population changes due to changes in environment and in other populations. They are 
able to describe how body systems affect the functioning of other body systems. The 
advanced student understands properties of alleles, genotypes, and phenotypes. 
 
Proficient 
Students in grade ten at the proficient level demonstrate a good understanding of 
graphs and tables, investigative variables and controls, and data interpretation. The 
proficient student understands population dynamics and how they change with 
environmental changes. They grasp the process of photosynthesis. The proficient 
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student understands the function and importance of body systems. They understand the 
nature of alleles and genetic expression in physical traits. Proficient students 
understand the differences between mitosis and meiosis and the products of each. 
 
Basic 
Students in grade ten at the basic level are able to use tables and graphs to answer 
questions. They can identify variables from a scientific investigation and understand its 
purpose. Basic students know the major body systems. They know that genes are 
carried on alleles and that these alleles are transferred to offspring through sexual 
reproduction.  
 
Below Basic 
Students in grade ten at the below basic level can differentiate between tables and 
graphs. They know the body systems and can identify scientific investigations. They 
know that traits are carried to offspring through sexual reproduction. 
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Peer Review Finding 
2.0 Academic Achievement Standards  

2. Documentation of the involvement of diverse stakeholders in the 
development process for the PLDs in English/language arts, mathematics, 
and science. 

 
 
Peer Review Evidence 

 
Documentation of the Development of the Performance Level Descriptors (PLDs) 

 
In Fall 2006, the California Department of Education (CDE), with advice and consent from 
the SBE, issued a request for proposals for an independent evaluation of the California 
standards and assessment system and the development of performance level descriptors. 
The Human Resources Research Organization (HumRRO) was awarded the contract to 
conduct this work.  
 
Given that California already has established performance levels (cut scores) for both 
the CSTs and the CAHSEE, HumRRO recommended an empirical approach to develop 
PLDs. After approval of policy definitions by the SBE in November 2006, CDE and SBE 
staff met with stakeholders regarding the policy definitions and the PLD development 
process. The stakeholders, including representatives from the California School Boards 
Association and the Association of California School Administrators, endorsed the policy 
definitions and the empirical approach to develop descriptors. In addition, HumRRO met 
with the California Technical Advisory Group, consisting of experts in educational 
assessment and measurement, regarding the design and use of empirical data to 
develop the performance descriptions. 
 
The first step of the development process involved the analysis of data across several 
test forms to identify items that students at a particular performance level (e.g., 
proficient) typically answered correctly that students at the next lower performance 
level (e.g., basic) typically could not answer correctly. The development of these item 
maps based on the actual performance levels ensured that the descriptors reflected the 
performance standards adopted by the SBE for both the CAHSEE and the CSTs.  
The next step in the process involved the review of the policy definitions and item maps 
by a panel of experts. CDE and SBE staff approved 33 individuals, consisting of 
California teachers and curriculum experts, to participate on the panel. Tables 1 and 2 
document the characteristics of the panel. While the panelists were not a precise 
reflection of the demographic distribution of all California teachers, the resulting panel 
did show sufficient diversity to ensure that different viewpoints were included. 

 
These panel members extracted the knowledge and skills required to answer the items 
correctly. Lastly, the test developer compiled the knowledge and skills identified by the 
panel into summaries to further refine the descriptions. 
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Table 1. Number of Panelists per Content Area and Grade Range  

Content Area and Grade Range 
Number of 
Panelists 

ELA – Grades 2–5 5 
ELA – Grades 6–8 and CAHSEE 5 
Math – Grades 2–through 4 4 
Math – Grades 5–7 4 
Math – End of Course Tests (Grade 8) 3 
Math – Integrated I, II, III and CAHSEE 3 
Science — Grades 5, 8, 10 6 
History/Social Science — Grades 8, 10, 12 3 
Total Panelists 33 

 
Table 2. Demographic Characteristics of the Panelists 

Demographic Group 
Number of 
Panelists 

Gender 
Male 11 
Female 22 

Geographic Region 
Northern California 13 
Central California 7 
Southern California 13 

Race/Ethnicity 
Caucasian 21 
Asian 4 
Hispanic 4 
African-American 2 
Pacific Islander 1 
Native-American 1 

Current Position 
Teacher, regular classroom 21 
Educational consultant 6 
Curriculum specialist 3 
District coordinator 3 

Experience with Special Populations 
Credentialed in English as a second language 5 
Others with experience teaching English learners 16 
Credentialed in special education 5 
Others with experience teaching special education 13 

Years of Teaching Experience 
Minimum 3 
Maximum 32 
Average 16.4 
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Peer Review Finding 
3.0 Full Assessment System 

1. Clarification regarding the use of the "general mathematics test" at grade 
8 in the State standards and assessment system, particularly regarding 
the technical quality of the test and its alignment to  

 
 
Peer Review Evidence 
 
California received approval by ED of its General Mathematics California Standards 
Test (General Mathematics) in its original peer review in 2006. Given this original 
approval, California requests that ED reconsider this peer review finding. 
 
California does not require that students in grade eight take a specific mathematics 
course; instead, students are enrolled in a mathematics course based on their current 
level of achievement with the requirement that all students pass an Algebra course to 
obtain a high school diploma.  California’s desired goal is for all students to take Algebra 
I as early as developmentally appropriate; this is eighth grade for many students.  The 
percentage of students taking Algebra I in the eighth grade is steadily increasing. 
 
Generally, students who take the General Mathematics test are those grade eight 
students who are taking a pre-algebra or algebra readiness course. Therefore, the test 
blueprint for the General Mathematics test includes standards that most students would 
be taught in grade eight in preparation for future enrollment in an algebra I course. The 
General Mathematics test assesses grade six and seven content standards; however, 
the content of the exam is placed at a rigor associated with the grade-level knowledge 
that would be obtained through grade eight.  
 
The performance descriptions for grade eight were based on empirical data and 
represent what students who score at each of the proficiency levels typically can do. 
These performance descriptions describe skills that are representative of what students 
who are preparing to take Algebra in the future need to achieve (e.g., number sense, 
algebra and functions, measurement and geometry, and statistics, data analysis, and 
probability). Based on the performance descriptions, the threshold for achieving 
proficient on the General Mathematics test seems appropriate for this specific 
population of students.  
 
In terms of the technical quality of the assessment, California provided the STAR 
Technical Report, Spring 2004 Administration as part of its original peer review 
submission. That technical report provides evidence of the technical soundness of the 
General Mathematics test, including strong reliability and acceptable levels of standard 
error. In addition, the General Mathematics test was evaluated by an independent 
evaluator for alignment using the Webb method and found to be strongly aligned to the 
California content standards. In the same alignment study, experts judged the items to 
be of high quality. These alignment results may be found in the report titled Independent 
Evaluation of the Alignment of the California Standards Tests (CSTs) and the California 
Alternate Performance Assessment (CAPA) that was previously submitted for peer 
review. 



 
 
 

   

 

 
 

 

 
 

 

bluesept07item07 
Attachment 5 
Page 1 of 19 

Exemplarbased Communication Plan and Draft Document 

Communication Plan 

In Spring 2007, the California Department of Education (CDE) and State Board of 
Education Staff (SBE) staff and Board representatives engaged California’s 
statewide testing contractor in an effort to select exemplar items as a means to 
further communicate to parents, stakeholders and the general public about the 
differentiation among performance levels. This effort to select exemplar items 
and produce a final exemplarbased communication document is currently in 
process. Attached to this submission for the federal peer review is a rough draft 
of the exemplarbased communication document. The draft exemplarbased 
communication document will be reviewed by the state’s Assessment Review 
Panels which consist of diverse panels of educators from across California, 
covering all grade levels and content areas. Once reviewed by these panels, the 
exemplarbased communication document will be made available for review by 
stakeholders and the general public prior to final consideration by the SBE. 
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Questions that Provide Answers 

Every.spring,.California.students.take.tests.that.are.designed.to.measure.how.they.are. 
doing.and.how.their.schools.are.doing.. 

The.questions.provide.answers.for.a.number.of.audiences..These.tests,.formally. 
called.the.Standardized.Testing.and.Reporting.Program.or.STAR,.provide.everyone. 
with.important.information.on.how.our.education.system.is.doing..Teachers,.state.and. 
district.officials,.and.the.public.learn.how.well.schools.are.doing.in.helping.students.reach. 
those.standards..Individual.students.and.their.parents.receive.one.snapshot.of.how.well. 
they’re.doing.compared.with.the.state’s.expectations.or.academic.standards. 

The.test.questions.are.carefully.designed.to.measure.how.a.student.is.doing.in. 
mathematics,.literacy,.science.and.history-social.science..The.tests,.of.course,.are. 
confidential,.but.each.year.the.state.releases.many.of.the.questions.from.past.tests.to.. 
the.public. 

These.“released”.questions.can.help.take.the.mystery.out.of.the.state.tests..Teachers,. 
parents,.students.and.taxpayers.have.access.to.dozens.of.questions.at.every.grade.level. 
to.help.them.better.understand.what.students.are.expected.to.learn.and.how.they.are. 
asked.to.demonstrate.what.they.know.on.the.STAR.tests. 

This.is.a.sample,.just.a.few.questions.in.mathematics.and.English-language.arts.that. 
have.been.asked.of.third-grade.students.. 

These.are.real.test.questions..Each.comes.with.three.important.pieces.of.information:. 
the.correct.answer,.the.percentage.of.students.who.answered.the.question.correctly.and. 
the.state.academic.standard.it.covers. 

More.test.questions.at.this.grade.or.any.other.grade.are.available.on.the.Internet.at.. 
www.cde.ca.gov/ta/tg/sr/css05rtq.asp,.where.you.can.get.even.more.information. 
about.each.question.and.how.students.did.answering.it. 

To.find.out.what.California.students.are.expected.to.know.at.each.grade.—.the.academic. 
content.standards.—.please.go.to www.cde.ca.gov/be/st/ss/. 
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STAR Program Components 

First.authorized.in.1997.and.reauthorized.in.2004.by.state.law,.the.STAR. 
Program.includes.six.test.components: 

•	 The.California Standards Tests (CSTs).were.developed.for.California.public. 
schools.and.are.aligned.to.the.state.content.standards. 

•	 The.California Modified Assessment (CMA).is.a.grade-level.assessment.for. 
students.who.have.an.individualized.education.program.(IEP).plan.and.will.not. 
achieve.grade-level.proficiency.within.the.year.covered.by.the.student’s.IEP. 
plan..The.CMA.measures.achievement.of.state.content.standards.in.English
language.arts,.math.and.science. 

•	 The.California Alternate Performance Assessment (CAPA).was.developed. 
for.California.public.school.students.who.have.significant.cognitive.disabilities. 
and.cannot.take.the.CSTs.and.CAT/6.Survey.(for.Grades.3.and.7).even.with. 
accommodations.or.modifications. 

•	 The.California Achievement Tests, Sixth Edition (CAT/6 Survey),. 
administered.in.Grades.3.and.7.only,.are.nationally.norm-referenced.tests. 
that.measure.the.achievement.of.general.academic.knowledge.and.provide. 
national.comparisons. 

•	 The Aprenda, La prueba de logros en español, Tercera edición (Aprenda 
3),.is.a.nationally.norm-referenced.achievement.test.of.general.academic. 
knowledge.in.Spanish.for.Spanish-speaking.English.learners.(for.grades.five. 
through.eleven.in.2007). 

•	 The.Standards-based Tests in Spanish (STS).have.been.developed.for. 
Spanish-speaking.English.learners.and.measure.the.achievement.of.state. 
content.standards.in.reading-language.arts.and.mathematics.in.Spanish.(for. 
grades.two,.three.and.four.in.2007)..As.each.grade.level.is.developed,.it.will. 
replace.the.Aprenda. 

Reasons for Testing 

The.test.components.that.make.up.the.STAR.Program.provide.results.that.can.be. 
used.for.different.purposes..Test.results: 

•	 provide.parents.and.guardians.with.one.piece.of.information.about.their. 
children’s.performance,.which.should.be.used.with.all.other.information.on.that. 
subject.to.help.inform.parents.about.student.mastery.of.the.subject.matter. 
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•	 become.a.tool.that.helps.parents,.guardians.and.teachers.work.together.to. 
improve.student.learning. 

•	 help.school.districts.and.schools.identify.strengths.and.areas.that.need.
 
improvement.in.their.educational.programs.
 

•	 allow.the.public.and.policymakers.to.hold.public.schools.accountable.for.
 
student.learning.
 

•	 provide.state.and.federal.policymakers.with.information.to.help.make.program. 
decisions.and.allocate.resources. 

STAR Participants 

It’s.important.that.all.students.take.part.in.the.STAR.Program..Participation.by.all. 
students.gives.schools,.districts.and.the.public.a.clearer.picture.of.student.achievement.. 
Additionally,.each.school.must.have.at.least.95.percent.of.its.students.participate.in. 
statewide.assessments.in.order.to.meet.federal.accountability.requirements. 

All.students.in.Grades.2.through.11.in.California.public.schools.participate.in.the. 
STAR.Program,.including.students.who.are.English.learners.and.students.with. 
disabilities. 

In.addition.to.the.tests.in.English,.all.Spanish-speaking.English.learners.who.have. 
been.enrolled.in.a.school.in.the.United.States.for.less.than.12.months.or.who. 
primarily.receive.instruction.in.Spanish,.regardless.of.how.long.they.have.been.in. 
school.in.the.United.States,.must.take.the.designated.primary.language.test.(DPLT),. 
currently.either.the.STS.or.the.Aprenda.3. 

Most.students.with.disabilities.take.the.tests.in.the.STAR.Program.with.all.other. 
students.under.standard.conditions..Testing.students.with.disabilities.helps.ensure. 
that.these.students.are.getting.the.educational.services.they.need.to.succeed.. 
Some.students.with.disabilities.may.require.testing.variations,.accommodations. 
and/or.modifications.to.be.able.to.take.tests..These.are.listed.in.the.Matrix of Test 
Variations, Accommodations, and Modifications for Administration of California 
Statewide Assessments,.which.is.available.on.the.California.Department.of. 
Education.(CDE).website.at.www.cde.ca.gov/ta/tg/sr/. 
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Grade 3: English-Language Arts 
Question 1 (Proficient Sample) 

Which word has the same vowel sound as the underlined part of crayon? 

A. table 

B. wrapped 

C. wax 

D. back 

Correct answer: A 

Approximately.50%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Word Analysis, Fluency and 
Systematic Vocabulary Development: 
Students.understand.the.basic.features. 
of.reading..They.select.letter.patterns.and. 
know.how.to.translate.them.into.spoken. 
language.by.using.phonics,.syllabication. 
and.word.parts..They.apply.this.knowledge. 
to.achieve.fluent.oral.and.silent.reading. 

Standard 1.1 – Decoding and Word 
Recognition: 
Know.and.use.complex.word.families.when. 
reading.(e.g.,.-ight).to.decode.unfamiliar. 
words. 
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Grade 3: English-Language Arts 
Question 2 (Proficient Sample) 

Eric’s teacher asked the students to write a paragraph about starfish. Here is the first 
draft of Eric’s paragraph. It may contain errors. 

Starfish 

After.visiting.the.beach,.I.wanted.to.learn.about.starfish..Of.course,.starfish.aren’t.really.stars.. 
This.name.comes.from.their.shape..They’re.not.fish.either,.though.they.start.their.lives.in. 
water.pools.by.the.seashore..They.can.take.care.of.themselves.even.when.they.are.young.. 
Young.starfish.know.what.to.eat..Some.starfish.can.later.live.deep.in.the.sea,.though.they. 
can’t.swim..They.move.by.using.their.legs.and.tube.feet..Large.starfish.also.use.their.tube. 
feet.to.grab.and.pull.open.the.shells.of.clams.and.other.sea.animals..A.starfish.has.no.head. 
or.tail,.just.its.five.legs..IIf.a.leg.falls.off,.it.grows.right.back..The.amazing.starfish.has.become. 
my.favorite.animal. 

Eric wants to learn more about different kinds of starfish. He would find MOST of his 
information 

A. in.a.telephone.book.under.“starfish.” 

B. in.the.dictionary.under.“starfish.” 

C. under.the.heading.“starfish”.in.an..
 
encyclopedia.article.
 

D. under.the.word.“starfish”.in.a.reference.
 
book.about.word.choices.
 

Correct answer: C 

Approximately.51%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Writing Strategies: 
Students.write.clear.and.coherent.sentences. 
and.paragraphs.that.develop.a.central.idea.. 
Their.writing.shows.they.consider.the.audience. 
and.purpose..Students.progress.through.the. 
stages.of.the.writing.process.(e.g.,.prewriting,. 
drafting,.revising,.editing.successive.versions). 

Standard 1.3 – Research & Technology: 
Understand.the.structure.and.organization.of. 
various.reference.materials.(e.g.,.dictionary,. 
thesaurus,.atlas,.encyclopedia). 
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Grade 3: English-Language Arts 
Question 3 (Advanced Sample) 

Read this sentence. 

My.school.is.in.Vista.California.so.our.trip.took.an.hour. 

What is the correct way to punctuate the underlined part of this sentence? 

A. My.school.is.in.Vista.California, 

B. My.school.is.in.Vista,.California, 

C. My.school.is.in,.Vista,.California 

D. Leave.as.is. 

Correct answer: B 

Approximately.35%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Written and Oral English Standard 1.5 – Punctuation:
 
Language Conventions: Punctuate.dates,.city.and.state,.and.titles.
 
Students.write.and.speak.with.a. of.books.correctly.
 
command.of.standard.English.conventions.
 
appropriate.to.this.grade.level.
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Grade 3: English-Language Arts
 
Question 4 (Basic Sample) 

Frog and Coyote’s Race. 
A.Native-American.Tale 

One.afternoon,.Coyote.went.hunting..He. 
caught.a.mouse,.and.later,.a.squirrel..As.a. 
fat.rabbit.hopped.by,.Coyote.grabbed.him. 
too.and.started.home.to.cook.his.supper. 

Suddenly,.a.large.frog.landed.in.front.of. 
him..Coyote.pounced.and.pinned.Frog.to. 
the.ground. 

Frog.thought.quickly.and.came.up.with. 
a.plan..“Brother.Coyote,”.he.called..“You. 
must.not.eat.me.today!” 

Coyote.laughed.loudly,.“Why.shouldn’t.I.help.myself.to.such.a.tasty.morsel?” 

“Why,.I.have.a.bet.to.make.with.you,”.Frog.stated..“Tomorrow.there.is.to.be.a.race.”.Coyote’s.ears. 
twitched..“A.race?” 

“Yes,”.Frog.continued..“You.and.I.will.race..If.you.win,.then.you.may.eat.me.” 

Coyote.was.never.able.to.pass.up.dares,.refuse.bets,.or.miss.a.race..He.agreed.and.loped.away. 
swiftly.to.enjoy.his.dinner..Frog.hurried.to.the.lake. 

There.he.told.his.friends.of.his.bet.with.Coyote..They.laughed,.knowing.one.little.frog.could.never. 
win.against.such.a.large,.strong.coyote..Frog.hushed.them.and.explained.his.clever.plan..With.some. 
help,.it.was.certain.that.Coyote.would.lose. 

In.the.morning,.the.animals.gathered.to.watch.as.Coyote.and.Frog.agreed.on.the.course.they.would. 
run..They.were.to.start.at.the.large.stone.and.circle.all.the.way.around.the.lake..The.first.one.back. 
to.the.stone.would.be.the.winner..When.the.sun.reached.the.noonday.mark,.they.were.off..Coyote. 
sprinted.as.quickly.as.he.could..Frog.bounded.into.the.grass.and.waited..Coyote.looked.behind. 
him..Seeing.no.sign.of.Frog,.Coyote.was.sure.he.would.win..As.Coyote.was.beginning.to.tire,.Frog’s. 
look-alike.buddy.jumped.onto.the.course.from.behind.an.alder.tree.ahead..Coyote.was.surprised.to. 
see.what.he.thought.was.Frog,.and.ran.even.faster,.determined.to.win..Coyote.dashed.past.him.and. 
called,.“You.may.be.fast,.but.I’m.faster..I’ll.wait.at.the.finish.line.to.eat.you.up,.Frog!” 

When.Coyote.came.in.sight.of.the.finish.line,.Frog.had.emerged.from.his.hiding.place.and.easily. 
hopped.across.the.line..“You.may.be.fast,.Coyote,.but.I’ve.managed.to.beat.you!”.Frog.joyfully.called. 
out..Silently,.he.added,.“With.the.help.of.my.friends.” 

Coyote.went.home.puzzled.and.hungry.again. 
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Grade 3: English-Language Arts 

How does Frog solve his problem in this passage? 

A. He.hides. 

B. He.runs.away. 

C. He.outsmarts.Coyote. 

D. He.becomes.friends.with.Coyote. 

Correct answer: C 

Approximately.65%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Reading Comprehension: 
Students.read.and.understand.grade-level
appropriate.material..They.draw.upon.a. 
variety.of.comprehension.strategies.as. 
needed.(e.g.,.generating.and.responding. 
to.essential.questions,.making.predictions,. 
comparing.information.from.several. 
sources)..The.selections.in.Recommended 
Readings in Literature, Kindergarten 
Through Grade Eight.illustrate.the.quality. 
and.complexity.of.the.materials.to.be.read. 
by.students..In.addition.to.their.regular. 
school.reading,.by.Grade.4,.students. 
read.one-half.million.words.annually,. 
including.a.good.representation.of.grade
level-appropriate.narrative.and.expository. 
text.(e.g.,.classic.and.contemporary. 
literature,.magazines,.newspapers,.online. 
information)..In.Grade.3,.students.make. 
substantial.progress.toward.this.goal. 

Standard 2.6 – Comprehension  
and Analysis of Grade-Level-
Appropriate Text: 
Extract.appropriate.and.significant.. 
information.from.the.text,.including.. 
problems.and.solutions. 
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Grade 3: English-Language Arts
 
Question 5 (Below Basic Sample)

           Monkey Looks for Trouble 

One.fine.day.in.Trinidad,.an.island.in.the.West.
 
Indies,.a.woman.walked.along.the.road..From.
 
high.in.his.treetop,.Monkey.watched.her..
 
He.saw.the.large.clay.pot.she.was.carrying..
 
How.alarmed.he.was.when.she.tripped.over.
 
a.stone.and.dropped.the.pot!.It.broke.into.
 
many.pieces..It.had.been.full.of.fluffy.white.
 
cakes.that.scattered.on.the.road.
 

“Oh,.boy,.have.I.ever.got.trouble.now!.I.
 
have.so.much.trouble!”.exclaimed.the.lady..
 
She.tried.to.gather.the.cakes.in.her.colorful.skirts,.but.they.kept.spilling.out..Soon.she.gave..
 
up.and.left.
 

Monkey.scurried.down.the.tree.trunk.to.the.ground..“These.are.trouble?”.he.muttered.to.
 
himself..“I.will.taste.this.trouble,.for.it.looks.quite.delicious.”.The.cakes.were.coconut.cakes,.
 
and.they.were.indeed.delicious..Monkey.ate.every.one.of.them.
 

“I.must.find.more.trouble!.I.must.find.more.trouble!”.said.Monkey..Off.to.the.market.he.went,.
 
skittering.down.the.road.on.his.quick.little.feet.
 

Monkey.went.to.a.man.standing.at.a.market.stall.and.asked,.“Please,.kind.sir,.may.I.have.
 
some.trouble?”
 

“You’re.looking.for.trouble?”.said.the.man..Monkey.nodded.his.head.in.an.excited.way..The.
 
man.chuckled.and.went.into.a.building..He.came.out.with.a.bag.and.handed.it.to.Monkey..
 
“Here.you.go,”.he.said.
 

Monkey.had.trouble.carrying.the.bag.of.trouble..It.was.so.large.and.lumpy,.and.it.was.moving!.
 
He.was.so.happy.to.have.more.trouble,.though,.that.he.didn’t.worry..He.went.down.the.road.
 
to.a.quiet.spot.and.opened.the.bag,.ready.for.a.feast.of.trouble.
 

Out.of.the.bag.came.three.fierce.little.dogs!.They.barked.and.snapped.and.snarled.at.Monkey..
 
Shaking.with.fear,.Monkey.climbed.the.nearest.tree..How.hungry.he.was!.He.took.a.fruit.and.
 
plopped.it.into.his.mouth..Little.did.he.know.that.the.tree.was.a.chili.pepper.tree..Suddenly.his.
 
mouth.felt.full.of.fiery.flames!
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Grade 3: English-Language Arts 
Monkey.needed.water!.Below,.though,.those.three.fierce.beasts.were.snapping.and.yapping. 
at.him..He.had.to.wait.until.they.grew.bored.and.went.away..Then.Monkey.quickly.returned. 
to.the.ground.and.ran,.lickety-split,.to.a.stream..He.drank.lots.of.cool.water..After.a.while.his. 
burnt.mouth.felt.better. 

Monkey.returned.to.his.own.quiet.treetop.and.never.looked.for.trouble.again.. 

Which saying BEST tells what Monkey learned in this story? 

A. You.cannot.please.everyone. 

B. Be.careful.what.you.ask.for. 

C. Slow.and.steady.wins.the.race. 

D. Do.not.judge.a.book.by.its.cover. 

Correct answer: B 

Approximately.80%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Literary Response and Analysis: 
Students.read.and.respond.to.a.wide. 
variety.of.significant.works.of.children’s. 
literature..They.distinguish.between.the. 
structural.features.of.text.and.the.literary. 
terms.or.elements.(e.g.,.theme,.plot,. 
setting,.characters)..The.selections.in. 
Recommended Readings in Literature, 
Kindergarten Through Grade Eight.illustrate. 
the.quality.and.complexity.of.the.materials. 
to.be.read.by.students. 

Standard 3.4 – Narrative Analysis of 
Grade-Level-Appropriate Text: 
Determine.the.underlying.theme.or.author’s. 
message.in.fictional.and.nonfiction.text. 

�0 
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Grade 3: Mathematics 

Question 1 (Proficient Sample) 
.1 .2

.A.pie.was.divided.into.fifths..Emily.ate.......of.the.pie..Tony.ate...... of.the.pie..
 .5 .5 .1Jenny.ate......of.the.pie..How.much.of.the.pie.was.left? .5 

A ._ .4
.5 

B ._ .3
.5 

.._ 2

.5 

D ._ .1
.5 

Correct answer: D 

Approximately.58%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Number Sense 

Standard Set 3.0 Standard 3.2 
Students understand the relationship Add and subtract simple fractions (e.g., 
between whole numbers, simple fractions _1_ _3_ _1_determine that + is the same as ).8 8 2and decimals. 

�� 



 

 

 

 

 

 

Grade 3: Mathematics 
Question 2 (Proficient Sample) 

Reggie.compared.the.prices.of.two.radios..The.table.below.shows.the.prices. 

Cost of Radios 

Brand Cost 

A $31.47 

B $34.71 

How much more does Brand B cost than Brand A? 

A $3.24 

B $3.26 

C $3.34 

D $3.36 

Correct answer: A 

Approximately.53%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Number Sense 

Standard Set 3.0 
Students understand the relationship  
between whole numbers, simple fractions 
and decimals. 

Standard 3.3 
Solve problems involving addition, 
subtraction, multiplication and division of 
money amounts in decimal notation, and 
multiply and divide money amounts in 
decimal notation by using whole-number 
multipliers and divisors. 
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Grade 3: Mathematics 
Question 3 (Advanced Sample) 

.1Donna.shaded of.the.figure.. 
.......10 

.1Which.decimal.equals.. __ ? 
.....10 

A 0.01 

B 0.1 

C 0.110 

D 1.0 

Correct answer: B 

Approximately.40%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Number Sense 

Standard Set 3.0 Standard 3.4 
Students.understand.the.relationship.between. Know.and.understand.that.fractions.and. 
whole.numbers,.simple.fractions.and.decimals. decimals.are.two.different.representations.of. 

the.same.concept.(e.g.,.50.cents.is. .of.a. 1__ 
2 

dollar,.75.cents.is....of.a.dollar). 3__ 
4 
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Grade 3: Mathematics 

Question 4 (Basic Sample) 
How.is.eight.thousand,.seventy-six.written.in.standard.form? 

A	 8067 

8076B 

C 

D 

8706
 

8760
 

Correct answer: B 

Approximately.77%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Number Sense 

Standard Set 1.0 Standard 1.1 
Students.understand.the.place.value.. Count,.read.and.write.whole.numbers.. 
of.whole.numbers. to.10,000. 

�� 



 

 

 

 

Grade 3: Mathematics 

Question 5 (Below Basic Sample) 
What.number.can.be.multiplied.by.5768. 
to.give.the.answer.5768? 

5768 x......=.5768
 

A 0 

B 1 

C 2 

D 10 

Correct answer: B 

Approximately.87%.of.students.were.able.to.answer.this.test.question.correctly. 

Strand – Number Sense 

Standard Set 2.0 Standard 2.6 
Students.calculate.and.solve.problems. Understand.the.special.properties.of.0.and. 
involving.addition,.subtraction,. 1.in.multiplication.and.division. 
multiplication.and.division. 

�� 
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TO:  Members, California State Board of Education 
 
FROM: Ted Mitchell, chair, subcommittee of the State Board of Education 

regarding federal Title I assessment system peer review 
 
DATE:  September 17, 2007 
 
RE: Report and recommendations of the subcommittee regarding Item 

7: U.S. Department of Education Peer Review of Standards and 
Assessment: Results of Peer Review, on the Board’s September 
2007 agenda.   

 
 
Introduction and report of subcommittee proceedings 
 
At the Board’s July 2007 meeting, President Noonan appointed a subcommittee 
of four members of the Board (Yvonne Chan, Ruth Green, David Lopez, and Ted 
Mitchell-chair) to develop an approach, in conjunction with the CDE and the 
Office of the Secretary of Education (OSE), to meet the federal Title I 
requirements for a statewide assessment system. This subcommittee was 
created following receipt of a decision letter from the U.S. Department of 
Education on June 29, 2007, describing areas in which California remained less 
than fully compliant with the federal requirements, including performance level 
descriptors (PLDs). 
 
The subcommittee met in open session on September 6, 2007, with participation 
from CDE and OSE, to consider options for responding to findings in the ED’s 
decision letter of June 29. The subcommittee took testimony from the public and 
deliberated at length, and ultimately came to a recommendation for the Board 
(see below), by virtue of a 3-1 majority vote with member Green voting against 
the recommendation. Prior to the Board’s action, much of the discussion focused 
on the technical merits of the proposal and the important balance in this matter 
between federal compliance and appropriate communications to California’s 
interested public. Also discussed at length was the possible implication of this 
decision for the future of California’s STAR testing system. 
 
Member Green made an alternative motion to delay submission of the proposed 
HumRRO-developed descriptors until further expert analysis and guidance could 
be retained by the Board. Ms. Green raised concerns that this decision would 
necessitate lowering the cut scores to accommodate descriptors that will reflect 
only portions of the standards testing in a given year, and questioned whether 
the HumRRO-proposed descriptors are valid and reliable descriptions of what 
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students are expected to achieve at each given performance level. Ms. Green’s 
motion failed to receive support by other members of the subcommittee.   
 
Subcommittee action and recommendation to the full Board 
 
In an effort to satisfy the federal Title I standards and assessment peer review 
requirements under No Child Left Behind, the subcommittee of the Board 
recommends to the full Board that the Board take action as follows: 

• Submit a cover-letter to the U.S. Department of Education, under joint 
signature of the Board President, the Superintendent of Public Instruction, 
and the Secretary of Education, that describes California’s response to the 
June 29, 2007, peer review findings that will include: 

o the HumRRO developed summary-level performance descriptions, 
as recommended by the California Department of Education (CDE): 

o a full set of exemplars that will inform the public. These exemplars 
will be submitted when they are completed and have been vetted 
through the appropriate process: 

• In order to advance the creation of these exemplars, direct Board and 
CDE staff, working in conjunction with the state’s STAR contractor, to 
complete a full set of exemplars for review by the full Board no later than 
the Board’s regularly-scheduled January 2008 Board meeting: and 

• Direct CDE and SBE staff, working with OSE staff, to complete the 
remainder of the submission, including an explanation of the process 
undergone to complete the performance descriptions, as required by the 
federal findings. 

 
At present, much of the recommended staff work has been completed in draft 
form and is presented to the Board for consideration in conjunction with Item 7 – 
U.S. Department of Education Peer Review of Standards and Assessment: 
Results of Peer Review. Included with this Board item you will find a copy of the 
proposed submission of the performance descriptors, an explanation of the 
process undergone to develop the descriptors, and a draft of the exemplar 
materials currently under development that would be submitted in draft form with 
the final form to follow when complete. Staff has also developed a copy of the 
submission letter in draft form, the final version of which will be signed by the 
Board President, the Superintendent, and the Secretary of Education. 
 
The Subcommittee recommends that the Board adopt the submission as 
proposed, and that the Board direct staff to continue work on the exemplar-based 
communication plan for submission to the full Board no later than its January 
2008 meeting, and sooner if possible.  
 
The Importance of pursuing the exemplar-based communications plan 
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All parties acknowledged the need to continue to improve the state’s 
communications to parents, educators, and the general public regarding our 
STAR program. The subcommittee felt that no further action was necessary here 
but believes that it is important for the Board to understand the importance of 
continued work by Board staff, CDE staff, and the Board’s testing liaisons, per 
the terms of the STAR scope of work, to develop the exemplar-based 
communication plan for communicating to the public regarding the STAR testing 
program. The communication plan should be reviewed by the Board’s 
Assessment Review Panels (ARPs) and submitted to this subcommittee of the 
full Board as soon as possible for approval and distribution broadly parents, 
educators, policy-makers, and taxpayers no later than January 2008, and sooner 
if possible. When completed, the Subcommittee envisions that this exemplar-
based communication plan will become an integral component of the STAR 
testing system. 
 
The Board should direct Board staff, in conjunction with CDE staff and the Office 
of the Secretary for Education, to continue to seek methods to effectively 
communicate meaningful information to parents, educators, policy-makers, 
taxpayers and other stakeholders about the STAR assessment system.   
 
Achieving compliance while maintaining our focus on the content 
standards and proficiency as the goal for all students 
 
A concern has been raised, both historically and currently, about the Board’s 
potential adoption of anything (PLDs, exemplars, or otherwise) that may be a 
distraction from the focus on Proficiency on pertinent grade-level content 
standards as the goal for all California students. In response to those concerns, it 
is worth noting for the Board that the parties participating in the subcommittee 
proceedings – the SBE members and staff, the CDE, and OSE – largely agreed 
that none of this work on PLDs or exemplars is intended to shift the focus from 
the goal of proficiency on the content standards or to lower the expectations for 
our public education system. Ms. Green raised a question about whether the 
HumRRO descriptors could be adopted for federal compliance and also 
sufficiently isolated to protect the integrity of California’s existing system, 
especially in regards to instruction. The Board has adopted content standards 
and instructional programs tied to those standards, and has developed an 
assessment system aligned directly to the standards with a set of performance 
levels (e.g. cut scores) that set appropriate expectations for all students. Nothing 
in this process of approving descriptors should be interpreted as a move away 
from the standards-based system or minimum expectation of proficiency for all 
students.  
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
No Child Left Behind Act of 2001: Update on Issues Related to 
California’s Assignment of Sanctions for Local Educational 
Agencies in Program Improvement Corrective Action  

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In March 2007, during the update on the No Child Left Behind (NCLB) Act of 2001, the 
SBE was briefed on CDE plans to conduct a series of forums on potential federal 
sanctions for local educational agencies (LEAs) that advance to Program Improvement 
(PI) Year 3 and enter Corrective Action. 
  
In July 2007, the SBE was briefed on the outcomes of the forums, which included 
representatives of the 100 LEAs in PI Year 2 at the time. These representatives 
encouraged the state to consider the following as it invokes corrective actions:   
 

• Differentiate actions based on student achievement.  
 
• Consider the work LEAs have done with an external entity while in PI.  

 
• Adopt corrective actions that build local capacity to improve student 

achievement. 
 
SUMMARY OF KEY ISSUES 
 
Background 
 
According to California Education Code (EC) Section 52055.57(c)(1): 
 

A local educational agency that has been identified for corrective action under the 
federal NCLB Act of 2001 (20 U.S.C. Sec. 6301 et seq.), shall be subject to one or 
more of the following sanctions as recommended by the Superintendent and approved 
by the state board:  
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SUMMARY OF KEY ISSUES (Cont.) 
 

(A) Replacing local educational agency personnel who are relevant to the failure to 
make adequate yearly progress. 

 
(B) Removing schools from the jurisdiction of the local educational agency and 

establishing alternative arrangements for the governance and supervision of 
those schools. 

 
(C) Appointing, by the state board, a receiver or trustee, to administer the affairs of 

the local educational agency in place of the county superintendent of schools 
and the governing board. 

 
(D) Abolishing or restructuring the local educational agency. 

 
(E) Authorizing pupils to transfer from a school operated by the local educational 

agency to a higher performing school operated by another local educational 
agency, and providing those pupils with transportation to those schools, in 
conjunction with carrying out not less than one additional action described under 
this paragraph. 

 
(F) Instituting and fully implementing a new curriculum that is based on state 

academic content and achievement standards, including providing appropriate 
professional development based on scientifically based research for all relevant 
staff that offers substantial promise of improving educational achievement for 
high-priority pupils. 

 
(G) Deferring programmatic funds or reducing administrative funds. 

 
Pursuant to the federal sanctions, described under EC Section 52055.57(c)(1), 
Assembly Bill (AB) 953 (2005) added EC Section 52055.57(c)(2) as an additional 
California option to help build instructional capacity in PI LEAs. This section reads:  
 
(c)(2) In addition to the sanctions prescribed by paragraph (1), the Superintendent may 
recommend, and the state board may approve, the requirement that a local educational 
agency contract with a district assistance and intervention team to aid a local 
educational agency. 

 
(c)(3) Subject to the availability of funds in the annual Budget Act for this purpose, if the 
state board requires a local educational agency to contract with a district assistance and 
intervention team pursuant to paragraph (2), the local educational agency may annually 
receive $50,000 plus $10,000 for each school that is supported by federal funds 
pursuant to Title I of the federal No Child Left Behind Act of 2001  
(20 U.S.C. Sec. 6301 et seq.) within the local educational agency, for no more than two 
years, for the purpose of contracting with and implementing the recommendations of a 
district assistance and intervention team.  
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SUMMARY OF KEY ISSUES (Cont.) 

 
Notice and Opportunity for Hearing  
 
Any district advancing to PI Corrective Action in August will be noticed for this status by 
mail and given an opportunity to appeal their status based on student achievement data 
and procedures documented in the 2007-08 Accountability Guide Progress Reporting 
(APR) System: Adequate Yearly Progress Information Guide. 
 
Application of Sanctions 
 
In keeping with the recommendations from the forums and in anticipation of the August 
2007 release of the Academic Performance Report (APR), CDE staff have been 
exploring the application of sanctions based upon various indicators of student 
achievement growth and status and the likelihood of each sanction to build district 
capacity to improve student achievement.  
 
The likelihood of the various sanctions to build district capacity for improved student 
achievement varies. The forum discussions and staff analysis of the sanction options 
suggest that the assignment of 52055.57 (c)(1)(F), “instituting and fully implementing a 
curriculum based on state standards,” may be one of the most promising ways to build 
district capacity to attain and sustain increased achievement in all of a district’s schools. 
In California, this would be defined as full implementation of the SBE-adopted (K-8) and 
standards-aligned (9-12) curriculum with appropriate participation of teachers and 
administrators in Senate Bill 472 and AB 430 professional development.  
 
It’s clear that we also need to differentiate sanctions which take into account district 
work underway. Districts that are making progress district-wide and among student 
groups are clearly moving in the right direction. Conversely, districts that have failed to 
make academic growth and with no evidence of improvement among student groups 
need additional direction. With this in mind, CDE will be recommending the additional 
assignment of a district assistance and intervention team (DAIT) for the lowest 
performing districts. A DAIT could help pinpoint where changes need to be made at 
both the system and school levels and provide support to improve student achievement.  
 
Finally, there is a set of districts who have failed to make academic gains and/or have 
documented historic low-achievement for whom a more serious sanction might be 
appropriate. Looking forward to the November SBE meeting, we will continue to explore 
each of these factors when making a recommendation to the Board on corrective action 
for the LEAs that are in PI Year 3. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Pending legislation would provide approximately $15 million in federal funds to support 
corrective actions in PI LEAs. If provided, these resources would help offset the costs of 
implementing any of the seven federal sanctions and/or the corrective actions 
associated with implementation of DAIT requirements.  
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ATTACHMENT(S) 
 
Attachment 1: Local Educational Agencies Subject to Program Improvement Corrective 

Action will be provided in an Item Addendum. 
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State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: Anthony Monreal, Deputy Superintendent 

Curriculum & Instruction Branch 
 
RE: Item No. 8 
 
SUBJECT: No Child Left Behind Act of 2001: Update on Issues Related to 

California’s Assignment of Sanctions for Local Educational Agencies in 
Program Improvement Corrective Action 

 
Attached is a list of the 99 local educational agencies that advanced to Program 
Improvement Year 3 Corrective Action effective with the August 31, 2007, Accountability 
Progress Report. 
 
Attachment 1: Local Educational Agencies Subject to Program Improvement Corrective  
 Action (4 Pages) 

http://www.cde.ca.gov/ta/ac/ar/index.asp
http://www.cde.ca.gov/ta/ac/ar/index.asp
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CDS Code County 
Name

Local Educational Agency 
Name

Met English-
Language Arts from 
2004 through 2007

Met Mathematics 
from 

2004 through 2007

Met Participation 
Rate for

English-Language 
Arts from 

2004 through 2007

Met Participation 
Rate for 

Mathematics from 
2004 through 2007

Met All Significant 
Subgroup Targets 

from 
2004 through 2007

1 01611430000000 Alameda Berkeley Unified No No Yes Yes No
2 01612590000000 Alameda Oakland Unified No No Yes Yes No
3 01613090000000 Alameda San Lorenzo Unified No No Yes Yes No
4 04614240000000 Butte Chico Unified No No Yes Yes No
5 04615070000000 Butte Oroville City Elementary No No Yes Yes No
6 04615490000000 Butte Thermalito Union Elementary No No Yes Yes No
7 10621660000000 Fresno Fresno Unified No No Yes Yes No
8 10621740000000 Fresno West Fresno Elementary No No Yes Yes No
9 15633130000000 Kern Arvin Union Elementary No No Yes Yes No
10 15633210000000 Kern Bakersfield City Elementary No No Yes Yes No
11 15634040000000 Kern Delano Union Elementary No No Yes Yes No
12 15634610000000 Kern Fairfax Elementary No No Yes Yes No
13 15635030000000 Kern Greenfield Union Elementary No No Yes Yes No
14 15635290000000 Kern Kern Union High No No Yes Yes No
15 15739080000000 Kern McFarland Unified No No Yes Yes No
16 15635780000000 Kern Richland Union Elementary Scho No No Yes Yes No
17 15638000000000 Kern Taft City Elementary No No Yes Yes No
18 15638340000000 Kern Vineland Elementary No No Yes Yes No
19 15638420000000 Kern Wasco Union Elementary No No Yes Yes No
20 16639170000000 Kings Hanford Elementary No No Yes Yes No
21 16739320000000 Kings Reef-Sunset Unified No No Yes Yes No
22 19642460000000 Los Angeles Antelope Valley Union High No No Yes Yes No
23 19643450000000 Los Angeles Castaic Union Elementary No No Yes Yes No
24 19643520000000 Los Angeles Centinela Valley Union High No No No Yes No
25 19734370000000 Los Angeles Compton Unified No No Yes Yes No
26 19644770000000 Los Angeles Eastside Union Elementary No No Yes Yes No
27 19646420000000 Los Angeles Keppel Union Elementary No No Yes Yes No
28 19646670000000 Los Angeles Lancaster Elementary No No Yes Yes No

Local Educational Agencies Subject to Program Improvement Corrective Action
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CDS Code County 
Name

Local Educational Agency 
Name

Met English-
Language Arts from 
2004 through 2007

Met Mathematics 
from 

2004 through 2007

Met Participation 
Rate for

English-Language 
Arts from 

2004 through 2007

Met Participation 
Rate for 

Mathematics from 
2004 through 2007

Met All Significant 
Subgroup Targets 

from 
2004 through 2007

Local Educational Agencies Subject to Program Improvement Corrective Action

29 19647090000000 Los Angeles Lennox Elementary No No Yes Yes No
30 19647330000000 Los Angeles Los Angeles Unified No No Yes Yes No
31 19648080000000 Los Angeles Montebello Unified No No Yes Yes No
32 19648160000000 Los Angeles Mountain View Elementary No No Yes Yes No
33 19648570000000 Los Angeles Palmdale Elementary No No Yes Yes No
34 19649070000000 Los Angeles Pomona Unified No No Yes Yes No
35 19651510000000 Los Angeles Wilsona Elementary No No Yes Yes No
36 20652430000000 Madera Madera Unified No No Yes Yes No
37 21653590000000 Marin Lagunitas Elementary No No No No No
38 24656310000000 Merced Atwater Elementary No No Yes Yes No
39 24657710000000 Merced Merced City Elementary No No Yes Yes No
40 24658210000000 Merced Planada Elementary No No Yes Yes No
41 27659610000000 Monterey Alisal Union Elementary No No Yes Yes No
42 27660350000000 Monterey Greenfield Union Elementary No No Yes Yes No
43 27660500000000 Monterey King City Union Elementary No No Yes Yes No
44 27660920000000 Monterey Monterey Peninsula Unified No No Yes Yes No
45 27661420000000 Monterey Salinas City Elementary No No Yes Yes No
46 27661590000000 Monterey Salinas Union High No No Yes Yes No
47 29663570000000 Nevada Nevada Joint Union High No No Yes Yes No
48 30103060000000 Orange Orange Co. Office of Education No No No No No
49 30666700000000 Orange Santa Ana Unified No No Yes Yes No
50 31669440000000 Placer Tahoe-Truckee Joint Unified No Yes Yes Yes No
51 33669850000000 Riverside Banning Unified No Yes Yes Yes No
52 33736760000000 Riverside Coachella Valley Unified No No Yes Yes No
53 33670820000000 Riverside Hemet Unified No No Yes Yes No
54 33670900000000 Riverside Jurupa Unified No No Yes Yes No
55 33751760000000 Riverside Lake Elsinore Unified No Yes Yes Yes No
56 33671240000000 Riverside Moreno Valley Unified No Yes Yes Yes No
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CDS Code County 
Name

Local Educational Agency 
Name

Met English-
Language Arts from 
2004 through 2007

Met Mathematics 
from 

2004 through 2007

Met Participation 
Rate for

English-Language 
Arts from 

2004 through 2007

Met Participation 
Rate for 

Mathematics from 
2004 through 2007

Met All Significant 
Subgroup Targets 

from 
2004 through 2007

Local Educational Agencies Subject to Program Improvement Corrective Action

57 33671730000000 Riverside Palm Springs Unified No No Yes Yes No
58 33671990000000 Riverside Perris Elementary No No Yes Yes No
59 33672310000000 Riverside Romoland Elementary No No Yes Yes No
60 33672490000000 Riverside San Jacinto Unified No No Yes Yes No
61 34673060000000 Sacramento Del Paso Heights Elementary No No Yes Yes No
62 34673970000000 Sacramento North Sacramento Elementary No No Yes Yes No
63 35674700000000 San Benito Hollister School District No No Yes Yes No
64 36676520000000 San Bernardino Chaffey Joint Union High No No Yes Yes No
65 36676860000000 San Bernardino Colton Joint Unified No No Yes Yes No
66 36678190000000 San Bernardino Ontario-Montclair Elementary No No Yes Yes No
67 36678500000000 San Bernardino Rialto Unified No No Yes Yes No
68 36678760000000 San Bernardino San Bernardino City Unified No No Yes Yes No
69 36679340000000 San Bernardino Victor Valley Union High No No Yes Yes No
70 37680980000000 San Diego Escondido Union Elementary No No Yes Yes No
71 37681220000000 San Diego Fallbrook Union High No No No Yes No
72 37681300000000 San Diego Grossmont Union High No No Yes Yes No
73 37683790000000 San Diego San Ysidro Elementary No No Yes Yes No
74 37683950000000 San Diego South Bay Union Elementary No No Yes Yes No
75 39685850000000 San Joaquin Lodi Unified No No Yes Yes No
76 39686760000000 San Joaquin Stockton City Unified No No Yes Yes No
77 39754990000000 San Joaquin Tracy Joint Unified No No Yes Yes No
78 40688090000000 San Luis Obispo San Luis Coastal Unified No No Yes Yes No
79 41689990000000 San Mateo Ravenswood City Elementary No No Yes Yes No
80 42692780000000 Santa Barbara Santa Barbara Elementary No No Yes Yes No
81 42691200000000 Santa Barbara Santa Maria-Bonita Elementary No No Yes Yes No
82 43694270000000 Santa Clara East Side Union High No No Yes Yes No
83 44697990000000 Santa Cruz Pajaro Valley Unified School No No Yes Yes No
84 48705730000000 Solano Vacaville Unified No Yes Yes Yes No
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CDS Code County 
Name

Local Educational Agency 
Name

Met English-
Language Arts from 
2004 through 2007

Met Mathematics 
from 

2004 through 2007

Met Participation 
Rate for

English-Language 
Arts from 

2004 through 2007

Met Participation 
Rate for 

Mathematics from 
2004 through 2007

Met All Significant 
Subgroup Targets 

from 
2004 through 2007

Local Educational Agencies Subject to Program Improvement Corrective Action

85 48705810000000 Solano Vallejo City Unified No No Yes Yes No
86 49753900000000 Sonoma Healdsburg Unified No No Yes Yes No
87 49709530000000 Sonoma Sonoma Valley Unified No Yes Yes Yes No
88 50711670000000 Stanislaus Modesto City Elementary No Yes Yes Yes No
89 50711750000000 Stanislaus Modesto City High No No Yes Yes No
90 54718370000000 Tulare Burton Elementary No No Yes Yes No
91 54719020000000 Tulare Earlimart Elementary No No Yes Yes No
92 54722310000000 Tulare Tulare City Elementary No No Yes Yes No
93 54722560000000 Tulare Visalia Unified No No Yes Yes No
94 54722720000000 Tulare Woodlake Union Elementary No Yes Yes Yes No
95 56724620000000 Ventura Hueneme Elementary No No Yes Yes No
96 56725380000000 Ventura Oxnard Elementary No No Yes Yes No
97 56725610000000 Ventura Rio Elementary No No Yes Yes No
98 57727020000000 Yolo Winters Joint Unified No No Yes Yes No
99 58727360000000 Yuba Marysville Joint Unified No No Yes Yes No
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RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the recommended adjustments to the Title III annual 
measurable achievement objectives (AMAOs) 1 and 2. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In May 2003, the SBE adopted the annual growth target for AMAO 1, which established 
that English learners (ELs) should gain one proficiency level per year until they reach 
the English proficient level on the California English Language Development Test 
(CELDT). The English proficient level on CELDT requires that the student score at the 
Early Advanced or Advanced level overall and that skill area scores in the areas of 
reading, writing, and listening/speaking were at the Intermediate level or above. Once 
ELs reach the English proficient level they are expected to remain at the English 
proficient level until they are redesignated.   
 
The SBE, in June 2003, set the starting point for AMAOs 1 and 2 using a process that 
was similar to Title I’s Adequate Yearly Progress requirements. Under Title I, schools 
are ranked and the starting point is set at the percentage of students who met the target 
in the school at the 20th percentile of the State’s total enrollment. In Title III, local 
educational agencies (LEAs) were ranked instead of schools because LEAs are held 
accountable. Using that starting point, it was anticipated that 20 percent of LEAs would 
begin below the target and 80 percent would meet the target.   
 
The target structure adopted by the SBE in July 2003 was set so that the targets ended 
in 2013-14 at the 75th percentile of the same LEA distribution used to set the start point 
for AMAOs 1 and 2. The 75th percentile is the point where 25 percent of LEAs were 
meeting the targets and 75 percent of LEAs are below the targets based on 2001-02 
CELDT data.  
 
In July 2007, the CDE provided the SBE with an update regarding the results of the  
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SUMMARY OF PREVIOUS (Cont.) 
 
CELDT using the new performance levels. The new CELDT performance level cut 
scores were adopted by the SBE in March 2006. At that time, the SBE agreed to hold 
LEAs harmless in regards to the AMAOs and the new performance levels.  
 
Form F of the CELDT (first administered in July 2006) was the first test form to 
implement the new cut scores. In addition, a new common scale was established that 
spans the kindergarten through grade twelve range of the test. These changes make 
the CELDT a more accurate indicator of a student's level of English language 
development and will allow comparisons of adjacent grade level test scores.  
 
In August of 2007, the CDE conducted analyses focusing on LEA level results and 
found a pattern of decline for AMAOs 1 and 2. Graph 1 shows the percent of LEAs that 
have met their targets for AMAO 1 and AMAO 2 over the last four years. As is shown in 
Graph 1, there was a substantial decline in the attainment of AMAOs 1 and 2 in  
2006-07. Therefore, the CDE concluded that the new performance levels and common 
scale were contributing to the change in the percent of LEAs meeting AMAO targets in  
2006-07. A memorandum was provided in August with background and information 
outlining the need to adjust the target structure to more accurately reflect the changes in 
the test. 
 
Changes in AMAO Performance Distribution 
 
The tables below show how the AMAO performance distribution has changed from 
2001-02 to the Form F CELDT administered in 2006-07. As was the case when the 
targets were originally set in 2003, only districts with a minimum of 25 ELs with the 
necessary two years of CELDT data were used in determining the growth targets.   
 

Performance Distribution of LEA Scores on AMAO 1 
 

Percent of ELs Meeting the  
Annual Growth Target on 

the 2001-02 CELDT  

 Percent of ELs Meeting the  
Annual Growth Target on 

the 2006-07 CELDT  
93% Highest LEA 86% 
64% 75th Percentile of LEAs 59% 
58% 50th Percentile of LEAs 53% 
51% 20th Percentile of LEAs 47% 
3% Lowest LEA 1% 
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SUMMARY OF PREVIOUS (Cont.) 
 

Performance Distribution of LEA Scores on AMAO 2  
 

Percent of ELs Meeting the  
English Proficient Level on the  

2001-02 CELDT 

 Percent of ELs Meeting the  
English Proficient Level on the 

2006-07 CELDT 
78% Highest LEA 86% 
46% 75th Percentile of LEAs 39% 
38% 50th Percentile of LEAs 32% 
30% 20th Percentile of LEAs  25% 
0% Lowest LEA 0% 

 
As is shown on the tables, the performance distribution for both AMAO 1 and AMAO 2 
has become more compressed. For both AMAOs the 50th percentile or the midpoint of 
the old distribution is now very close to the 75th percentile of the 2006-07 distribution.  
 
The starting targets for 2003-04 as approved by the SBE were set at the 20th percentile. 
This starting target was chosen because it was consistent with the starting point for 
Adequate Yearly Progress. The 20th percentile is the point in which 20 percent of LEAs 
start below the target and 80 percent of LEAs were expected to meet the targets. In 
order to establish the new targets beginning in 2006-07, a determination is needed 
regarding the percentage of LEAs expected to meet the targets. Based on the 
projections from the original target setting in 2003, 73 percent of LEAs were expected to 
meet the targets in 2006-07. This is the 27th percentile. This point was used as the 
starting point for establishing adjusted targets in 2006-07. The ending targets were set 
at the 75th percentile of the LEA distribution for AMAOs 1 and 2 in 2003-04. The 75th 
percentile is the point at which only 25 percent of LEAs are expected to meet the targets 
and 75 percent are below the target.   
 
When the distribution of LEA scores on AMAO 1 was examined, it was found that the  
27th percentile corresponded to the point where 48.7 percent of ELs in an LEA met their 
annual growth target. Once the starting point was determined, the ending point was set 
at the 75th percentile as it had been when the original targets were approved in 2003. 
The 75th percentile of the new AMAO 1 distribution corresponded with the point at which 
59 percent of ELs in an LEA are anticipated to meet their growth targets.   
 
Figure 1 in Attachment 1 shows the resulting targets for AMAO 1. The first three years 
are based on the old distribution. Beginning with the 2006-07 targets the new CELDT 
distribution is used so that the targets are aligned to the new CELDT scale.    
 
This same procedure was used to set the targets for AMAO 2. The starting point for 
2006-07 was set at the 27th percentile of the LEA distribution on AMAO 2 and the 
ending point was set at the 75th percentile for AMAO 2. Figure 2 in Attachment 1 shows 
the adjusted targets for AMAO 2.   
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SUMMARY OF KEY ISSUES 
 
If Title III accountability targets are not adjusted, LEAs will not be held harmless for the 
changes to the CELDT, and many more LEAs may be inappropriately identified. The 
CDE recommends that new targets be aligned to the new scale and cut points be 
established. The adjusted target structure is consistent with the original assumptions 
that were made and methods used in establishing the AMAO targets as well as the 
current CELDT performance levels and reporting scale.  
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There are no additional costs associated with adjusting the target structure for AMAO 1 
and AMAO 2. 
 
ATTACHMENT(S) 
 
Attachment 1: Graph 1 (Percent of LEAs Meeting AMAOs 1 and 2 for the Last Four  

Years), Figure 1 (AMAO 1 Targets), and Figure 2 (Targets for AMAO 2) 
(2 pages) 
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Graph 1. 
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Figure 1.  
 

 
 
 
Figure 2.  
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SEPTEMBER 2007 AGENDA 

SUBJECT 
 
No Child Left Behind Act of 2001, Highly Qualified Teachers: 
Approve Commencement of 15-Day Comment Period for 
Proposed Changes to Proposed Title 5 Regulations Section 6100 
and 6104-6105. 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take the following action: 
 

• Approve the proposed changes to the proposed regulations; 
 
• Direct that the proposed changes be circulated for a 15-day public comment period 

in accordance with the Administrative Procedure Act; 
 

• If no relevant comments to the proposed changes are received during the 15-day 
public comment period, the proposed regulations with changes are deemed 
adopted, and CDE is directed to complete the rulemaking package and submit it to 
the Office of Administrative Law for approval; and 

 
• If any relevant comments to the proposed changes are received during the  

15-day public comment period, CDE is directed to place the proposed regulations 
with changes on the SBE’s November 2007 agenda for action. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At the July 12, 2007, meeting, the Board motion to approve changes to the proposed 
regulations failed. The Board directed SBE and CDE staff to collaborate on the proposed 
regulations and to bring the proposed regulations, with changes, back to the Board in 
September. The SBE and the CDE staff met and reviewed the purpose of the proposed 
regulations, the options provided in federal statute, and limitations to the state’s flexibility 
in designing mechanisms for helping teachers satisfy Highly Qualified Teacher (HQT) 
requirements.
SUMMARY OF PREVIOUS (Cont.) 
 
 
On the SBE did not approve the Title 5 regulations following the 45-day comment 
period. However, the SBE did indicate that it wanted the CDE to resubmit the Title 5 

Formatted: Font: 15 pt

Formatted: Right, Tab stops:  1.77", Left

Formatted: Font: 11 pt

Formatted: Font: 11 pt

Formatted: Font: 11 pt

Formatted: Font: 11 pt

Formatted: Font: 11 pt

Formatted: Font: 11 pt

Formatted: Font: 11 pt

Formatted: Font: 10 pt

Formatted: Font: 10 pt



cib-pdd-sep07item03 
Page 2 of 3 

 
 

3/2/2012 2:25 PM 

regulations in September 2007. Based on staff discussions with the United States 
Department of Education (ED), the CDE believes the submitted regulations meet all 
federal requirements.  
 
May 10, 2007, the SBE approved the commencement of the rulemaking process for the 
proposed regulations to the Subject Matter Verification Verification High Objective 
Uniform State Standard of Evaluation (HOUSSE) Process for Middle and High School 
Level Teachers in Special Settings (VPSS). California’s Revised State Plan of Action for 
No Child Left Behind, Highly Qualified Teacher (HQT) was approved by the SBE in 

Comment [A1]: Can’t we refer to these as the 
SMV HOUSSE? I thought that was the new 
acronym. 



 cib-pdd-sep07item03 
Page 22 of 3 

 
 

3/2/2012 2:25 PM 

 
SUMMARY OF PREVIOUS (Cont.) 
 
by the SBE in November 2006, and by the United States Department of Education (ED) in  
December 2006. In that plan, a commitment is made to develop a new subject matter 
verification process for secondary alternative education and secondary special education 
teachers as a means to provide an opportunity for them to meet No Child Left Behind 
(NCLB), HQT requirements.  
 
The VPSS was approved by the SBE in January 2007 with directions to the CDE and 
directed the CDE to develop regulations that transformed the VPSS into a HOUSSE 
process and that would authorize the process for satisfying NCLB HQT requirements. 
authorizing the VPSS. In May 2007, the SBE approved the Commencement of the Rule 
Making Process for the proposed VPSS regulations. 
 
SUMMARY OF KEY ISSUES 
 
The purpose of the proposed regulations (including changes) is to authorize a process 
that helps secondary teachers of multiple subjectsin special settings complete the HQT 
requirements in a timely and productive manner. Preliminary HQT compliance 
percentages from  
October 2006, by school level and school type as of March 2007, identify the type of 
settings that continue to be staffed, in large numbers, by teachers who have not fully 
satisfied NCLB HQT requirements. These settings areTeachers in Special Settings are 1) 
secondary special education classrooms, 2) alternative education sites including 
home/hospital programs, necessary small high schools, continuation schools, alternative 
schools, opportunity schools, juvenile court schools, county community schools, district 
community day schools, and independent study programs, and and 3) schools in small 
rural school achievement program districts. , CDE and stakeholder groups believe this 
high level of noncompliance is, in part, the result of NCLB’s complex requirements for 
teachers with secondary multiple subject assignments.  
 

The CDE and SBE staff realized that transforming the VPSS into a HOUSSE process did 
not eliminate theconflicted with the prohibition against new teachers using HOUSSE. 
Upon further discussion and careful scrutiny of the HQT statute, CDE staff realized that 
the VPSS, as originally conceived, was more like an advanced certification process than it 
was a HOUSSE process. NCLB, 20 USC Section 7801(23)(B)(ii)(II) allows new and not 
new teachers the option of utilizing “an advanced certification or credentialing” option for 
demonstrating subject matter competence. SBE staff agrees that the VPSS process is 
better formulated as an advanced certification. Accordingly, the changed proposed 
regulations have been revised to authorize the VPSS as an instance of advanced 
certification. 

Comment [A2]: This is confusing. Is the data 
from March or October? 
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SUMMARY OF KEY ISSUES (Cont.) 
 
 

Proposed CCR, Title 5, Section 6100, adds new definitions for key elements of the VPSS 
process. During teleconference meetings with ED teacher quality program staff, the term 
“hard-to-staff” schools was used repeatedly by ED staff to identify a subset of schools that 
had difficulty recruiting and retaining teachers. The CDE and the SBE staffs propose a 
definition of “hard-to-staff” schools that would authorize certain teachers in these schools 
to utilize the VPSS Advanced Certification process for satisfying HQT requirements. 
 
 

The regulations currently found in section 6100 of the CCR, Title 5, Division I, will be 
revised, renumbered, and adopted by the CDE pursuant to the Administrative Procedure 
Act. 
 
 
 
Preliminary HQT compliance percentages from October 2006, by school level and type as 
of March 2007, indicate that alternative education sites, including all secondary special 
education teachers, and teachers who teach in home/hospital programs, necessary small 
high schools, continuation schools, alternative schools, opportunity schools, juvenile court 
schools, county community schools, district community day schools, small rural school 
achievement program schools, and independent study programs, continue to be staffed, in 
high numbers, by teachers .for whom the currently authorized methods for complying with 
NCLB HQT requirements are unreasonable. After meeting with numerous stakeholder 
groups and talking extensively to county office personnel, the CDE determined that three 
significant issues have prevented these programs from being compliant. The first and 
foremost issue is that of teacher credentialing that gives. Under California Education Code 
(EC) Section 44865: 
 

…A valid teaching credential issued by the State Board of Education or the 
Commission for Teacher Preparation and Licensing, based on a bachelor's 
degree, student teaching, and special fitness to perform, shall be deemed 
qualifying for assignment as a teacher in the following assignments...  
 

As a result, a local educational agenciesy (LEAs) has the flexibility to assign a teacher to 
teach subjects outside the scope of their credential authorization. In other words, 
California law allows a teacher with an English single-subject credential to teach science, 
history/social science, and mathematics in any one of the settings identified in Ed Code 
section 44865 such as a continuation school or juvenile court school. Clearly, Therefore, 
many of many of these types of teachers have not had have received insufficient content 
area training in all the subjects they may be assigned to teach. Completing the HQT 
requirements for every subject they’re assigned is onerous and dissuades teachers from 
accepting these assignments. The second issue is the very nature of these programs. 
Typically, teachers assigned to these programs teach many or all subjects to students of 
multiple grade levels and abilities; additionally the environment and student challenges 
can make these alternate programs the most difficult places to recruit and retain highly 
qualified staff. The third issue is that many of these programs are in very isolated locations 
or are in secure facilities, making it difficult for teachers to avail themselves of the current 
options for satisfying HQT requirements. the required multiple observations by personnel 
with strong subject matter backgrounds, necessary for HOUSSE Part 2, very problematic.  
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To address these issues, and specifically the issue of subject matter content acquisition 
and verification, the CDE authorized the Ventura County Office of Education to create a 
rigorous content verification process for secondary teachers in special settings who teach 
in programs such as those listed above. The VPSS is the result of that process. 
 

 
The Fiscal Impact Statement was submitted and approved by the SBE in May 2007. 
 

 

Attachment 1: Title 5, EDUCATION 
   Division 1, California Department of Education  
  Chapter 6. Certified Personnel   
                       Subchapter 7. No Child Left Behind Teacher Requirements  
                        Article 1. General will be provided as an item addendum(8 Pages).. 
 
 
 
Attachment 2: The Final Statement of Reasons will be submitted as an Item Addendum

FISCAL ANALYSIS (AS APPROPRIATE) 

ATTACHMENT(S) 
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The CDE, pursuant to the NCLB Act of 2001, presents regulations with proposed 
changes in response to comments made during the 45-day comment period to add the 
VPSS to California’s current high quality teacher requirement procedures. The proposed 
California Code of Regulations (CCR), Title 5, Section 6105, develops an alternative 
HOUSSE Process for Secondary Teachers in Special Settings. Proposed CCR, Title 5, 
Section 6100, adds new definitions related to the VPSS process. This action is 
authorized by the final regulations for the reauthorization of the Individuals with 
Disabilities in Education Act (IDEA) of 2004. These regulations were published in the 
Federal Register Vol. 71, No. 156 on August 14, 2006, and became official 60 days 
after appearing in the register. The regulations clarified that states may create what the 
NCLB law terms a HOUSSE specifically for special education teachers (Section 
300.18[e]). Additionally, federal guidance encouraged states to develop a HOUSSE 
process for other secondary teachers who are assigned to teach multiple NCLB core 
academic classes in alternative settings.  
 
The VPSS is designed for teachers who teach in the following settings: 
 

secondary special education settings;  
 

secondary alternative programs, as specified by EC Section 44865, are limited to the 
following: home teacher, hospital classes, necessary small high schools, continuation 
schools, alternative schools, opportunity schools, juvenile court schools, county 
community schools, and community day schools; and  
 

Secondary Small Rural School Achievement Programs. 
 

The regulations currently found in sections 9510-9530 of the CCR, Title 5, Division I, will 
be revised, renumbered, and adopted by the CDE pursuant to the Administrative 
Procedure Act. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The Fiscal Impact Statement was submitted and approved by the SBE in May 2007. 
 
ATTACHMENT(S) 
Title 5. EDUCATION 

Division 1. California Department of Education 

CHAPTER 6. CERTIFIED PERSONNEL 

SUBCHAPTER 7. NO CHILD LEFT BEHIND TEACHER REQUIREMENTS 

ARTICLE 1. GENERAL 
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§ 6100. Definitions. 

 For purposes of No Child Left Behind Teacher Requirements, the following 

definitions shall apply: 

 (a) “Advanced CertificationCredentialing” means a: A teacher who has achieved 

National Board Certification is considered to have Advanced Credentialing, or has 

completed the Subject Matter Verification Process for Middle and High School Level 

Teachers in Special Settings as defined in Section 6105. 

 (b) “Coursework Equivalent to Undergraduate Major” means: Tthirty-two 

nonremedial semester units in a particular discipline from an accredited institution of 

higher education shall constitute coursework equivalent to an undergraduate major. 

 (c) “Credential” means a: A Preliminary, Professional Clear or Life Credential, or 

any teaching credential issued under prior statutes, that authorizes a person to teach in 

California K-12 schools. 

 (d) “Elementary, Middle and High School” means the: The local educational 

agency shall determine, based on curriculum taught, by each grade or by each course, 

if appropriate, whether a course is elementary, middle or high school. 

 (e) “First Day of School”: The first day of school is the first day of school that 

students report to the school per the district school calendar. 

 (f) “Grade Span”.: The local educational agency shall determine, based on 

curriculum taught, which grades shall be included in the elementary, middle, or high 

school grade spans. 

 (g) “Hired” means a: A teacher is hired when they accept employment at the 

school district. The date a teacher is hired is not affected by a change of assignments or 
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schools within the district. The date a teacher is hired in a district does not affect a 

teacher's "new" or "not new" to the profession status. 

 (h)(j) “International Teacher” means a: A credentialed teacher prepared in a 

country other than the United States. 

 (i) “Level 1 Professional Development” means training that will provide a teacher 

the requisite understanding of each set of Content Standards for California Public 

Schools as outlined in the corresponding Framework for California Public Schools: 

Kindergarten through Grade Twelve. At least 36 hours in the core subject for which the 

teacher is being certified is required to substantively address subject matter content at 

this level. 

 (j) “Level 2 Professional Development” means training that will provide a teacher 

a more in-depth the requisite understanding than was provided in level 1, of the student 

content standards for grades’ seven through twelve in the student in the each set of 

Content Standards for California Public Schools as outlined in the corresponding 

Framework for California Public Schools: Kindergarten through Grade Twelve from an 

advance standpoint. At least 36 hours in the core subject for which the teacher is being 

certified is required to substantively address subject matter content at this level. 

 (k) “SRSA” means Small Rural Schools Achievement Program as defined in the 

Elementary and Secondary Act of 1965, as amended, Title VI, Part B.  

 (l) “Hard-to-Staff Setting” means a secondary SRSA classroom, a secondary 

special education classroom, or a secondary alternative education program, as 

specified by California Education Code section 44865, and limited to the following: 

home teacher; hospital classes; necessary small high schools, continuation schools, 

alternative schools; opportunity schools; juvenile court schools, county community 

schools, district community day schools. 

 (l)_”Middle and High School Level Teachers in Special Settings” means: 

 (1) Middle and high school level special education teacher as defined in 

California Education Code section 56058 who provides primary instruction in a core 

academic subject to students with disabilities regardless of the instructional setting and 
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who is either a Teacher New to the Profession as defined in section 
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6100(n) or a Teacher Not New to the Profession as defined in section 6100(o); 

 (2) or a middle or high school level teacher who is assigned to teach under 

California Education Code section 44865 and who is either a Teacher New to the 

Profession as defined in section 6100(n) or a Teacher Not New to the Profession as 

defined in section 6100(o). 

  (m) “Special Settings Middle and High School Level Teacher” means: 

 (1) a special education teacher who provides primary instruction in a core 

academic subject to students with disabilities regardless of the instructional setting;  

 (2) a teacher who is or may be assigned to teach in a secondary alternative 

program, as specified by California Education Code section 44865, and limited to the 

following: home teacher; hospital classes; necessary small high schools; continuation 

schools; alternative schools; opportunity schools; juvenile court schools; county 

community schools; and community day schools; and 

 (3) secondary SRSA programs.  

 (m)(n)(h) “Teacher New to the Profession” means a: A teacher is new to the 

profession if they have graduated from an accredited institution of higher education and 

received a credential, or began an approved intern program, on or after July 1, 2002. 

 (n)(o)(i) “Teacher Not New to the Profession” means a: A teacher is not new to 

the profession if they graduated from an accredited institution of higher education and 

received a credential, or were enrolled in, or had completed, an approved intern 

program before July 1, 2002. 

NOTE: Authority cited: Section 12001, Education Code. Reference: 20 USC 6319(a) 

and 7801(23); Section 44275.4, Education Code; Elementary and Secondary Act of 

1965, as amended, Title VI, Part B and Improving Teacher Quality State Grants Title II, 

Part A Non-Regulatory Draft Guidance January 16, 2004; Individuals with Disabilities 

Education Act (IDEA) of 2004 Federal Register of August 14, 2006. 

 

§ 6104. High Objective Uniform State Standard Evaluation (HOUSSE). 

 (a) The high objective uniform state standard evaluation shall consist of 
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HOUSSE Part 1 and HOUSSE Part 2 two parts. The first  

 (1) HOUSSE Part 1 part shall be a summation of: 

 (A)(i) years of experience teaching in the grade span or subject,. In no event 

shall years of experience account for more than half of the total necessary to 

demonstrate subject matter competency. 

 (B)(ii) core academic coursework in assigned grade span or subject,  

 (C)(iii) in-depth standards aligned professional development, and  

 (D)(iv) service to the profession including but not limited to presenter or 

consultant of in the relevant core academic content area standards-based professional 

development; core subject-matter mentor; academic curriculum coach; university 

supervising master teacher; instructor at a regionally accredited college/university in 

content area/content methodology; Beginning Teacher Support and Assessment 

support provider in the core content area; published author on core curriculum area; 

national/state recognition as “Outstanding Educator” in content area/grade span; 

leadership role in the core content area on a high school accreditation team; facilitator 

or leader of a local instructional materials adoption committee in the core subject taught. 

In no event shall (i) years of experience account for more than half of the total 

necessary to demonstrate subject matter competency.  

 (2) The second part HOUSSE Part 2 shall consist of direct observation and 

portfolio assessment in the grade span or subject taught. HOUSSE Part 2 The second 

part of the high objective uniform state standard evaluation will only be conducted if 

HOUSSE Part 1 Part One does not identify sufficient experience, coursework, 

professional development or service to demonstrate subject matter competence. 

 (c)(b) The high objective uniform state standard evaluation observation and 

portfolio section (Part Two 2) may be conducted at the time and by the means utilized to 

satisfy Education Code Ssection 44662, except that: (1) subject matter shall be 

defined as the State Academic Content Standards adopted by the State Board of 

Education pursuant to Education Code Ssection 60605 for the grades and subjects 

taught, and  
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 (2) competency shall be demonstrated by satisfactorily meeting standards 3 and 

5.1 of the California Standards for the Teaching Profession adopted by the Commission 

on Teacher Credentialing pursuant to Education Code Ssection 44225(a). 
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The demonstration of subject matter competence shall include one or more of the 

following: 

 (1) Classroom observation 

 (2) Demonstration of knowledge of the appropriate grade-level and subject 

State Academic Content Standards, and 

 (3) Portfolio review of lesson plans and student work for one academic 

Year period as defined by the teacher setting. 

 (d)(c) Local educational agencies shall conduct the California Hhigh Oobjective 

Uuniform Sstate Sstandard Eevaluation by completing Form 1 - NCLB Teacher 

Requirements: Certificate of Compliance (revised November 12, 2003), Form 2 - 

California High Objective Uniform State Standard of Evaluation, CALIFORNIA 

HOUSSE, Part 1 - Assessment of Qualifications and Experience (revised November 12, 

2003) and Form 3 - California High Objective Uniform State Standard of Evaluation, 

CALIFORNIA HOUSSE, Part 2 - Assessment of Current Qualifications through 

Classroom Observation and/or Portfolio Development (revised November 12, 2003), as 

appropriate. Forms 1, 2, and 3 are hereby incorporated by reference into this section. 

Local education agencies may attach completed forms containing the same information 

as Forms 1, 2 and/or 3 to those forms rather than transcribing that information onto the 

applicable Form 1, 2, and 3. 

 (e)(d) A teacher's supervising administrator shall be responsible for overseeing 

the high objective uniform state standard evaluation, and shall consult, if necessary, 

with a person or persons knowledgeable in the State Academic Content Standards for 

the grade span or subject for which the teacher is demonstrating subject matter 

competency. A teacher must demonstrate subject matter competency only once for 

each grade span or subject taught. 

 (f)(e) If the teacher does not satisfactorily meet standards 3 and 5.1 of the 

California Standards for the Teaching Profession as part of the NCLB evaluation, then 

subject matter competency shall be demonstrated through completion of the Peer 

Assistance and Review Program for Teachers or other individualized professional 
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development plan, pursuant to Education Code section 44664, aimed at assisting the 

teacher to meet standards 3 and 5.1 of the California Standards for the Teaching 

Profession.
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NOTE: Authority cited: Section 12001, Education Code. Reference: 20 USD 7801(23), 

20 USC 6319(a) and Improving Teacher Quality State Grants Title II, Part A Non-

Regulatory Draft Guidance December 19, 2002; Individuals with Disabilities Education 

Act (IDEA) of 2004 Federal Register of August 14, 2006. 

 

§ 6105. Subject Matter Verification HOUSSE Process for Middle and High School Level 

Teachers in Special Settings. 

 (a) To use the Subject Matter Verification HOUSSE Process for Middle and High 

School Level Teachers in Special Settings the teacher must be assigned a Hard-to-Staff 

Site as defined in Section 6100(l):  

 (1) Have at least a bachelors degree,  

 (2) Have an Intern Certificate/Credential for no more than three years, or a 

California State credential,  

 (3) Have demonstrated compliance in one NCLB Core Academic Subject as 

defined in the NCLB (20 USC 9101[11]) including elementary multiple subjects. 

 (b) If a teacher has less than 32 semester non-remedial units but at least 20 total 

or 10 upper division non-remedial semester units (or quarter unit-equivalent) in a NCLB 

core academic subject as defined in NCLB section 9101[11], the teacher must complete 

a Level 2 High Quality Professional Development Course as defined in section 6100(j) 

in the NCLB core academic subject. In Level 2, the teacher demonstrates an 

understanding of each set of Content Standards for California public schools as outlined 

in the corresponding Framework for California Public Schools: Kindergarten through 

Grade Twelve. At least 36 hours is required to substantively address subject matter 

content at this level. 

 (c) If the teacher has less than 20 total or 10 upper division non-remedial 

semester units (or quarter unit-equivalent) in an NCLB core academic subject, the 

teacher must complete a Level 1 High Quality Professional Development Course as 

defined in section 6100(i) and Level 2 High Quality Professional Development Course 

as defined in section 6100(j) in the NCLB core academic subject. In Level 1, the teacher 
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demonstrates an understanding of each set of Content Standards for California 
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Public Schools as outlined in the corresponding Framework for California Public 

Schools: Kindergarten through Grade Twelve. At least 36 hours is required to 

substantively address subject matter content at Level 1. In addition, teachers must also 

complete the Level 2 requirements, which include at least an additional 36 hours. Level 

1 and 2 courses may should meet the induction requirements for the Level II Education 

Specialist Credential program requirements, as defined in the Standards of Quality and 

Effectiveness for Education Specialist Credential Programs, California Commission on 

Teacher Credentialing, December 1996.  

 (d) To meet the high quality professional development specifications for 

the Subject Matter Verification HOUSSE Process for Middle and High School Level 

Teachers in Special Settings, the professional development will be consistent with state-

adopted academic content standards, curriculum frameworks and adopted texts, and 

will incorporate the Content Specifications including assessments as outlined in the 

document California’s Subject Matter Verification HOUSSE for Middle and High School 

Level Teachers in Special Settings.  

 (e) Local educational agencies shall conduct the Subject Matter Verification 

HOUSSE for Middle and High School Level Teachers in Special Settings by completing 

Form 4 – Certificate of Compliance for Subject Matter Verification HOUSSE for Middle 

and High School Level Teachers in Special Settings (revised February 21, 2007). Form 

4 is hereby incorporated by reference into this section. Local educational agencies may 

attach completed form containing the same information as Form 4 rather than 

transcribing that information onto the applicable Form 4. 

 (e) Teachers have up to three years from date of assignment as an eligible 

teacher to complete the program. 

 (f) The superintendent of any district/county will attest that the professional 

development offered for Level 1 and Level 2 meets the subject matter specifications as 

outlined in section 6105(b), (c) and (d). 

 (g) The district/county will make the master list of approved Level 1 and Level 2 

Professional Development available to the public upon request.
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 (h) The Subject Matter Verification HOUSSE for Middle and High School Level 

Teachers in Special Settings will only be available to Middle or High School Level 

Teachers in Special Settings as defined in section 6100(l) and Special Education 

teachers as defined in section 6111(b). 

NOTE: Authority cited: Section 12001, Education Code. Reference: 20 USC 7801(23), 

20 USC 6319(a) and Improving Teacher Quality State Grants Title II, Part A Non-

Regulatory Draft Guidance December 19, 2002; Individuals with Disabilities Education 

Act (IDEA) of 2004 Federal Register of August 14, 2006. 
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                        Article 1. General will be provided as an item addendum. 
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sep07item10 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 13, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: Anthony Monreal, Deputy Superintendent 

Curriculum and Instruction Branch 
 
RE: Item No. 10 
 
SUBJECT: No Child Left Behind Act of 2001: Highly Qualified Teachers - Adoption of 

Proposed Title 5 Regulations Section 6100 and 6104-6105. 
 
Enclosed is the updated Final Statement of Reasons. The Final Statement of Reasons 
includes the comments from the field and corresponding California Department of 
Education responses during the 45 day public comment period that ended on July 9, 
2007. 
 
Attachment 2: Final Statement of Reasons (13 Pages) 
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FINAL STATEMENT OF REASONS 
Subject Matter Verification HOUSSE Process for Secondary Teachers in Special 

Settings 
 

UPDATE OF INITIAL STATEMENT OF REASONS 
 
The No Child Left Behind (NCLB) Act of 2001, reauthorized the Elementary and 
Secondary Education Act (ESEA) of 1965, requiring significant changes and sweeping 
reforms. To meet the key performance goal that all students will be taught by highly 
qualified teachers, regulations were established to delineate the teacher requirements 
under NCLB. California’s State Plan for No Child Left Behind: Highly Qualified Teacher 
was adopted by the State Board of Education November 2006 and approved by the 
Department of Education (ED) on December 14, 2006; outlining the states plan to 
create the Subject Matter Verification Process for Middle and High School Level 
Teachers in Special Settings (VPSS). Following discussions with ED, it was determined 
that the VPSS best fits the advanced certification option allowed in NCLB. The 
Advanced Certification VPSS provides an option for teachers in middle and high school 
level alternative education, special education, and Small, Rural School Achievement 
(SRSA) school classes a single process for demonstrating subject matter competency 
in multiple subjects. NCLB regulations allow states to create Advanced Certification 
processes designed to develop teacher content and skills to enhance student 
achievement. The VPSS process is designed to provide content knowledge and 
pedagogical practices for secondary teachers assigned to special settings. 
 
The SBE approved the VPSS process in January 2007 and the commencement of the 
rulemaking process for Title V Regulations in May 2007.   
 
SUMMARY AND RESPONSE TO COMMENTS RECEIVED DURING THE INITIAL 
NOTICE PERIOD OF MAY 10, 2007 THROUGH JULY 9, 2007 
 
The public comment period began on May 10, 2007 and ended on July 9, 2007. The 
following comments were received: 
 
Sherry Skelly Griffith, Association of California School Administrators (ACSA), in 
a letter dated June 28, 2007: 
 
Comment: (3) beginning on line 25 – It states that a teacher with less than 32 semester 
but at least 20 total or 10 upper division non-remedial semester units in a “core” NCLB 
subject as defined by NCLB section 9101(11) will be required to complete Level 2. We 
support this provision however our concern is in the area of History Social Science. 
NCLB lists the subjects we cover separately (e.g. social science, history, economics) 
yet our courses may be developed at the secondary level to include all sub-subjects of 
our History Social Science Framework. For example, a History Social Science class 
may include economics and not be taught as a separate class.  
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Therefore we recommend that this section either be amended to reflect that for those 
teachers teaching history social science ALL units taken in the subjects subsumed in 
the K-12 Curriculum Framework for History Social Science can be counted towards their 
unit requirements or that there is a reference to the State HQT Plan that identifies 
California has having our standards for economics, social science, geography and 
history subsumed under one curriculum framework.  
 
Response: While we agree with the comments, it would not be appropriate to 
incorporate this level of detail into the regulations. Therefore, this issue has been 
clarified in the VPSS document (page 8 and 11), the revised NCLB Teacher 
Requirements Resource Guide and addressed in the revised Title II, Part A Frequently 
Asked Questions (FAQs) located on the No Child Left Behind section of the CDE Web 
site.  
 
Comment: ACSA recommends the same clarification for those teachers required to 
take Level I & II so that all history social science units are counted. Again we are 
concerned that teachers will be required to go through Level I & 2 for every single area 
rather than in one professional development block. 
 
Response: While we agree with the comments, it would not be appropriate to 
incorporate this level of detail into the regulations. Therefore, this issue has been 
clarified in the VPSS document (page 8 and 11), the revised NCLB Teacher 
Requirements Resource Guide and addressed in the revised Title II, Part A Frequently 
Asked Questions (FAQs) located on the No Child Left Behind section of the CDE Web 
site. 
 
Comment: Page 5 of 8 beginning on line 9: Line 9 states that Level 1 & 2 courses 
“should” meet the induction requirements of the Level II Education Specialist Credential 
program requirements, as defined by the Standards of Qualify and Effectiveness for 
Education Specialist Credential Programs, California Commission on Teacher 
Credentialing, December, 1996.  
 
While ACSA is not opposed to Level 1 & 2 courses meeting induction requirements for 
the Specialist Credential we do not believe the CDE or SBE have the authority to 
require the courses meet CTC induction requirements and we believe this imposes a 
different level of course certification then is currently expected in the proposed 
regulations. How will county and district superintendent ensure all courses meet the 
induction requirements? Will all courses be submitted to CTC for approval?  
 
We recommend either the section be struck from Lines 9 to 13, on Page 5 of 8, or 
change the word “should” to “may.”  
 
Response: The regulations have been amended to reflect the suggested change from 
“should” to “may”.  
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Level 1 and 2 courses may be designed to meet some of the non-university 
activities for the Level II Education Specialist Credential program requirements, as 
defined in the Standards of Quality and Effectiveness for Education Specialist 
Credential Programs, California Commission on Teacher Credentialing, December 
1996.  
 
Comment: Page 5 of 8 line 27-30. The language should be amended to read: 
 
In Level 2, the teacher demonstrates an advanced level of understanding of each set of 
Content Standards for California public schools they are expected to teach as outlined 
in the corresponding Framework for California Public Schools: Kindergarten through 
Grade Twelve.  
 
Rationale: Level 2 should go deeper then Level 1 and it needs to be clear that teachers 
are expected to focus on the grade level standards they are expected to teach. For 
example a high school teacher may be teaching students just two grade levels below. 
They would not need training on all K-6 standards if they are teaching grade 7-12 
standards. Another example is a teacher only teaching biology. That should be there 
focus during the 36 hours. 
 
Response: The regulations have been amended to read:  
 
In Level 2, the teacher demonstrates a more in-depth understanding of grades’ seven 
through twelve Content Standards for California public schools as outlined in the 
corresponding Framework for California Public Schools: Kindergarten through Grade 
Twelve. 
 
Comment: Page 6 of 8, Lines 4-7  
 
Amend to read: 
 
In Level I the teacher demonstrates an a solid understanding of each set of Content 
Standards for the Public Schools they are expected to teach as outlined in the 
corresponding Framework for California Public Schools: Kindergarten through Grade 
Twelve.  
 
Rationale – Same as Comment #5 – The limited time does not permit a teacher to be an 
expert in all standards at all grade levels unless they teach to all K-12 grade levels 
academically within the classroom. Then, they should be required to cover all K-12 
standards. Otherwise we suggest it be directly focused on their grade level teaching 
range.  
 
Response: The regulations have been amended to read:  
 
In Level 1, the teacher demonstrates an understanding of grades’ seven through 
twelve Content Standards for California Public Schools as outlined in the corresponding 
Framework for California Public Schools: Kindergarten through Grade Twelve. 
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Comment: The HQT State Plan indicated secondary teachers in specialized settings 
would have three years to complete the special SMV HOUSSE but we don’t see the 
three years in the draft regulations. 
 
We recommend it be included in the regulations teachers have up to three years to 
complete the process for each subject.  
 
Response: The following language has been added to the regulations:  
 
These eligible teachers must be NCLB compliance in one NCLB core academic 
subject or elementary multiple subject and have up to three years from date of 
assignment as an eligible teacher to complete the program. 
 
Comment: We did not find the actual HOUSSE document Certificate of Compliance in 
the regulations package. We may have missed it?  
 
Response: The Certificate of Compliance for the VPSS is included in the VPSS 
document that is available on the SBE Web site, January 2007 agenda. 
 
Dale A. Janssen, Executive Director, California Commission on Teacher 
Credentialing in a letter dated July 5, 2007: 
 
Comment: Sections 6100(l) & (m) appear to be redundant and confusing.  An individual 
may serve in one of the special settings as listed in EC section 44865 while holding the 
appropriate credential for the assignment such as teaching English and math in a 
continuation high school with a single subject credential in math with a supplementary 
subject in English. Subsection (l)(2) requires that the teacher must be assigned on the 
basis of the EC section so this would not allow the holder of a supplementary 
authorization or local teaching assignment option to use the option proposed in the 
regulations.  
 
Since the regulations are only for teachers serving in the specific special setting listed in 
the two Education Code sections, the proposed combination of the two subsections 
would define the type of setting appropriate for the teachers to utilize the regulations; 
consequently a separate definition for the teacher is not necessary.  In addition, 
subsection (m)(2) only allows an individual to serve in a secondary alternative program 
therefore not allowing for a middle school level assignment.  
 
I suggest the following language: 
 
(l)_”Middle and High School Level Teachers in Special Settings” means: 
 
      (1) Special education teacher as defined in California Education Code section 
56058 who provides primary instruction in a core academic subject to students at the 
middle or high school level  with disabilities regardless of the instructional setting and is 
either a Teacher New to the Profession as defined in section 6100(n) or a Teacher Not 
New to the Profession as defined in section 6100(o);  
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   (2) a teacher who is assigned to teach in one of the settings listed in California 
Education Code section 44865 students at the middle or high school level  and is either 
a Teacher New to the Profession as defined in section 6100(n) or a Teacher Not New to 
the Profession as defined in section 6100(o); or 
 
(3) a teacher in a SRSA program students at the middle or high school level  and is 
either a Teacher New to the Profession as defined in section 6100(n) or a Teacher Not 
New to the Profession as defined in section 6100(o). 
 
Subsection (m) could then be deleted since the proposed language above includes the 
intended definition in subsection (m). 
 
Response: The regulations have been reorganized to better define Middle and High 
School Level Teachers in Special Settings:  
 
Middle and High School Level Teachers in Special Settings” means: 
 
 (1) Middle and high school level special education teacher as defined in California 
Education Code section 56058 who provides primary instruction in a core academic 
subject to students with disabilities regardless of the instructional setting and who is 
either a Teacher New to the Profession as defined in section 6100(m) or a Teacher Not 
New to the Profession as defined in section 6100(n); 
 
Section 6100(m) and (m)(1) were deleted. 
 
 (2) A teacher who is or may be assigned to teach in a secondary alternative 
program, as specified by California Education Code section 44865, and limited to 
the following: home teacher; hospital classes; necessary small high schools; 
continuation schools; alternative schools; opportunity schools; juvenile court 
schools; county community schools; and community day schools; and who is 
either a Teacher New to the Profession as defined in section 6100(m) or a Teacher Not 
New to the Profession as defined in section 6100(n). 
 
Comment: Proposed Section 6105(c) includes the sentence “Level 1 and 2 courses 
should meet the induction requirements for the Level II Education Specialist Credential 
program requirements, as defined in the Standards of Quality and Effectiveness for 
Education Specialist Credential Programs, California Commission on Teacher 
Credentialing, December 1996.”  The Commission has the sole statutory responsibility 
for determining program requirements for teacher preparation programs and in 
particular the content of university Education Specialist Credential programs.  Further, 
the regulations suggest replacing special education pedagogical content currently 
required in the level II program of the Education Specialist Credential with subject 
matter content.  I recommend that the sentence underlined above be deleted from the 
proposed regulations. 
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Response: It is not the intent of these Title V Regulations to set or modify program 
requirements for teacher preparation programs; however, the Standards of Quality and 
Effectiveness for Education Specialists Credential Programs includes non-university 
based requirements. It is the CDE’s intent that districts may wish to align those 
requirements with the requirements contained in the VPSS process. 
 
Ken Burt, Liaison Program Coordinator, Governmental Relations, California 
Teachers Association in a letter dated July 6, 2007 and in testimony at the public 
hearing on July 9, 2007: 
 
Comment: The proposed regulations specify that a teacher must complete the Level 1 
and/or Level 2 High Quality Professional Development Course for each ESEA/NCLB 
core academic area.  California’s credential in Social Science includes subject 
authorizations for the ESEA/NCLB areas of history, government/civics, geography, and 
economics. In order to avoid the possibility that a Social Science credential holder 
would need to complete a professional development course(s) for each of the 
four subsumed disciplines, the CDE must clarify its guidance in this area.  To 
date, the CDE website still contains the  following information under its FAQ section: 
Since the No Child Left Behind (NCLB) Act of 2001 lists four separate subject 
areas (civics/government, economics, history, and geography), how can a social 
science credentialed teacher demonstrate NCLB compliance? 
 
We are still waiting for further guidance from the United States Department of Education 
(USDOE) on issues for social science teachers. However, social science credentialed 
teachers can utilize their college major (or major equivalent) to verify NCLB subject 
matter compliance, if it matches one of the four NCLB social science areas (e.g., a 
political science major would be compliant in civics/government). Social science 
teachers "not new" to the profession can demonstrate subject matter competency 
through the HOUSSE process to verify NCLB compliance. 
 
With the approval of these regulations, the CDE can no longer wait for additional or new 
guidance from the USDOE.  Instead, the CDE must use the flexibility defined in the 
current non-regulatory federal guidance to provide advice to the LEA’s that are 
charged with implementation of the HQT requirements. 
 
Response: While we agree with the comments, it would not be appropriate to 
incorporate this level of detail into the regulations. Therefore, this issue has been 
clarified in the VPSS document (page 8 and 11), the revised NCLB Teacher 
Requirements Resource Guide and addressed in the revised Title II, Part A FAQs 
located on the No Child Left Behind section of the CDE Web site. 
 
Comment: In Section 6105(c), lines 18-22, the regulations propose that “Level 1 and 2 
courses should meet the induction requirements for the Level II Education Specialist 
Credential program requirements, as defined in the Standards of Quality and 
Effectiveness for Education Specialist Credential Programs, California Commission on 
Teacher Credentialing, December 1996”.  CTA continues to be concerned with the 
disparate treatment in requirements for the professional clear credential for 
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Education Specialist credential holders.   The language of this proposed regulation 
underscores the problem. Candidates for the Level II Education Specialist credential 
must take both the university program and the professional development courses, in 
order to obtain the professional and clear credential and become highly qualified.  
 
However:  
 
• IDEA and current federal regulations grant flexibility for special education 
teachers to meet the ESEA/NCLB Highly Qualified Teacher requirements using the 
same pathways and options that are available to general education teachers. 
 
• In 2004, the Governor signed AB 2210 (Liu), a measure that allows single subject 
and multiple subject preliminary credential holders options for completing their 
professional clear credential.  Specifically, teachers that complete subject matter 
coursework to meet federal requirements are considered to have met their induction 
requirements and the Commission on Teacher Credentialing must issue their 
professional clear credential.   
 
Because single subject and multiple subject candidates can substitute coursework to 
meet highly qualified requirements for an induction program, appears that special 
education teachers must also have the option to be granted a Professional Clear 
credential through completion of subject matter competency coursework, such as that 
proposed in these regulations.  CTA believes that the State Board of Education’s intent 
is to create parity in the flexibility and options available to both general education and 
special education teachers to meet the federal teacher quality requirements.  However, 
this intent is not fully realized through these regulations and the VPSS process. CTA 
believes that until the Commission on Teacher Credentialing resolves the disparity in 
the pathways available for Education Specialist Preliminary Credential holders to attain 
the Professional Clear credential, neither colleges and universities nor local education 
agencies will have the appropriate authority or clear guidance to implement the IDEA 
and NCLB/ESEA requirements for teacher quality with fidelity.  
 
Response: The CDE does acknowledge the CTA’s concern with the requirements for 
the Education Specialists Credential. However, credentialing issues are the sole 
responsibility of the CTC and the CDE has no jurisdiction to alter these requirements. It 
is the CDEs intent that districts may wish to align the non-university based activities with 
the requirements contained in the VPSS process. 
 
Peggy Barber, Legislative Advocate, Los Angeles Unified School District in a 
letter dated July 9, 2007 and in the testimony of Ed Morris, Director of Instruction, 
Los Angeles Unified School District, at the public hearing on July 9, 2007: 
 
Comment: The District supports these regulations with the following modification: 
 
§6100(c) Credential means a Preliminary, Professional Clear or Life Credential, or any 
teaching credential issued under prior statutes, that authorizes a person to teach in 
California schools pupils attending state-funded K-12 programs in California. 
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Response: Section 6100(c) is the established definition of credential and does not 
necessarily relate to the VPSS process or the proposed regulations. Per comments 
made by Ed Morris following his public testimony, Los Angeles Unified School District 
withdrew their concern regarding the removal of the word “professional” when referring 
to a Professional Clear Credential. 
 
Esperanza Ross, Spectrum in a letter dated July 9, 2007: 
 
Comment: Proposed §§66110000..  DDeeffiinniittiioonnss..  ((dd)) Elementary, Middle, High School 
Courses 
 
Proposed Title 5 Regulations should not impose an additional requirement of LEA 
determination of course of Study grade level 
 
IDEA Section 602(10)(C)(ii) allows special education teachers teaching exclusively 
students who are assessed against alternate achievement standards to meet the highly 
qualified teacher standards that apply to elementary school standards.  In the case of 
instruction above the elementary school level, the teacher must have subject matter 
knowledge appropriate to the level of instruction being provided, as determined by the 
state, in order to effectively teach to those standards. Implicit in the states determination 
that a particular student be assessed against alternate achievement standards is a 
determination about the level of instruction that should be provided for an individual 
student and, in turn, the appropriate level of teacher subject matter knowledge. 
 
California’s proposed Title 5 Regulations appear to create a two-part test for 
determining the appropriate level of teacher subject matter knowledge for a particular 
class.  First, a teacher must be teaching exclusively students who are assessed against 
alternate achievement standards. In addition, California appears to propose an 
additional requirement that each “LEA shall determine, based on curriculum taught, by 
each grade or by each course, if appropriate, whether a course is elementary, middle, 
or high school.”  This additional requirement, which goes beyond the federal 
requirement has the potential to reduce federal HQT flexibility for teachers and schools 
serving students with the most significant cognitive disabilities and may, in many cases, 
not serve the best interests of the child 
 
If Title 5 regulations require that special education teachers teaching exclusively 
to students assessed against alternate achievement standards (including middle 
and high school students) will only be permitted to meet the federal standards 
applicable to elementary school teachers if, in addition to teaching exclusively 
students assessed against alternate achievement standards, a additional 
determination must be made as to the grade level of each course for students 
with the most significant cognitive disabilities, that determination should be 
permitted to be made by either the LEA or the individual student’s Individualized 
Educational Plan (IEP). 
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Spectrum Center believes that the definition of curriculum taught is inconsistent with the 
requirements of federal law [see attached Appendix A: Public Law 108-446, Section 
1401 (10)(C)] and federal regulation (see attached Appendix A: Code of Federal 
Regulations 34 CFR §300.18).   
 
The definition of curriculum taught is ambiguous and inconsistent in implementing 
federal law and regulations as they relate to public school and nonpublic school special 
education teachers teaching to pupils with significant cognitive disabilities as it does not 
state who is responsible for this coursework determination (Assistant Superintendent of 
Instruction, Local Board, Director of Special Education, or the IEP Team). 
 
This may result in the disregard of important requirements for appropriate courses being 
taught to pupils with significant disabilities who are assessed by the California Alternate 
Performance Assessment (CAPA), and could interfere with the administration of 
appropriate curriculum to these students. 
 
To better align California law and regulations with federal law and regulations we 
propose the following amendment. That for cases of special education teachers 
teaching to alternative achieve standards to pupils with significant cognitive disabilities 
who are also assessed by CAPA that “Elementary, Middle and High School” also means 
courses that are taught only at the elementary level, unless the pupil’s IEP states 
otherwise. 
 
§ 6100. Definitions. (d) 
 
  (d) “Elementary, Middle and High School” means the: The local educational 
agency shall determine, based on curriculum taught, by each grade or by each course, 
if appropriate, whether a course is elementary, middle or high school. In the case of a 
special education teacher teaching to alternate  
achievement standards to pupils with significant cognitive disabilities who are assessed 
by the California Alternate Performance Assessment, it means courses taught on an 
elementary level unless the pupil’s IEP states that the course is to be taught at the 
middle or high school level. 
 
Response: Title V Regulations 6100(d) does not allow for Individualized Education 
Programs (IEP) to determine whether the course is designated elementary, middle, or 
high school. Currently, the local educational agency makes this determination for the 
purposes of NCLB teacher quality requirements. 
 
Comment: § 6100. Definitions. (m) “Middle and High School Level Teachers in 
Special Settings” 
 
Spectrum Center comments to the State Board of Education regarding proposed Title 5 
Regulations for the HOUSSE Process for Middle and High School Level Teachers in 
Special Settings: 



blue-sep07item10 
Attachment 2 

Page 10 of 13 
 
 

3/2/2012 2:23 PM 

To Ensure Consistency with Existing State and Federal Law, Proposed Title 5 
Regulations Should Specify that Flexibility Allowed Under IDEA for Special 
Education Teachers of Students with the Most Significant Cognitive Disabilities is 
Applicable in the Nonpublic School Setting 
 
State certified nonpublic schools in California serve the California students with the 
most significant cognitive disabilities, pursuant to contractual arrangements with public 
school districts. 
 
Federal regulations promulgated by the United States Department of Education (71 
Fed. Reg. 46540 and following (Aug. 14 2006)) provide that the “highly qualified”(HQT) 
requirement for special education teachers is applicable only to special education 
teachers employed to teach in public schools and that a state education agency is not 
required to mandate that any individuals with special needs who are referred to or 
otherwise placed in a non public school by a state agency are taught by special 
education teachers that meet the federal “highly qualified” teacher requirements (34 
C.F.R. 300.18, 300.146, and 300.156; 71 Fed. Reg. 46540, 46758-46759, 46769, and 
46772 (Aug. 14, 2006)).  California law, however, places additional requirements on 
special education teachers in non public schools by requiring that they meet federal 
“highly qualified” teacher requirements. 
 
20 United States Code 1401(10)(c) describes flexibility for special education teachers 
who teach to alternative achievement standards.  The regulations promulgated under 
section 1111(b)(1) of the ESEA permit States to use alternate achievement standards to 
evaluate the performance of students with the most significant cognitive disabilities.  
Section 602(10)(C)(ii) of the IDEA, in turn, allows special education teachers teaching 
exclusively children who are assessed against alternate achievement standards to meet 
the highly qualified teacher standards that apply to elementary school teachers.   
 
Because California has imposed HQT requirements in the non public school setting, 
flexibility permitted under federal law and codified by California should be explicitly 
made applicable in the nonpublic school setting.   
 
Accordingly, Spectrum Center recommends that definition of “Middle and High School 
Level Teachers in Special Settings” be amended to include state certified nonpublic 
schools as a “Special Setting” within the meaning of the regulations. 
 
Spectrum Center believes that this definition must include state certified nonpublic 
schools as a “Special Setting” as nonpublic schools special education teachers are 
teaching in a “Special Setting.”  With regard to the HOUSSE, we believe the process 
needs to be identified as consistent with the implementation of this process across all 
instructional settings in California schools.  
 
Similarly to home teacher, hospital classes, necessary small high schools, continuation 
schools, alternative schools, opportunity schools, juvenile court schools, county 
community schools, and community day schools, and secondary SRSA programs, 
nonpublic schools serve students that school districts believe to be unique and who 
have specific needs that require a “special setting.”
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Certified nonpublic schools serve students who exhibit behaviors such that it is not safe 
for them to be educated in the same environment as typically developing peers and 
most have severe developmental delays (i.e., cognitive levels significantly below their 
chronological age).  In addition, Spectrum Center serves some over 500 students 
referred to its 8 campuses from over 60 public school districts in the San Francisco Bay 
area.  Of Spectrum's 500+ students, 83% demonstrate assaultive behavior, 68% 
engaged in property destruction, 41% exhibit self-injurious behavior, and 38% have 
toileting problems. 
 
Furthermore, those special education teachers in public and nonpublic schools who are 
teaching to alternate achievement standards to pupils with significant cognitive 
disabilities must be allowed to address the HOUSSE process in their special classroom 
setting.  
 
We believe this to be the intent of the federal law and regulation previously cited above 
[see attached Appendix A: Public Law 108-446, Section 1401 (10)(C)] and federal 
regulation (see attached Appendix A: Code of Federal Regulations 34 CFR §300.18). 
Without these suggested revisions to § 6100. Definitions. (l), the section is ambiguous 
and inconsistent in implementing federal law and regulations as they relate to public 
school and nonpublic school special education teachers teaching to pupils with 
significant cognitive disabilities, and provides an undue administrative burden upon 
state certified nonpublic schools.  
 
§ 6100. Definitions. 
 
 (m) “Special Settings Middle and High School Level Teacher” means: 
 (1) a special education teacher who provides primary instruction in a core academic 
subject to students with disabilities regardless of the instructional setting;  
 (2) a teacher who is or may be assigned to teach in a secondary alternative 
program, as specified by California Education Code section 44865, and limited to the 
following: home teacher; hospital classes; necessary small high schools; continuation 
schools; alternative schools; opportunity schools; juvenile court schools; county 
community schools; and community day schools; and 
 (3) secondary SRSA programs. 
(4) state certified nonpublic, nonsectarian schools.  
 (5) a special education teacher at the middle and high school level teaching to pupils 
with significant cognitive disabilities who are assessed by the California Alternate 
Performance Assessment and who meet the requirements of IDEA, 20 United States 
Code 1401(10)(c) and CFR 34, §300.18(c)(2) as it applies to an elementary school 
teacher. 
 
Response: Private schools are not governed by NCLB teacher quality requirements. 
However, like other private schools, nonpublic schools should have access to high 
quality professional development activities through their contracting local educational 
agency. These regulations do not apply to special education teachers who teach 
elementary curriculum, regardless of the setting. 
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Based on the comments received during the initial 45-day public comment period, 
eleven amendments to the originally proposed draft regulations were proposed: 
 
1. Amend section 6100(i) to define Level 1 Professional Development, as focused 
on student content standards grades’ seven through twelve.  
“Level 1 Professional Development” means training that will provide a teacher the requisite 
understanding of grades’ seven through twelve Content Standards for California Public 
Schools as outlined in the corresponding Framework for California Public Schools: Kindergarten 
through Grade Twelve. 
 
2. Amend section 6100(j) to define Level 2 Professional Development as providing 
a more in-depth understanding of the student content standards in grades seven 
through twelve than was provided in Level 1.  
 
“Level 2 Professional Development” means training that will provide a teacher a more 
in-depth understanding than was provided in level 1 of the student content standards for 
grades seven through twelve in the student Content Standards for California Public 
Schools as outlined in the corresponding Framework for California Public Schools: 
Kindergarten through Grade Twelve. 
 
3. Amend section 6100(l) to clarify the definition for Middle and High School Level 
Teachers in Special Settings. The change makes clear that any secondary teacher 
assigned to teacher in a program covered under EC section 44865 may use the VPSS 
process as long as they meet all the requirements. Subsequently, 6100(m) and 
6100(m)(1)(2)(3) were deleted.  
 
4. Due to deletions 6100(n) is now 6100(m) with no content changes. 
 
5. Due to deletions 6100(o) is now 6100(n) with no content changes. 
 
6. The following clarification was added to 6105(a)(3) to define how long eligible 
teachers had to complete the process. 
 
These eligible teachers must be NCLB compliant in one NCLB core academic subject or 
elementary multiple subject and have up to three years from date of assignment as an 
eligible teacher to complete the program. 
 
7. The following clarification was added to section 6105(b) and 6105(c) to reflect the 
changes in 6100(i) and 6100(j).  
 
In Level 1, the teacher demonstrates an understanding of grades’ seven through 
twelve Content Standards for California Public Schools as outlined in the corresponding 
Framework for California Public Schools: Kindergarten through Grade Twelve. 
 
In Level 2, the teacher demonstrates a more in-depth understanding of grades’ seven 
through twelve Content Standards for California public schools as outlined in the 
corresponding Framework for California Public Schools: Kindergarten through Grade 
Twelve.
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8. Amend 6105(c) to clarify that program developers may want to consider aligning 
VPSS program requirements with the non-university activities related to the Level II 
Education Specialists Credential but are not required to do so. 
 
Level 1 and 2 courses may be designed to meet some of the non-university 
activities for the Level II Education Specialist Credential program requirements, as 
defined in the Standards of Quality and Effectiveness for Education Specialist 
Credential Programs, California Commission on Teacher Credentialing, December 
1996.  
 
9. Added section 6105(d) to define teacher assessment requirements. 
 
Within the context of the professional development, the provider will include multiple 
assessment methods and competency shall be demonstrated by satisfactory meeting 
standards 3 and 5.1 of the California Standards for the Teaching Profession adopted by 
the Commission on Teacher Credentialing pursuant to Education Code section 
44225(a). 
 
10. Changes to 6105(g), formally 6105(f), were made to incorporate the addition of 
6105(d) which relates to teacher assessment. 
 
11. Section 6105(i) formally 6105(h) was modified to clarify portability: 
The Subject Matter Verification HOUSSE for Middle and High School Level Teachers in 
Special Settings will only be available to Middle or High School Level Teachers in 
Special Settings as defined in section 6100(l) and is only portable within the settings 
identified in section 6100(l). 
 
ALTERNATIVES DETERMINATION 
 
The SBE has determined that no alternative would be more effective in carrying out the 
purpose for which the regulation is proposed or would be as effective as and less 
burdensome to affected private persons than the proposed regulations. 
 
LOCAL MANDATE DETERMINATION 
 
The proposed regulations do not impose any mandate on local agencies or school 
districts. 
 

 

 

 

 

 

9-10-07 [California Department of Education] 
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  Title 5. EDUCATION 1 

Division 1. California Department of Education 2 

CHAPTER 6. CERTIFIED PERSONNEL 3 

SUBCHAPTER 7. NO CHILD LEFT BEHIND TEACHER REQUIREMENTS 4 

ARTICLE 1. GENERAL 5 

 6 

§ 6100. Definitions. 7 

 For purposes of No Child Left Behind Teacher Requirements, the following 8 

definitions shall apply: 9 

 (a) “Advanced CertificationCredentialing” means a: A teacher who has achieved 10 

National Board Certification is considered to have Advanced Credentialing, or has 11 

completed the Subject Matter Verification Process for Middle and High School 12 

Level Teachers in Special Settings as defined in Section 6105. 13 

 (b) “Coursework Equivalent to Undergraduate Major” means: Tthirty-two 14 

nonremedial semester units in a particular discipline from an accredited institution of 15 

higher education shall constitute coursework equivalent to an undergraduate major. 16 

 (c) “Credential” means a: A Preliminary, Professional Clear or Life Credential, or 17 

any teaching credential issued under prior statutes, that authorizes a person to teach in 18 

California K-12 schools. 19 

 (d) “Elementary, Middle and High School” means the: The local educational agency 20 

shall determine, based on curriculum taught, by each grade or by each course, if 21 

appropriate, whether a course is elementary, middle or high school. 22 

 (e) “First Day of School”: The first day of school is the first day of school that 23 

students report to the school per the district school calendar. 24 

 (f) “Grade Span”.: The local educational agency shall determine, based on 25 

curriculum taught, which grades shall be included in the elementary, middle, or high 26 

school grade spans. 27 

 (g) “Hired” means a: A teacher is hired when they accept employment at the school 28 

district. The date a teacher is hired is not affected by a change of assignments or 29 

schools within the district. The date a teacher is hired in a district does not affect a 30 

teacher's "new" or "not new" to the profession status. 31 
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 (h)(j) “International Teacher” means a: A credentialed teacher prepared in a country 1 

other than the United States. 2 

 (i) “Level 1 Professional Development” means training that will provide a teacher the 3 

requisite understanding of each set of Content Standards for California Public Schools 4 

as outlined in the corresponding Framework for California Public Schools: Kindergarten 5 

through Grade Twelve. At least 36 hours in the core subject for which the teacher is 6 

being certified is required to substantively address subject matter content at this level. 7 

 (j) “Level 2 Professional Development” means training that will provide a teacher a 8 

more in-depth the requisite understanding than was provided in level 1 of each set 9 

of the grades seven through twelve Content Standards for California Public Schools 10 

as outlined in the corresponding Framework for California Public Schools: Kindergarten 11 

through Grade Twelve from an advance standpoint. At least 36 hours in the core 12 

subject for which the teacher is being certified is required to substantively address 13 

subject matter content at this level. 14 

 (k) “SRSA” means Small Rural Schools Achievement Program as defined in the 15 

Elementary and Secondary Act of 1965, as amended, Title VI, Part B.  16 

 (l) “Hard-to-Staff Setting” means a secondary SRSA classroom, a secondary 17 

special education classroom, or a secondary alternative education program, as 18 

specified by California Education Code section 44865, and limited to the 19 

following: home teacher; hospital classes; necessary small high schools, 20 

continuation schools, alternative schools; opportunity schools; juvenile court 21 

schools, county community schools, district community day schools. 22 

 (l)_”Middle and High School Level Teachers in Special Settings” means: 23 

 (1) Middle and high school level special education teacher as defined in 24 

California Education Code section 56058 who provides primary instruction in a 25 

core academic subject to students with disabilities regardless of the 26 

instructional setting and who is either a Teacher New to the Profession as 27 

defined in section 6100(n) or a Teacher Not New to the Profession as defined in 28 

section 6100(o); 29 

 (2) or a middle or high school level teacher who is assigned to teach under 30 

California Education Code section 44865 and who is either a Teacher New to the 31 
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Profession as defined in section 6100(n) or a Teacher Not New to the Profession 1 

as defined in section 6100(o). 2 

  (m) “Special Settings Middle and High School Level Teacher” means: 3 

 (1) a special education teacher who provides primary instruction in a core 4 

academic subject to students with disabilities regardless of the instructional 5 

setting;  6 

 (2) a teacher who is or may be assigned to teach in a secondary alternative 7 

program, as specified by California Education Code section 44865, and limited to 8 

the following: home teacher; hospital classes; necessary small high schools; 9 

continuation schools; alternative schools; opportunity schools; juvenile court 10 

schools; county community schools; and community day schools; and 11 

 (3) secondary SRSA programs.  12 

 (m)(n)(h) “Teacher New to the Profession” means a: A teacher is new to the 13 

profession if they have graduated from an accredited institution of higher education and 14 

received a credential, or began an approved intern program, on or after July 1, 2002. 15 

 (n)(o)(i) “Teacher Not New to the Profession” means a: A teacher is not new to the 16 

profession if they graduated from an accredited institution of higher education and 17 

received a credential, or were enrolled in, or had completed, an approved intern 18 

program before July 1, 2002. 19 

NOTE: Authority cited: Section 12001, Education Code. Reference: 20 USC 6319(a) 20 

and 7801(23); Section 44275.4, Education Code; Elementary and Secondary Act of 21 

1965, as amended, Title VI, Part B and Improving Teacher Quality State Grants Title II, 22 

Part A Non-Regulatory Draft Guidance January 16, 2004; Individuals with Disabilities 23 

Education Act (IDEA) of 2004 Federal Register of August 14, 2006. 24 

 25 

§ 6104. High Objective Uniform State Standard Evaluation (HOUSSE). 26 

 (a) The high objective uniform state standard evaluation shall consist of HOUSSE 27 

Part 1 and HOUSSE Part 2 two parts. The first  28 

 (1) HOUSSE Part 1 part shall be a summation of: 29 

 (A)(i) years of experience teaching in the grade span or subject,. In no event shall 30 

years of experience account for more than half of the total necessary to demonstrate 31 
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subject matter competency. 1 

 (B)(ii) core academic coursework in assigned grade span or subject,  2 

 (C)(iii) in-depth standards aligned professional development, and  3 

 (D)(iv) service to the profession including but not limited to presenter or consultant 4 

of in the relevant core academic content area standards-based professional 5 

development; core subject-matter mentor; academic curriculum coach; university 6 

supervising master teacher; instructor at a regionally accredited college/university in 7 

content area/content methodology; Beginning Teacher Support and Assessment 8 

support provider in the core content area; published author on core curriculum area; 9 

national/state recognition as “Outstanding Educator” in content area/grade span; 10 

leadership role in the core content area on a high school accreditation team; facilitator 11 

or leader of a local instructional materials adoption committee in the core subject 12 

taught. In no event shall (i) years of experience account for more than half of the total 13 

necessary to demonstrate subject matter competency.  14 

 (2) The second part HOUSSE Part 2 shall consist of direct observation and portfolio 15 

assessment in the grade span or subject taught. HOUSSE Part 2 The second part of 16 

the high objective uniform state standard evaluation will only be conducted if HOUSSE 17 

Part 1 Part One does not identify sufficient experience, coursework, professional 18 

development or service to demonstrate subject matter competence. 19 

 (c)(b) The high objective uniform state standard evaluation observation and portfolio 20 

section (Part Two 2) may be conducted at the time and by the means utilized to satisfy 21 

Education Code Ssection 44662, except that: (1) subject matter shall be defined as 22 

the State Academic Content Standards adopted by the State Board of Education 23 

pursuant to Education Code Ssection 60605 for the grades and subjects taught, and  24 

 (2) competency shall be demonstrated by satisfactorily meeting standards 3 and 5.1 25 

of the California Standards for the Teaching Profession adopted by the Commission on 26 

Teacher Credentialing pursuant to Education Code Ssection 44225(a). The 27 

demonstration of subject matter competence shall include one or more of the following: 28 

 (1) Classroom observation 29 

 (2) Demonstration of knowledge of the appropriate grade-level and subject 30 

State Academic Content Standards, and 31 
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 (3) Portfolio review of lesson plans and student work for one academic 1 

Year period as defined by the teacher setting. 2 

 (d)(c) Local educational agencies shall conduct the California Hhigh Oobjective 3 

Uuniform Sstate Sstandard Eevaluation by completing Form 1 - NCLB Teacher 4 

Requirements: Certificate of Compliance (revised November 12, 2003), Form 2 - 5 

California High Objective Uniform State Standard of Evaluation, CALIFORNIA 6 

HOUSSE, Part 1 - Assessment of Qualifications and Experience (revised November 7 

12, 2003) and Form 3 - California High Objective Uniform State Standard of Evaluation, 8 

CALIFORNIA HOUSSE, Part 2 - Assessment of Current Qualifications through 9 

Classroom Observation and/or Portfolio Development (revised November 12, 2003), as 10 

appropriate. Forms 1, 2, and 3 are hereby incorporated by reference into this section. 11 

Local education agencies may attach completed forms containing the same information 12 

as Forms 1, 2 and/or 3 to those forms rather than transcribing that information onto the 13 

applicable Form 1, 2, and 3. 14 

 (e)(d) A teacher's supervising administrator shall be responsible for overseeing the 15 

high objective uniform state standard evaluation, and shall consult, if necessary, with a 16 

person or persons knowledgeable in the State Academic Content Standards for the 17 

grade span or subject for which the teacher is demonstrating subject matter 18 

competency. A teacher must demonstrate subject matter competency only once for 19 

each grade span or subject taught. 20 

 (f)(e) If the teacher does not satisfactorily meet standards 3 and 5.1 of the California 21 

Standards for the Teaching Profession as part of the NCLB evaluation, then subject 22 

matter competency shall be demonstrated through completion of the Peer Assistance 23 

and Review Program for Teachers or other individualized professional development 24 

plan, pursuant to Education Code section 44664, aimed at assisting the teacher to 25 

meet standards 3 and 5.1 of the California Standards for the Teaching Profession. 26 

NOTE: Authority cited: Section 12001, Education Code. Reference: 20 USD 7801(23), 27 

20 USC 6319(a) and Improving Teacher Quality State Grants Title II, Part A Non-28 

Regulatory Draft Guidance December 19, 2002; Individuals with Disabilities Education 29 

Act (IDEA) of 2004 Federal Register of August 14, 2006. 30 

 31 
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§ 6105. Subject Matter Verification HOUSSE Process for Middle and High School 1 

Level Teachers in Special Settings. 2 

 (a) To use the Subject Matter Verification HOUSSE Process for Middle and High 3 

School Level Teachers in Special Settings the teacher must be assigned a Hard-to-4 

Staff Setting as defined in Section 6100(l):  5 

 (1) Have at least a bachelors degree,  6 

 (2) Have an Intern Certificate/Credential for no more than three years, or a 7 

California State credential,  8 

 (3) Have demonstrated compliance in one NCLB Core Academic Subject as defined 9 

in the NCLB (20 USC 9101[11]) including elementary multiple subjects. 10 

 (b) If a teacher has less than 32 semester non-remedial units but at least 20 total or 11 

10 upper division non-remedial semester units (or quarter unit-equivalent) in a NCLB 12 

core academic subject as defined in NCLB section 9101[11], the teacher must 13 

complete a Level 2 High Quality Professional Development Course as defined in 14 

section 6100(j) in the NCLB core academic subject. In Level 2, the teacher 15 

demonstrates an understanding of each set of Content Standards for California 16 

public schools as outlined in the corresponding Framework for California Public 17 

Schools: Kindergarten through Grade Twelve. At least 36 hours is required to 18 

substantively address subject matter content at this level. 19 

 (c) If the teacher has less than 20 total or 10 upper division non-remedial semester 20 

units (or quarter unit-equivalent) in an NCLB core academic subject, the teacher must 21 

complete a Level 1 High Quality Professional Development Course as defined in 22 

section 6100(i) and Level 2 High Quality Professional Development Course as defined 23 

in section 6100(j) in the NCLB core academic subject. In Level 1, the teacher 24 

demonstrates an understanding of each set of Content Standards for California 25 

Public Schools as outlined in the corresponding Framework for California Public 26 

Schools: Kindergarten through Grade Twelve. At least 36 hours is required to 27 

substantively address subject matter content at Level 1. In addition, teachers must also 28 

complete the Level 2 requirements, which include at least an additional 36 hours. Level 29 

1 and 2 courses may should meet the induction requirements for the Level II 30 

Education Specialist Credential program requirements, as defined in the Standards of 31 
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Quality and Effectiveness for Education Specialist Credential Programs, California 1 

Commission on Teacher Credentialing, December 1996.  2 

 (d) To meet the high quality professional development specifications for 3 

the Subject Matter Verification HOUSSE Process for Middle and High School Level 4 

Teachers in Special Settings, the professional development will be consistent with 5 

state-adopted academic content standards, curriculum frameworks and adopted texts, 6 

and will incorporate the Content Specifications including assessments as outlined in 7 

the document California’s Subject Matter Verification HOUSSE for Middle and High 8 

School Level Teachers in Special Settings.  9 

 (e) Local educational agencies shall conduct the Subject Matter Verification 10 

HOUSSE for Middle and High School Level Teachers in Special Settings by 11 

completing Form 4 – Certificate of Compliance for Subject Matter Verification 12 

HOUSSE for Middle and High School Level Teachers in Special Settings (revised 13 

February 21, 2007). Form 4 is hereby incorporated by reference into this section. 14 

Local educational agencies may attach completed form containing the same 15 

information as Form 4 rather than transcribing that information onto the 16 

applicable Form 4. 17 

 (e) Teachers have up to three years from date of assignment as an eligible 18 

teacher to complete the program. 19 

 (f) The superintendent of any district/county will attest that the professional 20 

development offered for Level 1 and Level 2 meets the subject matter specifications as 21 

outlined in section 6105(b), (c) and (d). 22 

 (g) The district/county will make the master list of approved Level 1 and Level 2 23 

Professional Development available to the public upon request. 24 

 (h) The Subject Matter Verification HOUSSE for Middle and High School Level 25 

Teachers in Special Settings will only be available to Middle or High School Level 26 

Teachers in Special Settings as defined in section 6100(l) and Special Education 27 

teachers as defined in section 6111(b). 28 

NOTE: Authority cited: Section 12001, Education Code. Reference: 20 USC 7801(23), 29 

20 USC 6319(a) and Improving Teacher Quality State Grants Title II, Part A Non-30 

Regulatory Draft Guidance December 19, 2002; Individuals with Disabilities Education 31 
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Act (IDEA) of 2004 Federal Register of August 14, 2006. 1 

 2 

 3 

 4 

 5 

 6 

 7 

 8 

 9 

 10 

 11 

 12 

09-13-07 [California Department of Education] 13 
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California Department of Education 
SBE-003 (REV 4/17/07) 
aab-sdad-sep07item02 ITEM #11  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Update on issues related to California’s implementation of No 
Child Left Behind and other federal programs 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate.  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
This standing item allows the CDE to brief the SBE on timely topics related to No Child Left 
Behind (NCLB) and other federal programs.  
 
Special Condition on Title l Grant Award 
 
As a condition of California’s Title I, Part A grant, the U.S. Education Department (ED) 
required the CDE to collect information and documentation from the 20 largest school 
districts regarding their plans to implement public school choice (Choice) and supplemental 
educational services (SES) for the 2006-07 school year. On August 15, 2006, the School 
and District Accountability Division sent the required information (letter from State 
Superintendent of Public Instruction, narrative report, and a zip file containing SES/Choice 
documents from 16 of the 20 local educational agencies [LEAs]) to Assistant Secretary 
Henry L. Johnson. On October 31, 2006, the division submitted additional information to the 
ED. This response included a summary response to the ED’s September 30 and October 
26 letters and a file containing specific information regarding 19 LEAs. On March 16, 2007, 
the division submitted a letter and mid-year report in response to the condition placed on 
California’s Title l grant award and the follow-up request from ED dated February 26, 2007. 
 
The CDE met with and received information from the 20 LEAs to respond to ED’s request 
for the final report, which was due by July 16, 2007. The following is taken from ED’s 
October 2, 2006, letter: 
 

By July 16, 2007, California will submit a final report evaluating how choice 
and SES were implemented across the state in 2006-07, including final take-
up rates for choice and SES in each of the 20 largest districts  
and detailing any additional steps California intends to implement to ensure 
timely and appropriate implementation of choice and SES statewide for the 
2007-08 school year. 
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SUMMARY OF PREVIOUS (CONT.) 
 
State Accountability Workbook 
 
In January 2007, the SBE approved amendments to the Consolidated State Application 
Accountability Workbook. These amendments were subsequently submitted to ED for 
approval. 
 
SUMMARY OF KEY ISSUES 
 
Special Condition on Title l Grant Award 
 
On July 16, 2007, the division submitted a letter and final report in response to the condition 
placed on California’s Title l grant award. The letter and final report are attached.  
 
Title l Compliance Monitoring Visit 
 
California received a Title I Compliance Monitoring visit from ED August 13-17, 2007. Title I 
Programs under review were: Part A, Basic; Part B, Even Start; Part D, Neglected, 
Delinquent, or At-Risk; and Title X, Part C, McKinney-Vento Homeless Education. 
Monitoring Indicators were conducted in the areas of: 1) standards, assessment and 
accountability; 2) program improvement; 3) parental involvement and options; and 4) 
fiduciary responsibility. A draft report is anticipated within 35 business days. CDE has five 
business days to respond to the draft report and the final report will be issued within 30 
business days. 
 
State Accountability Workbook 
 
On July 26, 2007, ED responded to California’s request to amend its Consolidated State 
Application Accountability Workbook under the No Child Left Behind Act (NCLB) of 2001 
(see Attachment 2). ED partially approved California’s request to use the “proxy method” to 
take advantage of interim flexibility for calculating Adequate Yearly Progress (AYP) for the 
students with disabilities subgroup. This method is commonly referred to as the two percent 
proxy and is intended to give States the time to develop assessments based on modified 
standards. The approval came with a limitation. ED extended the flexibility to California for 
mathematics only, not English-language arts, because the statewide participation rate for 
students with disabilities taking the reading/language arts assessment was below 95 
percent in 2006.  
 
ED also approved California’s request to include the scores of students who were 
previously identified under section 602(2) of the Individuals with Disabilities Act, for up to 
two years after the students are no longer receiving special education services. Recent 
federal regulations had extended this flexibility to states.  
 
ED rejected California’s request to use countywide or LEA averages in determining AYP for 
LEAs or schools with high rates of mobility. This request had encompassed both the 
percentage of students at or above the proficient level as well as the Academic 
Performance Index (API). ED also disapproved California’s proposal to use a modified 
version of its API system to determine AYP for its schools and LEAs. 
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SUMMARY OF KEY ISSUES (CONT.) 
 
Audit of Federal Funds 
 
As a result of a risk assessment conducted by ED, Office of Inspector General (OIG), on 
Los Angeles Unified School District’s (LAUSD) administration over federal funds, the OIG is 
conducting two related audits concerning CDE’s management of disbursing federal funds 
and LAUSD’s policies and procedures for remitting interest on unspent federal funds. 
 
The purpose and objectives of the CDE audit are to review CDE advances of federal 
funding to LEAs in order to: (1) determine whether CDE’s method for disbursing funds to 
LEAs complies with applicable federal law, regulation, and other cash management 
requirements, and (2) assess the impact CDE’s method has on the amount of federal cash 
on hand at LEAs, including the use of non-federal funds for federal education programs and 
earning of interest on federal funds. The OIG conducted the entrance conference for this 
audit on July 25, 2007. 
 
The purpose and objectives of the LAUSD audit are to examine the validity of LAUSD’s 
calculations of federal interest liability in order to determine whether LAUSD: (1) used a 
methodology for calculating the federal interest liability that is reasonable and complies with 
federal laws and regulations, and (2) effectively implemented its new policy and procedures 
for remitting interest earnings.  
 
The programs involved in these two audits are: 
 

• Title I, Part A, Basic Grants to LEAs 
• Title I, Part B, Reading First State Grants 
• Title II, Part A, Improving Teacher Quality State Grants 
• Title III, English Language Acquisition Grants 
• Title IV, Part A, Safe and Drug-Free Schools and Communities 
• Title IV, Part B, 21st Century Community Learning Centers 
• IDEA, Part B, Special Education Grants to States 
• Carl D. Perkins Vocational Education Basic Grants to States 

 
School Improvement Fund – NCLB Section 1003(g) 
 
The School Improvement Fund established in Section 1003(g) of Title I of NCLB 
provides funds to State Education Agencies (SEAs) to address the needs of Title I 
schools in Program Improvement (PI) in order to improve student achievement and to 
exit PI. SEAs must submit a School Improvement Fund grant application to the ED 
within 30 days of the formal release of the application guidelines. The release of those 
guidelines was pending at the time of the agenda publication, but estimated to be 
sometime in September or October. California’s estimated share of these funds for 
federal fiscal year 2007-08 is $16,645,643. SEAs are required to subgrant 95 percent of 
their allocations to LEAs with PI schools, but they may do so on a competitive basis to 
LEAs that meet criteria established in the SEA grant application. One criterion is that 
applicant LEAs must describe how they will support their lowest-achieving schools to 
meet the goals under NCLB school improvement and restructuring.  SEAs must select  
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SUMMARY OF KEY ISSUES (CONT.)_______________________________________ 
 
from a range of strategies identified in the application guidelines for supporting the 
efforts of LEAs to improve student achievement in their PI schools. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Any State or LEA that does not abide by the mandates or provisions of NCLB is at risk of 
losing federal funding.  
 
ATTACHMENT(S) 
 
Attachment 1: Letter and Final Report from the California Department of Education on the 

2006-07 Implementation of Public School Choice and Supplemental 
Educational Services in the State’s 20 Largest Local Educational Agencies – 
July 16, 2007 (10 pages) 

 
Attachment A, List of Approved SES Providers and Parental 
Involvement of SES and School Choice Transportation (2 pages). 
(This attachment is not available for Web viewing. A printed copy is 
available for viewing in the SBE Office.)  
 
Attachment B, Supplemental Educational Services Provider Request 
for Applications (44 pages). (This attachment is available via the World 
Wide Web at 
http://www.cde.ca.gov/ta/ac/ti/documents/suppapp07.doc.)  
 
Attachment C, Supplemental  Educational Services: The Role of 
approved SES Providers in Program Implementation (8 pages). (This 
attachment is not available for Web viewing. A printed copy is 
available for viewing in the SBE Office.) 
 
Attachment D, Supplemental Educational Services: Current Issues 
and How to Avoid Pitfalls and Audit Findings (8 pages). (This 
attachment is not available for Web viewing. A printed copy is 
available for viewing in the SBE Office.) 
 
Attachment E, No Child Left Behind, Title l, Part A: Program 
Improvement Instrument for Categorical Monitoring: An Ongoing 
Monitoring Process (11 pages). (This attachment is not available for 
Web viewing. A printed copy is available for viewing in the SBE 
Office.)  
 
Attachment F, Agenda for Meeting of Title l Committee of Practitioners 
(4 pages). (This attachment is available via the World Wide Web at 
http://www.cde.ca.gov/sp/sw/t1/practitioners.asp.) 
 
 
 

http://www.cde.ca.gov/ta/ac/ti/documents/suppapp07.doc
http://www.cde.ca.gov/sp/sw/t1/practitioners.asp
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ATTACHMENT(S)(CONT.)________________________________________________ 
 
Attachment G, Categorical Programs Directors’ Meeting Agenda (5 
pages). (This attachment is not available for Web viewing. A printed 
copy is available for viewing in the SBE Office.) 
 
Attachment H, Direct-Funded Charter Schools, No Child Left Behind, 
Title l, Part A: Program Improvement Instrument for Categorical 
Monitoring: An Ongoing Monitoring Process (11 pages). (This 
attachment is not available for Web viewing. A printed copy is 
available for viewing in the SBE Office.) 
 

Attachment 2: July 26, 2007, ED response letter regarding California’s request to amend its 
Consolidated State Application Accountability Workbook (4 pages). 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Facilities for Charter Schools (Proposition 39): Approve 
Commencement of 15-Day Comment Period for Proposed 
Changes to Proposed Title 5 Regulations 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take the following action: 
 

• Approve the proposed changes to the proposed regulations; 
 
• Direct that the proposed changes be circulated for a 15-day public comment 

period in accordance with the Administrative Procedure Act (APA); 
 

• If no relevant comments to the proposed changes are received during the 15-day 
public comment period, the proposed regulations with changes are deemed 
adopted,  and CDE is directed to complete the rulemaking package and submit it 
to the Office of Administrative Law (OAL) for approval; and 

 
• If any relevant comments to the proposed changes are received during the 15-

day public comment period, CDE is directed to place the proposed regulations 
with changes on the SBE’s November 2007 agenda for action. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At the January 2007 meeting, the SBE approved commencement of the rulemaking 
process for additions and revisions to the regulations pertaining to facilities for charter 
schools (Proposition 39). The 45-day public comment period concluded at 5:00 p.m. on 
March 5, 2007, and a public hearing was held at 1:00 p.m. on March 5, 2007. At the 
March 2007 meeting, the SBE considered public comments and discussed the 
regulations, but postponed action to the next meeting. At the April 2007 meeting, the 
SBE amended the regulations and sent them out for a 15-day public comment period in 
accordance with the APA. At the May 2007 meeting, the SBE adopted the regulations 
as amended and directed CDE staff to complete the rulemaking package and submit it 
to the OAL. 
 
 



sdob-csd-sep07item10 
Page 2 of 4 

 
 

3/2/2012 2:26 PM 
 

SUMMARY OF KEY ISSUES  
 
The process of completing the rulemaking package necessitated obtaining from the 
Department of Finance (DOF) a completed Economic and Fiscal Impact Statement 
(Form 399). The DOF did not complete its consideration of the regulations until early 
July 2007, but concurred with the CDE’s assessment regarding economic and fiscal 
impact. Shortly after receiving the completed Form 399, CDE staff submitted the 
regulatory package to the OAL.  
 
Upon initial review, OAL staff noted that the statewide form specified in the proposed 
regulations had not been submitted, and indicated that the regulations would be 
disapproved unless the form were to be included with the package. OAL staff provided 
guidance on modification of other aspects of the regulatory package as well. Following 
consultation with OAL staff, the rulemaking package was withdrawn to incorporate 
necessary amendments, and to send out the regulations for an additional 15-day public 
comment period. If substantive comments are received during that the second 15-day 
public comment period, the SBE should then consider the comments and take action as 
appropriate in its judgment at the November 2007 meeting. 
 
Accordingly, the proposed regulations with the second set of amendments are 
presented in Attachment 1; the second amendments are displayed in double underline 
and double strikethrough. The statewide form, incorporated by reference, is presented 
in Attachment 2. The Final Statement of Reasons (reflecting various necessary changes 
from the May 2007 version) is presented in Attachment 3. Descriptions of the second 
amendments (other than minor technical amendments) are as follows: 

• All Sections. Amend the authority provision of all sections to incorporate 
Education Code Section 33031 under which the SBE is broadly empowered to 
adopt regulations that are not inconsistent with the laws of the state. This 
responds to public comments to the effect that the SBE lacks authority to adopt 
the proposed regulations. 

• Section 11969.2(e)-(h) (Definitions). Amend and add based upon material drawn 
from the California School Accounting Manual (CSAM), an authoritative resource.  

• Section 11969.3(c) (Condition). Amend to eliminate a redundant subparagraph 
and to specifically reference the SBE waiver authority pursuant to Education 
Code sections 33050-53. 

• Section 11969.7 (Charges for Facilities Costs). Amend based upon material 
drawn from the CSAM, an authoritative reference, as well as to clarify technically 
that the district’s facilities costs do not include the costs of any tangible items 
paid for by the charter school as adjusted for depreciation. 
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SUMMARY OF KEY ISSUES  
 

• Section 11969.8 (Reimbursement Rates for Over-Allocated Space). Amend to 
state that the per-ADA rate for over-allocated space is to be adjusted annually by 
the percentage change in charter school general-purpose entitlements calculated 
pursuant to EC section 47633. This more specific reference replaces a general 
reference to cost-of-living adjustments provided for school district revenue limits. 
The two are approximately equivalent from year to year. 

• Section 11969.9(c)(1) (Written Facilities Request). Amend to specify the charter 
school’s operational (instead of instructional) calendar, so as to provide the 
district a more complete picture of the school’s use of the facility during the year. 
Also, amend to specify that a charter school provide information about a specific 
site of interest in addition to a general geographic area of interest. The former is 
a subset of the latter and provides the district more specific information with 
which to consider a facilities request. 

• Section 11969.9(c)(3) (Facilities Request Form). Amend to specify that use of a 
statewide form will begin with facilities to be used in 2009-10. Also, amend to 
incorporate the form by reference.  

• Section 11969.10 (Mediation of Disputes). Amend to clarify that nothing in the 
article shall preclude disputes from being subject to mediation in accordance with 
the procedures set forth in the section. 

• Section 11969.11 (Operative Date of Changes). Add to specify that the changes 
made to the article during 2007-08 shall become operative with the requests 
submitted by charter schools to the use of facilities in 2009-10. 

FISCAL ANALYSIS (AS APPROPRIATE) 
 
The Economic and Fiscal Impact Statement (Form 399) presented at the January 2007 
SBE meeting and subsequently approved by the DOF found that no additional costs or 
savings will result from the proposed regulations. The findings in the Economic and 
Fiscal Impact Statement would not be materially changed by the amendments or by the 
statewide form. 
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ATTACHMENT(S) 
 
Attachment 1: Second 15-Day Title 5 Regulations, Facilities for Charter Schools  

(22 Pages) 
 
Attachment 2: Application for the Use of School District Facilities by a Charter School 

Pursuant to Education Code Section 47614 (September 2007) 
(15 Pages) 

 
Attachment 3: Draft Final Statement of Reasons (46 Pages) 
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Title 5. EDUCATION 1 

Division 1. California Department of Education 2 
Chapter 11. Special Programs 3 

Subchapter 19. Charter Schools 4 

Article 3. Facilities for Charter Schools 5 

 6 

§ 11969.1. Purpose and Stipulation. 7 

(a) This article governs provision of facilities by school districts to charter schools 8 

under Education Code section 47614. 9 

(b) If a charter school and a school district mutually agree to an alternative to 10 

specific compliance with any of the provisions of this article, nothing in this article shall 11 

prohibit implementation of that alternative, including, for example, funding in lieu of 12 

facilities in an amount commensurate with local rental or lease costs for facilities 13 

reasonably equivalent to facilities of the district. 14 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 15 

Section 47614, Education Code. 16 

 17 

§ 11969.2. Definitions. 18 

(a) Average Daily Classroom Attendance. As used in Education Code section 19 

47614(b), "average daily classroom attendance," or "classroom ADA," is average daily 20 

attendance (ADA) for classroom-based apportionments as used in Education Code 21 

section 47612.5. "In-district classroom ADA" is classroom ADA attributable to in-district 22 

students. Nothing in this article shall prohibit a school district from allowing a charter 23 

school to include nonclassroom-based ADA in average daily classroom attendance, but 24 

only: 25 

(1) to the extent of the instructional time that the students generating the 26 

nonclassroom-based ADA are actually in the classroom under the direct supervision 27 

and control of an employee of the charter school; and 28 

(2) if the school district and charter school agree upon the time(s) that facilities 29 

devoted to students generating nonclassroom-based ADA will be used. 30 
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(b) Operating in the School District. As used in Education Code section 47614(b), a 1 

charter school is "operating in the school district" if the charter school meets the 2 

requirements of Education Code section 47614(b)(5) regardless of whether the school 3 

district is or is proposed to be the authorizing entity for the charter school and whether 4 

the charter school has a facility inside the school district's boundaries. 5 

(c) In-district Students. As used in Education Code section 47614(b), a student 6 

attending a charter school is an "in-district student" of a school district if he or she is 7 

entitled to attend the schools of the school district and could attend a school district-8 

operated school, except that a student eligible to attend the schools of the school district 9 

based on interdistrict attendance pursuant to Education Code section 46600-46611 et 10 

seq. or based on parental employment pursuant to Education Code section 48204(f)(b) 11 

shall be considered a student of the school district where he or she resides. 12 

(d) Contiguous. As used in Education Code section 47614(b), facilities are 13 

"contiguous" if they are contained on the school site or immediately adjacent to the 14 

school site. If the in-district average daily classroom attendance of the charter school 15 

cannot be accommodated on any single school district school site, contiguous facilities 16 

also includes facilities located at more than one site, provided that the school district 17 

shall minimize the number of sites assigned and shall consider student safety. In 18 

evaluating and accommodating a charter school’s request for facilities pursuant to 19 

Education Code section 47614, the charter school’s in-district students must be given 20 

the same consideration as students in the district-run schools, subject to the 21 

requirement that the facilities provided to the charter school must be contiguous. If a 22 

school district’s preliminary proposal or final notification presented pursuant to 23 

subdivisions (f) or (h) of section 11969.9 does not accommodate a charter school 24 

at a single school site, the district’s governing board must first make a finding 25 

that the charter school could not be accommodated at a single site and adopt a 26 

written statement of reasons explaining the finding. 27 

(e) Furnished and Equipped. As used in Education Code section 47614(b), a facility 28 

is "furnished and equipped" if it includes all the reasonably equivalent furnishings and 29 

equipment necessary to conduct classroom-based instruction (i.e., at a minimum, 30 

desks, chairs, and blackboards) and to provide for student services that directly support 31 
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classroom instruction as found in the comparison group schools established under 1 

section 11969.3(a), and if it has equipment that is reasonably equivalent to that in the 2 

comparison group schools. “Equipment” means property that does not lose its identify 3 

when removed from its location and is not changed materially or consumed immediately 4 

(e.g., within one year) by use. Equipment has relatively permanent value, and its 5 

purchase increases the total value of a Local Educational Agency’s (LEA’s) physical 6 

properties. Examples include furniture, vehicles, machinery, motion picture film, 7 

videotape, furnishings that are not an integral part of the building or building system, 8 

and certain intangible assets, such as major software programsand (as applicable) 9 

consistent with the use of the terms furnishings and equipment in the California School 10 

Accounting Manual (CSAM), excluding furnishings and equipment acquired with non-11 

district resources. 12 

 (f) General Fund. As used in Education Code section 47614(b)(1), “general fund” 13 

means the main operating fund of the LEA. It is used to account for all activities except 14 

those that are required to be accounted for in another fund. In keeping with the 15 

minimum number of funds principle, all of an LEA's activities are reported in the general 16 

fund unless there is a compelling reason to account for an activity in another fund. An 17 

LEA may have only one general fund. 18 

 (g) Unrestricted Revenues. As used in Education Code section 47614(b)(1), 19 

“unrestricted revenues” are those funds whose uses are not subject to specific 20 

constraints and that may be used for any purposes not prohibited by law. Restricted 21 

revenues are those funds received from external sources that are legally restricted or 22 

that are restricted by the donor to specific purposes. Programs funded by a combination 23 

of restricted and unrestricted sources will be accounted for and reported as restricted. 24 

Funds or activities that are not restricted or designated by the donor, but rather by the 25 

LEA's governing board, will be accounted for and reported as unrestricted.  26 

 (h) Facilities Costs. As used in Education Code section 47614(b)(1), “facilities costs” 27 

are those activities concerned with keeping the physical plant open, comfortable, and 28 

safe for use and keeping the grounds, buildings, and equipment in working condition 29 

and a satisfactory state of repair. These include the activities of maintaining safety in 30 

buildings, on the grounds, and in the vicinity of schools. This includes plant 31 
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maintenance and operations, facilities acquisition and construction, and facilities rents 1 

and leases.  2 

 3 
NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 4 

Sections 46600-46611et seq., 47612.5, 47614, and 48204, Education Code. 5 

 6 

§ 11969.3. Conditions Reasonably Equivalent. 7 

The following provisions shall be used to determine whether facilities provided to a 8 

charter school are sufficient to accommodate charter school students in conditions 9 

reasonably equivalent to those in which the students would be accommodated if they 10 

were attending public schools of the school district providing facilities, as required by 11 

Education Code section 47614(b). 12 

(a) Comparison Group. 13 

(1) The standard for determining whether facilities are sufficient to accommodate 14 

charter school students in conditions reasonably equivalent to those in which the 15 

students would be accommodated if they were attending public schools of the school 16 

district providing facilities shall be a comparison group of school district-operated 17 

schools with similar grade levels. If none of the district-operated schools has grade 18 

levels similar to the charter school, then the comparison group of schools shall be 19 

all of the district-operated schools that serve any of the grade levels served by 20 

the charter school. When a comparison group includes schools that do not serve 21 

similar grade levels, a contiguous facility within the meaning of subdivision (d) of 22 

section 11969.2 shall be a an existing facility that is most consistent with the needs of 23 

students in the grade levels served at the charter school. The district is not obligated 24 

to pay for the modification of an existing school site to accommodate the charter 25 

school’s grade level configuration. 26 

(2) The comparison group shall be the school district-operated schools with similar 27 

grade levels that serve students living in the high school attendance area, as defined in 28 

Education Code section 17070.15(b), in which the largest number of students of the 29 

charter school reside. The number of charter school students residing in a high school 30 

attendance area shall be determined using in-district classroom ADA projected for the 31 
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fiscal year for which facilities are requested. 1 

(3) For school districts whose students do not attend high school based on 2 

attendance areas, the comparison group shall be three schools in the school district 3 

with similar grade levels that the largest number of students of the charter school would 4 

otherwise attend. For school districts with fewer than three schools with similar grade 5 

levels, the comparison group shall be all schools in the school district with similar grade 6 

levels. 7 

(4) Although If a charter school’s grade level configuration is different from the 8 

configuration of the district’s schools, the district is not obligated to pay for the 9 

modification of a an existing school site to accommodate the charter school’s grade 10 

level configuration. However, nothing in this article shall preclude the district from 11 

entering into an agreement with the charter school to modify a an existing school site, 12 

with the costs of the modifications being paid exclusively by the charter school or by the 13 

school district, or paid jointly by the district and the charter school. 14 

(b) Capacity. 15 

(1) Facilities made available by a school district to a charter school shall be provided 16 

in the same ratio of teaching stations (classrooms) to ADA as those provided to 17 

students in the school district attending comparison group schools. School district ADA 18 

shall be determined using projections for the fiscal year and grade levels for which 19 

facilities are requested. Charter school ADA shall be determined using in-district 20 

classroom ADA projected for the fiscal year and grade levels for which facilities are 21 

requested. The number of teaching stations (classrooms) shall be determined using 22 

the classroom inventory prepared pursuant to California Code of Regulations, title 2, 23 

sSection 1859.30 1859.31 of Title 2 of the California Code of Regulations, adjusted to 24 

exclude classrooms identified as interim housing. “Interim housing” means the rental 25 

or lease of classrooms used to house pupils temporarily displaced as a result of 26 

the modernization of classroom facilities, as defined in California Code of 27 

Regulations, title 2, section 1859.2, and classrooms used as emergency housing 28 

for schools vacated due to structural deficiencies or natural disastersportables. 29 

(2) If the school district includes specialized classroom space, such as science 30 

laboratories, in its classroom inventory, the space allocation provided pursuant to 31 
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paragraph (1) of subdivision (b)(1) shall include a share of the specialized classroom 1 

space and/or a provision for access to reasonably equivalent specialized classroom 2 

space. The amount of specialized classroom space allocated and/or the access to 3 

specialized classroom space provided shall be determined based on three factors:  4 

(A) the grade levels of the charter school’s in-district students; 5 

(B) the charter school’s total and shall be commensurate with the in-district 6 

classroom ADA of the charter school. ; and 7 

(C) the per-student amount of specialized classroom space in the comparison group 8 

schools. 9 

(3) The Sschool districts shall allocate and/or provide access to non-teaching station 10 

space commensurate with the in-district classroom ADA of the charter school and the 11 

per-student amount of non-teaching station space in the comparison group schools. 12 

Non-teaching station space is all of the space that is not identified as teaching station 13 

space or specialized classroom space and includes, but is not limited to, administrative 14 

space, kitchen, multi-purpose room, and play area space. If necessary to implement this 15 

paragraph, the district shall negotiate in good faith with the charter school to establish 16 

time allocations and schedules so that educational programs of the charter school and 17 

school district are least disrupted. 18 

(4) Space allocated to a charter school may be shared with school district-operated 19 

programs. Sharing arrangements may involve use of a space by a charter school and a 20 

school district-operated program at the same time or at different times. 21 

(c) Condition. 22 

(1) All of the factors listed below shall be used by the school district and charter 23 

school to determine whether the condition of facilities provided to a charter school is 24 

reasonably equivalent to the condition of comparison group schools. Condition is 25 

determined by assessing such factors as age (from latest modernization), quality of 26 

materials, and state of maintenance. 27 

(A) School site size. 28 

(B) The condition of interior and exterior surfaces. 29 

(C) The condition of mechanical, plumbing, electrical, and fire alarm systems. 30 

(C)(D) The conformity condition of mechanical, plumbing, electrical, and fire alarm 31 
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systems, including conformity to applicable codes. 1 

(D)(E) The availability and condition of technology infrastructure. 2 

(E)(F) The suitability condition of the facility as a safe learning environment 3 

including, but not limited to, the suitability of lighting, noise mitigation, and size for 4 

intended use. 5 

(F)(G) The manner in which the facility is furnished and equipped condition of the 6 

facility’s furnishings and equipment. 7 

(G)(H) The condition of athletic fields and/or play area space. 8 

(2) Notwithstanding subdivision paragraph (1) of subdivision (c), at a charter schools 9 

established through the conversion from at an existing public school site as described in 10 

pursuant to Education Code sections 47605(a)(2), 52055.5, 52055.55, or 52055.650, 11 

the condition of the facility previously used by the school district at the conversion site 12 

shall be considered to be reasonably equivalent to the condition of school district 13 

facilities for the first year the charter school uses the facility. During its first year of 14 

operation, the charter school shall be subject to charges for pro rata costs pursuant to 15 

section 11969.7, but shall not be subject to reimbursement for over-allocated space 16 

pursuant to section 11969.8. 17 

(d) Additional Provisions Relating to a Charter School Established at an Existing 18 

Public School Site. 19 

The following provisions apply only to a charter school established at an existing 20 

public school site pursuant to Education Code sections 47605(a)(2), 52055.5, 52055.55, 21 

or 52055.650 and that operated at the site in its first year pursuant to paragraph (2) of 22 

subdivision (c).  23 

(1) The school site, as identified in the school’s charter, shall be made available to 24 

the school for its second year of operation and thereafter upon annual request pursuant 25 

to Education Code section 47614. The district is entitled to charge the charter school 26 

pro rata costs for the school site pursuant to section 11969.7, and the district is entitled 27 

to receive reimbursement for over-allocated space from the charter school pursuant to 28 

section 11969.8, except as provided in paragraph (3). 29 

(2)(A) If, by material revision of the charter, the location of a charter school is 30 

changed, or if one or more additional sites are approved pursuant to Education Code 31 
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section 47605(a)(4), then the school is entitled to request and the district shall provide 1 

for the use of facilities by the school in accordance with the revised charter, Education 2 

Code section 47614, and the provisions of this article. 3 

(B) If the charter school was established pursuant to Education Code section 4 

47605(a)(2), the district shall change the school’s attendance area only if a waiver 5 

is first secured from the State Board of Education pursuant to Education Code 6 

sections 33050-53 of the requirement in Education Code section 47605(d)(1) that 7 

the school continuously give admission preference to students residing in the 8 

former attendance area of the school site. 9 

(C) If the charter school was established pursuant to Education Code sections 10 

52055.5, 52055.55, or 52055.650, the district shall relocate the school or change 11 

the school’s attendance area only if a waiver is first secured from the State Board 12 

of Education pursuant to Education Code sections 33050-53 of the provision of 13 

statute binding the school to the existing school site. 14 

(D) If a school district decides to change a charter school’s attendance area as 15 

provided in subparagraphs (B) or (C), and if the decision occurs between 16 

November 1 and June 30 and becomes operative in the forthcoming fiscal year, 17 

then the space allocated to the charter school is not subject to reimbursement for 18 

over-allocated space pursuant to Ssection 11969.8 in the forthcoming fiscal year. 19 

(3) If, by February 1 of its first year of operation, a charter school notifies the district 20 

that it will have over-allocated space in the following fiscal year, the space identified is 21 

not subject to reimbursement for over-allocated space pursuant to section 11969.8 in 22 

the following year or thereafter, and the district is entitled to occupy all or a portion of 23 

the space identified. To recover space surrendered to the district pursuant to this 24 

paragraph, a charter school must apply to the district. An application to recover 25 

surrendered space shall be evaluated by the district in accordance with the provisions of 26 

this article. 27 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 28 

Sections 33050-53, 47605, 47614, 52055.5, 52055.55, and 52055.650, Education 29 

Code. 30 

 31 
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§ 11969.4. Operations and Maintenance. 1 

(a) Facilities and furnishings and equipment provided to a charter school by a school 2 

district shall remain the property of the school district. 3 

(b) The ongoing operations and maintenance of facilities and furnishings and 4 

equipment is the responsibility of the charter school. Projects eligible to be included in 5 

the school district deferred maintenance plan established pursuant to Education Code 6 

section 17582 and the replacement of furnishings and equipment supplied by the school 7 

district in accordance with school district schedules and practices, shall remain the 8 

responsibility of the school district. The school district may require that the charter 9 

school shall comply with school district policies regarding the operations and 10 

maintenance of the school facility and furnishings and equipment, except to the extent 11 

variation is approved by the district. However, school districts may not require the 12 

charter schools to need not comply with policies in cases where actual school district 13 

practice substantially differs from official policies. 14 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 15 

Section 47614, Education Code. 16 

 17 

§ 11969.6. Location. 18 

A school district may satisfy the requirements of Education Code section 47614 by 19 

providing facilities that are located outside the school district's boundaries, subject to 20 

other provisions of this article and subject to the restrictions on location of charter 21 

schools established in Education Code sections 47605 and 47605.1. No school district 22 

is required to provide facilities that are located outside the school district's boundaries to 23 

a charter school. 24 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 25 

Sections 47605, 47605.1, and 47614, Education Code. 26 

 27 

§ 11969.7. Charges for Facilities Costs. 28 

If tThe school district may charges the charter school a pro rata share of its facilities 29 

costs for the use of the facilities., tThe pro rata share amount shall not exceed (1) a per-30 

square-foot amount equal to those school district facilities costs that the school district 31 
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pays for with unrestricted general fund revenues from the district’s general fund, as 1 

defined in sections 11969.2(f) and (g) and hereinafter referred to as “unrestricted 2 

general fund revenues,”described on pages 203-1 and 305-1 of Part I of the 2001 3 

edition in Procedures 105 and 305 of the California School Accounting Manual (CSAM) 4 

(at www.cde.ca.gov/fiscal/sacs/csam http://www.cde.ca.gov/fg/ac/sa), divided by the 5 

total space of the school district times (2) the amount of space allocated by the school 6 

district to the charter school. The following provisions shall apply to the calculation of 7 

the pro rata share of facilities costs: 8 

(a) For purposes of this section, facilities costs that the school district pays with 9 

unrestricted general fund revenues includes those costs associated with plant 10 

maintenance and operations, facilities acquisition and construction, and facilities rents 11 

and leases, as defined in section 11969.2(h).on page 81 of Part II of the 2001 edition in 12 

Procedure 325 of the California School Accounting Manual (CSAM) (at 13 

www.cde.ca.gov/fiscal/sacs/csam http://www.cde.ca.gov/fg/ac/sa). For purposes of this 14 

section, facilities costs also includes: 15 

(1) the contributions from unrestricted general fund revenues to the school district’s 16 

Ongoing and Major Maintenance Account (Education Code section 17070.75), Routine 17 

Restricted Maintenance Account (Education Code section 17014), and/or deferred 18 

maintenance fund,  19 

(2) costs paid from unrestricted general fund revenues for projects eligible for 20 

funding but not funded from the deferred maintenance fund, and 21 

(3) costs paid from unrestricted general fund revenue for replacement of facilities-22 

related furnishings and equipment, that have not been included in paragraphs (1) and 23 

(2) subdivisions (a)(1) and (a)(2), according to school district schedules and practices.  24 

For purposes of this sectionsubdivision, facilities costs do not include any costs that 25 

are paid by the charter school, including, but not limited to, costs associated with 26 

ongoing operations and maintenance. The value and the costs of any tangible items 27 

paid for by the charter school shall be adjusted in keeping with a customary 28 

depreciation schedule for each item. 29 

(b) For purposes of this section, the cost of facilities shall include debt service costs. 30 

(c) "Space allocated by the school district to the charter school" shall include a 31 
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portion of shared space where a charter school shares a campus with a school district-1 

operated program. Shared space may includes but is not limited to those facilities 2 

needed for the overall operation of the campus, whether or not used by students. The 3 

portion of the shared space to be included in the "space allocated by the school district 4 

to the charter school" shall be calculated based on the amount of space allocated for 5 

the exclusive use of the charter school compared to the amount of space allocated to 6 

the exclusive use of the school-district-operated program. 7 

(d) The per-square-foot charge shall be determined using actual facilities costs in the 8 

year preceding the fiscal year in which facilities are provided and the largest amount of 9 

total space of the school district at any time during the year preceding the fiscal year in 10 

which facilities are provided. 11 

(e) The per-square-foot charge shall be applied equally by the school district to all 12 

charter schools that receive facilities under this article, and, beginning in 2008-09, each 13 

a charter school using school district facilities pursuant to Education Code section 14 

47614 shall report the per-square-foot charge it is paying in the current fiscal year to the 15 

California Department of Education (CDE). The per-square-foot charge information (as 16 

applicable) shall be included in theany notification eachthe charter school makes to the 17 

CDE by June 1 pursuant to Education Code section 47630.5(b). The CDE shall post the 18 

per-square-foot amounts reported by charter schools on its publicly accessible Web 19 

site. The CDE shall offer the opportunity to each school district to provide explanatory 20 

information regarding its per-square-foot charge and shall post any information 21 

received.  22 

(f) If a school district charges a charter school for facilities costs pursuant to this 23 

article, and if the district is the charter school’s authorizing entity, the facilities are not 24 

substantially rent free within the meaning of Education Code section 47613, and the 25 

district may only charge for the actual costs of supervisorial oversight of the charter 26 

school not to exceed 1 one percent of the school’s revenue. 27 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 28 

Sections 17014, 17070.75, 47613, 47614, and 47630.5, Education Code. 29 

 30 

§ 11969.8. Reimbursement Rates for Over-Allocated Space. 31 
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(a) Space is considered to be over-allocated if (1) the charter school's actual in-1 

district classroom ADA is less than the projected in-district classroom ADA upon which 2 

the facility allocation was based and (2) the difference is greater than or equal to a 3 

threshold ADA amount of 25 ADA or 10 percent of projected in-district classroom ADA, 4 

whichever is greater. The per-pupil rate for over-allocated space shall be equal to the 5 

statewide average cost avoided per pupil set pursuant to Education Code section 42263 6 

for 2005-06, adjusted annually thereafter by the CDE by the cost-of-living 7 

adjustment provided for school district revenue limitsannual percentage change in 8 

the general-purpose entitlement to charter schools calculated pursuant to Education 9 

Code section 47633, rounded to the next highest dollar, and posted on the CDE 10 

Web site. The reimbursement amount owed by the charter school for over-allocated 11 

space shall be equal to (1) this rate times the difference between the charter school's 12 

actual in-district classroom ADA and the projected in-district classroom ADA upon which 13 

the facility allocation was based, less (2) this rate times one-half the threshold ADA. For 14 

purposes of this subdivision, the actual in-district classroom ADA shall be determined 15 

using the report submitted pursuant to Ssection 11969.9(i)(l) in conjunction with the 16 

second principal apportionment under Education Code section 41601. 17 

(b) A charter school must notify the school district when it anticipates that it will have 18 

over-allocated space that could be used by the school district. Upon notification by a 19 

charter school that the charter school anticipates having over-allocated space, a school 20 

district may elect to use the space for school district programs. The school district must 21 

notify the charter school whether or not it intends to use the over-allocated space within 22 

30 days of the notification by the charter school. If the school district notifies the charter 23 

school that it intends to use all or a portion of the over-allocated space, payments for 24 

over-allocated space and pro rata share payments shall be reduced accordingly 25 

beginning at the time of the school district notification to use the space. If the school 26 

district notifies the charter school that it does not intend to use the space, the charter 27 

school must continue to make payments for over-allocated space and pro rata share 28 

payments. The school district may, at its sole discretion, reduce the amounts owed by 29 

the charter school. 30 

(c) With respect to charter schools established at existing public school sites 31 
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pursuant to Education Code sections 47605(a)(2), 52055.5, 52055.55, or 52055.650, 1 

the provisions of this section are limited by the applicable provisions of subdivisions (c) 2 

and (d) of section 11969.3. 3 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 4 

Sections 41601, 42263,  47605, 47614, 47633, 52055.5, 52055.55, and 52055.650, 5 

Education Code. 6 

 7 

§ 11969.9. Procedures and Timelines for the Request for, Reimbursement for, and 8 

Provision of, Facilities. 9 

(a) A charter school must be operating in the school district as defined in Education 10 

Code section 47614 before it submits a request for facilities. A new or proposed new 11 

charter school is operating within the school district and, therefore, eligible to request 12 

facilities for a particular fiscal year only if it submitted its charter petition to a local 13 

education agency pursuant to Education Code sections 47605, 47605.5, 47605.6, or 14 

47605.8 on or before November 15 1 of the fiscal year preceding the year for which 15 

facilities are requested. A new charter school is entitled to receive be allocated and/or 16 

provided access to facilities only if it received receives approval of the petition before 17 

March 15 of the fiscal year preceding the year for which facilities are requested. 18 

(b) To receive facilities during a particular fiscal year, a charter school must submit a 19 

written facilities request to the school district by October on or before November 1 of the 20 

preceding fiscal year. However, a new charter school, defined as a charter school that 21 

did not receive funds pursuant to Education Code section 47633 in the fiscal year 22 

preceding the fiscal year for which facilities are requested, must submit its written 23 

facilities request before January 1 of the preceding fiscal year. In the absence of a 24 

successful local school bond measure, a charter school making a request for facilities 25 

under this article in compliance with the procedures and timelines established in this 26 

section shall be entitled to receive facilities beginning on November 8, 2003. 27 

(c)(1) The written facilities request consists ofmust include: 28 

(A) reasonable projections of in-district and total ADA and in-district and total 29 

classroom ADA, based on ADA claimed for appointment apportionment, if any, in 30 

the fiscal year prior to the fiscal year in which the facilities request is made, 31 
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adjusted for expected changes in enrollment in the forthcoming fiscal year; 1 

(B) a description of the methodology for the projections; 2 

(C) if relevant (i.e., when a charter school is not yet open or to the extent an 3 

operating charter school projects a substantial increase in in-district ADA), 4 

documentation of the number of in-district students meaningfully interested in attending 5 

the charter school that is sufficient for the district to determine the reasonableness 6 

of the projection, but that need not be verifiable for precise arithmetical accuracy; 7 

(D) the charter school's instructional operational calendar; 8 

(E) information regarding the district school site and/or general geographic area in 9 

which the charter school wishes to locate; and 10 

(F) information on the charter school's educational program, if any, that is relevant to 11 

assignment of facilities. 12 

(2) Projections of in-district ADA, in-district classroom ADA, and the number of in-13 

district students shall be broken down by grade level and by the school in the school 14 

district that the student would otherwise attend. 15 

(3) (A) Until subparagraph (B) becomes operative, Sschool districts may require the 16 

charter school to submit its facilities request containing the information specified in 17 

subdivisions (c)(1) and (2) on a form available from the California Department of 18 

Education CDE and developed in consultation with the Advisory Commission on Charter 19 

Schools (ACCS) or another form specified by the school district. School districts may 20 

also require the charter school either to distribute a reasonable number of copies of the 21 

written facilities request for review by other interested parties, such as parents and 22 

teachers, or to otherwise make the request available for review. 23 

(B) Beginning with the facilities to be used in 2008-092009-10, the charter school 24 

shall submit its facilities request containing at least the information specified in 25 

paragraphs (1) and (2) of subdivisions (c)(1) and (c)(2) on a form (with 26 

instructions)made available (and periodically revised) by the CDE following prepared for 27 

that purpose in consultation with the ACCS and the Office of Public School 28 

Construction, and entitled “Application for the Use of School District Facilities by a 29 

Charter School Pursuant to Education Code Section 47614,” (dated September 2007), 30 

which is incorporated by reference. The CDE shall post and maintain the form and the 31 
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instructions for completing the form on its publicly accessible Web site. A facilities 1 

request that is submitted on the form specified in this subparagraph is a complete 2 

request, provided that the form is filled out in accordance with the instructions 3 

and that at a minimum any attachments specified required in the instructions are 4 

concurrently submitted. 5 

(C) Unless the CDE posts the form described in subparagraph (B) by October 6 

1, 2007, subparagraph (A) shall continue to be operative for facilities to be used in 7 

2008-09. 8 

(d) The school district shall review the projections and provide the charter school a 9 

reasonable opportunity to respond to any concerns raised by the school district 10 

regarding the charter school’s projections of in-district and total ADA and in-district and 11 

total classroom ADA and, on or before December 1, express any objections in writing 12 

and state the projections the district considers reasonable. If the district does not 13 

express objections in writing and state its own projections by the deadline, the charter 14 

school’s projections are no longer subject to challenge, and the school district shall 15 

base its offer of facilities on those projections. 16 

(e) On or before January 2, the charter school shall respond to any objections 17 

expressed by the school district and to the district’s projections provided pursuant to 18 

subdivision (d). The charter school shall reaffirm or modify its previous projections as 19 

necessary to respond to the information received from the district pursuant to 20 

subdivision (d). If the charter school does not respond by the deadline, the district’s 21 

projections provided pursuant to subdivision (d) are no longer subject to challenge, and 22 

the school district shall base its offer of facilities on those projections. 23 

(f) On or before February 1, The the school district shall prepare in writing a 24 

preliminary proposal regarding the space to be allocated to the charter school and/or to 25 

which the charter school is to be provided access. At a minimum, the preliminary 26 

proposal shall include (1) the projections of in-district classroom ADA on which the 27 

proposal is based, (2) the specific location or locations of the space, (3) all conditions 28 

pertaining to the space, including a draft of any proposed agreement pertaining to 29 

the charter school’s use of the space, and (4) the associated projected pro rata share 30 

amount and a description of the methodology used to determine that amount provide 31 
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the charter school a reasonable opportunity to review and comment on the proposal. 1 

The district shall also provide the charter school a list and description of the 2 

comparison group schools used in developing its preliminary proposal, and a 3 

description of the differences between the preliminary proposal and the charter 4 

school’s facilities request as submitted pursuant to subdivision (b)offer. 5 

(g) On or before March 1, the charter school shall respond in writing to the school 6 

district’s preliminary proposal made pursuant to subdivision (f), expressing any 7 

concerns, addressing differences between the preliminary proposal and the 8 

charter school’s facilities request as submitted pursuant to subdivision (b), and/or 9 

making counter proposals. 10 

(h) On or before April 1, having reviewed any concerns and/or counter proposals 11 

made by the charter school pursuant to subdivision (g), the school district shall submit 12 

in writing a final notification of the space offered to the charter school. The notification 13 

shall include a response in writing to the charter school’s concerns and/or counter 14 

proposals (if any). The notification shall  15 

(e) The school district must provide a final notification of the space offered to the 16 

charter school by April 1 preceding the fiscal year for which facilities are requested. The 17 

school district notification must specifically identify: 18 

(1) the teaching station, specialized classroom space, and non-teaching station 19 

space offered for the exclusive use of the charter school and the teaching station, 20 

specialized classroom space, and non-teaching station space to which the charter is to 21 

be provided access on a shared basis with district-operated programs; 22 

(2) for shared space, the arrangements for sharing; 23 

(3) the in-district classroom ADA assumptions for the charter school upon which the 24 

allocation is based and, if the assumptions are different than those submitted by the 25 

charter school pursuant to subdivision (e), a written explanation of the reasons for the 26 

differences; 27 

(4) the specific location or locations of the space; 28 

(5) all conditions pertaining to the space; 29 

(4)(6) the pro rata share amount; and 30 

(5)(7) the payment schedule for the pro rata share amount, which shall take into 31 
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account the timing of revenues from the state and from local property taxes. 1 

(f)(i)The charter school must notify the school district in writing whether or not it 2 

intends to occupy the offered space. This notification must occur by May 1 or 30 days 3 

after the school district notification pursuant to subdivision (h), whichever is later. The 4 

charter school's notification can be withdrawn or modified before this deadline. After the 5 

deadline, if the charter school has notified the school district that it intends to occupy the 6 

offered space, the charter school is committed to paying the pro rata share amount as 7 

identified. If the charter school does not notify the school district by this deadline that it 8 

intends to occupy the offered space, then the space shall remain available for school 9 

district programs and the charter school shall not be entitled to use facilities of the 10 

school district in the following fiscal year. 11 

(g)(j) The space allocated to the charter school by the school district (or to which the 12 

school district provides the charter school access) must be furnished, equipped and 13 

available for occupancy by the charter school for a period of at least seven ten working 14 

days prior to the first day of instruction of the charter school. For good cause, the period 15 

is subject to reduction by the school district, but to no fewer than seven working days. 16 

(h)(k) The school district and the charter school shall negotiate an agreement 17 

regarding use of and payment for the space. The agreement shall contain at a 18 

minimum, the information included in the notification provided by the school district to 19 

the charter school pursuant to subdivision (e)(h). In addition, if required by the school 20 

district, the agreement shall provide that the charter school shall: 21 

(1) Maintain The charter school shall maintain general liability insurance naming the 22 

school district as an additional insured to indemnify the school district for damage and 23 

losses for which the charter school is liable. The school district shall maintain first party 24 

property insurance for the facilities allocated to the charter school. ; and/or  25 

(2) Comply The charter school shall comply with school district policies regarding the 26 

operations and maintenance of the school facility and furnishings and equipment. 27 

(3) A reciprocal hold-harmless/indemnification provision shall be established 28 

between the school district and the charter school. 29 

(4) The school district shall be responsible for any modifications necessary to 30 

maintain the facility in accordance with Education Code section 47610(d). 31 
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(i)(l) The charter school must report actual ADA to the school district every time that 1 

the charter school reports ADA for apportionment purposes. The reports must include 2 

in-district and total ADA and in-district and total classroom ADA. The charter school 3 

must maintain records documenting the data contained in the reports. These records 4 

shall be available on request by the school district. 5 

(j) The charter school and the school district may negotiate separate agreements 6 

and/or reimbursement arrangements for specific services not considered part of 7 

facilities costs as defined in Section 11969.7. Such services may include, but are not 8 

limited to, the use of additional space and operations, maintenance, and security 9 

services. 10 

(k) Notwithstanding any of the other provisions of this section, a charter school and 11 

the school district may mutually establish different timelines and procedures than 12 

provided in this section. A school district may establish timelines as much as two 13 

months earlier than provided in this section provided that (1) it notify charter schools of 14 

the changes, (2) it does not change the dates for submission of facility requests, and (3) 15 

charter schools have the same amount of time to respond to the school district's offer of 16 

space. 17 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 18 

Sections 47605, 47605.5, 47605.6, 47605.8, 47610, and 47614, Education Code. 19 

 20 

§ 11969.10. Procedures and Timelines for Dispute Resolution Regarding Facilities 21 

for Charter SchoolsMediation of Disputes. 22 

(a) A charter school has standing to initiate the dispute resolution process 23 

established in this section only if one of the following conditions applies. 24 

(1) The charter school believes it filed a facilities request in accordance with 25 

Education Code section 47614 and this article, but that the school district did not 26 

meet its obligations by the deadlines specified in subdivisions (d), (e), or (f) of 27 

section 11969.9. Initiation of the dispute resolution process for this purpose must 28 

occur not later than ten working days following the deadline alleged to have been 29 

missed. 30 

(2) The charter school believes the facilities offer it was provided pursuant to 31 
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subdivision (h) of section 11969.9 does not comply with Education Code section 1 

47614 or this article. Initiation of the dispute resolution process for this purpose 2 

must occur not later than April 15. 3 

(3) The charter school believes the school district otherwise failed to comply 4 

with Education Code section 47614 or this article. 5 

(b) A school district has standing to initiate the dispute resolution process 6 

established in this section only if the school district believes the charter school 7 

has failed to comply with Education Code section 47614 or this article. 8 

(c) If a school district is also the authorizing entity of a charter school, 9 

disputes between the school district and the charter school regarding an alleged 10 

violation, misinterpretation, misapplication, or failure to comply with Education 11 

Code section 47614 or this article shall be resolved using the dispute resolution 12 

process identified in the school’s charter. If either party does not want to resolve 13 

the dispute in the manner identified in the school’s charter, or if the school 14 

district is not the charter school’s authorizing entity, then the following steps 15 

apply to resolve the dispute: 16 

(1) The first step in the dispute resolution process is: 17 

(A) If the charter school initiates the dispute resolution process, it shall bring 18 

the dispute before the school district’s governing board, and the district 19 

governing board shall respond within 30 days or at the conclusion of the 20 

governing board’s next regularly scheduled meeting at which the matter can be 21 

appropriately noticed for action, whichever is earlier.  22 

(B) If the school district initiates the dispute resolution process, it shall bring 23 

the dispute before the charter school’s governing authority as identified in the 24 

charter, and the school’s governing authority shall respond within 30 days or at 25 

the conclusion of the governing authority’s next regularly scheduled meeting at 26 

which the matter can be appropriately noticed for action, whichever is earlier.  27 

(C) If a school district governing board or charter school governing authority 28 

response pursuant to paragraph (1) of subdivision (c)(1) does not resolve the 29 

dispute, or if a response is not received within 30 days, the party initiating the 30 

dispute resolution process shall notify the other party (responding party) in 31 
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writing that it intends to proceed with the second step of the dispute resolution 1 

process. 2 

(2) The second step in the dispute resolution process If a dispute arises 3 

between a school district and a charter school concerning the provisions of 4 

Education Code section 47614 or this article, nothing in this article shall preclude the 5 

dispute is being subject to mediation in accordance with the procedures set forth in 6 

this section, but it is applicable only if agreeable to both parties. If mediation is not 7 

agreeable to both parties, the third step in the dispute resolution process applies. 8 

Mediation consists of the following: 9 

(A)(a) The initiating party shall select a mediator, subject to the agreement of the 10 

responding party. If, though agreeing to mediation, the parties are unable to agree upon 11 

a mediator, the CDE shall be requested by the initiating party to appoint a mediator 12 

within seven days to assist the parties in resolving the dispute. The mediator shall meet 13 

with the parties as quickly as possible. 14 

(B)(b) Within seven days of the selection or appointment of the mediator, the party 15 

initiating the dispute resolution process shall prepare and send to both the responding 16 

party and the mediator a notice of dispute that shall include the following information: 17 

(i)(1) The name, address, and phone numbers of designated representatives of the 18 

parties; 19 

(ii)(2) A statement of the facts of the dispute, including information regarding the 20 

parties’ attempts to resolve the dispute; 21 

(iii)(3) The specific sections of the statute or regulations that are in dispute; and 22 

(iv)(4) The specific resolution sought by the initiating party. 23 

(C)(c) Within seven days of receiving the information specified in subparagraph (B) 24 

of paragraph (2) of subdivision (b)(c)(2)(B), the responding party shall file a written 25 

response. 26 

(D)(i)(d)(1) The mediation procedure shall be entirely informal in nature. However, 27 

copies of exhibits upon which either party bases its case shall be shared with the other 28 

party. The relevant facts should shall be elicited in a narrative fashion to the extent 29 

possible, rather than through examination and cross-examination of witnesses. The 30 

rules of evidence will not apply and no record of the proceedings will be made. 31 
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(ii)(2) If an agreement is reached, the agreement shall be reduced to writing and 1 

shall be signed by the school district and the charter school. The agreement shall not 2 

set a precedent for any other case. 3 

(iii)(3) If the school district and the charter school fail to meet within the specified 4 

time line, have not reached an agreement within 15 days from the first meeting held by 5 

the mediator, or if the mediator declares the parties at impasse, the mediation is 6 

terminated, and the parties proceed to the third step in the dispute resolution 7 

process. 8 

(E)(e) The costs of the mediation are shall be divided equally by the two parties and 9 

paid promptly. 10 

(3) The third and final step in the dispute resolution process is immediate 11 

resolution. Immediate resolution consists of the following: 12 

(A) The party initiating the dispute resolution process shall request the CDE to 13 

immediately resolve the dispute. CDE, at its discretion, shall take either of the 14 

following actions, balancing in that decision its determination of the method that 15 

will be less expensive and more expeditious: 16 

(i) Submit the matter to the Office of Administrative Hearings (OAH) for 17 

consideration and resolution by an administrative law judge. 18 

(ii) Prepare within five working days a list of five charter school facility 19 

arbitrators. Beginning with the responding party, the parties shall alternatively 20 

strike names from the list until only one name remains. Striking names from the 21 

list shall occur within five days of the receipt of the list by the responding party. 22 

The initiating party shall contact the CDE regarding the selection of the arbitrator. 23 

Arbitration shall be scheduled and conducted as quickly as possible following 24 

the selection of the arbitrator. 25 

(B) Prior to the administrative hearing or the arbitration, the parties shall meet 26 

to attempt to frame the issue or issues to be submitted to the administrative law 27 

judge or arbitrator, share all evidence, determine whether a court reporter is 28 

necessary, and attempt to settle the dispute, if possible. 29 

(C) The administrative law judge or arbitrator shall hold an administrative 30 

hearing or arbitration concerning the dispute and render a decision. Both parties 31 
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shall comply with the decision. The administrative law judge or arbitrator is 1 

empowered to include the award of any remedies he or she determines to be 2 

reasonable, proper, and in compliance with Education Code section 47614 and 3 

this article. 4 

(D) Unless otherwise specified by the administrative law judge or arbitrator, all 5 

costs of the administrative hearing or arbitration, including, but not limited to, the 6 

fees of the OAH or the arbitrator’s fees, per diem, travel, and subsistence 7 

expenses, and the cost, if any, of a hearing room and transcription of the hearing, 8 

shall be divided equally by the school district and the charter school and paid 9 

promptly. 10 

(E) Only after the administrative procedures established in this section have 11 

been exhausted may judicial review be sought regarding a dispute related to an 12 

alleged violation, misinterpretation, misapplication, or failure to comply with 13 

Education Code section 47614 or this article. 14 

(F) If judicial review is sought of a decision rendered pursuant to subdivision 15 

(c)(3)(C), it shall be incumbent upon the party pursuing judicial review to 16 

establish conclusively that the decision does not comply with a provision of 17 

Education Code section 47614 or of this article.  18 

NOTE: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 19 

Section 47614, Education Code. 20 

 21 

§ 11969.11 Operative Date of Changes. 22 

 The changes to this article made during 2007-08 shall become operative with the 23 

requests submitted by charter schools during 2008-09 for the use of facilities in 2009-24 

10. 25 

Note: Authority cited: Sections 33031 and 47614(b), Education Code. Reference: 26 

Section 47614, Education Code. 27 

 28 

 29 

 30 

09-12-07 [California Department of Education] 31 
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Instructions 

As used herein, the following terms have the meanings indicated: 

• “ADA” means students in average daily attendance, as referenced in Education Code 
Sections 47633-47635. 

• “CBEDS” means the California Basic Educational Data System, as referenced in 
Education Code Sections 10600-10610. 

• “P-2” means second principal apportionment, as referenced in Education Code Sections 
47633-47635. 

• “Substantial” in relation to an increase or decrease in ADA means an increase or 
decrease large enough to affect the amount of space the charter school is entitled to 
use. 

As used herein, references to years are as follows: 
• “Prior year” means the fiscal year prior to the year in which a facilities request is due to 

the district. For example, for a facilities request that is due November 1, 2008, the prior 
year would be 2007-08. 

• “Current year” means the fiscal year in which a facilities request is due. In the example 
above, the current year would be 2008-09. 

• “Request year” means the fiscal year for which facilities are being requested. In the 
example above, the request year would be 2009-10. 

Part A. Reasonable Projections of ADA 
Part A is composed of five tables:  

• Table 1 reflects total P-2 ADA (all students).  

• Table 2 reflects total P-2 ADA generated by in-district students.  

• Table 3 reflects total P-2 ADA generated by all students served in the classroom.  

• Table 4 reflects P-2 ADA generated by in-district students served in the classroom. 

• Table 5 reflects request-year P-2 in-district ADA and classroom ADA, and request-year students 
distributed by district school that the students would otherwise attend. 

For each of Tables 1 through 4: 

• Column B: If the school operated in the prior year, enter actual prior-year P-2 ADA. If the school 
did not operate in the prior year, enter zero in this column. 
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• Column C: Enter any projected change for the current year. Entries should be positive (+) or 
negative (-). If the current year is the school’s first year of operation, enter the current-year 
projected ADA. If the school is not operating in the current year, enter zero in this column. 

• Column D: Enter any projected change for the request year. Again, entries should be positive 
(+) or negative (-). If the request year will be the school’s first year of operation, enter the 
projection for that initial year. 

• Column E: Enter the sum of Columns B, C, and D across each row. 

For Table 5: 

• Column A: List the names of the district schools that the charter school’s request-year students 
would otherwise attend. 

• Column B: Distribute the charter school’s projected request-year P-2 in-district ADA among the 
school sites listed in Column A. The total of this column equals the total from Table 2, Column 
E. 

• Column C: Distribute the charter school’s projected request-year P-2 in-district classroom ADA 
among the school sites listed in Column A. The total of this column equals the total from Table 
4, Column E. 

• Column D: Distribute the charter school’s projected request-year in-district students among the 
school sites listed in Column A. The total of this column equals the total from Table 2, Column 
E, converted from ADA to student count. 

Part B. Methodology for ADA Projections 

In this part, the school indicates the methodology for its in-district classroom ADA projections.  
• Check Box 1 if the school operated in the prior year – Part A, Table 4, Column B – and 

anticipates serving approximately the same in-district classroom ADA in the request year. No 
explanation is needed. Move forward to Part C. 

• Check Box 2 if the school operated in the prior year but projects a substantial increase or 
decrease in in-district classroom ADA in the request year – Part A, Table 4, Column E – and: 

o Check Box 2a if the school projects a substantial increase or decrease in in-district 
classroom ADA between the prior year and the current year – Part A, Table 4, Column C – 
then indicate whether the increase or decrease is within five percentage points of the 
percentage increase or decrease between prior-year and current-year CBEDS enrollment 
counts, or whether the substantial increase is due to the addition of the next higher grade 
level and is equal to or less than the ADA of the highest grade level served in the prior year. 
If neither explanation applies, then explain the projection methodology and why it is 
reasonable.  

o Check Box 2b if the school projects a substantial increase or decrease in in-district class-
room ADA between the current year and the request year – Part A, Table 4, Column D – 
then indicate whether the substantial increase is due to the addition of the next higher grade 
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level and is equal to or less than the projected ADA of the highest grade level being served 
in the current year, or whether the substantial increase is based upon expressions of 
meaningful interest by parents (guardians). If neither explanation applies, or if the school 
projects a substantial decrease in ADA, then explain the projection methodology and why it 
is reasonable.  

• Check Boxes 3 and 3a if the school began operations in the current year – Part A, Table 4, 
Column C – then indicate whether the current-year ADA projection reflects the current-year 
CBEDS enrollment count adjusted to convert the number to an ADA basis. If that explanation 
does not apply, then describe the projection methodology and why it is reasonable. Then: 

o Check Box 3b if the school projects no substantial increase or decrease in in-district 
classroom ADA between the current year and the request year – Part A, Table 4, Column D 
has zeros. No explanation is needed. 

o Check Box 3c if the school projects a substantial increase or decrease in in-district class-
room ADA between the current year and the request year – Part A, Table 4, Column D – 
then indicate whether the substantial increase is due to the addition of the next higher grade 
level and is equal to or less than the projected ADA of the highest grade level served in the 
current year, or whether the substantial increase is based upon expressions of meaningful 
interest by parents (guardians). If neither explanation applies, or if the school projects a 
substantial decrease in ADA, then explain the projection methodology and why it is 
reasonable.  

• Check Box 4 if the school will initially open in the request year – Part A, Table 4, Column D – 
then indicate whether the projection is based upon expressions of meaningful interest by 
parents (guardians). If not, then explain the projection methodology and why it is reasonable.  

Part C. New Students in the Current Year and/or Meaningfully Interested Students in the 
Request Year 

Part C relates to documentation of the reasonableness of the projections enumerated in Part A and 
explained in Part B. 

• Check Box 1 if the school operated in the prior year and anticipates serving approximately the 
same in-district classroom ADA in the request year. Nothing further is needed. 

• Check Box 2 if the school operated in the prior year but projects a substantial increase or 
decrease in in-district classroom ADA in the request year, then either provide a list of parents 
(guardians) expressing meaningful interest in enrollment, or indicate that the explanation 
provided in Part B, Section 2, is sufficient to establish why the projections are reasonable. 

• Check Box 3 if the school began operations in the current year, then either provide a list of 
parents (guardians) expressing meaningful interest in enrollment, or indicate that the 
explanation provided in Part B, Section 3, is sufficient to establish why the projections are 
reasonable. 

• Check Box 4 if the school will initially open in the request year, then either provide a list of 
parents (guardians) expressing meaningful interest in enrollment, or indicate that the 
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explanation provided in Part B, Section 4, is sufficient to establish why the projections are 
reasonable. 

Part D. School Calendar for the Request Year 
Using the request-year calendar provided, please identify in each column, the specific dates (if any) 
during each month that will be Instructional Days (students on campus), Staff Preparation or 
Development Days (faculty on campus, but no students), and Administrative Days (only 
administrative staff on campus). Then, total the dates for each category in the spaces provided. Finally, 
in the far right column, total the number of days the facility will be in use each month and sum the 
monthly totals in the bottom row. This information will provide the district a complete picture of the 
charter school’s anticipated use and assist the district in identifying when major maintenance activities 
may be scheduled.  

NOTE: Pursuant to California Code of Regulations, Title 5, Section 11969.9(j), the school district is 
required to make the space allocated to the charter school available for occupancy for a period of at 
least ten working days prior to the first day of instruction, and, for good cause, the period is subject to 
reduction by the school district to no fewer than seven working days. 

Part E. Location of Charter School 

• Check Box 1 if the school is a conversion charter school, then:  

o Check Box 1a if the school’s request is to stay in (or to initially occupy) the full school site.  

o Check Box 1b if the school’s request is to stay in (or to initially occupy) only a portion of the 
school site, and describe the portion of the school site the school requests to occupy. 

o Check Box 1c if the school’s request is to relocate to a different site, and describe the district 
school site the school requests to occupy in whole or in part.  

• Check Box 2 if the school is not a conversion charter school, and is operating in a school district 
facility in the current year, then:  

o Check Box 2a if the school’s request is to stay put with no change.  

o Check Box 2b if the school’s request is to stay put, but if the school also requests to change 
its space allocation within the existing facility, and describe the desired change.  

o Check Box 2c if the school’s request is to relocate to a different district facility, and describe 
the requested location.  

• Check Box 3 if the school is not a conversion charter school, and if it is either not operating in 
the current year, or is operating in the current year but is not allocated space in a district facility, 
and describe the requested facility and space allocation. 

Part F. Educational Program Information 
Part F need only be completed if the charter school is requesting a space allocation for the first time, or 
requesting a different space allocation.  
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• Check Box 1 if the facilities needs of the school’s educational program are substantially the 
same as the facilities provided to district-run schools serving the same grade levels.  

• Check Box 2 if the school is submitting information regarding its educational program that is 
relevant to the assignment of facilities. 
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Part A. Reasonable Projections of ADA 
 
Table 1: Total P-2 ADA 

A B C D E 

Grade 
Level 

Actual Total 
Prior Year 

Projected Change 
Prior to Current Year 

Projected Change 
Current to Request Year 

Projected Total 
Request Year 

(B+C+D) 
K     
1     
2     
3     
4     
5     
6     
7     
8     

Ungraded K-8     
9     

10     
11     
12     

Ungraded 9-12     
Total     

 
 
Table 2: Total P-2 In-District ADA 

A B C D E 

Grade 
Level 

Actual Total 
Prior Year 

Projected Change 
Prior to Current Year 

Projected Change 
Current to Request Year 

Projected Total 
Request Year 

(B+C+D) 
K     
1     
2     
3     
4     
5     
6     
7     
8     

Ungraded K-8     
9     

10     
11     
12     

Ungraded 9-12     
Total     
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Table 3: Total P-2 Classroom ADA 
A B C D E 

Grade 
Level 

Actual Total 
Prior Year 

Projected Change 
Prior to Current Year 

Projected Change 
Current to Request Year 

Projected Total 
Request Year 

(B+C+D) 
K     
1     
2     
3     
4     
5     
6     
7     
8     

Ungraded K-8     
9     

10     
11     
12     

Ungraded 9-12     
Total     

 
 
Table 4: Total P-2 In-District Classroom ADA 

A B C D E 

Grade 
Level 

Actual Total 
Prior Year 

Projected Change 
Prior to Current Year 

Projected Change 
Current to Request Year 

Projected Total 
Request Year 

(B+C+D) 
K     
1     
2     
3     
4     
5     
6     
7     
8     

Ungraded K-8     
9     

10     
11     
12     

Ungraded 9-12     
Total     
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Table 5: Projected Request-Year P-2 In-District ADA, P-2 In-District Classroom ADA, and In-
District Students Distributed by District School that the Students would Otherwise 
Attend 

A B C D 

Name of District School P-2 In-District ADA P-2 In-District Classroom ADA In-District Students 

    

    

    

    

Add rows as necessary.    

Total    

 
Equals total from Table 2, 
Column E 

Equals total from Table 4, 
Column E 

Equals total from Table 2, 
Column E, converted from 
ADA to student count 
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Part B. Methodology for ADA Projections 

 1. The school operated in the prior year and anticipates serving approximately the same in-
district classroom ADA in the request year. No explanation needed. 

 2. The school operated in the prior year but projects a substantial increase or decrease in in-
district classroom ADA in the request year. Please check and complete below as applicable: 

 2a. The school projects a substantial  increase or  decrease in in-district classroom ADA 
between the prior year and the current year.  The substantial increase or decrease in ADA 
(expressed as a percentage) is within five percentage points of the percentage increase or 
decrease between prior-year and current-year CBEDS enrollment counts.  The substantial 
increase is due to the addition of the next higher grade level and is equal to or less than the 
ADA of the highest grade level served in the prior year. If neither of the explanations above 
applies, then: 

Please explain the projection methodology and why it is reasonable. 

 

 2b. The school projects a substantial  increase or  decrease in in-district classroom ADA 
between the current year and the request year.  The substantial increase is due to the 
addition of the next higher grade level and is equal to or less than the projected ADA of the 
highest grade level being served in the current year.  The substantial increase is based 
upon the expressions of meaningful interest by parents (guardians) as listed in Part C. If 
neither of the explanations above applies, or if the school projects a substantial decrease in 
ADA, then: 

Please explain the projection methodology and why it is reasonable. 

 

 3. The school began operations in the current year. Please check and complete below as 
applicable: 

 3a. The school’s current-year in-district classroom ADA projection methodology is reasonable 
because  it reflects the current-year CBEDS enrollment count adjusted to convert the 
number to an ADA basis. If the explanation above does not apply, then: 

Please explain the projection methodology and why it is reasonable. 

 

 3b. The school projects no substantial increase or decrease in in-district classroom ADA 
between the current year and the request year.  
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 3c. The school projects a substantial  increase or  decrease in in-district classroom ADA 
between the current year and the request year.  The substantial increase is due to the 
addition of the next higher grade level and is equal to or less than the projected ADA of the 
highest grade level served in the current year.  The substantial increase is based upon the 
expressions of meaningful interest by parents (guardians) as listed in Part C. If neither of the 
explanations above applies, or if the school projects a substantial decrease in ADA, then: 

Please explain the projection methodology and why it is reasonable. 

 

 4. The school will initially open in the request year. The school’s request-year in-district 
classroom ADA projection methodology is reasonable because  the projection is based upon 
the expressions of meaningful interest by parents (guardians) as listed in Part C. If this 
explanation does not apply, then:  

Please explain the projection methodology and why it is reasonable. 

 



Application for the Use of School District Facilities by a Charter 
School Pursuant to Education Code Section 47614 

sdob-csd-sep07item10 
Attachment 2 

Page 11 of 15 

By 
Name of Charter School 

 

To 
Name of School District 

 

 

This form is incorporated by reference in California Code of Regulations, Title 5, Section 
11969.9(c). (September 2007) 

3/2/2012 2:26 PM 
 

 

Part C. Students Meaningfully Interested in Enrollment in the Request Year 
 

 1. The school operated in the prior year and anticipates serving approximately the same in-
district classroom ADA in the request year. Nothing further is needed. 

 2. The school operated in the prior year but projects a substantial increase or decrease in in-
district classroom ADA in the request year. Check all that apply. 

 Parents (guardians) expressing meaningful interest in enrollment in the request year are listed 
below. 

 The information provided in Part B, Section 2, is sufficient to establish why the projections are 
reasonable.  

 3. The school began operations in the current year. Check all that apply. 

 Parents (guardians) expressing meaningful interest in enrollment in the request year are listed 
below. 

 The information provided in Part B, Section 3, is sufficient to establish why the projections are 
reasonable.  

 4. The school will initially open in the request year. Check all that apply. 

 Parents (guardians) expressing meaningful interest in enrollment in the request year are listed 
below. 

 The information provided in Part B, Section 4, is sufficient to establish why the projections are 
reasonable.  

Parents (Guardians) of In-District Students Meaningfully Interested in Enrollment in the 
Request Year 
 

Parent or Guardian Name Residence Address Number of 
Children 

Grade 
Level(s) 

    
    
    
    
    
    
    
Add rows as necessary.    
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Part D. School Calendar for the Request Year1 

Month Instructional Days Staff Preparation or 
Development Days Administrative Days Total 

July 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

August 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

September 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

October 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

November 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

December 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

January 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

February 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

March 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

April 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

May 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

June 
Dates 
 

Total 
 

Dates 
 

Total 
 

Dates 
 

Total 
  

Total 
 

 
 

 
 

  

 
• Instructional Days: Students on campus. 

• Staff Preparation or Development Days: Faculty on campus, but no students. 

• Administrative Days: Administrative (including custodial) staff on campus.

                                            
1 In lieu of completing this part (or in addition to completing it), a charter school may append the request-year 

calendar in month-by-month format. The appended materials should provide the district a count of total 
instructional days, staff preparation or development days, and administrative days. As necessary to 
accommodate unanticipated circumstances, the calendar may be changed by the charter school before and/or 
during the request year. The district should be notified of any changes. 
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Part E. Location of Charter School 
 

 1. The school is a conversion charter school that is operating in the current year, or that will 
open in the request year. Check and/or complete as applicable: 

 1a. Full site. In the request year, the school’s request is to stay in (or to initially occupy) the 
current facility (i.e., the facility that was the subject of the conversion), utilizing the full school 
site. 

 1b. Portion of site. In the request year, the school’s request is to stay in (or to initially occupy) 
the current facility (i.e., the facility that was the subject of the conversion), but to utilize only a 
portion of the school site. 

Please describe the portion of the school site that the school wishes to utilize. 
 

 1c. Different site. In the request year, the school’s request is to relocate to a site that is different 
from the facility that was the subject of the conversion. 

Please describe the desired school site or general geographic area and, if a specific site, whether the full site or a portion of the site is 
requested. 
 

 
 2. The school is not a conversion charter school, and it is operating in a school district 

facility in the current year. Check and/or complete as applicable: 

 2a. Stay put, no change. The school is currently allocated space in a district facility and the 
school’s request is to stay in the facility in the request year with no change in the space 
allocation and/or the conditions related to the space it is allocated. 

 2b. Stay put, but change space allocation or conditions. The school is currently allocated 
space in a district facility and the school’s request is to stay in the facility in the request year, 
but the school also requests a different allocation of space and/or the conditions related to 
the space it is allocated. 

Please describe the different allocation of space and/or the different conditions related to allocated space requested. 

 

 2c. Relocate. The school is currently allocated space in a district facility, but requests an 
allocation of space in a different facility in the request year. 

Please indicate the district school site or general geographic area in which an allocation of space is requested. 

 

 
 3. The school is not a conversion charter school, and it is either not operating in the current 

year, or is operating in the current year but is not allocated space in a district facility. 
Please indicate the district school site or general geographic area in which an allocation of space is requested. 
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Part F. Educational Program Information 
 
If the school is requesting a space allocation for the first time, or requesting a different space allocation 
and/or different conditions relating the space it is allocated, please check and/or complete as 
applicable. 
 

 1. The facilities needs of the school’s educational program are substantially the same as the 
facilities provided to district-run schools serving the same grade levels. No information regarding 
the educational program is relevant to the assignment of facilities. 

 
 2. The school submits the following information regarding its educational program that is relevant to 

the assignment of facilities. The information is pertinent to the conduct the school’s educational 
program consistent with its charter2: 

Please describe the educational program information relevant to the assignment of facilities. 

 

                                            
2 The relevant charter provision(s) should be quoted or appended. 
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Summary Page 
 

Contact Person 
 

Phone Number 
 

Alternate Phone Number 
 

Street Address 
 

City, State, Zip Code 
 

E-mail Address 
 

Name and Title of Authorized Representative 
 

Signature Date 
 

From Part A, Table 4, Column E: 

The projected total of request-year in-district classroom ADA ........................................................   
The grade levels to be served in the request year ..........................................................................   

From Part B, briefly summarize the basis for the ADA projection and why it is reasonable. 
Summary 

 

From Part C, briefly summarize the type of documentation provided in support of the ADA 
projection. 
Summary 

 

From Part D, indicate: 

Total Instructional Days (students on campus) ...............................................................................   
Total Staff Preparation or Development Days (faculty on campus, but no students) .....................   
Total Administrative Days (administrative staff only on campus) ....................................................   

From Part E, indicate: 
The school is a  conversion  non-conversion charter. Briefly summarize the desired facility or 
general geographic location and space allocation. 
Summary 

 

From Part F, briefly summarize (if applicable) information regarding the charter school’s 
educational program that is relevant to the assignment of facilities.  
Summary 
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FINAL STATEMENT OF REASONS 
Facilities for Charter Schools (Proposition 39) 

 
UPDATE OF INITIAL STATEMENT OF REASONS 
 
This document incorporates by reference the Initial Statement of Reasons. As noted 
here, certain changes have been incorporated in the regulations subsequent to the 
preparation of the Initial Statement of Reasons, including, but not limited to, changes 
that respond to public comments received. 
 
The proposed regulations were developed by the California Department of Education 
(CDE) and recommended to the State Board of Education (SBE) based upon 
contributions received from a broadly based workgroup convened by the State 
Superintendent of Public Instruction. The workgroup included representatives of the 
Advisory Commission on Charter Schools, charter school organizations, county and 
district school administrators, school boards, certificated and classified employees, and 
parents. The workgroup was focused on revising the existing regulations pertaining to 
facilities to charter schools.  
 
Based upon information received during the 45-day public comment period (January 20, 
2007, through March 5, 2007) and further consideration by the CDE, a first set of 
amendments was prepared and approved for a 15-day public comment period (April 19, 
2007, through May 3, 2007). Subsequently, a second set of amendments was prepared 
and approved for a 15-day public comment period. Both sets of amendments included 
minor, technical changes, along with the following major changes (which have been 
consolidated for ease in review): 
 

• All sections. Amend the authority provision of all sections to incorporate 
Education Code Section 33031 under which the SBE is broadly empowered to 
adopt regulations that are not inconsistent with the laws of the state. This 
responds to public comments stating that the SBE lacks authority to adopt the 
proposed regulations. 

• Section 11969.1(b) (Purpose and Stipulation). Amend to include an example that 
illustrates the types of alternatives to specific compliance with the regulations that 
could be explored by charter schools and school districts.  

• Section 11969.2(d) (Definition of Contiguous). Amend to specify that if a school 
district’s preliminary proposal or final notification (i.e., facilities offer) does not 
accommodate a charter school at a single site, the district’s governing board 
must first make an appropriate finding and adopt a supporting statement of 
reasons. This addition ensures that the district’s compliance with the Ridgecrest 
decision is publicized.  
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• Section 11969.2(e) (Furnished and Equipped). Amend to incorporate a definition 
of equipment reflecting the definition appearing on page 330-48 of the 2007 
edition of the California School Accounting Manual (CSAM). The definition is 
used for consistency with accounting procedures generally used and understood 
by LEAs. 

• Sections 11969.2(f)-(h) and 11969.7. (Charges for Facilities Costs). Amend to 
include in the definitions section of these regulations, the definitions of those 
general fiscal terms that are used in Procedures 105, 305, and 325 of the 2007 
edition of the California School Accounting Manual (CSAM). Those definitions 
are used for consistency with accounting procedures generally used and 
understood by LEAs. Section 11969.7 has been amended to delete the 
incorporation of CSAM procedures by reference and to refer to the appropriate 
definition in sections 11969.2(f)-(h), as well as to clarify technically that the 
district’s facilities costs do not include the costs of any tangible items paid for by 
the charter school as adjusted for depreciation. 

• Section 11969.3(a) (Definition of Comparison Group). Amend to clarify that if the 
district’s grade level configuration is different from the charter school’s, the 
district is to provide the charter school an existing facility that is most consistent 
with the charter school’s grade level configuration, but that the school district is 
not obligated to modify an existing facility to accommodate the charter school’s 
grade level configuration. 

• Section 11969.3(b)(1) (Definition of Capacity). Amend to add a definition of 
“interim housing” that is excluded from the calculation of the ratio of teaching 
stations (classrooms) to average daily attendance (ADA). This change narrows 
the exclusion to interim housing for temporarily displaced students and 
emergency housing for schools vacated due to structural deficiencies or natural 
disasters. 

• Section 11969.3(c) (Condition). Amend to eliminate a redundant subparagraoh 
and to specifically reference the SBE waiver authority pursuant to Education 
Code sections 33050-53. 

• Section 11969.3(d)(2) (Additional Provisions Relating to a Charter School 
Established at an Existing Public School Site). Amend to harmonize the 
requirements of Education Code (EC) Section 47614 with the EC provisions 
related to these types of charter schools that bind the schools to a specific school 
site. Changes of attendance areas and relocations of these types of charter 
schools are allowed if waivers of the identified provisions are secured first. Also, 
if the attendance areas of this type of school is changed after the school has 
already submitted its facilities request (i.e., between November and June) to be 
effective the following fiscal year, the school is provided a one-year exemption 
from the requirement to reimburse the district for over-allocated space. Since any 
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reduction in ADA may have resulted from the attendance area change made by 
the school district.  

• Section 11969.8(a) (Reimbursement Rates for Over-Allocated Space). Amend to 
fix in time (2005-06) the statewide cost-avoidance amount established by EC 
Section 42263 (which was $1,425 per pupil) and adjust it annually by the cost-of-
living increase provided to charter school general-purpose entitlements pursuant 
to Education Code Section 47633. 

• Section 11969.9(c)(1) (Contents of the Written Facilities Request). Amend as 
follows: 

o Clarify that prior-year ADA, if any, will be the basis for facilities requests with 
adjustments for expected changes in enrollment; 

o Clarify that documentation of the number of in-district students meaningfully 
interested in attending the charter school is sufficient to determine the 
reasonableness of the projection though the documentation need not be 
verifiable for precise arithmetical accuracy; 

o Specify the charter school’s operational (instead of instructional) calendar, so 
as to provide the district a more complete picture of the school’s use of the 
facility during the year; and  

o Specify that the charter school provide information about a specific site of 
interest in addition to a general geographic area of interest, the former being 
a subset of the latter and providing the district more specific information with 
which to consider a facilities request. 

• Section 11969.9(c)(3)(B) and (c)(3)(C) (Form for Facilities Requests). Amend to 
clarify that a request submitted on the designated form is a complete request, 
provided the form is properly filled out and necessary attachments are submitted, 
and to specify that use of the form will begin with requests for facilities to be used 
in 2009-10. The form is incorporated by reference because the length of the form 
will make it burdensome and expensive to reproduce as part of the printed 
regulation and because the form will be readily available on the CDE Web site. 
Further, the initiation of a new and complicated form may require technical 
editorial changes that might otherwise require a regulatory change if included 
verbatim in the regulation text. The form has been provided as an attachment to 
the regulations, so that the public may review and comment on the form. 

• Section 11969.9(f) and (g) (Preliminary Proposal and Charter School Response 
to Preliminary Proposal). Amend to clarify that the preliminary proposal includes 
a draft of any proposed agreement pertaining to the charter school’s use of the 
space offered by the school district; to ensure that preliminary proposal ties back 
to the original facilities request, thereby forming the basis for dialogue and 
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negotiation prior to issuance of the final notification; and to ensure that the 
charter school addresses differences between the preliminary proposal and its 
original submission. 

• Section 11969.10 (Dispute Resolution). Delete the section, except for the 
provisions relating to mediation with the agreement of both parties with technical 
modifications. Upon further consideration, the State Board of Education concurs 
with the argument that the deleted provisions should be considered in a separate 
regulatory package. 

• Section 11969.11 (Operative Date of Changes). Add to specify that the changes 
made to the article during 2007-08 shall become operative with the requests 
submitted by charter schools for the use of facilities in 2009-10. 

 
Public comments received during the initial 45-day public comment period and the 
first 15-day public comment period are summarized and addressed below.  
 

SUMMARY AND RESPONSE TO COMMENTS RECEIVED DURING THE INITIAL 45-
DAY PUBLIC COMMENT PERIOD OF JANUARY 20, 2007 THROUGH MARCH 5, 
2007 
 
Joan Mellea Parent, Los Altos Hills, California 
Christine Kuglen Parent, San Diego, California 
Mary Galvin Director of Operations, Ventura Charter School 
Douglas B. Lloyd Board Member, Willow Creek Academy 
Christine Ferris Principal, Our Community School 
 
In separate messages, these five individuals described experiences associated with 
charter school facilities that explained their interest in the regulations. These 
descriptions did not directly comment on the proposed regulations. However, each 
individual then cited the following concerns and expressed support for amendments 
being proposed by the California Charter Schools Association (CCSA). 
 

• Streamline the Dispute Resolution Process. “The proposed process for 
Dispute Resolution in Section 11969.10 is too cumbersome and should be 
simplified.” 

 
Response. Upon further consideration, the SBE concurs with the argument that the 
dispute resolution provisions should be considered in a separate regulatory package, 
except for the provisions relating to mediation with the agreement of both parties.  
 

• Make documentation requirements for charter school facilities requests 
more explicit and allow charter schools to correct or amend their requests. 
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“The Procedures and Timelines in Section 11969.9 should provide explicit 
documentation requirements for an application and allow for a school to correct 
or amend the application if a district finds it incomplete.” 

 
Response. The proposed regulations already address this issue by creating a 
statewide form that all charter schools will use to make their facilities requests, and 
eliminating the existing authority for districts to establish their own forms. A complete 
application exists if the statewide form is properly filled out. Amendments to the 
proposed regulations ensure that this part of the regulatory package is clear and ensure 
that the school district and charter school are able to communicate with one another 
and negotiate on the basis of common understandings. 
 

• Clarify the reference to the classroom inventory in determining the amount 
of space charter schools are allowed to use in district facilities. “The 
reference to the use of the classroom inventory in Section 11969.3, “Conditions 
Reasonably Equivalent,” needs greater clarity to ensure all district facilities in use 
are counted.” 

 
Response. Upon further consideration, the CDE is proposing amendments that narrow 
the exclusion for interim housing under the current regulations. The amendments allow 
exclusion only of interim housing used to house pupils temporarily displaced as a result 
of the modernization of classroom facilities and classrooms used as emergency housing 
for schools vacated due to structural deficiencies or natural disasters. 
 

• Ensure that conversion charter schools can remain at their original sites. 
“The sections clarifying the application of Proposition 39 Conversion Schools 
should ensure that a conversion school can continue to operate on the original 
site.” 

 
Response. The proposed regulations already address this issue. The proposed 
regulations specify that charter schools created by conversion retain their conversion 
(original) sites upon annual request unless the charter is materially revised, an action 
which is initiated by the charter school. The requirement for an annual request 
(expression of desire) on the part of the charter school is required by statute. The 
regulations cannot supersede or be contrary to the statute.  
 

Caprice Young President and Chief Executive Officer, 
California Charter Schools Association 

 
Various “areas of support” were cited, the purpose of which was to endorse certain 
aspects of the proposed regulations. The CCSA also expressed support for regulatory 
changes that would be offered by others relating to charter schools created by 
conversion. The CCSA letter and attachment cited the following concerns regarding the 
proposed regulations. 
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• Make documentation requirements for charter school facilities requests 
more explicit. “…[W]e suggest that the revisions provide explicit supporting 
documentation requirements that clearly recognize the limitation of the availability 
of supporting documentation one year in advance of the allocation of a facility 
and enrollment of the pupils.” 

 
Response. The proposed regulations already address this issue by creating a 
statewide form that all charter schools will use to make their facilities requests, and by 
eliminating the existing authority for districts to establish their own forms. A complete 
application exists if the statewide form is properly filled out. Some amendments are 
being proposed to ensure that this part of the regulatory package is clear and to ensure 
that the school district and charter school are able to communicate with one another 
and negotiate on the basis of common understandings. 
 

• Prohibit charter schools from being required to submit to school districts 
the names, addresses, and phone numbers of current or prospective 
students. Add the following sentence to the regulations: “A charter school shall 
not be required to submit the names, addresses, or phone numbers of current 
students or prospective students in order to support a request for facilities.”  

Response. In the case of Environmental Charter High School v. Centinela Valley Union 
High School District, the Court of Appeal ruled that a request for facilities could be found 
to be incomplete if it did not include foundational documentation by which the district 
could review the reasonableness of ADA projections. The Court of Appeal also noted 
that “directory information” about pupils (e.g., names, addresses, and telephone 
numbers) can be released for certain purposes, notwithstanding the plaintiff’s assertion 
that such information is confidential. The sentence proposed by the CCSA would be 
inconsistent with the Court of Appeal decision.  

However, amendments to the proposed regulations do address this issue by narrowing 
the circumstances under which foundational documentation is to be provided. 
Submission to the district of the names and addresses of meaningfully interested 
students and parents would be limited to new charter schools (that have no historical 
information on enrollment and attendance) and continuing schools to the extent of 
anticipated increases in enrollment. Required information would be limited to names 
and addresses, consistent with the statement of legislative intent in EC Section 49073.5 
to “minimize” the release of telephone numbers “in the absence of express parental 
consent.” Names and addresses should be sufficient foundational information for school 
districts to determine the reasonableness of ADA projections. 
 

• Establish different documentation requirements for new schools and for 
continuing schools. “…The regulations should also establish different 
documentation requirements for a charter school that is continuing, and therefore 
has certified Average Daily Attendance for the CDE, as opposed to a new charter 
school with no enrollment history to support its projects.” 
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Response. The proposed regulations already address this issue through the 
establishment of the statewide form. Within the form, different requirements can be 
established for new versus continuing schools. Amendments to the proposed 
regulations provide still further clarity on this issue. 
 

• Require the school district to comment on the completeness of the whole 
of a charter school’s facilities request. “…[T]he proposed regulations allow for 
a charter school to address [the district’s] concerns about its [ADA] projections. 
However, [the proposal] does not require the district to comment on the 
completeness of other elements of the school’s application… [W]e request that 
[the proposed regulations] be further amended to allow a school a limited 
opportunity to cure and correct any alleged deficiencies if a district finds the 
application incomplete.” 

 
Response. The proposed regulations are designed to spread out the workload 
associated with reviewing charter schools’ requests for facilities and developing 
preliminary proposals. As noted in the Initial Statement of Reasons, “ADA projections 
are arguably the most essential single element in creating offers of facilities. Thus, 
focusing attention on the ADA projections separate from all other aspects of a facilities 
request is appropriate.” Expanding the initial review of ADA projections to a full-scale 
review of the charter school’s complete facilities request (within one month of the 
request’s submission) would be contrary to the design objective of spreading out the 
workload. Amendments to the proposed regulations address this issue in part by 
ensuring that, at the time a preliminary proposal is made by a district, the district 
describes differences between the preliminary proposal and the charter school’s 
facilities request. In this way, the charter school will be able to address the differences 
when responding to the district’s preliminary proposal. The district will have the charter 
school’s supplementary information, if any, available prior to the issuance of the final 
notification. 
 

• Eliminate “reasonable” as a modifier of “projections” in relationship to 
ADA projections. “We have also suggested deleting ‘reasonable’ to modify 
‘projections’ on the list of application requirements. While we agree the 
projections must be ‘reasonable,’ the regulations provide a process for the district 
to evaluate the reasonableness of the projections. Therefore, the district should 
not be allowed to reject an application as ‘incomplete’ if projections and 
methodology are provided but it simply disagrees with the methodology.” [Note: 
The attachment supplied by the CCSA with the actual text of proposed changes 
does not appear to incorporate the change described.] 

 
Response. The CCSA does not make a cogent argument. The statute specifies that 
ADA projections be “reasonable.” Moreover, the word “reasonable” is part of the existing 
regulation. Deleting the word “reasonable” would serve only to create potential 
confusion between the regulation and the statute. 
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• Modify the reference to the classroom inventory to ensure that all 

classrooms are counted in the calculation of available space. “…[T]he 
reference to [the classroom inventory] form must be modified to ensure that all 
district facilities that could be used as classrooms are counted for the purposes 
of the Proposition 39 assessment. While it may be considered largely technical, 
the suggested amendments…will provide the needed clarity on the use of the 
classroom inventory.” [Note: The actual text of the amendments proposed by the 
CCSA does not cover “all district facilities that could be used as classrooms.” 
Rather, the actual text continues to exclude “classrooms currently in use as 
interim housing portables.”] 

 
Response. Upon further consideration, the CDE is proposing amendments that narrow 
the exclusion for interim housing under the current regulations. The amendments allow 
exclusion only of interim housing used to house pupils temporarily displaced as a result 
of the modernization of classroom facilities and classrooms used as emergency housing 
for schools vacated due to structural deficiencies or natural disasters. 
 

• Require a charter school to be allocated space on a single school district 
site, unless there is no site physically large enough and irrespective of the 
charter school’s grade level configuration. “…[F]urther clarification is needed 
because some districts are not providing facilities to otherwise qualified charter 
schools unless they have ‘extra’ space, or if it would not cause any disruption to 
their current existing programs or services.” The CCSA proposes an amendment 
to specify that the charter school be accommodated on a single school district 
site unless “the district does not have a single site large enough to house the in-
district pupils of the charter school.” The CCSA also proposes the addition of two 
sentences stating, “Schools districts may be required, among other things, to 
modify programs, change attendance boundaries, or allocate surplus facilities to 
accommodate a charter school in accordance with Education Code Section 
47614 and this Article. The obligation to provide a contiguous school facility to a 
charter school shall not be impacted by the grade level configuration of the 
district school sites as compared to the charter school’s grade level 
configuration.” 

 
Response. The existing regulation already specifies that a charter school be provided 
space at a single site unless the school cannot be “accommodated” at a single site. To 
narrow the reasons that a charter school cannot be accommodated to physical size of 
facilities goes beyond statute and the Ridgecrest court decision, and may lead to 
unintended consequences, such as the relocation of a program to that serves special 
students populations (e.g., continuation or special day classes).  
 
The first of the CCSA-proposed additional sentences is confusing and unclear as a 
regulation, in that it combines permissive (“may”) and mandatory (“required”) 
construction. It is ambiguous as to what body or what circumstances would compel a 
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school district to “modify programs, change attendance boundaries, or allocate surplus 
facilities.” As to the issue of the charter school’s grade level configuration, this matter is 
already addressed in the proposed regulations, which add two new sentences on this 
topic stating, “If none of the district-operated schools has grade levels similar to the 
charter school, then the comparison group of schools shall be all of the district-operated 
schools that serve any of the grade levels served by the charter school. When a 
comparison group includes schools that do not serve similar grade levels, a contiguous 
facility within the meaning of subdivision (d) of section 11969.2 shall be a facility that is 
most consistent with the needs of students in the grade levels served at the charter 
school.” 
 

• Separate the proposed dispute resolution regulations from the rest of the 
regulatory package. “In the prior adoption of the Proposition 39 
regulations,…[t]he SBE took action to separate the dispute section from the rest 
of the regulations to avoid holing [sic] up the whole package as the dispute 
resolution issues were addressed. We encourage the SBE to do a similar 
separation in this process…” 

 
Response. Upon further consideration, the SBE concurs with the argument that the 
dispute resolution provisions should be considered in a separate regulatory package, 
except for the provisions relating to mediation with the agreement of both parties. 
 

• Streamline the proposed dispute resolution process and allow pursuit of 
litigation without first completing dispute resolution. “We suggest deleting 
references to steps that would require mutual agreement, and streamlining the 
process overall. Also,…many [charter schools] do not want to waive their right to 
judicial resolution.”  

 
Response. Upon further consideration, the SBE concurs with the argument that the 
dispute resolution provisions should be considered in a separate regulatory package, 
except for the provisions relating to mediation with the agreement of both parties. 
 
Jamie Maltz Palo Alto Resident 
 

• Allow at-capacity districts to refuse to provide facilities to charter schools. 
“The charter regulations must provide for the ability of at-capacity school 
districts…to be able to petition OUT of provision of facilities when provision of 
those facilities can be shown to create a material harmful financial impact for the 
remaining district students, or when it creates potential for material displacement 
of students from neighborhood schools.” 

 
Response. EC Section 47614 requires that a charter school be allowed to use school 
district facilities to the extent the charter school serves in-district students. Regulations 
cannot be used to create an exception from the statute, only to implement the statute. 
Moreover, were it not for the existence of the charter school, the district would be 



sdob-csd-sep07item10 
Attachment 3 

Page 10 of 46 
 
 

3/2/2012 2:26 PM 

obligated to house the charter school’s in-district students, and the charter school is 
entitled to no more square footage per student than the district has available for the 
students in the district-run schools.  
 
The individual explains why the Palo Alto Unified School District would be adversely 
impacted by a charter school that would have a “NEW contiguous population.” However, 
the requirement to provide contiguous facilities to charter schools is a function of 
statute. The implementing regulations cannot contradict the statute. 
 

• Provide the school district compensation for the incremental facility costs 
created by the charter school. “[T]he regulations should provide for the ability 
of school districts…to be compensated for incremental facility costs that are 
created solely through the creation of the charter school in that district.” 

 
Response. Existing regulations provide for the school district to collect from the charter 
school a per-square-foot charge that reflects the district’s pro rata general fund costs for 
the facilities the charter school uses. It is unclear what “incremental facility costs” would 
include in addition to the costs already incorporated in the per-square-foot charge. 
Moreover, the creation of a charter school does not increase facility costs per se, as the 
district is only obligated to provide the use of facilities to the extent a charter school 
serves at least 80 in-district students, whom the district would have to house if the 
charter school did not exist. 
 

• Require charter schools to consider non-cost locations. “The regulations 
also do not hold the charter accountable for attempting to locate itself in non-cost 
effective locations. (In other words, charters are not required to consider location 
costs and impacts at all in their process; they are shielded from consequences of 
their location decision.)…[T]he requirement that a school district provide 
space…would imply that the district would be renting or leasing new space for 
the charter at very cost prohibitive market rates…This very negative cost effect 
will be born (sic) by the non-charter district students, with no consequence or 
impact felt by the charter school that created the situation.” 

 
Response. EC Section 47605(g) requires that charter petitioners provide “information 
regarding the proposed operation and potential effects of the school, including, but not 
limited to, the facilities to be utilized by the school.” Therefore, consideration of facilities 
implications is given by both charter petitioners and charter authorizers when charter 
petitions are under review, i.e., before the charter school is approved. Neither EC 
Section 47614 nor any other provision of statute (or of these regulations) requires a 
school district to rent or lease facilities for a charter school. A school district is obligated 
only to provide the use of facilities for in-district students served by the charter school. 
Thus, in the absence of the charter school, the district would still have costs for housing 
the affected students. Finally, it is unclear what location would truly be a “non-cost 
location.” Any facility in which the charter school locates will have some cost associated 
with it. 
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• Require charter schools to explain why they have located in a particular 

district. “And, a charter should be required to explain, evaluate and defend why 
it has chosen a particular district, over neighboring districts, particularly in the 
case where the district is a basic aid district that will incur negative financial 
impact, where other viable district alternatives exist.” 

 
Response. The proposed regulations concern the provision of facilities to charter 
schools under EC Section 47614. This issue is beyond the scope of the regulatory 
authorization set forth in EC Section 47614(b)(6). 
 

• Require a charter school to bear its fair share of the impact. “A charter 
school should be required to bear its fair share of the impact of its ability to create 
its own destiny, by reserving itself a space in any school district it chooses. It 
should be required to observe some of facility constraints that exist in that district, 
and to foot some portion of the incremental cost impact that the rest of the district 
will bear for implementing the charter in that district. Otherwise the entire brunt of 
the incremental cost is born (sic) by non-charter school children in that district. 
This is a severe tipping of the balance in favor of a charter school over the public 
school system. 
 
“The charter schools should not be given the unfettered ability to ‘break’ a school 
district, and the public school district must be protected from the chartering (sic) 
petitioners’ ability to do so. Particularly in cases where the public school district is 
a proven effective district that serves the majority of residents of the community. 
Otherwise, the desires of a very small interest group, can trump and severely 
damage the delivery of public education to the majority.” 

 
Response. Charter schools are part of the public school system. A charter school does 
not “create its own destiny.” Rather, a charter school exists because the charter has 
been approved by a school district (in over 90 percent of the cases), county office of 
education, or the State Board of Education. By law, charter schools are generally 
required to locate within the school districts that approve the charter, and facility issues 
are required to be addressed in every charter petition. The school district is empowered 
to charge the charter school for the pro rata general fund cost of the facilities the charter 
school is permitted to use under EC Section 47614. The school district is obligated to 
provide facilities for use by the charter school only to the extent the charter school 
serves in-district students. If the charter school did not exist, the district would be 
obligated to house the students who attend the charter school. 
 
Mary Lou Westmoreland PTSA President, Granada Hills Charter High School 
 

• Treat conversion charter schools differently. “While start-up and conversion 
charter schools have many similarities, separate language needs to be crafted 
differentiating conversion charters located on a district facility from start-up 
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charters. Conversion charter schools are schools of residence with geographic 
boundaries set by the sponsoring district. 

 
Response. The proposed regulations do recognize essential differences in charter 
schools created by conversion. Specific regulations to address the unique 
circumstances of such schools is already incorporated. Moreover, the proposed 
amendments elaborate on the provisions related to charter schools created by 
conversion, including the issue of the former attendance area. 
 

• Allow conversion charter schools to retain their original sites. “Language 
should be included to ensure that a conversion charter school can continue to 
operate on the original site.” 

 
Response. The proposed regulations already allow charter schools created by 
conversion to retain their original sites by annual request, because the charter ties the 
school to a specific site. Such a charter school may be relocated only if the charter is 
first materially revised, an action that is initiated by the school. 
 

• Do not permit conversion charter schools to be moved without consent. 
Language should be included that requires the mutual consent of both the 
conversion charter school and the sponsoring district if the conversion charter is 
to be moved to another site.  

 
Response. The proposed regulations already require that a charter school created by 
conversion is subject to relocation only after material amendment of the charter to 
specify a new location. A material amendment of the charter is developed by the charter 
school and then presented by the charter school to the charter authorizer. 
 

• Limit oversight fees to one percent of revenue if pro rata charges are made. 
“If the sponsoring district assesses a pro-rata share charge to the charter school 
for its use of a district facility, language is needed that limits the sponsoring 
district’s oversight charge to up to one (1) percent.” 

 
Response. The proposed regulations already address this issue. A proposed new 
subdivision (Section 11969.7(f)) states, “If a school district charges a charter school for 
facilities costs pursuant to this article, and if the district is the charter school’s 
authorizing entity, the facilities are not substantially rent free within the meaning of 
Education Code section 47613, and the district may only charge for the actual costs of 
supervisorial oversight of the charter school not to exceed 1 percent of the school’s 
revenue.” 
 
Lorraine Sparaco Palo Alto, California 
 

• Address the special problems of basic aid districts. This individual discusses 
a specific matter involving the Palo Alto Unified School District, a basic aid 
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district. The message suggests that creation of a new charter school could 
severely impact the district’s facilities situation. Although the message does not 
directly address any provision of the proposed regulations, it concludes with a 
general request: “I ask that you address the (possibly?) unintentional 
consequences of the current regulations as they impact basic aid districts.” 

 
Response. EC Section 47614 makes no distinction between basic aid and non-basic 
aid school districts. All school districts are required to provide charter schools the use of 
facilities for the in-district students the charter schools serve. Regulations that 
implement the statute cannot be used to create an exemption from the statutory 
requirement for basic aid districts.  
 
Granada Hills Charter High School 
Brian Bauer Executive Director 
Sonja Eddings Brown Governing Board President and Parent 
Steve Bourgouin Governing Board Teacher Member 
Adriana Coria Governing Board Classified Member 
Elizabeth Cox Governing Board Teacher Member 
Martin Eisen Governing Board Teacher Member 
Joan Lewis Governing Board Administrator Member 
Pat Mitchell Governing Board Teacher Member 
James W. Salin Governing Board Parent Member 
 
This co-signed letter cites the following concerns: 
 

• Treat conversion charter schools differently. “While start-up and conversion 
charter schools have many similarities, separate language needs to be crafted 
differentiating conversion charters located on a district facility from start-up 
charters. Conversion charter schools are schools of residence with geographic 
boundaries set by the sponsoring district. 

 
Response. The proposed regulations do recognize essential differences in charter 
schools created by conversion. Specific regulations to address the unique 
circumstances of such schools is already incorporated. Moreover, the proposed 
amendments elaborate on the provisions related to charter schools created by 
conversion, including the issue of the former attendance area. 
 

• Allow conversion charter schools to retain their original sites. “Language 
should be included to ensure that a conversion charter school can continue to 
operate on the original site.” 

 
Response. The proposed regulations already allow charter schools created by 
conversion to retain their original sites by annual request, because the charter ties the 
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school to a specific site. Such a charter school may be relocated only if the charter is 
first materially revised, an action that is initiated by the school. 
 

• Do not permit conversion charter schools to be moved without consent. 
Language should be included that requires the mutual consent of both the 
conversion charter school and the sponsoring district if the conversion charter is 
to be moved to another site.  

 
Response. The proposed regulations already require that a charter school created by 
conversion is subject to relocation only after material amendment of the charter to 
specify a new location. A material amendment of the charter is developed by the charter 
school and then presented by the charter school to the charter authorizer. 
 

• Limit oversight fees to one percent of revenue if pro rata charges are made. 
“If the sponsoring district assesses a pro-rata share charge to the charter school 
for its use of a district facility, language is needed that limits the sponsoring 
district’s oversight charge to up to one (1) percent, not the up to three (3) percent 
oversight charge for a ‘rent free’ facility.” 

 
Response. The proposed regulations already address this issue. A proposed new 
subdivision (Section 11969.7(f)) states, “If a school district charges a charter school for 
facilities costs pursuant to this article, and if the district is the charter school’s 
authorizing entity, the facilities are not substantially rent free within the meaning of 
Education Code section 47613, and the district may only charge for the actual costs of 
supervisorial oversight of the charter school not to exceed 1 percent of the school’s 
revenue.” 
 

• Allow conversion charter schools to request additional space. “Language 
should be included that allows conversion charter schools to request additional 
space for the facility as enrollment increases, especially due to residential 
students returning from private and other schools.” 

 
Response. There is no need for permissive language to “allow” a charter school 
created by conversion to request additional space. Except with respect to its first year of 
operation, when a conversion site is considered to be reasonably equivalent housing for 
the charter school’s students, a conversion charter school is like any other charter 
school operating in the district. By statute, the school is entitled to the use of facilities for 
all in-district students. Permissive construction is generally not appropriate for 
regulations. 
 

• Ensure that a conversion charter school is not penalized by a district’s 
decisions. “Language should be included that does not penalize a conversion 
charger school for declining enrollment due to a district’s decisions (i.e., 
boundary change or traveling student pattern changes that are determined by the 
sponsoring district).” 
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Response. This is problematic to address in regulations, as the concept of “penalizing” 
the conversion charter school is ambiguous, as is the remedy. For example, would the 
intent be to permit a conversion charter school to retain control of district space that it is 
not using? However, despite this ambiguity, amendments to the proposed regulations 
address this topic in part. Prior to altering the attendance area of a conversion charter 
school, a district would need to obtain a waiver of the statutory provisions binding the 
school to the attendance area. Through the waiver process, modification of the 
attendance area of a conversion charter school would be subject to review by the State 
Board of Education. 
 

• Ensure that a conversion charter school receives an equitable amount of 
space. “Language should be included that assures an equitable ‘loading formula’ 
is used when allocating space to a conversion charter school.” 

 
Response. A charter school created by conversion is entitled to the use of the same 
amount of space as any other charter school based upon the in-district students served. 
Conversion charter schools are exempted from reimbursement for over-allocated space 
for one year, which provides a fair opportunity to account for and respond to enrollment 
changes.  
 
Pauline Navarro Parent, Palo Alto Unified School District 
 

• Address the special problems of basic aid districts. This individual discusses 
how the creation of charter schools could severely impact the facilities situation in 
a basic aid district (presumably the Palo Alto Unified School District in particular). 
Although the message does not directly address any provision of the proposed 
regulations, it concludes with the following request: “Please consider adding 
regulations to this bill which specifically address the financial implications of 
Charter Schools on Basic Aid Districts.” 

 
Response. EC Section 47614 makes no distinction between basic aid and non-basic 
aid school districts. All school districts are required to provide charter schools the use of 
facilities for the in-district students the charter schools serve. Regulations that 
implement the statute cannot be used to create an exemption from the statutory 
requirement for basic aid districts.  
 
Stephanie Medrano Farland Senior Policy Analyst, California School Boards 

Association 
Richard L. Hamilton Associate General Counsel and Director, Education 

Legal Alliance, California School Boards Association 
Laura Walker Jeffries Legislative Advocate, Association of California School 

Administrators 
Sandy Silberstein Director of Governmental Affairs, California Association 

of Business Officials 
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In a joint letter, the above-listed individuals urged the SBE to “reject the proposed 
regulations beyond its authority” and “reject the proposed regulations which create 
unfair and unlawful burdens upon school districts.” The following specific objections 
were cited: 
 

Do not modify the definition of “furnished and equipped” to include student 
services that directly support classroom instruction and to include a 
reference the California School Accounting Manual. The proposed 
regulations appear “to require school districts to provide front office equipment 
and additional, though undefined, support furnishings and equipment…[T]he 
provision exceeds the scope of section 47614 which focuses on housing charter 
school students rather than equipping a charter school program… 
 
“This creates an unfunded cost obligation for school districts…[A] district would 
be required to incur additional debt on behalf of the charter school in order to 
meet this obligation and there would be no mechanism to recoup the interest 
payments from the charter school… 
 
“…[T]he draft regulation’s citation to California School Accounting Manual does 
not offer any definition to the terms furnishing and equipment as used in this 
provision…”  

 
Response. The Initial Statement of Reasons notes that the proposed regulations divide 
the current reference in Section 11969.2(e) – “conduct classroom-based instruction” – 
into its two component parts, (1) conducting classroom instruction and (2) providing for 
students services that directly support classroom instruction. Both are essential and 
clearly within the scope of EC Section 47614. The commenters’ argument that the 
district would be required to provide the charter school a complete and separate set of 
front office equipment is without foundation. The charter school is entitled to the use 
(access to) equipment, but there is no requirement for a school district to purchase 
separate equipment for the charter school. The proposed regulations create no funding 
obligation that exceeds the statute itself. EC Section 47614 imposes the requirement 
that facilities be furnished and equipped. The reference to the California School 
Accounting Manual is clearly noted in the proposed regulations to be “as applicable.” 
While the CSAM does not have a precise definition of furnishings and equipment, it 
nonetheless contains information that is more comprehensive than the limited, partial 
list of examples appearing in the existing regulations. 
 

• Delete the proposed regulations related to conversion charter schools. 
“…[T]he proposed language would provide conversion charters with rights to 
occupy specified facilities beyond that provided to start-up charters and even 
beyond that provided to other (non-charter) schools in a district…[A]ny effort to 
provide a separate set of regulations governing conversion charters is beyond 
the scope of the regulatory process... 
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“…Because the proposed regulations, in effect, eliminate the annual [facilities 
request] process for conversion charters by requiring districts to provide a 
particular site, this provision is invalid as in contravention of the statute’s express 
terms…  
 
“Requiring a district to maintain a conversion charter school on a particular site, 
allowing a district to move the charter school only if the charter school decides to 
change its charter, favors the conversion charters and means districts lose all 
discretion over the use of those school sites… These provisions also assume 
that regardless of whether the charter experiences declining enrollment, it would 
have primary rights over other charters or district programs to maintain the site. 
 
“…Because the proposed regulations absolve conversion charter schools of the 
mandatory over-allocation fee, the provision is invalid as in conflict with the 
statute’s express terms… 
 
“…The provision eliminating the over-allocation fee not only defies the statute’s 
mandatory language but also provides tacit approval to these charter schools to 
submit excessive projections at cost to the district (lost space) without means of 
recovery... 
 
“Because the regulations may not contravene the language of the statute, 
Commenters submit that the provisions of section 11969.3(d) are invalid and 
must be deleted.” 

 
Response. The proposed regulations do not contravene statute and are not invalid. 
Rather, they harmonize the provisions of EC Section 47614 with other statutory 
provisions governing the creation of charter schools by conversion. The clear intent of 
the statutory scheme is for a charter school established by conversion to remain at its 
existing location and serve the same attendance area as existed at the time of 
conversion. The proposed regulations do not exempt these charter schools from 
reimbursement for over-allocated space, nor to the proposed regulations exempt these 
schools from the requirement to submit annual facilities requests. Rather, they affect 
only the timing of when the over-allocated space reimbursement initially applies. To 
apply over-allocated space reimbursement to a charter school immediately after 
conversion becomes operative would be an absurd result, just as it would to award such 
a school more space (than exists at the converted school site) when operation is initially 
commencing. The first year of operation is one in which neither such action takes place. 
The proposed regulations harmonize the statutes in a very reasonable fashion, 
deferring application of over-allocated space reimbursement for the initial year of 
operation, but requiring the charter school to report over-allocated space by February 1 
of that initial year of operation. The district is entitled to occupy “all or a portion of the 
space identified.” Charter schools established by conversion are specifically subject to 
over-allocated space reimbursement after the first year of operation, and they are only 
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allowed to recover surrendered space by application (evaluated in keeping with the 
provisions of the article).  
 

• Delete the proposed regulations regarding oversight fees. “[The] SBE has 
been given no authority to define the terms of section 47613 and its authority to 
implement regulations is limited to the delegation stated in section 47614… 

 
“Because there has been no delegation to define terms contained within a statute 
other than section 47614, Commenters request that section 11969.7, subdivision 
(f), be deleted.” 

 
Response. Section 11969.7(f) addresses the imposition of charges for facilities costs 
under EC Section 47614, defining such action as making the facilities “not substantially 
rent free.” The proposed regulation is properly within the rulemaking authority specified 
in EC Section 47614. 
 

• Delete the proposed regulations requiring reciprocal indemnification. 
“Section 11969.9(k)(3) requires that a facility use agreement…contain a 
reciprocal indemnification provision…The grant of authority to SBE to adopt 
regulations…provides no indication that the voters authorized a shifting of liability 
to school districts… 

 
“Therefore, proposed section 11969.9(k)(3) should be deleted.”  

 
Response. Through enactment of Proposition 39, the people established EC Section 
47614 which contains a broad grant of rulemaking authority for the SBE, including 
authority for regulations “defining the procedures” that govern the provision of facilities 
to charter schools. This broad grant of rulemaking authority is clearly sufficient to cover 
adoption of paragraph (3) of subdivision (k) of Section 11969.9. The reciprocal hold-
harmless/ indemnification provision is a solid business practice to ensure the security of 
the public’s investment in the facilities owned by the school district and used by the 
charter school.   
 

• Delete the dispute resolution provisions. “Section 11969.10 provides for a 
mandatory dispute resolution procedure that culminates…in either a hearing 
before the Office of Administrative Hearings (OAH) or arbitration. Limited review 
of the OAH or arbitrator decision is allowed… 

 
“There is no indicia that the voters intended to vest SBE with the power to 
mandate an alternative dispute resolution that so dramatically undermines the 
right to access the courts… 
 
“SBE has no authority to develop judicial standards of review or otherwise alter a 
party’s right to full access to the courts for redress of grievances… 
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“The alternative dispute resolution procedure which shifts property and program 
determinations from the elected school board to a hearing officer or arbitrator is 
an improper delegation…” 
 
“The regulations as drafted do not provide for an absolute right to trial de novo, 
but instead, limit access to judicial review only if it is “conclusively established” 
that any decision rendered under these regulations do (sic) not comply with 
Education Code section 47614 or the proposed regulations… 

“Because Proposition 39 does not require or even suggest alternative dispute 
resolution or otherwise require school districts or charter schools to take disputes 
through administrative hearing or arbitration, the proposed regulations create a 
State mandated activity…” 

 
Response. Upon further consideration, the State Board of Education concurs with the 
argument that the dispute resolution provisions should be considered in a separate 
regulatory package, except for the provisions relating to mediation with the agreement 
of both parties. 
 

• Delete the requirement that school districts give charter school’s in-district 
students the same consideration as students in the district-run schools, 
subject to the requirement that the facilities provided to the charter school 
must be contiguous. “The proposed language [in Section 11969.2(d)] that 
charter school in-district students ‘be give the same consideration as students in 
the district-run schools’ is not a measurable standards and fails as vague… 

 
“…[T]he current language is sufficient to afford charter school students their fair 
share of school district facilities… Absent a clear and measurable standard, 
school districts are unduly burdened in the attempt to meet the requirements of 
law.”  

 
Response. The language in question comes from the Ridgecrest decision. It provides a 
clear and reasonable standard without dictating a specific outcome. It is not overly 
burdensome to implement. 
 

• Delete the proposed regulations relating to lack of comparable schools 
[Section 11969.3(a)(1)] and to a charter school that has a different grade 
level configuration from the district [Section 11969.3(a)(4)]. “This provision 
[relating to lack of comparable schools], in effect, requires districts to reconfigure 
school sites to be reasonably equivalent to all grade levels offered by the charter 
school. If the charter school is K-8, in order to meet the “shall be contiguous” 
language…, the district would be required to reconfigure a site to be ‘reasonably 
equivalent’ for all grade levels…… 
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“This provision unduly burdens school districts and unfairly advantages charter 
school students over district students… 
 
“The proposed regulation [relating to a charter school that has a different grade 
level configuration for the district] also contains conflicting language as to 
whether modification of the district facility is required… 
 
“Reconfiguring district facilities to house a charter school program does not serve 
the statutory end of providing ‘reasonably equivalent’ facilities to both district and 
charter school students…” 

 
Response. In response to this comment, the proposed amendments make clear that 
when no school of the district serves grade levels similar to the charter school’s, a 
contiguous facility is an existing facility that is most consistent with the charter school’s 
grade levels. Moreover, the proposed amendments make clear that a school district is 
not obligated to pay for modification of any school site to accommodate a charter 
school’s grade level configuration.  
 

• Reconsider the proposed regulation related to Web posting of per-square-
foot charges [Section 11969.7(e)]. “The purpose of posting [per-square-foot 
charges] is unclear and would seem to encourage charter schools to ‘shop’ for 
districts with a lower fee… 

 
“…[B]ecause charter schools report the information to CDE, school districts have 
no opportunity to correct errors or otherwise explain the pro-rata calculation 
except by offer such explanation through CDE. Districts have no choice but to 
defend themselves or otherwise correct errors in reporting by responding with an 
explanation. As such, the reporting requirements create mandated costs both for 
charter schools and school districts.” 

 
Response. The Initial Statement of Reasons explains the proposed Web posting of per-
square-foot charges as follows: “The workgroup process revealed considerable 
variation in per-square-foot charges. This proposed change allows for public scrutiny of 
the variations at virtually no cost.” The speculation that charter schools would use the 
information to “shop” among districts is without foundation. In almost all cases, a charter 
school is bound by statute to remain located in a single school district for the life of the 
school. The per-square-foot charge is an easily discernable figure easily reported by 
charter schools when reporting other information by statute. School districts are offered 
the opportunity to provide explanatory information if necessary. The cost to districts for 
preparation and submission of voluntary information would be minor and likely of a one-
time nature, as the reasons for a school district having a disproportionately high or low 
per-square-foot charge would probably remain relatively stable from year to year. 
Regulations adopted to implement EC Section 47614 do not create reimbursable 
mandates, because the statute was enacted by initiative. Costs associated with 
implementation of initiatives are not reimbursable under the state Constitution.  
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• Increase the time districts have to review charter schools’ ADA projections 

[Section 11969.9(a), (b), and (d)]. “The proposed regulations do not provide 
school districts with sufficient time to review and evaluate a charter school’s 
projections,…unduly burdening school districts...[T]he due date for charter 
application [should] be pushed back to October 1 (current deadline) and the 
response date for districts [should] be extended to January 1 to allow sufficient 
opportunity to review and analyze the applications.” 

 
Response. The proposed regulations spread out the workload associated with 
reviewing charter school facility requests. It is not unreasonable for a school district to 
review only a charter school’s ADA projections in one month. Moving the submission 
deadline for charter school facilities requests to October 1 would likely result in less 
accurate projections, and moving the initial response deadline for districts from 
December 1 to January 1 would further disrupt the regulatory plan to spread out the 
workload.  
 

• Reconsider the proposed regulations that create mandated costs. “The 
proposed regulations create significant reimbursable state mandated 
costs…furniture and equipment under the expanded definition proposed at 
11969.2(e)…lost reimbursement for over-allocation of space under 11969.3(c)(2) 
and 11969.8(c)…lost oversight fees under 11969.7(f)…indemnification of charter 
schools for charter school sue of site under 11969.9(k)(3)…reconfiguration of 
district schools (sic) sites under 11969.9(k)(4) and 11969.3(a)(1), (4)…[p]ublic 
reporting as required by 11969.7(e)…unreasonably short period to respond to 
charter school projections under 11969.9(a), (b), (d)…dispute resolution and any 
subsequent litigation…[T]he costs associated with compliance will be 
recoverable by districts across the State.” 

 
Response. Regulations adopted to implement EC Section 47614 do not create 
reimbursable mandates, because the statute was enacted by initiative. Costs 
associated with implementation of initiatives are not reimbursable under the state 
Constitution. It should also be noted that, upon further consideration, the SBE concurs 
with the argument that the dispute resolution provisions should be considered in a 
separate regulatory package, except for the provisions relating to mediation with the 
agreement of both parties. 
 
M. Magdalena Carrillo Mejia Superintendent, Sacramento City Unified School District 
 

• Eliminate the requirement to give the charter school’s in-district students 
the same consideration as students in the district-run schools, subject to 
the requirement that the facilities provided to the charter must be 
contiguous [Section 11969.2(d)]. “By imposing a requirement that charter 
school facilities must in all cases be contiguous, the proposed regulations would 
‘oversimplify and (sic) difficult and complex process’. They could also force a 
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school district to place its own schools in non-contiguous facilities even where to 
do so would not be a fair sharing of school district facilities…” 

 
Response. EC Section 47614 states that facilities charter schools are allowed to use 
“shall be contiguous.” The regulations cannot be contrary to the statute. 
 

• Eliminate the additional provisions related to charter schools established 
by conversion [Section 11969.3(d)]. “The provisions…impermissibly exceed 
the scope of Proposition 39. 

 
“…[Permitting] a conversion charter school – but not the school district in which 
the charter school is located – to change the charter school’s location….[violates] 
traditional property rights, the plain language of Proposition 39…, and plain good 
sense…” 

 
Response. The proposed regulations relating to charter schools created by conversion 
harmonize EC Section 47614 with other provisions of statute. The statutory scheme for 
such schools clearly binds them a particular location. The proposed regulations allow 
the relocation of the schools provided other statutory requirements are addressed or 
waived. 
 

• Provide more time for school districts to review charter schools’ ADA 
projections [Section 11969.9(d)]. “…For a large school district…, this 
requirement would be a daunting one, particularly as few charter schools in our 
experience to date understand what information is required…” 

 
Response. The proposed regulations provide one month for school districts to review 
charter schools’ ADA projections. For operating charter schools, this task is relatively 
simple given the actual enrollment and ADA history. For start-up schools (which will not 
be operative for many months), additional time will not be likely to increase the accuracy 
of the information submitted. 
 

• Clarify what happens if there is no agreement on ADA projections [Section 
11969.9(e). “The regulations fail to state…which party’s enrollment projections 
may be relied on in the event of a dispute at this point.” 

 
Response. The proposed regulations separate and focus attention on ADA projections 
early in the process of considering charter school facilities requests. However, the 
parties are not necessarily required to reach agreement. In its preliminary proposal, the 
school district indicates the ADA projection on which the proposal is based. 
 

• Extend the timeline for development of preliminary proposals [Section 
11969.9(f). ”…This change will force school districts to finalize all the information 
that will be included in their final offers two months earlier than previously 
required…These regulations will effectively compress the time to complete tasks 



sdob-csd-sep07item10 
Attachment 3 

Page 23 of 46 
 
 

3/2/2012 2:26 PM 

that previously took six months…into three months…[F]or a district of 
[Sacramento’s] size, these change will be extremely burdensome.” 

 
Response. The proposed regulations create a new timeline for consideration of charter 
school facilities requests that spreads out the workload and focuses attention early on 
ADA projections, which is often a major issue. The requirement that preliminary 
proposals include all conditions applicable to school sites being offered for use by 
charter schools is essential to enable the schools to evaluate the proposals. 
 

• Do not require submission of preliminary proposals to charter schools that 
have yet to be approved [Section 11969.9(f)]. “…[A] charter school would be 
eligible for facilities even if its charter is granted as late as March 15. Therefore, 
the proposed February 1st date [for presentation of preliminary proposals] may 
require a school district to make a preliminary facilities offer to a charter school 
whose petition has not yet been granted… It is not stated clearly in the proposed 
regulations that a district can make a preliminary facilities offer that is conditional 
upon the granting of the petition…” 

 
Response. At the point where preliminary proposals are required, a school district may 
have a small number of charter petitions (typically no more than one) still undecided. 
For the district to proceed under the assumption that the petition will be approved does 
not appear overly burdensome. The school would be entitled to the use of facilities if it is 
approved. It appears evident on its face that a “preliminary” proposal can be presented 
to the petitioners for a still pending charter school. A specific provision to that effect is 
not necessary. 
 

• Revise the specification of elements in the final notification [Section 
11969.9(h)(5)]. “…[Requiring] the school district to specify ‘all conditions 
pertaining to the space’ in their final offers…could be interpreted to mean that 
facilities use agreements must be implemented at the time of the final offer, 
which would create undue administrative burdens for school districts.” 

 
Response. The proposed regulations require that a school district’s final notification 
“specifically identify…all conditions pertaining to the space.” This requirement is distinct 
from the actual “agreement regarding use of and payment for the space,” which is 
covered in Section 11969.9(k). The facility use agreement is negotiated and is 
necessarily, therefore, executed after the charter school’s notification that it intends to 
occupy the offered space, pursuant to Section 11969.9(i). 
 

• Eliminate the dispute resolution provisions [Section 11969.10]. “The dispute 
resolution procedures…constitute unwarranted interference with the relationships 
between charter schools and school districts. 

 
“…[T]hese changes accomplish, in one fell swoop, an astonishing deprivation of 
a local school board’s rights to allocate use of its own facilities…[Charter schools] 
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may force school districts into binding arbitration resulting, perhaps time and time 
again, in facilities being allocated as arbitrators, not local school boards, see fit… 
 
“…[T]he dispute resolution procedures are time-consuming and unnecessary. 
The vast majority of school districts and charter schools have amicably resolved 
facilities allocations issues in the past five years…without such dispute resolution 
mechanisms, and will continue to do so in the future…” 

 
Response. Upon further consideration, the SBE concurs with the argument that the 
dispute resolution provisions should be considered in a separate regulatory package, 
except for the provisions relating to mediation with the agreement of both parties. 
 
SUMMARY AND RESPONSE TO COMMENTS RECEIVED DURING THE FIRST 15-DAY 
PUBLIC COMMENT PERIOD OF APRIL 19, 2007 THROUGH MAY 3, 2007 
 

COMMENTS EXPRESSING CONCERNS OR OBJECTIONS 
 
Thomas G. Duffy Legislative Director, Coalition for Adequate School Housing 
 

• Objects to the requirement for local governing board adoption of a finding 
and written statement of reasons if a charter school cannot be 
accommodated at a single site, because it is an unfunded mandate, is too 
cumbersome, and interferes with local authority related to facilities. Section 
11969.2(d). 

Response. The fact that preparation of a finding and statement of reasons is not a 
reimbursable mandate is a function of state constitutional provisions and is beyond the 
control of the SBE. The SBE is unable to identify an “alternative, less labor intensive” 
method for accomplishing the regulation’s purpose, which is (in major part) to ensure 
the local governing board members make a fully informed decision that is consistent 
with law, and to ensure that the governing board members’ rationale is fully disclosed to 
the whole of the school community. The SBE does not believe that the proposed 
regulations interfere with the “legal authority” for local governing boards to make 
decisions regarding district facilities in any way that exceeds reasonable implementation 
of EC Section 47614 (Proposition 39) and other applicable provisions of statute. 

• States that provisions related to conversion charter schools should be 
studied further. Section 11969.3(d)(2). 

Response. The regulations in question harmonize provisions of statute related to 
conversion charter schools with the provisions of EC Section 47614 (Proposition 39). A 
conversion charter school unarguably has a direct and immediate relationship to the site 
that is the subject of the conversion effort, which typically requires petition signatures 
from the site’s permanent teachers. Contrary to the implication that the regulations 
would create an obstacle to moving a conversion charter school to an alternative 
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location, the regulations in fact do just the opposite. The regulations set forth the way in 
which a district may relocate a conversion charter school to an alternate site, should 
that become necessary, while ensuring that relevant statutes are respected, not 
overlooked. Further study is not necessary. 

• Provides comments on regulations not amended. The California School 
Accounting Manual (CSAM) includes references to equipment, but does not 
define furnishings. The staffs of the SBE and the State Allocation Board (SAB) 
need to “work together to coordinate their respective charter school facilities 
regulations.” 

Response. As noted by the commenter, these provisions were not the subject of the 
amendments. Setting that aside, however, the definition of equipment in the CSAM 
includes a cross-reference to furnishings that is illuminating in regard to the regulations. 
The SBE does not know of any direct conflict between the proposed regulations and 
regulations that have been adopted by the SAB. That said, EC Section 47614 
(Proposition 39) and the state bond acts administered by the SAB are different by 
nature, and some differences in implementing regulations should be expected. 

Gregory L. McNair Chief Administrative Officer, Charter Schools Division 
Los Angeles Unified School District 

 
• States that restricted funds should be included in determining pro rata 

charge paid by charter schools.  

Response. EC Section 47614 limits the pro rata charge to facilities costs paid with 
“unrestricted general fund revenues.” Inclusion of unrestricted funds by regulation would 
be contrary to the statute. 

• States that the oversight fee for charter schools is inadequate.  

Response. This comment concerns the policy issue of the adequacy of the oversight 
fee for charter schools allowed by statute and the costs of oversight. It is clearly beyond 
the scope of the regulations. 

• States that the timeline proposed in the regulations is unrealistic. Section 
11969.9. 

Response. The proposed timeline is a compromise that balances the time needed for 
charter schools to determine and provide accurate projections of average daily 
attendance (ADA), with the time needed for districts to evaluate those projections (and 
other aspects of charter schools’ facilities requests) and prepare their preliminary 
proposals and final offers. Moving the timeline back to September would result in less 
accurate ADA projections and could result in more, not less, work for districts and 
charter schools. Essentially any timeline will be challenging for a large district with 
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numerous active charter schools. However, such a district would typically have more 
staff assigned to the work. 

• States that “need and merit” should be taken into account in prioritizing 
facility use.  

Response. EC Section 47614 (Proposition 39) applies broadly to all charter schools in 
a district. Other provisions of statute identify distinguishing characteristics of conversion 
charter schools. None of the statutes provides for categorization of charter schools by a 
district based on “need and merit.” [Arguably, by setting a minimum threshold of 
academic achievement for renewal, EC Section 47607 may have created a merit-
related provision.] Therefore, as with as an earlier comment by the commenter, this is 
viewed as a policy issue that is beyond the scope of the regulations. 

• States that conversion charter school sites should remain district-
manageable assets. Section 11969.3(d). 

Response. The regulations harmonize provisions of statute related to conversion 
charter schools with the provisions of EC Section 47614 (Proposition 39). A conversion 
charter school unarguably has a direct and immediate relationship to the site that is the 
subject of the conversion effort, which typically requires petition signatures from the 
site’s permanent teachers. Contrary to the implication that the regulations would create 
an obstacle to management of a conversion charter school site as an asset of the 
district, the regulations in fact do just the opposite. The regulations set forth the way in 
which a district may, for example, relocate a conversion charter school to an alternate 
site, should that become necessary, while ensuring that relevant statutes are respected, 
not overlooked. The regulations also provide specifically for payments for over-allocated 
space in the event a conversion charter school does not relinquish to the district in a 
timely manner any square footage (beyond a reasonable target) that exceeds the 
square footage to which the school is entitled based on the ADA served.  

Ken Burt Liaison Program Coordinator, California Teachers Association 

• States that the CTA’s previous comments were not addressed. The 
California Teachers Association previously sent a letter dated March 1, 2007. To 
date the Department has failed to respond to these comments. 

Response. Though the commenter’s letter was dated March 1, 2007, it was not 
delivered until March 6, 2007, after the close of the 45-day public comment period. 
Moreover, it should be noted that the comments were similar to comments that had 
been submitted by others (and to which responses were made). The comments related 
to such matters as dispute resolution (which was addressed in the amendments), the 
definitions of contiguous and of furnished and equipped, reconfiguration of a school site 
(which was addressed in the amendments), conversion charter schools, public reporting 
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of district’s per-square-foot charges, oversight fee, timelines, conditions pertaining to 
space, reciprocal indemnification, and modification of facilities by a district.  

• Questions aspects of the process followed. Following the March 2007 
meeting of the SBE, a meeting was scheduled of interested parties with the 
SBE’s Executive Director. After that there were some modifications of the 
regulations. However, it was disturbing that the some changes were more 
regressive and appeared for the first time. 

Response. The SBE’s Executive Director is at liberty to call meetings of interested and 
concerned parties at his discretion. At the SBE meeting on April 17, 2007, the CDE 
provided a specific proposal for amendments of the regulations and circulation for a 15-
day public comment period in accordance with the APA. The SBE approved the CDE 
recommendation. The 15-day public comment period for amended regulations is 
prescribed in the APA. The rulemaking process has been appropriately followed. 

• States that the regulations are unnecessary and overreaching and, thus, 
inconsistent with the APA. At the on April 17, 2007 SBE meeting the California 
Teachers Association indicated that the regulations were unnecessary and 
overreaching to the point of constituting legislation not regulation. It was also 
asserted that since inadequate time continued to be provided to discuss the 
issues that each and every change to these regulations were in violation of the 
requirements of the APA. 

Response. Adoption of the regulations is discretionary with the SBE. The opinion of the 
CTA that the regulations are unnecessary was clearly articulated and, thus, considered 
by the SBE. The regulations are not “overreaching.” EC Section 47614 (Proposition 39) 
states in broad terms the people’s assignment (through the initiative process) of 
discretionary authority to the SBE to “adopt regulations implementing [the charter school 
facility provisions of Proposition 39], including but not limited to defining [specified 
terms], as well as defining the procedures and establishing timelines for the request for, 
reimbursement for, and provision of, facilities.” The SBE has allocated sufficient time for 
consideration of the regulations. As evidence of this fact, (1) substantial written 
materials have been provided to the members of the SBE (both expressing support and 
expressing concern and/or opposition) through the public comment process established 
by the APA; (2) concerns have been summarized and draft responses presented, (3) 
limited time has been provided at SBE meetings in January, March, and May for oral 
summarizing of points; and (4) essentially unlimited time was provided for presentations 
at a public hearing held on March 5, 2007, although no one took advantage of the public 
hearing opportunity. The SBE, with the assistance of the CDE, has faithfully followed 
the provisions of the APA in considering and acting upon the regulations. 

• Questions the necessity of the regulations.  

Response. The regulations are proper as to form and are consistent with the broad 
grant of regulatory authority expressed in EC Section 47614 (Proposition 39). One of 
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the purposes of review of regulations by the OAL (once adopted by the SBE, but prior to 
their becoming operative) is an independent determination of the regulations’ necessity 
and of the authority of the SBE to adopt them. If the OAL determines that any provision 
of these regulations fails to meet the test of necessity or exceeds the grant of regulatory 
authority, the provision will be turned back to the SBE with a specific expression of 
reasons for the determination. The OAL will be provided the full compendium of 
materials submitted to the SBE, including the arguments of the CTA challenging 
necessity and authority. 

• Discusses dispute resolution. In explaining the amendment to remove all 
required parts of the dispute resolution proposal, the SBE indicates that such 
provisions should be considered in a separate regulatory package. However, the 
reason this section should be deleted is that it is beyond the scope of authority. 

Response. The SBE does not concede that dispute resolution is beyond the scope of 
the broadly stated regulatory authority established in EC Section 47614(b). However, as 
the required parts of the dispute resolution proposal have been deleted, there is no 
need to address this issue further at this time. 

• States that exemplification of alternatives is unnecessary. Section 
11969.1(b). 

Response. This subdivision incorporates a broad overarching concept in the body of 
regulations that does not currently exist. The necessity for the addition is its illustrative 
nature.  

• States that adoption of a finding and written statement of reasons reflects a 
selective reading of the Ridgecrest decision and reaches beyond the scope 
of the regulatory authority. Section 11969.2(d). 

Response. The language included in the regulation pertaining to a district’s evaluation 
and accommodation of a charter school’s request is extracted from the Court of 
Appeal’s own summarization of a critical point within the Ridgecrest decision. The 
decision states, “In summary, we conclude a school district's exercise of its discretion in 
responding to a Proposition 39 facilities request must comport with the evident purpose 
of the Act to equalize the treatment of charter and district-run schools with respect to the 
allocation of space between them. That is, we interpret ‘reasonably equivalent’ and 
‘shared fairly’ to mean that, to the maximum extent practicable, the needs of the charter 
school must be given the same consideration as those of the district-run schools, 
subject to the requirement that the facilities provided to the charter school must be 
‘contiguous.’” The language of the regulation is a fair summary of the court’s holding in 
the Ridgecrest decision. In regard to the provision for a finding and written statement of 
reasons, the regulation does not exceed the broadly stated statutory authorization. EC 
Section 47614 (Proposition 39) specifically states that the implementing regulations 
include (and are not limited to) “procedures…for the request for, reimbursement for, and 
provision of, facilities.” Adoption of a finding and written statement of reasons is a 
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reasonable procedure for ensuring compliance with statute as interpreted by the Court 
of Appeal. As the content of a finding and statement of reasons is an essential 
prerequisite to local decision making, public disclosure of that content should impose 
minimal (if any) cost. 

• States that the provision relating to material change of the charter of a 
conversion charter school exceeds the scope of regulatory authority. 
Section 11969.3(d)(2). 

Response. Enactment of EC Section 47614 (Proposition 39) did not negate other 
provisions of statute related to charter schools. This regulation harmonizes provisions of 
statute related to conversion charter schools with the provisions of EC Section 47614 
(Proposition 39). A conversion charter school unarguably has a direct and immediate 
relationship to the site that is the subject of the conversion effort, which typically 
requires petition signatures from the site’s permanent teachers. The distinction related 
to conversion charter schools is a function of statute, not these regulations. The 
regulations ensure that that all relevant statutes are respected, and none is overlooked. 
The regulations do not exceed the scope of the regulatory authority, which broadly 
covers implementation of EC Section 47614 (Proposition 39). 

• States that the provision related to waiver of a statutory provision in order 
to change a conversion charter school’s attendance area exceeds the 
scope of regulatory authority and conflicts with statute. Section 
11969.3(d)(2)(B) and (C). 

Response. Enactment of EC Section 47614 (Proposition 39) did not negate other 
provisions of statute related to charter schools. This regulation harmonizes provisions of 
statute related to conversion charter schools with the provisions of EC Section 47614 
(Proposition 39). A conversion charter school, which is typically created only by petitions 
signed by the school site’s permanent teachers, is required by statute to grant 
admission preference to students residing in the “former attendance area” of the school 
site. This is an ongoing requirement. The regulations ensure that this statutory 
requirement is properly accounted for in facility-related transactions of the district, 
including redrawing of attendance areas or relocation of the conversion charter school 
to an alternate site. The regulations ensure that all relevant statutes are respected, and 
none is overlooked. The regulations do not exceed the scope of the regulatory authority, 
which broadly covers implementation of EC Section 47614 (Proposition 39). 

• States that the provision related to over-allocated space reimbursement for 
conversion charter schools exemplifies favoritism and is overreaching. 
Section 11969.3(d)(2)(D). 

Response. As discussed above, statute (not these regulations) establish distinguishing 
characteristics of conversion charter schools. This regulation effectively establishes 
reasonable conditions under which a conversion charter school is subject to over-
allocated space reimbursement. If a district wishes to both (1) change a conversion 
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charter school’s attendance area and/or relocate the school to another site and (2) be 
eligible to collect over-allocation reimbursement in the forthcoming year, the regulation 
harmonizes relevant statutory provisions by placing time constraints on the district’s 
actions. Establishing timelines is specifically mentioned in the broad grant of rulemaking 
authority set forth in EC Section 47614 (Proposition 39). Moreover, the SBE is given 
specific authority to establish reimbursement rates for over-allocated space, and has 
already established a provision for no reimbursement if over-allocated space is below a 
specified threshold. For these reasons, this regulation is properly within the broadly 
stated scope of the rulemaking authority. 

• States that the timeline is unworkable. Section 11969.9(b). 

Response. The proposed timeline is a compromise that balances the time needed for 
charter schools to determine and provide accurate projections of average daily 
attendance (ADA) and to respond to district concerns, proposals, and offers, with the 
time needed for districts to evaluate the charter schools’ projections (and other aspects 
of the schools’ facilities requests) and prepare their preliminary proposals and final 
offers. Moving the timeline back would result in less accurate ADA projections and could 
result in more, not less, work for districts and charter schools. Essentially any timeline 
will be challenging for districts with numerous active charter schools. However, typically 
such districts are larger and have more staff assigned to the work. 

• States that the mandatory reciprocal hold-harmless/indemnification 
provision is unnecessary and overreaching. Section 11969.9(K)(1) and (3). 

Response. The identified provision was not changed in the amended regulations. 
Setting that aside, however, the reciprocal hold-harmless/indemnification provision was 
identified in the workgroup process as a responsible practice to protect the public 
investment in the facilities used by the charter school, the employees (and volunteers) 
who work in the facilities, and the school children who attend school in the facilities, 
whether enrolled in the charter school or in a district-run program. Thus, there is 
adequate justification to include a requirement for the reciprocal provision in this 
regulation. It is certainly related to the provision of facilities within the meaning of EC 
Section 47614(b)(6). If there is mutual agreement that the reciprocal provision is 
unneeded in a specific instance, Section 11969.1(b) would allow the district and charter 
school not to establish it. In some instances, the provision may not be necessary in a 
locally funded charter school, for example. In a locally funded charter school, the 
school’s finances are integrated in the district’s budget, and the school does not have a 
separate account in the county treasury. Approximately one-third of the state’s charter 
schools are locally funded. 

• States that a regulation is needed pertaining to highest and best use of 
facilities. Due to the confusing and sometimes unclear language, and giving 
preferences to one type of charter school over another, language is needed to 
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clarify that local districts maintain authority for the highest and best use of 
facilities.  

Response. The regulations are not unclear. To the extent conversion charter schools 
are recognized as having different characteristics from other charter schools, this is a 
function of statute, not the regulations. School district governing boards have 
responsibility for the facilities owned by the district, but they must act within the context 
of statutory constraints, including EC Section 47614 (Proposition 39). The regulation 
suggested is unnecessary. 

• Argues that the regulations are one-sided and overreach. I am hard pressed 
to recall a more one-sided, contentious process. These overreaching regulations 
will cause a lot of difficulty for local school districts and those students under their 
care and authority. 

Response. The regulations were developed based upon the contributions of a broadly 
based workgroup. There was never an expectation that the workgroup would reach a 
complete consensus, nor could the workgroup members be required to do so. A 
similarly composed workgroup was consulted in the development of the regulations 
adopted in 2002. The 2002 rulemaking record documents that the regulatory proposals 
pursued at that time generated substantial support and substantial opposition, much the 
same situation that is confronted with the current rulemaking package. Some of the 
matters included in the proposed regulations now being proposed were matters of 
consensus in the workgroup, others were not. The CDE has endeavored to present the 
SBE a regulatory proposal that combines some technical and relatively non-
controversial changes with some substantive changes addressing contentious issues 
that have arisen during the years the existing regulations have been operative. The 
CDE believes the proposals are fair and appropriate, and that they balance the interests 
of districts and charter schools in relation to the implementation of EC Section 47614 
(Proposition 39). The proposed regulations are consistent with the SBE’s broad grant of 
authority to adopt regulations set forth in EC Section 47614(b). 

Stephanie Medrano 
Farland 

Senior Policy Analyst 
California School Boards Association 

Richard L. Hamilton Associate General Counsel and Director 
Education Legal Alliance, California School Boards Association 

Laura Walker 
Jeffries 

Legislative Advocate 
Association of California School Administrators 

Sandy Silberstein Director of Governmental Affairs 
California Association of School Business Officials 

In a co-signed letter, the individuals above set forth numerous comments. We believe 
the following is a reasonably comprehensive effort to separate and address them.  
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• States that some previous comments were not summarized, and reiterates 
previous objections. Although CDE summarized some, but not all, of 
Commenter’s comments in a draft Final Statement of Reasons which was 
presented to SBE at the March 8, 2007 meeting, no changes were made to 
address the concerns raised by Commenters. 

Response. As the SBE took no action at its March 2007 meeting, a revised draft Final 
Statement of Reasons was presented to the SBE at its meeting on April 17, 2007. 
Between the two meetings, the CDE recommendation was modified, and (as noted) 
some changes were made in the draft Final Statement of Reasons. Since the 
commenters do not elaborate on their assertion that “not all” of their previous comments 
were summarized, the specific meaning is unclear. The CDE believes that the 
commenters’ previous comments were summarized in a reasonably comprehensive 
manner and that draft responses were presented in accordance with the APA. The APA 
does not require that every comment be addressed by changes to the regulatory 
package.  

• Argues that the amendments exceed scope of regulatory authority. 

Response. EC Section 47614(b)(6) provides the SBE a broadly stated grant of 
authority to adopt implementing regulations, “including but not limited to defining 
[specified terms], as well as defining the procedures and establishing timelines for the 
request for, reimbursement for, and provision of, facilities.” The regulations are 
consistent with and do not exceed this broadly stated grant of authority. 

• Raises concern of potential abuse in regard to participation in the 
rulemaking process of SBE members who have interests being addressed 
in the proposed regulations. 

Response. If a member of the SBE believed himself or herself to be in a situation of 
conflict as regards participation in this rulemaking process, the member would not have 
participated therein. 

• States that the amendments to the regulations exceed the scope of 
regulatory authority and that additional EC sections cited in amendments 
do not authorize the SBE to promulgate regulations.  

Response. As discussed above, the grant of rulemaking authority in EC Section 47614 
is very broad. The regulations are consistent with and do not exceed that grant of 
authority. The additional EC sections included in the amendments augment the 
“reference” citations, not the “authority” citations. They were added for the technical 
reason that the EC sections noted are in fact referenced in the regulations. No changes 
were offered to the “authority” citations of any regulations. All cite the same authority, 
EC Section 47614(b). 
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• States that the dispute resolution procedures were improper, and that the 
remaining mediation procedures exceed the scope of regulatory authority. 
Section 11969.10. 

Response. Dispute resolution is not beyond the scope of the broadly stated regulatory 
authority set forth in EC Section 47614(b). However, as the required parts of the dispute 
resolution proposal have been deleted, there is no need to address the issue further at 
this time. The broadly stated regulatory authority is clearly ample to provide, as the 
regulations do, that a dispute is subject to mediation, but only if agreeable to both 
parties, and then to describe the elements of mediation. 

• States that exemplification of alternatives to specific compliance is 
unnecessary. Section 11969.1(b). 

Response. The amendment to this subdivision that offers an example provides 
necessary illustration to a new concept that is being added to the body of regulations. 
The subdivision does not assert that the example provided represents specific 
compliance with EC Section 47614. The subdivision is not permissively stated. Rather, 
the subdivision states that nothing in the article “shall” prohibit implementation of 
alternatives to specific compliance with mutual agreement.  

• States that the requirement for a local governing board finding (in the event 
a charter school is not accommodated at a single site) is excessive and 
beyond the scope of statute, as well as the provisions of the Ridgecrest 
decision. Section 11969.2(d). 

Response. The making of a finding by the district governing board is a reasonable way 
of discerning the body’s conclusion (after evaluating various alternatives) that a charter 
school cannot be accommodated at a single site. A statement of reasons alone may 
have ambiguities. It is in the interest of the local board to have its conclusion 
documented in the form of a finding. The scope of the SBE’s regulatory authority is very 
broad, and it expressly includes establishment of “procedures” to be followed in the 
provision of facilities by districts to charter schools. 

• States that treating conversion charter schools differently is not allowed by 
the enabling statute, EC Section 47614. Section 11969.3(d)(2).  

Response. Enactment of EC Section 47614 (Proposition 39) did not negate other 
provisions of statute related to charter schools. This regulation harmonizes provisions of 
statute related to charter schools established by conversion of existing school sites with 
the provisions of EC Section 47614 (Proposition 39). A conversion charter school 
unarguably has a direct and immediate relationship to the site that is the subject of the 
conversion effort, which typically requires petition signatures from the site’s permanent 
teachers. The distinction related to conversion charter schools is a function of statute, 
not these regulations. The regulations ensure that that all relevant statutes are 
respected, and none is overlooked. The regulations do not exceed the scope of the 
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regulatory authority, which broadly covers implementation of EC Section 47614 
(Proposition 39). 

• States that the provision establishing a prerequisite to changing a 
conversion charter school’s attendance area is in conflict with statute. 
Section 11969.3(d)(2)(B).  

Response. Although generally requiring a charter school to admit all pupils who wish to 
attend, EC Section 47605(d)(1), by its own terms, establishes an exception for 
conversion charter schools, requiring them to give admission preference to pupils who 
reside within the school’s “former attendance area” (prior to conversion to charter 
status). The statutory obligation is ongoing, unless waived. Therefore, a waiver is 
essential if the attendance area of the school is to be changed and consequently impact 
the charter school’s utilization of facilities. The regulation is a responsible harmonizing 
of the statutory provisions relating to conversion charter schools with the provisions of 
EC Section 47614 (Proposition 39). The regulation is within the broadly stated scope of 
regulatory authority established by EC Section 47614(b). 

• States that conversion charter schools created under the Immediate 
Intervention/Under Performing Schools Program (II/USP) and High Priority 
School Grant Program (HPSGP) are not bound to school sites and, 
therefore, the regulation addressing them is not necessary. Section 
11969.3(d)(2)(C). 

Response. EC Sections 52055.5, 52055.55, and 52055.650, to the extent they provide 
for creation of charter schools by conversion under the II/USP and HPSGP, are all 
specific to “the existing schoolsite.” As a prerequisite to relocating such a school, once 
converted to charter status, the tie to “the existing schoolsite” needs to be waived. 
Otherwise, the statute is simply being ignored. The regulations harmonize the 
aforementioned statutes with the provisions of EC Section 47614 (Proposition 39). The 
regulations are within the broadly stated scope of regulatory authority established in EC 
Section 47614(b). 

• States that the exemption of conversion charter schools from over-
allocated space reimbursement is based on an erroneous notion and 
conflicts with statute. Section 11969.3(d)(2)(D). 

Response. As discussed above, statutes (not these regulations) establish 
distinguishing characteristics of conversion charter schools. This regulation establishes 
reasonable conditions under which a conversion charter school is subject to over-
allocated space reimbursement. If a district wishes to both (1) change a conversion 
charter school’s attendance area and/or relocate the school to another site and (2) be 
eligible to collect over-allocation reimbursement in the following fiscal year, the 
regulation harmonizes relevant statutory provisions by imposing a timeline on the 
district’s actions. Establishing timelines is specifically mentioned in the rulemaking 
authority set forth in EC Section 47614 (Proposition 39). Moreover, the SBE is given 
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specific authority to establish reimbursement rates for over-allocated space, and has 
already established a provision for no reimbursement if over-allocated space is below a 
specified threshold. For these reasons, this regulation is properly within the scope of the 
rulemaking authority. 

• States that the timeline specified in regulations for districts to respond to 
charter schools’ facilities requests and to prepare preliminary proposals is 
so compressed as to be unworkable. Section 11969.9(b) and (f). 

Response. The proposed timeline is a compromise that balances the time needed for 
charter schools to determine and provide accurate projections of average daily 
attendance (ADA) and to respond to district concerns, proposals, and offers, with the 
time needed for districts to evaluate the charter schools’ projections (and other aspects 
of the schools’ facilities requests) and prepare their preliminary proposals and final 
offers. Moving the timeline back would result in less accurate ADA projections and could 
result in more, not less, work for districts and charter schools. Essentially any timeline 
will be challenging for districts with numerous active charter schools. However, typically 
such districts are larger and have more staff assigned to the work. 

• States that provision related to the written facilities request is confusing, 
undermines the law as set forth in the Environmental Charter High School 
decision, and is otherwise problematic. Section 11969.9(c). 

Response. Commenters point out a typographical error in this subdivision which is 
acknowledged. Substantively, though, the subdivision is clear in its listing of items to be 
included in a facilities request. The language pertaining to documentation of students 
meaningfully interested in attending the school comes from the Environmental decision 
and is entirely consistent with it. In regard to the form to be prepared by the CDE, as 
indicated in the Initial Statement of Reasons, “Input received in the workgroup process 
suggested that a common, standardized form for submission of facilities requests would 
greatly assist with implementation of Education Code section 47614.” In the 
amendments, it is made clear that use of the form (provided the form is filled out in 
accordance with the instructions and includes any required attachments) constitutes a 
complete request. It makes no sense to require all charter schools to use a specific 
form, but then not have that form (when fully filled out) constitute a complete request. 

• States that the requirement for the preliminary proposal to include “all 
conditions pertaining to the space” is unclear in relationship to Section 
11969.9(k) that requires negotiation of an agreement regarding facility use. 
Section 11969.9(f). 

Response. The amendments to this subdivision added a provision for the preliminary 
proposal to include a draft of any proposed agreement pertaining to the charter school’s 
use of the space. This amendment is intended to coordinate this subdivision with the 
provisions of Section 11969.9(k).  
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• States that the requirement to describe comparison school sites is unclear 
and overbroad, and that the requirement to describe the differences 
between the preliminary proposal and the charter school’s facilities request 
is equally confusing. Section 11969.9(f). 

Response. The term “description” is commonly understood and does not need further 
elaboration. The purpose of the descriptions is to provide a basis for dialogue and 
negotiation prior to issuance of a final notification by the district. For a charter school’s 
response to a district’s preliminary proposal to be informed and specific, it is essential 
that the descriptions required in this subdivision be provided. 

Frank W. Passarella Superintendent, Lake Elsinore Unified School District 

• Objects to special accommodations for conversion charter schools. Section 
11969.3(d). 

Response. Statutes, not these regulations, establish distinguishing characteristics of 
conversion charter schools. The regulations are necessary to harmonize the statutes 
pertaining to conversion charter schools with the provisions of EC Section 47614 
(Proposition 39). The proposed regulations are within the broad scope of regulatory 
authority set forth in EC Section 47614(b). 

• Objects to requirement for a finding and written statement of reasons if a 
charter school is not accommodated at a single site. Section 11969.2(d). 

Response. The requirement for a finding and written statement of reasons ensures that 
a district’s action is appropriately documented in relation to the Court of Appeal’s 
decision in the Ridgecrest case. The regulation does not exceed the broad statutory 
rulemaking authorization. EC Section 47614 (Proposition 39) specifically states that the 
implementing regulations include (and are not limited to) “procedures….for the request 
for, reimbursement for, and provision of, facilities.” Adoption of a finding and written 
statement of reasons is a perfectly reasonable procedure for ensuring compliance with 
the statute as interpreted by the Court of Appeal. The content of a finding and statement 
of reasons is an essential prerequisite to local decision making. Public disclosure of that 
content should impose minimal (if any) additional workload. 

• Objects to the timeline specified in regulations for districts to respond to 
charter schools’ facilities requests. Section 11969.9. 

Response. The proposed timeline is a compromise that balances the time needed for 
charter schools to determine and provide accurate projections of average daily 
attendance (ADA) and to respond to district concerns, proposals, and offers, with the 
time needed for districts to evaluate the charter schools’ projections (and other aspects 
of the schools’ facilities requests) and prepare their preliminary proposals and final 
offers. Moving the timeline back would result in less accurate ADA projections and could 
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result in more, not less, work for districts and charter schools. Essentially any timeline 
will be challenging for districts with numerous active charter schools. However, typically 
such districts are larger and have more staff assigned to the work. 

• Objects to reciprocal hold-harmless/indemnification provision. Section 
11969.9(k). 

Response. The identified provision was not changed in the amended regulations. 
Setting that aside, however, the reciprocal hold-harmless/indemnification provision was 
identified in the workgroup process as a responsible practice to protect the public 
investment in the facilities used by the charter school, the employees (and volunteers) 
who work in the facilities, and the school children who attend school in the facilities, 
whether enrolled in the charter school or in a district-run program. Thus, there is 
adequate justification to include a requirement for the reciprocal provision in this 
regulation. It is certainly related to the provision of facilities within the meaning of EC 
Section 47614(b)(6). If there is mutual agreement that the reciprocal provision is 
unneeded in a specific instance, Section 11969.1(b) allows the district and charter 
school not to establish it. In some instances, the provision may not be necessary in a 
locally funded charter school, for example. In a locally funded charter school, the 
school’s finances are integrated in the district’s budget, and the school does not have a 
separate account in the county treasury. Approximately one-third of the state’s charter 
schools are locally funded. 

• Urges rejection of the regulations. 

Response. The CDE has endeavored to present the SBE a regulatory proposal that 
combines some technical and relatively non-controversial changes with some 
substantive changes addressing contentious issues that have arisen during the years 
the existing regulations have been operative. The CDE believes the proposals are fair 
and appropriate, and that they balance the interests of districts and charter schools in 
relation to the implementation of EC Section 47614 (Proposition 39). The proposed 
regulations are consistent with the SBE’s broadly stated grant of authority to adopt 
regulations set forth in EC Section 47614(b). 

Deborah S. Bailey Deputy Superintendent, Chief Business Official 
Modesto City Schools 

Craig B. Drennan Assistant Superintendent, Administrative Services 
Cutler Orosi Joint Unified School District 

Patricia Hamilton Superintendent, Pierce Joint Unified School District 
Elias Jouen Chief Business Official, Banning Unified School District 
L. McLean King Superintendent, Encinitas Union School District 
Brenda Miller Superintendent, Livermore Valley Joint Unified School District 
Frank N. Murphy Superintendent, Cutler Orosi Joint Unified School District 



sdob-csd-sep07item10 
Attachment 3 

Page 38 of 46 
 
 

3/2/2012 2:26 PM 

G. Wayne Oetken Assistant Superintendent, Business Services 
Cajon Valley Union School District 

Ramon Oyervidez Assistant Superintendent, Student Services 
Cutler Orosi Joint Unified School District 

Rob Schamberg Superintendent, Black Oak Mine Unified School District 

Joan Sodergren Vice President, Board of Trustees 
Westside Union School District 

Larry Stark Assistant Superintendent, Facilities & Operations 
Rocklin Unified School District 

Michael J. Stuart Superintendent, Shasta Union High School District 
David J. Vierra Superintendent, Antelope Valley Union High School District 
Barbara B. Wilson Superintendent, Jefferson School District 

The individuals above sent separate letters, but the letters contained very similar 
content. The comments are as follows: 

• Objects to special accommodations for conversion charter schools. Section 
11969.3(d). 

Response. Statutes, not these regulations, establish distinguishing characteristics of 
conversion charter schools. The regulations are necessary to harmonize the statutes 
pertaining to conversion charter schools with the provisions of EC Section 47614 
(Proposition 39). The proposed regulations are within the broad scope of regulatory 
authority set forth in EC Section 47614(b). 

• Objects to the timeline specified in the proposed regulations for districts to 
respond to charter schools’ facilities requests. Section 11969.9. 

Response. The proposed timeline is a compromise that balances the time needed for 
charter schools to determine and provide accurate projections of average daily 
attendance (ADA) and to respond to district concerns, proposals, and offers, with the 
time needed for districts to evaluate the charter schools’ projections (and other aspects 
of the schools’ facilities requests) and prepare their preliminary proposals and final 
offers. Moving the timeline back would result in less accurate ADA projections and could 
result in more, not less, work for districts and charter schools. Essentially any timeline 
will be challenging for districts with numerous active charter schools. However, typically 
such districts are larger and have more staff assigned to the work. 

• Objects to expanded definition of “furnished and equipped.” Section 
11969.2(e). 

Response. There were no changes to this subdivision in the amendments. Setting that 
aside, however, the proposed modifications of this subdivision make revisions that are 
clarifying and at least one is specifically narrowing in nature. The reference to “all” 
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furnishings and equipment is narrowed to “reasonably equivalent” furnishings and 
equipment and tied back to “the comparison group schools.” Input received in the 
workgroup process indicated that both changes would make the subdivision more 
amenable to practical administration. The reference “conduct classroom-based 
instruction” is divided into two component parts: “conduct classroom instruction” and 
“provide for student services that directly support classroom instruction.” The division 
into the two components makes the reference clearer, and brings this subdivision into 
alignment with section 11969.3 which provides (in addition to teaching station space) for 
the inclusion of specialized classroom space and non-teaching station space. This 
reorganization more clearly reflects the intent of EC Section 47614 that the facilities 
made available to a charter school (whether teaching station space, specialized 
classroom space, or non-teaching station space) be furnished and equipped. The 
subdivision does not currently reference to the use of the terms “furnishings and 
equipment” in the California School Accounting Manual (CSAM). A reference to CSAM, 
which is a reliable and reasonably exhaustive source document, is added. The CSAM 
reference replaces a limited, partial list of examples of furnishings and equipment. The 
subdivision does not currently exclude furnishings and equipment acquired with non-
district resources. That oversight is rectified. A school district should not be obligated to 
provide furnishings and equipment that have been acquired in comparison group 
schools by non-district resources, such as parent fundraising, grants, or donations from 
businesses. 

• Objects to the change in the definitions of “reasonable consideration” and 
“contiguous,” i.e., principally the requirements to give the “same 
consideration” to charter school students in implementing EC Section 
47614 and to provide a finding and written statement of reasons if not 
accommodating a charter school at a single site. Section 11969.2(d). 

Response. The language included in the regulation pertaining to a district’s evaluation 
and accommodation of a charter school’s request is extracted from the Court of 
Appeal’s own summarization of a critical point within the Ridgecrest decision. The 
decision states, “In summary, we conclude a school district's exercise of its discretion in 
responding to a Proposition 39 facilities request must comport with the evident purpose 
of the Act to equalize the treatment of charter and district-run schools with respect to the 
allocation of space between them. That is, we interpret ‘reasonably equivalent’ and 
‘shared fairly’ to mean that, to the maximum extent practicable, the needs of the charter 
school must be given the same consideration as those of the district-run schools, 
subject to the requirement that the facilities provided to the charter school must be 
‘contiguous.’” The language of the regulation is a fair summary of the court’s holding in 
the Ridgecrest decision. In regard to the provision for a finding and written statement of 
reasons, the regulation does not exceed the statutory authorization. EC Section 47614 
(Proposition 39) specifically states that the implementing regulations include (and are 
not limited to) “procedures…for the request for, reimbursement for, and provision of, 
facilities.” Adoption of a finding and written statement of reasons is a perfectly 
reasonable means for ensuring compliance with statute as interpreted by the Court of 
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Appeal. As the content of a finding and statement of reasons is an essential prerequisite 
to local decision making, public disclosure of that content should impose minimal (if any) 
additional workload. 

• Objects to the provision related to “substantially rent free” facilities. 
Section 11969.7(f). 

Response. This subdivision was not changed by the amendments. Setting that aside, 
however, the proposal is necessary to harmonize EC Section 47614 (Proposition 39) 
with the pre-existing provisions of EC Section 47613 pertaining to supervisorial 
oversight charges.  

• Objects to failure of regulations to address “the long list of concerns 
school districts have” and urges rejection of the regulations. 

Response. The CDE has endeavored to present the SBE a regulatory proposal that 
combines some technical and relatively non-controversial changes with some 
substantive changes addressing contentious issues that have arisen during the years 
the existing regulations have been operative. The CDE believes the proposals are fair 
and appropriate, and that they balance the interests of districts and charter schools in 
relation to the implementation of EC Section 47614 (Proposition 39). The proposed 
regulations are consistent with the SBE’s broad grant of authority to adopt regulations 
set forth in EC Section 47614(b). 

Ronald N. Lebs Business Manager/CBO, Sylvan Union School District 

• Objects to special accommodations for conversion charter schools. Section 
11969.3(d). 

Response. Statutes, not these regulations, establish distinguishing characteristics of 
conversion charter schools. The regulations are necessary to harmonize the statutes 
pertaining to conversion charter schools with the provisions of EC Section 47614 
(Proposition 39). The proposed regulations are within the broad scope of regulatory 
authority set forth in EC Section 47614(b). 

• Objects to expanded definition of “furnished and equipped.” Section 
11969.2(e). 

Response. There were no changes to this subdivision in the amendments. Setting that 
aside, however, the proposed modifications of this subdivision make revisions that are 
clarifying and at least one is specifically narrowing in nature. The reference to “all” 
furnishings and equipment is narrowed to “reasonably equivalent” furnishings and 
equipment and tied back to “the comparison group schools.” Input received in the 
workgroup process indicated that both changes would make the subdivision more 
amenable to practical administration. The reference “conduct classroom-based 
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instruction” is divided into two component parts: “conduct classroom instruction” and 
“provide for student services that directly support classroom instruction.” The division 
into the two components makes the reference clearer, and brings this subdivision into 
alignment with section 11969.3 which provides (in addition to teaching station space) for 
the inclusion of specialized classroom space and non-teaching station space. This 
reorganization more clearly reflects the intent of EC Section 47614 that the facilities 
made available to a charter school (whether teaching station space, specialized 
classroom space, or non-teaching station space) be furnished and equipped. The 
subdivision does not currently reference to the use of the terms “furnishings and 
equipment” in the California School Accounting Manual (CSAM). A reference to CSAM, 
which is a reliable and reasonably exhaustive source document, is added. The CSAM 
reference replaces a limited, partial list of examples of furnishings and equipment. The 
subdivision does not currently exclude furnishings and equipment acquired with non-
district resources. That oversight is rectified. A school district should not be obligated to 
provide furnishings and equipment that have been acquired in comparison group 
schools by non-district resources, such as parent fundraising, grants, or donations from 
businesses. 

• Objects to the change in the definitions of “reasonably equivalent” and 
“contiguous,” i.e., principally the requirements to give the “same 
consideration” to charter school students in implementing EC Section 
47614 and to provide a finding and written statement of reasons if not 
accommodating a charter school at a single site. Section 11969.2(d). 

Response. The language included in the regulation pertaining to a district’s evaluation 
and accommodation of a charter school’s request is extracted from the Court of 
Appeal’s own summarization of a critical point within the Ridgecrest decision. The 
decision states, “In summary, we conclude a school district's exercise of its discretion in 
responding to a Proposition 39 facilities request must comport with the evident purpose 
of the Act to equalize the treatment of charter and district-run schools with respect to the 
allocation of space between them. That is, we interpret ‘reasonably equivalent’ and 
‘shared fairly’ to mean that, to the maximum extent practicable, the needs of the charter 
school must be given the same consideration as those of the district-run schools, 
subject to the requirement that the facilities provided to the charter school must be 
‘contiguous.’” The language of the regulation is a fair summary of the court’s holding in 
the Ridgecrest decision. In regard to the provision for a finding and written statement of 
reasons, the regulation does not exceed the statutory authorization. EC Section 47614 
(Proposition 39) specifically states that the implementing regulations include (and are 
not limited to) “procedures….for the request for, reimbursement for, and provision of, 
facilities.” Adoption of a finding and written statement of reasons is a reasonable means 
for ensuring compliance with statute as interpreted by the Court of Appeal. As the 
content of a finding and statement of reasons is an essential prerequisite to local 
decision making, public disclosure of that content should impose minimal (if any) cost. 
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• States that the proposed regulatory changes serve only to strengthen the 
position of the charter schools at the expense of traditional education. 

Response. The CDE has endeavored to present the SBE a regulatory proposal that 
combines some technical and relatively non-controversial changes with some 
substantive changes addressing contentious issues that have arisen during the years 
the existing regulations have been operative. The CDE believes the proposals are fair 
and appropriate, and that they balance the interests of districts and charter schools in 
relation to the implementation of EC Section 47614 (Proposition 39). The proposed 
regulations are consistent with the SBE’s broad grant of authority to adopt regulations 
set forth in EC Section 47614(b). 

Joseph W. Rudnicki Superintendent, Sunnyvale School District 
Donald A. Stabler Deputy Superintendent, Torrance Unified School District 

The individuals above sent separate letters, but the letters contained very similar 
content. The comments are as follows:  

• Objects to special accommodations for conversion charter schools. Section 
11969.3(d). 

Response. Statutes, not these regulations, establish distinguishing characteristics of 
conversion charter schools. The regulations are necessary to harmonize the statutes 
pertaining to conversion charter schools with the provisions of EC Section 47614 
(Proposition 39). The proposed regulations are within the broad scope of regulatory 
authority set forth in EC Section 47614(b). 

• Objects to the requirement to provide a finding and written statement of 
reasons if not accommodating a charter school at a single site. Section 
11969.2(d). 

Response. The provision for a finding and written statement of reasons is consistent 
with and does not exceed the statutory authorization. EC Section 47614 (Proposition 
39) specifically states that the implementing regulations include (and are not limited to) 
“procedures….for the request for, reimbursement for, and provision of, facilities.” 
Adoption of a finding and written statement of reasons is a perfectly reasonable means 
for ensuring compliance with statute as interpreted by the Court of Appeal. As the 
content of a finding and statement of reasons is an essential prerequisite to local 
decision making, public disclosure of that content should impose minimal (if any) 
workload. 

• Objects to the timeline specified in the proposed regulations for districts to 
respond to charter schools’ facilities requests. Section 11969.9. 
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Response. The proposed timeline is a compromise that balances the time needed for 
charter schools to determine and provide accurate projections of average daily 
attendance (ADA) and to respond to district concerns, proposals, and offers, with the 
time needed for districts to evaluate the charter schools’ projections (and other aspects 
of the schools’ facilities requests) and prepare their preliminary proposals and final 
offers. Moving the timeline back would result in less accurate ADA projections and could 
result in more, not less, work for districts and charter schools. Essentially any timeline 
will be challenging for districts with numerous active charter schools. However, typically 
such districts are larger and have more staff assigned to the work. 

• Objects to the provision related to charter school facilities requests 
submitted on a CDE-produced form constituting complete requests. Section 
11969.9(c)(3)(B). 

Response. As indicated in the Initial Statement of Reasons, “Input received in the 
workgroup process suggested that a common, standardized form for submission of 
facilities requests would greatly assist with implementation of Education Code section 
47614.” In the amendments, it is made clear that use of the form (provided the form is 
filled out in accordance with the instructions and includes any required attachments) 
constitutes a complete request. It makes no sense to require all charter schools to use a 
specific form, but then not have that form (when fully filled out) constitute a complete 
request. 

• Objects to reciprocal hold-harmless/indemnification provision. Section 
11969.9(k). 

Response. The identified provision was not changed in the amended regulations. 
Setting that aside, however, the reciprocal hold-harmless/indemnification provision was 
identified in the workgroup process as a responsible practice to protect the public 
investment in the facilities used by the charter school, the employees (and volunteers) 
who work in the facilities, and the school children who attend school in the facilities, 
whether enrolled in the charter school or in a district-run program. Thus, there is 
adequate justification to include a requirement for the reciprocal provision in this 
regulation. It is certainly related to the provision of facilities within the meaning of EC 
Section 47614(b)(6). If there is mutual agreement that the reciprocal provision is 
unneeded in a specific instance, Section 11969.1(b) would allow the district and charter 
school not to establish it. In some instances, the provision may not be necessary in a 
locally funded charter school, for example. In a locally funded charter school, the 
school’s finances are integrated in the district’s budget, and the school does not have a 
separate account in the county treasury. Approximately one-third of the state’s charter 
schools are locally funded. 

• Urges rejection of the regulations unless objections are addressed. 

Response. The CDE has endeavored to present the SBE a regulatory proposal that 
combines some technical and relatively non-controversial changes with some 
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substantive changes addressing contentious issues that have arisen during the years 
the existing regulations have been operative. The CDE believes the proposals are fair 
and appropriate, and that they balance the interests of districts and charter schools in 
relation to the implementation of EC Section 47614 (Proposition 39). The proposed 
regulations are consistent with the SBE’s broad grant of authority to adopt regulations 
set forth in EC Section 47614(b). 

COMMENTS EXPRESSING SUPPORT 

Adnan Doyuran Principal, Momentum Middle School 
Ana Teresa Fernandez No Title Listed 
Kelly L. McDole No Title Listed 
Heather O’Daniel No Title Listed 
Frances Sassin Treasurer, Journey School Board of Directors 
Karen Straughan TIP (Theory Into Practice) Academy 
Irene Sumida Director, Fenton Avenue Charter School 
Karl Yoder No Title Listed 

Caprice Young President and Chief Executive Officer 
California Charter Schools Association 

The individuals above sent separate letters in support of adopting the regulations as 
amended. The letters contained very similar content. The comments include:  

• Strongly urges the SBE to approve the final adoption of these regulations 
at the May meeting without any further amendments. 

• States that , while deletion of definitive dispute resolution is disappointing, 
adoption of the current draft is the best option at this time. 

Response. The commenters support adoption of the regulations as amended. 

Neal E. Rosenberg Board Member, College School District* 

*Though identifying himself in this way, the individual indicated that he was expressing 
personal support for the regulations. He noted that College School District includes 
Santa Ynez Valley Charter School. The comment is as follows:  

• Supports regulations in order to support all students in the district in the 
effort to achieve an education. 

Response. The commenter supports adoption of the regulations as amended. 

Granada Hills Charter High School 
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Brian Bauer Executive Director 
Sonja Eddings Brown Governing Board President and Parent 
Steve Bourgouin Governing Board Teacher Member 
Adriana Coria Governing Board Classified Member 
Elizabeth Cox Governing Board Teacher Member 
Martin Eisen Governing Board Teacher Member 
Joan Lewis Governing Board Administrator Member 
Pat Mitchell Governing Board Teacher Member 
James W. Salin Governing Board Parent Member 

In a co-signed letter, the individuals above expressed support for the regulations as 
amended. The comments include: 

• Supports the recent proposed amendments to the regulations. 

• Strongly urges approval at the May meeting without any further 
amendments. 

• Supports in particular the provisions related to conversion charter 
schools and the provision related to the oversight fee. 

Response. The commenters support adoption of the regulations as amended. 

Pacoima Charter School 
J. Irene Smerigan Executive Director 
Sylvia Fajardo Director of Instruction 
Agustin Mena Governing Board Teacher Member 
Peter Schneider Curriculum Council Chair, Teacher 

In a co-signed letter, the individuals above expressed support for the regulations as 
amended. The comments include: 

• Supports the recent proposed amendments to the regulations. 

• Strongly urges approval at the May meeting without any further 
amendments. 

• Supports in particular the provisions related to conversion charter 
schools. 

Response. The commenters support adoption of the regulations as amended. 
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Eva Torres Parent Center Director, Pacoima Charter School 

English and Spanish copies of a letter of support for the regulations as amended were 
submitted by the above individual, along with 16 pages headed “Pacoima Charter 
School parents’ signatures.” The pages contained a total of 308 signatures. The 
comments include: 

• Supports the recent proposed amendments to the regulations. 

• Strongly urges approval at the May meeting without any further 
amendments. 

• Supports in particular the provisions related to conversion charter 
schools  

Response. The commenter supports adoption of the regulations as amended. 

LATE COMMENTS (CONCERNS OR OBJECTIONS) 

Joseph D. Condon Superintendent, Lawndale Elementary School District 

Wael Elatar Facilities Administrator 
San Bernardino City Unified School District 

Wendy H. Wiles Legal Counsel, San Bernardino City Unified School District 

Because letters from the individuals above were received after the close of the 15-day 
public comment period, no responses are provided. 

LATE COMMENTS (SUPPORT) 

Lincoln Fish Board President, San Diego Cooperative Charter School 
Deborah Hazelton Principal, Theory Into Practice (TIP) Academy 
Amy Dresser Held Executive Director, Palisades Charter High School 
Wendy Ranck-Buhr Principal, San Diego Cooperative Charter School 
Ken Rochells Business Manager, San Diego Cooperative Charter School 

Because letters from the individuals above were received after the close of the 15-day 
public comment period, no responses are provided 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Petition by the Micro-Enterprise Charter Academy to Establish a 
Charter School under the Oversight of the State Board of 
Education: Hold Public Hearing and Approve.  

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) and the Advisory Commission on 
Charter Schools (ACCS) recommend that the State Board of Education (SBE) hold a 
public hearing and approve the petition to establish the Micro-Enterprise Charter 
Academy (MECA). The CDE and the ACCS also recommend that the SBE incorporate 
the following provisions in its approval action: 

• The SBE’s traditional conditions on opening and operation (as reflected in 
Attachment 1); 

• Modifications to the charter in accordance with the CDE staff review, including, 
but not limited to, restriction to grades six through eight (unless a material 
revision is subsequently approved), with the modifications to be reflected in the 
final charter that is subject to sign-off by the SBE’s Executive Director;  

• Specification of a five-year term beginning July 1, 2008, and ending June 30, 
2013; 

• Restriction that the school initially open between July 1 and September 30, 2008; 
and 

• Termination of the approval if the school does not open between July 1 and 
September 30, 2008.  

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Pursuant to California Education Code (EC) Section 47605(j), petitioners for a charter 
school that has been denied at the local level may appeal to the SBE for approval of the 
charter, subject to certain conditions.  
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SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION (Cont) 
 
To date, the SBE has approved thirteen charter petitions on appeal, seven of which are 
currently operating under SBE oversight (which is carried out by CDE staff), with an 
eighth school due to open in fall 2008. Regulations adopted by the SBE in December 
2001 guide the process of reviewing charters on appeal. The review process includes 
consideration by the ACCS. 

SUMMARY OF KEY ISSUES  
 
The MECA petition proposes a school that will serve approximately 110 students in 
grades six and seven in its first year of operation, and expand by one grade level (55 
students) each year thereafter through grade 12. However, one of the conditions 
proposed by the CDE and the ACCS is to limit MECA to grades six through eight unless 
a material revision is approved (in the second or later year of operation) to extend into 
the high school grades. The school would be located within the Paramount Unified 
School District, near Northpointe Apartment Homes (a subsidized housing complex 
developed as part of the Los Angeles County Department of Housing and Urban 
Development’s “Neighborhood Networks Initiative”), approximately five miles north of 
Long Beach. 
 
The MECA charter was considered by the ACCS on July 20, 2007. By unanimous vote 
of the members present, the ACCS recommended that the SBE approve the MECA 
charter appeal, with the SBE’s traditional conditions on opening, and provided the 
charter is revised to address the concerns identified in the CDE staff review, including 
the limitation to grades six through eight. The ACCS also addressed the matter of 
whether the charter should be offered the opportunity to open in fall 2007. However, the 
petitioners subsequently agreed to open the school between July 1 and September 30, 
2008. If the MECA charter is approved by the SBE, it will be assigned the next 
sequential charter number available at that time. 

 
Approval of the MECA charter per se would have little (if any) effect on the total amount 
of state local assistance funding to public schools. To the extent students attend MECA, 
the funding to support that school would merely be redirected from other public schools. 
State costs overall would be essentially the same. 
 
There are currently two full-time equivalent CDE staff positions assigned to oversee the 
SBE-approved charter schools, including the two statewide benefit charter schools, and 
the nine all-charter districts (which are jointly approved by the SBE and the State 
Superintendent of Public Instruction). SBE approval of this charter would increase 
workload, but the CDE would recover the actual costs of oversight up to one percent of 
the general purpose and categorical block grant revenues generated by MECA. 

FISCAL ANALYSIS (AS APPROPRIATE) 
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ATTACHMENT(S) 
 
Attachment 1: SBE Traditional Conditions on Opening and Operation (2 Pages) 
 
Attachment 2: CDE Staff Review of the MECA Charter (49 Pages) 
 
Attachment 3: MECA Charter as Denied by the Paramount Unified School District  

(169 Pages) 
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SBE Traditional Conditions on Opening and Operation 
 

• Insurance Coverage. Not later than [DATE TO BE DETERMINED (TBD)] (or 
such earlier time as school may employ individuals or acquire or lease property 
or facilities for which insurance would be customary), submit documentation of 
adequate insurance coverage, including liability insurance, which shall be based 
on the type and amount of insurance coverage maintained in similar settings. 

• MOU/Oversight Agreement. Not later than TBD, either (a) accept an agreement 
with the SBE, administered through the CDE, to be the direct oversight entity for 
the school, specifying the scope of oversight and reporting activities, including, 
but not limited to, adequacy and safety of facilities; or (b) enter into an 
appropriate agreement between the charter school, the SBE (as represented by 
the Executive Director of the SBE), and an oversight entity, pursuant to EC 
Section 47605(k)(1), regarding the scope of oversight and reporting activities, 
including, but not limited to, adequacy and safety of facilities. 

• SELPA Membership. Not later than TBD, submit written verification of having 
applied to a special education local plan area (SELPA) for membership as a local 
educational agency and, not later than TBD, submit either written verification that 
the school is (or will be at the time students are being served) participating in the 
SELPA, or an agreement between a SELPA, a school district that is a member of 
the SELPA, and the school that describes the roles and responsibilities of each 
party and that explicitly states that the SELPA and the district consider the 
school’s students to be students of the school district in which the school is 
physically located for purposes of special education programs and services 
(which is the equivalent of participation in the SELPA). Satisfaction of this 
condition should be determined by the Executive Director of the SBE based 
primarily on the advice of CDE staff following a review of either (1) the school’s 
written plan for membership in the SELPA, including any proposed contracts with 
service providers or (2) the agreement between a SELPA, a school district, and 
the school, including any proposed contracts with service providers. 

• Educational Program. Not later than TBD, submit a description of the curriculum 
development process the school will use and the scope and sequence for the 
grades envisioned by the school; and, not later than TBD, submit the complete 
educational program for students to be served in the first year including, but not 
limited to, a description of the curriculum and identification of the basic 
instructional materials to be used, plans for professional development of 
instructional personnel to deliver the curriculum and use the instructional 
materials, identification of specific assessments that will be used in addition to 
the results of the Standardized Testing and Reporting (STAR) program in 
evaluating student progress. Satisfaction of this condition should be determined 
by the Executive Director of the SBE based primarily on the advice of CDE staff. 
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• Student Attendance Accounting. Not later than TBD, submit for approval the 
specific means to be used for student attendance accounting and reporting that 
will be satisfactory to support state average daily attendance claims and satisfy 
any audits related to attendance that may be conducted. Satisfaction of this 
condition should be determined by the Executive Director of the SBE based 
primarily on the advice of the Director of the School Fiscal Services Division. 

• Facilities Agreements. Not later than TBD, present written agreements (e.g., a 
lease or similar document) indicating the school’s right to use the principal school 
sites and any ancillary facilities identified by the petitioners for at least the first 
year of each school’s operation and evidence that the facilities will be adequate 
for the school’s needs. Satisfaction of this condition should be determined by the 
Executive Director of the SBE based primarily on the advice of the Director of the 
School Facilities Planning Division. 

• Zoning and Occupancy. Not less than 30 days prior to the school’s opening, 
present evidence that each school’s facility is located in an area properly zoned 
for operation of a school and has been cleared for student occupancy by all 
appropriate local authorities. For good cause, the Executive Director of the SBE 
may reduce this requirement to fewer than 30 days, but may not reduce the 
requirement to fewer than 10 days. Satisfaction of this condition should be 
determined by the Executive Director of the SBE based primarily on the advice of 
the Director of the School Facilities Planning Division. 

• Final Charter. Not later than TBD, present a final charter that includes all 
provisions and/or modifications of provisions that reflect appropriately the SBE as 
the chartering authority and otherwise address all concerns identified by CDE 
staff, and that includes a specification that the school will not operate satellite 
schools, campuses, sites, resource centers or meeting spaces not identified in 
the charter without the prior written approval of the Executive Director of the SBE 
based primarily on the advice of the Charter Schools Division staff. Satisfaction 
of this condition is determined by the Executive Director of the SBE based 
primarily on the advice of the Director of the Charter Schools Division. 

• Legal Issues. In the final charter, resolve any legal issues that may be identified 
by the SBE’s Chief Counsel or the CDE’s General Counsel. 

• Processing of Employment Contributions. Prior to the employment of any 
individuals by the school, present evidence that the school has made appropriate 
arrangements for the processing of the employees’ retirement contributions to 
the Public Employees’ Retirement System (PERS) and the State Teachers’ 
Retirement System (STRS). 

• Operational Date. If any deadline specified in these conditions is not met, 
approval of the charter is terminated, unless the SBE deletes or extends the 
deadline not met. If the school is not in operation by TBD, approval of the charter 
is terminated. 
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This form is a tool to evaluate a charter school petition submitted to the State Board of Education (SBE) on appeal. It is 
designed to ensure that the petition is reviewed in relation to the requirements of statute and regulation.  

Evaluator 
Greg Geeting 

 
KEY INFORMATION REGARDING PETITION 

Grade Span and 
Build-Out Plan 

Six-year build-out to ultimately cover grades 6-12: 
• 2007-08, initial opening with grades 6-7 (55 students each), a total of 110 students. 
• 2008-09, expand to grades 6-8 (55 students each), a total of 165 students. 
• 2009-10, expand to grades 6-9 (55 students each), a total of 220 students. 
• 2010-11, expand to grades 6-10 (55 students each), a total of 275 students. 
• 2011-12, expand to grades 6-11 (55 students each), a total of 330 students. 
• 2012-13, expand to grades 6-12 (55 students each), a total of 385 students. 

Location 

Focused principally on the attendance area of Lakewood Elementary School, a K-8 school located in the Paramount Unified 
School District (Paramount) in Los Angeles County, approximately five miles north (and slightly east) of downtown Long Beach. 
Specific location of proposed school is near Northpointe Apartment Homes, a subsidized housing complex developed as part of 
the Los Angeles County Department of Housing and Urban Development’s “Neighborhood Networks Initiative.” 

Brief History 

Original charter petition submitted to Paramount in February 2005; public hearing held in May 2005; petition denied in June 
2005. The Los Angeles County Board of Education denied the petitioner’s appeal in August 2006. In November 2006, the ACCS 
considered a motion to recommend approval of the MECA charter, but it failed by a vote of 4-4. The ACCS then recommended 
denial of the petition, but with a specific statement to “encourage the district to work cooperatively with the charter developers to 
ensure parent choice is provided to the target student population.” The petitioner withdrew and did not proceed to the SBE. 

Revised charter petition submitted to Paramount in December 2006; public hearing held in January 2007; petition denied in 
February 2007. The Los Angeles County Board denied the petitioner’s appeal in June 2007. 

Founding Board 
of Directors 

Marvin Smith, Executive Director, MECA – Community leader and social entrepreneur. 
Gary Birch, Director, Technology Innovation – Dean of Visual Communication, Laguna Arts College 
Bryan Bentrott – Vice President, Master Development, property marketing, leasing, and management. 
Richard Rydstrom – Attorney, Rydstrom & Associates, specializes in business and finance law. 
Renford Reese – Professor of Political Science, California Polytechnic State University, Pomona. 
Paul Donaldson – Senior Vice President of Operations, California Bank and Trust, Los Angeles. 
Mark Bower – Executive Vice President of Marketing, Chronicles Technologies, Inc., business-related systems and software. 
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OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
Background. As noted above, the MECA charter petition was considered by the ACCS in November 2006, having been denied by Paramount and 
the Los Angeles County Board of Education. On a tie vote of 4-4, a motion for the ACCS to recommend approval of the petition failed. 
Subsequently, the ACCS recommended denial (by a vote of 5-3), but took the unusual action of including a statement to “encourage the district to 
work cooperatively with the charter developers to ensure parent choice is provided to the target student population.” It may be a fair characterization 
that ACCS members had essentially no doubt about the petitioner’s passion and perhaps had few reservations about the written charter, but felt 
unsure that the program could be implemented as presented in the charter. The petitioner withdrew rather than go forward to the SBE with a denial 
recommendation. 

The petitioner revised the charter and again submitted it to Paramount, where it was again denied in February 2007. The LA County Board 
subsequently denied the revised charter in June 2007.  

In preparing this analysis, we reviewed the petition as denied by Paramount and the LA County Board. We also invited comments from our CDE 
colleagues regarding curriculum and instruction, special education, fiscal, and legal.  

Recommendation. Every charter petition considered by the ACCS and the SBE on appeal needs some modification in order to become acceptable 
(technically and substantively) for approval by the SBE. The MECA charter is no exception. In addressing appeals, therefore, the ACCS and the 
SBE ultimately confront the question of whether a petition is “close enough” to work with the petitioners on revisions, or whether the petition would 
need so much substantive modification that it would actually become a materially different, in which case a recommendation for denial would be 
appropriate The MECA petition is clearly well crafted and reflects more detail than we often see in petition appeals. Nonetheless, sufficient grounds 
can certainly be identified to recommend denial of the appeal. On balance, CDE staff has concluded that it would be reasonable for the ACCS 
to recommend approval of the MECA charter for a five-year period with various changes and with conditions on the opening and 
operation of the school, including a condition that the school be limited to grades 6-8 with extension to the high school grades (9-12) 
requiring a material revision to be considered no earlier than the school’s second year of operation. The CDE staff also recommends that 
the school’s commencement of operations be delayed one year, to fall 2008, unless the ACCS is convinced that a fall 2007 opening is 
realistic.  
The CDE staff believes that at least one full year’s academic and operational track record should be established prior to making the decision about 
expansion of MECA to the more complex, varied, and demanding academic needs of the high school curriculum, thus giving due consideration to 
the school’s ability to deliver high academic performance. Key factors that tip the balance in favor of approval (with conditions on opening and 
operation) are (1) the low achievement of Lakewood Elementary School that now serves grades 6-8 in the target area and (2) the expression of 
legislative intent in Education Code (EC) Section 47605(b): 

“…In reviewing petitions..., the chartering authority shall be guided by the intent of the Legislature that charter schools are and should 
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OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
become an integral part of the California education system and that establishment of charter schools should be encouraged…” 

Elaboration. The MECA charter was developed with the intent of being authorized by Paramount. Therefore, numerous technical modifications 
would be needed to recast it as a charter authorized by the SBE. We have also identified some substantive areas of proposed modification herein, 
and still more may become apparent as the ACCS and SBE review the petition. Accordingly, if the ACCS chooses to recommend approval of the 
petition, CDE staff would recommend that the approval be subject to incorporation of all necessary changes as may be identified in the continuing 
process of review (up to and including the public hearing held by the SBE). In addition, CDE staff would recommend the inclusion of the SBE’s 
traditional conditions on opening and operation, which include: 

• Insurance Coverage. Not later than [DATE TO BE DETERMINED (TBD)] (or such earlier time as school may employ individuals or acquire 
or lease property or facilities for which insurance would be customary), submit documentation of adequate insurance coverage, including 
liability insurance, which shall be based on the type and amount of insurance coverage maintained in similar settings. 

• MOU/Oversight Agreement. Not later than TBD, either (a) accept an agreement with the SBE, administered through the CDE, to be the 
direct oversight entity for the school, specifying the scope of oversight and reporting activities, including, but not limited to, adequacy and 
safety of facilities; or (b) enter into an appropriate agreement between the charter school, the SBE (as represented by the Executive Director 
of the SBE), and an oversight entity, pursuant to EC Section 47605(k)(1), regarding the scope of oversight and reporting activities, including, 
but not limited to, adequacy and safety of facilities. 

• SELPA Membership. Not later than TBD, submit written verification of having applied to a special education local plan area (SELPA) for 
membership as a local educational agency and, not later than TBD, submit either written verification that the school is (or will be at the time 
students are being served) participating in the SELPA, or an agreement between a SELPA, a school district that is a member of the SELPA, 
and the school that describes the roles and responsibilities of each party and that explicitly states that the SELPA and the district consider 
the school’s students to be students of the school district in which the school is physically located for purposes of special education 
programs and services (which is the equivalent of participation in the SELPA). Satisfaction of this condition should be determined by the 
Executive Director of the SBE based primarily on the advice of CDE staff following a review of either (1) the school’s written plan for 
membership in the SELPA, including any proposed contracts with service providers or (2) the agreement between a SELPA, a school 
district, and the school, including any proposed contracts with service providers. 

• Educational Program. Not later than TBD, submit a description of the curriculum development process the school will use and the scope and 
sequence for the grades envisioned by the school; and, not later than TBD, submit the complete educational program for students to be 
served in the first year including, but not limited to, a description of the curriculum and identification of the basic instructional materials to be 
used, plans for professional development of instructional personnel to deliver the curriculum and use the instructional materials, identification 
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OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
of specific assessments that will be used in addition to the results of the Standardized Testing and Reporting (STAR) program in evaluating 
student progress. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of 
CDE staff. 

• Student Attendance Accounting. Not later than TBD, submit for approval the specific means to be used for student attendance accounting 
and reporting that will be satisfactory to support state average daily attendance claims and satisfy any audits related to attendance that may 
be conducted. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the 
Director of the School Fiscal Services Division. 

• Facilities Agreements. Not later than TBD, present written agreements (e.g., a lease or similar document) indicating the school’s right to use 
the principal school sites and any ancillary facilities identified by the petitioners for at least the first year of each school’s operation and 
evidence that the facilities will be adequate for the school’s needs. Satisfaction of this condition should be determined by the Executive 
Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division. 

• Zoning and Occupancy. Not less than 30 days prior to the school’s opening, present evidence that each school’s facility is located in an area 
properly zoned for operation of a school and has been cleared for student occupancy by all appropriate local authorities. For good cause, 
the Executive Director of the SBE may reduce this requirement to fewer than 30 days, but may not reduce the requirement to fewer than 10 
days. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director 
of the School Facilities Planning Division. 

• Final Charter. Not later than TBD, present a final charter that includes all provisions and/or modifications of provisions that reflect 
appropriately the SBE as the chartering authority and otherwise address all concerns identified by CDE staff, and that includes a 
specification that the school will not operate satellite schools, campuses, sites, resource centers or meeting spaces not identified in the 
charter without the prior written approval of the Executive Director of the SBE based primarily on the advice of the Charter Schools Division 
staff. Satisfaction of this condition is determined by the Executive Director of the SBE based primarily on the advice of the Director of the 
Charter Schools Division. 

• Legal Issues. In the final charter, resolve any legal issues that may be identified by the SBE’s Chief Counsel or the CDE’s General Counsel. 

• Processing of Employment Contributions. Prior to the employment of any individuals by the school, present evidence that the school has 
made appropriate arrangements for the processing of the employees’ retirement contributions to the Public Employees’ Retirement System 
(PERS) and the State Teachers’ Retirement System (STRS). 
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OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
• Operational Date. If any deadline specified in these conditions is not met, approval of the charter is terminated, unless the SBE deletes or 

extends the deadline not met. If the school is not in operation by TBD, approval of the charter is terminated. 

Both the Paramount governing board and the LA County Board cited numerous reasons for denial of the MECA petition. The reasons for the local 
denials are addressed in Addendum 1. 
 
 

REQUIREMENTS FOR SBE-AUTHORIZED CHARTER SCHOOLS, PURSUANT TO EC SECTION 47605 
 
 

SOUND EDUCATIONAL PRACTICE EC Section 47605(b) 
CCR, Title 5, Section 11967.5.1(a) 

Evaluation Criteria 
For purposes of EC Section 47605(b), a charter petition shall be “consistent with sound educational practice” if, in the SBE’s judgment, it is likely to 
be of educational benefit to pupils who attend. A charter school need not be designed or intended to meet the educational needs of every student 
who might possibly seek to enroll in order for the charter to be granted by the SBE. 

Is the charter petition “consistent with sound educational practice”?  Potentially 

Comments: 
Based on the charter as written, it appears reasonable to conclude that the school would have the potential of providing educational benefit to the 
pupils within the meaning of the regulation. Overall, the charter presents a reasonable description of an educational program, although arguably the 
proposed program envisions more than the school can actually deliver – comprehensive coverage of content standards, “advisory” classes for every 
student, project-based learning, community service, integration of technology, entrepreneurship and economic literacy, physical education, and 
foreign language – given a relatively small number of students. [As noted above, MECA proposes to start with 110 students in grades 6 and 7, then 
add 55 students (one grade level) per year to build out (grade 12) in the sixth year.] However, the charter incorporates (Appendix H) descriptors of 
core courses that may help keep instruction on track. This petition would be stronger if the founding board included some individuals with broader 
backgrounds in middle and high school education and the operation and financial management of public schools. 

MECA would provide a parent-choice, public school alternative to the following Paramount schools: 

• Lakewood Elementary School, a K-8 school with a total enrollment of about 430, approximately 50 students per grade level. Lakewood’s 
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SOUND EDUCATIONAL PRACTICE EC Section 47605(b) 
CCR, Title 5, Section 11967.5.1(a) 

2006 base API rankings are 1 (statewide) and 6 (similar schools). In 2007-08, Lakewood will be a Year 4 Program Improvement (PI) school. 
Lakewood is Paramount’s lowest achieving elementary school based on the 2006 base API. Only 28 percent of Lakewood’s students in 
grades 6-8 scored proficient or advanced on the 2006 California Standards Test (CST) in English-language arts; the comparable statewide 
figure was 42 percent. In mathematics for the same grades (Algebra I for grade 8), only 11 percent of Lakewood’s students scored proficient 
or advanced; the comparable statewide figure was 38 percent. The school is located about a mile from the Northpointe Apartment Homes 
complex. 

• Paramount High School Academy (PHSA), a high school with an enrollment of about 300. PHSA’s 2006 base API rankings are 1 (statewide) 
and 3 (similar schools). PHSA will be Year 3 PI in 2007-08. The school’s combined (all grade levels) 2006 CAHSEE passage rates were 32 
percent for mathematics and 45 percent for English-language arts. The comparable statewide averages were 59 percent (mathematics) and 
61percent (English-language arts). PHSA is located essentially next door to Lakewood Elementary. 

• Paramount High School (PHS), a high school with an enrollment of about 4,200. PHS’s 2006 base API rankings are 4 (statewide) and 9 
(similar schools). The school’s combined 2006 CAHSEE passage rates were 58 percent for mathematics and 53 percent for English-
language arts. PHS is located about four miles from the Northpointe Apartment Homes complex. 

 

UNSOUND EDUCATIONAL PRACTICE EC Section 47605(b)(1) 
CCR, Title 5, Section 11967.5.1(b) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(1), a charter petition shall be “an unsound educational program” if it is either of the following: 

(1) A program that involves activities that the SBE determines would present the likelihood of physical, educational, or psychological harm to the 
affected pupils. 
(2) A program that the SBE determines not to be likely to be of educational benefit to the pupils who attend. 

Does the charter petition present “an unsound educational program”?  Probably not 

Comments: 
As noted above, this charter (as written) presents a reasonable description of an educational program, though arguably the charter envisions more 
than the school will actually be able to deliver with a relatively small number of students. Presuming MECA implements the charter substantially as 
written, the evidence does not suggest that the school would present physical, educational, or psychological harm to the pupils, or would fail to 
result in an educational benefit to the pupils.  
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DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM EC Section 47605(b)(2) 
CCR, Title 5, Section 11967.5.1(c) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(2), the SBE shall take the following factors into consideration in determining whether charter petitioners are 
"demonstrably unlikely to successfully implement the program." 

(1) If the petitioners have a past history of involvement in charter schools or other education agencies (public or private), the history is one that 
the SBE regards as unsuccessful, e.g., the petitioners have been associated with a charter school of which the charter has been revoked or a 
private school that has ceased operation for reasons within the petitioners’ control. 
(2) The petitioners are unfamiliar in the SBE’s judgment with the content of the petition or the requirements of law that would apply to the 
proposed charter school. 
(3) The petitioners have presented an unrealistic financial and operational plan for the proposed charter school (as specified). 
(4) The petitioners personally lack the necessary background in the following areas critical to the charter school’s success, and the petitioners 
do not have plan to secure the services of individuals who have the necessary background in curriculum, instruction, assessment, and finance 
and business management. 

Are the petitioners "demonstrably unlikely to successfully implement the program"? Probably not 

Comments:  
As noted above and below, the charter presents a reasonable description of an educational program. CDE staff is not aware of MECA’s founding 
board members having any past history of involvement with unsuccessful charters. Similarly, CDE staff is not aware of MECA’s founding board 
members having any lack of knowledge about the petition. The financial and operational plan, while not completely unrealistic, would need 
considerable revision. As indicated above, the founders – as a whole – may not have a sufficiently broad background to assure the school’s 
success in the areas of curriculum, instruction, assessment, and finance and business management. However, the charter does envision 
contracting for business and operations management, and the lead petitioner’s companion document indicates that “an education consulting firm” 
would provide standards-based professional development on a contract basis. On balance, the evidence does not “demonstrate” per se that the 
petitioners are unlikely to successfully implement the program based on the factors set forth in the regulations. 
 

REQUIRED NUMBER OF SIGNATURES EC Section 47605(b)(3) 
CCR, Title 5, Section 11967.5.1(d) 



 
 California Department of Education 

2007-08 CHARTER SCHOOL PETITION REVIEW FORM 
 

sdob-csd-sep07item06 
Attachment 2 
Page 8 of 49 

 Petitioner 
Micro-Enterprise Charter Academy (MECA) 

 

 

July 2007 Page 8 3/2/2012 2:26 PM 
 

REQUIRED NUMBER OF SIGNATURES EC Section 47605(b)(3) 
CCR, Title 5, Section 11967.5.1(d) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(3), a charter petition that “does not contain the number of signatures required by [law]”…shall be a petition 
that did not contain the requisite number of signatures at the time of its submission… 

Did the petition contain the required number of signatures at the time of its submission?  Yes 
Comments:  
Four teacher signatures were provided. 

 

AFFIRMATION OF SPECIFIED CONDITIONS 
EC Section 47605(b)(4) 

EC Section 47605(d) 
CCR, Title 5, Section 11967.5.1(e) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(4), a charter petition that "does not contain an affirmation of each of the conditions described in [EC Section 
47605(d)]"…shall be a petition that fails to include a clear, unequivocal affirmation of each such condition. Neither the charter nor any of the 
supporting documents shall include any evidence that the charter will fail to comply with the conditions described in EC Section 47605(d). 

(1) …[A] charter school shall be nonsectarian in its programs, admission policies, employment practices, and all other operations, shall not 
charge tuition, and shall not discriminate against any pupil on the basis of ethnicity, national origin, gender, or disability. Except as provided in 
paragraph (2), admission to a charter school shall not be determined according to the place of residence of the pupil, or of his or her parent or 
guardian, within this state, except that any existing public school converting partially or entirely to a charter school under this part shall adopt 
and maintain a policy giving admission preference to pupils who reside within the former attendance area of that public school. 

(2) (A) A charter school shall admit all pupils who wish to attend the school. 

(B) However, if the number of pupils who wish to attend the charter school exceeds the school's capacity, attendance, except for existing pupils 
of the charter school, shall be determined by a public random drawing. Preference shall be extended to pupils currently attending the charter 
school and pupils who reside in the district except as provided for in Section 47614.5. Other preferences may be permitted by the chartering 
authority on an individual school basis and only if consistent with the law. 

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth of the charter school and, in no 
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AFFIRMATION OF SPECIFIED CONDITIONS 
EC Section 47605(b)(4) 

EC Section 47605(d) 
CCR, Title 5, Section 11967.5.1(e) 

event, shall take any action to impede the charter school from expanding enrollment to meet pupil demand. 

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any reason, the charter school shall 
notify the superintendent of the school district of the pupil’s last known address within 30 days, and shall, upon request, provide that school 
district with a copy of the cumulative record of the pupil, including a transcript of grades or report card, and health information. This paragraph 
applies only to pupils subject to compulsory full-time education pursuant to [EC] Section 48200. 

Does the charter petition contain the required affirmations? 
Additional 
affirmation 

needed 
Comments: 
The charter includes affirmations of the provisions set forth in paragraphs (1) and (2) of EC Section 47605(d), but not paragraph (3), relating to 
pupils’ cumulative records. Accordingly, if the ACCS recommends that the SBE grant this charter, the ACCS should also recommend that 
affirmation of the conditions specified in paragraph (3) of EC Section 47605(d) be incorporated in the final charter. 
 
 

THE SIXTEEN CHARTER ELEMENTS 
 
 

1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

Evaluation Criteria 
The description of the educational program…, as required by EC Section 47605(b)(5)(A), at a minimum: 
(A) Indicates the proposed charter school’s target student population, including, at a minimum, grade levels, approximate numbers 
of pupils, and specific educational interests, backgrounds, or challenges. Yes 

(B) Specifies a clear, concise school mission statement with which all elements and programs of the school are in alignment and 
which conveys the petitioners' definition of an "educated person” in the 21st century, belief of how learning best occurs, and goals 
consistent with enabling pupils to become or remain self-motivated, competent, and lifelong learners.  

Yes 

(C) Includes a framework for instructional design that is aligned with the needs of the pupils that the charter school has identified 
as its target student population. Generally 
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1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

(D) Indicates the basic learning environment or environments (e.g., site-based matriculation, independent study, community-based 
education, technology-based education). Yes 

(E) Indicates the instructional approach or approaches the charter school will utilize, including, but not limited to, the curriculum 
and teaching methods (or a process for developing the curriculum and teaching methods) that will enable the school’s pupils to 
master the content standards for the four core curriculum areas adopted by the SBE pursuant to EC Section 60605 and to achieve 
the objectives specified in the charter. 

Yes 

(F) Indicates how the charter school will identify and respond to the needs of pupils who are not achieving at or above expected 
levels. Yes 

(G) Indicates how the charter school will meet the needs of students with disabilities, English learners, students achieving 
substantially above or below grade level expectations, and other special student populations Generally 

(H) Specifies the charter school’s special education plan, including, but not limited to, the means by which the charter school will 
comply with the provisions of EC Section 47641, the process to be used to identify students who qualify for special education 
programs and services, how the school will provide or access special education programs and services, the school’s 
understanding of its responsibilities under law for special education pupils, and how the school intends to meet those 
responsibilities. 

Revisions 
needed 

If serving high school students, describes how district/charter school informs parents about: 
• transferability of courses to other public high schools; and  
• eligibility of courses to meet college entrance requirements 

(Courses that are accredited by the Western Association of Schools and Colleges (WASC) may be considered transferable, and 
courses meeting the UC/CSU "a-g" admissions criteria may be considered to meet college entrance requirements.) 

Yes 

Does the petition overall present a reasonably comprehensive description of the educational program? Revisions 
needed 

Comments: 
The charter includes a large section on the educational program, featuring the following elements: 

• MECA’s students will be required to complete the UC/CSU “a-g” course pattern in order to receive a high school diploma. 

• Every student will be required to participate in a weekly (middle grades) or twice-weekly (high school) “advisory” for academic support and 
counseling.  

• All students are expected to “develop economic literacy and marketable workplace skills.” The nature and extent of instruction to address this 
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1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

objective is not completely clear.  

• The school will begin with 55 students each in grades 6 and 7, then add one grade level per year (55 students each), completing the build-out 
(grade 12) in the sixth year (with a total of 385 students). 

• The school is targeted at students residing in the Northpointe Apartment Homes Property (a 30-acre subsidized housing project) and 
surrounding areas. 

• MECA will adhere to the credentialing requirements of the Charter Schools Act and the HQT and paraprofessional specifications of NCLB. 

• “Backward design” will be employed, i.e., identify learning objectives, then develop assessments, then develop specific curriculum. 

• “Project Based Learning (PBL)” is identified as “a key instructional approach.” [It is somewhat worrisome that a principal source of information is 
the Buck Institute for Education, which (although a non-profit organization) sells materials to implement PBL. Moreover, a principal research 
citation (“Review of Research on Project-Based Learning”) was apparently funded by Autodesk, a company that markets educational software 
for use in PBL programs.] 

• Block scheduling for core subjects will be provided, organizing around 90-minute periods of instructional time to allow for more in-depth 
coursework. 

• Technology will be fully integrated into academic coursework and offered after school as well. 

Arguably, as noted above, the charter may envision more in the way of an educational program than it can actually deliver given the school’s 
relatively small size. This is certainly a legitimate area of concern. In addition, the analysis of the revised MECA charter performed by the CDE’s 
Professional Development and Curriculum Support Division identified the following issues: 

• Petitioner MECA seeks to serve educationally disadvantaged students. Students in the target enrollment area are primarily 
African American, and the area has a “high rate of poverty, violence and academic failure.” Petitioner also asserts that the school 
will be coming from consistently low performing schools. Given all these factors, many students will likely not be at grade level 
upon enrollment and will need remedial assistance. The petition contains somewhat vague references to interventions and 
supplemental programs. For example when discussing academically low-achieving students they state “students simply needing 
additional assistance in particular subjects or skill areas may get additional help from peers, staff, and volunteer tutors”.  

• A key instructional approach is standards-based Project Learning. The petition references a recent study which suggests that 



 
 California Department of Education 

2007-08 CHARTER SCHOOL PETITION REVIEW FORM 
 

sdob-csd-sep07item06 
Attachment 2 

Page 12 of 49 
 Petitioner 

Micro-Enterprise Charter Academy (MECA) 
 

 

July 2007 Page 12 3/2/2012 2:26 PM 
 

1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

project based learning may be particularly well adapted to “disadvantaged” youth, but does not indicate if it also applies to 
educationally disadvantaged. 

The charter does include a relatively lengthy discussion of professional development and identifies some strategies for responding to the needs of 
academically gifted and low-achieving students, as well as English learners. Arguably, though, the charter is insufficient in these areas. The 
evidence, incidentally, is somewhat confusing as regards the composition of MECA’s potential student body. Lakewood Elementary, which currently 
serves the target area, was 20.6 percent Hispanic/Latino on last year’s CBEDS, and only nine of the school’s 160 students in grades 6-8 were 
identified as English learners. 

The MECA charter includes an extensive and considerably revised discussion related to special education, but it is premised on MECA being 
initially a school of Paramount for purposes of SELPA participation, though ultimately joining the SELPA as a separate LEA member. Paramount is 
a member of the Mid-Cities SELPA. This whole area would need to be recast if MECA participates in a different SELPA. Analysis of the MECA 
petition by the CDE’s Special Education Division last fall indicated a serious concern regarding the petitioners’ apparent lack of contact to date with 
prospective SELPAs: 

• We are concerned that the petition mentions all the things that the school will have in place for special education, but that the petitioners do not 
appear to have talked to the SELPA or a district special education director to coordinate these plans. We are also concerned that the petitioners 
will wait until the school is up and running before contacting the SELPA. Contact with the SELPA needs to be made well in advance of the 
school opening. 

 
2. MEASURABLE PUPIL OUTCOMES EC Section 47605(b)(5)(B) 

CCR, Title 5, Section 11967.5.1(f)(2) 
Evaluation Criteria 
Measurable pupil outcomes, as required by EC Section 47605(b)(5)(B), at a minimum: 
(A) Specify skills, knowledge, and attitudes that reflect the school’s educational objectives and can be assessed, at a minimum, by 
objective means that are frequent and sufficiently detailed enough to determine whether pupils are making satisfactory progress. It 
is intended that the frequency of objective means of measuring pupil outcomes vary according to such factors as grade level, 
subject matter, the outcome of previous objective measurements, and information that may be collected from anecdotal sources. 
To be sufficiently detailed, objective means of measuring pupil outcomes must be capable of being used readily to evaluate the 
effectiveness of and to modify instruction for individual students and for groups of students. 

May need 
strengthening 
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2. MEASURABLE PUPIL OUTCOMES EC Section 47605(b)(5)(B) 
CCR, Title 5, Section 11967.5.1(f)(2) 

(B) Include the school’s Academic Performance Index growth target, if applicable. N/A 

Does the petition present a reasonably comprehensive description of measurable pupil outcomes? May need 
strengthening 

Comments: 
Some pupil outcomes are identified that can clearly be measured objectively, including demonstration of proficiency in reading and writing and 
completion of “a-g” courses. One key goal is that students who are behind academically will demonstrate the equivalent of one and a half years’ 
academic growth for each year of study “until they catch up.” It is not completely clear how “suggested” subject matter competencies would be 
measured or what materials would be used. Demonstrating mastery of “designated outcome goals” in relation to the competencies is identified as 
an outcome, but (as noted) the competencies themselves are suggested. The competencies included in the document cover English-language arts, 
history, mathematics, science, arts, foreign language, and physical education. Thus, the petition appears to meet the minimum requirements of the 
regulation. The charter has been revised (since last fall) to present outcomes juxtaposed to methods of measurement. 

The school’s goals may lack sufficient challenge. In relation to standardized tests, for example, the goals are to “demonstrate student improvement” 
and “compare favorably with schools that have similar student populations.” In relation to the API, the goal is also to compare “favorably” with similar 
schools. In relation to the achievement gap, the goal is to “demonstrate a pattern of raised achievement over time.” Finally, in relation to the school’s 
own annual survey of parents and teachers, the goal is merely “an average score of ‘satisfied’ or ‘very-satisfied.’” CDE staff recommends that 
stronger, more specific goals be established.  

 

3. METHOD FOR MEASURING PUPIL PROGRESS EC Section 47605(b)(5)(C) 
CCR, Title 5, Section 11967.5.1(f)(3) 

Evaluation Criteria 
The method for measuring pupil progress, as required by EC Section 47605(b)(5)(C), at a minimum: 
(A) Utilizes a variety of assessment tools that are appropriate to the skills, knowledge, or attitudes being assessed, including, at 
minimum, tools that employ objective means of assessment consistent with the measurable pupil outcomes. Yes 

(B) Includes the annual assessment results from the Statewide Testing and Reporting (STAR) program. Yes 
(C) Outlines a plan for collecting, analyzing, and reporting data on pupil achievement to school staff and to pupils’ parents and 
guardians, and for utilizing the data continuously to monitor and improve the charter school’s educational program. Yes 

Does the petition present a reasonably comprehensive description of the method for measuring pupil progress? Yes 
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3. METHOD FOR MEASURING PUPIL PROGRESS EC Section 47605(b)(5)(C) 
CCR, Title 5, Section 11967.5.1(f)(3) 

Comments: 
The charter includes a comprehensive discussion of measuring pupil progress. A commitment is included to participate in state assessments. Some 
minor technical references should be modified. Processes are described for using data in a continuing effort to improve the educational program. 
The CDE staff recommendation to limit MECA to grades 6-8 with the possibility of future expansion to grades 9-12 will ensure continued scrutiny of 
the school’s academic achievement and progress. In reorganizing the petition from the one considered in fall 2006, the petitioner appears to have 
dropped the reference to development of a School Performance Index. 

 

4. GOVERNANCE STRUCTURE EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

Evaluation Criteria 
The governance structure of the school, including, but not limited to, the process…to ensure parental involvement…, as required by EC Section 
47605(b)(5)(D), at a minimum: 
(A) Includes evidence of the charter school’s incorporation as a non-profit public benefit corporation, if applicable. N/A 
(B) Includes evidence that the organizational and technical designs of the governance structure reflect a seriousness of purpose 
necessary to ensure that: 

1. The charter school will become and remain a viable enterprise. 
2. There will be active and effective representation of interested parties, including, but not limited to parents (guardians). 
3. The educational program will be successful. 

Generally 

Does the petition present a reasonably comprehensive description of the school’s governance structure? 
Generally. 

Some 
changes 
needed. 
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4. GOVERNANCE STRUCTURE EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

Comments: 
The charter commits to the formation of the nonprofit public benefit corporation to operate the school. The governing board will have 5-11 voting 
members, including at least one parent and “representation” of the local community. The Executive Director is proposed to be a non-voting Board 
member. Technical amendments would be needed to reflect the SBE as the charter authorizer, including a provision (at the option of the SBE) for 
the SBE to appoint one voting member to the school’s governing board pursuant to EC Section 47604(b). Reference is made to the appointment of 
a Founding Board of Directors, but beyond those individuals, the process for selection is not completely clear. Reference is made to successors 
being elected for terms, but it is not clear who participates in the election. In revising the charter (from that presented in fall 2006), it does appear 
that the petitioners have endeavored to eliminate voting board members who would have real or apparent conflicts of interest. A commitment is 
included for the governing board to operate in keeping with the provisions of the Ralph M. Brown Act and Robert’s Rules of Order.  

The charter envisions both an Executive Director and a principal which may reflect excessive administration for a school with a relatively small 
number of faculty and staff, even at build out. Consolidation of the two positions, at least during the school’s early years, should be considered. In 
addition, the ACCS (and SBE) may wish to consider recommending that the governing board meet more often than quarterly, although with some 
flexibility (e.g., “at least monthly when school is in session”). 

 

5. EMPLOYEE QUALIFICATIONS EC Section 47605(b)(5)(E) 
CCR, Title 5, Section 11967.5.1(f)(5) 

Evaluation Criteria 
The qualifications [of the school’s employees], as required by EC Section 47605(b)(5)(E), at a minimum: 
(A) Identify general qualifications for the various categories of employees the school anticipates (e.g., administrative, instructional, 
instructional support, non-instructional support). The qualifications shall be sufficient to ensure the health, and safety of the 
school’s faculty, staff, and pupils. 

Yes 

(B) Identify those positions that the charter school regards as key in each category and specify the additional qualifications 
expected of individuals assigned to those positions. No 

(C) Specify that all requirements for employment set forth in applicable provisions of law will be met, including, but not limited to 
credentials as necessary. Yes 

Does the petition present a reasonably comprehensive description of employee qualifications? Generally 
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5. EMPLOYEE QUALIFICATIONS EC Section 47605(b)(5)(E) 
CCR, Title 5, Section 11967.5.1(f)(5) 

Comments: 
One specific area of inconsistency with the regulation is that the charter does not identify “key” positions within, for example, the classifications of 
teachers and office personnel, specifying “additional qualifications” for these key positions. In general, though, the charter appears to provide a 
reasonable description of employee qualifications. The charter expresses the commitment that all teachers will meet state credential requirements 
and be NCLB compliant. This section of the charter is largely the same as it was in the previous version, except that the petitioners have added a 
commitment that all teachers will be CLAD certified or in the process of CLAD certification.  

Last fall, the CDE’s Professional Development and Curriculum Support Division concluded that strengthening of this area would be desirable: 

• The stated goal of MECA is to target students who have historically been underserved in traditional schools, yet the qualifications to be met by 
those employed do not require any experience addressing the needs of low socioeconomic status students, minority students, at-risk students, 
and English learners. This will seriously impede the ability of MECA to effectively serve the target population. 

The CDE’s Special Education Division also expressed concern about the petition’s “lack of information about (and budget allocation to support) a 
highly qualified teacher in the area of special education.” 

 

6. HEALTH AND SAFETY PROCEDURES EC Section 47605(b)(5)(F) 
CCR, Title 5, Section 11967.5.1(f)(6) 

Evaluation Criteria 
The procedures…to ensure the health and safety of pupils and staff, as required by EC Section 47605(b)(5)(F), at a minimum: 
(A) Require that each employee of the school furnish the school with a criminal record summary as described in EC Section 
44237. Yes 

(B) Include the examination of faculty and staff for tuberculosis as described in EC Section 49406. Yes 
(C) Require immunization of pupils as a condition of school attendance to the same extent as would apply if the pupils attended a 
non-charter public school. Yes 

(D) Provide for the screening of pupils’ vision and hearing and the screening of pupils for scoliosis to the same extent as would be 
required if the pupils attended a non-charter public school. Yes 

Does the petition present a reasonably comprehensive description of health and safety procedures? Yes 
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6. HEALTH AND SAFETY PROCEDURES EC Section 47605(b)(5)(F) 
CCR, Title 5, Section 11967.5.1(f)(6) 

Comments: 
In the revised charter, the petitioners have come into compliance with the regulations. A reference to tuberculosis testing consistent with EC Section 
49406 is now included. Also, reference to vision, hearing, and scoliosis screening of pupils is now incorporated.  

This section of the charter is quite extensive, providing detail concerning a variety of emergency situations (e.g., fire drills, disaster drills, bomb 
threats), prescription medications, staff responsibilities, and child abuse reporting. A reference to comprehensive sexual harassment policies and 
procedures has also been added in the revised charter. 

 

7. RACIAL AND ETHNIC BALANCE EC Section 47605(b)(5)(G) 
CCR, Title 5, Section 11967.5.1(f)(7) 

Evaluation Criteria 
Recognizing the limitations on admissions to charter schools imposed by EC Section 47605(d), the means by which the school(s) will achieve a 
racial and ethnic balance among its pupils that is reflective of the general population residing within the territorial jurisdiction of the school district…, 
as required by EC Section 47605(b)(5)(G), shall be presumed to have been met, absent specific information to the contrary. 
Does the petition present a reasonably comprehensive description of means for achieving racial and ethnic balance? Yes 
Comments: 
The charter commits to addressing diversity through recruitment and outreach, including production of informational materials in languages other 
than English. 

 

8. ADMISSION REQUIREMENTS, IF APPLICABLE EC Section 47605(b)(5)(H) 
CCR, Title 5, Section 11967.5.1(f)(8) 

Evaluation Criteria 
To the extent admission requirements are included in keeping with EC Section 47605(b)(5)(H), the requirements shall be in compliance with the 
requirements of EC Section 47605(d) and any other applicable provision of law. 

Does the petition present a reasonably comprehensive description of admission requirements? 
Yes. 

Technical 
amendment 

needed. 
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8. ADMISSION REQUIREMENTS, IF APPLICABLE EC Section 47605(b)(5)(H) 
CCR, Title 5, Section 11967.5.1(f)(8) 

Comments: 
The charter affirms that it will be nonsectarian, will not charge tuition, and will not discriminate on the basis of ethnicity, national origin, gender, 
disability, or any other basis prohibited by law. The charter will be open to all students who are California residents and wish to attend. The public 
random drawing, if necessary, will except students currently attending the school, which is in accordance with statute. A technical amendments is 
needed to specify that “preference” within the lottery (not an exception to the lottery) will be extended to applicants who reside in Paramount (as 
required by law) and to siblings of current students (as desired by the petitioners).  

 

9. ANNUAL INDEPENDENT FINANCIAL AUDITS EC Section 47605(b)(5)(I) 
CCR, Title 5, Section 11967.5.1(f)(9) 

Evaluation Criteria 
The manner in which annual independent financial audits shall be conducted using generally accepted accounting principles, and the manner in 
which audit exceptions and deficiencies shall be resolved to the SBE’s satisfaction, as required by EC Section 47605(b)(5)(I), at a minimum: 
(A) Specify who is responsible for contracting and overseeing the independent audit. Yes 

(B) Specify that the auditor will have experience in education finance. Yes 
(C) Outline the process of providing audit reports to the State Board of Education, California Department of Education, or other 
agency as the State Board of Education may direct, and specifying the timeline in which audit exceptions will typically be 
addressed. 

Yes 

(D) Indicate the process that the charter school(s) will follow to address any audit findings and/or resolve any audit exceptions. Yes 

Does the petition present a reasonably comprehensive description of annual independent financial audits? Yes 
Comments: 

This section of the charter was revised considerably from the version presented last fall. It now appears generally compliant with the 
regulation.  

 

10. SUSPENSION AND EXPULSION PROCEDURES EC Section 47605(b)(5)(J) 
CCR, Title 5, Section 11967.5.1(f)(10) 

Evaluation Criteria 
The procedures by which pupils can be suspended or expelled, as required by EC Section 47605(b)(5)(J), at a minimum: 
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10. SUSPENSION AND EXPULSION PROCEDURES EC Section 47605(b)(5)(J) 
CCR, Title 5, Section 11967.5.1(f)(10) 

(A) Identify a preliminary list, subject to later revision pursuant to subparagraph (E), of the offenses for which students in the 
charter school must (where non-discretionary) and may (where discretionary) be suspended and, separately, the offenses for 
which students in the charter school must (where non-discretionary) or may (where discretionary) be expelled, providing evidence 
that the petitioners’ reviewed the offenses for which students must or may be suspended or expelled in non-charter public schools. 

Yes 

(B) Identify the procedures by which pupils can be suspended or expelled. Yes 
(C) Identify the procedures by which parents, guardians, and pupils will be informed about reasons for suspension or expulsion 
and of their due process rights in regard to suspension or expulsion. Yes 

(D) Provide evidence that in preparing the lists of offenses specified in subparagraph (A) and the procedures specified in 
subparagraphs (B) and (C), the petitioners reviewed the lists of offenses and procedures that apply to students attending non-
charter public schools, and provide evidence that the charter petitioners believe their proposed lists of offenses and procedures 
provide adequate safety for students, staff, and visitors to the school and serve the best interests the school’s pupils and their 
parents (guardians). 

Yes 

(E) If not otherwise covered under subparagraphs (A), (B), (C), and (D): 
1. Provide for due process for all pupils and demonstrate an understanding of the rights of pupils with disabilities in…regard to 
suspension and expulsion. 
2. Outline how detailed policies and procedures regarding suspension and expulsion will be developed and periodically reviewed, 
including, but not limited to, periodic review and (as necessary) modification of the lists of offenses for which students are subject 
to suspension or expulsion. 

Yes 

Does the petition present a reasonably comprehensive description of suspension and expulsion procedures? Yes 
Comments: 
The charter includes a comprehensive description of suspension and expulsion procedures, including appeals, rehabilitation plans, readmission, 
and grievance process, as well as inclusion of specific provisions applicable to special education students. In this area, the charter essentially 
parallels provisions of statute governing pupils in non-charter schools. 
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11. STRS, PERS, AND SOCIAL SECURITY COVERAGE EC Section 47605(b)(5)(K) 
CCR, Title 5, Section 11967.5.1(f)(11) 

Evaluation Criteria 
The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement System, the Public Employees’ 
Retirement System, or federal social security, as required by EC Section 47605(b)(5)(K), at a minimum, specifies the positions to be covered under 
each system and the staff who will be responsible for ensuring that appropriate arrangements for that coverage have been made. 
Does the petition present a reasonably comprehensive description of STRS, PERS, and social security coverage? Yes 
Comments: 
The charter revisions the petitioners incorporated have resolved concerns pointed out by CDE staff last fall. The section includes fairly detailed 
provisions pertaining to work schedules, time off, termination, due process, and grievance resolution, which are neither required nor prohibited by 
the regulation. 

 

12. PUBLIC SCHOOL ATTENDANCE ALTERNATIVES EC Section 47605(b)(5)(L) 
CCR, Title 5, Section 11967.5.1(f)(12) 

Evaluation Criteria 
The public school attendance alternatives for pupils residing within the school district who choose not to attend charter schools, as required by EC 
Section 47605(b)(5)(L), at a minimum, specify that the parent or guardian of each pupil enrolled in the charter school shall be informed that the pupil 
has no right to admission in a particular school of any local education agency (or program of any local education agency) as a consequence of 
enrollment in the charter school, except to the extent that such a right is extended by the local education agency. 
Does the petition present a reasonably comprehensive description of public school attendance alternatives? Yes 
Comments: 
The charter makes it clear that no student is required to attend this school. 

 

13. POST-EMPLOYMENT RIGHTS OF EMPLOYEES EC Section 47605(b)(5)(M) 
CCR, Title 5, Section 11967.5.1(f)(13) 

Evaluation Criteria 
The description of the rights of any employees of the school district upon leaving the employment of the school district to work in a charter school, 
and of any rights of return to the school district after employment at a charter school, as required by EC Section 47605(b)(5)(M), at a minimum, 
specifies that an employee of the charter school shall have the following rights: 
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13. POST-EMPLOYMENT RIGHTS OF EMPLOYEES EC Section 47605(b)(5)(M) 
CCR, Title 5, Section 11967.5.1(f)(13) 

(A) Any rights upon leaving the employment of a local education agency to work in the charter school that the local education 
agency may specify. Generally 

(B) Any rights of return to employment in a local education agency after employment in the charter school as the local education 
agency may specify. Generally 

(C) Any other rights upon leaving employment to work in the charter school and any rights to return to a previous employer after 
working in the charter school that the SBE determines to be reasonable and not in conflict with any provisions of law that apply to 
the charter school or to the employer from which the employee comes to the charter school or to which the employee returns from 
the charter school. 

Generally 

Does the petition present a reasonably comprehensive description of post-employment rights of employees? Revision 
needed 

Comments: 
The petitioners have endeavored to resolve concerns noted by CDE staff last fall with respect to this section. However, CDE staff finds the 
extensive reference to EC Section 44931 to be potentially misleading. This section of law relates to reemployment of an individual by a school 
district within 39 months of the employee’s departure. The extensive attention devoted to the provision may convey the erroneous impression that a 
district is obligated to reemploy an individual who seeks reinstatement within 39 months. Reemployment is discretionary with the previous employer. 
The discussion of EC Section 44931 is unnecessary and should be removed. 

 

14. DISPUTE RESOLUTION PROCEDURES EC Section 47605(b)(5)(N) 
CCR, Title 5, Section 11967.5.1(f)(14) 

Evaluation Criteria 
The procedures to be followed by the charter school and the entity granting the charter to resolve disputes relating to the provisions of the charter, 
as required by EC Section 47605(b)(5)(N), at a minimum: 
(A) Include any specific provisions relating to dispute resolution that the SBE determines necessary and appropriate in recognition 
of the fact that the SBE is not a local education agency.  No 

(B) Describe how the costs of the dispute resolution process, if needed, would be funded. No 
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14. DISPUTE RESOLUTION PROCEDURES EC Section 47605(b)(5)(N) 
CCR, Title 5, Section 11967.5.1(f)(14) 

(C) Recognize that, because it is not a local education agency, the State Board of Education may choose resolve a dispute directly 
instead of pursuing the dispute resolution process specified in the charter, provided that if the State Board of Education intends to 
resolve a dispute directly instead of pursuing the dispute resolution process specified in the charter, it must first hold a public 
hearing to consider arguments for and against the direct resolution of the dispute instead of pursuing the dispute resolution 
process specified in the charter. 

No 

(D) Recognize that if the substance of a dispute is a matter that could result in the taking of appropriate action, including, but not 
limited to, revocation of the charter in accordance with EC Section 47604.5, the matter will be addressed at the State Board of 
Education’s discretion in accordance with that provision of law and any regulations pertaining thereto. 

No 

Does the petition present a reasonably comprehensive description of dispute resolution procedures? Needs 
revision 

Comments: 
This section of the charter was revised to address some of the technical concerns identified by CDE staff last fall. However, the section was 
obviously written with the intention of Paramount being the chartering authority, not the SBE. The section needs to be revised in conformity with the 
regulation if the SBE is the chartering authority.  

 

15. EXCLUSIVE PUBLIC SCHOOL EMPLOYER EC Section 47605(b)(5)(O) 
CCR, Title 5, Section 11967.5.1(f)(15) 

Evaluation Criteria 
The declaration of whether or not the district shall be deemed the exclusive public school employer of the employees of the charter school for the 
purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government 
Code), as required by EC Section 47605(b)(5)(O), recognizes that the SBE is not an exclusive public school employer and that, therefore, the 
charter school must be the exclusive public school employer of the employees of the charter school for the purposes of the Educational 
Employment Relations Act. 
Does the petition include the necessary declaration? Yes 
Comments: 
The charter makes it clear that MECA will be the exclusive employer for purposes of collective bargaining. 
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16. CLOSURE PROCEDURES EC Section 47605(b)(5)(P) 
Evaluation Criteria 
A description of the procedures to be used if the charter school closes, in keeping with EC Section 47605(b)(5)(P). The procedures shall ensure a 
final audit of the school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets 
and for the maintenance and transfer of pupil records. 

Does the petition include a reasonably comprehensive description of closure procedures? 
Generally. 

Needs to be 
rewritten. 

Comments: 
This section was considerably revised, but it was written in anticipation of Paramount being the charter authorizer. Since the petition was submitted 
to Paramount, the closure regulations have become operative. Some additional revisions are necessary for the description to comply with the new 
regulations.  

 
 

ADDITIONAL REQUIREMENTS UNDER EC SECTION 47605 
 
 
STANDARDS, ASSESSMENTS, AND PARENT CONSULTATION EC Section 47605(c) 
Evaluation Criteria 
Evidence is provided that: 
(1) The school shall meet all statewide standards and conduct the pupil assessments required pursuant to EC sections 60605 and 
60851 and any other statewide standards authorized in statute or pupil assessments applicable to pupils in noncharter public 
schools. 

Yes 

(2) The school shall, on a regular basis, consult with their parents and teachers regarding the school’s educational programs. Yes 
Does the petition provide evidence addressing the requirements regarding standards, assessments, and parent 
consultation? Yes 
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STANDARDS, ASSESSMENTS, AND PARENT CONSULTATION EC Section 47605(c) 
Comments: 
The charter is clear that the school will meet the state’s content standards (page 37) and participate in statewide assessments (page 40). With 
regard to consulting on a regular basis with parents and teachers, the charter (on page 44) creates an advisory body that will be composed of “the 
Principal of the school, teachers, classified staff members, parents, and community members who will be elected at large.” The governance 
structure also provides for parent representation on the governing board. 

 
EMPLOYMENT IS VOLUNTARY EC Section 47605(e) 
Evaluation Criteria 
The governing board…shall not require any employee…to be employed in a charter school. 
Does the petition meet this criterion? Yes 
Comments: 
The petition makes it clear that no individual will be compelled to work at the school (page 45). 

 
PUPIL ATTENDANCE IS VOLUNTARY EC Section 47605(f) 
Evaluation Criteria 
The governing board…shall not require any pupil…to attend a charter school. 
Does the petition meet this criterion? Yes 
Comments: 
The charter makes it clear that student enrollment is voluntary (page 58). 

 
EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS EC Section 47605(g) 
Evaluation Criteria 
…[T]he petitioners [shall] provide information regarding the proposed operation and potential effects of the school, including, but not limited to:. 

• The facilities to be utilized by the school. The description of the facilities to be used by the charter school shall specify 
where the school intends to locate. Generally 
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EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS EC Section 47605(g) 
• The manner in which administrative services of the school are to be provided. Generally 

• Potential civil liability effects, if any upon the school and the SBE. Generally 
The petitioners shall also provide financial statements that include a proposed first-year operational budget, including startup costs, 
and cash-flow and financial projections for the first three years of operation. Generally 

Does the petition provide the required information and financial projections? 
Some 

revisions 
needed 

Comments: 
The charter does not provide a specific street address for the school facility, though (on pages 5 and 9) references are made to the facility being 
“near” Northpointe Apartment Homes. 

The charter incorporates extensive discussion of administrative and business functions, including a commitment to hiring a vendor for business and 
operations management services. However, the charter envisions Paramount being the charter authorizer and working cooperatively with the school 
on some administrative and fiscal matters. These provisions would need to be revised if the school were to be chartered by the SBE. 

An extensive discussion of indemnification is included. It is generally applicable, but would need to be revised somewhat if the SBE were to be the 
charter authorizer.  

The CDE’s School and Fiscal Services Division commented: 

Budget 

• Average daily attendance (ADA) projections of 95 percent are reasonable. 

• English learner estimated population of 10 percent may be somewhat high based on the number  of English learners at Lakewood Elementary 
School. 

• Estimated rates for the General Purpose Entitlement are conservative. It appears that the numbers are based on actual rates as of the fiscal 
year 2006-07 first principal (P-1) apportionment.  

• Categorical Block Grant rates are accurately budgeted at the statutory rate of $500 for fiscal year 2007-08. 

• Estimated Title I Revenues for Years 1 – 3 are consistent with entitlements for local educational agencies of similar size and demographics.  
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EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS EC Section 47605(g) 
Note that revenues for Years 4 and 5 appear to be slightly understated. 

• The number of Instructional Aides in Years 4 and 5 may be incorrect. No funds are budgeted for these positions, and in addition the counts for 
the instructional aides duplicate the counts for teachers in those two years. 

• In-lieu Economic Impact Aid (EIA) rate of $175 may be understated based on based on actual rate of $303 as of the fiscal year 2006-07 first 
principal (P-1) apportionment.   

• Lottery rate of $145 appears to be slightly overstated. The March 2007 revised lottery projections indicate an approximate rate of $137. 

• Lottery revenue is not identified in Year 1. This revenue may be earned in Year 1 and may be reflected on the Year 1 budget, however, funds 
are not released until Year 2 and therefore should not be included on the cash flow until Year 2. 

• Revolving Loan is estimated at the maximum of $250,000; however loan amounts may vary.   

• Teachers salaries  

o Average teacher salaries are budgeted at $42,000 which is consistent with the beginning salary range of Paramount Unified School 
District. 

o The salary schedule for Compton USD (form J-90) indicates that the lowest schedule salary offered is $42,109, average schedule salary 
paid is $61,393. 

• School Administrator salaries increase by 107 percent in Year 3. It appears that a second position may be added, coinciding with the doubling 
of enrollment from Year 1. 

• Administrative salaries increase by 23 percent in Year 3, may indicate the addition of staff in this area. 

• Based on rate of $240 per pupil identified in the expenditure assumptions, Textbook expenditures may be understated for additional grade 
levels added in Years 2-5.  In addition, total expenditures in this area may also not allow for replacement costs. 

• District oversight fee appears to be understated.  The formula used for this calculation should be 1 percent of revenue for the General Purpose 
Entitlement and Categorical Block Grant, however the amount budgeted does not appear to be accurately reflected. 

• Reserves are budgeted at the recommended 5 percent or $50,000.  

Cash Flow Statements 
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EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS EC Section 47605(g) 
Year 1:  

• Advance apportionment revenue for General Purpose Entitlement, Categorical Block Grant, and In-lieu EIA is not consistent with CDE’s 
actual release of funds. 

o Cash flow reflects the two new charter school special apportionment payments in August and January, actual will be in September and 
December, respectively.  In addition, monthly payments will begin after the P-1 apportionment in February, cash flow indicates March. 

• Revenue for Revolving Loan is assumed in August of Year 1.  Actual funds may not flow until January which would result in a negative cash 
flow beginning in December. 

Year 2: 

• Lottery revenue earned in Year 1, in addition to revenue earned in Year 2 should be included on the Year 2 cash flow. 

• Revolving Loan repayment schedule is identified for the months of March through June, actual may be September through December. 

 
ACADEMICALLY LOW ACHIEVING PUPILS EC Section 47605(h) 
Evaluation Criteria 
In reviewing petitions, the charter authorizer shall give preference to petitions that demonstrate the capability to provide comprehensive learning 
experiences to pupils identified by the petitioners as academically low achieving… 
Does the petition merit preference by the SBE under this criterion? Perhaps 
Comments: 
The charter identifies a target student population that is predominantly socioeconomically disadvantaged. The proposed school may provide 
comprehensive learning experiences for these pupils. 
 
TEACHER CREDENTIALING EC Section 47605(l) 
Evaluation Criteria 
Teachers in charter schools shall be required to hold a CCTC certificate, permit, or other document equivalent to that which a teacher in other public 
schools would be required to hold…It is the intent of the Legislature that charter schools be given flexibility with regard to noncore, noncollege 
preparatory courses. 
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TEACHER CREDENTIALING EC Section 47605(l) 
Does the petition meet this requirement? Yes 
Comments: 
The charter is clear that teachers will be credentialed as required by law (page 46). 

 
TRANSMISSION OF AUDIT REPORT EC Section 47605(m) 
Evaluation Criteria 
A charter school shall transmit a copy of its annual independent financial audit report for the preceding fiscal year…to the chartering entity, the 
Controller, the county superintendent of schools of the county in which the charter is sited…, and the CDE by December 15 of each year. 

Does the petition address this requirement? 
Yes. 

Technical 
amendment 

needed. 
Comments: 
The charter covers transmission of the annual independent audit to the specified authorities (page 61). A technical amendment is needed to include 
the State Controller’s Office. 
 
ADDENDUM 1: REASONS FOR LOCAL DENIALS 
The Paramount governing board held a public hearing on the MECA petition on January 9, 2007. Subsequently, on February 12, 2007, the 
governing board adopted Resolution No. 06-32 citing numerous reasons for denial as follows (juxtaposed with petitioner responses and CDE staff 
comments): 

1. The charter school presents an unsound educational program for the pupils to be enrolled in the charter school.  

• Too many of MECA’s financial resources will be devoted to the costs of administrators. MECA proposes to employ two administrators for only 
110 students in the initial year of operation and three administrators by year three. With the limited levels of funding available to public schools in 
California, including charter schools, devoting such a large amount of money to administrative salaries is an unsound distribution of those funds 
away from other needs, particularly in light of the deficiencies in the budget, described more fully below. 

Petitioner Responses. MECA recognizes the value of effective leadership in the overall success of the school and thus feels that its investment in 



 
 California Department of Education 

2007-08 CHARTER SCHOOL PETITION REVIEW FORM 
 

sdob-csd-sep07item06 
Attachment 2 

Page 29 of 49 
 Petitioner 

Micro-Enterprise Charter Academy (MECA) 
 

 

July 2007 Page 29 3/2/2012 2:26 PM 
 

ADDENDUM 1: REASONS FOR LOCAL DENIALS 
leadership will enable the school to put appropriate systems in place that will ensure long term success of the school. MECA received a $400,000 
start-up grant which will be used for many one-time expenditures such as books and furniture. Funds allocated for such one time expenditures in 
the current budget can be redirected to salaries. Note that the budget attached to the petition does not include the $400,000 grant revenue. MECA’s 
budget conforms to elements required by charter law. MECA has partnered with a proven third-party service provider who has expertise in school 
budgeting, start-up, and ongoing financial development in order to help ensure effective financial well-being of the school. 

CDE Staff Comments. CDE staff shares the district’s concern that the proposed school administration may be top heavy, but CDE staff does not 
necessarily concur that this is a demonstration of an unsound educational program. 

• The District is concerned with regard both to the care that was used in preparing this document, which is intended to control the development 
and operation of a public school, and the qualifications or experience of those proposing to open and operate such a school due to the fact that 
the Petition itself contains a large number of grammatical errors, typographical errors, word choice errors, writing, and related issues, as well as 
references to obsolete tests and assessments and apparent misunderstandings about some educational concepts.  

CDE Staff Comments. CDE staff concurs that technical changes are needed in the charter, but does not concur that the technical changes 
demonstrate an unsound educational program. 

2. The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.  

• The budget documents that were submitted appear to contain mistakes or are otherwise inadequate or leave open issues or present an 
unworkable budget, for example: 

o The budgeted figure of $60,000 for building rental appears to be too low for the projected school based on the District’s information and 
experience. It appears that MECA would be renting a building to house the school in the 2007-08 school year. In addition, there is no budget 
for tenant improvements.  

Petitioner Response. MECA has negotiated an MOU for a facility that will house its school for well under $60,000 per year. A lease agreement is 
in place which provides free use of the facility for the first six months. Beginning on the seventh month, the lease liability will be $3,000 per month.  
Limited tenant improvements will be required as the facility MECA will be using was designed and previously used for K-12 classrooms. 

o There are no budget notes that clearly describe the assumptions or revenue estimates, including but not limited to the basis for the ADA 
estimates or staffing levels. 

Petitioner Response. The “inputs” column in the budget provides assumptions upon which the budget is based. The entire charter petition provides 
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ADDENDUM 1: REASONS FOR LOCAL DENIALS 
a narrative of other assumptions upon which the budget is based. 

o The budget documents do not include or seriously underestimate, in the District’s opinion, costs for the start up and ongoing operation of a 
school, such as maintenance and custodial services, student information system, the Child Nutrition program, technology, furniture and 
security. 

Petitioner Response. Much of the school’s start-up costs will be subsidized by a $400,000 start-up grant which the school received. Note, the 
$400,000 is not included in the current budget revenue. Additionally, MECA’s lease agreement (described above) requires far less revenue than is 
allocated in the budget.  It is important to note that the budget paradigm the district has based its assumptions on may not account for the Charter 
school’s ability to leverage key relationships within the community (e.g. low cost lease agreement) and does not account for the $400,000 start up 
grant awarded to MECA. 

o The budget documents and the Charter fail to provide any information about the firms that the School intends to use to provide payroll and 
other business functions. 

Petitioner Response. MECA will contract with Charter School Management Corporation to provide such services. This firm has a track record of 
success in providing such services to charter schools and is one of several providers approved by the California Charter School Association as a 
“quality” provider of back office, payroll and other business functions. CSMC’s founder’s and director’s qualifications include: founding and operating 
charter schools, charter school business managers, former development directors, and former district financial directors. 

CDE Staff Comments. CDE staff concurs that the budget needs some revision, but does not believe that the needed changes are necessarily a 
demonstration that the petitioners are unlikely to succeed.  

3. The petition does not contain reasonably comprehensive descriptions of the following elements required by law.  

• A description of the educational program of the school, including identifying those whom the school is attempting to education, what it means to 
be an “educated person” in the 21st century, and how learning best occurs.  

o No information is provided in the petition as to how this enrichment program would be restarted, nor how it would be funded. The Charter 
indicates that students will be provided technology education in the enrichment program referred to as Corporate Kids/Cyber Kids (CK2). 
There are numerous references throughout the petition to this program and in fact the bell schedule on pages 33 and 34 identifies this 
program as a “supplemental education program, additional to the standard instructional day” and is scheduled from 4 p.m. to 6 p.m. Yet, the 
District has learned that while this program was in existence at the time the MECA Charter was submitted in 2005, it has closed operations. 
Mr. Smith, the lead petitioner and executive director for MECA, was the individual who was primarily operating this program.  
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ADDENDUM 1: REASONS FOR LOCAL DENIALS 
Petitioner Response. MECA’s will use technology to enhance the core educational program provided to its students. Technology education will be 
incorporated into core classes as part of a comprehensive, thoughtful curriculum that infuses technology into both teaching practices and learning 
behaviors. The after-school component is seen as supplemental and while it adds value to the design of the school as a whole, does not in and of 
itself constitute grounds for denial. That being said, MECA will seek grants and private donations to fund the after-school, “supplemental” program 
described in the petition. 

CDE Staff Comments. The charter is premised on the CK2 technology enrichment program. If that program is unavailable, then the charter would 
have to be substantively revised in regard to the educational program. 

o The provision of appropriate and timely interventions is unclear. There are numerous references throughout the petition to interventions and 
in fact the bell schedule on pages 33 and 34 indicates that Intervention is a “supplemental program, additional to the standard instructional 
day” and is scheduled from 4 p.m. to 6 p.m. It is not clear how the School will ensure that students in need of ‘Intervention” will receive it.  

Petitioner Response. The after-school program is intended to add value to, not replace, intervention services students require.  It was not 
designed as the sole source of intervention services as the Paramount reason for denial infers. Please see page 27 of the original petition of a 
description of how MECA will identify students in need of intervention and the curriculum that will be considered for adoption by the school to aid in 
its instruction students in need of intervention. Please note that intervention instruction will be embedded into all core classes via differentiated 
instruction and flexible grouping and the school has designated additional time for intervention or enrichment services every Friday from 9:45-11:15 
am. Additional time may be used for intervention services during Advisory class meetings on Fridays from 8:00 – 9:30 am. 

CDE Staff Comments. Though the MECA charter could be more specific in regard to intervention, CDE staff believes it provides as much or more 
detail than other charters that have been approved by the SBE.  

o The statement made about WASC approval shows a fundamental lack of understanding of the accreditation process. The Charter 
application states that the School’s high school courses will be submitted for WASC approval. High school courses do not receive WASC 
approval (or accreditation); schools receive accreditation (not approval). 

Petitioner Response. It is understood by the petitioners that the school receives accreditation. While the petition does state that courses will be 
submitted for WASC approval, this was an error on the petitioner’s part in how the language was crafted for the petition. The petitioner’s intent is to 
demonstrate its eagerness to engage in the WASC process (or other recognized third party review process) in order to receive an objective 
evaluation of the school’s strengths and weakness which will enhance the school ability to continually improve its program and quality of education 
provided to students as well as validate the integrity of the school’s program and student transcripts. It is important to note that the WASC 
association itself does not require nor presume prior knowledge of how the process works and includes an initial visit to the school to explain the 



 
 California Department of Education 

2007-08 CHARTER SCHOOL PETITION REVIEW FORM 
 

sdob-csd-sep07item06 
Attachment 2 

Page 32 of 49 
 Petitioner 

Micro-Enterprise Charter Academy (MECA) 
 

 

July 2007 Page 32 3/2/2012 2:26 PM 
 

ADDENDUM 1: REASONS FOR LOCAL DENIALS 
process and accompanying requirements.  Therefore, the petitioners believe this reason for denial is unfounded. 

CDE Staff Comments. The reference to WASC is unchanged from the petition as previously submitted to the district. It does not appear that the 
district had objection to the reference at that time. CDE staff believes that while the reference could be improved technically, its inclusion 
acknowledges that the petitioners are aware of WASC and will pursue accreditation.  

o It is a violation of current federal and state law for some of the individuals identified in the Petition to have access to a student’s 504 plan 
without written parent permission. There is no provision in the Petition for this process.  

Petitioner Response. It is unclear which individuals the district is referring to. The petition states that MECA will comply with all federal and state 
laws and regulations regarding access to a student’s 504 plan. 

CDE Staff Comments. CDE staff does not see anything in the MECA charter that requires unauthorized personnel to have access to students’ 504 
plans. To the extent parent permission is required, it will presumably be obtained.  

o It demonstrates a fundamental lack of understanding of the process and is not based on the requirements in current law when the Petition 
describes how English Learners will be identified and assessed.  

Petitioner Response. Page 27 of the charter petition states the following: “MECA will identify new-enrollees with a home language other than 
English, monitor their progress in learning English, and help reclassify them when they become proficient in English, using assessment tools in 
compliance with California law. New enrollees shall be tested as required by California, and if applicable, federal law. Procedures and instruments 
used for identification, assessment and reclassification may be the same as those used by Paramount Unified.” Additionally, the petition describes a 
number of different assessments and services designed to meet the needs of English language learners including the following: (1) administration 
and analysis of the home language survey; (2) administration and analysis of the CELDT test; and (3) administration and analysis of the Student 
Oral Language Observation Matrix (See pages 26-27 for further description of ELL services/assessment). 

CDE Staff Comments. The district’s comment is generic. CDE staff is uncertain why the aspects of MECA’s educational program specific to 
English learners would be noncompliant with law.  

• The measurable pupil outcomes identified for use by the charter school.  
o The Charter does not identify measurable pupil outcomes for some of the core areas under NCLB. Since MECA anticipates the receipt of 

Title I monies, its identification of Core Academic areas must align with the definition of core subjects in the federal No Child Left Behind act 
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ADDENDUM 1: REASONS FOR LOCAL DENIALS 
(“NCLB”). It does not. 

Petitioner Response. The petitioners believe their outcomes do in fact match NCLB core areas. NCLB defines cores areas as the following: 
English; reading or language arts; mathematics; science; foreign languages; civics and government; economics; arts; history; and geography. The 
charter petition identifies measurable pupil outcome goals for the following areas: English/language arts; math; science; foreign language; history 
(which includes outcomes for civics, government, and geography); art; physical education; and economics (outcomes defined by SCANS 
competencies and National Standards for Entrepreneurship Education outlined in the petition). Given the comparison between the “core areas” for 
which the petitioners provide outcomes and the NCLB definition of core areas, it is unclear to the petitioners what type of alignment criteria the 
district is using. Again, the petitioners believe their outcomes do in fact match NCLB core areas. It should be noted that the measurable pupil 
outcomes provided in the petition are based on the California content standards. California does not prescribe content standards for civics, 
government, or geography. These are subsumed under the History standards which is how the petitioners have organized their measurable 
outcomes. 

CDE Staff Comments. CDE staff does not know of requirement to have a measurable pupil outcome for each core area under NCLB, nor a 
requirement that the charter’s definition of core subjects match the definition under NCLB. 

o In general, the goals are vague, using such terms as “increase in achievement,” “comparable achievement.” The Petition needs to set forth 
actual goals with numbers that can be actually measured. 

Petitioner Response. The petition is very specific about the types of outcomes it expects, all of which can be measured using various instruments 
as outlined in the petition. The outcomes described in the charter are summarized as follows: (1) Students performing on grade level will 
demonstrate the equivalent of one year of academic growth each year; (2) Students performing below grade-level will demonstrate the equivalent of 
one and a half years of academic growth each year until they catch up to their grade level; (3) In all cases, academic growth will be measured 
based on mastery of grade level standards, as measured by standards-aligned benchmark and curriculum-embedded assessments as well as 
STAR test results; (4) The school will have a higher student attendance rate than the Paramount Unified School District. Specifically, MECA will 
seek to meet or exceed a 96% attendance rate; (4) The school will achieve a positive rating on an Academic Performance Index (API) that 
compares favorably with schools that have similar student populations; (5) The School will close the achievement gap: standardized test score data 
will demonstrate a pattern of raised achievement over time for traditionally underserved minority students; (6) It is the goal of MECA to receive an 
average score of “satisfied” or “very-satisfied” on annual Parent, Teacher satisfaction surveys. It is unclear to the petitioners how the above 
statements are vague and unable to be measured as described by the district in their reasons for denial. 
CDE Staff Comments. CDE staff recommends that measurable pupil outcomes be strengthened. 
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ADDENDUM 1: REASONS FOR LOCAL DENIALS 
o The Charter fails to include school or pupil outcome goals related to the California High School Exit Exam (CAHSEE), which is required for a 

high school diploma in California. This is a major omission for a secondary program. 

Petitioner Response. The charter petition states the following on page 40, “As is required by the California Department of Education, students will 
also participate in the STAR (CST, CAT6, SABE) and all other mandated accountability programs (CELDT, CAHSEE, etc.). MECA will meet all 
statewide standards and conduct the pupil assessments required pursuant to Section 60602.5 and any other statewide standards authorized in 
statute or student assessments applicable to students in non-charter public schools.” The petition does not include an outcome goal for CAHSEE 
passage rate and hopes to have the opportunity to add such a goal to the petition prior to final approval by the SBE as this would provide another 
objective measure of student and school performance. 
CDE Staff Comments. If the CDE staff recommendation to defer expansion to high school grades is accepted, development of an outcome 
pertaining to CAHSEE should be incorporated in the material revision. 

o Goals need to be stated in a measurable, non-modifiable manner in order to allow for a reasonable and valid evaluation of school and pupil 
outcomes. The District is also concerned with the statement that school-wide performance goals may be modified to reflect the needs of its 
actual students. It is unclear what is meant by this statement and leaves open the possibility that MECA will modify the goals unilaterally.  

Petitioner Response. See petitioner response above relating to vague goals. Additionally, MECA does not intend to modify its performance goals 
unilaterally; rather, it intends to identify a baseline from which goals can be set in order to more effectively measure true growth in student 
performance rather than setting arbitrary goals. MECA does in fact intend to measure its performance based on the amount of growth it is able to 
effect while meeting or exceeding all accountability requirements set forth by state and federal legislation. 

CDE Staff Comments. CDE staff recommends some strengthening of measurable pupil outcomes.  

• The method by which pupil progress in meeting those pupil outcomes is to be measured.  
o As noted above, MECA does not identify the method by which pupil progress in meeting measurable pupil outcomes for some of the core 

areas under the federal No Child Left Behind (NCLB). Since MECA anticipates the receipt of Title I monies, its identification of Core 
Academic areas must align with the definition of core subjects in NCLB. It does not as proposed. 

Petitioner Response. See above. 

CDE Staff Comments. CDE staff finds that the description of the means for measuring pupil progress is consistent with the applicable regulations. 
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ADDENDUM 1: REASONS FOR LOCAL DENIALS 
• The governance structure of the school, including process to ensure parental involvement.  

o The Charter is proposed to be governed by a non-profit public benefit corporation and a corporate board will act as the governing board of 
the School. The Petitioners failed to include the proposed bylaws or Articles of Incorporation. The Articles of Incorporation are the 
fundamental explanation of the purpose and structure of the corporation and are necessary in order to evaluate the proposed governance 
structure. 

Petitioner Response. Element 4 of the petition provides a detailed description of the proposed governance structure.  Articles of Incorporation and 
Bylaws are not required elements of a charter petition according to charter law. However, MECA anticipates completing the incorporation process 
and a 501c3 by July 20, 2007 at which time bylaws can be presented should the SBE require them. 

CDE Staff Comments. CDE staff recommends some technical changes in the description of the governance structure. 

o The proposed governance structure of the School presents conflict of interest issues that may violate applicable law, including but not limited 
to Government Code Section 1090 and the Political Reform Act of 1974, as well as good practices to protect the public interest. It appears 
from the Charter that members of the founding group may serve both as MECA Board members and paid employees, potentially including 
positions such as the Executive Director and teachers of MECA. No corporate bylaws or articles of incorporation were provided. Generally 
corporate bylaws for nonprofit public benefit corporations allow up to 49% of the corporate Board members to be “interested persons,” 
meaning individuals compensated by the corporation or relatives of such persons. While such an arrangement may be permissible pursuant 
to the rules governing non-profit public benefit corporations, charter schools are public entities and part of the public school system and as 
such, they are controlled by more stringent conflict of interest laws, including Government Code Section 1090 et seq., the Political Reform 
Act of 1974, and common law rules against conflicts, and should also comply with public policy and good practices aimed at preventing 
public officials from having any potential conflict of interests in their conduct of their official duties. The proposed structure allowing MECA 
Board members also to serve as employees of the School run afoul of these laws and rules. 

Petitioner Response. Page 43 of the petition describes the composition of the MECA board. In response to the districts reason for denial, the 
petition clearly states that the Executive Director will serve as a non-voting, ex-officio member of the board in order to avoid conflict of interest. The 
petition does not provide for a teacher to serve on the board of directors. 

CDE Staff Comments. There is no binding court decision to the effect that Government Code Section 1090 et seq. applies to charter schools. 

o The Charter’s discussion of the MECA Board’s composition and the distribution of duties and responsibilities between the MECA Board and 
the administration is inadequate to provide a complete understanding of how the School will be governed, particularly since the Board is 
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scheduled to meet only on a quarterly basis. 

Petitioner Response. Element 4 of the petition clearly describes how the school with be “governed.” Specifically, the petition states, “The Board of 
Directors will have legal and fiduciary responsibility for MECA. The Board will be responsible for providing fiscal accountability by approving and 
monitoring the budget. The Board will also help ensure effective organizational planning by approving long-range goals and annual objectives, 
monitoring the general policies such as health and safety, use and maintenance of facilities (for non- District sites), fundraising, and overseeing that 
school resources are managed effectively. This goal will be accomplished primarily through hiring, supporting, reviewing the performance of, and if 
necessary, dismissing the Principal.” The principal’s role as the “administration” is clearly articulated on page 47 of the petition and can be 
compared to that of the board’s role in order to understand the “distribution of duties and responsibilities” that appeared inadequate to the district. 
CDE Staff Comments. CDE staff concurs that a quarterly governing board meeting is inadequate. 

o The governance structure does not permit the District to appoint a voting representative to the Board of the non-profit corporation that 
intends to operate MECA. This is contrary to the provisions of Education Code Section 47604 which specifically provides that the Board of 
the chartering agency is entitled to a representative on the Board of Directors of the non-profit public benefit corporation. 

Petitioner Response. This reason for denial is now moot. 

CDE Staff Comments. CDE staff recommends a change in this area of the governance structure. 

• The qualifications to be met by individuals to be employed by the school.  
o The qualifications for teaching staff proposed in the Petition are inadequate. Pursuant to Education Code Section 47605(1), charter school 

teachers are generally required to hold “a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that 
which a teacher in other public schools would be required to hold.” The statute does provide that the Legislature intends for “charter schools 
be given flexibility with regard to non-core, non-college preparatory courses.” This “flexibility” is not a statement that teachers of non-core 
courses are entirely excused from the credential requirement. The proponents, however, assume that many of their courses may be taught 
by non-credentialed employees.  

Petitioner Response. Petitioners do not intend to excuse any teacher from the credentialing requirements. MECA will hire only teachers that meet 
current credentialing requirements. 

CDE Staff Comments. CDE staff found that this element of the charter was generally reflective of the applicable regulation. Some technical 
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changes are needed. 

o The qualifications for the school principal proposed in the Petition are inadequate. The description of the school principal qualifications 
provides that the individual is not required to hold an administrative or teaching credential and is only required to have “proven experience in 
educational leadership,” but there is no description as to what type or how much administrative or teaching experience is required, which 
leaves open the necessary qualifications for this important position. This is particularly troubling since the Charter provides that all 
management powers not specifically designated to the Board are delegated to the principal. 

Petitioner Response. Below is a job description used by the petitioners to attract highly qualified individuals. This job description has been publicly 
posted on numerous sites and further clarifies the qualifications required of the school principal.  

DEFINITION:  

Under general direction of the Executive Director, the Principal is responsible for the administration and coordination of a public, charter 
middle school (grades 6-8).   Micro-Enterprise Charter Academy (MECA) will serve 110 students with 6 full-time faculty.  MECA is a charter 
school designed to address the critical need for innovative educational alternatives for students in the Long Beach and Paramount 
communities.  It is the goal of MECA to provide students with a rigorous standards-based program while preparing them to successfully 
learn, excel in school and prepare for life educationally, technologically, economically, and socially. 

ESSENTIAL DUTIES AND RESPONSIBILITIES include the following. Other duties may be assigned.  

• Understands the underlying philosophy for a middle school that matches the intellectual, social, emotional, and physical needs of 
adolescents.  

• Screens, selects, directs and evaluates performance of certificated and classified staff members.  

• Administers an articulated curriculum program; conducts regular needs assessments and interprets results to staff and community, 
and gives high priority to leadership for inspiring curriculum and instruction.  

• Relates to students with mutual respect while carrying out a positive and effective discipline policy.  

• Implements programs to ensure a positive, productive, and safe school climate. 

• Communicates effectively with the business and residential community and participates in civic activities.  

• Motivates employee performance and enhances morale.  
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• Administers a balanced budget and operates a school under a decentralized management system.  

• Maintains a commitment to ongoing growth in self and others, supporting and participating in District and school professional growth 
programs.  

• Actively promotes fund-raising and grant applications for the school.  

• Demonstrates positive attitude toward job and remains a flexible and innovative team builder.  

• Has knowledge of local policies, state and federal laws relating to minors.  

• Supervises and manages site operation to assure safety and efficiency.  

• Implements and monitors special programs.  

• Manages certificated and classified contracts at site level.  

• Develops master schedules and calendars which maximize the possible achievement of program objectives.  

QUALIFICATIONS GUIDE:  

DESIRABLE  

• Ability to articulate school policy  

• Energetic approach to responsibilities  

• Positive personality; sense of humor and compassion  

• Creative ability  

• Ability to accept criticism and grow as the result  

• Ability to visualize and implement change  

• Capacity to withstand stress  

• Self motivation  

• Potential for growth  
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CREDENTIAL:  
Valid California Administrative Credential preferred but not required. 

EDUCATION:  
Master's Degree, or higher, from an accredited college or university.  

EXPERIENCE:  
Successful teaching and administrative experience in a middle school; experience in the area of middle school curriculum; demonstrated 
skill in participative management, shared decision making and school and program planning.  

QUALIFICATION REQUIREMENTS:  
To perform this job successfully, an individual must be able to perform each essential duty satisfactorily. The requirements listed below are 
representative of the knowledge, skill, and/or ability required. Reasonable accommodations may be made to enable individuals with 
disabilities to perform the essential functions.  

REASONING ABILITY:  
Ability to define problems, collect data, establish facts, and draw valid conclusions. Ability to interpret an extensive variety of technical 
instructions in mathematical or diagram form and deal with several abstract and concrete variables.  

PHYSICAL DEMANDS:  
The physical demands described here are representative of those that must be met by an employee to successfully perform the essential 
functions of this job. Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions.  

While performing the duties of this job, the employee is frequently required to stand. The employee is occasionally required to use hands to 
finger, handle, or feel objects, tools, or controls; reach with hands and arms; climb or balance; and stoop, kneel, crouch, or crawl.  

The employee must occasionally lift and/or move up to 10 pounds. Specific vision abilities required by this job include close vision, distance 
vision, and peripheral vision.  

WORK ENVIRONMENT:  
The work environment characteristics described here are representative of those an employee encounters while performing the essential 
functions of this job. Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions.  

While performing the duties of this job, the employee occasionally works in outside weather conditions. The noise level in the work 
environment is usually moderate. 
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CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable 
regulation. Specificity on key positions within each classification is needed. 

o There are no qualifications set forth in the Charter for the executive director. The description of the qualifications for executive director 
contains job duties only, not qualifications. 

Petitioner Response. This does not constitute legal grounds for denial. The Executive Director must demonstrate the capacity to effectively carry 
out the duties described in the petition. 

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable 
regulation. Specificity on key positions within each classification is needed. 

o There are no qualifications set forth in the charter for classified personnel nor are there monies budgeted for PERS contribution in the 
budget for classified employees. 

Petitioner Response. Page 48 of the petition describes the selection process of office personnel and classified staff. 

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable 
regulation. Specificity on key positions within each classification is needed. 

o The Charter contains no description of the qualifications for the technology coordinator nor does the position appear to be accounted for in 
the budget. 

Petitioner Response. Given the Executive Director’s extensive experience in the effective use of technology as an instructional resource/tool, the 
Executive Director will serve as the Technology Coordinator and will subsume this role are part of his job responsibilities. The need to hire a 
separate full-time technology coordinator will be re-evaluated regularly. 

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable 
regulation. Specificity on key positions within each classification is needed. 

• Admission requirements if applicable.  
o The Petition provides that admission for the school will be determined by reviewing the applicants who have submitted an application by the 

application deadline. The Petition is silent on what that deadline is. The failure to specify this deadline may result in a situation in which 



 
 California Department of Education 

2007-08 CHARTER SCHOOL PETITION REVIEW FORM 
 

sdob-csd-sep07item06 
Attachment 2 

Page 41 of 49 
 Petitioner 

Micro-Enterprise Charter Academy (MECA) 
 

 

July 2007 Page 41 3/2/2012 2:26 PM 
 

ADDENDUM 1: REASONS FOR LOCAL DENIALS 
individuals who are not already knowledgeable about or involved in the formation and/or continuing operation of the School do not have an 
adequate opportunity to apply for and obtain admission to the School. 

Petitioner Response. The admission deadline will be listed on all written recruitment and enrollment documents.  It is not the intent of the 
petitioners to preclude any individual from learning about and enrolling in the school. 

CDE Staff Comments. CDE staff concluded that a technical amendment is needed in the admission requirements description, as noted above. 

• The procedures to be used by the district and the charter school for resolving disputes relating to provisions of the charter.  
o The dispute resolution process between the School and the District is unacceptable and the District would not agree to such a process. 

There are many proposed steps of the process, which could take a significant amount of time to complete and could lead to major problems 
with enforcement of the terms of the Charter and/or impossibility of ever resolving important disputes. Further, there is no process for final 
resolution of any disputes. The last step is nonbinding mediation. The sole result of nonbinding mediation is a recommendation, it does not 
force resolution of the dispute, and either party could decline to follow the recommendation, thereby leaving the dispute unresolved. Given 
the significance of opening and operating a charter school and the District’s oversight obligations, as well as the issues and problems that 
have arisen in the operation of some charter schools in California in the past, having a clear and workable dispute resolution process is 
fundamental to any charter proposal that the District would consider. 

Petitioner Response. This is now moot. 

CDE Staff Comments. The dispute resolution description would need to be revised if MECA were to become an SBE-chartered school. 

o There is no internal dispute resolution process contained in the Petition to address conflicts and concerns that may arise between the School 
and its employees, parents and students. Instead this portion of the Charter simply provides that the District encourages the School to have 
such a policy.  

Petitioner Response. This does not constitute legal grounds for denial. 

CDE Staff Comments. An internal dispute resolution procedure is not required in the applicable regulation. 

• A description of the procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter school 
to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for 
the maintenance and transfer of pupil records.  
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o The description of the procedures upon closure of the School is inadequate. This section of the Charter makes reference to distribution of 

assets in accordance with the Articles of Incorporation but the Articles were not provided to the District and thus it is unclear how such 
assets would in fact be distributed. The statute specifically requires that the procedures ensure a final audit. There is also no process to 
assure the payment of debts and liabilities. Further, stating that the Charter School will request the District to store the original records for 
the School students and transfer all records of the School to the District upon closure is not a plan for maintaining and transferring pupil and 
School records. 

Petitioner Response. The procedures for closing are clearly articulated on page 72 of the petition. These procedures fully and clearly address all of 
the concerns raised by the district in the above reason for denial.  It is unclear to the petitioners where the discrepancy lies.   

CDE Staff Comments. The closure procedures would need to be revised if MECA were to become an SBE-chartered school. 

• The manner in which annual, independent, financial audits shall be conducted, which shall employ generally accepted accounting 
principles, and the manner in which audit exceptions and deficiencies shall be resolved to the district’s satisfaction.  
o The Charter does not describe how audit exceptions and deficiencies will be resolved to the District’s satisfaction, as required. Instead, it 

merely states that the School will inform the District how they have been or will be resolved and any disputes regarding the resolution of 
audit exceptions or deficiencies are to be referred to the dispute resolution process. 

Petitioner Response. Page 80 of the petition clearly describes the audit procedure. The description includes the following statement:  “Audit 
exceptions/deficiencies will be resolved to the satisfaction of the District.” 

CDE Staff Comments. CDE staff finds this section of the charter generally compliant with the applicable regulation. 

The Los Angeles County Board of Education reasons for denial are as follows (juxtaposed with petitioners responses and CDE staff 
comments). 
1. The Petitioners are demonstrably unlikely to successfully implement the program set forth in the petition. 

• Provisions for education special education students demonstrate failure to understand legal requirements. 

• Instructional strategies to meet the needs of English learners are insufficient. 

• The financial plan does not adequately insure fiscal viability. 
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• The governance lacks clarity of structure and organization. 

Petitioner Response.  

• See pages 26-31 for complete description of MECA’s special education provisions. 

• LACOE’s criteria for determining “sufficient” strategies for meeting the needs of English language learners is not stated; therefore, it is 
difficult to address this reason for denial. See pages 26-27 of the petition for discussion of MECA’s ELL strategies as well as the response to 
reason for denial #7 from the district. 

• MECA presents a five year budget and cash flow statements for years one and two of operation.  The budget demonstrates a positive net 
reserve in each of the five years presented.  See responses to district reasons for denial numbers 1-2 above. 

• Element #4 of the charter petition provides detailed descriptions of the governance structure and organization. 

CDE Staff Comments. CDE staff has recommended changes to certain aspects of the charter petition in the areas cited by County Board. Other 
areas appear to be consistent with the applicable regulations, as noted. 

2. The Petition’s description of the educational program is not reasonably comprehensive. 

• Does not provide for the learning styles and disabilities of special education students. 

• Does not provide a description of the accommodations and modifications that may be specified in IEPs. 

• Lacks an understanding of the IEP process. 

• Refers to intervention strategies but lacks a clear description of a comprehensive implementation plan. 

• Description of the principal does not include the key elements of an instructional leader. 

Petitioner Response. 

• As stated in the petition, MECA will use an inclusion model for special education.  Additionally, numerous areas throughout the petition 
describe differentiation strategies for students.  For example, “staff will be trained in the signs of common learning disorders to increase the 
likelihood that these needs will be identified. Instructional activities will vary to accommodate different learning styles to draw out students’ 
various strengths.  Students’ simply needing additional assistance in particular subjects or skill areas may get additional help from peers, 
staff, and volunteer tutors. Students who are not achieving because of distracting issues in their personal lives will have a forum for 
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identifying and discussing issues in advisory or one-on-one with staff. When additional interventions are needed, the staff will be proactive in 
coordinating support services, including participation in content intervention sessions in which teachers will use an appropriate intervention 
program as a resource for delivering instruction.  Teachers will design innovative instructional strategies by: Differentiating the content, 
process, and products delivered to students in order to provide equal access to standards-based education for all learners (including English 
language learners and students with special needs).” 

• LACOE is asking the petitioner to generalize a description of individualized accommodations and modifications to a project-based program. 
Without understanding the specific needs of an individual student, such accommodations and modifications would be premature and 
ineffective.  

• Pages 26-31 of the petition include a comprehensive description of the IEP process.   

• See response to reason for denial #4 above. 

• LACOE’s criteria for determining the key elements of an instructional leader are never stated; therefore, it is difficult to respond.  See 
response to reason for denial #18 above. 

CDE Staff Comments. CDE staff recommends revisions to certain aspects of the educational program description. 

3. Description of measurable student outcomes is not reasonably comprehensive. 

• Lacks a plan or description of the measurable, numerical goals that would track the school’s and students’ performance over a period of 
time. 

Petitioner Response. See responses above. 

CDE Staff Comments. CDE staff has recommended strengthening of measurable student outcomes. 

4. Description of methods for assessing pupil progress is not reasonably comprehensive. 
Petitioner Response.  

• See response to reason for denial #7 above. 

• It appears here that LACOE will accept nothing short of the entire curriculum.  This is clearly not realistic nor does it constitute grounds for 
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denial.  

• There appears to be a recurring theme regarding an unrealistic level of detail LACOE requires within the petition.  However, the MECA 
petition does contain numerous references to the ways in which teachers will in fact be reflective and use various sources of data.  For 
example, “all teachers will be charged with the responsibility of meeting weekly, as a staff, to engage in lesson study and the examination of 
student work in order to critically examine lessons to determine their effectiveness.” 

• Pages 26-31 of the petition include a comprehensive description of the IEP process.   

CDE Staff Comments. CDE staff believes that the charter is consistent with the applicable regulation in this area. 

5. The location of the charter facility is not identified. 
Petitioner Response. 

• This does not constitute legal grounds for denial of a petition.  However, MECA does provide a general area within which the school will be 
located. 

CDE Staff Comments. CDE staff believes that the charter adequately describes a location as required by law. 

6. The description of a governance structure is not reasonably comprehensive. 

• Articles of Incorporation not included. 

• Not explanation of how various leadership groups fit together in an organizational structure. 

• No organization charter is provides. 

• Parent involvement description is very general. 

• Board meetings will be conducted only four times a year. 

• The petition does not address whether the board will follow conflict of interest standards in Government Code Section 1090 or those stated 
in the Corporations Code.  

Petitioner Response. 
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• See element 4 of the petition as well as responses above.  

CDE Staff Comments. CDE staff has recommended certain changes in the description of the governance structure. 

7. The description of health and safety procedures is not reasonably comprehensive. 

• It is not possible to ascertain if the school site will be safe for children and ADA accessible. 

• No procedure for distribution of medications to special education students. 

• Procedures for fire and earthquake drills not in compliance with Education and Fire Codes. 

• Illness and injury prevention, blood-borne pathogen program, and child abuse protocols are incomplete. 

Petitioner Response. 

• ADA requirements will be met as required by local, state and federal regulations 

• Procedures for distribution of medications to special education students will comply with state and federal regulations and will be outlined in 
school handbook. 

• MECA will ensure that fire and earthquake drill procedures comply with all appropriate Education and Fir Codes 

• IIPP, blood-borne pathogen program and child abuse protocol will be outlined in staff handbook.  

CDE Staff Comments. CDE staff found that the description of health and safety procedures to be reasonably comprehensive in relation to the 
applicable regulation. 

8. The description related to racial and ethnic balance is not reasonably comprehensive. 

• Written in very generic terms. 

• Lacks evidence that petitioner is aware of, or has targeted, relevant racial nd ethnic subgroups within Paramount. 

• Lacks a comprehensive plan to achieve racial and ethnic balance. 

Petitioner Response. 
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• It is unclear why LACOE has listed this as a reason for denial. The county states that the petition addresses a variety of practices that would 

likely lead to a diverse applicant pool; yet, in the next two bullet points LACOE describes the petitioner as lacking awareness of relevant 
racial and ethnic subgroups or a comprehensive plan to achieve racial and ethnic balance. The LACOE board seems to contradict itself 
here. MECA has included a variety of practices that would lead to a diverse applicant pool because the petitioner is quite aware of the 
community demographics and has incorporated recruitment practices to target typically underserved student populations. 

CDE Staff Comments. CDE staff found this element of the charter to be consistent with the applicable regulation. 

9. Description of employee qualifications is not reasonably comprehensive. 

• Does not provide for an identified administrative Human Resource Services staff. 

• Does not specify an application process that asks for credentials, references, or transcripts. 

• No mention of official transcripts being submitted and reviewed by trained staff. 

• Does not state educational requirements for a teacher, i.e., at least Bachelor’s degree. 

Petitioner Response.  

• This does not constitute legal grounds for denial. 

• See page 46 of the petition.   

• A credentials’ analyst is not required to review potential employees.  This is a county-specific paradigm. 

• See page 46 of the petition. 

CDE Staff Comments. CDE staff recommends certain changes to the employee qualifications section for consistency with the regulation. 

10. Description of admission requirements is not reasonably comprehensive. 

• Does not contain an admissions and enrollment process or timeline. 

Petitioner Response. See response related to similar district denial reason. 
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CDE Staff Comments. CDE staff recommends some technical revisions to the admission requirements section for consistency with the regulation. 

11. The financial plan is not adequate. 

• No budget notes or budget assumptions. 
• No plan for the achievement of the ADA of 110 students for 2007-08. 
• Does not address students with special education needs. 
• Expenditures understated to show approximately 31% excess of revenues over expenditures. 
• Timing of the receipt of revenues inconsistent with state payment schedule. 
• No indication of 501(c)(3) tax exempt status. 
• Timing of revolving loan is not reasonable. 
• No description of a facility is included, so facility costs are unknown. 
• Does not adequately address business and administrative operations. 

Petitioner Response. 

• See responses to district reasons for denial #1 and #2 above. 
• The budget uses 95% attendance as the ADA assumption.  The entire petition describes practices designed to provide a rigorous, relevant 

and engaging educational experience for students.  This could be considered the “plan” LACOE may be looking for.  
• Budget line items 7310 and 7350 address special education needs.  
• See responses to district reasons for denial #1 and #2 above. 
• MECA anticipates receiving 501c3 status by July 20, 2007. 
• See responses to district reasons for denial #1 and #2 above. 
• See page 76 of the petition. 

CDE Staff Comments. CDE staff recommends some modifications of the financial plan. 

12. Description of pupil suspension and expulsion procedures is not reasonably comprehensive. 
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• Does not provide for mandatory on-year expulsions for possession of firearms or explosives. 
• Does not address the evidence standard to be applied for expulsions. 
• Does not address procedures for suspension or expulsion of Section 504 students. 
• Evidences an inadequate understanding of due process. 

Petitioner Response. 

• See element 10 of the petition. Suspension and expulsion policies conform with Education Code.  

CDE Staff Comments. CDE staff found this element to be consistent with the applicable regulation. 

13. Description of dispute resolution process is not reasonably comprehensive. 

• Is in conflict with the process described in the LACOE Board Regulations. 
• Is inconsistent with LACOE Board Policy. 
• Lacks clarity on how MECA will provide due process. 

Petitioner Response. 

• Points are moot. See page 66 of petition. 

CDE Staff Comments. CDE staff recommends changes in the dispute resolution element. 

14. Description of closure procedures is not reasonably comprehensive. 

• Closure procedures are not adequately described. 

Petitioner Response. 

• Page 72 clearly articulates the closure procedures.   

CDE Staff Comments. CDE staff recommends some changes in the closure procedure description. 
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ELEMENT 1: EDUCATIONAL PROGRAM 

Mission and Vision 
Micro-Enterprise Charter Academy (MECA) is a charter school designed to address the critical 

need for innovative educational alternatives for students in the Long Beach and Paramount 

communities. This school has been designed to provide a quality educational program targeting 

educationally disadvantaged students in middle and high school programs whose Academic 

Performance Index (API) scores indicate underperformance.  It is the goal of MECA to provide 

students with a rigorous standards-based college preparatory program while preparing them to 

successfully learn, excel in school and prepare for life educationally, technologically, economically, and 

socially. 

 

In an effort to effectively serve their targeted population, MECA has chosen a strategic location: 

MECA near the premises of a subsidized housing complex – Northpointe Apartment Homes.  The idea to 

open a school near Northpointe was developed in partnership with the Los Angeles County 

Department of Housing and Urban Development (HUD), as part of HUD’s “Neighborhood 

Networks Initiative.” Neighborhood Networks is one of the first federally focused initiatives to 

promote self-sufficiency, and address the “digital divide” and community building in underserved 

housing communities. Neighborhood Networks provide a host of services, with state-of-the-art 

technology as a key strategy to move residents towards self-sufficiency. MECA will help make 

Northpointe “service-enriched” housing by providing an essential community resource – a high 

performing public secondary school – right where the students live.  
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In this innovative context, the school will be a catalyst for community development. Students will 

lead the strengthening and revitalization of their own community by building social and economic 

capital through on-going entrepreneurial and community service projects.  They will also be 

expected to integrate technological solutions, creative problem-solving, and scientific and 

mathematical reasoning, towards developing their community’s and their own assets.  As effective 

community leaders, they will communicate capably across race, gender, sexual orientation and 

class lines, and exhibit developmentally appropriate levels of self-worth and compassion for others. 

 
The innovative educational plan of MECA synthesizes four distinct program goals, 
which, taken together will prepare students for life technologically, economically, 
educationally and socially (see “Means to Achieve the Mission and Vision” below for 
details on how MECA will reach its program goals): 
 
1) Rigorous Academic Preparation and College Readiness – all students will 
participate in college preparation course work that explicitly teaches academic, social, 
and financial strategies for obtaining a college education. Furthermore, all students will 
be required to fulfill the A-G required courses for UC and CSU eligibility. The focus on 
standards-based instruction within those courses will ensure that all students are 
engaged in a rigorous curriculum that will make them competitive in any post-
secondary setting. 
 
2) 21st Century Technological Literacy – all students will be able to apply technological 
solutions (e.g. multi-media presentations, spreadsheet applications, web-design, 
project management tools, etc.) to academic and real-world situations.  Among other 
applications, they will use technology to complete course work, design and manage 
entrepreneurial projects, apply for college, and research community projects and 
career aspirations.  
 
3) Entrepreneurship and Economic Literacy – all students will develop economic 
literacy and marketable workplace skills.  Through on-going entrepreneurship projects, 
students will design and implement micro-enterprises (i.e. small, community-based, 
student-run businesses) whose proceeds and products will benefit the community.  
Furthermore, students will engage in economic literacy course-work that will enhance 
their ability to manage their own finances independently, and secure their financial 
futures. 
 
4) Self-Determination and Community Leadership – all students will develop the ability 
to successfully lead themselves and their communities.  Students will practice self-
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determination by making effective decisions in their own lives. Furthermore, they will 
be prepared to demonstrate how math, science, writing, technology, and other tools 
can be applied in the real world to solve problems and lead their communities.  This 
outcome will be accomplished through explicit instruction on community leadership, 
and through concrete opportunities (community service and entrepreneurial projects) 
to practice community change-making 
 
As described in the section titled, “How Learning Best Occurs,” all four of these 
outcomes are supported by current brain-based research. Furthermore, they are 
relevant to MECA’s target population in that many of the students come from 
documented under-performing schools and live in communities where there are few 
assets and low levels of high school graduation and college matriculation among 
adults.   

Statement of Need 
MECA will be situated near Douglas Junction, in the North-West section of Long 
Beach. The projected location of the school sits on the border between Long Beach 
Unified School District (LBUSD) and Paramount Unified School District (PUSD) (see 
Appendix B for an annotated map of the Paramount School District Boundaries).  
According to Paramount Unified School District Administrators, students who live in 
that complex attend elementary school in Long Beach or Paramount, but only have 
access to Paramount schools for middle and high school. 
 
According to the 2000 Census, PUSD serves an area that houses about 78,300 
persons, and where 14 percent (11,015) of that population is of middle or high school 
age.  The city is predominantly Latino (almost 80%), and families in the district are 
under enormous economic pressures, as demonstrated by the following indicators: 

• The average per-capita income in 1999 was $12,840.  
• Over 17% of households are below the poverty line.  
• A high concentration of adults without a high school or equivalent degree – 

about 45% overall (high school dropouts are 3.5 times more likely than high 
school graduates to be arrested in their lifetime). 

• Only seven percent of people over the age of 25 have a bachelors degree or 
higher.  

 
Furthermore, students in PUSD are faced with the challenge of consistently low 
performing district middle and high schools, and overcrowded high schools. Data 
compiled for Paramount Unified School District indicates that both of the district’s 
high schools have been designated as under-achieving, receiving API decile rankings 
of 1 and 2 respectively. The designated middle school for students in and surrounding 
Northpointe Apartments, Lakewood Elementary, is also underperforming, with a 1-1 
API ranking. This means that it is not only low performing relative to other middle 
schools, but it is one of the lowest performing middle schools amongst schools with 
similar demographics. 
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School API Score API Rank 
API Similar  

Schools 
Lakewood Elementary School 586 1 1 

Paramount High School 
Academy  492 1 2 

Paramount High School 568 2 8 
 

In addition to the challenge of consistently low performing district middle and high 
schools, students in the PUSD are highly unlikely to attain a post-secondary 
education.  According to the University of California ACCORD Indicators Project, there 
are clear and persistent deficiencies in graduation and college preparation in the 
Paramount Unified School District.  ACCORD developed the College Opportunity 
Ratio (COR), a new statistical indicator that reports the effectiveness of a high school 
in producing college-ready graduates.  
 
The COR presents a ratio where the first number in the ratio represents 9th grade 
enrollment, the second number represents the number of graduates four years later, 
and the third number represents the number of graduates who completed the college 
preparatory curriculum  required for admission to both the University of California and 
the California State University systems. For example, a high school that had 300 9th 
graders in Fall of 1998, 200 graduates in Spring 2002, and 100 graduates that 
completed the A-G requirements with a C or better, would have a COR of 100:66:33.  
 
Data from 2002 clearly demonstrates the need for educational opportunities that better 
prepare students from the PUSD for college. The following chart provides a summary 
of this analysis (all indices are for 2002 graduates): 
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Indicator COR - 9th grade  

enroll:grads:college ready 
grads. 

All students in the 854 California schools 100:69:27  
 

All students at Paramount High School 100:54:9  
 

White and Asian students at Paramount 
High School (8.2% of total population) 

100:60:22  
 

Latino, African American and 
American Indian students at 
Paramount High School (91.8% of 
total population)  

100:54:9  
 

 
This data clearly indicates that Paramount High School is preparing low numbers of 
students for college (nine out of every 100 students).  MECA will provide an academic 
program that prepares all students for college while addressing the social needs of 
students, families and of the community in which they live. This school, aimed at 
educating individuals for the 21st century, intends to enable students to think critically, 
understand and internalize the responsibilities of living in a diverse society, and to 
utilize technological tools which are constantly changing and integral to the functioning 
of this society.  The school’s design incorporates research-based strategies that 
increase students’ likelihood of attending a post-secondary institution.  The following 
list describes the MECA program components that promote college access, and the 
research studies that support each practice.   
 
Program component Factors that positively 

impact college 
admission 
 

Research report 

Advisories: students are 
assigned to a staff-led 
“advisory group” where 
they receive academic 
support and mentoring 

“Providing a key person 
who monitors and guides 
the student over a long 
period of time…” 
 

 
 
 
 
 
 
 

National Council for 
Education Statistics 
(NCES), 2001. Paving 
the Way to 
Postsecondary 
Education: K-12 

• alignment to state 
standards,  

• required A-G course 
fulfillment 

• after school enrichment 
and intervention 

“Providing high quality 
instruction through 
access to the most 
challenging courses 
offered by the 
school…through special 
coursework that supports 
and augments the 
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Program component Factors that positively 
impact college 
admission 
 

Research report 

regular curricular 
offerings…” 
 

Intervention Programs 
for Underrepresented 
Youth 

Community Development 
Emphasis  

“Paying attention to the 
cultural background of 
students…” 
 

College Preparation 
Program 

“Participating in college 
preparation 
activities…Gathering 
information about 
financial aid…getting 
help preparing for 
entrance exams.” 

MPR Associates, 1997. 
Toward Resiliency: at-Risk 
Students Who Make it to 
College. 

Students 
MECA will be a site-based school serving students in grades six through twelve.  The 
school will reach its full complement of 385 students by the 2011-2012 school year.  
MECA intends to initially enroll 55 sixth and 55 seventh grade students in the Fall of 
2006, thereby enabling the staff to implement an innovative program in a manner most 
beneficial to students transitioning to our program (see Appendix A for enrollment 
projections). 
 
All students are welcome and will be supported in achieving academic success 
through a developmentally appropriate, rigorous, challenging, technology- and project-
based, college preparatory curriculum.  We believe that students of any and all ethnic 
backgrounds can benefit from this type of progressive, constructivist approach.  Poor 
academic performance and prior disciplinary problems will not preclude a student from 
attending the school, as we believe that the personal attention and quality of our 
academic program can greatly benefit many students who may have experienced 
problems at larger schools.  We also believe that students with learning and other 
disabilities can thrive socially and academically in an innovative environment. We 
therefore seek to recruit an ethnically and academically diverse population from the 
area immediately surrounding the school site, with the goal of enrolling a student body 
that is reflective of the secondary student population of Paramount Unified School 
District. MECA will comply with all of the provisions of No Child Left Behind (NCLB). 
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Student Recruitment  
We envision a school that seeks to serve the residents of Northpointe and surrounding 
areas, yet fully incorporates the diversity and cultural opportunities of the greater Long 
Beach and Paramount areas. MECA aims to attract these diverse students through an 
active recruitment program and by continuing to establish partnerships with the PUSD 
and LBUSD elementary & middle schools (feeder schools), youth programs, churches, 
housing developments, and community organizations.  Our outreach meetings and 
initial outreach efforts will assist us in this effort. 
 
The proposed location of the school site is near the Northpointe Apartment Homes 
Property (a 30-acre, HUD subsidized development).  At Northpointe alone there are 
over 140 students entering sixth, seventh, or eight grade next year.  Furthermore , 
there are numerous other family residences in the immediate vicinity of Northpointe, 
and a significant demand for alternative educational opportunities (as demonstrated by 
the fact that over 10 percent of students in Northpointe are currently home-schooled).  
The nearest district high school is over three miles away, in an entirely separate 
community (see annotated map of the PUSD, Appendix B). Given the geographic 
delineations of the community, territorial violence becomes an issue when students 
are forced to go to school in another community. According to brain-based research, a 
key factor to academic achievement is a sense of safety and psychological well-being.  
Students in the target enrollment area self-report widespread fear of racial and 
territorial violence at their current high schools.  As a result many families report 
looking for educational alternatives that are closer to their home and community.  
MECA would provide such a safe-haven for students. Furthermore MECA will 
proactively address racial and territorial violence issues through direct instruction and 
student advisement.  Additionally, MECA will seek to partner with several counselor 
training programs in the area in an effort to secure interns who can provide support for 
MECA services.  
 
MECA anticipates using the community as its primary means of student recruitment.  
Because the school is securing a centrally located facility near the Northpointe 
Apartments Community, the school will easily be able to convene prospective families 
in a familiar and easily accessible location. The school has already held several 
planning and informational meetings with resident families, who have expressed great 
enthusiasm and support for the creation of new educational opportunities in their 
community (see Appendix C for letters of support from local parents). Information 
meetings involving community members and organizations will continue to create an 
awareness of the school and its intentions. In addition to these community meetings, 
the charter school will advertise in the community via flyers (in English, Spanish, and 
other languages prevalent in the community) to be placed in community centers, 
businesses, libraries, social service agencies, faith-based organizations, apartment 
complexes, and grocery stores. The school founders have already made significant 
connections with local community organizations that will help with recruitment, and in 
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some cases become service providers when the school opens. In addition, members 
of the planning committee will contact local elementary schools and make 
presentations at PTSA meetings. With effective outreach, as outlined above, MECA 
anticipates filling its initial 110 openings with ease.   

An Educated 21st Century Person 
Embedded in the MECA ideals are the following skills and qualities of a well educated 
person in the 21st century: 

• Technological proficiency that extends from the classroom to the real-world 
• Ability to identify areas of interest, formulate questions, research topics, 

analyze evidence and set goals 
• Literacy and competency in reading, historical context, mathematical reasoning, 

scientific processes, and inter- and intra-personal interactions 
• Economic literacy that supports effective personal finance management and 

entrepreneurial leadership 
• Ability to lead the community by identifying problems and assets, and designing 

thoughtful and effective initiatives to build the community 
• Skill in written, oral and creative self-expression 
• Proficiency in self-reflection, self-assessment and in giving and receiving 

feedback 
• Enthusiasm for learning that lasts beyond the school years, creating self-

motivated, competent, citizens who constantly seek to learn new things (lifelong 
learners). 

 
We believe that these skills and qualities are necessary for humankind to adequately 
resolve the tenacious and long-standing problems facing our world at the dawn of this 
new century.  We believe that fostering the development of these skills and qualities in 
an educational environment by upholding standards of academic excellence, 
democratic processes and developmentally appropriate learning experiences, will 
encourage the creative and critical thinking skills that will enable our students to find 
workable solutions to these kinds of problems. 

How Learning Best Occurs 
Significant research has been done in the field of brain-based research on how 
students learn best (Caine, R. & Caine, G., 1998).  MECA is committed to creating a 
learning environment that embodies the  twelve key principles of brain-based 
research. Specifically, we have determined that learning best occurs in an 
environment that:  

• is accepting of varied methods of demonstrating knowledge (Principle 1) 
• promotes physical and emotional health and well being (Principle 2) 
• supports questioning, experimentation, self-expression, creativity and 

appropriate risk-taking (Principle 3) 
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• encourages multi-disciplinary and cross-curriculum study (Principles 4)  
• is relevant and authentic (Principle 4) 
• is developmentally supportive (Principle 5) 
• is democratic and student centered (Principle 5) 
• models and requires high-level thinking skills and communication skills, 

including synthesis and analysis (Principle 6) 
• models continued learning, interest and enthusiasm (Principle 7) 
• celebrates cultural and individual diversity (Principle 7) 
• models reflection and self-assessment (Principle 8) 
• is rich and demanding and promotes depth of learning (as opposed to 

memorization only) (Principle 9) 
• creates opportunities for knowledge to be applied to real-world contexts 

(Principle and 10) 
• is psychologically safe (Principle 11) 
• provides a variety of ways for students to engage in coursework and in the 

school community (Principle 12) 
 
MECA will apply the following practices to foster the learning environment described 
above: 

• student-centered curriculum with clearly articulated learning objectives that are 
aligned to rigorous state standards 

• advisory groups in which faculty will provide academic guidance and mentoring 
to the same students throughout their years at the school 

• project-based learning, community development, and entrepreneurship 
activities  

• integration of technology across the curriculum 
• after school intervention and enrichment programs 
• collaborative investigations and demonstrations 
• mini-lessons that address specific skills within the context of larger projects 
• giving guidance and adequate time to self-reflect and self-assess 
• authentic, standards-based assessments  
• teacher training on designing rigorous curriculum, meeting the needs of diverse 

learners, and creating a culturally sensitive, safe classroom climate 
• a code of conduct for all members of the school community (students, staff and 

parents) founded on a set of core values that promote individual and collective 
responsibility  

(See Appendix D for a detailed description of the 12 Brain-Based Principles of 
Learning, and how MECA will apply those principles through its academic program.) 

Faculty 
MECA aims to hire a diverse faculty composed of highly qualified, fully credentialed 
teachers with enterprising spirit. 
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We will achieve this goal by conducting a national search to hire the finest teachers 
available.  This includes contacting the top graduate and education programs in the 
country and publicizing MECA to experienced teachers.  The school founders have 
formed relationships with teacher education programs at UCLA, Harvard University, 
Stanford University, and University of Southern California.  Additionally, developers 
will be utilizing opportunities at teacher recruitment fairs and national advertising 
mediums. 
 
MECA plans to hire 5 teachers for the initial 110 sixth through seventh graders in 
September 2005, and have approximately 16 teachers when we reach our full 
complement of 385 sixth through twelfth graders in September 2010.   
 

Hiring Criteria 
MECA will adhere to all requirements outlined by No Child Left Behind (NCLB) 
with respect to teachers and paraprofessional employees. Teachers will meet 
the requirements for employment as stipulated by the California Education 
Code section 47605(l). Primary teachers of core, college preparatory subjects 
(i.e. English language arts, math, science, history/social science, special 
education) will hold a Commission on Teacher Credentialing certificate, permit, 
or other document equivalent to that which a teacher in a non-charter public 
school would be required to hold.  In order to ensure implementation of the 
school’s mission and educational philosophy, preference will be given to 
teachers who have experience designing and implementing project-based 
curriculum aligned to state standards, and teachers who have a strong 
background in technology-based educational programs as well as experience in 
teaching English Language Learners.  
 
Hiring criteria for the middle school will be a multiple-subject credential and 
significant experience in either Math and Science or Language Arts and Social 
Studies. In high school, the faculty will be required to have a single-subject 
credential and significant experience in at least one subject matter content 
area.  
 
At all grade levels, teachers will have the ability to work as a member of a team, 
and possess a demonstrated willingness to take responsibility and exercise 
leadership for the school as a whole.  Teaching applicants must welcome being 
treated as critical stakeholders as they are expected to assume significant 
administrative, governance and school development responsibilities.  The hiring 
criteria are discussed further in Section V. 
 
The administrator(s) will be responsible for the evaluation of all employees.  
The criteria and procedures for these evaluations will be presented to both the 
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School Governance committee and the Board of Directors.  Each group will be 
asked for input, revisions, and will approve all criteria and procedures. 

Location 
MECA is currently exploring the option of locating near the Northpointe Apartment 
Homes, located near Douglas Junction in the North-West section of Long Beach.  Students 
in this area would typically attend Lakewood Elementary (K-8), Paramount High School 
Academy for 9th grade, and Paramount High School for 10th- 12th grades, all of which are 
underperforming.  Furthermore, students in the targeted geographic area travel over 
three miles to an entirely different community to attend their assigned high school (see 
Appendix B for an annotated map of the Paramount School District).  As explained in the 
statement of need, this 3-mile journey presents several logistical and security challenges 
for students in the Northpointe Homes and surrounding community.  This Charter 
School would serve to help alleviate some of these problems, and other challenges 
incurred by districts in large urban areas, such as the shortage of available seats, and 
impersonal, “one-size-fits-all” academic programs.  It is important to note, however, that 
this school is not intended merely to help eliminate the need for seats.  This charter school 
is committed to providing exemplary education for each and every one of its students. 
 
While concrete statistical examples (see “Statement of Need,” above) aim to give an exact 
picture of the success rates of community schools, we feel that the community 
characteristics illustrate the practical necessity for a charter school of this design.  The 
communities in which these students live have high rates of poverty, violence, and 
academic failure.  High-quality educational options are essential for students in this 
community.  Students in this community, in some instances, do not always have access to 
programs and courses necessary for successful high school completion and continued 
education.  MECA is committed to the design of an educational environment that 
proactively addresses these issues by bringing students from these communities into a 
program that presents a standards-based curriculum founded upon their educational and 
social needs.   
 
It should be understood that MECA is committed to securing a site that serves both the 
school and the district.  The development team is currently negotiating a lease agreement 
for a facility near Northpointe Apartment Homes, who have already expressed strong 
support for opening a school within or near the complex.  The charter developers intend 
on working closely with district staff to ensure that the facilities meet the legal 
requirements and needs of all parties involved. 
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Means to Achieve Mission and Vision 
The innovative educational plan of MECA provides students with a rigorous standards-
based college preparatory program while preparing them to succeed in the real-world 
through entrepreneurship, and community leadership opportunities.     
 
MECA understands the importance of utilizing research-based instructional practices 
to promote student achievement.  In order to address how learning best occurs, 
MECA faculty will be trained to: (1) design standards-based instruction (using the 
principles of backward design), (2) align appropriate assessments to the standards, 
(3) implement standards-aligned entrepreneurial activities, and (4) integrate 
technology into their instructional practices.  
Backwards Design 

An innovative curriculum will be founded upon the research-based Backward 
Design Program (Wiggins and McTighe), and innovations in project-based 
learning (PBL).  By integrating backward design into PBL, teachers are 
empowered to utilize creative and authentic instructional methods, while 
ensuring the coverage of California State content standards.  Taken together, 
these strategies support closing the achievement gap for students who have 
been historically underserved by more “one-size-fits-all” instructional methods 
found in many public school classrooms. The traditional backward design 
process guides teachers through a three step process: (1) internalization and 
prioritization of State Content Standards, (2) differentiated assessment 
methods aligned to prioritized standards and identified learning targets, and (3) 
innovative, research-based instructional strategies clearly articulating student 
learning objectives.  In a standards-based PBL model, the third step is a 
process of aligning standards and assessments to real-world learning 
applications that take the shape of meaningful, rigorous, and assessable 
projects. 
 
At MECA, it will be expected that students are engaged in the curriculum and 
learning objectives at all times.  Teachers are expected to continuously 
communicate learning objectives to all students while formatively and 
summatively assessing for student mastery of all concepts and state content 
standards.  Research clearly suggests that learning best occurs when students 
are actively engaged in their own learning.  This requires that students are 
involved in conversations about learning objectives, instruction, and 
assessment.  Furthermore, this student-centered approach supports a more 
culturally relevant curriculum that connects with students’ interests and prior 
experiences.  Frequent and meaningful connections with parents, engaging 
them in conversations about their children’s education will also ensure that the 
academic program reflects the diversity of the community being served. 
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As part of the curriculum design process, research-based instructional 
strategies for increasing student achievement will be embedded into the daily 
culture of the classroom.  Strategies brought to light in Classroom Instruction 
that Works (Marzano, Pickering, and Pollock) will be utilized by teachers in their 
classrooms.  These researchers have compiled teaching practices and 
strategies that “have a high probability of enhancing student achievement for all 
students in all subject areas at all grade levels” (Marzano, Pickering, Pollock, 
2001).    

Grade-Level “Advisories” 
All MECA students will be assigned to an “advisory.”  Each teacher will be 
responsible for a grade-level advisory of 20-30 students. Their responsibilities 
as an Advisor include: 
  

• Meeting with their Advisory once a week in middle school, and twice 
a week in high school (see bell schedule in Section II  for details) 

• Providing students with academic support and advising,  
• Monitoring, through close collaboration with other teachers, the 

academic and behavioral progress of advisory students 
• Acting as a family-school liaison for each student in the advisory 
• Working with the advisory during the special sessions to help 

students prepare for college.   
 

Middle school staff will start with a sixth grade Advisory, and continue to be the 
faculty liaison and Advisor for that group of students through the eight grade, at 
which time the teacher will then begin the process again with a new group of 
sixth graders.  Each graduating eighth grade advisory stays together, and is 
matched with a new Advisor as a high school freshman advisory. That high 
school Advisor then stays with that group through the twelfth grade. 
 
This model provides continuity in student support and academic advising, while 
also ensuring that each student is closely monitored by at least one faculty 
member. The Bell Schedules detail the opportunities that advisories will have to 
meet during each school year. 
 

College Preparation through Advisories 
In order to achieve a high level of preparation for college, students will 
begin learning about college and the college admission process as early 
as the 6th grade. The primary focus of college preparation in middle 
school will be motivating students to set goals that include attending 
college, and educating students and parents about what it will take to be 
academically and financially prepared for college. Students will also 
begin to learn how to balance the requirements of their academic course 
load and other co-curricular activities. MECA is exploring the possibility 
of using the UC Berkeley, Center for Educational Outreach curriculum – 
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“Realizing the College Dream” for the middle and early high school 
college preparation program. 
 
The high school component of this program is a series of College 
Preparation courses.  Specifically, the structure of these courses will be 
special sessions in the Advisory classrooms in 9th through 12th grade.  In 
the special session, students will receive group instruction on preparing 
for college (see Appendix E for grade-level outcomes of college 
preparation instruction), as well as individualized support for setting and 
meeting their post-secondary aspirations.  The support provided during 
the special sessions will be reinforced during on-going Advisory 
Meetings, during which students will receive continued academic support 
and advising. 

Project-Based Learning 
A key instructional approach to meeting a variety of student needs is standards-
based Project Based Learning (PBL). Standards-focused PBL is a “systematic 
teaching method that engages students in learning knowledge and skills 
through an extended inquiry process structured around complex, authentic 
questions and carefully designed products and tasks.” Research shows that 
students engaged in PBL “construct solutions, thus shifting the emphasis [from 
the product] toward the process of learning” (Buck Institute for Education, 
2004). http://www.bie.org/pbl/pblhandbook/intro.php).  
 
Middle school teachers will each engage students in at least one standards-
aligned project each year.  In high school, teachers will be expected to use 
project-based learning, particularly projects focused on entrepreneurship, for 
significant portions of their curriculum. 
 
Brain-based research conducted by Kotulak (1996) and Kuhl (1994) has shown 
that human beings learn most what is most meaningful to us. Conversely, new 
material for which there is no connection is discarded. If an emotional 
connection is made during learning, the material learned is reinforced. 
Furthermore, a recent “Review of Research on Project-Based Learning” 
(Thomas, 2000) suggests that PBL is a teaching method that may be 
particularly well-adapted to urban disadvantaged youth such as the ones who 
will be served at MECA.  According to this research, PBL makes the content 
areas more relevant and meaningful to disaffected youth, while enhancing the 
quality of student learning, and the development of self-directed learners.  The 
same review also suggests that PBL can enhance professionalism and 
collaboration among and between educators. These outcomes are only 
possible when the PBL initiative is thoughtfully designed, and incorporates the 
best instructional practices.  In order to ensure that PBL at MECA maximizes 
student engagement and achievement, teachers will be trained and expected to 
design projects that reflect the “6 A’s” of high quality PBL. The following “6 A’s” 

http://www.bie.org/pbl/pblhandbook/intro.php
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have been demonstrated by the Buck Institute for Education to be the 
cornerstones of effective projects (see Appendix F for a more detailed 
description of the Six A’s of PBL): 

 
• Authenticity  
• Academic rigor  
• Applied Learning  
• Active Exploration  
• Adult Relationships  
• Assessment 

 
All project based units will reflect the principles of backward design – the 
project content and processes will be framed by an essential question that is 
aligned to standards. Each project will be anchored by an enduring 
understanding standard or big idea that teachers have identified within the 
content standards.  Enduring understanding standards generally require high 
levels of critical thinking (analysis, synthesis and evaluation on Bloom’s 
Taxonomy) and also require a performance assessment to adequately assess 
student mastery of such standards.  Therefore, project based learning provides 
a successful vehicle through which students can demonstrate their mastery of 
big ideas that reside at the heart of content standards.  Along with the enduring 
understanding standard that anchors each project, teachers will identify 
standards that represent discrete skills or isolated pieces of knowledge that 
support the enduring understanding or big idea.  Students will address these 
standards in relation to the big idea which will enable students to see the 
connections between isolated facts or discrete skills and the big idea.  This 
approach to curricular design and delivery is solidly grounded within the 
backward design approach to curricular planning and provides for a meaningful, 
comprehensive way in which to promote mastery of content standards.     

Community Development Projects  
Often labeled “community service” in other schools, community development 
work  is a cornerstone of the MECA philosophy. We believe in, and intend to 
help students understand the importance of “giving back” to the community.  A 
series of studies by the National Dropout Prevention Council (NDPC, 1999) 
indicates that community service is an effective means to increase attendance, 
and decrease drop-out rates among at-risk students.  
 
Beginning in middle school, each advisory group will engage in an on-going 
community service project (e.g. tutoring younger children, volunteering at a 
shelter, voter registration drives, etc.).  Students will thus begin to understand 
the characteristics of a healthy community, and develop strategies for 
supporting the development of their immediate and extended communities.  
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In high school, students will begin to conduct a variety of entrepreneurship 
projects. The expectation will be that the products and/or proceeds from any 
student-run business will be a benefit to the community.  Thus students will 
develop attitudes and dispositions toward community development, while 
building valuable leadership and organizational skills. 

Integrated Technology Education 
Technology will be fully integrated into academic coursework at MECA, and will 
continue to be offered after school as well.  All students will be able to apply 
technological solutions (e.g. multi-media presentations, spreadsheet 
applications, web-design, project management tools, etc.) to academic and 
real-world situations.  Among other applications, they will use technology to 
complete course work, design and manage entrepreneurial projects, apply for 
college, and research community projects and career aspirations.  For 
example, students in a ninth grade history course may use the internet to 
research historical entrepreneurs, use  a spreadsheet application to reconstruct 
the business decisions and financial planning historical entrepreneurs may 
have used, design a web-site biography of a chose entrepreneur, and design 
and conduct multi-media presentations for a pre-determined audience. 
 
MECA will promote technological development in our students by having a 
Technology Coordinator on staff, and state-of-the-art technological equipment 
readily available to students and teachers. This person will be responsible for 
maximizing the integration of technological tools and applications into the 
courses, electives, projects, and after school programs. Furthermore, teachers 
will receive professional development and on-going support and coaching from 
the Technology Coordinator, enabling them to use technological applications to 
manage and analyze student performance data, and to integrate technology 
into their curricula. The ultimate goal is to create school-wide smart classrooms. 
These are classrooms that are developed on a foundation of integrated 
technology that enhances the delivery of well-designed instruction. 
 
In addition to the integration of technology in the classroom as described 
above,  further Technology Education will be available through an after school 
program – Corporate Kids/Cyber Klub™ (CK2).  CK2 uses technology to teach 
students entrepreneurship and leadership skills.  Recent research on 
technological equity suggests that consistent access to technology after school 
is an essential component of closing the digital divide (Warschauer, 
UCACCORD Public Policy Series, 2004). All MECA students will have access 
to CK2 programs.   

 
Entrepreneurship and Economic Literacy  

All students will develop economic literacy and marketable workplace skills.  
Through on-going entrepreneurship projects, students will design and 
implement micro-enterprises whose proceeds and products will benefit the 
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community.  Furthermore, students will engage in economic literacy course-
work that will enhance their ability to manage their own finances independently, 
and secure their financial futures.  
 
Specifically, students will be exposed to attitudes and values of 
entrepreneurship, such as creativity, leadership, ethics, teamwork, persistence, 
and risk-taking. Students will also receive explicit instruction on corporate social 
responsibility and community wealth enterprises, to develop their understanding 
of how and why businesses should contribute to community development. 
These studies will serve as the foundation for the more formal application and 
integration of an entrepreneurial curriculum program into the high school 
curricular program. The Entrepreneurship and Economic Literacy curricula will 
be developed based on the National Content Standards for Entrepreneurship 
Education (Appendix I) published by the Consortium for Entrepreneurship 
Education (http://www.entre-ed.org).  The school will also explore the possibility 
of using the middle and high school curricula published by the National 
Foundation for Teaching Entrepreneurship (www.nfte.org).  
 
Our course of study utilizes an integrated entrepreneurial thematic approach. It 
is important to note that while entrepreneurship will be embedded into curricular 
content area,  California State-content standards will serve as the foundation 
for all curriculum and instruction.   This integrated approach is one of MECA’s 
great strengths. As an example, math courses include product cost 
assessments and pricing, financial management and sales concepts; computer 
science and art courses incorporate topics in marketing and advertising. 
Students are constantly and consistently stimulated in entrepreneurship issues 
and immersed in the entrepreneurial mindset.   
 
A study conducted by Harvard University on the impact of the National 
Foundation for Teaching Entrepreneurship (NIFE) High School Programs 
(2002) underscores the important role that entrepreneurship training can play in 
the lives of inner-city youth. The study found the following impacts of 
entrepreneurship education on program participants: 

• Interest in attending college increased 32%  
• Occupational aspirations increased 44%  
• Independent reading increased 4%  
• Leadership behavior increased, 8.5% as starters/founders of activities 

and 13.2% as leaders  
• Belief that attaining one’s goals is within one’s control (locus of control) 

increased  

http://www.entre-ed.org/
http://www.nfte.org/
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Entrepreneurial education is important, and even crucial, for several reasons:  
 
• It lets students know that starting and operating a business – becoming an 

entrepreneur – is a career option that is open to them, just like being a 
teacher, plumber, etc.  
 

• Teaching entrepreneurship to students in high school gives them a 
marketable skill while still in high school, opening the door to many post-
secondary and career options.  They can start their own business while in 
high school; they can start a business after high school; or, they can pursue 
a course of study in entrepreneurship or business in college if they desire to 
do so.   
 

• Teaching students about entrepreneurship reinforces their basic skills in 
reading, math and language arts because as they learn about how to start a 
business (a topic students typically find exciting and interesting), all of the 
basic skills are required. 
 

• Students increase their financial literacy skills level by learning how to start 
and operate a business.  Experiences provided by an entrepreneurship-
based curriculum provide a bridge between school and real world of work.   
  

• People who learn business concepts and entrepreneurship, and who do not 
go on to become an entrepreneur, become better employees in the company 
(intrapreneurs) because they understand what it takes to make a company 
successful. 
 

• Research (through Gallop Poll) has found that 69 percent of high school 
students are interested in starting their own business and 85 percent wish 
their schools would do more to teach them how to do it. 
 

• Entrepreneurship education helps increase students’ motivation to learn; 
enhances their self-esteem and personal growth; helps develop their 
problem-solving skills; helps them learn to manage their finances, and, helps 
develop in them the sort of optimistic outlook and self-reliant attitude that will 
benefit them for their entire working lives. (NIFE, 2003) 
 

In addition to meeting or exceeding the academic requirements set by the 
California Department of Education, MECA students will have to demonstrate 
entrepreneurship competencies before graduation. The required competencies 
were developed by the Secretary of Labor’s Commission on Achieving 
Necessary Skills (SCANS), based on input from top business leaders and 
employers from across the country.  Students will be expected to demonstrate 
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proficiency in the following skills through their Senior Project, a culminating 
assessment that is a pre-requisite to graduation (see Appendix G for a more 
detailed description of the SCANS Competencies). 

 
SCANS Competencies 

 
Resources 
• Allocates Time 
• Allocates Money 
• Allocates Material and 

Facility Resources 
• Allocates Human 

Resources 

Interpersonal 
• Participates as a 

Member of a Team 
• Teaches others 
• Serves 

Clients/Customers 
• Exercises Leadership 
• Negotiates 
• Works with Cultural 

Diversity 
 

Systems 
• Understands Systems 
• Monitors and Corrects 

Performance 
• Improves and Designs 

Systems 
 

Information 
• Acquires and Evaluates 

Information 
• Organizes and 

Maintains Information 
• Interprets and 

Communicates 
Information 

• Uses Computers to 
Process Information 

 

Technology 
• Selects Technology 
• Applies Technology to 

Task 
• Maintains and 

Troubleshoots 
Technology 

 

 

Students will be challenged to pursue a considerable amount of library and field 
research both in and outside of school. Partnerships with community business and non-
profit organizations will be fostered in order to involve the community in the school 
while allowing for work/study opportunities for our students.  Their work will 
consistently reinforce entrepreneurial attitudes and values listed above.  

Schedule 
To facilitate the delivery of the above MECA academic program, the charter 
developers are exploring an “A/B Block Schedule”.  This schedule utilizes 90-
minute blocks of instructional time in order to allow in-depth coursework.  It is 
believed that a block system gives students time to examine topics in greater 
depth – typically including instruction, activity, and assessment pieces within 
each block period (see Bell Schedule in section II.  for a detailed depiction of 
the schedule). 
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Although this model has been observed and proven as a successful schedule, 
it is the intention of the planning committee to research and observe additional 
successful block scheduling programs to explore alternative options that may 
be appropriate for the MECA program. 

Comprehensive Academic Program 
The foundational coursework, as outlined above, will use a rich repertoire of 
instructional strategies, curriculum, and materials.  Sample instructional 
strategies will include: 

• Direct instruction 
• Project-based learning 
• Cooperative group work and projects 
• Inter-disciplinary approaches to curriculum 
• The presentation of clearly defined “Learning Targets” for all students by 

all teachers 
• Rubric self-assessment 
• The involvement of community members and educational partners in 

instructional presentation 
• Mentoring program 
• Peer study groups 

 
Curriculum will include: 

• State approved secondary school curriculum (English, Fine Arts, Foreign 
Language, Math, Science, Social Science, and P.E.) 

• Standards based curriculum units 
 

Sample materials will include: 
• Subject matter text books 
• Supplemental learning aids as selected by teachers to aide in instruction 
• Technological tools, such as computer software and the internet 
• Manipulatives 
• Laboratory equipment 
• Newspapers 
• Curricular materials provided by the community and educational partners 

 
All students will complete classes that fulfill A-G requirements and satisfy 
college entrance requirements, while becoming progressively more 
independent in managing their time and responsibilities. Courses will include, 
English, Math, Science, Social Science, Foreign Language, Fine Arts, and P.E.  
The focus on standards-based instruction within those courses will ensure that 
all students are engaged in a rigorous curriculum that will make them 
competitive in any post-secondary setting. Specific course descriptions for 
required subject matter courses can be found in Appendix H. 
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All classes provided by MECA will be immediately submitted for UC and CSU 
approval upon opening.  High school courses will also be submitted for WASC 
approval.  Parents will be notified via the parent handbook and information 
sessions as to the transferability of courses, and will be provided with a course 
list that details the courses which will satisfy college entrance requirements.  It 
is important to note that MECA intends on providing a college preparatory 
program for all of its students.  We understand the importance of building a 
college-going culture and intend to provide college information sessions for 
parents on a quarterly basis.  At this time, parents will receive information 
regarding college timelines, course requirements, financing options, etc.   
 
Again, much of the emphasis of the planning period will be the examination and 
research of additional curriculum programs and materials available for use.  
Teachers, parents, and community members will be involved in the selection of 
course textbooks and supplemental materials.  It is firmly believed that by 
utilizing faculty to design curricular approaches to teaching and learning, MECA 
will provide a superior learning environment tailored to the individual needs of 
the student population.  Programs throughout the state will be examined and 
programs will be evaluated for projected success at MECA. 

Formalized Ongoing Professional Development Program 
MECA will implement a comprehensive model of continuous school 
improvement which includes full staff professional development as well as 
personalized coaching to help teachers implement concepts in their classroom 
in a practical way that meets their needs.  As a demonstration of MECA’s 
commitment to continuous school improvement, ten (10) full days of 
professional development on a specified topic have been set aside.  
Additionally, each day will be complemented by coaching to help teachers 
implement the concepts discussed during the full-day in-service. Coaching will 
take place between each of the full-day training sessions.  Below is an outline 
of the ongoing professional development plan, including an overarching 
objective to be accomplished by each day of training.   
 
DAYS1-2:  A Framework for Understanding Poverty 
Objective:  Participants will examine how economic class affects behaviors 
and mind sets, why students from generational poverty often fear being 
educated, the “hidden rules” within economic classes, discipline interventions 
that improve behavior, and the eight resources that make a difference in 
success. Participants will also analyze case studies, support systems, the role 
of language registers, discourse patterns and story structure, and the 
relationship between eye movement and learning.  
 
DAY 3: Begin with the End in Mind (desired results, goals, or standards) 
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Objective:  Participants will examine the backward design process and use 
specific tools (e.g. Bloom’s Taxonomy, STAR  Blueprints) and critical questions 
to “unpack” and prioritize content standards.   
 
DAY 4: Clustering Standards to Create Standards-Based Units 
Objective:  Participants will review their prioritized standards and work 
collaboratively to cluster standards around “big ideas.”  The “big idea” 
standards will serve as anchors for units. 
 
DAYS 5-6: Think Like an Assessor 
Objective: Participants will analyze achievement targets embedded in 
standards, as well as assessment options available to them in order to design 
effective assessments that are aligned to standards. 
 
DAYS 7-8: Communicating Criteria for Success to Students 
Objective: Teachers must establish specific criteria that will be used to 
determine student proficiency on any given task (essay, projects, oral 
presentations, etc…) and then communicate the criteria to students prior to 
giving the assessment. 
   
DAYS 9-10 - Learning Experiences that Promote Understanding and 
Engagement 
Objective: Participants will develop instructional techniques that are proven to 
have a positive effect on student achievement. Participants will also learn how 
to differentiate the strategies in order to meet the needs of students with special 
needs, English language learners and gifted/talented students. 
 
 
Additional professional development will focus on topics that are relevant to the 
school’s mission and projected student population, such as “A Framework for 
Understanding Poverty” (Ruby Payne), project-based learning, creating a 
college-going culture, and technology-based teaching practices.   

Implementation Timeline 
The founders of MECA are fully aware of the complexity of the academic program 
innovations we are proposing.  In order to avoid overwhelming the staff and students 
with too many initiatives at once, MECA will phase in various program components 
progressively over the first two years of operation, gradually increasing the depth and 
breadth of implementation.  The following chart summarizes the timing and 
implementation context of each proposed initiative.  Note that the intent is to expose  
middle school students to a project-based learning model, and to begin to encourage 
them to give back to their communities in the first few years. Students will not engage 
in full-fledged entrepreneurship or community development work until high school.  
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The summary chart is followed by detailed descriptions of each proposed academic 
program component. 

 
Academic Program 

Component 
Purpose Year to begin Context for 

Implementation  
Backwards Design To ensure that all 

classroom instruction and 
assessments are rigorous 
and aligned to State 
Standards 

Year 1 • All grades 
• Daily classroom 

integration 

Grade-level 
Advisories 

To provide on-going 
academic guidance and 
mentorship to all students, 
and to prepare them for 
college 

Year 1 • All grades 
• Advisory period (1-2 

times/week) 

Project-Based 
Learning 

To acclimate middle school 
students to self-directed, 
hands-on learning. 

Year 1 • Grades 6-8 
• Curriculum integration 

at least once per year in 
each classroom 

Community 
Development 
Projects 

To develop middle school 
students’ community 
building skills and 
dispositions 

Year 2 • Grades 6-8 
• At least one community 

service project in each 
advisory 

Integrated 
Technology 

To prepare students to be 
effective in the 21st Century 
work place.  

Year 3 • All grades, emphasis on 
high school 

• At least occasional use 
in classroom  

• Universal access after 
school 

Entrepreneurship 
Training 

The develop students’ 
marketable skills and 
empower them to create 
community capital 

Year 1             →  
(Middle School)  
 
Year 2             → 
(High School) 

• After school only – 
Corporate Kids /Cyber 
Klub 

• Selected High School 
courses and after 
school 

Innovative Curriculum 
MECA recognizes the importance of ensuring that a standards-based curriculum 
program is in place and regularly evaluated for effectiveness.  In order to create this 
program, a research-based instructional design method will be employed by the 
school.  The method, known as “Backward Design,” is an instructional design method 
with a strong research base currently being employed in reform efforts across the 
nation.   Originally published in “Understanding by Design,” by Grant Wiggins and Jay 
McTighe, this process of instructional planning provides teachers with a method for 
aligning standards, assessment, and instruction.   
  
This process is one in which teachers start with the desired results (goals or 
standards) – and then derive the curriculum from the evidence of learning 
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(performances) called for by the standard and the teaching needed to equip students 
to perform.  There are three distinct stages of this process that MECA will use.  The 
three stages are as follows: 
  
Stage 1:  Unpacking and Prioritizing State Content Standards 
Teachers and administrators will apply specific tools necessary to “unpack” and 
prioritize content standards.  This is a necessary pre-requisite step to effectively 
designing assessments that are aligned to standards.  Specifically, teachers will: 
  
• Understand the three steps of the backward design process (identifying desired 

results, designing and aligning assessments to those results, differentiating 
instruction to meet the needs of all learners). 

• Apply a concrete process for analyzing standards which helps teachers 
internalize the standards as well as determine the following information: 

o       Level of thinking (based on Bloom’s Taxonomy) required by students to 
reach mastery of the standard (this will be tied to creating assessments) 

o       Percentage of questions from the STAR exam (CST & CAT 6) that relate to 
each strand of the standards (this will be tied to creating assessments) 

o       Identification of standards that will serve as “anchors” upon which units can 
be based.  Other standards are tied to these “anchor” standards within each 
unit designed by teachers (this will be tied to creating assessments for units as 
well as individual lessons within the unit).   

  
Teachers in each of the content areas, including Physical Education and visual 
performing arts will use California State Content Standards as part of this process.  
  
Stage 2:  Aligning Assessments (formative and summative) to content standards 
Teachers will design effective assessments that are aligned to standards and provide 
an accurate measure of a student’s ability to engage in the level of thinking that is 
required by each standard.  Specifically, teachers will: 
  
• Identify four overarching assessment methods (selected response, constructed 

response, performance assessment, and personal communication) from which to 
choose when designing standards-based assessments (both formative and 
summative)  

• Analyze content standards to determine the “achievement target” embedded 
within each standard (achievement targets are the link between standards and 
assessment)  

• Match an appropriate assessment method to each standard  
• Establish and articulate clear criteria for reaching proficient performance on 

standards  
  
Stage 3: Differentiating Instruction to Meet the Needs of All Learners 
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Teachers will design innovative instructional strategies by:  
 
• Differentiating the content, process, and products delivered to students in 

order to provide equal access to standards-based education for all learners 
(including English language learners and students with special needs)  

• Writing effective standards-based lesson plans  
• Exploring how all learners (including ELLs and special needs students) vary 

in their readiness, interests and learning profiles.   
*The California English Language Development Test (CELDT) will be 
administered to all English language learners in order to determine appropriate 
instructional sequence and placement for each language learner.  Additionally, 
the Student Oral Language Observation Matrix will be used by teachers to 
measure progress regarding comprehension, fluency, vocabulary, 
pronunciation, and grammar usage.  Teachers will be trained to use Specially 
Designed Academic Instruction in English (SDAIE) techniques to meet the 
needs of English language learners. 

• Using a repertoire of research-based instructional strategies proven to increase 
student achievement in a standards-based system (e.g. latest research from 
Marzano, Pickering, Pollock, Schmoker, Tomlinson, as well as Core Knowledge 
Instructional Resources)  

• Creating learning experiences that promote understanding, interest, and 
excellence  

• Innovating and enhancing current standards-based adopted programs  
  
As a result of implementing and using this process, educational objectives become the 
criteria by which materials are selected, content is outlined, instructional procedures 
are developed, and tests and examinations are prepared.  MECA teachers will use the 
process on a continual basis to evaluate the effectiveness of materials and 
instructional strategies used in their classrooms.  Thus, the process will serve as the 
vehicle for ongoing conversations among and between grade levels and departments 
at MECA.  Specifically, all teachers will be charged with the responsibility of meeting 
weekly, as a staff, to engage in lesson study and the examination of student work in 
order to critically examine lessons to determine their effectiveness.   
  
Teachers will be trained on the method outlined above by qualified individuals whose 
accomplishments include training schools on this process at the national level.  MECA 
will continue conversations with Insight Education Group, Inc., an educational 
consulting firm specializing in professional development, comprehensive school 
reform (including work as an approved SAIT provider), and charter development in 
order to design a comprehensive professional development plan aimed at equipping 
the MECA staff with the knowledge and resources necessary to effectively engage in 
the Backward Design process.  The table below graphically depicts the steps involved 
in this process of standards-based instructional design 
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Students with Special Needs 
MECA is committed to the ideals of Academic Excellence, Democratic Leadership and 
Personal Growth for all students. Our mission includes full inclusion of all students 
across the range of academic and language achievement from educationally 
disadvantaged to gifted and talented. Specific special populations we expect to serve 
include English Language Learners, academically gifted students, academically low-
achieving students, and students with Individualized Educational Plans (IEPs). The 
process of serving these and all students begins with a defined Intake Procedure 
(currently in development). Families choosing to attend MECA will complete an Intake 
Packet which may include: 

• Parent Survey 
• Learning Styles Profile 
• Reading/Writing Assessment 
• Mathematics Assessment 
• Additional measures as needed 

 
Families enrolling with documented special needs students will participate in further 
discussion with qualified, certificated staff and work together in developing, 
implementing and/or modifying special needs services. Based on data gathered from 
existing documentation and the MECA Intake Procedure, the staff of MECA will make 
every effort to put services in place for students based on students’ anticipated needs. 
Requests, conferences, and assessments will be documented and kept in students’ 
files. 
 
In the event a student enters MECA without records and/or prior assessment and 
there is a family request or an apparent need for English language enrichment, a 
Home Language Survey will be completed. If language other than English is indicated 
on the survey, appropriate testing and ELD level will be utilized to maximize the 
student’s capacity for English language acquisition. 
 
English Language Learners. English Language Learners will be supported through a 
combination of modified instruction, a supportive school culture, and additional 
academic support as needed.  At this time, MECA is planning on using “High Point” as 
a curricular resource to address the needs of ELLs.  Additionally, teachers will be 
trained to provide sheltered instruction using SDAIE techniques when some students 
have difficulty understanding English. Teachers will also pair English Language 
Learners with students who can effectively translate, and many activities will be 
hands-on rather than text-based, diminishing reliance on reading and listening as the 
only learning methods. The school will also promote the success of English Language 
Learners by valuing the Spanish language as a critical resource and fostering a 
bilingual culture.  English Language Learners will act reciprocally as mentors to 
Spanish Language Learners as part of class assignments and through community 
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service learning. When possible, non-native English speakers will have opportunities 
to read, dialogue, and present work in their native language. 
 
The MECA will identify new-enrollees with a home language other than English, 
monitor their progress in learning English, and help reclassify them when they become 
proficient in English, using assessment tools in compliance with California law. New 
enrollees shall be tested as required by California, and if applicable, federal law. 
Procedures and instruments used for identification, assessment and reclassification 
may be the same as those used by Paramount Unified.  
 
Academically Gifted Students. Some students will enter the school better prepared or 
be naturally endowed to learn at a faster pace than the majority. Since the mission of 
MECA includes assuring that all students’ educational experience is rigorous, teachers 
will be prepared to provide additional challenges for these students. Portfolios and 
exhibitions are particularly useful in assuring that students are accountable for working 
up to potential by customizing expectations to the learner. Students working at 
different paces will sometimes be paired so that students excelling in a particular 
subject help students struggling with material more challenging. Brain-based research 
shows that people deepen understanding through the process of teaching others 
(Caine & Caine, 1998) 
 
Academically Low-Achieving Students. Services for academically low-achieving 
students will begin with an assessment of academic deficiencies. Low achieving 
students will be defined as students who are either (a) performing 2 or more grades 
below their assigned grade-level, and/or (b) students who scored basic of below on 
any portion of the STAR tests. Staff will be trained in the signs of common learning 
disorders to increase the likelihood that these needs will be identified. Instructional 
activities will vary to accommodate different learning styles to draw out students’ 
various strengths.  Students’ simply needing additional assistance in particular 
subjects or skill areas may get additional help from peers, staff, and volunteer tutors. 
Students who are not achieving because of distracting issues in their personal lives 
will have a forum for identifying and discussing issues in advisory or one-on-one with 
staff. When additional interventions are needed, the staff will be proactive in 
coordinating support services, including participation in content intervention sessions 
in which teachers will use an appropriate intervention program as a resource for 
delivering instruction.   In order to identify the most appropriate intervention program, 
MECA staff will engage in a detailed review process of such programs for English 
Language Arts and Mathematics.  Please note that this is not an exhaustive list of 
intervention programs, but represent those which MECA has identified to be included 
in the initial review process to be carried out by school staff. 
 
 
California State Board of Education Adopted Intervention Programs for English 
Language Arts/English Language Development 
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o Glencoe/McGraw-Hill (Sopris West), Language! A Literacy Intervention 

Curriculum, 2002, Gr. 4-8 
o Hampton Brown, High Point, 2001, Gr. 4-8 
o Hampton Brown, High Point (for English Learners), 2001, Gr. 4-8 
o Pearson Longman, The Shining Star Program, 2004/2005, Gr. 4-8 
o Scholastic, Read 180, 2002, Gr. 4-8 
o Sopris West, Language! 3rd Edition, 2004, Gr. 4-8 
o Sopris West, Language! 3rd Edition (for English Learners), 2004, Gr. 4-8 
o SRA/McGraw-Hill, SRA/Reach Program, 2002, Gr. 4-8 
o Voyager Expanded Learning, Voyager Passport, 2004/2005, Gr. 4-8 
o Wright Group/McGraw-Hill, Fast Track Reading Program, 2002/2003, Gr. 4-8 

 
Intervention Programs for Mathematics 
 

o CSL Associates, Success with Math Coach – Strategic or intensive intervention 
o Houghton Mifflin, Knowing Mathematics – Intensive intervention 

 
Students with Individualized Educational Plans. The MECA staff will monitor students 
to assure that they receive appropriate support services, including special education 
and/or related services for students with exceptional needs. An important objective of 
professional development is to assure that teachers and administrators are aware of 
the breadth of student needs and the ways they are manifested in the classroom. 
Teachers who skillfully target students’ diverse needs through appropriate instruction 
can do a lot to reduce the need for additional supplemental services. We are 
committed to create a supportive environment for students with demonstrated needs, 
and to provide services for those students who have Individualized Education Plans 
(IEPs). 

Special Education Services 
Overview 
The Charter School shall comply with all applicable State and Federal Laws in serving 
students with disabilities, including, but not limited to, Section 504 of the Rehabilitation 
Act (“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals 
with Disabilities in Education Improvement Act (“IDEIA”).   
 
MECA shall be categorized as a “public school” within the Paramount Unified School 
District in conformity with Education Code Section 47641(b).  MECA shall comply with 
all state and federal laws related to provided special education instruction and related 
services and all SELPA policies and procedures; and shall utilize appropriate SELPA 
forms.   
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The School shall be solely responsible for its compliance with Section 504 and the 
ADA.  The District facilities to be utilized by the School shall be accessible for all 
students with disabilities. 
 
Section 504 of the Rehabilitation Act 
The School recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of the 
School.  Any student, who has an objectively identified disability which substantially 
limits a major life activity including but not limited to learning, is eligible for 
accommodation by the School.   
 
A 504 team will be assembled by the Principal and shall include the parent/guardian, 
the student (where appropriate) and other qualified persons knowledgeable about the 
student, the meaning of the evaluation data, placement options, and accommodations.  
The 504 team will review the student’s existing records; including academic, social 
and behavioral records, and is responsible for making a determination as to whether 
an evaluation for 504 services is appropriate.  If the student has already been 
evaluated under the IDEIA but found ineligible for special education instruction or 
related services under the IDEIA, those evaluations may be used to help determine 
eligibility under Section 504.  The student evaluation shall be carried out by the 504 
team who will evaluate the nature of the student’s disability and the impact upon the 
student’s education. This evaluation will include consideration of any behaviors that 
interfere with regular participation in the educational program and/or activities.  The 
504 team may also consider the following information in its evaluation: 
 
• Tests and other evaluation materials that have been validated for the specific 

purpose for which they are used and are administered by trained personnel. 
 
• Tests and other evaluation materials include those tailored to assess specific 

areas of educational need, and not merely those which are designed to provide 
a single general intelligent quotient. 

 
• Tests are selected and administered to ensure that when a test is administered 

to a student with impaired sensory, manual or speaking skills, the test results 
accurately reflect the student’s aptitude or achievement level, or whatever 
factor the test purports to measure, rather than reflecting the student’s impaired 
sensory, manual or speaking skills.   

 
The final determination of whether the student will or will not be identified as a person 
with a disability is made by the 504 team in writing and notice is given in writing to the 
parent or guardian of the student in their primary language along with the procedural 
safeguards available to them.  If during the evaluation, the 504 team obtains 
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information indicating possible eligibility of the student for special education per the 
IDEIA, a referral for assessment under the IDEIA will be made by the 504 team. 
 
If the student is found by the 504 team to have a disability under Section 504, the 504 
team shall be responsible for determining what, if any, accommodations or services 
are needed to ensure that the student receives the free and appropriate public 
education (“FAPE”).  In developing the 504 Plan, the 504 team shall consider all 
relevant information utilized during the evaluation of the student, drawing upon a 
variety of sources, including, but not limited to, assessments conducted by the 
School’s professional staff.   
 
The 504 Plan shall describe the Section 504 disability and any program 
accommodations, modifications or services that may be necessary.   
 
All 504 team participants, parents, guardians, teachers and any other participants in 
the student’s education, including substitutes and tutors, must have a copy of each 
student’s 504 Plan.  The site administrator will ensure that teachers include 504 Plans 
with lesson plans for short-term substitutes and that he/she review the 504 Plan with a 
long-term substitute.  A copy of the 504 Plan shall be maintained in the student’s file.  
Each student’s 504 Plan will be reviewed at least once per year to determine the 
appropriateness of the Plan, needed modifications to the plan, and continued 
eligibility. 
 

Services for Students under the “IDEIA” 
The Charter School intends to provide special education instruction and related 
services in accordance with the IDEIA, Education Code requirements, and applicable 
policies and practices of the Special Education Local Plan Area (“SELPA”).  The 
Charter School shall remain, by default, a public school of the District for purposes of 
Special Education purposes pursuant to Education Code Section 47641(b).  However, 
after two years of operation under this charter, the Charter School reserves the right to 
make written verifiable assurances that the Charter School shall become an 
independent LEA and join a SELPA pursuant to Education Code Section 47641(b) 
either on its own or with a grouping of charter school LEA’s as a consortium.  
 
As a public school of the District, solely for purposes of providing special education 
and related services under the IDEIA pursuant to Education Code Section 47641(b), in 
accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter 
School seeks services from the District for special education students enrolled in the 
Charter School in the same manner as is provided to students in other District 
schools.  The Charter School will follow the District and SELPA policies and 
procedures, and shall utilize SELPA forms in seeking out and identifying and serving 
students who may qualify for special education programs and services and for 
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responding to record requests and maintaining the confidentiality of pupil records. The 
Charter School will comply with District protocol as to the delineation of duties 
between the District central office and the local school site in providing special 
education instruction and related services to identified pupils.  An annual meeting 
between the Charter School and the District to review special education policies, 
procedures, protocols, and forms of the District and the SELPA and District protocol, 
will ensure that the Charter School and the District have an ongoing mutual 
understanding of District protocol and ensure ongoing compliance. 
 
As long as the Charter School functions as a public school of the District solely for 
purposes of providing special education and related services under the IDEIA 
pursuant to Education Code Section 47641(b), then we would anticipate that a 
Memorandum of Understanding (“MOU”) would be developed between the District and 
the Charter School which spells out in detail the responsibilities for provision of special 
education services and the manner in which special education funding will flow to the 
students of the Charter School.  We envision an ideal relationship for special 
education to follow the language and intent of Education Code Section 47646 and 20 
U.S.C. 1413 as follows: 
 
• The District retains the special education funds for the students of the Charter School; 
• The District provides services to the students of the Charter School in the same manner 

as other students of the District; 
• The Charter School pays the District, a pro-rata share of the overall District 

encroachment for special education. 
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ELEMENT 2: MEASURABLE OUTCOME GOALS 
MECA administrators will implement a culture in which its pupil outcome goals and school 
outcome goals are continuously evaluated for effectiveness.  It is intended that students will 
advance and progress by demonstrating mastery of these pupil outcome goals at designated 
times to be determined during the planning phase.  At all times, students will be expected to 
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in 
the school’s educational program.  These outcomes will be facilitated by a school year 
calendar that provides for 10 full days of teacher professional development throughout the 
year, and by an innovative bell schedule that allows students to explore topics with more 
depth, while enjoying a breadth of curricular and co-curricular courses. 

Proposed  Academic Calendar 
First Day of Instruction August 27, 2007 

Labor Day September 3, 2007 
Fall Professional Development  

(Pupil Free Days) October 15, 2007 – October 19, 2007 

Veterans Day November 9, 2007 

Thanksgiving November 22 - 23, 2007 

Winter Recess December 24, 2007 – January 4, 2008 

M.L. King, Jr. day January 11, 2006 

Presidents’ Day February 18, 2008 
Spring Professional Development 

(Pupil Free Days) March 17, 2008 – March 21,2008 

Spring Recess April 7 – 11,  2008 

Memorial Day May 26, 2008 

Last Day of Instruction June 13, 2008 
 
Instructional Days: 185 

Pupil Free Professional Development Days: 10
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Bell Schedule 
6th-8th Grades 

 
 MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

8:00 AM – 9:30 English English English English Advisory 
Meeting 

9:30 – 9:45 Nutrition Nutrition Nutrition Nutrition Nutrition 

9:45 – 11:15 Social Studies Social 
Studies 

Social 
Studies 

Social 
Studies 

Intervention/ 
Enrichment 

11:15 – 11:45 
PM Lunch Lunch Lunch Lunch Lunch 

11:45 – 1:15 Math  Math  Math  Math  Elective  

1:15 – 1:30 Nutrition Nutrition Nutrition Nutrition Nutrition 

1:30 – 3:00 Science Science Science Science Elective  

3:00 – 3:45 Physical 
Education 

Physical 
Education 

Physical 
Education 

Physical 
Education 

Physical 
Education 

4:00 – 6:00* CK2/ 
Intervention 

CK2/ 
Intervention 

CK2/ 
Intervention 

CK2/ 
Intervention 

CK2/ 
Intervention 

* Supplemental education programs, additional to the standard instructional day 
 

Daily Instructional minutes = 375 (exceeds state requirement of 300 minutes/day) 
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9th-12th grades 
 

 MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 
Block 1 

8:00 
AM – 
9:30 

Advisory 
Meeting D C B Advisory 

Meeting 

9:30 – 
9:45 Nutrition Nutrition Nutrition Nutrition Nutrition 

Block 2 
9:45 – 
11:15  

A E D C Intervention/ 
Enrichment 

11:15 – 
11:45 
PM 

Lunch Lunch Lunch Lunch Lunch 

Block 3 
11:45 – 

1:15 
B A E D Elective 

1:15 – 
1:30 Nutrition Nutrition Nutrition Nutrition Nutrition 

Block 4 
1:30 – 
3:00 

C B A E Elective 

Block 5 
3:00 – 
3:45 

Physical 
Education/ 
Intervention 

Physical 
Education/ 
Intervention 

Physical 
Education/ 
Intervention 

Physical 
Education/ 
Intervention 

Physical 
Education/ 
Intervention 

4:00 – 
6:00* 

CK2/ 
Intervention 

CK2/ 
Intervention 

CK2/ 
Intervention 

CK2/ 
Intervention 

CK2/ 
Intervention 

* Supplemental education hours, additional to the standard instructional day 
 
Daily Instructional minutes = 375 (exceeds state requirement of 360 minutes/day) 
 

KEY 
A – English 
B – Math 
C – History 
D – Science 
E – Foreign 

Language 
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Attendance Accounting 
The charter school, in conjunction with a charter school management company, will 
implement an attendance recording and accounting system which complies with state 
law and will fully comply with PUSD, LACOE, and DOE requirements (i.e. 
Classification and Statistical Reports). 

Pupil & School Outcome Goals 
At this time, MECA will pursue the following pupil & school outcome goals, as 
measured by multiple and varied benchmark assessments aligned to state standards 
and reflective of proficiency measures required by the STAR: 
 

PUPIL OUTCOME GOALS 
Outcome Method of Measurement 

All students will demonstrate proficiency 
in reading and writing.  Students 
performing on grade level will 
demonstrate the equivalent of one year of 
academic growth each year. Students 
performing below grade-level will 
demonstrate the equivalent of one and a 
half years of academic growth each year 
until they catch up to their grade level.  In 
all cases, academic growth will be 
measured based on mastery of grade 
level standards, as measured by 
standards-aligned benchmark and 
curriculum-embedded assessments as 
well as STAR test results.  
 

• CST/Cat-6 
• Curriculum-embedded formative and 

summative assessments 
• Regular, standards-aligned 

benchmark exams (developed using a 
data management system) 

• Pre-post reading/language Arts 
diagnostics (e.g. Jerry Johns Reading 
Inventory, K-12) 

• Informal classroom-based 
assessments 

 

Students will demonstrate a mastery of 
designated outcome goals in the areas of 
English Literature, History, Math, Science, 
Art, and a Foreign Language.  Suggested 
goals, subject to revision, are listed in 
detail below. 

 

• Pre-post diagnostic assessments 
• Curriculum embedded benchmark 

assessments, aligned to standards 
(see “Assessment Design”, below, for 
a description of how assessments will 
be aligned to standards)  

• STAR test data 
• Informal classroom-based 

assessments 
Students will demonstrate mastery of 
skills related to college preparation and 
success in continued education.  
 

• PSAT/ SAT 
• SCANS Competencies-based rubric 

(to be developed by MECA) 
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• Post-secondary application and 
enrollment data 

Students will develop economic literacy 
and entrepreneurial leadership skills as 
defined by a rubric assessment to be 
developed. 
 

• SCANS Competencies-based rubric 
(to be developed by MECA) 

• Assessments developed based on the 
national Standards for 
Entrepreneurship Education 
(Appendix I) 

Students will complete coursework and 
related activities needed to be considered 
for admission at the University of 
California and California State 
Universities (i.e. A-G requirements). 
 

• Student Transcripts 
• Course accreditation records 

SCHOOL OUTCOME GOALS 
Outcome Methods of Measurement 

The school will demonstrate student 
improvement on standardized tests, 
including appropriate standardized tests 
used by the Paramount Unified School 
District that compare favorably with 
schools that have similar student 
populations (e.g. race, gender, 
socioeconomic status, etc.) 
 

• Comparison of MECA standardized 
test scores to those of comparable 
schools. 

 

The school will have a higher student 
attendance rate than the Paramount 
Unified School District. Specifically, 
MECA will seek to meet or exceed a 96% 
attendance rate. 
 

• Comparison of District-wide 
attendance data and MECA 
attendance data at P2. 

The school will achieve a positive rating 
on an Academic Performance Index (API) 
that compares favorably with schools that 
have similar student populations. 
 

• Identify whether the school has met 
annual Academic Performance Index 
(API) and Adequate Yearly Progress 
(AYP) targets as defined by the 
California Department of Education 
and NCLB legislation, respectively. 

The School will close the achievement 
gap: standardized test score data will 
demonstrate a pattern of raised 
achievement over time for traditionally 
underserved minority students. 
 

• Identify whether the school has met 
annual Academic Performance Index 
(API) and Adequate Yearly Progress 
(AYP) targets as defined by the 
California Department of Education 
and NCLB legislation, respectively. 
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It is the goal of MECA to receive an 
average score of “satisfied” or “very-
satisfied” on annual Parent, Teacher 
satisfaction surveys 

• Annual Parent, Teacher satisfaction 
surveys 

  
As the school becomes more familiar with its student population, school-wide 
performance goals may be modified to reflect the needs of its actual students. It is 
expected that the MECA charter will be renewed if we can demonstrate that we have 
met or made significant progress on these or reasonably revised pupil outcome goals. 
 
In the spirit of continuous improvement, within the term of this charter, MECA will also 
seek out an independent evaluation of its pupil performance with a specific focus on 
reviewing the program and its strengths and weaknesses in narrowing the 
achievement gap.   The Charter School shall utilize the results of this evaluation to 
make alterations to its program to narrow the achievement gap in accordance with the 
school wide outcomes established above. 
 

Suggested Subject Matter Competencies 
As indicated above, MECA expects its graduates to demonstrate a mastery of specific 
subject matter competencies, as detailed by the California State Content Standards 
for Reading/Language Arts, Math, Science, History, and recommended standards in 
Fine Arts, Physical Education, and Foreign Language.  The following is a list of 
suggested goals for subject matter competencies.  It should be noted that the lists 
have been developed from the State Content Standards and are by no means meant 
to replace the standards.  The following lists detail broad learning targets by content 
area.  State content standards detailing specific learning targets as mandated by the 
State of California will be utilized by all faculty.  Additionally, in-depth discussions with 
the school community on what students should know and be able to do will occur. 
Students’ progress towards mastery of standards will be assessed every six to eight 
weeks using benchmark assessments that mirror the standard of proficiency required 
on the STAR tests. 
A. English/Language Arts 

In the area of English/Language Arts, students will: 
• Understand and appreciate literature and the arts as expressions of and 

ways to interpret the human experience 
• Obtain meaning from a variety of complex texts 
• Be well read as demonstrated by reading a variety of literary works 

representing different genres 
• Make informed interpretations of the purpose and meaning of literary 

works 
• Convey interpretations of the purpose and meaning of literary works 
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• Explain how literature from various cultural/ethnic groups expresses 
both distinctive and similar values, experiences, struggles, and 
contributions 

• Evaluation how the form and content of literary work contributes to its 
message and impact 

B. History 
In the area of History, students will: 

• Understand and apply civic, historical, and geographical knowledge 
in order to become a citizen in a diverse world 

• Apply information, concepts, and perspectives from the history of our 
nation and the history and development of other nations 

• Deliberate on public issues which arise in a representative 
democracy 

• Use historical research to ask and answer questions about the past 
• Recognize that regions can be defined in cultural, physical, or 

political terms 
• Accurately interpret and summarize information from maps, charts, 

and graphs 
• Understand the building blocks of representative government 
• Understand the evolution of early civilizations and the development of 

new ideas, institutions, and systems of thought 
• Recognize that events in the past inform the present 
• Understand the rich and varied achievements of diverse peoples 

 
C. Math 

In Math, students will: 
• Construct mathematical models 
• Use a variety of problem solving strategies 
• Use advanced computing systems 
• Understand an apply advanced properties of numbers 
• Understand and apply advanced methods of measurement 
• Understand and apply advanced concepts of geometry 
• Understand and apply adv advanced concepts of functions and 

algebra 
• Understand and apply advanced concepts of probability and 

statistics 
• Understand and apply advanced concepts of data analysis 

 
D. Science 

In Science, students will: 
• Analyze real world phenomena using scientific concepts, principles, 

and processes (e.g. cause and effect, energy, systems, etc.) 
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• Use the scientific method to ask and answer questions about the 
world 

• Understand essential ideas about the compositions and structure of 
the universe and the motions of objects in it 

• Know basic earth, biological, physical, and chemical concepts 
• Understand basic concepts of matter and energy, motion and 

forces 
 
E. Arts 

In the Arts, students will: 
• Participate in artistic activities 
• Make informed interpretations of the purpose and meaning of 

artistic works 
• Convey interpretations of personal experiences in expressive forms 
• Explain how art from various cultural/ethnic groups expresses both 

distinctive and similar values, experiences, struggles, and 
contributions 

• Explain how the form and content of an artistic work contributes to 
its message and impact 

• Explain the role of the artist in providing service to the community 
and world 

F. Foreign Language 
In the area of Foreign Language, students will: 

• Obtain sufficient verbal fluency and written proficiency to 
communicate effectively in a foreign language 

• Understand and appreciate the culture underlying a foreign 
language 

 
G. Physical Education 

In the area of Physical Education, students will: 
• Exhibit a physically active life style 
• Demonstrate the ability to make healthy choices (e.g. nutritionally, 

avoiding harmful substances, etc.) 
• Demonstrate responsible personal and social behavior in physical 

activity settings 
• Understand and apply the rules of multiple sports 
• Understand how individual contributions lend themselves to the 

success of a team 
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 ELEMENT 3: ASSESSMENT OF OUTCOME GOALS 

Assessment Assumptions 
Our assessment methods are based on the following beliefs: 

• In order to have a complete picture of a student’s growth, differentiated 
assessment methods must be used.  Assessments for individual students 
should focus on individual mastery of specific content standards and learning 
objectives. 

• As is integral to the process of Backward Design, there should be an 
appropriate relationship between a desired student outcome and the means 
used to assess it.  Assessments should be aligned to the prioritized standards 
and student objectives. 

• Knowledge Targets (Stiggins) should be studied and aligned to student 
assessment.  Identifying what we expect students to know and be able to do 
with specific information is a vital piece of all assessment methods. 

• Assessment should promote and support reflection and self-evaluation on the 
part of students, staff, and parents.  

Assessment Design 
The pupil  student performance and assessment will take into account several 
assessment methods, specifically based upon the assessment program created and 
researched by Richard J. Stiggins, author of Student Involved Classroom Assessment, 
3rded., 2001.  Stiggins’ work is based on the idea that effective assessment must 
directly correspond to specific achievement targets that have been made apparent to 
students as part of the instructional program.  Teachers will be trained to use the chart 
provided in Appendix F, along with other tools such as Bloom’s taxonomy and the 
STAR blueprints to identify the exact achievement target that is required by each 
content standard. Those tools and resources will allow them to determine the most 
appropriate type of assessment to measure student mastery of a given standard. This 
method has been included based on proven successful use in secondary educational 
settings, and includes such assessments as selected response, essays, 
performances, and products. 

 
Cumulative portfolios will include self-selected works that exemplify mastery of 
standards-based content knowledge and skills.  Report cards will be issued on a 
quarterly basis accompanied by detailed teacher narratives. 

Mandated Assessments 
As is required by the California Department of Education, students will also participate 
in the STAR (CST, CAT6, SABE) and all other mandated accountability programs 
(CELDT, CAHSEE, etc.).  MECA will meet all statewide standards and conduct the 
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pupil assessments required pursuant to Section 60602.5 and any other statewide 
standards authorized in statute or student assessments applicable to students in non-
charter public schools.  We firmly believe that the academic program will fully prepare 
students for success in these statewide assessment programs.  Additional support 
structures (i.e., after-school tutoring, summer enrichment programs, mentoring 
programs, peer study groups, etc.) will be in place to ensure that students surpass the 
performance of their peers in comparable high school settings. 

 
Staff will use all pieces of the assessment system in an ongoing effort to examine 
student performance and revise instructional practices to address student needs.  At 
no time will MECA become complacent with the examination of assessment findings.  
The goal will be continuous improvement to achieve the highest quality educational 
program that is possible. Staff will continuously be challenged to rethink current 
pedagogical practices to meet the changing needs of new and existing student 
populations. 
 
Student interaction with teachers is a vital component of MECA.  This program will 
assist in the qualitative assessment of student growth in relation to the school goal of 
establishing a college-going culture.  Each teacher will serve as an Advisor for 20-30 
students.  The teacher will serve the same 20-30 students for the duration of their 
middle or high school experience, allowing for the teacher to become invested in the 
future and interests of each student they serve.  During team building activities, 
Advisories (the Advisors and their students) will engage in exercises that foster 
relationships of trust and respect.  This process is intended to create a network of peer 
and faculty support in which each and every student feels supported. In this way, 
advisories provide a secondary “family” for students. This is especially essential to 
enriching the nurturing capacity of families in the Northpointe Homes, many of which 
are led by single working mothers who have limited time and resources to devote to 
their children’s social and academic growth. 
 
High School graduation will ultimately be contingent on senior year completion of a 
“Senior Project.” In this culminating, portfolio-style assessment, graduating seniors will 
demonstrate what they have learned during the course of high school through course-
work and projects.  Projects will include multi-media presentation, self-reflections, self-
assessments, and an expository report on a topic of each student’s choice that ties 
together his or her high school experience. 

Data Management, Analysis and Reporting 
STAR data will be used to help the school plan to meet its API growth goals. MECA 
will identify a school information system (SIS) that has the capacity to create a variety 
of reports on student achievement, including disaggregated data by content strand, 
student subgroup, grade-level, and classroom. The staff will be trained on how to 
interpret standardized test data, and will be engaged in critical analysis of the data in 
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order to determine how the school can address any performance deficiencies or 
negative data trends.  The data analysis will be tied to professional development on 
standards-based instruction, so that teachers can enhance their understanding of 
student performance in light of normative data, and modify their instructional designs 
accordingly. In this way, staff will continuously be challenged to rethink current 
pedagogical practices to meet the changing needs of new and existing student 
populations.  
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ELEMENT 4: GOVERNANCE STRUCTURE 

California Non-Profit Public Benefit Corporation 
MECA will exist as a legally and operationally independent nonprofit entity.  As such, 
MECA will incorporate as an independent California Nonprofit Public Benefit 
Corporation with its own Board of Directors.  The affairs of the nonprofit corporation will 
be managed and its powers exercised under the Board’s ultimate jurisdiction. 
 
MECA will be governed pursuant to the Articles of Incorporation and bylaws adopted 
by the incorporators, and subject to the limitations of the California Nonprofit Public 
Benefit Corporation Law.  MECA will comply with all laws relating to public agencies in 
general, and all federal laws and regulations and state codes as it pertains to charter 
schools. 
 
As provided for in the California Corporations Code, MECA will be governed by its Board 
of Directors (hereafter referred to as MECA Board of Directors or Board of Directors) 
whose members have a legal fiduciary responsibility and liability for the well-being of the 
organization.  MECA believes that the school’s internal accountability structure and 
decision making process, if strong and clear, will make the school self-sustainable 
throughout the years. 
 
This Board of Directors will be composed of a broad cross-section of the school 
community and community-at-large, including parents, teachers, students, administrators, 
professionals, and community leaders.  In addition, the Student Government and 
Parent/Teacher/Student Association (PTSA) will have formal positions on the Board of 
Directors and will be consulted on major decisions. 

Public Operating Principles 
Public Operating Principles. MECA is the “For Benefit Organization” of a non-profit 
public benefit corporation which has tax exempt status under section 501(c)(3) of the 
Internal Revenue Code. MECA shall be solely responsible for the legal obligation and 
financial debts of the Charter School. The express purpose of MECA, Inc. is to engage 
in educational and charitable activities in support of MECA, a California Public Charter 
School, and to sustain MECA as a demonstration school in the dissemination of best 
practice through publications, lectures, consultation and/or otherwise. MECA will 
comply with all laws relating to public agencies in general, and all federal laws and 
regulations and state codes as they pertain to charter schools. MECA will be 
nonsectarian in its programs, admission policies, employment practices, and all other 
operations, will not charge tuition, and will not discriminate against any student on the 
basis of ethnicity, national origin, gender, sexual orientation, or disability. MECA will 
be governed pursuant to the bylaws adopted by the incorporators, as subsequently 
amended pursuant to the amendment process specified in the bylaws.  By-laws will be 
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adopted and amended as needed, based upon ongoing program evaluation and 
changing needs. 
 

General 
Governance Philosophy.  Embedded in the guiding philosophy of MECA is a belief in 
community inclusion at all levels of organization, an appreciation and celebration of 
differences, and the knowledge that the application of skills produces deeply integrated 
learning. The promotion of this philosophy requires that our community’s method of 
governance be similarly aligned; to that end all stakeholders will be included on all levels 
of governance.  As an assurance of inclusion, order, and fairness, the Board of Directors 
will be trained in, and expected to practice Robert’s Rules of Order. The Board will at all 
times act in accordance with the Brown Act.  The Board will meet quarterly and agendas 
as well as meeting minutes will be available for public access.  

 
Governance Structure. MECA will include multiple levels of governance, each 
reflective of the diversity of the larger community it serves. The guiding body in the 
direction and accountability for the program is the MECA Governing Board of 
Directors.  Supporting and informing the Board is the Advisory Council. Growing out of 
the Board and Council are Governance Committees intended to more deeply explore 
specific areas important to the realization of the mission and vision of MECA. 

Board of Directors 
The MECA Board of Directors will consist of 5–11 voting members and one non-voting 
member. In recognition of the need for a diversity of voices in the trusteeship of 
MECA, seats on the Board will be filled by at least one parent as well as 
representation from the local community. To prevent any real or perceived conflict of 
interest or incompatibility of office, a representative from the local district within the 
Paramount Unified School District will sit on the MECA Board as a nonvoting member 
who facilitates communications and mutual understanding between the charter school 
and the District. Furthermore, members of the Board will be expected to recuse 
themselves from voting on any items that present a potential conflict of interest that 
would prohibit them from judging the situation objectively.   
 
Appointment of Directors.  The lead petitioners have appointed a Founding Board of 
Directors of at least 5 members which include representatives of the parent, 
educators, and community members who support educational choice in the 
community.  As provided in the MECA By-laws, the Executive Director automatically 
sits on the Board of Directors as a non-voting, ex-officio member. Additionally, there is 
a seat set aside for the non-voting representative of the local District.  
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Terms and Elections.  Board members shall serve a term of two years.  No board member 
may serve more than three consecutive terms.  After serving three consecutive terms, an 
individual must take one year off before running for election again. Board elections will 
be held in January.  Special elections will be called whenever necessary to fill an 
unexpected vacant board seat.  Members will be elected by a simple majority vote of all 
parents/guardians of the current students of the Charter School.  The community or 
parent members of the Board cannot be an employee of the Charter School. The School 
shall seek community members with expertise in areas critical to school success including 
but not limited to education, school finance, fundraising, facilities, government, business, 
and legal.   
 
Qualifications of Directors. MECA Governing Board Directors, other than those 
individuals who must automatically serve pursuant to MECA By-laws, will be 
nominated based on their commitment to the mission and vision of the school, their 
willingness to fill the roles and functions as Directors, and their experience in the wide-
ranging areas needed to fulfill our vision (e.g., business, community outreach, legal, 
fundraising, financial management, adolescent development, inclusion, etc.) Incoming 
Directors will engage in an orientation and training process to ensure their 
understanding of the mission and vision of MECA and their unique role(s) within the 
organization.  
 
The Board of Directors will have legal and fiduciary responsibility for MECA. The 
Board will be responsible for providing fiscal accountability by approving and 
monitoring the budget.  The Board will also help ensure effective organizational 
planning by approving long-range goals and annual objectives, monitoring the general 
policies such as health and safety, use and maintenance of facilities (for non- District 
sites), fundraising, and overseeing that school resources are managed effectively.  
This goal will be accomplished primarily through hiring, supporting, reviewing the 
performance of, and if necessary, dismissing the Principal. 
 
The Board will consist of individuals with these backgrounds and perspectives (see 
Appendix I for a list of the founding Board of Directors): 

- Educator     - Community Representative 
- Non-profit Business Operator   - Partnership Representative 
- Entrepreneur     - Facilities Partner 
- Charter School Operator 

 
The composition of the Board will initially be designated by the MECA development 
team.  
MECA will allow a PUSD representative to serve as a non-voting board member.  The 
PUSD representative will facilitate communications and mutual understanding 
between MECA and PUSD. 
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Advisory Board 
In addition to the Board of Directors, an on-site governing structure will be the 
Advisory Board.  The advisory team will consist of the Principal of the school, 
teachers, classified staff members, parents, and community members who will be 
elected at large.  The responsibilities of the Advisory Board will be to assist with the 
daily decisions occurring at the school site level.   
 
The community will be actively involved in the development of MECA.   Classified 
staff, student council leaders, and community representatives will be encouraged to 
address concerns to the school Advisory Board.   

Parental Involvement 
One of the primary predictors of student success is parent involvement.  Parents of MECA 
students will be expected to participate in the educational process of their child/children. 
Parents will participate in school governance, as well as, support student’s educational 
development.  MECA will convene a Parent Association.  In addition to issues regarding 
parent/teacher/student relations, the Parent Association will develop family events, support 
groups, and interest groups. 
 
Prior to admission all parents/guardians and their children will be required to a) attend 
an orientation; and b) sign a pledge indicating they understand the MECA philosophy, 
program and outcomes, and accept the responsibilities as set forth prior to admission. 
Contracts for parents/guardians of all students will require their involvement in and 
support of their child/children's educational experiences.  The contract will commit a 
parent/guardian to:  

• Work with the child at home with homework, projects, etc. 
• Maintain a positive and effective communication with the teacher and staff. 
• Ensure that their child attends school on a regular basis and on time. 
• Enforce the school code of conduct with their child  
• Enroll their child in the prescribed academic enrichment and intervention 

programs if the school deems it necessary.  
• Complete 15 hours of service to the school during the year. 
• Attend at least two parent workshops during the school year. 

District/County Involvement 
The district may appoint one non-voting, ex-officio member to the school’s governing 
board.  The PUSD representative will facilitate communications and mutual 
understanding between MECA and PUSD.  LACOE will be involved to the extent that 
it is involved in the fiscal oversight of PUSD and its related charter schools.  
 
MECA shall promptly respond to all reasonable inquiries, including but not limited to, 
inquiries regarding financial records, from the District and/or Los Angeles County Board of 
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Education, and shall consult with the District regarding any inquiries.                                             

ELEMENT 5: EMPLOYEE QUALIFICATIONS 
MECA will select a group of professionals that share the educational philosophy of the school 
and are committed to the education of all children. All personnel must commit to the mission 
and vision of the school. Employees’ job descriptions and work schedules will be reviewed 
and modified as necessary to meet the needs of the school and its students. Employee salaries 
will be based on the job duties and work basis as outlined in the charter. 

Affirmations 
• MECA will be nonsectarian in its programs, admission policies, employment 

practices, and all other operations. 
• MECA will not require any employee to work at the charter school. 

Background Checks  
MECA will perform all the required background checks on fingerprinting according to 
existing California state law. Prior to the first day of work for every employee, MECA 
will process all background checks through LiveScan, administered by the Department 
of Justice. 
 
MECA will adhere to school policy pertaining to the safety and health of all employees 
and students. All employees must furnish or be able to provide:  
• Medical clearance of communicable diseases and tuberculosis (TB).  
• Fingerprinting and the service fee to the Department of Justice for a criminal record 

check. Applicants will be required to provide a full disclosure statement regarding 
their prior criminal record.  

• Documents establishing legal status. 

Hiring/Selection Process  
The MECA Governing Board, development team and/or administrative staff will select 
employees for the school on an application and interview basis. Individuals that wish 
to apply for a position will be required to submit a resume and a MECA employment 
application. The MECA Governing Board, development team and/or administrative 
staff will review all submissions and determine which candidates are best suited for 
the school based on their qualifications. Selection will be based on the demonstrated 
ability to perform required job duties.  
 
The Charter School shall comply with Education Code Section 47605(l), which states 
in pertinent part: 
 

“Teachers in charter schools shall be required to hold a 
Commission on Teacher Credentialing certificate, permit or 
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other document equivalent to that which a teacher in other 
public schools would be required to hold.  These documents 
shall be maintained on file at the charter school and shall be 
subject to periodic inspection by chartering authority.  It is the 
intent of the Legislature that charter schools be given flexibility 
with regard to non-core, non-college preparatory courses.” 

 
Candidates that are offered employment will receive a written notice from MECA. 
Classified employees will be hired either on a full-time or part-time basis depending on 
the job function and individual contract.  

Executive Director 
• Provides vision, strategic planning and leadership for the organization  
• Lead all fund development including the ongoing maintenance and new 

development of contracts and other funding sources so as to provide the principal 
with all the needed and available resources to execute the academic program 

• Oversee financial stability and growth of the organization, assure sound financial 
planning, effective asset management, and full compliance with government audit 
requirements.  Present operating and capital expenditure budgets for review and 
approval of Board of Directors annually. 

• Oversee operations, consistent with all applicable local, State and Federal statutes 
and in compliance with the organization's by-laws, policies and procedures.  
Ensure that the policies and procedures are uniformly understood and properly 
interpreted and administered. 

• Responsible for the compliance and submittal of all reporting requirements 
• Responsible for the design and execution of the facilities plan 
• Oversee the schools fundraising activities 
• Serves as the school's chief spokesperson and develops and maintains effective 

relationships with all stakeholders, government, and media 
• Participate in meetings of the Board of Directors and Board Committees.  Provide 

advice and counsel, serve as a resource to the Board in establishing overall 
direction of the organization.  Participate in Board development, including 
recruitment and training. 

Principal  
The Board of Directors will select the principal on an application and interview basis. 
Selection of the principal will be based on proven experience in educational 
leadership, educational vision for and experience with low-income and/or minority 
children, demonstrated ability in program design and/or development, entrepreneurial, 
and interest and commitment to educational reform.  All management powers not 
specifically designated to the Board are delegated to the principal, who will answer 
directly to the Board.  The principal will: 
• Facilitate communication between the School Site Leadership Council and the 
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Board of Directors 
• Have the shared responsibility of hiring and firing (with cause) all other employees 

according to the mission, philosophy, and obligations of the school as spelled out 
in the charter. 

• Oversee the day-to-day operations of the school. 
• Prepare credentialing paperwork and monitor processing.  
• Organize and lead teacher workshops and in-service. 
• Organize teacher common planning time. 
• Assist with student discipline. 
• Report to the Board of Directors on the progress of the school in achieving 

educational success once a month. 
• Be a liaison to partners. 
• Represent schools at meetings/forums. 
• Call needed meetings. 
• Open and close campus. 
• Assist in writing grants, facilitating fundraising, and/or obtaining loans.  
• Help parents organize parent support center and meetings. 

Teachers 
Teachers will be selected by the Principal on an application and interview basis.  
Selection of teachers will be based on their teaching experience, the degree of subject 
matter expertise, and their ability to demonstrate classroom instructional capabilities. 
Inexperienced or  Alternative Certification  teachers will be hired on educational 
experience (i.e. former paraprofessional, school volunteer, child care, etc.), work 
experiences found beneficial to education, and resumes with good references. MECA 
will monitor the status of all teachers holding alternative certification.  Teachers will: 
• Provide a quality, enriched and powerful curriculum. 
• Provide continual assessment of student progress and maintain records. 
• Continually evaluate classroom performance to meet the needs of the students. 
• Provide an effective classroom environment that reflects and facilitates the 

academic program. 
• Provide peer assistance to fellow teachers. 
• Continue to work on professional growth. 
• Actively strive for continuous and open communication with parents and 

community members. 
• Maintain regular, punctual attendance. 
• Teachers will be 100% CLAD certified or in the process of obtaining CLAD 

certification. 

Other Certificated Staff/Substitute Teachers  
A list of day-to-day substitutes will be established and a list of qualified substitutes will 
be maintained. 
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Office Personnel  
Office Personnel will be selected by the principal and/or administrative staff on an 
application and interview basis. Selection will be based on the ability to perform the 
job duties for that position. Office personnel duties will include, but not be limited to: 
• Answering telephones 
• Filing reports 
• Enrolling students 
• Managing/monitoring office operations 
• Ordering and purchasing office and classroom supplies, and vendor management 
• Developing and implementing clerical and administrative procedures for daily 

school operations 
• Preparing correspondence, reports, bulletins, files, forms, memorandums, and 

performing other clerical and administrative duties as assigned 
• Bilingual translation and communication with parents and community 

Classified Staff  
Classified and other personnel will be selected by the principal and/or administrative 
staff on an application and interview basis. Selection will be based on demonstrated 
ability to perform required job duties. Classified personnel will perform duties suitable 
for their job positions. 

No Child Left Behind and Teacher Credentialing  
MECA will adhere to all requirements outlined by No Child Left Behind (NCLB) with 
respect to teachers and paraprofessional employees. Teachers will meet the 
requirements for employment as stipulated by the California Education Code section 
47605(l). Primary teachers of core, college preparatory subjects (i.e. English language 
arts, math, science, history/social science, special education) will hold a Commission 
on Teacher Credentialing certificate, permit, or other document equivalent to that 
which a teacher in a non-charter public school would be required to hold. These 
documents shall be maintained on file at MECA and shall be subject to periodic 
inspection by the chartering authority. Non-core teachers are not required to hold 
credentials but must demonstrate subject expertise and the ability to communicate 
and work well with students. 

Evaluations  
Evaluations will be performed annually. Performance measures will be used to evaluate all 
school personnel.  
 
The Executive Director will be evaluated by the Board on: 

• Degree to which all business objectives are met with sound financial 
procedures 
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• Compliance, accuracy and timeliness in the presentation of all required 
reporting 

• Accommodation of all necessary space requirements according to the facilities 
plan 

• Success in promoting a positive message about the school 
• Success in managing fundraising program  

 
The principal will be evaluated by the Board on:  

• Maintaining a fiscally sound charter school including a balanced budget.  
• Overall successful school academic program and achievement of educational 

goals.  
• High parental and community involvement.  
• Completion of required job duties.  
• Creation of a school atmosphere of enthusiasm, warmth, and cooperation 

among all parties.  
 
Teachers and lead teachers will be evaluated by the Principal and the Advisory Board on:  

• Student progress as referenced from assessment measures.  
• Effectiveness of teaching strategies as evaluated by the director, lead/mentor 

teacher, and Academic Review Board through classroom visitations.  
• Performance of job duties.  
• Knowledge of curriculum  

 
Classified and other personnel will be evaluated by the Executive Director based upon 
completion of assigned job duties and regular, punctual attendance.  
 
If an employee disagrees with an evaluation, a written objection may be appended to 
the review.  Employees always have the right to engage in the Due Process and 
Process for Resolving Complaints/Grievances.  
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ELEMENT 6: HEALTH AND SAFETY OF PUPILS 
The health and safety of MECA students and staff is a high priority. The school will 
follow all required safety regulations including emergency policies and procedures. 
MECA will comply with all health and safety laws and regulations that apply to non-
charter public schools, including those required by CAL/OSHA, the California Health 
and Safety Code, building codes and the EPA. MECA will operate as a drug, alcohol, 
and tobacco free workplace.  The following is a summary of the health and safety 
policies of the Charter School: 

Procedures for Background Checks 
Employees of the MECA will be required to submit to a criminal background 
check and finish a criminal record summary as required by Ed. Code 44237 and 
45125.1.  New employees not possessing a valid California Teaching Credential 
must submit two sets of fingerprints to the California Department of Justice for 
the purpose of obtaining a criminal record summary. The Principal of the school 
shall monitor compliance with this policy and report to the Board of Directors on a 
quarterly basis.  The Board President shall monitor the fingerprinting and 
background clearance of the Principal. 

Role of Staff as Mandated Child Abuse Reporters 
All non-certificated and certificated staff will be mandated child abuse reporters 
and will follow all applicable reporting laws, the same policies and procedures 
used by PUSD. 

TB Testing 
Faculty, staff and volunteers will be tested for tuberculosis prior to commencing 
employment and working with students as required by Education Code Section 
49406. 

Immunizations 
All students enrolled and staff will be required to provide records documenting 
immunizations as is required at public schools pursuant to Health and Safety 
Code Section 120325-120375, and Title 17, California Code of Regulations 
Section 6000-6075. 

Medication in School 
MECA will adhere to Education Code Section 49423 regarding administration of 
medication in school. 
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Vision, Hearing/Scoliosis 
Students will be screened for vision, hearing and scoliosis.  MECA will adhere to 
Education Code Section 49450, et seq., as applicable to the grade levels served 
by the school. 

Blood borne Pathogens 
MECA shall meet state and federal standards for dealing with blood borne pathogens and 
other potentially infectious materials in the work place.  The Board shall establish a 
written infectious control plan designed to protect employees and students from possible 
infection due to contact with blood borne viruses, including human immunodeficiency 
virus (HIV) and hepatitis B virus (HBV). 
 
Whenever exposed to blood or other bodily fluids through injury or accident, 
students and staff should follow the latest medical protocol for disinfecting 
procedures. 
 

Drug Free/Alcohol Free/Smoke Free Environment 
MECA shall function as a drug, alcohol and tobacco free workplace. 

Facility Safety 
MECA shall comply with Education Code Section 47610 by either utilizing 
facilities that are compliant with the Field Act or facilities that are compliant with 
the State Building Code. The School agrees to test sprinkler systems, fire 
extinguishers, and fire alarms annually at its facilities to ensure that they are 
maintained in an operable condition at all times.  The School shall conduct fire 
drills monthly. 

Comprehensive Sexual Harassment Polices and Procedures 
The Charter School is committed to providing a school that is free from sexual 
harassment, as well as any harassment based upon such factors as race, religion, 
creed, color, national origin, ancestry, age, medical condition, marital status, sexual 
orientation, or disability. The Charter School has developed a comprehensive policy 
to prevent and immediately remediate any concerns about sexual discrimination or 
harassment at the Charter School (including employee to employee, employee to 
student, and student to employee misconduct). Misconduct of this nature is very 
serious and will be addressed in accordance with the Charter School sexual 
harassment policy. 
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Emergency Situations  
MECA will develop policies and procedures for response to natural disasters and 
emergencies, including fires and earthquakes. The school will train instructional 
and administrative staff in basic first aid.  
 

Fire Drills  
Fire drills will be held at least once a semester. Office personnel will 
maintain a record of fire drills held and total required time for complete 
evacuation. When the fire drill signal sounds, teachers will lead the 
students in their room along the route indicated on the evacuation map 
posted for that purpose. Before leaving the room, teachers will see that all 
windows and doors are closed and that they have their class attendance 
roster with them. Students who are not in a classroom at the time the fire 
drill signal is given will attach themselves to the nearest teacher exiting the 
building for purposes of getting to the designated evacuation site. 
 
Once at the designated evacuation site, teachers and other staff will 
ensure that all students find their respective teachers. Teachers will then 
take roll to ensure that all students are accounted for. The names of any 
missing students will be given to the office personnel and the 
administrative staff will attempt to locate missing students. Students will 
remain with their teachers at the designated evacuation site until the 
administrative staff gives the “all clear” signal. 

 
Disaster Drills (i.e. EARTHQUAKE)  
Disaster drills will be conducted at least once every two months. Students 
will be made familiar with the “duck and cover” routine. A disaster drill 
commencing with the “duck and cover” routine will be initiated by an 
announcement over the intercom. Staff and students will hear “This is an 
emergency drill. Duck and cover.” During the “duck and cover” routine in 
the classroom, teachers will turn off the lights and have students get under 
a desk or table or against the wall away from the windows. Students must 
remain quiet and orderly so they will be able to hear additional instructions 
when given. All drills will be concluded with an “all clear” announcement 
on the intercom, or a visible signal from the administrative staff. 
 
In the case of a real earthquake, everyone must engage in the “duck and 
cover” routine immediately and remain in position until the teacher 
determines that it is safe to leave the building. If remaining in the room 
becomes dangerous, or when the shaking stops, teachers will proceed 
with their students to the evacuation site or another safety zone. If 
students are on the playground or other outdoor area when a disaster drill 
is called or during an actual earthquake, students are to drop immediately 
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to the ground, away from trees and power lines, and cover their heads 
with their hands. They are to remain in that position until given additional 
instructions. 
 
In the case of disasters other than earthquakes, the administrative staff 
will contact each room, advise staff of potential dangers, and give further 
directions or orders. Teachers and students will remain in their classrooms 
until instructions are received for an all clear or an evacuation. For safety 
purposes, no one is to leave the rooms. If there has been a chemical spill, 
the teacher must make sure that all doors, windows, and vents remain 
closed. The school site maintenance staff will turn off the gas. All 
unassigned staff will report to the office for assignments such as searching 
offices, bathrooms, and all other common areas, including outdoor 
facilities. 
 
Teachers will stay with their classes for the duration of the emergency. In 
the event of an earthquake or other national disaster, all school 
employees are immediately designated “Civil Defense Workers” and are 
not allowed to leave school until they are given official clearance to do so 
by the administrative staff. 

 
Bomb Threats 
The person receiving the call or letter will note the time of day, wording of 
the message, background noises, and quality of the voice to try to 
determine if it is a young child or an adult. This person will delay the caller 
as long as possible, while they alert another adult to the crisis. That adult 
will immediately notify the telephone company to trace the call and 
immediately thereafter, notify the police using 911. 
 
Based on the information at hand, the administrative staff will make a 
decision whether an immediate evacuation is warranted. If so, the 
evacuation code word “safe school drill” will be given over the intercom 
and evacuation procedures will be followed. The office personnel will 
coordinate information requests to and/or from law enforcement, the 
telephone company, and parents. 
 
If an immediate evacuation is not warranted, the administrative staff will 
notify teachers to inspect their room for any suspicious materials or 
unknown packages, without alarming students. All unassigned staff will 
report to the office for assignments such as searching offices, bathrooms, 
and all other common areas, including outdoor facilities. 

 
Evacuation Plan 
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A disaster of a significant nature may require the evacuation of the school. 
Immediately upon notification by outside authorities that the school must 
be evacuated, the administrative staff will verify the name and position of 
the person placing the alert. Once the source is confirmed, the 
administrative staff will give the evacuation code word “safe school drill” 
over the intercom. Teachers will proceed with their students to the nearest 
school exit indicated on the evacuation map posted for this purpose. 
Before leaving the room, teachers will make sure they have their class 
attendance roster with them. Students who are not in a classroom at the 
time the intercom signal is given will attach themselves to the nearest 
teacher exiting the building for purposes of getting to the designated 
evacuation site. Prior to evacuation, offices, bathrooms, and all other 
common areas including outdoor facilities, will be searched by unassigned 
staff members designated by the administrative staff. 
 
Once at the designated evacuation site, teachers and other staff will 
ensure that all students find their respective teachers. Teachers will then 
take roll to ensure that all students are accounted for. The names of any 
missing students will be given to the office personnel and an individual will 
be assigned the task of finding any missing students. Teachers will work 
together to take care of students with injuries, respiratory problems, or 
other medical conditions. 
 
Teachers will stay with their classes for the duration of the emergency. In 
the event of an evacuation, all school employees are immediately 
designated “Civil Defense Workers” and are not allowed to leave school 
until they are given official clearance to do so by the administrative staff. 
 
Students will remain with their teachers at the designated evacuation site until 
the administrative staff gives the “all clear” signal. In the event students cannot 
return to the school site, the administrative staff will notify parents and/or the 
media as to where students can be picked up. The office personnel will sign out 
students as they are being picked up by a parent or other adult listed on the 
emergency information card. Parents will be asked to remain in a designated 
area, and students will be escorted to the designated area for release. 

Prescription Medications  
Students requiring prescription medications and other medicines during school 
hours will be accommodated. Parents must bring medication to the office in the 
original containers, with the name of the prescribing physician, the name of the 
student, and dispensing instructions. Parents will complete the appropriate form 
authorizing school staff to administer medication. Designated staff will put 
medications in a locked cabinet or refrigerate as needed for medications 
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requiring refrigeration. Designated staff will log times for administering 
medications for each student and will establish a tickler system to ensure that 
medications are dispensed at the appropriate times. Designated staff will call 
students to receive medications at the appropriate times. In cases where 
medications are long-term prescriptions, designated staff will provide parents 
with one week’s notice to alert them that additional medications are needed. 

Staff Responsibilities 
All employees are responsible for their own safety, as well as that of others in the 
workplace. MECA will rely upon its employees to ensure that work areas are kept 
safe and free of hazardous conditions. Employees will report any unsafe 
conditions or potential hazards to their supervisor immediately. If an employee 
suspects a concealed danger is present on MECA’s premises, or in a product, 
facility, piece of equipment, process, or business practice for which MECA is 
responsible, the employee will bring it to the attention of their supervisor, the 
Executive Director, or principal immediately. Supervisors will arrange for the 
correction of any unsafe condition or concealed danger immediately and will 
contact the principal regarding the problem. 
 
Employees will be encouraged to report any workplace injury or accident to their 
supervisor as soon as possible, regardless of the severity of the injury or 
accident. If medical attention is required immediately, supervisors will assist 
employees in obtaining medical care, after which the details of the injury or 
accident must be reported. 
 
Periodically, MECA may issue rules and guidelines governing workplace safety 
and health. All employees will familiarize themselves with the rules and 
guidelines, as strict compliance will be expected. Failure to comply with rules and 
guidelines regarding health and safety or work performance will not be tolerated. 

Child Abuse Reporting  
MECA will adhere to the requirements of California Penal Code Section 11166 
regarding child abuse reporting. MECA staff must report to the proper authorities 
if they suspect that a student is subject to the following:  
• Sexual assault  
• Neglect  
• Willful cruelty or unjustifiable punishment  
• Cruel or inhuman corporal punishment or injury  
• Abuse in out-of-home care  
 
The reporting person need only be “reasonably suspect” that abuse or neglect 
has occurred. The reporting person does not have to prove abuse. The principal 
will work with all faculty and staff members to make sure all appropriate steps are 
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taken if a child abuse situation occurs. All faculty and staff will understand that it 
is their duty and responsibility to report any suspicions of child abuse. Staff will 
understand that under California law, anyone who fails to report an incident of 
known or reasonably suspected child abuse or neglect is guilty of a misdemeanor 
punishable by up to six months confinement in a county jail or by a fine of one 
thousand dollars ($1,000) or by both. Staff will not be made to investigate any 
incident, only report to the principal and proper authorities. 
 
All suspected cases of child abuse will be brought to the principal or the 
principal’s designee for consultation. MECA staff will complete a written report of 
the situation and immediately notify the Department of Children Services. If 
necessary, the Paramount or Long Beach Police Departments will be informed of 
the situation as well. The reporting person will be responsible for providing all the 
necessary information and child abuse reports to the Department of Children 
Services and/or Paramount or Long Beach Police Department since he/she will 
be most knowledgeable of the situation. 
 
Should it be necessary to remove the child from school, MECA staff will obtain 
the contact information of the agency person removing the child. This information 
will be placed in the student’s record and be available to the parents. 
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ELEMENT 7: RACIAL AND ETHNIC BALANCE 
MECA will make every effort to recruit students of various racial and ethnic groups in 
order to achieve a balance reflective of the general population residing within the 
territorial jurisdiction of PUSD. MECA will conduct orientation meetings prior to the 
opening of each school year to inform interested parents and students of what the school 
has to offer. Outreach meetings will be held in several locations of the target area in an 
effort to ensure all students in the area have equitable access to the school. Open houses 
and school tours will also be conducted.   
 
MECA will develop promotional and informational materials (i.e. a school 
brochure, flyers, a website, and advertisements for local media) in English and 
languages other than English for distribution to a broad variety of community 
groups, agencies, neighborhood youth organizations, social service providers, 
churches, grocery stores, public libraries, and legislators that serve the various 
racial, ethnic, and interest groups represented in PUSD. Interested students will 
be subject to the admission procedures detailed in Element 8.   
 
MECA will maintain an accurate accounting of the ethnic and racial balance of 
students enrolled in the school. The school will also document the efforts made 
to achieve racial and ethnic balance in accordance with the charter petition and 
standards of charter legislation. 
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ELEMENT 8: ADMISSIONS REQUIREMENTS 
MECA will be open to all students residing in California who wish to attend. 
Admission will not be determined according to a student’s place of residence. 
MECA will adhere to the McKinney-Vento Homeless Assistance Act and ensure 
that each child of a homeless individual and each homeless youth has equal 
access to the same free, appropriate public education as provided to other 
children and youths. 

Affirmations 
• MECA will be nonsectarian in its programs, admission policies, employment 

practices, and all other operations. 
• MECA will not charge tuition. 
• MECA will not discriminate against any pupil on the basis of ethnicity, national 

origin, gender, disability, or any other basis prohibited by law. 
• MECA will not require any pupil to attend the charter school. 
• MECA will not enroll pupils over 19 years of age unless continuously enrolled 

in public school and making satisfactory progress toward high school diploma 
requirements. 

Public Random Drawing  
Should the amount of students that wish to attend exceed the enrollment limit, a 
public random lottery will take place to determine the school enrollment per 
Education Code, section 47605(d)(2)(B).  An exception to this applies to students 
who reside within the PUSD attendance areas, and students currently attending 
the school and their siblings.  
 
MECA will designate an application deadline and only applications received prior 
to the deadline will be considered for the public random drawing. Parents 
intending to enroll their child at the school will be notified in writing regarding the 
date and time of the public drawing once the deadline date has passed. A waiting 
list will be developed from the applications that do not receive admission and will 
be considered should a vacancy occur during the year. 
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ELEMENT 9: ANNUAL AUDIT 
An audit committee will select an independent auditor, from the Certified Public 
Accountants Directory published by the State Contoller’s Office, through a 
request for proposal format.  The auditor will be a CPA and have educational 
institution audit experience.  To the extent required under applicable federal law, 
the audit scope will be expanded to include items and processes specified in 
applicable Office of Management and Budget Circulars.  The audit will be 
conducted pursuant to Education Code Section 41020 and the Standards and 
Procedures for Audits of California K-12 Local Educational Agencies and in 
accordance with Generally Accepted Accounting Principles applicable to the 
charter school.  
 
It is anticipated that the annual audit will be completed within four months of the 
close of the fiscal year and that a copy of the auditor's findings will be forwarded 
to the PUSD, the County Superintendent of Schools, the State Controller, and to 
the CDE by the 15th of December of each year. The Executive Director, along 
with the audit committee, will review any audit exceptions or deficiencies and 
report to the Board of Directors with recommendations on how to resolve them. 
The Board will submit a report to PUSD describing how the exceptions and 
deficiencies have been or will be resolved to the satisfaction of the District along 
with an anticipated timeline for the same. Any disputes regarding the resolution 
of audit exceptions and deficiencies will be referred to the dispute resolution 
process referenced in this Charter.  
 
The independent fiscal audit of MECA is public record to be provided to the 
public upon request. 
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ELEMENT 10: STUDENT DISCIPLINE 

Discipline Policy  
The student discipline policies at MECA will consider input from parents, 
teachers, and students regarding their opinions on how to create a safe and 
healthy school environment. Based on the feedback, MECA will develop a 
comprehensive student discipline policy that will be included in the student 
handbook. 
 
School staff will review the discipline policy with students and parents prior to 
admission to MECA. By enrolling in the school, the students and parents 
acknowledge their understanding of and the responsibility to the standards set 
forth in the discipline policy. The discipline policy will include the students’ rights 
and responsibilities and the school’s suspension and expulsion policies. The 
discipline policy will not be discriminatory, arbitrary, or capricious, and will 
provide all students with an opportunity for due process. All policies will be 
adapted as needed in regard to the discipline of a student with special needs as 
determined by the provisions of the IDEA. 
 
Students who do not adhere to their responsibilities, and who violate the school 
rules may expect consequences for their behavior. Consequences may include, 
but are not limited to:  
• Warning, both verbal and written 
• Loss of Privileges 
• Notices to parents by telephone or letter 
• Parent conference 
 
The discipline policy will clearly describe progressive discipline measures, 
grounds for suspension and expulsion, minimum/maximum number of 
consecutive days of suspension, notification process to parents of suspension, 
reason for suspension, appeal process, length of suspension, provision for 
student’s education while suspended, etc. 
 
Any student who engages in repeated violations of the school’s behavioral 
expectations will be required to attend a meeting with the school’s staff and the 
student’s parents. The school will prepare a specific, written remediation 
agreement outlining future student conduct expectations, timelines, and 
consequences for failure to meet the expectations which may include, but are not 
limited to, suspension or expulsion.  
 
Students who present an immediate threat to the health and safety of others may 
be immediately suspended and later expelled. Additionally, a student may be 
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suspended or expelled for any of the acts enumerated in Education Code section 
48900 related to school activity or school attendance that occur at any time 
including, but not limited to:  
• While on school grounds 
• While going to or coming from school 
• During the lunch period whether on or off the campus 
• During, or while going to or coming from, a school sponsored activity 

Reasons For Suspension and Expulsion 
A student may be recommended for suspension or expulsion for any of the 
following reasons, as specified in the Education Code Section 48900: 
• Caused, attempted to cause, or threatened to cause physical injury to another 

person 
• Willfully used force or violence upon the person of another, except in self-

defense 
• Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other 

dangerous object, unless, in the case of possession of any object of this type, 
the pupil had obtained written permission to possess the item from a 
certificated school employee, which is concurred in by the principal or the 
designee of the principal 

• Unlawfully possessed, used, sold, or otherwise furnished, or been under the 
influence of, any controlled substance listed in Chapter 2 (commencing with 
Section 11053) of Division 10 of the Health and Safety Code, an alcoholic 
beverage, or an intoxicant of any kind 

• Unlawfully offered, arranged, or negotiated to sell any controlled substance 
listed in Chapter 2 (commencing with Section 11053) of Division 10 of the 
Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind, 
and either sold, delivered, or otherwise furnished to any person another liquid, 
substance, or material and represented the liquid, substance, or material as a 
controlled substance, alcoholic beverage, or intoxicant 

• Committed or attempted to commit robbery or extortion 
• Caused or attempted to cause damage to school property or private property 

(includes, but is not limited to, electronic files and databases) 
• Stolen or attempted to steal school property or private property (includes, but 

is not limited to, electronic files and databases) 
• Possessed or used tobacco, or any products containing tobacco or nicotine 

products, including, but not limited to, cigarettes, cigars, miniature cigars, 
clove cigarettes, smokeless tobacco, snuff, chew packets, and betel 
(exception made for use or possession by a pupil of his or her own 
prescription products) 

• Committed an obscene act or engaged in habitual profanity or vulgarity 
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• Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 
any drug paraphernalia, as defined in Section 11014.5 of the Health and 
Safety Code 

• Disrupted school activities or otherwise willfully defied the valid authority of 
supervisors, teachers, administrators, school officials, or other school 
personnel engaged in the performance of their duties 

• Knowingly received stolen school property or private property (includes, but is 
not limited to, electronic files and databases) 

• Possessed an imitation firearm 
• Committed or attempted to commit a sexual assault as defined in Section 

261, 266c, 286, 288, 288a, or 289 of the Penal Code or committed a sexual 
battery as defined in Section 243.4 of the Penal Code 

• Harassed, threatened, or intimidated a pupil who is a complaining witness or 
a witness in a school disciplinary proceeding for the purpose of either 
preventing that pupil from being a witness or retaliating against that pupil for 
being a witness, or both 

• Engaged in, or attempted to engage in, hazing as defined in Section 32050 
• Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or 

attempted infliction of physical injury to another person (suspension only) 
• Committed sexual harassment (grades 4-12)  
• Caused, attempted to cause, threatened to cause, or participated in the act of 

hate violence (grades 4-12)  
• Engaged in harassment, threats, or intimidation directed against school 

District personnel or pupils (grades 4-12), that is sufficiently severe or 
pervasive to have the actual and reasonably expected effect of materially 
disrupting class work, creating substantial disorder, and invading the rights of 
either school personnel or pupils by creating an intimidating or hostile 
educational environment 

• Made terrorist threats against school officials school property or both 
 
It is the intent of the Legislature that alternatives to suspension or expulsion be 
imposed against any pupil who is truant, tardy, or otherwise absent from school 
activities. The principal may use discretion to provide alternatives to suspension 
or expulsion including, but not limited to, counseling and an anger management 
program 
 
Students may be expelled for any of the following reasons, as specified in the 
Education Code Section 48915:  
• Causing serious physical injury to another person 
• Possession of any firearm, knife, explosive, or other dangerous object 
• Unlawful possession of any controlled substance listed in Chapter 2 of 

Division 10 of the Health and Safety Code, an alcoholic beverage, or an 
intoxicant of any kind 

• Robbery or extortion 
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• Assault or battery upon any school employee 
• Committing or attempting to commit a sexual assault or sexual battery as 

defined Section 48900 of the Education Code 

Process For Suspension and/or Expulsion  
 
A. Informal Conference  

Suspension shall be preceded by an informal conference conducted by the 
principal, with the student and the student’s parents. The conference may be 
omitted if the principal determines that an emergency situation exists. An 
“emergency situation” involves a clear and present danger to the lives, safety or 
health of students or school personnel. If the student is suspended without a 
conference, the parents will be notified of the suspension and a conference will 
be conducted as soon as possible.  
 

B. Notice to Parents 
At the time of a student’s suspension, a school employee shall make a 
reasonable effort to contact the parents by telephone or in person. Initial contact 
will be followed by a written notice. This notice will state the specific offense 
committed by the student. In addition, the notice may also state the date and time 
the student may return to school. If the school officials wish to confer with the 
parents regarding matters pertinent to the suspension, the notice may note that 
the parents are required to respond without delay, and that violations of school 
rules can result in expulsion from the school. 
 

C. Length of Suspension  
The length of a suspension, when not including a recommendation for expulsion, 
shall not exceed five (5) consecutive days per suspension. Upon 
recommendation by the principal for expulsion, the student and the student’s 
parents will be invited to a conference to determine if the suspension for the 
student should be extended pending an expulsion hearing. This determination 
will be made by the principal upon either of the following findings:  
• Whether the student’s presence will be disruptive to the educational process  
• Whether the student poses a threat or danger to others 
 
Upon this determination, the student’s suspension will be extended pending the 
results of an expulsion hearing. 
 

D. Recommendations for Expulsion  
Students will be recommended for expulsion if the school principal finds that at 
least one of the following findings may be substantiated:  
• Other means of correction are not feasible or have repeatedly failed to bring 

about proper conduct 
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• Due to the nature of the violation, the presence of the student causes a 
continuing danger to the physical safety of the student or others 

 
E. Expulsion Hearing  

Students recommended for expulsion are entitled to a hearing to determine 
whether the student should be expelled. The hearing will be held within 30 days 
after the school principal determines that an act subject to expulsion has 
occurred. The hearing may be presided over by the governing Board or an 
administrative hearing panel appointed by the Board. Written notice of the 
hearing will be forwarded to the student and the student’s parents at least 10 
calendar days before the date of the hearing. This notice will include:  
• The date and place of the hearing 
• A statement of the specific facts, charges and offense upon which the 

proposed expulsion is base 
• A copy of the disciplinary rules that relate to the alleged violation 
• The opportunity for the student or the student’s parents to appear in person at 

the hearing 
• The opportunity for the student to be represented by counsel  
• The right to examine and acquire copies of all documents to be used at the 

hearing 
• The opportunity to cross-examine all witnesses that testify at the hearing 
• The opportunity to present evidence and witnesses on behalf of the student 
 
Written notice to expel a student will be sent by the principal to the parents of any 
student who is expelled. This notice will include the following 
• The specific offense committed by the student for any of the acts listed in 

“Reasons for Suspension and/or Expulsion.” 
• Notice of the student or parent obligation to inform any new district in which 

the student seeks to enroll of the student’s status with MECA. 

Appeal of Suspension or Expulsion  
The suspension of a student will be at the discretion of the principal or the 
principal’s designee. Expulsion of a student will be recommended by the principal 
and must be approved by the governing Board. Parents will be notified in 
advance to enactment of the suspension or expulsion and can appeal a student’s 
suspension or expulsion. A suspension appeal will be heard by the principal, and 
following due consideration the principal’s decision is final. 
 
An expulsion may be appealed within five working days. The student will be 
considered suspended until a meeting is convened to hear the appeal (within 10 
working days), at which time the parents must attend to present their appeal. The 
appeal will be heard by a fair and impartial panel of representatives assigned by 
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the governing Board. The decision of the panel of representatives of the Board 
will be final. 
 
In the event of a decision to expel a student, the school will work cooperatively 
with the district of residence, county and/or private schools to assist with the 
appropriate educational placement of the student who has been expelled. Any 
incident of violent and/or serious student behavior shall be communicated to the 
district/school to which the student matriculates.  

Rehabilitation Plans  
Students who are expelled from MECA shall be given a rehabilitation plan upon 
expulsion as developed by the school’s governance council or designated 
representative at the time of the expulsion order, which may include, but is not 
limited to, period review as well as assessment at the time of review for 
readmission. The rehabilitation plan should include a date not later than one year 
from the date of expulsion when the student may reapply to MECA for 
readmission. 

Readmission  
The decision to readmit a student or to admit a previously expelled student from 
another school district or charter school shall be at the sole discretion of the 
governance council of MECA and the student and parents, to determine whether 
the student has successfully completed the rehabilitation plan and to determine 
whether the student poses a threat to others or will be disruptive to the school 
environment. The student’s readmission is also contingent upon the capacity of 
the charter school at the time the student seeks readmission.  

Special Education Students 
MECA recognizes that disciplinary procedures are different for special education 
students. Disciplinary action will be taken according to federal, state, and District 
policies on special education students. The IEP team and the principal or 
designated administrator will be responsible for managing continued violations of 
school policies. 

Grievance Process for Parents and Students  
MECA will designate at least one employee to coordinate its efforts to comply with an 
carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title 
IX) and Section 504 of the Rehabilitation Act of 1973 (Section 504) including any 
investigation of any complaint filed with MECA alleging its noncompliance with these 
laws or alleging any actions which would be prohibited by these laws.  MECA will 
notify all its students and parents of the name, office address, and telephone number of 
the designated employee or employees.   
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MECA will adopt and publish grievance procedures providing for prompt and 
equitable resolution of student and parent complaints alleging any actions, which 
would be prohibited by Title IX, or Section 504.    
 
MECA will implement specific and continuing steps to notify applicants for 
admission and employment, students and parents, employees, sources of 
referral of applicants for admission and employment, and all unions of 
professional organizations holding collective bargaining or professional 
agreements with the recipient, that it does not discriminate on the basis of sex or 
mental or physical disability in the educational program or activity which it 
operates, and that it is required by Title IX and Sections 504 not to discriminate in 
such a manner 
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ELEMENT 11: RETIREMENT SYSTEMS AND EMPLOYEE 
MATTERS 

Benefits 
Mandatory benefits such as workers compensation, unemployment insurance, Medicare, 
and social security will be provided by MECA. Life, health, dental, and related benefits 
will also be provided to all full-time employees. Employees on charter school leave from 
PUSD will elect to give up District -offered coverage during the term of their 
employment with MECA. 

Retirement 
Teachers in the Charter School will participate in the State Teachers Retirement 
System (STRS). Non-certificated staff shall participate in PERS and Social security as 
applicable to the position.  MECA shall ask PUSD to forward any required payroll 
deductions and related data to STRS and PERS as required by Education Code 
Section 47611.3.   PUSD may charge the Charter School its actual costs for the 
provision of such services.  MECA shall explore additional opportunities to offer to 
teachers and staff as alternative retirement programs. 

Work Schedules 
Work calendars, hours per week, and vacation time will be determined by 
individual employment contracts or work agreements. Administrators and office 
staff will work a calendar year of 12 months. Teachers will work a calendar year 
of 10 months including staff development days and supplemental instruction. A 
typical work week will be Monday through Friday, 8 hours daily, with the 
possibility of extra time for special events, school meetings, parent conferences, 
etc. 

Time Off  
MECA will comply with all the regulations pursuant to California Educational 
Code 233. All MECA employees will earn paid legal holidays not less than 
currently offered by PUSD for a work year of comparable length. Each full-time 
employee (working more than 36 hours a week) will be provided a maximum of 
ten paid vacation days and six days per year for illness, personal necessity, etc. 
Full-time employees will earn release days at the rate of one day per month. 
Part-time personnel working 30 hours a week or more will be provided a number 
of release days proportional to the number of hours worked. Five unused 
vacation days may be rolled over at the end of each year. Part-time employees 
working less than 36 hours per week and teachers will not be eligible to earn 
vacation days off. Employees will be provided three bereavement days in state 
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and five bereavement days out of state for immediate family members (parents, 
grandparents, child, grandchild, brother, sister, spouse of the employee or any 
other relative living in the immediate household of the employee). 

Termination  
All employees will be hired on the basis of annual contracts and their terms 
expire at the end of their annual contract. In the event of termination of 
employment prior to the end of an employment contract, the employee shall be 
entitled only to the prorated salary and benefits earned through the last date of 
employment. MECA recognizes two reasons to remove an employee from the 
payroll: 

 
Voluntary Termination (Resignation) 

Voluntary termination occurs when an employee chooses to leave MECA. To 
leave in good standing and be eligible for rehire consideration, employees must 
give at least two weeks prior notice. 

 
Involuntary Termination (Discharge) 

Involuntary termination occurs when MECA chooses to discharge the employee. 
The principal may terminate or suspend the employment of any employee if it is 
determined that the employee has failed to fulfill the duties and responsibilities 
and/or demonstrate the qualities outlined in the job description, or if other good 
cause exists. In the event that the school finds it necessary or desirable to 
terminate an employee’s employment before the end of the school year, the 
school will attempt to give the employee written notice at least 10 calendar days 
before termination, unless the principal determines that the employee poses a 
threat to the health, safety, or welfare of the school or students. 
 
Any employee may submit a grievance regarding dismissal, discipline, and 
termination pursuant to the grievance process outlined below. 

Due Process and Process For Resolving Complaints/Grievances 
All staff members will have due process rights that include: 
• Right to just cause discipline and dismissal. 
• Right to mediation and a fair hearing if necessary. 
• Right to appeal before a free state arbitrator (offered to small school districts). 
• Right to binding arbitration conducted by a paid arbitrator. 
 
Employees who have a complaint or wish to challenge disciplinary action taken 
by MECA will use the following procedures: 
1. Employees will schedule an appointment with the Principal to discuss the 

problem/incident. If the Principal determines that a grievance exists, he/she 
will forward the grievance to a panel of representatives appointed by the 
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governing Board. If the nature of the complaint includes an issue with the 
Principal, the employee may submit a written request directly to the panel to 
determine if a grievance exists. 

2. If the Principal determines that no grievance exists, the employee may 
request mediation, which will consist of a conference with the Principal, 
employee, employee representative (if desired), and two board members or 
their designees. The panel will issue a written decision, which is binding. 

3. Non-participation in the process will result in issuance of a conference memo 
or a notice of unsatisfactory act or service to remain in the personnel file. All 
staff members have the right to due process at all times. 
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ELEMENT 12: STUDENT ATTENDANCE 
No student is required to attend MECA. Students living within the attendance 
area of PUSD who do not desire to attend the charter school will possess the 
same alternatives as those offered to other students currently residing in the 
District. These students may attend other District schools or pursue an inter-
district transfer in accordance with existing enrollment and transfer policies of the 
district or county of residence.  
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ELEMENT 13: RETURN RIGHTS OF EMPLOYEES 
Any permanent certificated school district employee who resigns from their position 
at any school district to become an employee of MECA and is reemployed by the 
school district within 39 months shall be restored disregarding the break in service, 
as per California Education Code 44931.  Section 44931 states: 

Whenever any certificated employee of any school district who, at 
the time of his or her resignation, was classified as permanent, is 
reemployed within 39 months after his or her last day of paid 
service, the governing board of the district shall, disregard the 
break in service, classify him or her as, and restore to him or her all 
of the rights, benefits and burdens of, a permanent employee, 
except as otherwise provided in this code.  However, time spent in 
active military service, as defined in Section 44800, subsequent to 
the last day of paid service shall not count as part of the aforesaid 
39 month period. 

All employees of the Charter School shall be considered the exclusive employees of 
the Charter School and not of any school district unless otherwise mutually agreed 
in writing.  Accrued sick leave or vacation leave earned at another school district 
shall not be transferred to the Charter School. 

The rights of a former employee of the District to re-employment shall be 
determined by the District in accordance with District policy and applicable 
bargaining agreements.  No employee of the District may be required to work at a 
charter school. 
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ELEMENT 14: DISPUTE RESOLUTION 
The School and the District will be encouraged to attempt to resolve any disputes 
with the District amicably and reasonably without resorting to formal procedures.   
 
In the event of a dispute between MECA and the District, MECA staff, employees 
and Board members of MECA and the District agree to first frame the issue in 
written format (“dispute statement”) and refer the issue to the Superintendent and 
Executive Director of theCharter School. In the event that the District Board of 
Trustees believes that the dispute relates to an issue that could lead to 
revocation of the charter in accordance with Education Code Section 47607, this 
shall be noted in the written dispute statement.  However, participation in the 
dispute resolution procedures outlined in this section shall not be interpreted to 
impede or serve as a pre-requisite to the District’s ability to proceed with 
revocation in accordance with Education Code Section 47607. 
 
The Executive Director and Superintendent shall informally meet and confer in a 
timely fashion to attempt to resolve the dispute, not later than 5 business days 
from receipt of the dispute statement. In the event that this informal meeting fails 
to resolve the dispute, both parties shall identify two Board members from their 
respective boards who shall jointly meet with the Superintendent and the 
Executive Director of the Charter School and attempt to resolve the dispute 
within 15 business days from receipt of the dispute statement. If this joint meeting 
fails to resolve the dispute, the Superintendent and the Executive Director shall 
meet to jointly identify a neutral third party mediator to engage the Parties in a 
mediation session designed to facilitate resolution of the dispute. The format of 
the mediation session shall be developed jointly by the Superintendent and the 
Executive Director.  Mediation shall be held within thirty business days of receipt 
of the dispute statement.  The costs of the mediator shall be split equally 
between the District and MECA.  If mediation does not resolve the dispute either 
party may pursue any other remedy available under the law.  All timelines in this 
section may be revised upon mutual written agreement.   

Disputes Between the Charter School and Parents, Employees, 
Students, Etc. 
The District encourages charter petitioners to identify a procedure to be followed 
by the charter school to resolve disputes/complaints between the charter school 
and its employees, parents, or students.  
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Term and Renewal  
The term of the charter will be for a period of five years from date of approval.   
MECA will submit its renewal petition to the District’s Charter School Office by 
January 31 of the year the charter is scheduled to expire. At the time the charter 
renewal is submitted, MECA and PUSD will establish a mutually agreeable 
timeline to complete the renewal process. 

Amendments And Severability  
Any amendments to this charter will be made by the mutual agreement of the 
governing Boards of MECA and PUSD. Material revisions and amendments shall 
be made pursuant to the standards, criteria, and timelines in Education Code 
Section 47605. 
 
The terms of this charter contract are severable. In the event that any of the 
provisions are determined to be unenforceable or invalid for any reason, the 
remainder of the charter shall remain in effect, unless mutually agreed otherwise 
by PUSD and MECA. The District and school agree to meet to discuss and 
resolve any issues or differences relating to invalidated provisions in a timely, 
good faith fashion. 

Sponsoring District Services  
With the exception of services performed by PUSD in providing fiscal oversight to 
MECA, all charter-requested services from MECA will be on a fee-for-service 
basis and subject to written agreements between PUSD and MECA. Fees 
assigned to a requested service will be determined by the District. MECA will 
outsource many of the services not retained from PUSD. 
 
Pursuant to Education Code 47613, PUSD may charge for the actual costs of 
supervisory oversight of the charter school not to exceed one percent (1%) of the 
general purpose entitlement and categorical block grant revenue of the charter 
school. 
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ELEMENT 15: COLLECTIVE BARGAINING 
MECA will be the exclusive public employer of all employees of the charter school for 
collective bargaining purposes. As such, MECA will comply with all provisions of the 
Educational Employment Relations Act (“EERA”), and will act independently from 
PUSD for bargaining purposes. In accordance with the EERA, employees may join and 
be represented by an organization of their choice for collective bargaining purposes. 
However, unless the employees elect to be represented by an organization for 
bargaining purposes, all employees will be individually contracted. 
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ELEMENT 16: SCHOOL CLOSURE PROCEDURES 
The following procedures shall apply in the event the School closes. The 
following procedures apply regardless of the reason for closure.  
 
Closure of the School will be documented by official action of the Board. The 
action will identify the reason for closure.  The MECA Board will promptly notify 
the District of the closure and of the effective date of the closure. 
 
The Board will ensure notification to the parents and students of the School of 
the closure and to provide information to assist parents and students in locating 
suitable alternative programs. This notice will be provided promptly following the 
Board's decision to close the School. 
 
As applicable, the School will provide parents, students and the District with 
copies of all appropriate student records and will otherwise assist students in 
transferring to their next school. All transfers of student records will be made in 
compliance with the Family Educational Rights and Privacy Act (“FERPA”) 20 
U.S.C. § 1232g. The School will ask the District to store original records of 
Charter School students. All records of the School shall be transferred to the 
District upon School closure. 
 
As soon as reasonably practical, the School will prepare final financial records. 
The School will also have an independent audit completed as soon as 
reasonably practical, which period is generally no more than six months after 
closure. The School will pay for the final audit. The audit will be prepared by a 
qualified Certified Public Accountant selected by the School and will be provided 
to the District promptly upon its completion.  
 
On closure of the School, all assets of the School, including but not limited to all 
leaseholds, personal property, intellectual property and all ADA apportionments 
and other revenues generated by students attending the School, remain the sole 
property of the School and shall be distributed in accordance with the Articles of 
Incorporation upon the dissolution of the nonprofit public benefit corporation to 
another public educational entity. On closure, the School shall remain solely 
responsible for all liabilities arising from the operation of the School.  
 
As the School is operated by a nonprofit public benefit corporation, should the 
corporation dissolve with the closure of the School, the Board will follow the 
procedures set forth in the California Corporations Code for the dissolution of a 
nonprofit public benefit corporation and file all necessary filings with the 
appropriate state and federal agencies. 
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OTHER OPERATIONAL ISSUES 

No Child Left Behind  
MECA agrees to adhere to all provisions of No Child Left Behind regarding: 

• Receiving students from Program Improvement schools as part of Public 
School Choice. 

• Providing the principal’s attestation of highly qualified teachers and 
paraprofessionals. 

• Meeting the needs of “at-risk” students if the school is designated a 
targeted assistance school. 

Indemnity  
To the fullest extent permitted by law the Charter School does hereby agree, at 
its own expense, to indemnify, defend and hold harmless the PUSD and the 
Board of Education and their members, officers, directors, agents, 
representatives, employees and volunteers from and against any and all claims, 
damages, losses and expenses including but no limited to attorney’s fees, 
brought by any person or entity whatsoever, arising out of, or relating to this 
charter agreement, excluding, however, any claims, liabilities or legal 
proceedings attributable to the negligent acts or omissions of the District.  The 
Charter School further agrees to the fullest extent permitted by law at its own 
expense, to indemnify, defend, and hold harmless the PUSD and the Board of 
Education and their members, officers, directors, agents, representatives, 
employees and volunteers from and against any and all claims, damages, losses 
and expenses including but not limited to attorney’s fees, brought by any person 
or entity whatsoever for claims, damages, losses and expenses arising from or 
relating to acts or omission of acts committed by the Charter School, and their 
officers, directors, employees or volunteers.  
 
Insurance Requirements 
No coverage shall be provided to the charter school by the District under any of 
the District’s self-insured programs or commercial insurance policies.  The charter 
school shall secure and maintain, as a minimum, insurance as set forth below 
with insurance companies acceptable to the District to protect the charter school 
from claims which may arise from its operations.  The following insurance 
policies are required:   

 
a) Workers' Compensation Insurance in accordance with provisions of the 

California Labor Code, adequate to protect the charter school from claims 
under Workers' Compensation Acts which may arise from its operations. 
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b) Comprehensive Bodily Injury and Property Damage Liability for combined 
single limit coverage of not less than $5,000,000 for each occurrence. The 
policy shall be endorsed to name the Paramount Unified School District 
and the Board of Education of the City of Paramount as additional insurers 
and shall provide specifically that any insurance carried by the District 
which may be applicable to any claims or loss shall be deemed excess 
and the charter school's insurance primary despite any conflicting 
provisions in the charter school's policy. Coverage shall be maintained 
with no self-insured retention. 

c) Fidelity Bond coverage shall be maintained by the charter school to cover 
all charter school employees who handle, process, or otherwise have 
responsibility for charter school funds, supplies, equipment or other 
assets. Minimum amount of coverage shall be $50,000 per occurrence, 
with no self-insured retention. 

 
Concerning Insurance Certificates, the charter school shall furnish to the 
District’s Insurance Section by the first Friday in October, certificates of such 
insurance signed by an authorized representative of the insurance carrier. 
Certificates shall be endorsed as follows: 

   
“The insurance afforded by this policy shall not be suspended, cancelled, reduced in coverage or limits 

or non-renewed except after thirty (30) days prior written notice by certified mail, return receipt 

requested, has been given to the District.” 

 
Facsimile or reproduced signatures maybe acceptable however the District 
reserves the right to require complete certified copies of the required insurance 
policies. 
 
Should the charter school deem it prudent and/or desirable to have insurance 
coverage for damage or theft to school, employee or student property, for student 
accident, or any other type of insurance coverage not listed above, such 
insurance shall not be provided by the District and its purchase shall be the 
responsibility of the charter school. 

Court-Ordered Integration Funds  
The Charter will comply with all requirements of the Crawford vs. Board of 
Education, City of Los Angeles court order and the PUSD Integration Policy, 
adopted and maintained  by the Office of Student Integration Services 
(Collectively the “Court-ordered Integration Program”).  The Court-ordered 
Integration Program applies to all schools within or chartered through PUSD. 
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PUSD receives neither Average Daily Attendance (ADA) allocations nor Court-ordered 
Integration program cost reimbursements for charter school students.  Instead, PUSD now 
receives the Targeted Instructional Improvement Grant (TIIG) for its Court-ordered 
Integration Program.   PUSD retains sole discretion over the allocation of TIIG funding, 
where available, and cannot guarantee the availability of this funding to the charter.  In 
addition, the availability of TIIG funding in prior years does not guarantee that PUSD will 
allocate these funds to the Charter in any subsequent school year.   
 
The Charter will comply with all Office of Student Integration Services requirements 
related to Court-ordered Integration Program compliance: 
 
1. Below is the Charter’s written plan to achieve and maintain the District’s ethnic 
balance goal, which is within a 70:30 or 30:70 ratio.  
 
2. The Charter will provide to PUSD all requested information using District forms, 
including the ethnic survey.  The Charter must provide PUSD with a system that can 
interface with the PUSD Student Information System (SIS) for all enrolled students 
to assist with compliance monitoring.  After the Charter submits the ethnic survey 
information during the first year of operation, Budget Services, Financial Planning 
Division and the Office of Student Integration Services will use the information 
listed below for compliance purposes:  
 

• Norm Day Classification    
• List of all highly qualified Certificated Personnel in core subjects as 

defined in No Child Left Behind and State policy and regulations  
• Total School Enrollment    
• List of Emergency Credentialed Teachers in non-core subjects                                                                                                 
• Number of Students by Grade Level   
• Unfilled Classroom Teacher Positions 
• Number of Students by Ethnicity & Grade Level                                                    

   
• Fiscal Year-End Financial Report 
• Number of Students Living Outside PUSD Attendance Area 

• •    List of Register-Carrying Teachers Area 

Charter School Revolving Loan Fund  
Notwithstanding other provisions of law, a loan may be made directly to a charter 
school only in the case of a charter school that is incorporated. MECA may apply for 
funding from the Charter School Revolving Loan, in accordance with applicable law. 
MECA understands that loans may be made from money in the Charter School 
Revolving Loan Fund to a charter school that qualifies to receive funding pursuant to 
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California Education Code Chapter 6 (commencing with section 47630) upon application 
of a charter school and approval by the Superintendent of Public Instruction. A loan is 
for use by the charter school during the period from the date the charter is granted 
pursuant to California Education Code section 47605 to the end of the fiscal year in 
which the charter school first enrolls pupils. Money loaned to a charter school pursuant 
to this section will be used only to meet the purposes of the charter granted pursuant to 
California Education Code section 47605. 
 
MECA accepts and understands obligations to comply with the California 
Education Code section 41365 regarding the Charter School Revolving Loan 
Fund. Commencing with the first fiscal year following the fiscal year MECA first 
enrolls pupils, the Controller will deduct from apportionments made to the charter 
school, as appropriate, an amount equal to the annual repayment of the amount 
loaned to MECA for the charter school. Repayment of the full amount will be 
deducted by the Controller in equal annual amounts over a number of years 
agreed upon between the loan recipient and the State Department of Education, 
not to exceed five years for any loan.  

Facilities 
MECA will be housed in facilities that have received state Fire Marshal approval, 
meet the LA Uniform Building Code, meet the federal American Disabilities Act 
(ADA) access requirement, and that have been evaluated by a qualified 
structural engineer who has determined that the facilities present no substantial 
seismic safety hazard. Periodic inspections shall be undertaken as necessary to 
ensure such safety standards are met. MECA will provide a Certificate of 
Occupancy to the District no later than two weeks prior to the school’s opening.  
 
Dependent on the facility lease requirements, MECA will outsource all 
maintenance/custodial duties and operational functions including major and 
minor repairs, pest control, landscaping and gardening to vendors qualified to 
perform such functions.  
 
MECA will comply with the Asbestos Hazard Emergency Response Act (AHERA, 
29 CFR Part 763, Subpart E).  Charter schools using non- District facilities will be 
required to comply with inspections mandated by AHERA utilizing independent 
consultants.  Although the District is not required to perform the mandatory 
surveillance and inspections, the District reserves the right to review all required 
documentation at any time to ensure the charter is complying with AHERA and 
its charter petition. 

Attendance Accounting  
MECA will utilize an appropriate student information system for attendance 
tracking and reporting purposes, however, reserves the right to use the District 
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SIS system if necessary. Attendance accounting procedures will satisfy 
requirements for PUSD LACOE, and CDE. Required reports will be completed 
regarding daily attendance and submitted to the requesting agencies. This 
includes reporting enrollment and attendance figures to PUSD on a monthly 
basis. 

Food Service Program 
MECA will maintain its own Child Nutrition Program and obtain its own LEA 
status from the State and Federal Child Nutrition Program. Eligible students will 
be provided meals for free or at a reduced rate in accordance with the Federal 
Lunch Act.  

Auxiliary Services  
School staff will conduct annual reviews to ensure all auxiliary services are safe 
(food services, transportation, custodial services, hazardous materials) by 
developing appropriate policies and awareness training. 

Business Management  
MECA will contract a vendor for business and operations management services. 
This will enable school site staff to focus their energies in areas of their expertise, 
allowing sufficient time for reflection on instructional and curricular issues. School 
site staff and the business services vendor will manage budgeting, fiscal 
planning, vendor services, personnel and payroll, accounts payable, attendance 
tracking systems, completion and submission of compliance reports, and 
monitoring adherence to the charter process and laws. MECA will employ all 
generally accepted accounting principles. 

 

Financial and Budget Matters 
District Responsibilities 
According to Education Code 47630.5 (b) charter schools assigned a number by the State 
Board of Education after June 1, 1999 are funded based on the charter school Block 
Grant.  They must apply directly for categorical funding outside the Block Grant and 
complete their own consolidated application.  The state developed a Block Grant 
funding model for independent charter schools. It is intended to further define the 
financial relationship between the District and independent charters. Specifically, the 
intent of the new model is:  
 

1) To provide maximum budgeting flexibility to affiliated charter schools.  
2) To allow those schools autonomy in implementing their charter programs 

using funds budgeted for that purpose including the categorical block 
funds.  
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3) To continue to identify ways in which the District can fiscally support its affiliated 
charter schools in developing models to improve the education of all District students. 

 
New law requires charter schools to submit quarterly fiscal reports according to 
specific timelines to their granting agencies and county superintendents.  The 
granting agency must use this information to “assess the fiscal condition of the 
school” (EC 47604.33). 
The charter school must prepare the following financial reports to be submitted to 
the District: 
 

1. Provisional Budget - due in Spring prior to operating fiscal year 
2. Final Budget – due in August of the budget fiscal year 
3. First Interim Projections – November of operating fiscal year 
4. Second Interim Projections – February of operating fiscal year 
5. Un-audited Actuals – July following the end of the fiscal year 
6. Classification Report – monthly the Monday after close of the last 

day of the school month 
7. Statistical Report -  monthly the Friday after the last day of the 

school month.  In addition: 
a. P1 -  first week of January 
b. P2 -  first week of May 

8. A weekly attendance report up to the fourth week prior to norm day 
submitted by new and existing charter schools - September 

9. First 20 days of instructional actual enrollment by grade level – 
October (for new charter schools, only) 

10. Other financial information needed by PUSD to assess the fiscal 
condition of the charter school 

 
Business Accounting Branch staff will review the interim reports, the un-audited 
actuals and the financial statements to determine the fiscal status of each charter 
school.  They will review these statements to make sure that the charter school 
will end the year with a positive fund balance. 
 
Business Accounting Branch staff will forward copies of the financial reports, 
mentioned above, for each charter school to the CSO’s Director.  If a financial 
problem is revealed, further steps will be taken to resolve the problem.  All fiscal 
reports will be maintained in each charter school’s file. 
 
Budget Services Division staff will review the charter schools budgets to make 
sure that the schools will operate with a balanced budget and that they provide 
sufficient reserves for contingencies. 
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When reviewing the financial records of a charter school, the District’s Business 
Accounting Branch looks for financial indicators that could lead to fiscal 
problems, if not addressed.  These indicators include, but are not limited to:  
 

• Negative variances in budgeted vs. realized revenues 
• Spending beyond budgeted amounts  
• Negative cash flows 

 
When the Business Accounting Branch detects a problem while reviewing a 
charter school’s financial records/reports, the following procedure will be 
followed: 
 

• The Fiscal Analyst will notify the school of the problem(s) and specify what 
is needed to resolve the problem(s). She will provide support, if 
appropriate- i.e. information, forms, contracts, etc. 

• She will give the school a deadline for submitting documentation that the 
problem(s) has been resolved. 

• If the school fails to meet the deadline or resolve the problem, the Fiscal 
Analyst will draft a written notification requesting the documentation with a 
statement of consequences should the school fail to do so.  This 
document will be sent to the Charter School’s Development Office for the 
Director’s signature before being sent to the charter school. 

 
Charter Responsibilities 
New law requires charter schools to submit quarterly fiscal reports according to 
specific timelines to their granting agencies and county superintendents.  The 
granting agency must use this information to “assess the fiscal condition of the 
school” (EC 47604.33).  The charter school must engage an independent public 
accountant, certified by the State of California, to audit the school’s financial 
statements in accordance with generally accepted auditing standards and the 
audit guide issued by the Controller of the State of California.  The school will 
prepare the necessary financial report to be submitted to the District in a format 
to be provided by the District. 
 
A charter petition must provide financial information to the District which address 
a proposed first-year operational budget, including start-up costs, and cash flow 
and financial projections for the first 3 years of operation [Education Code 
§47605(g)].  
Each charter school shall submit to the District the following reports in a timely 
manner: 
 

1. Provisional Budget due in spring prior to operating fiscal year 
2. Final Budget due in August of the budget fiscal year 
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3. First Interim Projections due in November of operating fiscal year 
4. Second Interim Projections due in February of operating fiscal year 
5. Un-audited Actuals due in July following the end of the fiscal year 
6. Classification Report due monthly the Monday after close of the last 

day of the school month 
7. Statistical Report due monthly the Friday after the last day of the 

school month. 
In addition: 

a. P1 due first week of January 
b. P2 due first week of May 

8. Weekly attendance report up to the fourth week prior to norm day 
submitted by new and existing charter schools in September 

9. First 20 days of instructional actual enrollment by grade level due in 
October (for first year charter schools, only) 

10. Other financial information needed by PUSD to assess the fiscal 
condition of the charter school 

 
The charter school will be responsible for its own financial services (accounting, 
budgeting, and payroll) and personnel services.  The accounting system that will be 
adopted by the charter school shall adhere to the Generally Accepted Accounting 
Principles (GAAP) and there are adequate internal controls within the system.  The 
charter school will provide the minimum qualifications of staff performing the 
financial operations of the charter school. 
 
Oversight Costs   
The District may charge for the actual costs of supervisory oversight of the 
charter school, not to exceed 1 percent of the revenue of the charter school as 
defined by Ed Code 47613 (f).  If the charter school is able to obtain substantially 
rent-free facilities from the District, the District may charge for the actual cost of 
supervisory oversight of the charter school not to exceed 3 percent of the 
revenue of the charter schools as defined by 47613 (f).  The District may charge 
indirect costs for grants processed for the charter school, not to exceed the rate 
allowed by the grant. 
 
The charter school shall conduct all of its financial operations in a timely manner 
and for all programs (regular, categorical, and special education) through 
procedures established by the State of California and the Federal Government, 
as appropriate.  For Federal programs, including Title I, the criteria for eligibility 
and fiscal guidelines will be as established by the Federal Government.  Charter 
schools that elect to receive funding directly are responsible for meeting eligibility 
and fiscal requirements established by the Federal government and completing 
the Consolidated Application.  The charter shall provide the District with all 
financial and related reports, including enrollment attendance to enable the 
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District to meet its requirements by law.  Notwithstanding the petitioners’ 
expectation to receive Title I funding under Federal guidelines, said funding may 
not be forthcoming until the school meets established criteria for a determined 
school year. 
 
The District may, at its discretion, provide services to the charter school on a fee-
for-service basis, if requested by the charter school to do so.  In such a case, the 
District will determine the cost of providing such services including the overhead 
cost associated with such service incurred by the office providing the service. 
 
Audit 
The charter school must engage an independent public accountant with school 
accounting experience certified by the State of California, to audit the school's 
financial statements in accordance with Generally Accepted Auditing standards 
and the audit guide issued by the Controller of the State of California.  Fiscal 
statements audited by the Certified Public Accountant will be submitted to District 
within four months following the close of the fiscal year. Audit 
exceptions/deficiencies will be resolved to the satisfaction of the District. 

 
A charter school must transmit a copy of its annual independent financial audit 
report for the preceding fiscal year to the District, Los Angeles County Board of 
Education, California Department of Education by December 15 of each year.   
 
Fiscal Management 
The charter school will be responsible for its own financial services (accounting, 
budgeting, and payroll) and personnel services.  The charter school will identify 
staff responsible for financial administrative functions and the qualifications of 
staff assigned to these functions.  The charter school will also provide assurance 
that the accounting systems adopted would adhere to Generally Accepted 
Accounting Principals (GAAP) and describe the process of internal controls. The 
charter school shall conduct all of its financial operations in a timely manner and 
for all programs (regular, categorical, and special education) through procedures 
established by the State of California and the Federal Government, as 
appropriate. The accounting procedures must follow the generally acceptable 
accounting principles.  For Federal programs, including Title I, the criteria for 
eligibility and fiscal guidelines will be as established by the Federal Government.  
Charter schools that elect to receive funding directly are responsible for meeting 
eligibility and fiscal requirements established by the Federal Government and for 
completing the Consolidated Application.  The charter shall provide the District 
with all financial and related reports, including enrollment attendance to enable 
the District to meet its requirements by law.  Notwithstanding the petitioners' 
expectation to receive Title I funding under Federal guidelines, said funding may 
not be forthcoming until the school meets established criteria for a determined 
school year.  The charter school’s un-audited financial statements (J210) should 
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demonstrate the charter school’s fiscal sustainability for the length of the school’s 
operation.  These statements will be submitted to the District’s Business 
Accounting Branch on the second week of July. 
 
MECA will comply with all requirements of AB 1994 and AB 1137. MECA will 
provide an annual financial report to PUSD in a format developed by the 
Superintendent of Public Instruction. PUSD will be required to send this financial 
report to the Superintendent of Public Instruction. In addition, MECA will submit 
its annual audit to the State Controller, LACOE, CDE, and PUSD.  
 
Attached to this petition is a detailed multi-year budget projection, with a monthly 
cash flow schedule, and student counts for the first three years of operation. 
There is also a letter describing the financial plan for the start-up costs of the 
school. 
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Appendix A: Enrollment Projections 
 
 
 

Grade 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 
6 55 55 55 55 55 55 
7 55 55 55 55 55 55 
8  55 55 55 55 55 
9   55 55 55 55 
10    55 55 55 
11     55 55 
12      55 

Total 110 165 220 275 330 385 
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Appendix B: Paramount Unified School District Map 
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Northpointe 
Apartments: Proposed 
location of MECA 

Nearest 
District High 

 



MECA 
Charter Petition – December 18, 2006 

sdob-csd-sep07item06 
Attachment 3 

Page 95 of 169 
 
 

 

  3/2/2012 2:26 PM 
 

95 

Appendix C: Letters of Support 
 
The attached letters are from: 

• Parents (2 letters) 
• The Executive Director of Corporate Kids /Cyber Klub (CK2) 
• Brain X – experts in technology-based education  
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Appendix D: The application of Brain-Based Research at MECA  
(Adapted from Caine & Caine, 1998) 
 

Brain-Based Principle Implications for educators: MECA Academic  
Program Component 

1: The Brain Is A Parallel Processor.  
Thoughts, emotions, imagination and predispositions 
operate concurrently and interactively as the entire 
system interacts and exchanges information in the 
environment. 

Teachers need to use a variety of strategies and 
techniques to engage the students’ brains. No one method 
or technique can adequately encompass all the variations 
possible. Good teaching so orchestrates the learner’s 
experience that all aspects of brain operation are 
addressed. 

• Differentiated instruction 

2. Learning Engages The Entire Physiology.  
Learning is as natural as breathing, but it can be 
either inhibited or facilitated. Neuron growth, 
nourishment, and interactions are integrally related to 
the perception and interpretation of experiences. 
Stress and threat affect the brain differently from 
peace, challenge, boredom, happiness, and 
contentment. In fact, some aspects of the actual 
wiring of the brain are affected by school and life 
experiences. 

Everything that affects our physiological functioning affects 
our capacity to learn. Stress management, nutrition, 
exercise, and relaxation, as well as other facets of health 
management, must be fully incorporated into the learning 
process. For example, students should drink six to eight 
glasses of water during the day to properly hydrate the 
brain. Start time of school is an important factor to 
consider especially in adolescence who biologically have 
difficulty going to sleep early enough to ever receive 
adequate rest with start times set at seven or eight a.m. 

• Leadership 
Development  

• The school as 
community hub 

• Health education 

3. The Search For Meaning Is Innate.  
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Brain-Based Principle Implications for educators: MECA Academic  
Program Component 

The search for meaning (making sense of our 
experiences) and the need to act on our environment 
is automatic. The search for meaning is survival 
oriented and basic to the human brain. The brain 
needs and automatically registers the familiar while 
simultaneously searching for and responding to novel 
stimuli. The search for meaning cannot be stopped, 
only channeled and focused. 

The learning environment needs to provide stability and 
familiarity; this is part of the function of routine classroom 
behaviors and procedures. At the same time, provision 
must be made for students to satisfy their curiosity and 
hunger for novelty, discovery, and challenge. Lessons 
need to be generally exciting and meaningful and offer 
students an abundance of choices. The more positively 
lifelike such learning, the better. Most of the creative 
methods used for teaching gifted students should be 
applied to all students. 

• Backwards design – 
lesson objectives 
communicated to 
students 

• Project-based learning 
• Differentiated instruction  

4. The Search For Meaning Occurs Through "Patterning."  
Patterning refers to the meaningful organization and 
categorization of information. The brain is designed to 
perceive and generate patterns, and it resists having 
meaningless patterns imposed on it. "Meaningless" 
patterns are isolated pieces of information unrelated 
to what makes sense to a student. 

Learners are patterning, or perceiving and creating 
meanings, all the time in one way or another. We cannot 
stop them, but we can influence the direction. 
Daydreaming is a way of patterning, as are problem 
solving and critical thinking. "Time on task" does not 
ensure appropriate patterning because the student may 
actually be engaged in busy work while the mind is 
somewhere else. For teaching to be effective, a learner 
must be able to create meaningful and personally relevant 
patterns. Thematic teaching, integration of the curriculum, 
and life-relevant approaches to learning are those that 
most recognize this tenant. 

• Project-Based Learning,   
• Technology as a tool to 

explore patterning, 
making meaning,  

 

5. Emotions Are Critical To Patterning.  
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Brain-Based Principle Implications for educators: MECA Academic  
Program Component 

We do not simply learn things. What we learn is 
influenced and organized by emotions and mind sets 
based on expectancy, personal biases and 
prejudices, degree of self-esteem, and the need for 
social interaction. Emotions and thoughts literally 
shape each other and cannot be separated. 

Teachers need to understand students’ feelings and 
attitudes will be involved with and will determine future 
learning. Students’ beliefs about the support that they 
receive from teachers and administrators further affect 
their learning. For example, day-to-day classroom 
encounters affect learning, as does the everyday 
communication involved with meeting a student in the hall 
or cafeteria. These chance encounters affect students’ 
beliefs about the level of teacher/administrator support and 
respect which in turn, affect learning. 

• Leadership 
development  

• Advisories 
• Core values (character 

education) 

6. The Brain Processes Parts And Wholes Simultaneously.  
There is evidence that there are significant 
differences between left and right hemispheres of the 
brain. However, in a healthy person, both brain 
hemispheres interact in each and every daily 
experience. The "two brain" notion is most valuable 
as acknowledges two tendencies in the brain for 
organizing information: reducing information into 
parts; and perceiving it as a whole or series of 
wholes. 

Good teaching necessarily builds understanding and skills 
over time because learning is cumulative and 
developmental. Thus vocabulary and usage are best 
understood and mastered when incorporated in genuine 
experiences. Similarly, equations and scientific principles 
should be dealt with in the context of living science. 

• Entrepreneurship,  
• Project-Based Learning,  
• Technology-based 

education 

7. Learning Involves Both Focused Attention And Peripheral Perception.  
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Brain-Based Principle Implications for educators: MECA Academic  
Program Component 

The brain absorbs information with which it is directly 
involved, but also pays attention to information 
outside of the direct involvement field. This means 
that the brain responds to the entire sensory context 
in which teaching or communication occurs. 

All aspects of an educational environment are important. 
Art exhibits should be changed frequently to reflect 
changes in learning focus. The use of music has also 
become important as a way to enhance and influence 
more natural acquisition of information. Teachers need to 
engage the interests and enthusiasm of students through 
their own enthusiasm, coaching, and modeling, so those 
unconscious signals appropriately relate to the importance 
and value of what is being learned. In effect, every aspect 
of a student’s life, including the community, family, and 
technology, affects student learning. 

• Parental involvement,  
• Multi-Media Technology 
• Advisories – mentoring 

and modeling 

8. Learning Always Involves Conscious And Unconscious Processes.  
Much of our learning is unconscious and below the 
level of awareness. We learn much more than we 
ever consciously understand. Our experiences 
become part of our prior knowledge in both conscious 
and unconscious ways. 

Much understanding may not take place immediately and 
may occur later, some understanding coming much later. 
Processing time, reflection, and metacognition are vital to 
the learning environment. Thus, much of the effort put into 
teaching and studying is wasted because students do not 
adequately process their experiences, nor are they given 
time to reflect upon them. 

• Project-based learning  
• Leadership 

development,  
• Long-term projects with 

continuous reflection 

9. We Have At Least Two Ways Of Organizing Memory: A Spatial Memory System And A Set Of Systems For Rote 
Learning.  
We have a spatial/autobiographical memory that does 
not need rehearsal and allows for "instant" recall. It is 
always engaged, inexhaustible, and motivated by 
novelty. The two ways of organizing memory are 
stored differently. 

Sometimes memorization is important and useful, such as 
multiplication tables. In general, however, teaching 
devoted to memorization does not facilitate the transfer of 
learning and probably interferes with the subsequent 
development of understanding. By ignoring the personal 
world of the learner, and the preferred learning style of the 
learner, educators actually inhibit the effective functioning 
of the brain. 
 
 
 

• Levels of cognition – 
Bloom’s Taxonomy  

• Learning styles 
assessments 

• Student-centered 
learning  
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Brain-Based Principle Implications for educators: MECA Academic  
Program Component 

10. We Understand And Remember Best When Facts And Skills Are Embedded In Natural, Spatial Memory.  
Our native language is learned through multiple 
interactive experiences with vocabulary and grammar. 
It is shaped both by internal processes and by social 
interaction. That is an example of how specific items 
are given meaning when embedded in ordinary 
experiences. All education can be enhanced when 
this type of embedding is adopted. 

Teachers need to use a great deal of real-life activity, 
including classroom demonstrations; projects; field trips; 
visual imagery of certain experiences; stories; metaphors; 
drama; and interaction of different subjects. Grammar can 
be learned in process, through stories or writing. Success 
depends on using all of the senses and immersing the 
learner in a multitude of complex and interactive 
experiences. Lectures are not excluded, but they should 
be part of a larger experience. 

• Project-based learning,  
• Writing across the 

curriculum 

11. Complex Learning Is Enhanced By Challenge And Inhibited By Threat.  
The brain makes maximum connections when risk 
taking is encouraged and supported; however, it 
"downshifts" (helplessness) when under perceived 
threat. 

Creating a safe place to think and risk, or relaxed 
alertness, is essential for optimum learning. The threat of 
failure and/or low grades may inhibit rather than 
encourage learning. 

• Standards-based 
assessments (no 
surprises, multiple 
opportunities to achieve 
mastery),  

• Advisories 
12. Every Brain Is Uniquely Organized.  
All humans have the same set of systems, yet we are 
all different based on genetic endowments, differing 
prior knowledge, and differing environments. The 
more we learn, the more unique we become.  

Learners are all different and need to be empowered to 
make choices and allowed to understand the world from 
their own unique intelligences. Providing choices that are 
variable enough to attract individual interests may require 
reshaping of schools so that they exhibit the complexity 
found in life. In sum, education needs to facilitate optimal 
brain functioning. 

• Standards-based, 
differentiated 
instruction,  

• Project-based learning 
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Appendix E: Grade-Level College Preparation Outcomes  
 

Grades Readiness for College & Career OUTCOMES 

6-9th  
 
WHY should I Go to 
college?  

 Students will understand and be able to articulate key elements of the college experience and college 
admission requirements 
 

 Students will demonstrate a desire to pursue post-secondary education. 
 

10th and 11th 

 
WHERE do I get the 
information and 
resources I need to get 
into college 

 Students will begin to identify their own career and educational aspirations, and will demonstrate the ability to 
build a supportive personal network of allies who can help them reach their college and career goals. 
 

 Students will use print and on-line materials to identify colleges that match their interests, aspirations, and 
abilities. 
 

 Students will have begun the requisite steps to apply for college (PSAT, scholarship research, academic 
planning) 
 

 Students will begin to produce well-written, compelling personal statements.  

12th 
 
HOW do I get accepted 
to the college of my 
choice?  

 Students will complete the requisite steps to apply for college (SAT, scholarship research, participate in extra-
curriculars, academic planning to fulfill academic requirements.) 
 

 Students will demonstrate the necessary skills to apply to schools of their choice, including: 
- Writing effective and persuasive application essays and personal statements 
- Accurately completing demographics forms and transcript information 
- Identifying and effectively applying for a variety of financial aid option 
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Grades Readiness for College & Career OUTCOMES 

 Students will be admitted to one or more post-secondary options that matches their interests, 
aspirations, and abilities. 
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Appendix F: Six A’s of Project-Based Learning 
 
According to the Buck Institute for Education (www.bie.org), high quality project-
based learning reflects the following research-based best practices: 
 
Authenticity  

• Is the problem or question meaningful to the student?  
• Is the problem or question one that an adult might tackle at work or in the 

community? 
• Does the project provide the students to be creative and apply personal or 

social value beyond school? 
 
Academic rigor  

• Does the project allow students to acquire and apply knowledge related to 
one more content areas?  

• Are ways of using research methods from one or more disciplines 
incorporated in the project? 

• Do students develop higher order thinking skills?  
 
Applied Learning  

• Do students solve a problem that is related to real world experiences?  
• Are organizational skills and self- management prominent in the project? 
• Does the project allow students to develop skills that are expected in the 

work place? 
 
Active Exploration  

• Is a significant amount of time spent doing field based work? 
• Various methods, media and sources are used to conduct investigation  

 
Adult Relationships  

• Is there contact with an adult who has  relevant expertise or experience?  
• Students working closely with adults  
• Collaboration between adults and students on the design and assessment 

of projects  
 
Assessment  

• Students use project criteria to gauge what he or she is learning  
• Adults from outside the classroom help students develop real-world 

standards  
• Students work is assessed regularly though methods such as portfolios 

http://www.bie.org/
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Appendix G: SCANS Competencies 
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Appendix H: Core middle and High School Course 
Descriptions 
Middle School Course Requirements 

Middle School serves as a bridge between Lower and Upper Schools, the Middle 
School not only reinforces and applies skills previously learned, but also 
stimulates the student’s emerging ability in abstract thinking and logical 
reasoning.  MECA emphasizes the development of work and study habits to 
ensure success given the ever-increasing demands of academic studies.   

The full Middle School academic program consists of the required CORE courses 
in mathematics, English, science, social studies, foreign language, in addition, 
physical education or interscholastic team practice, technology education, 
speech, assigned arts, an elected music course, community service, and 
fieldwork. The sixth grade offers students the first opportunity to make choices in 
the selection of elective classes. 

 MATHEMATICS 
 
Sixth Grade- Mathematics 
Sixth grade math is a course designed for a smooth transition from Elementary 
into Middle School mathematics.  Students are trained to be mathematically 
literate in a world that relies on the use of computers and multimedia technology 
to carry out mathematical procedures.  Open-ended and extended problem-
solving projects, reasoning, connections to the real world, and research skills are 
taught in addition to numbers, operations, integers, fractions, decimals, percent, 
geometry and measurement.  The use of concrete materials, cooperative 
learning groups; appropriate technology, including Internet activities; mental 
math; and journaling enrich an already strong program.   
 
 Seventh Grade- Pre-algebra 
Seventh Grade pre-algebra is a rigorous course that bridges mathematics and 
algebra incorporating decimals notation, scientific notation, square roots; rational 
numbers and their applications; uses of variables, patterns, problem solving 
strategies and geometry.  Computers are used regularly in class for coursework 
and to present strategies to help in problem solving.  Math journals, weekly 
problems and quarterly projects link the abstract with practical usage of the core 
concepts.   The seventh grade math curriculum is enriched with cross-curricular 
projects.  For example, a unit on banking involves the students conducting 
research on the Internet to find the best banking solutions (for example, checking 
account fees, saving account rates). As part of this unit students will use bill-pay 
on line, write checks by hand, and balance their accounts.  Another unit on 
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creating a zoo involves researching animal habitats and size requirements, scale 
drawings, measuring and estimating. 
  
Eighth Grade- Algebra 1 
Algebra 1 covers a challenging year of algebra.  Students develop the analytical 
ability to solve word problems.  Students learn the skills of mathematical 
algorithms and operations necessary for solving linear equations, inequalities, 
simultaneous equations, and quadratic equations.  The course covers Cartesian 
coordinate graphing of linear equations and inequalities, conjunctions, and 
disjunctions of these sets.  Problem solving techniques and strategies designed 
to improve critical thinking and organizational skills are developed and explored 
throughout the year. Computers are used to review course content. Algebra 1 is 
further enriched by such units as a cross-curricular unit on the stock market. The 
history of the market is reviewed and students use the Internet to establish and 
maintained their own stock portfolio. At the end of this unit students analyze the 
data collected and the performance of their stocks.  
  
  
ENGLISH  
  
Sixth Grade 
Students explore a range of expressions and literally genres. Students create a 
variety of written work with emphasis on clarity and organization. There is a 
strong emphasis on parts of speech, grammar and mechanics. Students also 
learn to appreciate the beauty and power of language through vocabulary-
enhancing activities.  Students develop strong and clear communication skills 
and formulate opinions through both oral and written expression. Library usage is 
encouraged during many units of study. Utilizing computers enhances the 
curriculum. Lastly, the literature introduces students to ideas of independence, 
compassion, and bravery. Each Core teacher will employ a unique novel to help 
integrate the history and literature components in terms of the individual’s place 
in society.  The literature will be carefully chosen to reflect the themes of the 
social studies curriculum in order to interdisciplinary study.   
  
Seventh Grade 
English teaches the four skills of listening, speaking, reading, and writing. 
Composition experiences focus upon the paragraph and include such 
preparation as logical organization, the use of details to support generalizations 
and effective editing. Class discussion and literature-based writing opportunities 
promote awareness of literature techniques and develop analytical skills. 
Students read various genres, and learn to recognize basic literally terminology. 
Reading selections may include but are not limited to the short story, S.E. 
Hinton’s The Outsiders, Erik Christian Haugaard’s The Samurai’s Tale, and 
Susan Fletcher’s Shadow Spinner. Many of the selections involve material 
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presented concurrently in seventh grade history and encourage development of 
skills in practical and moral reasoning.  Integrated into the course are 
comprehensive vocabulary and independent reading programs.  
  
Eighth Grade 
As part of the Eight Grade English Grammar students study subordinate clauses, 
pronoun reference and case, formation and placement of modifiers, and 
introduction to parallel structure, usage as it applies to extensive writing 
assignments.   
  
As part of the English Writing students are working on their pre-writing skills.  
Composition of a thesis sentence; main division construction and sentence 
continuity; concluding paragraph; use of imitations and models to strengthen 
writing; extensive writing analysis and revision techniques; numerous writing 
projects; essays, short stories, and poetry; introduction to the writing of a literary 
analysis, introduction to discussion techniques; practice of correct research 
methodology.  
  
As part of the English Reading skills students study vocabulary development with 
emphasis on Latin and Greek prefixes and roots; emphasis on literary terms 
appropriate to the required reading. 
  
This course creates opportunities for students to learn to love the English 
Language through in depth study as the short story, novel and play.  Students 
analyze both character and conflict of people in various cultures and deepen their 
understanding of human nature.  Reading material includes Impact – 50 Short 
Stories; Arthur Miller’s The Crucible; Harper Lee’s To Kill a Mockingbird; J. D. 
Salinger’s The Catcher in the Rye; Shakespeare’s Romeo and Juliet; and a play 
by editors Robert and Rubin such as Our Town; Poetry Out Loud. 
  
Students will write essays as analytical explorations of these works of literature.  
Students will learn to support general statements by sighting specific examples 
and quoting appropriate passages.  Student journals include personal writing and 
comments on current events.  The course incorporates grammar study through 
sentence diagramming, proofreading and peer-editing for errors in punctuations, 
capitalization, usage, sentence structure, and content, and also features ongoing 
vocabulary study.    
   
SCIENCE 
  
Sixth Grade-Earth Science 
In Sixth Grade Science the students will explore and investigate the fascinating 
world around us.  Students will study rocks and minerals found in their own 
backyard, learn to recognize the birds at the feeder, and understand why an 
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earthquake shakes the ground.  Simulating the work of real scientist in a science 
computer lab, sixth graders pursue a course, which emphasizes discovery of the 
environment.  Topics include astronomy, geology, meteorology and 
oceanography, with relevant laboratory and field experiences.  Students also 
explore health and personal development issues.  Class activities heighten 
critical thinking skills, as students learn to interpret the data they gather and 
information they encounter.  Cross-curricular project enrich the course, a unit on 
marketable household inventions.    
  
Seventh Grade- Life Science 
The fostering of critical thinking skills, problem-solving strategies and effective 
laboratory procedures enrich a course incorporating themes, which deal mainly 
with life sciences.  Topics include classifications of living things, cell processes, 
heredity, eco systems, plant and animal life, and animals systems.  Issues of 
health and human development are also strong components.   
  
The course emphasizes the students, own discovery, providing extensive 
laboratory and field experiences, as well as interaction with computer software 
and multi-media materials.  The Seventh Grade Invention Convention project 
expands on basic principle of the creative process introduces in sixth grade. 
  
Eight Grade- Physical Science 
The eight-grade course emphasizes the interconnectedness of the sciences; 
students pursue the dominant themes of scientific inquiry.  Topic includes motion, 
forces, structure of matter, earth science, reactions, chemistry of living systems, 
density and buoyancy, and the periodic table.  Frequent laboratory activities 
develop traditional experimental technique, as well as imaginative problem- 
solving.  Field trips, explorations, in the science computer lab, and audiovisual 
presentations enrich the course.  With math instructions supporting mastery of 
equations and scientific inquiry offering an important cross- curricular element.    
   
HISTORY 
  
Sixth Grade- Ancient Civilizations 
The Sixth Grade course emphases ancient civilizations, including Egypt, India, 
China, Greece, and Rome, through a variety of activities designed to heighten 
reading comprehension and critical thinking sills and to develop strong study 
skills. The course is also designed to promote understanding if different cultures 
through discussion, simulations and the consideration of the physical and cultural 
geography of Asia.  A short research paper and the construction of a website 
addresses research skills and creative presentation.    
  
Seventh Grade- Medieval to Modern Times 
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The seventh grade course begins with the fall of Rome, emphasizing the rise and 
fall of empires, including the trading empires of Sub-Saharan Africa, Asian and 
European civilizations and Medieval Societies. In-depth study of the Renaissance 
and Reformation completes the school year, culminating in the Renaissance 
Faire. The course integrates the research project, written essay and oral 
presentation, providing a diverse classroom experience. Development of critical 
thinking skills and analysis of global issues encourage students to articulate 
opinions about events in the world. 
  
Eight Grade – American History and Geography 
Students encounter the cultural, economic, military and political events, which 
shaped the United States, developing skills in historical analysis through reading, 
lecture, discussion, debate, filed experience, project preparation and multi-media 
opportunities. Topics of study include California History, United States 
Geography, Immigrations, and Expansion, The Revolution, Civil War, Civil Rights 
and Reforming America, and post-Vietnam America. In an annual project 
conducted in conjunction with the English department, student research their 
family histories, presenting their projects formally to History and English 
classmates.  
  
High School Course Descriptions 
 
English 1 
 
Course Description 
 
This course is for entering ninth grade, college preparatory students. It will help students’ 
understanding of literature. They will read texts covering four genres:  short story, non-
fiction, poetry, and drama and will analyze recurrent patterns and themes in historically 
or culturally significant works.  They will read at least two novels and respond with a 
book report/summary, character analysis, playbill, or cartoon strip. Students will gain 
skills necessary for competent writing and reading by focusing on the mechanics of 
language, vocabulary development and directed reading and writing. They will complete 
a variety of writing activities, including narrative, expository, persuasive, informational, 
and descriptive writing that demonstrates research, organization, and drafting strategies.   
They will respond orally to the literature in all genres and complete a creative writing 
project. 
 
Course outline 

Instructional Units 
            I.  Short Stories 

       A.  Major Topics 
            1.  Plot. 
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            2.  Character. 
            3.  Point of View. 

                  4.  Setting. 
            5.  Theme. 

                  B.  Instructional Objectives 
             Students will be able to: 

       1.  Apply literary terms to selected stories. 
                       2.  Build a reading vocabulary. 
                       3.  Understand stories. 
                       4.  Summarize stories. 
                       5.  Evaluate and/or respond to stories. 
                       C.   Method and Activities 
                  1.  Read assigned stories and discuss. 
                             2.  Answer text questions in complete sentences. 
                             3.  Write well-developed paragraphs discussing literary terms 
as  

           applied to stories. 
                             4.  Write an essay describing a character from one of the 
stories you 
                                   have read.  Be sure to include both physical and character  
                                  descriptions. 
                             5.  Testing as necessary. 
                             6.  Define and use vocabulary words. 
                   II.  Drama 
                     A.  Major Topics 
        1.  Compare and contrast  Shakespearean theater and modern 
             theater. 
                              2.  Vocabulary generated from plays. 
        3.  Thinking and writing skills. 
           B.   Instructional Objectives 

        Students will be able to: 
        1.  Apply drama terms to selected plays. 

                        2.  Build a reading vocabulary. 
                        3.  Understand plays. 
                        4.  Summarize plays. 
                        5.  Evaluate and/or respond to plays. 

C.  Method and Activities 
                        1.  Read assigned plays orally/silently and discuss. 

2.  Answer text questions in complete sentences. 
3.  Write well-developed paragraphs discussing literary terms 
such as 

           protagonist, antagonist, foil, conflict, theme, staging, blank 
verse,  

           and irony as applied to your reading.  
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4.  Testing as necessary. 
5.  Define and use vocabulary words. 
6.  Writing project options:  rewrite a scene from Romeo and 

Juliet in  
     modern English; write a different ending to the play; write an 
essay 
     discussing other options available to Romeo and Juliet.                                                                               

                 III.  Non-fiction 
                       A.  Major topics 
                  1.  Biographies and Personal Accounts. 
                             2.  Types of Essays. 
                             3.  Essays in the Arts and Sciences. 
                       B.  Instructional Objectives 
                              Students will be able to: 
                  1.  Apply literary terms to selected reading. 

       2.  Build reading vocabulary. 
       3.  Understand factual readings. 
       4.  Summarize readings. 
       5.  Evaluate and respond to readings. 

                 C.  Methods and Activities  
                       1.  Read assigned selections and discuss. 

2.  Answer text questions in complete sentences. 
3.  Write well-developed paragraphs discussing literary terms as  

           applied to stories. 
4.  Write biographical sketch about a person you know or have 
read  
      about. 
5.  Testing as necessary. 
6.  Define and use vocabulary words. 

    IV.   Poetry 
                       A.  Major topics 
                              1.  Narrative poetry. 

            2.  Dramatic poetry. 
            3.  Lyric poetry. 
            4. Word choice and tone. 
            5.  Imagery. 

        6.  Figurative language. 
        7.  Musical devices. 
        8.  Structure. 
        9.  The epic poem. 

                       B.  Instructional Objectives 
            Students will be able to: 
            1.  Apply literary terms to selected poems. 

2.  Build poetry vocabulary. 
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      3.  Understand poems. 
      4.  Paraphrase/summarize poems. 
      5.  Interpret/evaluate/respond to poems. 

                       C.  Methods and Activities 
        1.  Read assigned poems and discuss. 

 2.  Answer text questions in complete sentences. 
      3.  Testing as necessary.  

 4.  Define and use vocabulary words. 
 5.  Read poems with an oral emphasis. 
 6.  Write various forms of poetry including: name poem, name  
 acrostic, diamante, haiku, limerick, concrete and poems 
using       
 metaphor, simile, and personification. 
  7.  Write another adventure for Odysseus that shows his 
qualities 
       as a Greek hero.   

                  V.  The Novel 
            A.   Major Topics 
        1.  Literary terms: fiction, plot, conflict, characterization, setting, 
point                            
                                   of view, theme, and symbol. 

    2.  Vocabulary generated from novel. 
    3.  Thinking and writing skills 

                   B.  Instructional Objectives 
             Students will be able to: 

       1.  Apply literary terms to novel. 
                       2.  Build a reading vocabulary. 
                       3.  Understand novel. 
                       4.  Summarize plot. 
                       5.  Evaluate and/or respond to novel. 

           C.  Methods and Activities 
       1.  Read assigned novel (Great Expectations or alternative 
arranged  

             with instructor) and discuss. 
     2.  Answer text questions in complete sentences. 

3. Write well-developed paragraphs discussing literary terms as  
          applied to the novel. 

4.  Write an essay analyzing novel in terms of plot,  
     character, point of view, setting and theme. 
5.  Testing as necessary. 
6.  Define and use vocabulary words. 

                 VI. Grammar and Usage 
                A.  Major Topics—these skills will be taught in coordination with the  
       previous five units, not as a separate unit. 
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                              1.  Capitalization. 
        2.  Punctuation. 
                   3.  Sentence structure. 
        4.  Parts of speech. 
        5.  Forms of plurals and possessives. 
        6.  Verb tenses. 
        7.  Contractions. 
                        B.  Instructional Objectives 
        1.  Apply the above skills to the writing required in the previous 
five  
             units. 
  C.  Methods and Activities 
         1.  Complete grammar exercises from English text. 

       2.  Writing on a regular basis including narrative, expository,          
 persuasive, informational, and descriptive writing 

               VII.  Word Fluency 
  A.  Building vocabulary 
                                1.  Word in context. 
          2.  Strategies for determining word meaning.  
                                3.  Systematic reinforcement. 
          4.  Relationships between words. 
          5.  Usable vocabulary. 
  B.  Instructional Objectives 
          1.  Comprehension and retention of core vocabulary. 
          2.  Build a reading vocabulary. 
                                3.  Application of vocabulary to writing assignment. 
  C.  Methods and Activities 
          1.  Use of Wordskills text. 
          2.  Vocabulary generated from reading. 
 
English 2 
 
Course Description 
 
This course is for tenth grade students who have successfully completed English 1.  
Students will read the short story, non-fiction, poetry, drama, legends, and the novel and 
will analyze recurrent patterns and themes in historically or culturally significant works. 
They will read at least two novels and respond with a book report/summary, character 
analysis, journal, or captioned illustration. Students will gain skills necessary for 
competent writing and reading by focusing on the mechanics of language, vocabulary 
development and directed reading and writing. They will complete a variety of writing 
activities, including narrative, expository, persuasive, informational, and descriptive 
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writing that demonstrates research, organization, and drafting strategies. They will 
respond orally to the literature in all genres and complete a creative writing project. 
 
Course outline 
      Instructional Units 
      I.  Short Stories 
          A.  Major Topics 
    1.  Plot. 
    2.  Characterization. 
    3.  Point of View. 
    4.  Setting. 
    5.  Symbol. 
    6.  Tone and Irony. 
    7.  Theme. 
          B.  Instructional Objectives 
    Students will be able to:   
     1.  Apply literary terms to selected stories. 
    2.  Build a reading vocabulary. 
                          3.  Understand stories. 
    4.  Summarize stories. 
    5.  Evaluate, interpret, and respond to stories. 
         C.  Method and Activities 
               1.  Read assigned stories and discuss. 
                          2.  Answer text questions in complete sentences. 

              3.  Write well-developed paragraphs and compositions 
concerning story  
          ideas using the writing process of prewriting, writing, revising, 
post   
                   writing. 

4.  Choose a story from you readings and discuss how the 
elements of plot, characterization, point of view, setting , symbol, 
tone and/or irony, and theme are used in the selection.  

                          5.  Testing as necessary. 
                          6.  Define and use vocabulary words. 
     II.  Drama 
          A. Major Topics 
    1.  One-act play/radio play. 
               2.  Greek tragedy, Antigone. 
    3.  Shakespearean  tragedy, Julius Caesar. 
          B.  Instructional Objectives 
                          Students will be able to:   
     1.  Apply literary terms to the plays. 
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    2.  Build a reading vocabulary. 
                          3.  Understand plays. 
    4.  Summarize the plays. 
    5.  Evaluate, interpret, and respond to the plays. 
                    C.  Methods and Activities 
    1.  Read assigned plays and discuss. 
                          2.  Answer text questions in complete sentences 
    3.  Write an essay discussing the function of the chorus in 
Antigone.  Use 
          examples to support your thesis. 
                          4.  Writing project options:  rewrite one scene from Julius Caesar 
into  

         modern English; write a speech in which Brutus responds to     
                   Antony’s criticism. 
   5.  Testing as necessary. 

                          6.  Define and use vocabulary words. 
              III.  Non-Fiction 
                    A.  Major topics 
                1.  Biographies and personal accounts. 
                           2.  Types of essays/ 
                           3.  Essays in the arts and sciences/ 
                     B.  Instructional Objectives 
                          Students will be able to: 

1.  Apply literary terms to selected reading (non-fiction, essay, 
biography, 
     autobiography, article, personal narrative, reports).                                                     

     2.  Build reading vocabulary. 
     3.  Understand factual readings. 
     4.  Summarize readings. 
     5.  Evaluate and respond to readings. 

               C.  Methods and Activities  
   1.  Read assigned selections and discuss. 
   2.  Answer text questions in complete sentences. 
   3.  Write well-developed paragraphs discussing literary terms as  
         applied to the essays. 
   4.  Write a personal narrative about a personal event. 
   5.  Testing as necessary. 
   6.  Define and use vocabulary words. 

               IV.  Poetry 
                     A.  Major topics 
                           1.  Narrative Poetry. 

         2.  Dramatic Poetry. 
         3.  The Speaker and Tone. 
         4.  Lyric Poetry. 
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         5.  Figurative Language. 
     6.  Imagery. 
     7.  Musical Devices. 
     8.  Forms. 
     9.  Themes. 

                      B.  Instructional Objectives 
          Students will be able to: 
         1.  Apply literary terms to selected poems. 

                           2.  Build poetry vocabulary. 
   3.  Understand poems 
   4.  Paraphrase and summarize poems. 
   5.  Interpret, evaluate, and respond to poems. 

                     C.  Methods and Activities 
     1.  Read assigned poems and discuss. 
                           2.  Answer text questions in complete sentences. 

               3.  Testing as necessary. 
    4.  Define and use vocabulary words. 

                           5.  Read poems with oral emphasis. 
                           6.  Project:  write a minimum of 10original poems in various  

           forms and an analysis of one existing poem and bind in a 
poetry  
           packet. Types of  poems to be included are:  diamante, 
metaphor,  
           simile, concrete, Shakespearean style sonnet, haiku, 
cinquain,  
                      personification, alliteration and name acrostic. 
 IV.  The Novel 

         A.  Major Topics 
    1.  Literary terms: fiction, plot, conflict, characterization, setting, 
point                            
                                 of view, theme, and symbol. 

2.  Vocabulary generated from novel. 
3.  Thinking and writing skills 

                     B.  Instructional Objectives 
                           Students will be able to: 
    1.  Apply literary terms to novel. 
    2.  Build a reading vocabulary. 
                              3.  Understand the novel. 
        4.  Summarize the plot. 
        5.  Evaluate and respond to novel. 
             C.  Methods and Activities 
                   1.  Read assigned novel (A Separate Peace, A Connecticut 
Yankee in     King Arthur’s Court, or an alternative with 
instructor) and discuss. 
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                              2.  Answer text questions in complete sentences. 
        3.  Write well-developed paragraphs discussing literary terms 
as 
              applied to the novel. 
        4.  Write an essay analyzing the novel in terms of plot, 
character, 
   point of view, setting and theme. 
        5.  Testing as necessary. 

                  6.  Define and use vocabulary words  
     VI. Grammar and Usage 

                A.  Major Topics—these skills will be taught in coordination with the  
       previous five units, not as a separate unit. 
                              1.  Parts of speech. 
        2.  The sentence and its parts. 
                   3.  Using phrases and clauses. 
        4.  Writing complete sentences. 
        5.  Using verbs. 
        6.  Subject and verb agreement. 
        7.  Using pronouns. 
                   8.  Using modifiers. 
                   9.  Capitalization. 
                 10.  Punctuation. 
                        B.  Instructional Objectives 
        1.  Apply the above skills to the writing required in the previous 
five  
             units. 
  C.  Methods and Activities 
         1.  Grammar exercises from English text. 

       2.  Writing on a regular basis including narrative, expository,          
 persuasive, informational, and descriptive writing. 

                VII.  Word Fluency 
  A.  Building vocabulary 
                                1.  Word in context. 
          2.  Strategies for determining word meaning.  
                                3.  Systematic reinforcement. 
          4.  Relationships between words. 
          5.  Usable vocabulary. 
  B.  Instructional Objectives 
          1.  Comprehension and retention of core vocabulary.  
          2.  Build a reading vocabulary. 
                                3.  Application of vocabulary to writing assignment. 
  C.  Methods and Activities 
          1.  Use of Wordskills text. 
          2.  Vocabulary generated from reading. 
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English 3 
 
Course Description: 
 
This is a core English class for eleventh grade students.  Students will read American 
literature from the early 17th century to the present covering various literary genre. 
Students will improve their writing skills including paragraph construction, informal, and 
formal essays.  They will increase their vocabulary development, work on analysis and 
reasoning skills, and research techniques.  They will complete a variety of writing 
activities, including narrative, expository, persuasive, informational, and descriptive 
writing that demonstrates research, organization, and drafting strategies. They will 
respond orally to the literature in all genres.  They will research the life of one American 
author, write a short biography, and read a minimum of two novels by that author and 
respond to them in writing. 
 
Course outline 
      Instructional Units 
      I.  The New Land to 1750 
          A.  Major Topics 
    1.  Historical Setting. 

  2.  Native American Voices. 
    3.  Explorers. 
    4.  Living in the New Land. 
          B.  Instructional Objectives 

    Students will be able to: 
                 1.  Understand the Native American oral tradition of myth, song, and chants.                                                       

    2.  Understand journal and historical accounts. 
                          3.  Characterize Puritan and Cavalier traditions. 
    4.  Describe religious/Puritan influence on early America. 
    5.  Understand reasons for the lack of fiction in the period. 
         C.  Method and Activities 
               1.  Text readings and discussion. 
                          2.  Write a journal entry in the style of Mather in which you                                                                                                                                                                                                                                                       
                               describe a Salem witchcraft trial. 
    3.  Testing as necessary. 

   4.  Define and use vocabulary words and literary terms. 
                II.  The Revolutionary Period 1750-1800 
          A. Major Topics 
    1.  Historical Setting. 
               2.  Autobiography – Franklin. 
    3.  Oratory – Henry. 
    4.  Aphorisms – Paine. 
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    5.  Parallelisms – Jefferson. 
          B.  Instructional Objectives 
    Students will be able to: 
    1.  Understand the importance of political writing.  
    2.  Understand the development of American cultural identity. 
    3.  Understand the influence of poets and essayists on American  
    literature. 
                     C.  Methods and Activities 
    1.  Text reading and discussion. 
    2.  Write a news story about an event that occurred during the  
    Revolutionary period. 
    3.  Testing as necessary 
    4.  Define and use vocabulary words and literary terms. 
   III.  A Growing Nation 1800-1840 
                     A.  Major topics 
               1.  Historical Setting. 
                          2.  The Early Romanticists. 
                          3.  Symbolism. 
    4.  Development of American fiction. 
                     B.  Instructional Objectives 
          Students will be able to: 
                           1.  Describe the elements of Romanticism. 
                           2.  Identify elements of the short story by Irving and Poe. 

   3.  Identify speaker, mood, tone, and poetic devices in poems from this 
period 
        by Bryant and Poe. 

     4.  Recognize symbols in all selections. 
               C.  Methods and Activities  
     1.  Text reading and discussion. 

   2.  Write a narrative in the style of Poe about a strange place or 
person. 

   3.  Testing as necessary. 
   4.  Define and use vocabulary words and literary terms.  

        IV.  New England Renaissance 1840-1855 
                     A.  Major topics 
                            1.  Historical Setting.   

          2.  Transcendentalism/Anti-Transcendentalism. 
          3.  Emerson. 
            4.  Thoreau. 
            5   Hawthorne. 

        6.  Melville. 
        7.  New England poets. 
  B.  Instructional Objectives 

            Students will be able to: 
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            1. Describe the elements of transcendentalism. 
            2. Paraphrase the ideas of Emerson and Thoreau. 
            3. Differentiate between the optimism of transcendentalists and 
the 

    darker vision of the anti-transcendentalists.   
      4. Understand the uses of allegory and symbolism by 
Hawthorne and            
          Melville. 
      5. Understand and apply the following poetry terms: stanza 

forms,                  
          meter, scansion, tone, imagery, style. 
 C.  Methods and Activities 
      1.  Text reading and discussion. 
      2.  Read poems with oral emphasis. 
      3.  Write poems with emphasis on application of poetry terms. 
      4.  Testing as necessary. 
      5.  Define and use vocabulary words and literary terms. 

      V.   Division, War, and Reconciliation 1855-1865 
             A.   Major Topics 
        1.  Historical Setting.                          
                              2.  Autobiography and Journals.                            

    3.  Poetry by Whitman. 
    4.  Free verse. 

                   B.  Instructional Objectives 
        Students will be able to: 
        1.  Understand the impact of national conflict on literature. 
        2.  Understand the importance of Whitman. 
        3.  Identify free verse and how it reflects American ideals. 

            C.  Methods and Activities 
       1.  Text reading and discussion. 
       2.  Read poems with oral emphasis. 
       3.  Write free verse poetry. 
       4.  Testing as necessary. 
       5.  Define and use vocabulary words and literary terms. 
     VI.  Realism and the Frontier 1865-1915 
 A.  Major Topics 
       1.  Historical Setting. 
       2.  Realism, Naturalism, and Regionalism. 
       3.  Prose. 
       4.  Poetry. 
 B.  Instructional Objectives 
      Students will be able to: 
                 1.  Distinguish and characterize the major movements of the 
period. 
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      2.  Define the elements of the short story. 
      3.  Distinguish the individualistic nature of poets during this 
period. 
 C.  Methods and Activities 
       1.  Text reading and discussion. 
       2.  Write an introduction to a television documentary on the 
American 
  frontier. 
       3.  Testing as necessary. 
       4.  Define and use vocabulary words and literary terms. 
    VII.  The Modern Age 1915-1946 
 A.  Major Topics 
       1.  Historical Setting – Modernism. 
       2.  Prose of Hemingway, Faulkner, Fitzgerald, White, Thurber, 
Porter,        
                       and Steinbeck. 
                  3.  Poetry of Pound, Eliot, Sandburg, Millay, Cummings, Frost,  
                       and Hughes. 

                        B.  Instructional Objectives 
                             Students will be able to: 
                             1.  Choose most emphasized element of the story. 
                             2.  Choose the main character. 
                             3.  Define central conflict. 
                             4.  Identify the literary devices such as foreshadowing, 
flashback,  
                                  stream of consciousness, etc. 
                             5.  Know poetic terms such as line, stanza, rhyme, scheme, 
etc. 
                             6.  Recognize the difference between the literal and 
metaphorical  
                                  aspects of a poem. 
                             7.  Categorize poems into sonnets, blank verse, free verse, 
etc. 
                       C.  Methods and Activities 
                             1.  Text reading and discussion. 
                             2.  Write an essay describing an interesting character you 
know. 
                             3.  Wrote poems using blank verse and free verse and sonnet 
form. 
               VII. Contemporary Writers 1946 to Present 
                        A.  Major Topics 
                             1.  Post-modernism. 
                             2.  Fiction of Baldwin, Updike, Tyler, Walker, Tan, etc. 
                             3.  Poetry of Roethke, Lowell, Villa, Cruz, etc. 
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                        B.  Instructional Objectives 
                 Students will be able to: 
                 1.  Distinguish and characterize the major movements of the 
period. 
      2.  Define the elements of the short story. 
      3.  Distinguish the individualistic nature of poets during this 
period. 

                       C.  Methods and Activities 
                             1.  Text reading and discussion. 
                             2.  Write a critique of a television program, a restaurant, or a 
newspaper  
 article.  Make sure your opinions are supported. 
                             3.  Testing as necessary. 
                             4.  Define and use vocabulary words and literary terms. 
              VIII.  American Author Project 
                        Student will: 
                        A.  Choose one American author.  
                              1.  Research the life and times of the author. 
                              2.  Read a minimum of two novels, stories, or compilations of 
poetry. 
                         B.  Instructional Objectives 
                              Student will be able to: 
                               1.  Better understand the life and motivations of the author. 
                               2.  Identify the themes and symbols, using evidence from the 
novel,  
                                    stories, or compilations.    
                               3.  Trace character development.  
                               4.  Discern attitudes of prejudice and bias that may be used. 
                         C.  Method and Activities 
                               1.  Research life of author using three sources, including one 
from 
 the Internet, and write a biography. 
                               2.  Write summaries of the novels, stories, or compilations, 
comparing 
                                    and contrasting themes, characters, and attitudes. 
                 IX.  Word Fluency 
  A.  Building vocabulary 
                               1.  Word in context. 
         2.  Strategies for determining word meaning.  
                               3.  Systematic reinforcement. 
         4.  Relationships between words. 
         5.  Usable vocabulary. 
  B.  Instructional Objectives 
         1.  Comprehension and retention of core vocabulary. 
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         2.  Build a reading vocabulary. 
                               3.  Application of vocabulary to writing assignment. 
  C.  Methods and Activities 
         1.  Use of Wordskills text. 
         2.  Vocabulary generated from reading. 
 
English 4 
 
Course Description 
 
This is a core English class for twelfth grade students.  Students will read British 
literature from the Anglo-Saxon period to the present covering various literary genre. 
They will trace the historical development of English literature and the growth of the 
English language through intellectual, historical, and social developments.  Students will 
improve their writing skills,  including informal and formal essays.  They will increase 
their vocabulary development, work on analysis and reasoning skills, and research 
techniques.  They will complete a variety of writing activities, including narrative, 
expository, persuasive, informational, and descriptive writing that demonstrates research, 
organization, and drafting strategies. They will respond orally to the literature in all 
genres.  They will complete at least one creative writing project or term paper. 
 
Course outline 
              Instructional Units 
              I. The Anglo-Saxon Period  449-1066  
                 A.  Major Topics 
                   1.  Historical Setting 

   2.  Beowulf 
                   3. “The Wanderer” 
                 B.  Instructional Objectives 

             Students will be able to: 
                 1.  Identify approximate dates for this period.                                                       

                  2.  Identify Christian and pagan elements in Beowulf. 
                          3.  Discuss the qualities that characterize the Anglo-Saxon 
warrior. 
                C.  Method and Activities 
                 1.  Text readings and discussion. 
                          2.  Write an essay discussing what qualities make a hero and 
compare 
                               and contrast those qualities with those of Beowulf. 
                  3.  Testing as necessary. 

            4.  Define and use vocabulary words and literary terms. 
               II.  The Medieval Period 1066-1485 
                 A.  Major Topics 
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                   1.  Historical Setting. 
                       2.  Selections from Chaucer and the Canterbury Tales. 
                   3.  Selections from the Arthurian legends. 
                 B.  Instructional Objectives 
                   Students will be able to: 
                   1.  Discuss the character types found in the Canterbury 
Tales. 
                   2.  Compare and contrast two characters in the 
Canterbury      Tales. 
                   3.  Describe the medieval standards of honor based in 
Morte      d’Arthur. 
                 C.  Methods and Activities 
                   1.  Text reading and discussion. 
                   2.  Write a poem in the style of Chaucer about an 
individual you     know or have read about. 
                   3.  Testing as necessary. 
                   4.  Define and use vocabulary words and literary terms. 
         III.  The English Renaissance 1485-1625 
                    A.  Major topics 
                      1.  Historical Setting. 
                          2.  Poetry of Spenser, Shakespeare, and others. 
                          3.  Drama including Hamlet and Macbeth. 
                    B.  Instructional Objectives 
                  Students will be able to: 
                          1.  Identify elements of Elizabethan Age. 
                          2.  Recognize a Spenserian sonnet form. 

  3.  Recognize a Shakespearean sonnet.  
  4.  Compare and contrast themes and characters in Hamlet and 
Macbeth.   

                     C.  Methods and Activities 
                   1.  Text and play readings and discussions. 
                   2.  Write a sonnet in Spenserian or Shakespearean form. 
                   3.  Compare and contrast the style and content of two 
Shakespearean      sonnets. 

4.  Write a paper comparing and contrasting one character from 
Hamlet    and one character from Macbeth.                                                

                           5.  Testing as necessary. 
                   6.  Define and use vocabulary words and literary terms. 
         IV.  The Seventeenth Century 1625-1660 
                      A. Major topics 
                           1.  Historical Setting.   

         2.  The Schools of Donne and Jonson. 
         3.  Milton and the Puritan Age. 

             B.  Instructional Objectives 
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          Students will be able to: 
          1.   Characterize the distinction between the Sons of Ben and  
                 the metaphysical poets. 
          2.  Identify literary devices such as a metaphor, allusion, blank 
verse,                   

     iambic pentameter, etc. 
    3.  Understand the humanist and Puritan influences on Milton’s 
work   

       C.  Methods and Activities 
    1.  Text reading and discussion. 

                2.  Write an essay explaining the statement by Donne that “no 
man is 

           an island, entire of itself.” 
    3.  Discuss the concept of Satan in “Paradise Lost.” 

                            4.  Testing as necessary. 
    5.  Define and use vocabulary words and literary terms. 

    V.   The Restoration and the Eighteenth Century 1660-1798 
            A.  Major Topics 
      1.  Historical Setting.                          
                            2.  The Age of Dryden and the Restoration.                           

  3.  The Age of Pope, Swift and the neoclassical style. 
  4.  The Age of Johnson. 

                  B.  Instructional Objectives 
   Students will be able to: 
     1.  Compare the neoclassicism of the Restoration to the 
Puritanism     of the 17th century. 
     2.  Understand the importance of Dryden, Pope, Swift, and 
Johnson. 
     3.  Identify satire in the readings. 
                      C.  Methods and Activities: 

     1.  Text reading and discussion. 
    2.  Identify and discuss the three periods of the Restoration. 

     3.  Discuss why this period was called the Age of Enlightenment. 
                 4.  Testing as necessary. 

                5.  Define and use vocabulary words and literary terms. 
   VI.  The Romantic Age 1798-1832 
        A.  Major Topics 
             1.  Historical Setting. 
             2.  Wordsworth. 
             3.  Coleridge. 
             4.  Romantic poets, including Byron, Shelley, Keats. 
             5.  The Gothic novel and Mary Shelley. 
       B.  Instructional Objectives 
             Students will be able to: 
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                         1.  Understand differences between 
Classicism/Rationalism and   
                               Romanticism. 
             2.  Describe Wordsworth’s revolutionary view of poetry.  
             3.  Understand the relationship between the real and unreal 
in the 
                    work of Coleridge. 
             4.  Compare difference between Wordsworth, Coleridge, 
and the  
                    second generation of Romantic poets. 
             5.  Understand the characteristics of the Gothic novel. 
         C.  Methods and Activities 
                1.  Text readings and discussion. 
               2.  Discuss Wordsworth’s line, “ The child is father of man.”  
               3.  Use three of Wordsworth’s poems to illustrate the 
concepts of 
                   Romanticism. 
               4.  Discuss why Coleridge includes both real and 
supernatural           events in “The Rime of the Ancient 
Mariner.” 
                          5.  Identify and discuss “ingredients” of the Gothic novel 
and how  
                   they are used in Frankenstein. 
              6.  Testing as necessary. 
              7.  Define and use vocabulary words and literary terms. 

              VII.  The Victorian Age 1833-1901 
         A.  Major Topics 
               1.  Historical Setting.  
               2.  Realism, naturalism, and romanticism. 
                3.  Victorian poets. 
                4.  Victorian fiction. 
           B.  Instructional Objectives 

                             Students will be able to: 
                             1.  Contrast differences between the Romantic and Victorian 
Age. 
                             2.  Identify the romantic influence of Tennyson. 
                             3.  Identify the influence of realism on Browning. 
                             4.  Understand how the novel exemplifies the Victorian Age. 
                       C.  Methods and Activities 
                             1.  Text readings and discussion 
                             2.  Discuss the symbolism in Tennyson’s “Lady of Shalott.” 
                             3.  Discuss the philosophy implied in Tennyson’s “Ulysses.” 
                             4.  Write a dramatic monologue in the style of Browning. 
                             5.  Compare and contrast Dickens’ work with that of Hardy. 
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                 6.  Testing as necessary. 
                7.  Define and use vocabulary words and literary terms. 

                 VII. The Twentieth Century 1901 to Present 
                        A.  Major Topics 
                             1.  Historical Setting. 
                             2.  Prose:  Conrad, Joyce, etc. 
                             3.  Poetry:  Yeats, Eliot, Thomas. 
                             4.  Drama:  Shaw.  
                        B.  Instructional Objectives 
                             Students will be able to: 
                             1.  Develop awareness of the three stages of modern literature 
and 
                                  its diversity. 
                             2.  Understand the use of psychological realism by Conrad. 
                             3.  Discuss the realism and use of epiphany by Joyce. 
                             4.  Identify the evolving styles of individual poets. 

                 5.  Develop awareness of the use of literature to highlight social 
issues.   
          C.  Methods and Activities  
                 1.  Text readings and discussion.                                                                                             

                             2.  Discuss the features that are characteristic of Modernist 
literature. 
                            3.  Explain the motivations of three major characters in 
Conrad’s 
                                 “Lagoon.” 
                            4.  Describe where the epiphany occurs in “Araby” and what the 
                                 hero suddenly realizes. 
                            5.  Discuss the style of early Yeats and compare with his later 
poetry. 
                            6.  Compare the world views of Eliot and Thomas. 
                            7.  Identify the social issues and use of satire in the work of 
Shaw. 

                8.  Testing as necessary. 
               9.  Define and use vocabulary words and literary terms. 

            VIII.  Writing Project 
                       A.  Major Topics 
                     1.  Term paper skills. 
                     2.  Term Paper. 
               B.  Instructional Objectives 
                     1.  Write a brief summary concerning the topic of the 
paper      and thrust of the research. 
                     2.  Correctly use footnotes and bibliographic form. 
                     3.  Use a minimum of 3 resources. 
                     4.  Produce a term paper of 6 to 8 pages. 
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              C.  Methods and Activities 
                     1.  Produce outline and rough draft of research paper. 
                     2.  Research in library and on-line for material. 
                     3.  Use MLA writing guide for documentation. 
                IX.  Word Fluency 
                   A.  Major Topics 

1.  Words in context. 
                     2.  Strategies for determining word meaning.  
                             3.  Systematic reinforcement. 
                     4.  Relationships between words. 
                     5.  Usable vocabulary. 
                   B.  Instructional Objectives 
                      1.  Comprehension and retention of core vocabulary.  
                      2.  Build a reading vocabulary. 
                              3.  Application of vocabulary to writing assignment. 
                   C.  Methods and Activities 
                      1.  Use of Wordskills text. 
                      2.  Vocabulary generated from reading. 

 
MATH 
 
Algebra 1 
 
Course Description 
This is a first year algebra course in which students will learn to reason symbolically. The 
key content involves writing, solving, and graphing linear and quadratic equations, 
including systems of two linear equations in two unknowns. Quadratic equations are 
solved by factoring, completing the square, graphically, or by application of the quadratic 
formula. The course also includes study of monomial and polynomial expressions, 
inequalities, exponents, functions, rational expressions, ratio, and proportion. Algebraic 
skills are applied in a wide variety of problem-solving situations. 
 
Course Outline  
Coursework will include a thorough understanding and application of the 
following topics: 
• Unit 1: Operations 

o Four basic arithmetic operations 
o Absolute value 
o Reciprocals 
o Roots 
o Exponents 
o Raising to a fractional power 
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• Unit 2: Linear Equations and Inequalities: 

o Simplify and solve 
o Graph and compute x and y intercepts 
o Point-slope formula 
o Relationship of slopes of parallel and perpendicular lines 
o Two linear equations in two variables 

 
• Unit 3: Polynomials 

o Factoring second and simple third degree polynomials 
o Simplify fractions with polynomials in numerator and denominator 

 
• Unit 4: Quadratic Equations 

o Solve by factoring or completing the square 
o Quadratic formula 

 
• Unit 5: Relations, Functions: 

o Domain, range 
o Graphing 

 
• Unit 6: Word Problems: 

o Linear equations and inequalities in one variable 
o Two linear equations in two variables 
o Rate problems, work problems, percent mixture problems 
o Quadratic equations 

 
Algebra 2 
 
Course Description 
This is a course that expands on the basic algebraic concepts involved in solving 
equations and inequalities, factoring polynomials, graphs, exponents, and solving 
quadratic equations. In addition, it examines quadratic, logarithmic, and exponential 
functions, the application of functions to real world problems, conic sections, probability, 
trigonometric functions, and complex numbers. 
 
Course Outline  

• Unit 1: Linear Equations and Inequalities: 
o Absolute value  
o Two or three variables, solved 
o Word problems: equations and inequalities in two and three 

variables and two linear equations in two variables. 
• Unit 2: Polynomials: 
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o All operations, including long division 
o Difference of squares, perfect square trinomials 
o Sum and difference of two cubes 
o Polynomial denominators, including those with negative 

exponents 
• Unit 3: Quadratic Equations: 

o Solve by factoring, completing the square, or using the 
quadratic formula 

o Quadratic equations in the complex number system 
o Graphing: determining the maxima, minima, and zeros of the 

function 
o Effects of changing coefficients in a quadratic equation 
o Recognize and graph equations of circle, ellipse, parabola, or 

hyperbola 
o Word problems 

• Unit 4: Complex Numbers 
o Relationship between real and complex numbers, arithmetically 

& graphically 
o Plotting as points in a plane 

• Unit 5: Logarithms: 
o Prove simple laws of logarithms 
o Simplify logarithmic numeric expressions and identify their 

approximate values. 
• Unit 6: Conic Functions 
• Unit 7: Probability: 

o Combinations and permutations 
o Finite and infinite geometric series 

• Unit 8: Word Problems: 
o Rate Problems, work problems, percent mixture problems. 

 
 
Geometry 
 
Course Description 
The main purpose of the geometry curriculum is to develop geometric skills and concepts 
and the ability to construct formal logical arguments and proofs in a geometric setting. 
Although the curriculum is weighted heavily in favor of plane (synthetic) Euclidean 
geometry, there is room for placing special emphasis on coordinated geometry and its 
transformations.  
 
Course Outline  
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I. Points, Lines, Planes, and Angles 
A. Basic figures 
              1.  Points, Lines, and Planes 
B. Definitions and Postulates 

1. Segments, Rays, Distance, and angles 
2. Postulates and Theorems relating points, lines, and planes 

II. Deductive Reasoning 
A. Using Deductive reasoning 

1. If-then statements; Converses 
2. Properties from Algebra and Proving theorems 

B. Theorems about Angles and Perpendicular Lines 
1. Special pairs of angles and Perpendicular lines 
2. Planning a proof 

III. Parallel lines and planes 
A. When lines and planes are parallel 

1. Definitions, properties of parallel lines and proofs 
B. Applying parallel lines to polygons 

1. Angles of a triangle, polygon and inductive reasoning 
IV. Congruent Triangles 

A. Corresponding parts in a congruence 
B. Theorems based on congruent triangles 
C. Proofs 

V. Quadrilaterals 
A. Parallelograms 
B. Special Quadrilaterals 

VI. Inequalities in geometry 
A. Inequalities and indirect proof 
B. Inequalities in triangles  

VII. Similar Polygons 
A. Ratio, proportion, and similarity 
B. Working with similar triangles 

VIII. Right triangles 
A. Pythagorean theorem 
B. Trigonometry 

IX. Circles 
A. Tangents, Arcs, and Cords 
B. Angles and segments 

X. Constructions and Loci 
A. Basic constructions and locus 

XI. Areas of Plane figures 
A. Areas of polygons 
B. Circles, similar figures and geometric probability 

XII. Areas and volumes of solids 
A. Prisms, Pyramids, Cylinders and Cones 
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B. Spheres 
XIII. Coordinated Geometry 
XIV. Transformations 

 
AP Calculus AB 
 
Course Description 
Calculus is a college-level course.  Students who take this course are expected to take the 
Advanced Placement Exam in May.  The following topics are included:  functions, limits, 
derivatives and tangent lines, applications of derivatives, antiderivatives, integrals and the 
area problem, applications of integrals, exponential functions, elementary differential 
equations 
 

21. Course Outline 
 

Prerequisites for Calculus 
• A Review of algebra and functions 

Limits and Continuity 
• *Rates of change and limits (1.1) 
• *Limits involving infinity (1.1) 
• Continuity 
• *Rates of change and tangent lines (4.1,4.2) 

Derivatives 
• *Derivative of a function (4.1) 
• Differentiability 
• Rules for differentiation 
• *Velocity and other rates of change (4.2) 
• Derivatives of trigonometric functions 
• Chain rule 
• Implicit differentiation 
• Derivatives of inverse trigonometric functions 
• Derivatives of exponential and logarithmic functions 

Applications of Derivatives 
• *Extreme values of functions (9.0) 
• Mean value theorem 
• Connecting f ′ and f ″ with the graph of f 
• Modeling and optimization 
• Linearization and Newton’s method 
• *Related rates (12.0) 

The Definite Integral 
• *Estimating with finite sums (13.0) 
• *Definite integrals (13.0) 
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• Definite integrals and antiderivatives 
• Fundamental theorem of calculus 
• Trapezoidal rule 

Differential Equations and Mathematical Modeling 
• Antiderivatives and slope fields 
• Integration by substitution 
• Integration by parts 
• *Exponential growth and decay (27.0) 
• *Population growth (27.0) 
• *Numerical methods (27.0) 

Applications of Definite Integrals 
• Integral as net change 
• Areas in the plane 
• Volumes 
• Lengths of curves 
• *Applications from science and statistics (14.0)  
• L’Hopital’s rule 

 
Trigonometry / Advanced Math 
 
Course Description 
This is a 11th/12th grade preparatory course for students intending to take college level or 
AP Calculus. This year long course is based primarily on the California State Standards 
for Trigonometry and Mathematical Analyses. In addition, we will incorporate some 
probability and statistics, analytic geometry, limits and introduction to calculus in the 
course as well. 
 
Course Objectives and Outline 
 
Topic      Students will learn to: 
Functions and their Graphs • Evaluate functions and find their 

domains. 
• Analyze graphs of functions. 
• Identify and graph shifts, reflections, 
and non rigid transformations of 
functions. 
• Find arithmetic combinations and 
compositions of functions. 
•Find inverses of functions graphically 
and algebraically. 
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Polynomial and Rational Functions • Sketch and analyze graphs of 
quadratic and polynomial functions. 
• Use long division and synthetic 
substitution to divided polynomials. 
• Determine the number of rational and 
real zeros. 
• Perform operations with complex 
numbers and plot. 
•Determine the domain, find 
asymptotes, and sketch rational 
functions. 

Exponential and Logarithmic Functions •Recognize, evaluate, and graph 
exponential and logarithmic functions. 
•Rewrite logarithmic functions with 
different bases. 
• Use properties of Logs. 
•Solve exponential and logarithmic 
equations. 
•Use exponential growth, decay and 
Gaussian models. 
• Fit exponential and logarithmic 
models to data. 

Trigonometric Functions • Describe an angle and convert 
between degree and radian measures. 
•Identify a unit circle and its 
relationship to real numbers. 
• Evaluate trigonometric functions of 
any angle. 
• Use trigonometric identities. 
• Sketch graphs of trigonometric 
functions. 
•Compositions of trigonometric 
functions. 
• Model real life problems using 
trigonometric functions. 

Analytic Trigonometry • Use fundamental identities to 
evaluate trigonometric functions. 
•Verify trigonometric identities. 
•Solve trigonometric equations using 
inverses. 
• Use sum and difference formulas, 
product and sum formulas, multi-angle 
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formulas, power reducing formulas, 
half-angle formulas to rewrite and 
evaluate trigonometric functions. 

Additional topics in Trigonometry •Use law of sines and cosines. 
•Find areas of oblique triangles. 
•Represent vectors as directed lines 
and perform mathematical operations 
on vectors. 
•Find direction angles of vectors. 
•Find the dot product of two vectors. 
•Multiply and divide complex numbers 
written in trigonometric form 
•Find powers and nth root for complex 
numbers. 

System of Equations and Inequalities • Solve systems of equations by 
substitution, by elimination, by 
Gaussian elimination, and graphically. 
•Recognize linear systems in row-
echelon form and to use back 
substitution to solve the system. 
• Solve nonsquare systems of 
equations. 
•Sketch the graphs of inequalities in 
two variables and solve systems of 
inequalities. 
•Solve linear programming problems. 
• Model real life problems. 

Matrices and Determinants • Write matrices. Identify their order 
and perform row operations. 
• Use Gaussian elimination and 
Gaussian-Jordan elimination with 
matrices to solve a system. 
•Perform operations with matrices. 
•Inverses with matrices. 
•Determinants of square matrices. 
•Uses Cramer’s rule to solve a system. 

Sequences, Series, and Probability • Use sequence, factorial, summation 
notation to write terms and sums of 
sequences. 
•Write arithmetic and geometric 
sequences. 
•Prove statements using induction. 
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•Use Binomial Theorem and Pascal’s 
triangle to calculate binomial 
coefficients and write binomial 
expansion. 
•Solve counting problems using the 
Fundamental Counting Principles, 
permutations and combinations. 
•Find the probability of events and their 
complements. 

Topics in Analytic Geometry •Write the equations, analyze and 
sketch the graphs of parabolas, 
ellipses, and hyperbolas. 
• Rotate the coordinate axis to 
eliminate the xy-term in equations of 
conics and use the discriminant to 
identify conics. 
• Solve systems of quadratic 
equations. 
• Rewrite sets of parametric equations 
and find sets of parametric equations 
for graphs. 
• Write equations in polar form, graph 
polar equations. 
•Write equations of conics in polar 
form. 

Analytic Geometry in Three 
Dimensions 

• Plot points, find distance and 
midpoints of line segments and planes 
in space. 
•Write equations of spheres and graph 
traces of surface in space. 
•Represent vectors and find the dot 
products of and angles between 
vectors in space. 
•Find the cross products of vectors in 
space and use geometric properties of 
the cross product. 
•Use triple scalar products to find 
volumes of parallelepipeds. 
•Find parametric and symmetric 
equations of lines in space. 

Limits and an Introduction to Calculus •Estimate limits and use properties and 
operations of limits. 
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•Find limits by direct substitution and 
by using the dividing out and 
rationalizing techniques. 
•Approximate slopes of tangent lines, 
use the limit definition of slope, and use 
derivatives to find slopes of graphs. 
•Evaluate limits at infinity and find limits 
of sequences. 
•Find the limits of summation and use 
them to find areas of regions bounded 
by graphs of functions. 

 
HISTORY 
 
US Government 
 
Course Description 
In this course students will pursue a deeper understanding of the institutions of American 
Government.  They will do an in-depth study of the system of government in the world 
today and analyze the life and changing interpretations of the Constitution, the Bill of 
Rights, and the current state of the legislative, executive and judiciary branches of 
government.  An emphasis is placed on analyzing the relationship among federal, state, 
and local governments.  This course will create civic literacy as students prepare to vote, 
participate in community activities and assume the responsibilities of citizenship. 
 
Course Outline                     
US Government 
“Government of the people, by the people, for the people” A. Lincoln 
Why study Government? 

1. Government and politics are not something evil but are great human 
endeavors.  Government servants strive to alleviate society’s problems – 
but of course not everyone agrees how to solve these problems  - rather 
than fighting about it, we compromise, and that’s what politics is all about. 

2. You must become aware of our political system because its affects 
virtually every aspect of your life – you need to know what government 
does and how much it cost “If a nation expects to be ignorant and free… it 
expects what never was and will never be.” T. Jefferson 

3. You have an obligation to participate in our political system, and if you 
don’t like what is going on, do something about it! 

  
I. Foundations of American Government 
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A. Principles of Government 
1. Origins of government 
2. Character of American democracy 
3. Political systems 
4. Who governs? To what ends? 

B. Origins of American Government 
1. Political traditions from England 
2. Development of colonial government 
3. A new nation is established 

a. Debate over independence 
b. Articles of Confederation period 
c. Constitutional convention and ratification 

C. The US Constitution 
1. Constitution’s basic principles 
2. Amendments – changes in the Constitution 
3. Constitution as a living document 

D. Federalism 
1. Federal system 
2. State and Federal governments responsibilities 
3. Relations among the states 
4. Growth of Federalism 

II. Institutions of Government 
A. Congress 
B. The Presidency 
C. The Bureaucracy 
D. The Judiciary 

III. Opinions, Interests, and Organization 
A. Public opinion 
B. Political Participation 
C. Political parties 
D. Elections and campaigns 
E. Interest groups 
F. The media 

IV. The Politics of Public Policy 
A. Taxing, spending, and economic policies 
B. Foreign policy and National defense 
C. Policies toward business, labor, and agriculture 
D. Policies for energy and environmental 
E. Social policies and programs 

V. Rights and Responsibilities 
A. Fundamental Freedoms 
B. Individual Rights 
C. Civil Rights 

VI. State and Local Government 
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VII. Comparative Government. 
 
US History 
 
Course Description 
Students in this course study the major turning points in American history in the 
20th century.  Following a review of the nation’s beginnings and the impact of the 
Enlightenment on US democratic ideals, students will study industrialization to 
understand the emergence and impact of new technology and a corporate 
economy, including the social and cultural effects.   They trace the change in the 
ethnic composition of American society; the movement towards equal rights for 
racial minorities and women: and the role of the United States as a major world 
power.  Students consider the major social problems of our time and trace their 
causes in historical events.  They learn that the United States has served as a 
model for other nations and that the rights and freedoms we enjoy are not 
accidents, but results of a defined set of political principles that are not always 
basic to citizens of other countries.   Students understand that our rights under 
the US Constitution comprise a precious inheritance that depends on an 
educated citizenry for their preservation and protection. 
 
Course Outline  
 
Unit 1: Colonial History, Independence, Post-Independence and the Critical Period, Growth 
of Nationalism, the Age of Jackson  
Readings: 
Text, The Americans:  Chapters 1 - 3 
Themes: 

1.  The emergence of American cultural traits and the factors that 
contributed to them. 
2.  Emerging regional patterns and how they evolved. 
3.  Colonists reevaluate their relationship with Great Britain and with each 
other. 
4.  The American Revolution as a conservative or a radical movement. 
5.  The American Revolution's place in world developments of the time 
period. 
6.  Impact of colonial experience on post-independence government 
7.  Development of the United States Constitution and the Bill of Rights 
8.  The emergence of political parties and the factors that divided them 
9.  The development of sectional specialization and interdependence 
10. The conflict between national power and states' rights 
11. National growth and the growth of nationalism. 
12.  The emergence of the "Common Man" in American politics. 
13.  Geographical and economic expansion. 
14.  Reform movements and the American character. 
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Content: 

Motives and methods of colonization: Spain, France, Britain 
Push-pull factors bringing colonists to the New World 
Comparison and contrast of Southern, Middle, and New England political, 
economic, social, and religious patterns 
Cultural differences between Americans and Europeans 
Mercantilism-costs and benefits for Britain and colonies 
British policy changes, post-1763 
Emerging colonial cooperation and decision for independence 
Military victory and terms of the Treaty of Paris 
Government under the Articles of Confederation-Successes and failures 
Constitutional Convention 
    •  Personalities 
    •  Compromises 
    •  Controversies 
    •  Ratification 
Hamilton v. Jefferson 
British-French conflict and its impact on American politics 
    •  Trade 
    •  Diplomacy 
    •  Alien and Sedition Acts 
Jefferson's "Revolution of 1800" 
     •  Changes in Party Positions 
     •  Louisiana Purchase 
     •  Diplomatic Problems 
War of 1812: Causes, Conduct, Consequences 
     •  Era of Good Feelings 
     •  Rise of Nationalism 
     •  Diplomatic Achievements 
Marshall Court rulings and precedents 
Monroe Doctrine 
Jackson's Administration: 
     •  Spoils System 
     •  Nullification 
     •  Cherokee Removal 
Manifest Destiny and the War with Mexico 
Immigration; social, political, and economic developments; and reform 
movements, 1820-1850 

 
Modern World History 

 
Course Description 
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In this course students study the major turning points that shaped the modern 
world, from the late 18th century through the present, including the cause and 
course of the two world wars.  They trace the rise of democratic ideas and 
develop an understanding of the historical roots of current world issues, 
especially as they pertain to international relations.  Students develop an 
understanding of current world issues and relate them to their historical, 
geographical, political, economic, and cultural contexts.  Students consider 
multiple accounts of events in order to understand international relations from a 
variety of perspectives. 

Course Outline 
 
Modern World History  
World History, Culture, and Geography 

 
“All the world’s a stage, and all the men and women merely players: they have their exits and 
their entrances: and one man in his time plays many parts.”  

   Shakespeare 
 In addition to providing a basic narrative of events and movements, the goals of 
this course are to develop an understanding of some principal themes in modern 
world history, an ability to analyze historical evidence, and an ability to analyze 
and to express historical understanding in writing.  Modern World History will 
emphasize intellectual and cultural history, political and diplomatic history, social 
and economic history, as the issue of “the individual and the greater community” 
evolves chronologically in the modern historical era. 
Although special focus will be given to the major themes from Modern European 
Culture, students will undertake a substantive comparative study of global human 
themes.  The final focus of Modern World History will consider the complex 
reality of growing global interdependence amongst all peoples and cultures, by 
comparing and contrasting themes, intellectual ideas, and cultural issues of “the 
individual in the greater community” from four specific world regions:  China and 
Russia; Middle East: Israel and Syria; Sub-Saharan Africa: Ghana and South 
Africa; and Latin America: Mexico and Brazil. 
 
The following outline details Modern World History themes and writing 
expectations: 
 
“From Plato to NATO” 
 
I.    The Role of Power: Individual vs. Community.    
        •  political & economic role of religion  
        • examination of East and West theories (The Art of War by Sun Tzu and 
The  Prince by Machiavelli)    
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Written work:  Essay that compares and contrasts the theories of the role of 
power 
 
II.   The Early Modern World:  The Age of Philosophers and Reformers. 
       Renaissance:  rebirth of ideas...  “individual vs. the community” 
         •  rise of democratic ideas: 1. moral & ethical principles of Judaism and 
 Christianity.  2. Greek philosophers’ belief in reason and natural law in 
relation to  democratic ideas. Reformation:  Church authority vs. Secular 
authority 
         • growth of powerful states: 1. role of monarch vs. Pope.  2.  role of 
monarch vs.  people.  Enlightenment:  identification of individual rights 
         • society structure and the right to rule 
Written work:  Document- based essay questions working with primary source 
documents.  Persuasive essay on historical and philosophical positions. 
 
III.  The Modern World:  An Age of Revolutionaries and Reactionaries. 
      The French Revolution: the philosophy of natural rights and natural law 
         •  the extension and limitation of rights and liberties (personal, civic, 
economic, and  political);  majority and minority political persecutions.     
         •  Napoleonic Era  
         • “when Paris sneezes, the whole of Europe catches a cold” - Metternich  
        The 19th century: Industrialization, Romanticism, Nationalism & 
Imperialism 
         • the origins, development, and consequences of industrialization 
         • the shift in social structures from hierarchical orders to modern social 
classes: the  changing distribution of wealth and poverty. 
         •  major trends in literature and the arts 
         •  developments in literacy, education, and communication 
         •  growth and changing forms of nationalism 
         •  relations between Europe and other parts of the world: colonialism, 
imperialism,  decolonization, and global interdependence. 
 Written work:  Identification of artwork based on interpretation of 
industrialization, romanticism, nationalism, & imperialism.  Read  Hard Times by 
Charles Dickens.  Write an social, political and economic analysis of the work. 
 
IV.  The Contemporary World:  The Age of Politicians and Masses - does the 
individual exist? 
       W.W.I and its Consequences 
         • old power alliances - the question of Serbia 
         • beginning of modern day warfare 
         • The Treaty of Versailles 
       The Rise of Totalitarianism in the Modern World 
         • Nazi Germany 
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         • Stalinist Russia 
      W.W.II:  Its causes and its consequences 
         •  forming of Allied and Axis powers 
         •  Holocaust 
         • agreements reached in the Tehran, Yalta, and Potsdam conferences 

• Nationalism in the contemporary world:  The Individual and the Greater 
Community  

         • case studies of four pairs of nations, connected by political ideology or 
regional  location 
         • focus on the connections among political systems, economic 
development, and  individual rights 
         • Russia & China:  two contemporary societies that have become world 
powers 
         • The Middle East: Syria & Israel: examination of two strategically important 
states 
         • Sub-Saharan Africa: Ghana & South Africa: a study of historical, and 
geographic  context, along with international relationships in today’s world 
         • Latin America: Mexico & Brazil:  a study of two developing nations in a 
vast  industrial world 
  Written work:  Term paper of historical questioning is required.  Global Project 
covering “Nationalism in the contemporary world” is required.  This includes an 
extensive paper covering a brief history, the political systems, economic systems 
and individual rights of the nations involved. Along with a compare and contrast 
analysis of the pairs of nations. 
 
SCIENCE 
 
Biology 
 
Course Description 
 
This course centers on the study of living things. Their structures, functions, behavior, 
relationships, and classification will be studied. Students will develop an understanding 
of the diversity of life and the interdependence of all organisms. There is a lab component 
of this class. Biology lab attendance and completion of biology lab reports are 
requirements. Lab activities will promote technical lab competence, utilize the scientific 
process of research and reporting, as well as teach and reinforce scientific concepts. 
 

Course outline 
 

Students will meet or exceed the California State Science Content Standards for 
Biology/Life Sciences. 
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Lab Activities 

Cell Biology     Protozoan Observation 
   
• Cell Chemistry 
• Cell Structure    Specialized Cells Lab 
• Cellular Transport    Plant & Animal Cell 

Lab 
• Cell Cycle 
• Cellular Energy 

 
1. Genetics     Inherited Traits Lab 

• Mendel 
• Meiosis 
• Patterns of Heredity 
• Human Genetics 
• Genetic Technology 

 
2. Ecology 

• Principles of Ecology 
• Communities and Biomes   Isopod 

Environments 
• Population Biology 
• Biological Diversity   Flower Dissection 
• Conservation 

 
3. Evolution 

• History of Life 
• Theory of Evolution 
• Primate Evolution 
• Organization of Life’s Diversity  Worm Dissection 

 
4. Structure and Function in Living Systems Fetal Pig Dissection 

• Skeletal and Muscular Systems  Owl Pellet 
Dissection 

• Digestive System 
• Endocrine System    Sheep Brain 

Dissection 
• Nervous System    Brain Dominance Lab 
• Respiratory System   Pig Lung Observation 
• Circulatory System   Lamb Heart Dissection 
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• Excretory System 
• Reproductive System   Chicken Egg Observation 
• Immune System 

 
Chemistry 
 
Course Description 
 
Chemistry in the Community is a high school course developed by the American Chemical 

Society. This course explores chemistry as it relates to household, local and 
global environments.  It is a lab-oriented course that explores chemistry concepts 
such as: atomic structures, states of matter, chemical reactions, and energy.  This 
is a year long chemistry coarse designed primarily for college-bound students 
who plan to pursue careers in fields other than science.  This course meets the 
University of California and California State University requirement for 
laboratory science. 

 
Course Content, Performance Objectives and Outline 
 
The emphasis of this course is on chemistry; however the ideas, concepts, and 
issues listed in the curriculum matrix will be used to reinforce connections with 
other science disciplines.  Chemistry is the fundamental science in the natural 
world; whenever possible, attempts will be made to integrate earth science, 
physics, and biology throughout the course.  Career awareness is an integral 
component of this course and will be incorporated within each unit. 
 
 
 Timeline 

1.0 The student will demonstrate skill in using 
scientific thinking process and methods to 
solve problems. 

1.1. Steps in Scientific Method 
• Define the problem 
• Research; gather information 
• Develop a working hypothesis 
• Design an experiment (control the 

variables) 
• Make and record observations 

Integrated 
throughout 
the course 
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(Qualitative) 
• Collect and organize data 

(Quantitative) 
• Analyze results 
• Draw conclusions 
• Repeat, if necessary 

1.2   Thinking processes used in the  

scientific method include: 

• Observing 
• Relating 
• Comparing 
• Recognizing inferences  
• Ordering 
• Applying 
• Categorizing 
• Brainstorming 
• Predicting 
• Modeling, simulating 
• Measuring 
• Calculating 
• Communicating 
• Graphing 
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 Timeline 

2.0 The student will accurately and precisely measure 
physical properties using the English and metric 
systems. 
• Accuracy is measurement that is as close to 

reality as possible. 
• Precision is the ability to measure consistent 

results 
2.1 Skills 

2.1.1 Conversion of English to metric, 
metric to English, and within 
each system. 

2.1.2 Estimate in those systems (to 
proper orders of magnitude). 

2.1.3 Scientific notation. 
2.2 Measurement Tools 

2.2.1 Ruler - length. 
2.2.2 Protractor - angle. 
2.2.3 Magnetic compass - magnetism. 
2.2.4 Mass balance - mass. 
2.2.5 Spring scale - weight. 
2.2.6 Stop watch - time. 
2.2.7 Thermometer - temperature. 
2.2.8 Voltmeter, ohmmeter, ampmeter 

- electricity. 
2.2.9 Graduated cylinder, beaker - 

volume. 
2.2.10 Spectroscope-wave lengths. 
2.2.11 Computer probes - light, pH, 

temperature, motion 

Integrated 
throughou  
the course 
 
Equivalen  
of 3 weeks 
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 Timeline 

4.0 The student will demonstrate understanding of 
chemical reactions, energy transfer and atomic 
rearrangements in reactions. 

4.1 Balancing chemical reactions 
4.1.1 Stoichiometry 

4.2 Types of chemical reactions 
4.3 Nuclear reactions 

4 weeks 

5.0 The student will demonstrate understanding of 
acids and bases. 

5.1 Definition of acids and bases 

5.2 Acid/Base concentrations and strengths 

5.3 pH scale and indications 

 

6.0 The student will demonstrate an understanding 
of the structure of simple hydrocarbons, their 
derivatives and how it relates to conservation of 
fuel. 

6.1 Alkanes, alkenes, alkynes, ketones, 
esters, ethers, etc. 

6.1.1 Structure and functional 
groups 

6.1.2 Combustion of hydrocarbon 
6.2 Petroleum 

6.2.1 Refining and uses 

6.2.2 Energy and fossil fuel 

6.2.3 Alternative energy resources 

 
 
4 weeks 
 
 
1 week 
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 Timeline 

7.0 The student will demonstrate understanding of 
basic biochemistry and how it relates to 
nutrition. 

7.1 Carbohydrates 
7.1.1 Structure and function 

7.2 Proteins 

7.2.1 Structure 
7.2.1.1 Peptide bonds 
7.2.1.2 Globular and 

fibrous secondary 
structure 

7.2.2 Function 
7.2.2.1 Enzymes and 

structural protein 

7.3 Fats 

7.3.1 Structure: saturated and 
unsaturated 

7.3.2 Energy conversion 

7.3.3 Condensation reactions 
7.4 Vitamins, Minerals, and Food Additives 

7.4.1 Fat-soluble vs. water soluble 
vitamins 

7.4.2 Functions of vitamins 
7.4.3 RDA’s of vitamins and 

minerals 
7.4.4 Types of food additives 

 
 
2 weeks 
 
2 weeks 
 
 
 
 
 
 
2 weeks 
 
 
 
 
2 weeks 

 

Physics 
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Course Description 
 
This is an introductory course in the foundations of physics. Emphasis should be on the 
development of an intuitive understanding of physics principles, as well as problem solving 
with the use of mathematics. The laboratory work should help students develop reasoning 
power and the ability to apply physics principles, as well as acquaint students with sound 
laboratory techniques.  

Course Outline  
  

Unit 1: Introduction to Physics 
• What is Physics 
• The Science of Matter and 

Energy  
• A Mathematical Toolkit 
 
Unit 2: Motion and Forces 
• Describing Motion 
• Vector Addition  
• A Mathematical Model of 

Motion  
• Forces 
• Forces and Motion in Two 

Dimensions  
 

Unit 3: Energy and Momentum 
• Universal Gravitation  
• Momentum and Its 

Conservation  
• Energy, Work, and Simple 

Machines  
• Energy  
 
Unit 4: Heat and Thermodynamics 
• Thermal Energy  
• States of Matter  
 

Unit 5: Waves 
• Waves and Light  
• Waves and Energy Transfer 
• Sound  
• Light 
• Reflection and Refraction  
• Mirrors and Lenses  
 
Unit 6: Electronic and Magnetic 
Phenomena 
• Diffraction and Interference of 

Light Electricity  
• Static Electricity  
• Electric Fields  
• Current Electricity  
• Series and Parallel Circuits  
• Magnetic Fields  
• Electromagnetic Induction  
• Electromagnetism Modern 

Physics  
 
Unit 7: Nuclear Physics: 
• Quantum Theory  
• The Atom  
• Solid State Electronics  
• The Nucleus  
• Nuclear Applications 



MECA 
Charter Petition – December 18, 2006 

sdob-csd-sep07item06 
Attachment 2 

Page 151 of 169 
 
 

 

  3/2/2012 2:26 PM 
 

151 

Appendix I: National Content Standards for 
Entrepreneurship Education 
Copyright © 2004 by the Consortium for Entrepreneurship Education 

Entrepreneurial Skills 
The Processes and Traits/Behaviors associated with entrepreneurial success. 

 

A Entrepreneurial Processes 
Understands concepts and processes associated with successful entrepreneurial performance 

Discovery 
A.01 Explain the need for entrepreneurial discovery 
A.02 Discuss entrepreneurial discovery processes 
A.03 Assess global trends and opportunities 
A.04 Determine opportunities for venture creation 
A.05 Assess opportunities for venture creation 
A.06 Describe idea-generation methods 
A.07 Generate venture ideas 
A.08 Determine feasibility of ideas 

Concept Development 
A.09 Describe entrepreneurial planning considerations 
A.10 Explain tools used by entrepreneurs for venture planning 
A.11 Assess start-up requirements 
A.12 Assess risks associated with venture 
A.13 Describe external resources useful to entrepreneurs during concept development 
A.14 Assess the need to use external resources for concept development 

A.15 Describe strategies to protect intellectual property 
 

A.16 Use components of a business plan to define venture idea 

Resourcing 
A.17 Distinguish between debt and equity financing for venture creation 
A.18 Describe processes used to acquire adequate financial resources for venture creation/start-up 
A.19 Select sources to finance venture creation/start-up 
A.20 Explain factors to consider in determining a venture's human-resource needs 
A.21 Describe considerations in selecting capital resources 
A.22 Acquire capital resources needed for the venture 
A.23 Assess the costs/benefits associated with resources 

Actualization 
A.24 Use external resources to supplement entrepreneur's expertise 
A.25 Explain the complexity of business operations 
A.26 Evaluate risk-taking opportunities 
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A.27 Explain the need for business systems and procedures 
A.28 Describe the use of operating procedures 
A.29 Explain methods/processes for organizing work flow 
A.30 Develop and/or provide product/service 
A.31 Use creativity in business activities/decisions 
A.32 Explain the impact of resource productivity on venture success 
A.33 Create processes for ongoing opportunity recognition 
A.34 Adapt to changes in business environment 

Harvesting 
A.35 Explain the need for continuation planning 
A.36 Describe methods of venture harvesting 
A.37 Evaluate options for continued venture involvement 
A.38 Develop exit strategies 

B 
Entrepreneurial Traits/Behaviors 
Understands the personal traits/behaviors associated with successful entrepreneurial 
performance 

Leadership 
B.01 Demonstrate honesty and integrity 
B.02 Demonstrate responsible behavior 
B.03 Demonstrate initiative 
B.04 Demonstrate ethical work habits 
B.05 Exhibit passion for goal attainment 
B.06 Recognize others' efforts 
B.07 Lead others using positive statements 
B.08 Develop team spirit 
B.09 Enlist others in working toward a shared vision 
B.10 Share authority, when appropriate 
B.11 Value diversity 

Personal Assessment 
B.12 Describe desirable entrepreneurial personality traits 
B.13 Determine personal biases and stereotypes 
B.14 Determine interests 
B.15 Evaluate personal capabilities 
B.16 Conduct self-assessment to determine entrepreneurial potential 

Personal Management 
B.17 Maintain positive attitude 
B.18 Demonstrate interest and enthusiasm 
B.19 Make decisions 
B.20 Develop an orientation to change 
B.21 Demonstrate problem-solving skills 
B.22 Assess risks 
B.23 Assume personal responsibility for decisions 
B.24 Use time-management principles 
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B.25 Develop tolerance for ambiguity 
B.26 Use feedback for personal growth 
B.27 Demonstrate creativity 
B.28 Set personal goals 

Ready Skills 
The basic business knowledge and skills that are prerequisites 

or co-requisites for becoming a successful entrepreneur. 

C Business Foundations 
Understands fundamental business concepts that affect business decision making 

Business Concepts 
C.01 Explain the role of business in society 
C.02 Describe types of business activities 
C.03 Explain types of businesses 
C.04 Explain opportunities for creating added value 
C.05 Determine issues and trends in business 
C.06 Describe crucial elements of a quality culture/continuous quality improvement 
C.07 Describe the role of management in the achievement of quality 
C.08 Explain the nature of managerial ethics 
C.09 Describe the need for and impact of ethical business practices 

Business Activities 
C.10 Explain marketing management and its importance in a global economy 
C.11 Describe marketing functions and related activities 
C.12 Explain the nature and scope of operations management 
C.13 Explain the concept of management 
C.14 Explain the concept of financial management 
C.15 Explain the concept of human resource management 
C.16 Explain the concept of risk management 
C.17 Explain the concept of strategic management 

D Communications and Interpersonal Skills 
Understands concepts, strategies, and systems needed to interact effectively with others 

Fundamentals of Communication 
D.01 Explain the nature of effective communications 
D.02 Apply effective listening skills 
D.03 Use proper grammar and vocabulary 
D.04 Reinforce service orientation through communication 
D.05 Explain the nature of effective verbal communications 
D.06 Address people properly 
D.07 Handle telephone calls in a businesslike manner 
D.08 Make oral presentations 
D.09 Explain the nature of written communications 
D.10 Write business letters 
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D.11 Write informational messages 
D.12 Write inquiries 
D.13 Write persuasive messages 
D.14 Prepare simple written reports 
D.15 Prepare complex written reports 
D.16 Use communications technologies/systems (e.g., e-mail, faxes, voice mail, cell phones, etc.) 

Staff Communications 
D.17 Follow directions 
D.18 Explain the nature of staff communication 
D.19 Give directions for completing job tasks 
D.20 Conduct staff meetings 

Ethics in Communication 
D.21 Respect the privacy of others 
D.22 Explain ethical considerations in providing information 

Group Working Relationships 
D.23 Treat others fairly at work 
D.24 Develop cultural sensitivity 
D.25 Foster positive working relationships 
D.26 Participate as a team member 

Dealing with Conflict 
D.27 Demonstrate self control 
D.28 Show empathy for others 
D.29 Use appropriate assertiveness 
D.30 Demonstrate negotiation skills 
D.31 Handle difficult customers/clients 
D.32 Interpret business policies to customers/clients 
D.33 Handle customer/client complaints 
D.34 Explain the nature of organizational change 
D.35 Describe the nature of organizational conflict 
D.36 Explain the nature of stress management 

E Digital Skills 
Understands concepts and procedures needed for basic computer operations 

Computer Basics 
E.01 Use basic computer terminology 
E.02 Apply basic commands of operating system software 

E.03 Employ desktop operating skills 
 

E.04 Determine file organization 
E.05 Demonstrate system utilities for file management 
E.06 Compress or alter files 
E.07 Use reference materials to access information 
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E.08 Use menu systems 
E.09 Use control panel components 
E.10 Access data through various computer drives 

Computer Applications 
E.11 Demonstrate basic search skills on the Web 
E.12 Evaluate credibility of Internet resources 
E.13 Demonstrate file management skills 
E.14 Communicate by computer 
E.15 Solve routine hardware and software problems 
E.16 Operate computer-related hardware peripherals 
E.17 Explain the nature of e-commerce 
E.18 Describe the impact of the Internet on business 
E.19 Develop basic website 

F 
Economics 
Understands the economic principles and concepts fundamental to entrepreneurship/small-
business ownership 

Basic Concepts 
F.01 Distinguish between economic goods and services 
F.02 Explain the factors of production 
F.03 Explain the concept of scarcity 
F.04 Explain the concept of opportunity costs 
F.05 Describe the nature of economics and economic activities 
F.06 Determine forms of economic utility created by business activities 
F.07 Explain the principles of supply and demand 
F.08 Describe the concept of price 

Cost-Profit Relationships 
F.09 Explain the concept of productivity 
F.10 Describe cost/benefit analysis 
F.11 Analyze the impact of specialization/division of labor on productivity 
F.12 Explain the concept of organized labor and business 
F.13 Explain the law of diminishing returns 
F.14 Describe the concept of economies of scale 

Economic Indicators/Trends 
F.15 Explain measures used to analyze economic conditions 
F.16 Explain the nature of the Consumer Price Index 
F.17 Explain the concept of Gross Domestic Product 
F.18 Determine the impact of business cycles on business activities 

Economic Systems 
F.19 Explain the types of economic systems 
F.20 Describe the relationship between government and business 
F.21 Assess impact of government actions on business ventures 
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F.22 Explain the concept of private enterprise 
F.23 Assess factors affecting a business's profit 
F.24 Determine factors affecting business risk 
F.25 Explain the concept of competition 
F.26 Describe types of market structures 
F.27 Determine the impact of small business/entrepreneurship on market economies 

International Concepts 
F.28 Explain the nature of international trade 
F.29 Describe small-business opportunities in international trade 
F.30 Determine the impact of cultural and social environments on world trade 
F.31 Explain the impact of exchange rates on trade 
F.32 Evaluate influences on a nation's ability to trade 

G Financial Literacy 
Understands personal money-management concepts, procedures, and strategies 

Money Basics 
G.01 Explain forms of financial exchange (cash, credit, debit, etc.) 
G.02 Describe functions of money (medium of exchange, unit of measure, store of value) 

G.03 Describe the sources of income (wages/salaries, interest, rent, dividends, transfer payments, 
etc.) 

G.04 Recognize types of currency (paper money, coins, banknotes, government bonds, treasury 
notes, etc.) 

G.05 Read and interpret a pay stub 
G.06 Explain the time value of money 
G.07 Describe costs associated with credit 
G.08 Explain legal responsibilities associated with use of money 
G.09 Use money effectively 

Financial Services 
G.10 Describe services provided by financial institutions 
G.11 Explain legal responsibilities of financial institutions 
G.12 Explain costs associated with use of financial services 
G.13 Select financial institution 
G.14 Open account with financial institution 

Personal Money Management 
G.15 Set financial goals 
G.16 Develop savings plan 
G.17 Develop spending plan 
G.18 Make deposits to and withdrawals from account 
G.19 Complete financial instruments 
G.20 Maintain financial records 
G.21 Read and reconcile financial statements 
G.22 Correct errors with account 
G.23 Explain types of investments 
G.24 Invest money 
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G.25 Develop personal budget 
G.26 Build positive credit history 
G.27 Improve/repair creditworthiness 

H Professional Development 
Understands concepts and strategies needed for career exploration, development, and growth 

Career Planning 
H.01 Evaluate career opportunities based on current/future economy 
H.02 Analyze employer expectations in the business environment 
H.03 Explain the rights of workers 
H.04 Select and use sources of career information 
H.05 Determine tentative occupational interest 
H.06 Explain employment opportunities in entrepreneurship 

Job-Seeking Skills 
H.07 Utilize job-search strategies 
H.08 Complete a job application 
H.09 Interview for a job 
H.10 Write a follow-up letter after job interviews 
H.11 Write a letter of application 
H.12 Prepare a résumé 
H.13 Describe techniques for obtaining work experience (e.g., volunteer activities, internships) 
H.14 Explain the need for ongoing education as a worker 
H.15 Explain possible advancement patterns for jobs 
H.16 Determine skills needed to enhance career progression 

H.17 Utilize resources that can contribute to professional development (e.g., trade journals/ 
periodicals, professional/trade associations, classes/seminars, trade shows, and mentors) 

H.18 Use networking techniques for professional growth 
 

Business Functions 
The business activities performed by entrepreneurs in managing the business. 

I Financial Management 
Understands the financial concepts and tools used in making business decisions 

Accounting 
I.01 Explain accounting standards (GAAP) 
I.02 Prepare estimated/projected income statement 
I.03 Estimate cash-flow needs 
I.04 Prepare estimated/projected balance sheet 
I.05 Calculate financial ratios 
I.06 Determine and deposit payroll taxes 
I.07 File tax returns 
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Finance 
I.08 Explain the purposes and importance of obtaining business credit 
I.09 Make critical decisions regarding acceptance of bank cards 
I.10 Establish credit policies 
I.11 Develop billing and collection policies 
I.12 Describe use of credit bureaus 
I.13 Explain the nature of overhead/operating expenses 
I.14 Determine financing needed to start a business 
I.15 Determine risks associated with obtaining business credit 
I.16 Explain sources of financial assistance 
I.17 Explain loan evaluation criteria used by lending institutions 
I.18 Select sources of business loans 
I.19 Establish relationship with financial institutions 
I.20 Complete loan application process 
I.21 Determine business's value 

Money Management 
I.22 Establish financial goals and objectives 
I.23 Develop and monitor budget 
I.24 Manage cash flow 
I.25 Explain the nature of capital investment 
I.26 Foster a positive financial reputation 
I.27 Implement procedures for managing debt 
I.28 Supervise/implement regular accounting procedures and financial reports 

J 
Human Resource Management 
Understands the concepts, systems, and strategies needed to acquire, motivate, develop, and 
terminate staff 

Organizing 
J.01 Develop a personnel organizational plan 
J.02 Develop job descriptions 
J.03 Develop compensation plan/incentive systems 
J.04 Organize work/projects for others 
J.05 Delegate responsibility for job tasks 

Staffing 
J.06 Determine hiring needs 
J.07 Recruit new employees 
J.08 Screen job applications/résumés 
J.09 Interview job applicants 
J.10 Select new employees 
J.11 Negotiate new-hire's salary/pay 
J.12 Dismiss/Fire employee 

Training/Development 
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J.13 Orient new employees (management's role) 
J.14 Conduct training class/program 
J.15 Coach employees 

Morale/Motivation 
J.16 Exhibit leadership skills 
J.17 Encourage team building 
J.18 Recognize/reward employees 
J.19 Handle employee complaints/grievances 
J.20 Ensure equitable opportunities for employees 
J.21 Build organizational culture 

Assessment 
J.22 Assess employee morale 
J.23 Provide feedback on work efforts 
J.24 Assess employee performance 
J.25 Take remedial action with employee 
J.26 Conduct exit interviews 

K 
Information Management 
Understands the concepts, systems, and tools needed to access, process, maintain, evaluate, 
and disseminate information for business decision-making 

Record keeping 
K.01 Explain the nature of business records 
K.02 Maintain record of daily financial transactions 
K.03 Record and report sales tax 
K.04 Develop payroll record keeping system 
K.05 Maintain personnel records 
K.06 Maintain customer records 

Technology 
K.07 Explain ways that technology impacts business 
K.08 Use Personal Information Management/Productivity applications 
K.09 Demonstrate writing/publishing applications 
K.10 Demonstrate presentation applications 
K.11 Demonstrate database applications 
K.12 Demonstrate spreadsheet applications 
K.13 Demonstrate collaborative/groupware applications 
K.14 Determine venture's technology needs 

Information Acquisition 
K.15 Select sources of business start-up information 
K.16 Conduct an environmental scan to obtain marketing information 
K.17 Monitor internal records for marketing information 
K.18 Determine underlying customer needs/frustrations 
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L 

Marketing Management 
Understands the concepts, processes, and systems needed to determine and satisfy customer 
needs/wants/expectations, meet business goals/objectives, and create new product/service 
ideas 

Product/Service Creation 
L.01 Explain methods to generate a product/service idea 
L.02 Generate product/service ideas 
L.03 Assess opportunities for import substitution 
L.04 Determine product/service to fill customer need 
L.05 Determine initial feasibility of product/service ideas 
L.06 Plan product/service mix 
L.07 Choose product name 
L.08 Determine unique selling proposition 
L.09 Develop strategies to position product/service 
L.10 Build brand/image 
L.11 Evaluate customer experience 

Marketing-information Management 
L.12 Explain the concept of market and market identification 
L.13 Describe the role of situation analysis in the marketing-planning process 
L.14 Determine market segments 
L.15 Select target markets 
L.16 Conduct market analysis 
L.17 Explain the concept of marketing strategies 
L.18 Describe the nature of marketing planning 
L.19 Set a marketing budget 
L.20 Develop marketing plan 
L.21 Monitor and evaluate performance of marketing plan 

Promotion 
L.22 Describe the elements of the promotional mix 
L.23 Calculate advertising media costs 
L.24 Select advertising media 
L.25 Prepare a promotional budget 
L.26 Develop promotional plan for a business 
L.27 Write a news release 
L.28 Obtain publicity 
L.29 Select sales-promotion options 
L.30 Write sales letters 
L.31 Manage online (www) activities 
L.32 Evaluate effectiveness of advertising 

Pricing 
L.33 Calculate breakeven point 
L.34 Explain factors affecting pricing decisions 
L.35 Establish pricing objectives 
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L.36 Select pricing strategies 
L.37 Set prices 
L.38 Adjust prices to maximize profitability 

Selling 
L.39 Acquire product information for use in selling 
L.40 Analyze product information to identify product features and benefits 
L.41 Prepare for the sales presentation 
L.42 Establish relationship with client/customer 

L.43 Determine customer/client needs 
 

L.44 Determine customer's buying motives for use in selling 
L.45 Differentiate between consumer and organizational buying behavior 
L.46 Recommend specific product 
L.47 Convert customer/client objections into selling points 
L.48 Close the sale 
L.49 Demonstrate suggestion selling 
L.50 Plan follow up strategies for use in selling 
L.51 Process sales documentation 
L.52 Prospect for customers 
L.53 Plan strategies for meeting sales quotas 
L.54 Analyze sales reports 
L.55 Train staff to support sales efforts 
L.56 Analyze technology for use in the sales function 
L.57 Manage online sales process 

M Operations Management 
Understands the processes and systems implemented to facilitate daily business operations. 

Business Systems 
M.01 Plan business layout 
M.02 Determine equipment needs 
M.03 Document business systems and procedures 
M.04 Establish operating procedures 
M.05 Develop project plans 
M.06 Analyze business processes and procedures 
M.07 Implement quality improvement techniques 
M.08 Evaluate productivity of resources 
M.09 Manage computer-based operating systems 

Channel Management 
M.10 Select business location 
M.11 Select distribution channels 
M.12 Develop and implement order-fulfillment processes 

Purchasing/Procurement 
M.13 Explain the buying process 
M.14 Describe the nature of buyer reputation and vendor relationships 
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M.15 Establish company buying/purchasing policies 
M.16 Conduct vendor search 
M.17 Choose vendors 
M.18 Negotiate contracts with vendors 
M.19 Place orders 
M.20 Barter with vendors 

Daily Operations 
M.21 Schedule staff 
M.22 Maintain inventory of products/supplies 
M.23 Organize shipping/receiving 

N 
Risk Management 
Understands the concepts, strategies, and systems that businesses implement and enforce to 
minimize loss  

Business Risks 
N.01 Describe types of business risk 
N.02 Determine ways that small businesses protect themselves against loss 
N.03 Establish controls to prevent embezzlement/theft 
N.04 Establish and implement systems to protect customer/employee confidentiality 
N.05 Determine business's liabilities 
N.06 Explain ways to transfer risk 
N.07 Obtain insurance coverage 
N.08 Develop strategies to protect computer (digital) data 
N.09 Develop security policies and procedures 
N.10 Establish safety policies and procedures 
N.11 Protect assets from creditors 
N.12 Establish parameters for staff responsibility/authority 
N.13 Develop continuation plan 

Legal Considerations 
N.14 Explain legal issues affecting businesses 
N.15 Protect intellectual property rights 
N.16 Select form of business ownership 
N.17 Obtain legal documents for business operations 
N.18 Describe the nature of businesses' reporting requirements 
N.19 Adhere to personnel regulations 
N.20 Implement workplace regulations (including OSHA, ADA) 
N.21 Develop strategies for legal/government compliance 

O 
Strategic Management 
Understands the processes, strategies, and systems needed to guide the overall business 
organization 

Planning 
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O.01 Conduct SWOT analysis 
O.02 Conduct competitive analysis 
O.03 Evaluate business acquisition options 
O.04 Develop company goals/objectives 
O.05 Develop business mission 
O.06 Forecast income/sales 
O.07 Conduct break-even analysis 
O.08 Develop action plans 
O.09 Develop business plan 

Controlling 
O.10 Use budgets to control operations 
O.11 Develop expense-control plans 
O.12 Analyze cash-flow patterns 
O.13 Interpret financial statements 

 
O.14 Analyze operating results in relation to budget/industry 
O.15 Track performance of business plan 

  
Copyright © 2004 by the Consortium for Entrepreneurship Education 
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Appendix J: Aligning Assessments to Standards Chart 
 
 

Aligning Assessments to Standards with Achievement Targets 
 Selected 

Response 
Constructed 

Response 
Performance 
Assessment 

Personal 
Communicatio

n 
Knowledg

e 
Multiple choice, 
true/false, 
matching, and fill-
in can sample 
mastery of 
elements of 
knowledge. 

Essay exercises 
can tap 
understanding of 
relationship 
among elements 
of knowledge. 

Not a good choice 
for this target – 
three other options 
preferred. 

 

Can ask 
questions, 
evaluate answers, 
and infer mastery, 
but a time-
consuming option. 

Reasonin
g 

Can assess 
application of 
some patterns of 
reasoning. 

Written 
descriptions of 
complex problem 
solutions can 
provide a window 
into reasoning 
proficiency 

Can watch 
students solve 
some problems or 
examine some 
products and infer 
about reasoning 
proficiency. 

 

Can ask student to 
“think aloud” or 
can ask follow-up 
questions to probe 
reasoning. 

 
Skills Can assess mastery of the knowledge 

prerequisites to skillful performance, 
but cannot rely on these to tap the skill 
itself. 

 

Can observe and 
evaluate skills as 
they are being 
performed. 

 

Strong match 
when skill is oral 
communication 
proficiency; also 
can assess 
mastery of 
knowledge 
prerequisite to 

 
 

 

Products Can assess mastery of the knowledge 
perquisite to the ability to create quality 
products, but cannot use these to 
assess the quality of products 
themselves. 

Can assess: 
(1) proficiency in 
carrying out steps 
in product 
development, and 
(2) attributes of 
the product itself. 

 

Can probe 
procedural 
knowledge and 
knowledge of 
attributes of 
quality products, 
but not product 

li  

 

A
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m
en

t T
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o 
B

e 
A
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Disposition
s 

Selected-response 
questionnaire 
items can tap 
student feelings. 

Open-ended 
questionnaire 
items can probe 
dispositions. 

Can infer 
dispositions from 
behavior and 
products. 

Can talk with 
students about 
their feelings. 
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Appendix K: Founding Board of Directors 
 
Marvin Smith, Sr. 
Executive Director, MECA 
Long Beach, CA 

Mr. Smith is a community leader and social entrepreneur.  He always 
consistently demonstrated a commitment to giving back to community and to 
teaching youth how to develop and build their own communities. Mr. Smith 
founded a community-based, after school program that integrates technology, 
leadership and entrepreneurship education to teach participating students to 
design and manage micro-enterprises using state-of-the-art technology. Through 
this, and other initiatives, Mr. Smith has worked hand-in-hand with corporate, 
political, and community leaders, to positively impact  youth and their 
communities.   
      Marvin Smith earned his Masters degree in Business with an emphasis in 
Organizational Management and Leadership from Azusa Pacific University. He 
received a Certificate of Marketing from the University of Southern California 
(USC), and he earned his Bachelors in Psychology from California State 
University of Fullerton. He also attended Vision Bible College where he received 
his ordination.  
  
Gary Birch 
Director, Technology Innovation  
Dean of Visual Communications, Laguna Arts College 
Laguna Beach, CA  

Gary Birch is given credit for birthing the multimedia industry in southern 
California. Twenty years ago, he founded STATmedia limited, one of the first interactive 
digital media companies.   STATmedia was responsible for the introduction of digital 
media to Motorola, NASA, Rockwell and Northrop. These companies were also 
introduced to the personal computer as an authoring tool for interactive digital media. 
More recent clients include Ford Motor Company and Toshiba.  He has been teaching at 
Laguna Arts College since 1989 and has provided the vision for the school’s 
technological development. As dean of visual communication, he is currently leading 
the charge for a “leave no one behind” wireless laptop campus. His industry 
relationships are helping create powerful labs to compliment the campus-wide laptop 
adoption.  Mr. Birch recently received the Apple Distinguished Educator Award.  
 
Bryan Bentrott 
Vice President, Master Development 
Newport Beach, CA   

Bryan Bentrott is responsible for financing and marketing Master 
Development projects.  Before co-founding the company with Bruce McDonald, 
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Mr. Bentrott was responsible for the marketing, leasing and property 
management of Golden West properties in the Inland Empire and San Diego 
County.  Mr. Bentrott graduated from Stanford University in 1983.  He is a 
licensed California Real Estate Broker and a Certified Property Manager (“CPM”) 
as designated by the Institute of Real Estate Management (“IREM”).  
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Richard Rydstrom, Esq 
Legal Council, Rydstrom & Associates 
Newport Beach, Ca   

Attorney Rydstrom is a nationally and internationally published business 
tax author (MSNBC, California Society of Accountants, Money Magazine, VIP 
Wealthy Company, Landlords club, Yahoo Finance, etc), Business Attorney, 
Accountant, Professor of Law, Dean LLM Taxation, and former Auditor for 
Fortune 500 companies (National Steel, Westside Federal Banks). 
 
Renford Reese, Ph.D 
Political Science Professor, California Polytechnic State University 
Pomona, CA  91766 

Dr. Renford Reese is professor of political science, founder of the Colorful 
Flags program, and accomplished author. Dr. Reese can speak conversationally 
in 20 different languages. The ability to use language to relate to people by 
promoting mutual respect of ethnicity is the central premise of Reese's Colorful 
Flags program. The program is designed to help schools and civil agencies break 
down cultural barriers by teaching people helpful phrases in other languages. Dr. 
Reese received his doctoral degree from the University of Southern California’s 
School of Public Administration. He received his Master’s and Bachelor’s 
Degrees from Vanderbilt University. 
 
Paul Donaldson 
Senior Vice President of Operations, California Bank and Trust 
Los Angeles, CA   
  
Mark Bower 
Executive Vice President of Marketing, Chronicles Technologies, Inc. 
Rancho Cucamonga, CA  
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SBE-003 (REV 4/17/07) 
sdob-csd-sep07item07 ITEM #14  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Petition by Lifeline Education Charter School to Establish a 
Charter School under the Oversight of the State Board of 
Education: Hold Public Hearing and Deny  

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) hold a public hearing and deny the petition to establish the Lifeline 
Education Charter School (Lifeline). This petition was considered by the Advisory 
Commission on Charter Schools (ACCS) at its meeting on August 7, 2007. The ACCS 
did not have a majority that recommended either approval or denial of the charter; 
therefore this item is presented without a recommendation from the ACCS. As noted, 
CDE staff recommends the petition be denied. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Pursuant to California Education Code (EC) Section 47605(j), petitioners for a charter 
school that has been denied at the local level may appeal to the SBE for approval of the 
charter, subject to certain conditions.  
 
To date, the SBE has approved thirteen charter petitions on appeal, seven of which are 
currently operating under SBE oversight (which is carried out by CDE staff); with an 
eighth school due to open in fall 2008. Regulations adopted by the SBE in December 
2001 guide the process of reviewing charters on appeal. The review process includes 
consideration by the ACCS. 
 
SUMMARY OF KEY ISSUES 
 
The Lifeline petition proposes a school that will serve approximately 340 students in 
grades six through 12 in the city of Compton. This school was previously chartered by 
the Gorman Elementary School District and has been operating for the past five years. 
Because of geographical restrictions imposed by Education Code (EC) 47605.1 
(pursuant to Assembly Bill 1994, passed in 2002), the school was required to seek a 
new authorizer where the school is geographically located. The petition was submitted 
to and denied by the Compton Unified School District (CUSD) in March 2007 and by the 
Los Angeles County Board of Education (LACOE) in June 2007.  
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SUMMARY OF KEY ISSUES (cont) 
 
Although Lifeline’s performance on state tests over the previous years was substantially 
below statewide averages, the school performed better than almost all the middle and 
high schools in Compton as measured by the 2006 base Academic Performance Index. 
CDE staff identified numerous problems in the charter that it felt the school could not 
overcome in time for a September 2007 opening and recommended denial of the 
Lifeline petition. The ACCS heard a presentation by the Lifeline petitioners at its 
meeting on July 20, 2007, and granted the petitioners’ additional time to present further 
information to the ACCS at a special meeting scheduled on August 7, 2007. ACCS 
members expressed initial concerns regarding the viability of the school and whether it 
could put a strong leadership team and organizational structure in place within a very 
short period of time since the school intended on opening under a new authorizer in 
September 2007. Specifically, the ACCS asked for additional information regarding 
Lifeline’s budget, its internal capacity to assume control of administrative services, its 
response to a FCMAT audit, how the educational program would support students to 
meet state content standards, how special education services would be provided, and 
the experience of governing board and leadership team members. Petitioners felt they 
could substantially address the concerns raised by ACCS members and CDE staff by 
that date. The ACCS agreed to the petitioners’ request because the school did seem to 
offer families a choice in an otherwise very low performing school district.  
 
The petitioners submitted numerous supplemental materials in response to ACCS and 
CDE staff concerns, which staff believed were not sufficient to change the initial 
recommendation of denial. Based on the information submitted by Lifeline, CDE staff 
believed that the school was not yet a viable and sustainable enterprise. Attachments 1 
and 6 provide specific information regarding CDE staff concerns.  
  
The ACCS considered the new information and our analysis of the information. The 
ACCS was unable to generate sufficient votes to support a recommendation either for 
approval or denial of the petition, consequently, the petition comes to the State Board 
without a recommendation from the ACCS. Attachment 5 is a list of the standard 
conditions CDE staff recommends the school be required to meet if the SBE chooses to 
approve the Lifeline petition. 

 
Approval of the Lifeline charter per se would have little (if any) effect on the total amount 
of state local assistance funding to public schools. To the extent students attend 
Lifeline, the funding to support that school would merely be redirected from other public 
schools. State costs overall would be essentially the same. 
 
There are currently two full-time equivalent CDE staff positions assigned to oversee the 
SBE-approved charter schools, including the two statewide benefit charter schools, and 
the nine all-charter districts (which are jointly approved by the SBE and the State 
Superintendent of Public Instruction), as well as to provide some essential business 
functions that support these schools and districts. SBE approval of this charter would 
increase workload, but the CDE would be entitled to recover the actual costs of  

FISCAL ANALYSIS (AS APPROPRIATE) 
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oversight up to one percent of the general purpose and categorical block grant 
revenues generated by Lifeline. 
 
ATTACHMENT(S) 
 
Attachment 1: Lifeline Education Charter School: 2007-08 Charter School Petition  
 Review Form (28 Pages) 
 
Attachment 2: Lifeline Education Charter School Petition (139 Pages) 
 
Attachment 3: Proposed Amendments to Lifeline Petition (5 Pages) 
 
Attachment 4: Lifeline Education Charter School Clarifications (253 Pages) 
 
Attachment 5: SBE Traditional Conditions on Opening and Operation (3 Pages) 
 
Attachment 6: Memo to ACCS Regarding Lifeline Education Charter Appeal (4 Pages) 
 
 
  

FISCAL ANALYSIS (AS APPROPRIATE) (cont) 



 California Department of Education sdob-csd-sep07item07 
 2007-08 CHARTER SCHOOL PETITION REVIEW FORM Attachment 1 

Page 1 of 28 
 Petitioner 

Lifeline Education Charter School 
 

 

July 2007  Page 1 
 

This form is a tool to evaluate a charter school petition submitted to the State Board of Education (SBE) on appeal. It is 
designed to ensure that the petition is reviewed in relation to the requirements of statute and regulation.  

Evaluator 
Deborah Domitrovich 

 
OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
The overall recommendation of CDE staff is that the ACCS recommend denial of the Lifeline Education Charter School (Lifeline) petition to the State 
Board of Education (SBE). The school has a history of low academic performance  (but did show substantial growth in 2006 ,+89 points on the API), 
and has been the subject of a Fiscal Crisis Management and Assistance Team (FCMAT) audit in which a number of allegations of inappropriate use 
of funds and weak internal controls were substantiated. Further, there is not enough detail in this proposal to determine how fiscally sound the 
school is currently, who is operating and governing the school, and how many aspects of the program would actually operate at this school. 
Because of these issues, it is unclear to staff that Lifeline is capable of offering a sound educational program.  

Lifeline was originally chartered in 2002 by the Gorman Elementary School District, but it was located in the city of Compton. Due to statutory 
geographical restrictions, the school was forced to seek a new authorizer where the school was actually located. Petitioners submitted the charter to 
the Compton Unified School District, which denied it on March 13, 2007. The Los Angeles County Office of Education (LACOE) also denied the 
petition on June 5, 2007.   

If the ACCS chooses to recommend that the SBE grant the charter, staff would suggest that a number of technical changes be incorporated, and 
that the ACCS recommend approval of the customary pre-opening conditions, to be embodied in a Memorandum of Understanding (MOU) between 
the school and the CDE. The MOU would address at a minimum:  _ 

• Insurance Coverage: Not later than [DATE TO BE DETERMINED (TBD)] (or such earlier time as school may employ individuals or acquire 
or lease property or facilities for which insurance would be customary), submit documentation of adequate insurance coverage, including 
liability insurance, which shall be based on the type and amount of insurance coverage maintained in similar settings. 

• MOU/Oversight Agreement: Not later than TBD, either (a) accept an agreement with the SBE, administered through the CDE, to be the 
direct oversight entity for the school, specifying the scope of oversight and reporting activities, including, but not limited to, adequacy and 
safety of facilities; or (b) enter into an appropriate agreement between the charter school, the SBE (as represented by the Executive Director 
of the SBE), and an oversight entity, pursuant to EC Section 47605(k)(1), regarding the scope of oversight and reporting activities, including, 
but not limited to, adequacy and safety of facilities. 

• SELPA Membership: Not later than TBD, submit written verification of having applied to a special education local plan area (SELPA) for 
membership as a local educational agency and, not later than TBD, submit either written verification that the school is (or will be at the time 
students are being served) participating in the SELPA, or an agreement between a SELPA, a school district that is a member of the SELPA, 
and the school that describes the roles and responsibilities of each party and that explicitly states that the SELPA and the district consider 
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OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
the school’s students to be students of the school district in which the school is physically located for purposes of special education 
programs and services (which is the equivalent of participation in the SELPA). Satisfaction of this condition should be determined by the 
Executive Director of the SBE based primarily on the advice of CDE staff following a review of either (1) the school’s written plan for 
membership in the SELPA, including any proposed contracts with service providers or (2) the agreement between a SELPA, a school 
district, and the school, including any proposed contracts with service providers. 

• Educational Program: Not later than TBD, submit a description of the curriculum development process the school will use and the scope and 
sequence for the grades envisioned by the school; and, not later than TBD, submit the complete educational program for students to be 
served in the first year including, but not limited to, a description of the curriculum and identification of the basic instructional materials to be 
used, plans for professional development of instructional personnel to deliver the curriculum and use the instructional materials, identification 
of specific assessments that will be used in addition to the results of the Standardized Testing and Reporting (STAR) program in evaluating 
student progress. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of 
CDE staff. 

• Student Attendance Accounting: Not later than TBD, submit for approval the specific means to be used for student attendance accounting 
and reporting that will be satisfactory to support state average daily attendance claims, meet or exceed independent study requirements, 
and satisfy any audits related to attendance that may be conducted. Satisfaction of this condition should be determined by the Executive 
Director of the SBE based primarily on the advice of the Director of the School Fiscal Services Division. 

• Facilities Agreements: Not later than TBD, present written agreements (e.g., a lease or similar document) indicating the school’s right to use 
the principal school sites and any ancillary facilities identified by the petitioners for at least the first year of each school’s operation and 
evidence that the facilities will be adequate for the school’s needs. Satisfaction of this condition should be determined by the Executive 
Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division. 

• Zoning and Occupancy: Not less than 30 days prior to the school’s opening, present evidence that each school’s facility is located in an area 
properly zoned for operation of a school and has been cleared for student occupancy by all appropriate local authorities. For good cause, 
the Executive Director of the SBE may reduce this requirement to fewer than 30 days, but may not reduce the requirement to fewer than 10 
days. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director 
of the School Facilities Planning Division. 

• Final Charter: Not later than TBD, present a final charter that includes all provisions and/or modifications of provisions that reflect 
appropriately the SBE as the chartering authority and otherwise address all concerns identified by CDE staff, and that includes a 
specification that the school will not operate satellite schools, campuses, sites, resource centers or meeting spaces not identified in the 
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OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION 
charter without the prior written approval of the Executive Director of the SBE based primarily on the advice of the Charter Schools Division 
staff. 

• Legal Issues: In the final charter, resolve any legal issues that may be identified by the SBE’s Chief Counsel or the CDE’s General Counsel. 

• Processing of Employment Contributions: Prior to the employment of any individuals by the school, present evidence that the school has 
made appropriate arrangements for the processing of the employees’ retirement contributions to the Public Employees’ Retirement System 
(PERS) and the State Teachers’ Retirement System (STRS). 

• Operational Date: If any deadline specified in these conditions is not met, approval of the charter is terminated, unless the SBE deletes or 
extends the deadline not met. If the school is not in operation within one year of the charter petition’s approval by the SBE, approval of the 
charter is terminated. 

 
 
 

REQUIREMENTS FOR SBE-AUTHORIZED CHARTER SCHOOLS, PURSUANT TO EC SECTION 47605 
 
 

SOUND EDUCATIONAL PRACTICE EC Section 47605(b) 
CCR, Title 5, Section 11967.5.1(a) 

Evaluation Criteria 
For purposes of EC Section 47605(b), a charter petition shall be “consistent with sound educational practice” if, in the SBE’s judgment, it is likely to 
be of educational benefit to pupils who attend. A charter school need not be designed or intended to meet the educational needs of every student 
who might possibly seek to enroll in order for the charter to be granted by the SBE. 
Is the charter petition “consistent with sound educational practice”?  Uncertain 
Comments: 
Lack of sufficient detail, as described on pages 9-10 of this analysis, makes it uncertain whether the petition is consistent with sound educational 
practice. In addition, academic performance data over the past three years has been very poor (with the exception of the 2006 API growth), and the 
school is in its second year of Program Improvement status.  
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UNSOUND EDUCATIONAL PRACTICE EC Section 47605(b) (1) 
CCR, Title 5, Section 11967.5.1(b) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(1), a charter petition shall be “an unsound educational program” if it is either of the following: 

(1) A program that involves activities that the SBE determines would present the likelihood of physical, educational, or psychological harm to the 
affected pupils. 
(2) A program that the SBE determines not to be likely to be of educational benefit to the pupils who attend. 

Does the charter petition present “an unsound educational program”?  Uncertain 
Comments: 
Lack of sufficient detail, as described below, makes it uncertain whether the petition is consistent with sound educational practice. 

 

DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM EC Section 47605(b)(2) 
CCR, Title 5, Section 11967.5.1(c) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(2), the SBE shall take the following factors into consideration in determining whether charter petitioners are 
"demonstrably unlikely to successfully implement the program." 

(1) If the petitioners have a past history of involvement in charter schools or other education agencies (public or private), the history is one that 
the SBE regards as unsuccessful, e.g., the petitioners have been associated with a charter school of which the charter has been revoked or a 
private school that has ceased operation for reasons within the petitioners’ control. 
(2) The petitioners are unfamiliar in the SBE’s judgment with the content of the petition or the requirements of law that would apply to the 
proposed charter school. 
(3) The petitioners have presented an unrealistic financial and operational plan for the proposed charter school (as specified). 
(4) The petitioners personally lack the necessary background in the following areas critical to the charter school’s success, and the petitioners 
do not have plan to secure the services of individuals who have the necessary background in curriculum, instruction, assessment, and finance 
and business management. 

Are the petitioners "demonstrably unlikely to successfully implement the program"? Uncertain 
Comments:  
CDE staff has a number of concerns regarding the ability of the petitioners to successfully implement the program.  
 

• Since 2002, when Lifeline was originally chartered, the school has had a history of poor academic performance relative to schools statewide. 
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DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM EC Section 47605(b)(2) 
CCR, Title 5, Section 11967.5.1(c) 

For example, Lifeline’s percentage of students proficient and above in language arts, math, Algebra I, history/social science and science 
range from a high of 26 percent in math to 7 percent in history/social science. CAHSEE overall passage rates in 2006 were 50 percent in 
English/language arts and 42 percent in math, compared to statewide passage rates of 61 percent and 59 percent respectively. In contrast 
to Lifeline’s poor academic performance relative to the rest of the state, the school has outperformed Compton USD in 2006 on most 
measures, including CAHSEE results, percent of students proficient and above in language arts, math history/social science, and science, 
and subgroup (African American and Latino) APIs. Compton USD’s base API was 25-50 points higher than the school in 2004 and 2005. 
During the last three years in which Lifeline generated API rankings, they have been as follows; 2004 statewide and similar schools rankings 
were 1/5, in 2005 they were 1/2, and in 2006, the school ranked 2/3. Over the last three years, the school’s API ranged from 547 in 2004-05, 
to 543 in 2005-06, to 622 in 2006-07. In summary, although Lifeline has begun to surpass the district in terms of academic performance, the 
school is not performing at a level which would indicate the school is providing a majority of its students a rigorous learning experience, or 
meeting academic targets under NCLB.   

 
• In addition, the school has been the subject of a February 2007 FCMAT audit in which a number of allegations including misuse of charter 

funds, asset misappropriations or misuse, funding and compensation irregularities, and administrative issues were found to be 
substantiated. The school, in its response to the audit findings stated it was taking steps to take control of its administrative functions. 
FCMAT found little evidence to support that assertion at the time the audit was published in February 2007. Staff also notes that the school 
had five audit findings in 2003-04 related primarily to attendance accounting. All of these matters have been corrected; however, one of 
those findings related to supplemental hourly funding resulted in a liability to the state of approximately $38,000, which is currently 
outstanding. In addition, the petitioners have not presented a complete or realistic financial or operational plan in the charter or 
supplementary attachments. There is very little financial information, and descriptions of the operational aspects of the school are limited 
and very general. Staff is unable to conclude there is a plan for improving the organizational and financial aspects of the school’ operations.  

 
• Further, it is unclear who the petitioners, current governing board members and key administrators are that lead the school. There is no 

information regarding their qualifications or areas of expertise. The FCMAT audit found that the Lifeline governing board abdicated its 
responsibility by completely turning over all administrative functions to the Gorman Learning Center. Although the school asserts that the 
governing board has taken control of the school and expanded its membership, staff can find no evidence of this.  

 
• Of final concern is that the petitioners may not understand the requirements in law regarding special education since much of the language 

regarding special education was taken from another template. There is little information regarding how Lifeline intends to provide special 
education services.  
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DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM EC Section 47605(b)(2) 
CCR, Title 5, Section 11967.5.1(c) 

 
In summary, CDE staff concludes, based on the above information that the charter school has not been a successful enterprise either academically 
or fiscally. Further, we believe that the petitioners may be demonstrably unlikely to implement a successful educational program in the future and 
would benefit from more time to fully develop a program. Operated under the Gorman Learning Center schools, and with the recent n FCMAT .audit 
findings, the CDE staff generally concludes that this school does not appear to have the expertise to operate a high quality charter school.   
 

REQUIRED NUMBER OF SIGNATURES EC Section 47605(b)(3) 
CCR, Title 5, Section 11967.5.1(d) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(3), a charter petition that “does not contain the number of signatures required by [law]”…shall be a petition 
that did not contain the requisite number of signatures at the time of its submission… 
Did the petition contain the required number of signatures at the time of its submission?  Yes 
Comments:  
The petition is signed by 306 interested parents, which is sufficient given that the school plans to serve approximately 300 students. The Los 
Angeles County Office of Education (LACOE) in its reasons for denial indicated only that the office was unable to verify the required number of 
parent signatures.  
 

AFFIRMATION OF SPECIFIED CONDITIONS 
EC Section 47605(b)(4) 

EC Section 47605(d) 
CCR, Title 5, Section 11967.5.1(e) 

Evaluation Criteria 
For purposes of EC Section 47605(b)(4), a charter petition that "does not contain an affirmation of each of the conditions described in [EC Section 
47605(d)]"…shall be a petition that fails to include a clear, unequivocal affirmation of each such condition. Neither the charter nor any of the 
supporting documents shall include any evidence that the charter will fail to comply with the conditions described in EC Section 47605(d). 

(1) [A] charter school shall be nonsectarian in its programs, admission policies, employment practices, and all other operations, shall not charge 
tuition, and shall not discriminate against any pupil on the basis of ethnicity, national origin, gender, or disability. Except as provided in 
paragraph (2), admission to a charter school shall not be determined according to the place of residence of the pupil, or of his or her parent or 
guardian, within this state, except that any existing public school converting partially or entirely to a charter school under this part shall adopt 
and maintain a policy giving admission preference to pupils who reside within the former attendance area of that public school. 
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AFFIRMATION OF SPECIFIED CONDITIONS 
EC Section 47605(b)(4) 

EC Section 47605(d) 
CCR, Title 5, Section 11967.5.1(e) 

(2) (A) A charter school shall admit all pupils who wish to attend the school. 

(B) However, if the number of pupils who wish to attend the charter school exceeds the school's capacity, attendance, except for existing pupils 
of the charter school, shall be determined by a public random drawing. Preference shall be extended to pupils currently attending the charter 
school and pupils who reside in the district except as provided for in Section 47614.5. Other preferences may be permitted by the chartering 
authority on an individual school basis and only if consistent with the law. 

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth of the charter school and, in no 
event, shall take any action to impede the charter school from expanding enrollment to meet pupil demand. 

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any reason, the charter school shall 
notify the superintendent of the school district of the pupil’s last known address within 30 days, and shall, upon request, provide that school 
district with a copy of the cumulative record of the pupil, including a transcript of grades or report card, and health information. This paragraph 
applies only to pupils subject to compulsory full-time education pursuant to [EC] Section 48200. 

Does the charter petition contain the required affirmations? Partially 
Comments: 
The petition contains an affirmation that the school will be nonsectarian in its programs, admission policies, employment practices, and all other 
operations, shall not charge tuition, and shall not discriminate against any student based on ethnicity, creed, gender, national origin, or disability. 
The petition also states that the school has an open enrollment policy on page 44 of the petition. However, on page 3, the charter states that the 
school will accept students who reside within the boundaries of Compton USD and Los Angeles County. This provision is contrary to statute, which 
states that admission to a charter school shall not be determined according to the place of residence of the student or parent/guardian, except in the 
instances of conversion charter schools. The charter states that a lottery will be held August 2 in the event that the number of applicants exceeds 
available slots by grade level. There is no indication that the lottery will be either public or random. The charter provides that “siblings of returning 
students and/or children of the school’s founders” will be exempt from the lottery. It is not clear how the “and/or” provision is operationalized with 
regard to siblings and the school’s founders. These categories are exempt from the lottery process under federal non regulatory guidance; however 
the percentage of children of founders must be limited to less than 10 percent of total enrollment. 
Finally, the petition contains no language regarding the notification of the superintendent of a school district of a student’s expulsion or voluntary exit 
from the charter school. If the charter petition is approved by the SBE, staff recommends that admissions preferences be clarified to be consistent 
with state statute and federal non-binding regulatory guidance, that if founders are given preference, it be no greater than 10 percent of enrollment 
each year, and that language be added regarding the notification required under EC Section 48200.  
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THE SIXTEEN CHARTER ELEMENTS 
 
 

1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

Evaluation Criteria 
The description of the educational program…, as required by EC Section 47605(b)(5)(A), at a minimum: 
(A) Indicates the proposed charter school’s target student population, including, at a minimum, grade levels, approximate numbers 
of pupils, and specific educational interests, backgrounds, or challenges. Yes 

(B) Specifies a clear, concise school mission statement with which all elements and programs of the school are in alignment and 
which conveys the petitioners' definition of an "educated person” in the 21st century, belief of how learning best occurs, and goals 
consistent with enabling pupils to become or remain self-motivated, competent, and lifelong learners.  

Yes 

(C) Includes a framework for instructional design that is aligned with the needs of the pupils that the charter school has identified 
as its target student population. Generally 

(D) Indicates the basic learning environment or environments (e.g., site-based matriculation, independent study, community-based 
education, technology-based education). Yes 

(E) Indicates the instructional approach or approaches the charter school will utilize, including, but not limited to, the curriculum 
and teaching methods (or a process for developing the curriculum and teaching methods) that will enable the school’s pupils to 
master the content standards for the four core curriculum areas adopted by the SBE pursuant to EC Section 60605 and to achieve 
the objectives specified in the charter. 

Generally 

(F) Indicates how the charter school will identify and respond to the needs of pupils who are not achieving at or above expected 
levels. Generally 

(G) Indicates how the charter school will meet the needs of students with disabilities, English learners, students achieving 
substantially above or below grade level expectations, and other special student populations Partially 

(H) Specifies the charter school’s special education plan, including, but not limited to, the means by which the charter school will 
comply with the provisions of EC Section 47641, the process to be used to identify students who qualify for special education 
programs and services, how the school will provide or access special education programs and services, the school’s 
understanding of its responsibilities under law for special education pupils, and how the school intends to meet those 
responsibilities. 

Uncertain 
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1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

If serving high school students, describes how district/charter school informs parents about: 
• transferability of courses to other public high schools; and  
• eligibility of courses to meet college entrance requirements 

(Courses that are accredited by the Western Association of Schools and Colleges (WASC) may be considered transferable, and 
courses meeting the UC/CSU "a-g" admissions criteria may be considered to meet college entrance requirements.) 

No 

Does the petition overall present a reasonably comprehensive description of the educational program? Uncertain 
Comments: 
The petition identifies the target population Lifeline wishes to serve as primarily students at risk and dropouts. The school served approximately 339 
students in 2006-07. About 200 of those students were in grades 9-12, with the balance in grades 6-8. The stated mission of the school is to create 
a learning community that will provide each student with an academically challenging curriculum and the support necessary to reach his/her highest 
potential—intellectually, socially, emotionally, and physically. Lifeline offers a site-based high school and middle school curriculum that is aligned 
with state standards and uses state adopted instructional materials. The charter states that the school is just beginning the process to secure 
WASC accreditation.  
  
The petition provides general information regarding the various components of the educational program; however, it does not provide specific 
information on how the components are differentiated for middle school and high school students. The charter states that the school emphasizes 
academics, technology, life skills, and for the first time in fall 2007, will incorporate character building and community service into the curriculum. 
Lifeline incorporates project-based learning into the curriculum, but is phasing it in over time. The school appears to recognize that many of its 
students will enroll in the school with below grade level skills; therefore it incorporates the Read 180 program to build literacy skills.   
  
The petition contains a very general description of courses offered by grade level and subject matter. The charter contains a sample Algebra II pre-
assessment, a sample project, and a four week lesson plan for Algebra II. There are no corresponding samples for any other subject matter.  
The school calendar indicates that students will attend school for 180 days each year.    
 
The plan to support students at risk of retention is generally described, but it is unclear how such students are identified. The support plan involves 
informing parents, development of an action plan for the student by the SST committee, providing supplemental support services, and enrollment in 
an after school remediation program. The petition lists 54 EL students in 2006-07, or approximately 16% of the entire student body. The program for 
serving EL students is very vague. The charter indicates that EL students are supported through; (1) a teaching staff qualified in second language 
pedagogy, (2) an after school and summer program with a strong language literacy focus, and (3) additional bilingual teacher’s aides in the 
classroom. Lifeline identifies students through the Home Language survey and administers the CELDT test. It is not readily apparent to staff how 
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1. DESCRIPTION OF EDUCATIONAL PROGRAM EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 

the program is operationalized at the school. The LACOE reasons for denial cited a failure of the petition to describe EL program options, failure to 
identify a program that emphasizes vocabulary and language development, and a lack of understanding of EL reclassification procedures. 
 
The description of special education services in the petition largely consists of cut and paste language regarding the various steps (search and 
serve, referral for assessment, development of the IEP, etc.). The charter provides no information regarding whether the school intends to function 
as an LEA in a SELPA or the SELPA with which it is affiliated. Compton USD’s reasons for denial identified the provision of special education 
services as a deficient area in the charter. There is no information regarding personnel that will provide the services, resources that are devoted to 
special education, encroachment fees, planned contracts for service providers, etc. CDE staff recommends that, if the charter petition is approved 
by the SBE, the school’s operation be conditioned upon its acceptance as an LEA member into a SELPA.  Staff further recommends that language 
be inserted in the charter describing how the school informs parents about the transferability of courses to other high schools and the eligibility of 
courses to meet college entrance requirements. 
 
2. MEASURABLE PUPIL OUTCOMES EC Section 47605(b)(5)(B) 

CCR, Title 5, Section 11967.5.1(f)(2) 
Evaluation Criteria 
Measurable pupil outcomes, as required by EC Section 47605(b)(5)(B), at a minimum: 
(A) Specify skills, knowledge, and attitudes that reflect the school’s educational objectives and can be assessed, at a minimum, by 
objective means that are frequent and sufficiently detailed enough to determine whether pupils are making satisfactory progress. It 
is intended that the frequency of objective means of measuring pupil outcomes vary according to such factors as grade level, 
subject matter, the outcome of previous objective measurements, and information that may be collected from anecdotal sources. 
To be sufficiently detailed, objective means of measuring pupil outcomes must be capable of being used readily to evaluate the 
effectiveness of and to modify instruction for individual students and for groups of students. 

No 

(B) Include the school’s Academic Performance Index growth target, if applicable. Yes 

Does the petition present a reasonably comprehensive description of measurable pupil outcomes? No 
Comments: 
The petition describes the results of the STAR and CAHSEE testing, and the school’s API for 2005-06. The petition does not set forth any 
measurable outcomes or quantifiable benchmarks that might follow from the description of test results, other than the general goals that students 
demonstrate literacy skills at or above grade level and that they understand and demonstrate the ability to use mathematics and applied sciences 
(page 35).  
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3. METHOD FOR MEASURING PUPIL PROGRESS EC Section 47605(b)(5)(C) 
CCR, Title 5, Section 11967.5.1(f)(3) 

Evaluation Criteria 
The method for measuring pupil progress, as required by EC Section 47605(b)(5)(C), at a minimum: 
(A) Utilizes a variety of assessment tools that are appropriate to the skills, knowledge, or attitudes being assessed, including, at 
minimum, tools that employ objective means of assessment consistent with the measurable pupil outcomes. No 

(B) Includes the annual assessment results from the Statewide Testing and Reporting (STAR) program. Yes 
(C) Outlines a plan for collecting, analyzing, and reporting data on pupil achievement to school staff and to pupils’ parents and 
guardians, and for utilizing the data continuously to monitor and improve the charter school’s educational program. No 

Does the petition present a reasonably comprehensive description of the method for measuring pupil progress? No 
Comments: 
The petition describes in very global terms a variety of assessment measures that are used to evaluate student academic performance in addition to 
state-mandated tests. The petition notes that pre- and post-testing, portfolio evaluation, criteria and norm referenced tests, and teacher observation 
are the primary tools for measurement of goals. This section of the charter contains generic descriptions of various types of tests (such as portfolio 
evaluation, norm-referenced exams, performance-based exams, etc.), but it provides little information about specific assessments used at the 
school. The charter states that faculty and administrative staff meet four times each year to review assessment outcomes and to develop 
responsive strategies. “Students with low skill levels…are tracked for consideration of special education referral and/or learning enrichment, such as 
tutoring or homework assistance.” There is no specific information in the charter regarding the components of a data analysis system, how it is or 
would be used to improve the instructional program at Lifeline, or how results are communicated to staff and parents. The LACOE cited the lack of a 
comprehensive plan for collecting, analyzing, and reporting student performance as a reason for denial in its findings of fact. 
 

4. GOVERNANCE STRUCTURE EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

Evaluation Criteria 
The governance structure of the school, including, but not limited to, the process…to ensure parental involvement…, as required by EC Section 
47605(b)(5)(D), at a minimum: 
(A) Includes evidence of the charter school’s incorporation as a non-profit public benefit corporation, if applicable. Yes 
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4. GOVERNANCE STRUCTURE EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

(B) Includes evidence that the organizational and technical designs of the governance structure reflect a seriousness of purpose 
necessary to ensure that:: 

1. The charter school will become and remain a viable enterprise. 
2. There will be active and effective representation of interested parties, including, but not limited to parents (guardians). 
3. The educational program will be successful. 

No 

Does the petition present a reasonably comprehensive description of the school’s governance structure? No 
Comments: 

Lifeline has been established as a nonprofit public benefit corporation.  According to the corporation’s articles of incorporation, the initial board of 
directors will consist of not less than three members who are residents of California. The bylaws indicate the governing board will consist of 
three but no more than seven members. The charter states that the governing board will include, at a minimum, a representative of the public, a 
representative of the chartering district, and a parent. Although the Compton USD’s findings of fact indicate there are currently four governing 
board members, we can find no information in the petition that lists the governing board members or their areas of expertise. The charter states 
there will be a Site Advisory Council with three to five members that will represent primary stakeholders, especially parents. The charter further 
states that the school will follow the Brown Act, the Public Records Act, and conflict of interest statutes, specifically Government Code 1090. 
Based on a review of the corporation’s bylaws, CDE staff has a number of concerns related to transparency and the composition of the board: 

 
• There is no information regarding the current board of directors, how they were elected, or their qualifications or expertise. Furthermore, the 

bylaws contain no provisions regarding the method of selection for board members.  
 
• Article VI (Sections 1, 2, 3, and 5) of the bylaws appear to severely restrict public access to governing board meetings by providing for one 

annual meeting, allowing general and special meetings without notice, a waiver of the notification of meetings, and action to be taken without 
a meeting. These provisions are inconsistent with the Brown Act. 

 
• There is no evidence that the articles of incorporation were approved by the Secretary of State’s Office. 

 
• There is provision in the charter for the inclusion of a voting representative of the chartering district on the governing board. If the charter is 

approved, this provision would need to be changed to allow for a voting representative of the SBE to be appointed if the SBE chooses to do 
so. 
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4. GOVERNANCE STRUCTURE EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

Both Compton USD and LACOE identified a number of additional problems in their reasons for denial, including a vague and confusing description 
of the governance structure, a lack of description of qualifications of governing board members, discrepancies between the charter and bylaws 
regarding the responsibilities of the Site Advisory Council, and inconsistent conflict of interest provisions. CDE staff concurs with the majority of the 
district and county office findings. 
  
If the charter is approved by the SBE, CDE staff recommends the school address all of these concerns in the bylaws and the petition, as 
appropriate. Under the provisions of the MOU between the SBE and the school, Lifeline would be required to adopt a conflict of interest policy and 
document that board members receive training in the provisions of the Brown Act. 
 

5. EMPLOYEE QUALIFICATIONS EC Section 47605(b)(5)(E) 
CCR, Title 5, Section 11967.5.1(f)(5) 

Evaluation Criteria 
The qualifications [of the school’s employees], as required by EC Section 47605(b)(5)(E), at a minimum: 
(A) Identify general qualifications for the various categories of employees the school anticipates (e.g., administrative, instructional, 
instructional support, non-instructional support). The qualifications shall be sufficient to ensure the health, and safety of the 
school’s faculty, staff, and pupils. 

Limited 

(B) Identify those positions that the charter school regards as key in each category and specify the additional qualifications 
expected of individuals assigned to those positions. No 

(C) Specify that all requirements for employment set forth in applicable provisions of law will be met, including, but not limited to 
credentials as necessary. No 

Does the petition present a reasonably comprehensive description of employee qualifications? No 
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5. EMPLOYEE QUALIFICATIONS EC Section 47605(b)(5)(E) 
CCR, Title 5, Section 11967.5.1(f)(5) 

Comments: 
The petition states that all teachers will be highly qualified under NCLB, and that they will pass required background checks and medical exams, 
such as the tuberculosis screening. The charter does not describe the general qualifications for other categories of employees except to quote 
NCLB requirements for paraprofessionals. There is no explicit statement that teachers will hold a Commission on Teacher Credentialing certificate, 
permit, or other document equivalent to that which a teacher in a non-charter public school would be required to hold, although that seems to be 
presumed under the description of NCLB requirements. The charter does not identify those positions that are regarded as key, nor is there a 
statement in the charter to the effect that all requirements for employment set forth in statute will be met. All employees of the school will be “at-will” 
employees.  
 
We note that the Compton USD reasons for denial indicated that in 2006-07, six of 12 teachers employed by the school did not have regular 
teaching credentials or they were provisional in nature. The supplemental information submitted to CDE with the petition indicates that two teachers 
out of 12 had clear credentials, two held preliminary credentials, and the rest of the teachers were in various states of completing work to obtain a 
credential. The ACCS may wish to question petitioners regarding the qualifications of teaching staff for the 2007-08 school year, and what 
recruitment strategies are being employed to ensure the school has a strong cadre of highly qualified teachers for the upcoming year.   
 

6. HEALTH AND SAFETY PROCEDURES EC Section 47605(b)(5)(F) 
CCR, Title 5, Section 11967.5.1(f)(6) 

Evaluation Criteria 
The procedures…to ensure the health and safety of pupils and staff, as required by EC Section 47605(b)(5)(F), at a minimum: 
(A) Require that each employee of the school furnish the school with a criminal record summary as described in EC Section 
44237. Yes 

(B) Include the examination of faculty and staff for tuberculosis as described in EC Section 49406. Yes 
(C) Require immunization of pupils as a condition of school attendance to the same extent as would apply if the pupils attended a 
non-charter public school. No 

(D) Provide for the screening of pupils’ vision and hearing and the screening of pupils for scoliosis to the same extent as would be 
required if the pupils attended a non-charter public school. No 

Does the petition present a reasonably comprehensive description of health and safety procedures? No 
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6. HEALTH AND SAFETY PROCEDURES EC Section 47605(b)(5)(F) 
CCR, Title 5, Section 11967.5.1(f)(6) 

Comments: 
The charter petition states that Lifeline has adopted and implemented “a comprehensive set of policies to ensure that the health and safety of pupils 
and staff are protected…” The charter further states that a safety committee has been established to “carry out all safety issues and concerns…” 
The list of items covered in the safety plan does not appear to be comprehensive; however, the actual policies and procedures were not included 
with the charter making it difficult to determine the sufficiency of health and safety procedures. If the charter is approved by the SBE, this matter will 
be addressed in the MOU between the school and CDE.  
 

7. RACIAL AND ETHNIC BALANCE EC Section 47605(b)(5)(G) 
CCR, Title 5, Section 11967.5.1(f)(7) 

Evaluation Criteria 
Recognizing the limitations on admissions to charter schools imposed by EC Section 47605(d), the means by which the school(s) will achieve a 
racial and ethnic balance among its pupils that is reflective of the general population residing within the territorial jurisdiction of the school district…, 
as required by EC Section 47605(b)(5)(G), shall be presumed to have been met, absent specific information to the contrary. 
Does the petition present a reasonably comprehensive description of means for achieving racial and ethnic balance? Uncertain 
Comments: 
This section of the petition maintains that Lifeline actively recruits “students that reflect the diverse population of the state of California.”  The petition 
states in general terms the recruitment strategies used by the school, such as, advertising in community newspapers, participating in local fairs and 
community gatherings, and developing relationships with community leaders, churches and businesses.  
 

8. ADMISSION REQUIREMENTS, IF APPLICABLE EC Section 47605(b)(5)(H) 
CCR, Title 5, Section 11967.5.1(f)(8) 

Evaluation Criteria 
To the extent admission requirements are included in keeping with EC Section 47605(b)(5)(H); the requirements shall be in compliance with the 
requirements of EC Section 47605(d) and any other applicable provision of law. 
Does the petition present a reasonably comprehensive description of admission requirements? No 
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8. ADMISSION REQUIREMENTS, IF APPLICABLE EC Section 47605(b)(5)(H) 
CCR, Title 5, Section 11967.5.1(f)(8) 

Comments: 
As described under the staff comments in the Affirmation of Specified Conditions on pages 6-7 of this analysis, the admissions preferences stated in 
the Lifeline petition appear to be incomplete and inconsistent with statute.  Page 44 of the petition states that admission preferences will be given to 
“siblings of returning students and/or children of the school’s founders as permitted by federal guidance…”  It is not explicitly stated whether 
returning students are also granted admission preference. Nor is there any indication that students within the territorial jurisdiction of the district 
would be granted preference. The charter indicates a public drawing will be held on August 2 in the event that the school is over subscribed. CDE 
staff recommends the petitioners clarify admissions preferences and that they be in keeping with state law and federal guidelines. Petitioners are 
advised to consult the most recent federal non regulatory guidance regarding admission preferences and exemptions from the lottery, since it might 
impact the school’s eligibility for specific federal program funds.  
 

9. ANNUAL INDEPENDENT FINANCIAL AUDITS EC Section 47605(b)(5)(I) 
CCR, Title 5, Section 11967.5.1(f)(9) 

Evaluation Criteria 
The manner in which annual independent financial audits shall be conducted using generally accepted accounting principles, and the manner in 
which audit exceptions and deficiencies shall be resolved to the SBE’s satisfaction, as required by EC Section 47605(b)(5)(I), at a minimum: 
(A) Specify who is responsible for contracting and overseeing the independent audit. No 

(B) Specify that the auditor will have experience in education finance. No 
(C) Outline the process of providing audit reports to the State Board of Education, California Department of Education, or other 
agency as the State Board of Education may direct, and specifying the timeline in which audit exceptions will typically be 
addressed. 

Partially 

(D) Indicate the process that the charter school(s) will follow to address any audit findings and/or resolve any audit exceptions. No 

Does the petition present a reasonably comprehensive description of annual independent financial audits? No 
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9. ANNUAL INDEPENDENT FINANCIAL AUDITS EC Section 47605(b)(5)(I) 
CCR, Title 5, Section 11967.5.1(f)(9) 

Comments: 
The petition includes very general information regarding the conduct of the audit process.  The petition does not specify who is responsible for 
overseeing the audit, that the auditor will have experience in education finance, or that the auditor will be selected from the Controller’s Certified 
Public Accountants Directory. Further, there is no statement in the petition that the audit will be submitted to the required entities by the statutory 
deadline.  The petition indicates that audit exceptions and deficiencies will be resolved to the satisfaction of the Los Angeles County Office of 
Education within 90 days.  
 
CDE staff recommends language be included that clearly states the auditor will be selected from the Certified Public Accountants Directory 
published by the State Controller’s Office, and that the audit will be conducted pursuant to EC Section 41020, the Standards and Procedures for 
Audits of California K-12 Local Educational Agencies and in accordance with generally accepted accounting principles applicable to the school, and 
to the extent required by applicable federal law, the audit scope will be expanded to include items and processes specified in any applicable Office 
of Management and Budget Circulars. Additional language needs to be added to state that any audit deficiencies shall be resolved to the 
satisfaction of the SBE rather than LACOE and that any disputes regarding the resolution of audit exceptions and deficiencies will be referred to the 
dispute resolution process specified in the charter or if applicable, referred to the Education Audit Appeals Panel (EAAP) appeal process (EC 
Section 41344). Finally, the list of entities to which the annual audit must be sent by December 15 should include the SBE, the CDE, the State 
Controller, and the LACOE.   
 

10. SUSPENSION AND EXPULSION PROCEDURES EC Section 47605(b)(5)(J) 
CCR, Title 5, Section 11967.5.1(f)(10) 

Evaluation Criteria 
The procedures by which pupils can be suspended or expelled, as required by EC Section 47605(b)(5)(J), at a minimum: 
(A) Identify a preliminary list, subject to later revision pursuant to subparagraph (E), of the offenses for which students in the 
charter school must (where non-discretionary) and may (where discretionary) be suspended and, separately, the offenses for 
which students in the charter school must (where non-discretionary) or may (where discretionary) be expelled, providing evidence 
that the petitioners’ reviewed the offenses for which students must or may be suspended or expelled in non-charter public schools. 

Yes 

(B) Identify the procedures by which pupils can be suspended or expelled. Yes 
(C) Identify the procedures by which parents, guardians, and pupils will be informed about reasons for suspension or expulsion 
and of their due process rights in regard to suspension or expulsion. Partially 
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10. SUSPENSION AND EXPULSION PROCEDURES EC Section 47605(b)(5)(J) 
CCR, Title 5, Section 11967.5.1(f)(10) 

(D) Provide evidence that in preparing the lists of offenses specified in subparagraph (A) and the procedures specified in 
subparagraphs (B) and (C), the petitioners reviewed the lists of offenses and procedures that apply to students attending non-
charter public schools, and provide evidence that the charter petitioners believe their proposed lists of offenses and procedures 
provide adequate safety for students, staff, and visitors to the school and serve the best interests the school’s pupils and their 
parents (guardians). 

Yes 

(E) If not otherwise covered under subparagraphs (A), (B), (C), and (D): 
1. Provide for due process for all pupils and demonstrate an understanding of the rights of pupils with disabilities in…regard to 
suspension and expulsion. 
2. Outline how detailed policies and procedures regarding suspension and expulsion will be developed and periodically reviewed, 
including, but not limited to, periodic review and (as necessary) modification of the lists of offenses for which students are subject 
to suspension or expulsion. 

No 

Does the petition present a reasonably comprehensive description of suspension and expulsion procedures? Partially 
Comments: 
The petition contains a suspension and expulsion policy that is comprehensive in its description of offenses for which students may be suspended 
or expelled, the expulsion process, and procedures for notifying parents. However, the suspension and expulsion procedures do not provide 
information to parents regarding due process rights. The charter states only that parents will be contacted or notified, depending on the infraction. 
Although the charter states that the handbook describes due process procedures for special education students, staff can find no such provisions 
for students with disabilities. The charter states on page 46 that clear expectations for student conduct have been established for students 
participating in “group study programs.”  However, there is no description of what those programs are or if disciplinary procedures differ for students 
participating in these programs. There is no description of a process for periodically reviewing and modifying the procedures. Finally, it is unclear 
how and when students and parents are provided copies of the Student/Parent Handbook. If the charter is approved, the school will be required to 
modify the suspension and expulsion procedures to be consistent with the requirements of the MOU with the SBE under which the school will 
operate.  
 

11. STRS, PERS, AND SOCIAL SECURITY COVERAGE EC Section 47605(b)(5)(K) 
CCR, Title 5, Section 11967.5.1(f)(11) 

Evaluation Criteria 
The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement System, the Public Employees’ 
Retirement System, or federal social security, as required by EC Section 47605(b) (5) (K), at a minimum, specifies the positions to be covered 
under each system and the staff who will be responsible for ensuring that appropriate arrangements for that coverage have been made. 
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11. STRS, PERS, AND SOCIAL SECURITY COVERAGE EC Section 47605(b)(5)(K) 
CCR, Title 5, Section 11967.5.1(f)(11) 

Does the petition present a reasonably comprehensive description of STRS, PERS, and social security coverage? No 
Comments: 
The Lifeline petition states that school employees will participate in STRS or PERS, as appropriate and further indicates that the governing board 
has the option to add additional retirement plans such as a 403B plan. This limited description lacks specificity with respect to the actual plan being 
offered to employees, the positions to be covered under each system, and the staff who will be responsible for ensuring that appropriate 
arrangements for that coverage have been made. It does appear from financial documents submitted by Lifeline that money is being withheld for 
PERS and STRS contributions. If the ACCS recommends to the SBE that it approve the petition, CDE staff recommends the petition be amended to 
provide definitive information to address this element. 
 

12. PUBLIC SCHOOL ATTENDANCE ALTERNATIVES EC Section 47605(b)(5)(L) 
CCR, Title 5, Section 11967.5.1(f)(12) 

Evaluation Criteria 
The public school attendance alternatives for pupils residing within the school district who choose not to attend charter schools, as required by EC 
Section 47605(b)(5)(L), at a minimum, specify that the parent or guardian of each pupil enrolled in the charter school shall be informed that the pupil 
has no right to admission in a particular school of any local education agency (or program of any local education agency) as a consequence of 
enrollment in the charter school, except to the extent that such a right is extended by the local education agency. 
Does the petition present a reasonably comprehensive description of public school attendance alternatives? Yes 
Comments: 
The petition is clear that no student would be required to attend this school.   

 

13. POST-EMPLOYMENT RIGHTS OF EMPLOYEES EC Section 47605(b)(5)(M) 
CCR, Title 5, Section 11967.5.1(f)(13) 

Evaluation Criteria 
The description of the rights of any employees of the school district upon leaving the employment of the school district to work in a charter school, 
and of any rights of return to the school district after employment at a charter school, as required by EC Section 47605(b)(5)(M), at a minimum, 
specifies that an employee of the charter school shall have the following rights: 
(A) Any rights upon leaving the employment of a local education agency to work in the charter school that the local education 
agency may specify. No 
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13. POST-EMPLOYMENT RIGHTS OF EMPLOYEES EC Section 47605(b)(5)(M) 
CCR, Title 5, Section 11967.5.1(f)(13) 

(B) Any rights of return to employment in a local education agency after employment in the charter school as the local education 
agency may specify. Yes 

(C) Any other rights upon leaving employment to work in the charter school and any rights to return to a previous employer after 
working in the charter school that the SBE determines to be reasonable and not in conflict with any provisions of law that apply to 
the charter school or to the employer from which the employee comes to the charter school or to which the employee returns from 
the charter school. 

No 

Does the petition present a reasonably comprehensive description of post-employment rights of employees? No 
Comments: 
The petition is clear that the school’s employees essentially would have only a right of return to the LACOE employer to the extent authorized by the 
county. Employees who were not previous employees of the county will have no rights of employment with the county after they leave Lifeline If the 
charter is approved by the SBE, staff recommends the following language be added to the charter: 
 
An employee of the charter school shall have the following rights: 
 (A) Any rights upon leaving the employment of a local education agency to work in the charter school that the local education agency may 
specify. 
 (B) Any rights of return to employment in a local education agency after employment in the charter school as the local education agency may 
specify. 
 (C) Any other rights upon leaving employment to work in the charter school and any rights to return to a previous employer after working in the 
charter school that the State Board of Education determines to be reasonable and not in conflict with any provisions of law that apply to the charter 
school or to the employer from which the employee comes to the charter school or to which the employee returns from the charter school.  
 

14. DISPUTE RESOLUTION PROCEDURES EC Section 47605(b)(5)(N) 
CCR, Title 5, Section 11967.5.1(f)(14) 

Evaluation Criteria 
The procedures to be followed by the charter school and the entity granting the charter to resolve disputes relating to the provisions of the charter, 
as required by EC Section 47605(b)(5)(N), at a minimum: 
(A) Include any specific provisions relating to dispute resolution that the SBE determines necessary and appropriate in recognition 
of the fact that the SBE is not a local education agency.  No 

(B) Describe how the costs of the dispute resolution process, if needed, would be funded. Yes 



 California Department of Education sdob-csd-sep07item07 
 2007-08 CHARTER SCHOOL PETITION REVIEW FORM Attachment 1 

Page 21 of 28 
 Petitioner 

Lifeline Education Charter School 
 

 

July 2007  Page 21 
 

14. DISPUTE RESOLUTION PROCEDURES EC Section 47605(b)(5)(N) 
CCR, Title 5, Section 11967.5.1(f)(14) 

(C) Recognize that, because it is not a local education agency, the State Board of Education may choose resolve a dispute directly 
instead of pursuing the dispute resolution process specified in the charter, provided that if the State Board of Education intends to 
resolve a dispute directly instead of pursuing the dispute resolution process specified in the charter, it must first hold a public 
hearing to consider arguments for and against the direct resolution of the dispute instead of pursuing the dispute resolution 
process specified in the charter. 

No 

(D) Recognize that if the substance of a dispute is a matter that could result in the taking of appropriate action, including, but not 
limited to, revocation of the charter in accordance with EC Section 47604.5, the matter will be addressed at the State Board of 
Education’s discretion in accordance with that provision of law and any regulations pertaining thereto. 

No 

Does the petition present a reasonably comprehensive description of dispute resolution procedures? No 
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14. DISPUTE RESOLUTION PROCEDURES EC Section 47605(b)(5)(N) 
CCR, Title 5, Section 11967.5.1(f)(14) 

Comments: 
The petition has not been amended to reflect the SBE as the authorizer, and does not recognize the SBE’s prerogative to resolve disputes directly 
as required by regulation.  The petition does require non-binding arbitration with costs to be borne equally by both the school and its authorizer. 
CDE staff recommends the following provisions be added in the event this charter is approved by the SBE: 
 

• Include any specific provisions relating to dispute resolution that the State Board of Education determines necessary and appropriate in 
recognition of the fact that the State Board of Education is not a local education agency. 

• Describe how the costs of the dispute resolution process, if needed, would be funded. 
• Recognize that, because it is not a local education agency, the State Board of Education may choose resolve a dispute directly instead of 

pursuing the dispute resolution process specified in the charter, provided that if the State Board of Education intends to resolve a dispute direc  
instead of pursuing the dispute resolution process specified in the charter, it must first hold a public hearing to consider arguments for and 
against the direct resolution of the dispute instead of pursuing the dispute resolution process specified in the charter. 

• Recognize that if the substance of a dispute is a matter that could result in the taking of appropriate action, including, but not limited to, 
revocation of the charter in accordance with Education Code section 47604.5, the matter will be addressed at the State Board of Education’s 
discretion in accordance with that provision of law and any regulations pertaining thereto. 

 
The charter indicates that the Lifeline governing board will adopt policies and processes for airing and resolving internal and external disputes. 
However, no such procedures are provided with the charter. There is language stating that LACOE would have to initially refer all complaints 
regarding the school operations to Lifeline. This provision would need to be eliminated if the SBE approves the school. 
 
There are other technical changes that need to be made in the revocation part of this section to reflect the SBE rather than the LACOE as the 
authorizer and to eliminate language that would limit the SBE’s oversight and monitoring abilities if this petition is approved by the SBE. 
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15. EXCLUSIVE PUBLIC SCHOOL EMPLOYER EC Section 47605(b)(5)(O) 
CCR, Title 5, Section 11967.5.1(f)(15) 

Evaluation Criteria 
The declaration of whether or not the district shall be deemed the exclusive public school employer of the employees of the charter school for the 
purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government 
Code), as required by EC Section 47605(b)(5)(O), recognizes that the SBE is not an exclusive public school employer and that, therefore, the 
charter school must be the exclusive public school employer of the employees of the charter school for the purposes of the Educational 
Employment Relations Act. 
Does the petition include the necessary declaration? Yes 
Comments: 
The petition indicates that Lifeline will be the exclusive public school employer for collective bargaining purposes. 

 
16. CLOSURE PROCEDURES EC Section 47605(b)(5)(P) 
Evaluation Criteria 
A description of the procedures to be used if the charter school closes, in keeping with EC Section 47605(b) (5) (P). The procedures shall ensure a 
final audit of the school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets 
and for the maintenance and transfer of pupil records. 
Does the petition include a reasonably comprehensive description of closure procedures? No 
Comments: 
The petition includes a very general description of closure procedures and the disposition of assets. For example, the petition refers to parents 
receiving transcripts of student’s academic progress and “other relevant information” each semester. Therefore, in the event of a school closure 
parents will already possess necessary pupil records. Further, the petition states that the board of directors may also provide for the transfer of 
records to a responsible and willing school district, county office, or other qualified entity.    
 
The MOU between the SBE and the charter schools it approves requires detailed information to be provided regarding school closure before the 
school opens. In the event the charter is approved, CDE staff recommends that the charter be amended to address, at a minimum, the 
requirements of law and the recently adopted closure regulations. More specific detail can be included in the procedures to be submitted to CDE 
prior to the school opening.      
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ADDITIONAL REQUIREMENTS UNDER EC SECTION 47605 
 
 
STANDARDS, ASSESSMENTS, AND PARENT CONSULTATION EC Section 47605(c) 
Evaluation Criteria 
Evidence is provided that: 
(1) The school shall meet all statewide standards and conduct the pupil assessments required pursuant to EC sections 60605 and 
60851 and any other statewide standards authorized in statute or pupil assessments applicable to pupils in noncharter public 
schools. 

Yes 

(2) The school shall, on a regular basis, consult with their parents and teachers regarding the school’s educational programs. No 
Does the petition provide evidence addressing the requirements regarding standards, assessments, and parent 
consultation? Partially 

Comments: 
The petition states that curricula will be aligned to state standards and there is a commitment on the part of the school to conduct required pupil 
assessments. The charter describes a curriculum team that regularly reviews assessment data including Scantron assessments that are given three 
times each year. There does not appear to be an established process for consulting with parents regarding the school’s educational programs. 
 
EMPLOYMENT IS VOLUNTARY EC Section 47605(e) 
Evaluation Criteria 
The governing board…shall not require any employee…to be employed in a charter school. 
Does the petition meet this criterion? Yes 
Comments: 
While this statement is not specifically made within the petition, it is clear that no employee will be required to be employed in the charter school.   

 
PUPIL ATTENDANCE IS VOLUNTARY EC Section 47605(f) 
Evaluation Criteria 
The governing board…shall not require any pupil…to attend a charter school. 
Does the petition meet this criterion? Yes 
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PUPIL ATTENDANCE IS VOLUNTARY EC Section 47605(f) 
Comments: 
It is clear that attendance at the school would be voluntary. 

 
EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS EC Section 47605(g) 
Evaluation Criteria 
…[T]he petitioners [shall] provide information regarding the proposed operation and potential effects of the school, including, but not limited to: 

• The facilities to be utilized by the school. The description of the facilities to be used by the charter school shall specify 
where the school intends to locate. Yes 

• The manner in which administrative services of the school are to be provided. No 

• Potential civil liability effects, if any upon the school and the SBE. No 
The petitioners shall also provide financial statements that include a proposed first-year operational budget, including startup costs, and cash flow 
and financial projections for the first three years of operation. 
Does the petition provide the required information and financial projections? No 
Comments: 
The Lifeline petition includes two signed leases for facilities located in Compton. One facility housed grades 9-12 and the other grades 6-8. Both of 
the leases expired June 30, 2007, and there is no information regarding whether the leases have been renewed or if new facilities have been 
secured for the 2007-08 school year. Information submitted to LACOE to meet its charter petition requirements indicated that Lifeline’s long range 
plans include the acquisition of property to house grades 6-12 and that the school has approximately $500,000 in a reserve account for that 
purpose.  
 
The Gorman Learning Center had been providing administrative services to Lifeline when it was chartered by the Gorman Elementary School 
District; however the current petition anticipated that either Compton USD or LACOE would be the charter authorizer and that the school would 
contract with the county for some of its administrative services (payroll and PERS/STRS reporting) and provide the rest of its administrative services 
in-house and through contracted services with an individual who is a “Certified Business Professional” and certified public accountant.   
 
Lifeline submitted a copy of its 2006 independent audit which contained the first interim consolidated statement report for 2006-07. However, the 
school did not submit the required multiyear projections or cash flow statements. Information submitted to LACOE by Lifeline states that financial 
projections for the next three years are currently being prepared by the school’s “Certified Business Professional.” The first interim report contained 
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EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS EC Section 47605(g) 
a number of significant changes between the 2006-07 budget and the projected 2007-08 budget which are unexplained. Both the district and 
county, in their reasons for denial, identified the lack of financial information as a major concern. Further, the LACOE reasons for denial indicate that 
during the public hearing the petitioners indicated that there were budget deficits that would be covered by grants from foundations. Staff 
recommends that if the ACCS recommends approval of this charter, it do so only after the submission of complete financial documentation by the 
school and review by CDE staff.   
 
Following are CDE staff comments on Budget Assumptions: 
 

• Attendance is reasonably projected at 95 percent 
• Projected revenues for the General Purpose Entitlement (state aid) and the Categorical Block Grant are understated by approximately 

$40,000 and $14,000 based on actual P-2 revenues.  
• The following expenditure areas reflect significant changes from the 2005-06 audited actuals to the 2006-07 interim budget figures: 

o Teacher salaries increased approximately 59 percent or $209,000 
o Classified Admin increased approximately 25 percent or $41,500 
o Total Employee Benefits increased approximately 29 percent or $91,000 
o Approved Textbooks decreased approximately 35 percent or $30,000 
o Books & Other Reference increased approximately 207 percent or $26,000 
o Instructional materials increased approximately $18,000, from $274 to $19,000 
o Travel & Conferences increased approximately 182 percent or $23,000 
o Operations & Housekeeping increased approximately 98 percent or $20,000 
o Legal expenditures increased approximately 470 percent or $66,000 
o Contract Labor decreased by approximately $23,000 
o Contract Services increased by approximately $26,000 

 
• Amounts identified as “Economic Uncertainty Reserve” are lower than recommended reserve levels of 4 percent or $50,000 in the current 

and projected years; however, if the unappropriated balance is considered, the reserve would exceed the recommended levels. 
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ACADEMICALLY LOW ACHIEVING PUPILS EC Section 47605(h) 
Evaluation Criteria 
In reviewing petitions, the charter authorizer shall give preference to petitions that demonstrate the capability to provide comprehensive learning 
experiences to pupils identified by the petitioners as academically low achieving… 
Does the petition merit preference by the SBE under this criterion? Uncertain 
Comments: 
The petition states that the primary focus of the school is on the at-risk student population. However, during the prior four years of operation, 
Lifeline’s academic performance has not risen above a statewide API ranking of 2 or a similar schools ranking of 5. The school is currently in the 
second year of Program Improvement status. It appears to staff, from the school’s prior history, that it does not have the capability to provide 
comprehensive learning experiences to academically low achieving students.   
 
TEACHER CREDENTIALING EC Section 47605(l) 
Evaluation Criteria 
Teachers in charter schools shall be required to hold a CCTC certificate, permit, or other document equivalent to that which a teacher in other public 
schools would be required to hold…It is the intent of the Legislature that charter schools be given flexibility with regard to noncore, noncollege 
preparatory courses. 
Does the petition meet this requirement? No 
Comments: 
The petition states that the school will adhere to NCLB requirements, including credentialing, and that all teachers will be “highly qualified.” An 
examination of the credentials of the current teaching staff reveals that there are very few fully qualified teachers on staff (see page 13 of this 
analysis). The charter does not define which classes are core classes for credentialing purposes.  
 
TRANSMISSION OF AUDIT REPORT EC Section 47605(m) 
Evaluation Criteria 
A charter school shall transmit a copy of its annual independent financial audit report for the preceding fiscal year…to the chartering entity, the 
Controller, the county superintendent of schools of the county in which the charter is sited…, and the CDE by December 15 of each year. 
Does the petition address this requirement? No 
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TRANSMISSION OF AUDIT REPORT EC Section 47605(m) 
Comments: 
As noted on page 13 of this analysis, minimal information is provided regarding the annual audit. Clarifications are suggested in regard to the audit 
provisions. 
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C H A R T E R 

 

Lifeline Education Charter School 

Charter History 
Lifeline Education Charter School was awarded its charter in 2002 and opened to the 
Community of Compton in September of 2002.  From that time until the present, Lifeline has 
been sponsored by the Gorman Elementary School District in Gorman, CA.  Lifeline’s 
population has grown from 200 students in 2002 to 330 students in 2006.  We currently have two 
locations.  The Middle School is located at 357 E. Palmer St. and the High School is located at 
736 E. Compton Blvd.  Lifeline Education Charter School is operated as a California based non-
profit company. 
 
Lifeline Education Charter School is a public school that eagerly embraces its mission to serve 
all students, regardless of race, economic status, or prior academic achievement but the primary 
focus is on the at-risk population. The school's philosophy is that all students are capable of 
learning beyond the limits of what they believe is possible and that the school's instructional 
approach inspires high quality work in students of widely varying backgrounds. Lifeline 
Education Charter School seeks out and welcomes participation of students, parents, teachers, 
and community members in ensuring the continuous improvement of educational quality at 
Lifeline Education Charter School.  
 
Lifeline Education Charter School was awarded its charter under old charter legislation.  As our 
five year commitment with Gorman District nears its end, [in accordance with Education Code 
§47605 which provides for the establishment of a charter school that will operate within the 
geographic boundaries of the chartering school district] Lifeline must petition the immediate 
district first.  Lifeline is asking Compton Unified School District Los Angeles County Office of 
Education to form a partnership to benefit the community of Compton. 
 
I.  Mission Statement and Focus 

Mission  

The mission of the Lifeline Education Charter School is to create a learning community of 
students, parents, teachers, staff, and committed adults from the neighborhood and throughout 
the city, that will provide each student with an academically challenging curriculum and the 
support necessary to reach his or her highest individual potential--intellectually, socially, 
emotionally, and physically.  Lifeline Education Charter School will provide an environment 
conducive in achieving academic success to the at-risk student population. 
 
Lifeline Education Charter School will provide educational and real world learning opportunities 
and programs that engage the whole child in the learning process.  Lifeline Education Charter 
School will promote a learning environment that emphasizes academic progress as well as 
academic success.  Lifeline Education Charter School encourages a student’s sense of purpose, 
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provides an outlet for creative expression, and empowers youth and their families to participate 
in the educational process in a way that benefits the family and community.   
 
The mission of Lifeline Education Charter School drives every aspect of its daily operations. 
 

Vision 

We envision Lifeline Education Charter School as a thriving, learning community that honors 
and maintains the centrality of its mission in all that it does. Together, this community will 
continue to build a scholarly, creative, and exciting environment for at-risk students to 
experience a place that will attract the most highly skilled and committed educators and 
community members. Parents will continue to be an active presence during the school day and in 
all aspects of governance. Accountability and personal responsibility is embraced by all 
constituents, particularly the teachers, who are given the maximum freedom and support possible 
to help them fulfill their teaching mission. Lifeline Education Charter School is a diverse, 
dynamic community dedicated to continuous educational improvement that we hope will become 
a national model for excellence in public education. 
 
The school programs enable at-risk students to become competent contributing members of society 
equipped with reading, writing, math computational, technological, and problem solving skills 
necessary for success in a rapidly changing world.  Recognizing that each child must be prepared 
for life-long learning, the school offers a standards-based program that enables students to be 
prepared for post secondary education and a competitive world of work.  
 

Goals 

Through excellence in reading, writing, mathematics, critical thinking, use of technology, 
business partnerships, community service, the vital role of the Lifeline parent, and the 
intervention of our Life Skills and Character Cures programs, all of our students- especially our 
graduates- will be empowered to make the broadest possible array of choices for their futures 
and become highly participatory, positive leaders in the local, national, and global communities 
they will inhabit as adults. 
 

Targeted Population 

Lifeline Education Charter School students come from various parts of Los Angeles.  However, 
the majority of pupils are from the community of Compton.  Lifeline will continue to focus its 
resources and efforts on the "at risk" student population, dropout recovery and the inclusion of 
those students who have not been able to obtain an education that challenges their academic, 
social, and moral potential through traditional sources of public or private education.  Lifeline 
Education Charter School will continue to be a place where the community is welcome and the 
students feel privileged. 
 
Lifeline Education Charter School ensures that students do not fall through the cracks of 
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education, and allows students to receive the personalized attention they need to learn 
effectively. Students are held accountable for all of their actions.  Smaller schools are safer and 
decrease the security risks inherent in urban schools as potential problems can be recognized 
earlier and mitigated. 
 
Lifeline Education Charter School will assume responsibility for any student who wishes to 
attend Lifeline Education Charter School and will accept students who reside within the 
boundaries of Compton Unified School District and Los Angeles County.  
  
Data on incoming students is gathered by talking with students and parents, by looking at 
existing records and services provided by their previous schools, and when possible, by 
scheduling an entry conference between students’ new advisors and teachers from the previous 
schools.  The staff uses the data obtained to ensure that the school has an appropriate place for 
students.  
 

Focus/Direction 

Every young person is should have the opportunity to attend a great public school.  All students 
are also entitled to a neighborhood school that is safe, personalized, rigorous and engaging.  A 
school where every teacher knows every student’s name and parents are actively involved in the 
education process. A school that provides children with the skills they need to reach their 
potential, fulfill their dreams, and thrive in today’s economy.  
 
Most public schools, particularly at the high school level, are faced with over-crowded 
classrooms and often cannot reach those students that are falling behind due to the size of the 
schools.  Lifeline Education Charter School provides a choice to those students desiring an 
alternative to the public school system.  As the “at-risk” population is rising, Lifeline Education 
Charter School is there for those students ready to make a change in themselves.  The focus and 
direction of Lifeline Education Charter School is: 

Academics 
• To correlate all teaching materials with those of the standards set by the State of 

California. 
• To challenge each student to excel in each of the essential elements, such as reading, 

writing, and math. 
• To ensure that all instructional techniques are designed and focused on students 

achieving above average scores and beyond on the STAR 9 and CAHSEE exams. 
• To provide a curriculum that allows students to acquire the competencies and 

knowledge needed to be competitive in today’s marketplace and/or prepare our 
students academically to continue onto higher education. 

• To develop useful and integrated problem solving skills and training that are 
applicable in the classroom and relevant to the real world. 
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Project-based Learning 
In project-based learning, students work in teams to explore real-world problems and create 
presentations to share what they have learned. Compared with learning solely from 
textbooks, this approach has many benefits for students, including: 

• Deeper knowledge of subject matter;  
• Increased self-direction and motivation;  
• Improved research and problem-solving skills. 

 
Technology 
At Lifeline we know that successful technology-rich schools generate impressive results for 
students.  The student population, the instructional design, the teacher’s role, how students 
are grouped, and the levels of student access to technology influence the degree of 
effectiveness; including: 

• Significant positive impact on achievement in all subject areas, across all levels of 
school, and in regular classrooms as well as those for special-needs students. 
• Higher test scores 
• Improved student attitude, enthusiasm, and engagement. 
• Improved student retention and job placement rates.   
• Richer classroom content 
• Instruction which is more student-centered, cooperative learning, and stimulated 
increased teacher/student interaction.  

 
Life Skills 
Life skills-based education combines learning experiences that promote the acquisition of 
new knowledge and attitudes as well as the skills to change behaviors.  Life skills-based 
education is a critical component of quality education.  Through life skills, we:  

• Promote positive self esteem, self-awareness and motivation for learning. 
• Build character, ethics and good decision making skills. 
• Emphasize written and verbal communication. 
• Learn and teach from one another-“Each one, Teach one.” 

 
Character Building (Beginning in Fall 2007) 

• To promote core ethical values as the basis of good character for all students 
attending Lifeline Education Charter School. 

• To provide positive role models for students by all Lifeline Education Charter 
School teachers, staff and administrators demonstrating the core character traits. 
• To work as a team empowering students to adhere to Lifeline Education Charter 
School’s 6 core values at school, home and in the community. 

 
Community Service 

• To promote the many unique characteristics Lifeline Education Charter School 
students have. 

• To assist the community in its many needs. 
• To help students “open” their eyes to the many challenges people experience 
 every day. 
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Partnerships 
• To work as a team with parents and the community in order to help foster a 

positive learning environment and to enhance and set high standards for academic 
performance. 

• To work with families and community to showcase the value of education in 
school with tangible value of life long living. 

• To encourage parents, community leaders, and teachers to act as role models, 
guides, and advisors for the students. 

 
To do such, the Lifeline Education Charter School seeks to recover students who have dropped out 
of school or are being underserved by the current public school system.  The learning plans provide 
a focus on "hands-on" project-based learning experiences.  Lifeline Education Charter School 
works with students to improve their self images, develop unique interests, experience satisfaction 
in accomplishments, gain a sense of responsibility and self worth, and pursue education as a way of 
life through the direct involvement with businesses and social services in their immediate 
communities.   
 
The Lifeline Education Charter School is a 6th-12th grade Charter School.  It is designed to provide 
an alternative choice to the traditional system.  It focuses on meeting the educational needs as well 
as many social needs of students and families who are currently being under-served by the 
traditional public school system.  The school also has the option to contract for specific consulting 
and support services. 

An Educated Person in the 21st Century 

Public school reform has become the #1 social issue for the United States of America. While 
most acknowledge the poor state of the public education system, the discussion to date has 
largely focused on governance issues. Lifeline Education Charter School intends to refocus the 
debate on a future vision for public schools in California about which all stakeholders are 
enthusiastic. Simply put, every child should have the opportunity to attend a small, safe, public 
school.  
 
An educated person in the 21st century is creative, self-actualized, and enlightened.  The student 
is a self-motivated, literate, bilingually fluent, and a lifelong learner who is resourceful, 
technologically proficient, and globally competitive. An educated person in the 21st century must 
also possess the necessary skills and understanding to participate and work productively in a 
multi-cultural globally oriented environment using technology to its full potential. 
 
Rooted in his/her culture, a 21st century educated person has a strong sense of moral ethics and 
respects the diverse culture present in today’s society.  Perceiving their self as a part of a larger 
community, that person is socially responsible, politically aware and an environmental steward.  
He/she utilizes critical thinking and creativity to positively impact his/her surroundings, make 
healthy personal choices and find balance in the appreciation for his/her own well-being. 
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Honest and respectful, the educated person in the 21st century makes sound ethical/moral 
choices.  Their concern for social justice enables them to create sustainable solutions through 
cross-cultural collaboration, respect for divergent opinions and peaceful co-existence.   
  
The educated person in the 21st century embraces the “traditional” and seeks new challenges and 
new paradigms.  Driven by hope and courage, he or she is resilient in facing obstacles and makes 
life-sustaining decisions.  At Lifeline Education Charter School we are confident that the 
environment that we cultivate, positively influences the potential for each student to become an 
educated person in the 21st century. 
 
The Secretary’s Commission on Achieving Necessary Skills report (SCANS) developed by the 
US Department of Labor in 1991 outlines what skills will prepare today’s youth to participate in 
the modern workplace. The report breaks down these skills into “foundation skills” and 
“competencies.” The former include communication skills, thinking and reasoning skills, and 
personal qualities such as responsibility, self-esteem, information gathering and processing 
skills, and the ability to find, organize and deploy resources. The Board Members, Parent 
Advisory Committee, and staff at Lifeline Education Charter School agree in large part with this 
report’s conclusions and believes that educated people in the 21st century must possess many of 
these skills in order to reach their potential and be productive members of society. Underlying 
this report is the realization that even more than in the later 20th century, information and 
communication are the hallmarks of the ever changing and ever shrinking 21st century world. To 
function effectively in this environment and in the 21st century workplace, an educated person 
will need to know how to: 

• Acquire, manage, critically analyze and use information in many mediums; 
• Communicate effectively using spoken words, written text, symbols (mathematical and 

graphical); 
• Think creatively and logically to make decisions and solve problems; 
• Adapt to change and work within a multi-cultural society. 

 
An educated person in the 21st century will also need a solid foundation of knowledge in math, 
science, history, and language arts to provide a context to understand and interpret new 
information and problems and to communicate with others. To build on this foundation and 
adapt to a changing world, an educated person will need to have a passion for: learning how to 
learn, and for asking questions and getting information. An educated person is self-motivated 
and driven to learn throughout his or her life. 
 
II.  How Learning Best Occurs 
 
Research and working with students that have varying education levels highlights one fact; 
homogenous instruction does not work for all students. Lifeline has built its philosophy and 
educational program around multiple “best” practices that aid and benefit all students, allowing 
them the best opportunity for learning to occur. 
 
Connection With All Stake Holders 
The old proverb, “it takes a village to raise a child” is core to Lifeline’s philosophy. Lifeline 
realizes that a major factor influencing a student’s ability to learn comes from the support that a 
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student receives from their school, parents, and community.  Lifeline believes that when the 
school and the community join to create an environment that is nurturing, warm, friendly, and 
welcoming, students can and will excel academically. Lifeline works with all students to see that 
they are part of a seamless connection between their home, neighbors, peers, businesses, staff, 
and family.   
 
Engaging Learning Environment 
Research shows that learning best occurs when students and teachers feel engaged in the learning 
process. Students need to be intrinsically motivated to learn and should be inspired and 
challenged by teachers. Ideally, teachers and students should act as partners working on a very 
important joint project; students’ educational and personal development.  
 
Lifelong Learners 
To develop lifelong learners, Lifeline recognizes the need for students to understand the 
relevancy of what they are learning and applying it to constructive projects and activities. 
Nothing motivates student learning more than understanding why a piece of information or skill 
is valuable to their personal dreams and/or daily lives.  Applying knowledge and skills to 
projects or to solve problems, also facilitates interdisciplinary opportunities, which enhance the 
comprehension of the subject areas individually and give the student a complete picture of how 
bodies of knowledge fit together. Also, when students “discover” the knowledge for themselves, 
the self-directed experience is inherently more satisfying and engaging than direct instruction. 
Students feel more self-confident and are likely to explore topics in depth. 
  
Best Classroom and Teaching Strategies 
Lifeline Education Charter School believes and has seen that learning best occurs by using:  

• focused hands–on and project based learning 
• cooperative independent learning environments 
• interdisciplinary courses 
• individualized learning plans for special needs students 
• class discussions involving all students 
• lectures 

 
Teaching Best Occurs When Staff Members:  

• Believe that all children deserve access to an excellent education in their own community 
• Have high expectations for all students 
• Provide rigorous, challenging academics 
• Use technology to help visualize the material for students 
• Align performance, content standards, and assessment to curriculum and instruction   
• Have a backing relationship with the parents 
• Incorporate Life Skills into every subject 
• Incorporate Character Building into all core subjects 

  
In order to best serve students and give them access to the best education possible, the staff at 
Lifeline Education Charter School work as a coherent team.  They use results from standardized 
test assessments, portfolios, and teacher assessments to develop an instructional academic plan 
for each student.  Family involvement in a student’s education is one of the most important 
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ingredients to student success. Families should be expected to participate in their children’s 
educational experience, the development of each student’s individualized performance goals, and 
assessing achievement of those goals.   
 
Foundation for Success 
Lifeline Education Charter School students are put in an environment and given the support they 
need to succeed.  Lifeline understands that many students will not be at grade level when 
enrolling at Lifeline.  Taking that into account, we implement a variety of support mechanisms 
including extra time for literacy and writing, and skill building exercises in all core classes.  To 
ensure student success, a student support program is also offered to assist students who need 
homework help and tutoring.  In addition, as part of the foundation, multiple intelligences are 
recognized, accepted, and evaluated.  In this type of environment the entire school community 
values, respects, and appreciates each student’s unique learning style.  Lifeline Education 
Charter School, through its research at the local and wide-span levels, has developed its own  
curriculum and instruction tailored to address multiple intelligences and each students specific 
needs. 

School Design and Class Schedule 

Lifeline Education Charter School offers classes that allow for a wide range of educational 
options, rather than a range of classes, which exclude diverse educational options.  
 
Most classes are taught using balance pedagogical techniques. The assigned teachers are trained 
in various techniques for delivering direct instruction. This time is used to present some of the 
foundational content and ideas upon which the students will build a more complex, higher 
understanding of the subject matter.  
 
After direct instruction, some classes at Lifeline devote their time to project-based learning. The 
students learn by supplying skills and knowledge to authentic tasks. Students also have the 
opportunity to solidify their own understanding of a particular objective by helping other 
students and testing what they think they already know.  All the while, students collectively, will 
be attaining basic values pertinent to a successful future in any endeavors after Lifeline.  Project 
based learning has been incorporated in all Math and History classes, and will be incorporated 
into English and Science in 2007-2008. 

Methods of Instruction 

The educators at Lifeline Education Charter School are trained in a number of instructional 
strategies to respond to the students learning needs. The primary deductive strategy employed is 
Direct Instruction, and the primary inductive strategy is Project Based Learning. 
 
Primary Deductive Strategy – Direct Instruction 
Direct Instruction allows the teacher to carefully sequence the information in a manner that the 
students can grasp. The sequencing allows the teacher to work with students that need extra help 
while simultaneously allowing advanced students to apply the knowledge in many different 
forms. Our students come from a wide variety of educational backgrounds. Many have 
educational gaps, which hinder their ability to effectively master objectives without direct aide.  



sdob-csd-sep07item07 
Attachment 2 

Page 12 of 139 

Lifeline Education Charter School Petition 
Page 12 

 
Primary Inductive Strategy – Project Based Learning 
Project based learning allows the student to personalize the learning. Experience and application 
enhances the learning by the student generating connection in their own lives. This connection is 
shown to enhance life learning; not just mastery of content. Project Based Learning (PBL) is a 
systematic teaching method where students work in teams to explore real-world problems and 
create presentations to share what they have learned.  Compared with learning solely from 
textbooks, this approach has many benefits including, deeper knowledge of subject matter, 
increased self-direction and motivation, and improved research and problem-solving skills 
 
Project Based Learning is a model for classroom activity that shifts away from the classroom 
practices of short, isolated, teacher-centered lessons, and instead emphasizes learning activities 
that are long-term, interdisciplinary, student-centered, and integrated with real world issues and 
practices.  Our data shows that when incorporating direct instruction and Project Based Learning 
it increases our students’ chances of mastering the standard and the learning material is retained 
longer. At Lifeline Education Charter School our goal is to use PBL to allow the students to 
understand how what they learn in school will be used and replicated in real life situations. 
 
Classes are kept as small as possible.  A 28:1 student-to-teacher ratio is targeted to provide 
individual attention to students and help teachers instruct effectively in classes that typically 
have students at varying proficiency levels.  
 
Students must take core classes in Math, English, Science, Social Studies, Technology, 
Language Arts, and Life Skills. Life Skills focus on a deliberate student "Success Plan" that 
helps the student to successfully transition from school to the work/community environments. 
Our Life Skill’s program includes, college preparation, decision making, communication skills, 
goal setting, accountability, gender issues, budgeting and financing. Students also choose 
elective classes in art, athletics, and foreign language classes.  The after-school program re-
enforces mastery of the California State Standards. The Lifeline Education Charter School 
environment supports a personal approach to learning, with wrap-around support for students 
that includes team-building activities, field trips, and access to mental and physical health care. 
 
Lifeline Education Charter School incorporated Project-Based Learning (PBL) as a pilot 
program into it’s middle school math and history curriculum in January 2006.  Due to the 
success of PBL in the pilot program, Lifeline Education Charter School incorporated PBL as a 
standard curriculum requirement in all math and history programs in 2006-2007.  In the 2007-
2008 school year, all classes will have the Project-Based Learning foundation imbedded into 
their curriculum.  The immediate benefit of practicing PBL is the unique way that it motivates 
the students by engaging them in their own learning.  The PBL process allows the students to 
work independently or in groups, pursuing their own interests and questions and make decisions 
about how they will find answers and solve problems.   
 
PBL helps make learning relevant and useful to students by establishing connections to life 
outside the classroom, addressing real world concerns, and developing real world skills.  A 
sample of Project-Based Learning has been provided in Appendix D. 
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III.  Core Curriculum 
 
The foundation of Lifeline Education Charter School’s curriculum is pillared by the standards set 
by the California Department of Education. The curriculum is regularly reviewed and assessed 
based upon benchmarks the curriculum team sets. The curriculum team is made up of 
administrators, department heads, curriculum advisor, and various teachers. The tools used to 
make assessments of the programs come from state sponsored testing such as CAT-6, STAR9, 
CAHSEE, and CELDT and in house tools such as Scantron, Read 180 and standard driven pre 
and post exams. The state sponsored testing schedule is set by the Department of Education. 
Scantron assessments are done three times a year; at the beginning of school year (used as a 
placement test), at the beginning of second semester (to track progress and modify the student’s 
current placement as needed), and at the ending of the school year (to verify results).  This is 
done for High School and Middle School students. By constantly reviewing and inspecting the 
data and way of instruction, Lifeline is able to design, adjust and ensure that the curriculum 
remains relevant and responsive to each individual student attending Lifeline Education Charter 
School.   
 
Lifeline Education Charter School’s curriculum team is responsible for creating curriculum that 
is challenging and parallel with the content standards set by the California State Board of 
Education. Curriculum and instruction at Lifeline Education Charter School is linked to 
standards and assessment.  The experienced curriculum team has molded our curriculum and 
tailored it to the specifications required by the State of California while adapting it to the 
students of Lifeline Education Charter School.  The curriculum focuses on enhancing student 
strengths and building areas of weakness.  Instead of having a curriculum that measures students 
against students, Lifeline Education Charter School implements a curriculum that values mastery 
of central concepts and skills that enable them to do well in their academic lives and take 
advantage of life’s opportunities.  Continual local research is regularly being conducted.  The 
current curriculum will continue to evolve and adapt ensuring it remains conforming yet relevant 
to the students of Lifeline.   
 
Research has shown that there are three key processes in education that must be aligned to 
improve student achievement: 1) Standards and curriculum, 2) Instruction, and 3) Assessments. 
The staff at Lifeline continually aims at aligning all three. There are regular lesson plan review 
sessions and opportunities to express ideas and strategies for reaching total alignment of all three 
key areas. Particular attention has been paid to addressing alignment of instruction and 
assessment. The department heads regularly meet with staff to review progress in this area. 
 
An curriculum advisor, who focuses primarily on curriculum and on instructional strategies, 
supports teachers by reinforcing the goals set by the curriculum team and aiding in implementing 
sound strategies to ensure all students master standards. The advisor meets with individual 
instructors as often as needed, sometimes daily depending on the instructor’s level of experience, 
to aid in use and implementation of resource materials and developing strategies to ensure all 
students to master the curriculum. 
 
Professional Development 
Each department individually and collectively attends training workshops throughout the year in 
an attempt to examine a variety of appropriate instructional program materials that reinforce and 
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extend skills, accommodate learning styles and ensure achievement of the State standards. All of 
the Departments are currently looking for ways to include a Project Based learning approach 
through various research, individual, group and class projects. 
 
To ensure maximum benefit from staff development opportunities, the school hours were 
changed so that instruction ends at 12:45pm on Fridays so the staff can work and meet together. 
During this time the staff receives training in: 
 

• Aligning each lesson to the State Standards 
• Aligning assessments to the State Standards 
• Project based learning/Cooperative Learning 
• Direct Instruction strategies 
• Classroom management 
• Monitoring student’s mastery of the standards 
• Utilizing Technology in the classroom 
• Relieving stress in the workplace 
• Meeting the needs of our Special Education students (Excel Program – Torres) 
 

Individuals have been sent to offsite workshops for a wide variety of subjects such as: 
 

• Funding sources for programs we want to implement (ED source) 
• Strengthening the math program (CEEA) 
• Improve our writing program (The Stack the Deck Writing Program) 
• Improving classroom instruction (Data Works) 

 
Textbooks 
All the books used are on the State Approved list and are in unison with our curriculum.  Books 
are correlated to conform to the California State Standards.  Resource material is also derived 
from these books.  
 
English 
6th Glencoe The Reader Choice # 1 
7th McGraw Hill Language Arts Today 
7th Glencoe The Reader's Choice # 2 
8th McGraw Hill Language Arts Today 
8th Glencoe The Reader's Choice # 3 
9th Glencoe The Reader's Choice # 4 
10th Glencoe Literature # 5 
11th Glencoe Literature (American) 
12th Glencoe Literature British 

 
Math 
6th Glencoe Mathematics 2 
7th Glencoe Pre-Algebra 
8th Glencoe Mathematics 3 
Algebra 1 Glencoe Algebra I 
Geometry Glencoe Geometry 
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Algebra 2 Glencoe Algebra II 
Calculus   Advanced Mathematical Concepts 

 
Science 
Earth Science Glencoe Earth Science 
Life Science Glencoe Life Science 
Physical Science Glencoe Physical Science 

Earth Science Glencoe 

Earth Science 
Geology, the Environment, and the 
Universe 

Biology Prentice Hall Biology 

Chemistry Glencoe 
Chemistry 
Matter and Change 

Physics Serway/Faughn College Physics 
 
 
History/Social Studies 
Ancient Civilization Glencoe Journey Across Time 
World History Houghton Mifflin Across the Centuries 
History   
Geography   
World History McDougal Littell World History 
American History McDougal Littell The Americans 
Government   Government 
Economics Glencoe Economics 

 
Spanish 
11th Prentice Hall PASO A PASO 1 
12th Prentice Hall PASO A PASO 2 

   
 

English 

The study of English/Language Arts is designed to develop effective written and oral expression, 
reading and critical thinking skills as well as mastery of the fundamentals of grammar.  Creative 
and expository writing assignments, grammar, and vocabulary development evolve in part from 
assigned literature.  
 
It is our goal that all students become skilled and reflective readers and writers. To achieve this 
goal the core of the curriculum is based upon the following four principals: 

 
1. A strong written and oral literature program. 
2. A focus on the skills needed for success (decoding, spelling, contextual skills, 

writing strategies ect.). 
3. Regular diagnosis and measurements. 
4. An early intervention program.  

  
Courses 

6th Grade 
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The sixth grade English program builds a foundation for students to develop the 
ability to go beyond saying words, writing sentences, and responding to oral 
communications. The reading objectives build students’ vocabulary, by extensive 
opportunities for independent reading. The reading assignments correlate with 
vocabulary that was previously introduced and the vocabulary is regularly 
incorporated into later assignments. Understanding the content and purpose of text is 
developed by guided reading assignments with the teacher modeling ways to critique 
the reading. The writing objectives focus on students’ developing writing skills which 
match the most appropriate style for the content, and writing multi-paragraph 
compositions. The writing assignments incorporate vocabulary, with modeled 
instruction introducing different forms of writing. The listening and speaking 
objectives builds students’ ability to effectively speak in public. The assignments 
focus on the delivery, the reasoning behind the structure, and the use of multiple 
rhetorical strategies.   
 
 7th Grade 
The seventh grade English program continues vocabulary development and regular 
reading, writing, and presenting opportunities. The reading assignments are aimed at 
reading for comprehension not simply following a narrative. A variation in types of 
reading text such as: magazines, journals, newspapers, signs and text outside of 
traditional text books are used in the classroom. Regular independent reading is 
encouraged and monitor by reading logs. The writing objectives emphasize mastery 
of sentence structure and grammar. The transition from narrative to expository essays 
with at least 500 words is interwoven throughout the year. The listening and speaking 
objectives are structured around developing persuasive arguments and summaries of 
text. Students are assigned opportunities to present arguments that are researched and 
use appropriate writing strategies. 
 
8th Grade 
The eighth grade English program continues developing many of the skills taught in 
the seventh grade. Many of the standards and assignments are very similar especially 
when related to reading assignments, encouragement and monitoring of independent 
reading, and use of text outside of traditional textbooks. In reading the difference is 
that in the eighth grade students are expected to identify the proposal of an expository 
essay and the supporting ideas. The assignments that accompany the reading are 
aimed at developing the students’ ability to determine the logic, unity, and overall 
meaning of a text. The literature is expanded to include multiple types of poetry. The 
writing objectives develop writing 5 paragraph essays with a clearly stated thesis and 
supporting ideas. The standards dictate that students demonstrate a level of 
sophistication as measured by the use of transition sentences, parallelism and a 
consistent point of view in their writing.  
 
9th and 10th Grade 
The standards for English at the high school level prepare students for a post-
secondary education. The emphasis is on comprehension, analysis of text and the 
continued use of critical thinking skills. The texts are expanded to include Greek, 
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Roman and Norse mythology. The literature is expanded to include drama. The 
writing assignments incorporate students synthesizing information from multiple 
sources, creating bibliographies and using technology to publish a final draft. 
 
11th and 12th Grade 
During these two years the English program focuses on students being competent in 
multiple forms of written and oral communication. The culmination is a student that 
can use deductive and inductive reasoning to identify and argue a position. The 
assignments encourage students to use technology, incorporate multiple sources and 
develop research strategies. The literature is expanded to works from around the 
world, with an emphasis on British Literature. Students are writing reports that 
contain over 1200 words. The types of writing are expanded to include reflective 
compositions, historical compositions, and resumes. 

 
 
Intervention Strategy 
Read 180 is an intervention program that has been adopted to supplement students who are 
struggling with reading comprehension and writing skills.  Students are placed in this program to 
work on their basic comprehension and writing skills.  Once students have mastered the basic 
skills, they are transitioned to their regular course of study.  The objective is to incorporate a 
variety of strategies and models woven into the curriculum to reach all learners.  
 
The inclusion of intervention strategies has really been beneficial in aiding students to reach our 
educational goals. In the grades 6-8 we implemented concentrated instruction in literacy skills 
for at-risk students. The percent of students that scored at basic or above on the STAR 9 are as 
follows: 

 
 2003 2004 2005 2006 
6 * * * 87 
7 27 47 51 81 
8 15 41 30 68 
9 46 59 51 65 
10 18 52 35 66 
11 13 48 33 50 

                                                  * 2006 was the first year for grade 6 

Mathematics 

The mathematics program at Lifeline Education Charter School is designed to appeal to all 
learning modes and intelligences and prepare students to successfully master all of the Standards 
set by the Department of Education. Our research has shown that Project Based assessment 
allows a students’ proficiency to be demonstrated through a mode consistent with his/her natural 
gifts while diminishing the fear and anxiety associated with high-stakes testing.  Formal and 
standardized test-taking skills are also developed to help prepare students for when they do have 
to perform on a high-stakes exam.  
 
Courses 
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6th Grade 
During the sixth grade mastery of the four arithmetic operations are stressed 
(addition, subtraction, multiplication, and division). Students apply those operations 
to word problems, fractions, decimals and integers. Students are introduced to 
concepts of geometry with calculating area, circumference, and use of 3.14 for pi. 
Students solve one step linear equations. The projects emphasize applying the 
operations to activities students do regularly such as: purchasing items from a store, 
counting money, saving for a present, organizing items in their room, ect.  
 
 7th Grade 
The seventh grade prepares students for Algebra 1. Solving equations with multiple 
steps, graphing linear equations, converting units of measurement, and converting 
between percentages, fractions, and decimals are highly stressed. Students also 
continue their study of geometry by computing surface area and volume of 3 
dimensional figures, and applying Pythagoreans theorem. The projects emphasize 
complex activities such as making purchasing decisions, deciding cost effectiveness 
of business decisions and analyzing business trends with an eye towards future 
expectations. 
 
8th Grade 
We use the eighth grade to transition students into Algebra 1. All of the pervious 
skills are reviewed plus introduction to logical reasoning. Work in this grade develops 
the use of arguments to solve a problem while strengthening the students’ core math 
skills. Projects are similar to seventh grade.  
 
9th Grade 
Students take Algebra one in the ninth grade. The Algebra one course is designed to 
challenge a student’s use of reasoning. The course includes mastery of rational and 
irrational numbers, solving multi step equations, using inequalities, graphing and 
calculating slope and using the slope to create and solve linear equations, quadratic 
formula, and solve rate and mixture problems. 
Projects apply math concepts to investing, and job related activities. 
 
10th Grade 
Students take Geometry in the tenth grade. The geometry standards develop students 
“ability to construct formal, logical arguments and proofs in geometric settings and 
problems”. Projects apply concepts to investigating and developing theories of 
accidents. 
 
11th Grade 
Students take Algebra two in the eleventh grade. The Algebra two course builds on 
aspects of Algebra one and Geometry. The students will have gained the ability to 
solve “systems of quadratic equations, logarithmic and exponential functions, the 
binomial theorem, and the complex number system.”  
 
12th Grade 
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Students take calculus as an elective. The course fulfills all of the standards found in 
the College Board syllabi for calculus AB: 
 

• Functions graphs and limits 
• Derivatives 
• Integrals 

 
The mathematics curriculum is built around a Project Based philosophy where mathematical 
concepts are used in real world settings. Each unit or project incorporates state standards into the 
students’ daily lives. Our research shows that this added connection aids in retention and 
motivation. In areas where this has been implemented student success on subsequent assessments 
has shown significant gains. Student satisfaction in the course and mode of instruction are also 
high. The program was used sporadically over a 3-year period in the 7th grade resulting in 
implementing the PBL pilot program throughout all grade levels in January 2006.   During that 
time the percentage of students that scored at or above basic has shown steady improvement. The 
change in 2005 was due to an instructor quitting at an irregular time. The percent of students that 
scored at basic or above on the STAR 9 are as follows: 

 
 2003 2004 2005 2006 
6 * * * 77 
7 0 30 45 59 
Pre algebra 15 67 47 70 
Algebra 7 61 30 24 
Geometry 0 33 0 0 
Geometry 10 0 31 3 32 
Algebra 2 0 3 0 6 

* 2006 was the first year for grade 6 
 

The Mathematics Department of Lifeline Education Charter School prepares students for life in 
an increasingly technological world in the following core areas: problem solving, logical 
reasoning, communicating mathematical ideas, applying mathematics to real-world situations 
and using technology as a mathematical tool to solve mathematical problems. 

Science 

The Science curriculum follows the California content standards. Teachers attempt to integrate 
the sciences into their daily life. Students conduct field studies so that they can understand the 
connection between science and the world around them. Direct Instruction is a central element of 
our science curriculum. As in other classes, students are expected to make presentations and 
convincingly present conclusions that are supported by scientifically substantiated facts. 
 
Courses 

6th Grade 
Students in the sixth grade take an introductory course in Earth Science. The 
course sets the foundation for students to understand how the Earth processes 
work and how current decisions have lasting effect for the Earth. The emphasis is 
on Plate tectonics, Earth Structure, Topography, Energy, Resource Management, 
and Ecology. 
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7th Grade 
Students in grade seven take Life Science. The course exposes students to 
understanding changes in their own body and how their decisions affect their 
lifetime health. The emphasis is on Cells, Genetics, Evolution, and Living 
Systems. 

 
8th Grade 
Students in grade eight take Physical Science. The course applies many skills 
from math to their world. The emphasis is on Forces, Energy, Laws of 
Conservation, Atoms, Molecules, Atomic Theory, and Kinetic Theory. 
 
9th Grade 
Students in grade nine take Earth Science. The course is designed for students to 
study the earth and how it fits in the universe. The emphasis is on Solar System, 
Convection Currents, Energy in the Earth’s system, Earth’s cycles, Structure and 
Composition of the Atmosphere, and California Geology. 
 
10th Grade 
Students in grade ten take Biology. During the course students are exposed to the 
many studies of man and how man fits in the universe. The emphasis is on Cell 
Biology, Genetics, Ecology, Evolution, and Physiology. 

 
11th Grade 
Students in grade eleven take Chemistry. The course is grounded problem 
solving, algebra skills, and use for critical thinking skills. The emphasis is on 
Atomic and Molecular Structure, Chemical Bonds, Stoichiometry, Gases and their 
Properties, Acids and Bases, Solutions, Chemical Equilibrium, Organic 
Chemistry, and Nuclear Processes. 
 
 
12th Grade 
Students in grade twelve have the opportunity to take physics as an elective. 
The course is open to all students regardless of previous grades. Students that take 
the course are exposed to how physics is a part of their every day lives. The 
standards covered are Motion and Forces, Conservation of energy and 
momentum, Heat and Thermodynamic, Waves, and Electric and Magnetic 
Phenomena. 
 

In the higher grades, to improve educational practice, direct instruction has been supported by 
the inquiry method. The combination of these two strategies has shown to be beneficial for the 
growth of our students. The percent of students that scored at basic or above on the STAR 9 are 
as follows: 

 
 2003 2004 2005 2006 
General Science 6 * * * 32 
Earth Science 19 33 43 53 
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Biology 14 34 68 74 
Chemistry 0 6 13 35 

* 2006 was the first year for grade 6 
 

Based on the National Science Education Standards, Benchmarks for Science Literacy Project, 
the science curriculum engages students in inquiry methods within an environment, which 
enriches their experience with outdoor education programs, and satisfies their quest for 
knowledge with more traditional based research and instruction.  This combination of process, 
activity, and content facilitates the experience of all types of learners by allowing students to 
engage in a wide range of scientific investigations while promoting the excitement of 
discovering about the world around us. 

 

Social Studies/History 

The Social Studies curriculum draws from and is reflective of the State content standards. Like 
other departments within Lifeline Education Charter School, Social Studies is taught with a 
balance of Direct Instruction through lecture, audio, interactive technology, Socratic discussions 
and Project Based Learning. Rather than memorizing many facts, students are tasked with doing 
primary source research to develop their own interpretation of an historical event. Students look 
at events with perspective and examine facts and documents with a critical eye. Students work to 
uncover the underlying circumstances and motivations that precipitated an event or led to a 
particular situation, and try to understand how to use the past to inform how they look at the 
present and future. 
A central goal of the social studies/history program is effective thinking and reasoning. It is 
important that students learn to conceptualize and connect ideas and knowledge with beliefs and 
civic participation. To do that, thinking and reasoning skills are learned through systematic 
practice throughout the social studies department.  
Teachers focus on making the curriculum accessible, meaningful, and relevant to both middle 
and high school students. Cross-curricular projects, such as a documentary film about a local 
historical event or figure, help students make connections among subject areas and understand 
their communities better. The research projects also allow the students to determine their own 
values, perspectives, and identity as they form ideas about interpreting and presenting a set of 
historical events.  

 
Courses 

6th Grade 
Grade six focuses on Ancient Civilizations. The study centers around how and what 
aided different civilizations to develop. Ideas such as how did location and natural 
resources play a role in the development of a civilization. How each civilization 
solved similar problems such as: government, social structure, needs of the populace, 
and defense. 
 
 7th Grade 
Grade seven focuses on how civilizations transformed the world from 500 A.D. to 
1789. This course looks at developments both within a given time but also across 
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cultures. The primary focus is medieval society till the birth of the United States of 
America but emphasis is also placed on developments in Africa, Japan, and China. 
The effects of how religious beliefs shaped societies are also examined. This is all 
taught with an eye towards how decisions made during that time current affect how 
and where we live. 
 
8th Grade 
Grade eight reviews the standards taught in grades six and seven. Since grade eight is 
when students are given the social science portion of the standards, we developed a 
review course which refreshes students’ concepts in history from ancient civilizations 
to the development of the United States. In addition to the review students explore the 
development of the united states to the first world war. Issues such as slavery, growth 
of cities, literacy, industrial revolution, and the civil war are all explored within a 
context of present situations. 
 
9th Grade 
In grade nine students take geography. This course emphasizes the use of maps to 
understand the world. The geography course looks at historical events by ordering 
them not only chronological but by location. Students are also introduced to the world 
view which will be taught in the 10th grade. 
 
10th Grade 
In grade ten students take world history. This course looks at major events such as: 
world wars, colonialism, the industrial revolution, and nationalism and analyzes how 
those events shape their current lives. The time studied is from 1776 to World War II. 
Students study how different nations dealt with their growth and ruled its citizens.  
 
11th grade 
In grade eleven students study American history from World War I to current times. 
In this course students are exposed to how they are currently affecting history. How 
current events will shape the lives of people in the future. The culture of America is 
developed along with how America’s culture has changed over time.  
 
12th grade 
In grade 12 students take a one semester course in Government followed by a one 
semester course in Economics. The government course develops students 
understanding of civic responsibility. The course outlines how our democracy 
functions on both the federal and state level. A particular emphasis is made to putting 
faces to each function of government. The Economics course aides in preparing 
student for how our capitalistic society works. Principles of scarcity and cost benefit 
are explained and examined. 
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IV.  Other Curriculum 

Spanish 

Acquiring a second language for English speakers and strengthening language skills for 
Spanish speakers is fundamental to the development of all students who enroll at Lifeline 
Education Charter School.  It provides an opportunity for cross-cultural communication 
and helps our students compete globally in the 21st century.  For English speakers, 
learning a second language offers many benefits.  Not only does it allow them to 
communicate in a language other than their own, it helps them acquire an objective view 
of their own language and culture.  It also enhances their understanding of the structures 
in the new language compared to their primary language.  For native Spanish speakers, 
strengthening their written and oral skills will help them correct and achieve proper bi-
literacy and proficiency. 
 
Students will develop skills in listening, speaking, reading, and writing in Spanish. The 
courses are designed to help students gain an understanding and appreciation for the 
language, culture, and geography of Spanish speaking countries. While grammar will 
play an important role in the course, emphasis is placed on basic conversational fluency 
and comprehension.  
 
The goal is for the students to develop the ability to accurately speak, read, write, and 
comprehend the Spanish language to an early advanced level.  They are exposed to 
different cultures of Spanish speaking people throughout the world.  Students learning 
Spanish as a second language will start with basic grammar, vocabulary, conjugation, 
sentence construction, reading and comprehension.  They will advance to a progressively 
higher material.  At all stages of their language development, students are expected to 
practice what they learn.  For native Spanish speakers special emphasis is placed on 
developing their writing and reading comprehension skills.  They will focus on 
grammatical and orthographic accuracy in writing. 

 

Arts 

The arts, particularly music, visual and the performing arts, is emphasized at Lifeline 
Education Charter School. Students will develop an understanding of how people use 
dance, music, theater, and the visual arts to express ideas and emotions that they cannot 
express through language alone. Students will learn to communicate in at least one 
artistic medium, and will perform or present their new skills for a public audience. The 
instruction emphasizes the roles of reflection, critical judgment, and imagination in the 
artistic process.  
 
Lifeline Education Charter School offers diverse courses in dance, music, and theatre, as 
well as interdisciplinary courses that integrate the arts with other courses of study, such 
as media, filmmaking and web design for the 2007-2008 school year.  Projects students 
will complete include, but are not limited to, making documentary films about historical 
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events, designing web sites, or performing songs and dances that are characteristic of a 
particular literary period. 

 

Physical Fitness 

Students at Lifeline Education Charter School are required to participate in a rigorous 
physical fitness program during the school year.  The program provides a quality, 
sequential program with instruction and activities that contribute to the promotion of a 
healthier life-style.  The program goals are: 
 

• Movement skill and knowledge 
• Self-image and personal development 
• Social development 
• Lifelong fitness and well being 

 
All goals reflect the objectives adopted by the California Department of Education. The 
physical education department uses diverse activities to encourage all students to pursue a 
healthy lifestyle and to enjoy recreational activities throughout their lifetimes. 

 

Life Skills 

The Life Skills program offers a curriculum designed to raise students’ self-esteem, self-
awareness and appreciation of others. The Life Skills program focuses on working with 
diverse groups under pressure, coalition building and experiential exercise. Students are 
given the opportunity to reflect on their lives and examine the quality of their 
relationships with themselves, others, and the community.  Students are taught techniques 
in listening and speaking, working cooperatively, and behaving with respect towards 
themselves and others. 

Technology 

Lifeline Education Charter School uses technology to support teaching and learning. The 
long-term goal is that every student will have a notebook computer to use at school, at 
home, and in the community.  Lifeline Education Charter School endeavors to foster life-
long learning by integrating computer technology into teaching and learning.  
 
America’s high schools are charged with preparing students for higher education and 
careers in the “knowledge economy” of the 21st century.  Lifeline Education Charter 
School demonstrates how the public high school experience can be restructured and 
redesigned to enhance students’ connections to their educational experiences and to other 
students in a community of learners.   
 
Lifeline Education Charter School continues to provide a variety of technology education 
opportunities for students, and also supports and assists with the integration of 
technology throughout the entire school curriculum. Both roles are deemed a necessary 
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and vital part of maintaining the standard of excellence.  We trust that within an effective 
educational setting, technology can enable students to become: 
 

• Capable information technology users  
• Information seekers, analyzers, and evaluators  
• Problem solvers and decision makers  
• Creative and effective users of productivity tools  
• Communicators, collaborators, publishers, and producers  
• Informed, responsible, and contributing citizens  

Character Building 

Lifeline Education Charter School will include a character building curriculum in school 
year 2007- 2008 for students in grades 6th – 12th.  The curriculum focus is on the basic 
character development traits children will rely upon throughout their lifetime.  Students 
are presented with real life situations and given the opportunity to express how they 
would handle those situations.  The focus of the program will be the core values Lifeline 
Education Charter School believes each child needs to possess:  
 

• Integrity 
• Responsibility 
• Respect 
• Honesty 
• Fairness 
• Caring 

Community Service 

Students who participate in school/community service are rewarded intrinsically by 
helping others.  Studies show that students, who participate and lend their time to the 
community, tend to pay more attention in class and consequently attain better grades.  
Lifeline Education Charter School recognizes the value of this experience, and partners 
with outside agencies such as the Salvation Army and faith based organizations to help 
students serve their community. 
 
Community service promotes social, political, moral understanding and respect.  By 
connecting students to people beyond the school gates, students will understand that their 
relationship to the community means more than being a mere consumer.  Community 
service helps students learn about issues beyond their home and family by personally 
experiencing the positive impact that their contributions generate. 
 
Beginning Fall of 2007, our high school students will be expected and required to 
complete a minimum of five hours of community service each year.  Students completing 
more than five hours will be allowed to apply the excess hours towards their Vocation or 
Elective requirements at a rate of 15 hours per high school credit. This will be an added 
incentive to create good relationships between Lifeline and the Community. 
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Partnerships 
Lifeline Education Charter School partners with parents, The Salvation Army, and 
various other community organizations/businesses to help foster a positive learning 
environment and to set or enhance high standards for academic performance.  By 
participating in these partnerships, our students will have positive role models 
showcasing the value of education in school and have a tangible value of positive life 
long living in the community. 
 
Our goal is to help the organization and the students understand that they are both 
necessary elements of ridding Compton of its negative stigma; some good has come out 
of Compton.  By partnering with such organizations as The Salvation Army, students are 
exposed to an organization known for its world-wide humanitarian efforts and will be 
able to see change in Compton, Los Angeles County, California, the United States, North 
America, etc. 
 
The idea clearly behind this is that as more partnerships with Fortune 500 corporations 
and world-wide acknowledged organizations, more students will exposed to the world 
outside of Compton and Los Angeles, prompting their actions as well abiding citizens. 
 

V.  Academic Achievement Standards 

Academic Courses 

The courses offered at Lifeline Education Charter School are structured to prepare students to 
matriculate to college and enter the work force.  The curriculum team and the faculty actively 
shape and evolve the courses to provide the most rewarding educational experiences.  Each 
course is developed to meet educational benchmarks, increase the student’s satisfaction, 
capability, and individual growth.  The faculty reviews which activities are successful, including 
the following elements: technology-assisted education, the integration of multi-cultural 
components throughout the curriculum in recognition of the school's ethnic diversity, 
community-based learning, and a career education component utilizing community and parent 
resources. 
 
Lifeline Education Charter School students have similar graduation requirements as Compton 
Unified School District (CUSD) Los Angeles County Office of Education (LACOE) students, 
but are placed on an exclusive four year graduation plan to meet (and at times exceed) the 
requirements for enrollment into the California State University or University of California 
systems right out of high school. Students study English/Language Arts and Science, Math, 
History/Social Studies, a foreign language, Art, Computers/Technology, Health and Physical 
Education.  Lifeline Education Charter School students must demonstrate mastery of a core set 
of basic academic skills before moving onto higher-level, more abstract material.  

Courses for Graduation 

Lifeline strives to offer challenging curriculum aligned with the California State Standards and 
with the University of California a-g requirements.  These requirements are respected as the most 
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comprehensive and general guideline for university competancy around the country.  Our 
students are held to those standards and are placed in a four year graduation plan as follows: 
 
English - 4 years required 
Four years of college preparatory English based on California State Standards for English 
Language Arts.  
 
Mathematics - 3 years required, 4 recommended 
Three years of mathematics, including elementary algebra, geometry, and second year 
(advanced) algebra.  Mathematics courses taken in grades 7 and 8 may be used to fulfill part of 
this requirement if the completed course is equivalent to the offered course and was passed with 
a minimum grade letter of “B.” A year of Pre-Calculus and Trigonometry is offered for students 
striving to complete a fourth year of math. 
 
History/Social Science - 3 years required 
Three years of history/social science including one year of U.S. history, one year of World 
history, and one-half year of Economics and one-half year of Civics or American Government.  
 
Science – 2 years required, 3 recommended 
Two years of science including one year of Biology and one year of Chemistry. Science also 
includes an accompanying lab. Physics is offered for students striving to complete a third year of 
study. 
 
Physical Education – 2 years required 
The 2-year program reflects the goals of the California Framework for Physical Education: 
 

• Develop movement skills and movement knowledge 
• Self-Image and Personal Development 
• Social Development 

 
Language Other than English (Spanish) - 2 years required, 3 recommended 
Two years of the same language other than English. Spanish emphasizes speaking and 
understanding, and includes instruction in grammar, vocabulary, reading, and composition. 
 
Visual and Performing Arts - 2 years required 
Courses offered meet the four components of 1) Artistic Perception, 2) Creative Expression, 3) 
Historical and Cultural Context and 4) Aesthetic Valuing as outlined by the California Visual 
and Performing Arts Framework 
 
Electives – 4 years required 
Courses offered prepare students for transitioning from school to institutions of higher learning 
and/or careers. 
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Courses for Graduation 

2006-2007  
Lifeline Education 

Charter School 
Requirements 

U.C./CSU  
Requirements 

English 
    English I 
    English II 
    English III 
    English IV 

4 4 

Mathematics 
   Algebra I 
   Geometry 
   Algebra II 

3 3 (4 recommended) 

History/Social Science 
   World History 
   U.S. History 
   Civics 
   Economics 

3 2 

Science 
   Biology 
   Chemistry 

2 2 (3 recommended) 

Physical Education 
   P.E. I 
   P.E. II 

2  

Foreign Language 
   Spanish I 
   Spanish II 

2 2 (3 recommended) 

Visual and Performing 
Arts 
    Art 
    Performing Arts 
    Music (to be offered 2008) 

2 1 

Electives 
   Technical Arts 
   Intro to Computers 
   World Geography 
   Life Skills  
   Driver’s Education 
   Health 
   Sports 
   Journalism 
   Yearbook  

4 1 

 
The Lifeline faculty selects educational objectives for each student using information about the 
student's psychological needs and interests, contemporary life, and aspects of the subject 
matter that are useful to everyone.  Data sources for the curriculum include standardized and 
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classroom tests, teacher observation, on-going academic performance, and college/university 
feedback.  
 
 
VI.  Specialized Programs 

 Concentrated Tutoring 

Lifeline Education Charter School has also implemented multiple tutoring opportunities 
aimed specifically at addressing student’s individual needs. Each program has a specific 
focus. 
 
STAR-9/CAT-6 prep 
All students who will participate in the California State Testing exams take this course. The 
preparatory course is offered as an elective during the regular school schedule. The 
objectives of the prep course are as follows: 
 

• Students will develop an understanding of the format of the exam.  
• Students will be acquainted with the format of the answer document. 
• Students will be familiar with the subject content of the exam. 
• Students will be familiar with time restraints associated with the exam. 
• Students will demonstrate mastery of content knowledge. 

 
After School Tutoring 
In this program, teachers offer their time after school to review what is being taught in the 
classroom. This program is open to all students, but the focus is on those students whose 
best efforts result in below average academic achievement.  Students with a “C” or below 
are strongly encouraged to take advantage of this program. The focus of this program is 
student academic achievement, mastery of established benchmarks, and preparations for 
state examinations. 
 
California High School Exit Examination (CAHSEE) Preparation 
The focus of this program is to prepare and aid students in demonstrating proficiency on 
the CAHSEE. This program is for all 10th, 11th and 12th grade students who did not pass 
one or more parts of the exit exam.  The class meets two months before the test on 
Saturdays and two-week days after school.  Our research shows that this opportunity is 
needed to relieve the stress associated with high-stakes testing. The objectives of the 
program are: 
 
• Students will be familiar with the purpose of the exit exam. 
• Students will be familiar with the format of the exit exam. 
• Student will identify specific areas of strengths and weakness related to what is being 

assessed. 
 
Peer to Peer 
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John Wooden, retired basketball coach for UCLA said, “The best way to learn is to teach.”  
This program allows students who have demonstrated mastery in an academic subject to 
aid other members of the student body, fortifying both students. To qualify as a tutor, the 
student must have been recommended by an instructor of the particular subject. This 
program allows students that need one to one assistance in a subject to receive that help. 
All tutors are under the supervision of a teacher.  

Policies and Procedures for Students with Special Needs 

Students At-Risk of Retention 
While the school holds the same high expectations for all students, faculty and staff members 
ensure that no individual student falls behind.  Lifeline has instituted comprehensive support for all 
students, such as limiting class size to 28 students, after school tutoring, and assistance during off-
time periods that help support students so they do not “fall through the cracks of education.” 

A. Low-Achieving Students 
Upon identification of any student as low-achieving: 

1. Lifeline informs parents of the student's academic standing within one week of 
identification. 

2. Within three weeks of identification, Lifeline schedules a conference with the 
SST committee (student, parent, teachers, and administrative staff) to develop 
an action plan.  The action plan has specific responsibilities for the student, 
parent, and teachers. 

3. The student receives supplemental support services.  In the areas where the 
student is struggling most the classroom teacher and/or assistant teacher offers 
one-to-one instruction. The student also participates in programs such as Read 
180 and Scantron. 

4. The student is enrolled in a remediation program such as the After School 
Program.   

B. Promotion and Retention of Students 

Students demonstrate mastery prior to completing any course of study.  There are no 
social promotions at Lifeline Education Charter School.  Students also have the 
capacity to accelerate far beyond the "age-specified" curriculum based on interest, 
skill, and mastery of prerequisite knowledge. 

Lifeline Education Charter School has clearly defined expectations for what students should 
know and be able to do at each grade level in each subject in an effort to equip all students 
with the academic skills that enable them to pursue educational and career goals.  Promotion 
and retention of students are based on several assessment measures. 

The administrative and/or teaching staff prepares a written determination to specify the reasons 
for retention, including recommendations for interventions that are necessary to assist the 
student in attaining acceptable levels of academic achievement. The student's parents, the 
student's teachers, and the administrative staff meet to discuss the written determination. 
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Students identified for retention must participate in a remediation program (i.e. after-school 
tutoring and summer school). The staff reassesses the student's academic performance and 
reevaluates the decision to retain or promote the student at the end of the remediation program. 

The staff determines the promotion and retention of special education students according to the 
individual students’ IEP. 

 

English Language Learners 

Lifeline Education Charter School meets all requirements of federal and state law relative to 
equal access to the curriculum for English Language Learners. Our goal is to develop high 
quality instructional programs and services for English learners that allow them, within a 
reasonable amount of time, to achieve the same challenging grade level and graduation 
standards, in the same proportion, as native-English speaking students.  The students also 
continue to study Spanish in order to capitalize on their potential to become bilingual and bi-
literate in Spanish and English.  To prepare students for the complexities of a diverse and 
multicultural world, Lifeline Education Charter School emphasizes the strength of being 
bilingual. 
 
The English Language Literacy intensive component of the program supports English Learner 
students through: 

• A teaching staff qualified in second language pedagogy; 
• An after school program and summer school program with a strong language 

literacy focus 
• Additional bilingual teacher's aides in the classroom to assist English Learners in 

English intensive classes. 
 
Lifeline Education Charter School administers the California English Language Development 
Test (CELDT). The CELDT is designed to initially identify students as English learners, to 
determine individual student level of English proficiency, and to assess student progress in 
acquiring English proficiency.  Listening, speaking, reading, and writing skills are assessed.  
Students receive a score identifying their English proficiency level according to the following 
State Board of Education standards: 
 

• Beginning 
• Early Intermediate 
• Intermediate 
• Early Advanced 
• Advanced 

Students are classified as Fluent English Proficient if they achieve an overall proficiency level 
of Early Advanced or above and proficiency levels of Intermediate or above in all three test 
components (listening/speaking, reading, and writing).  Students scoring below the Early 
Advanced level are identified as English Learners. 
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The CELDT is administered to all new students with a home language other than English (as 
indicated on their Home Language Survey) and to all English Learners annually to determine 
student's individual proficiency level for reclassifying students to Fluent English Proficient 
(FEP).  Once an English learner student is identified, a conference is scheduled with the parent 
to outline the instructional program, the teacher's role in implementing the instructional 
program, the school's role in supporting the instructional program, and the parents' role in 
supporting the instructional program.  
 
Lifeline Education Charter School will continue to comply with all federal, state, and judicial 
mandates for English Learners. The school will have a LEA assigned evaluator test and assess 
the English proficiency of students having and English Language Learner (ELL) label, using the 
California English Language Development Test (CELDT). 

 
All students identified by their Home Language survey are given the CELDT at least 
once yearly to measure their progress towards proficiency in the English language. The 
results of the 2006-2007 CELDT test administration for grades 9-11 are as follows: 
 

Classification Number in category 
Advanced  11 
Early Advanced 11 
Intermediate 25 
Early Intermediate 4 
Beginning 3 

 
Lifeline Education Charter School is dedicated to providing all classified students with an 
exceptional education and transitioning them into English Proficiency as soon as 
possible. Lifeline Education Charter School also recognizes the importance of valuing 
students’ native languages, and reinforces an appreciation for the cultures, customs, and 
languages of all its students through the school’s score curriculum, enrichment programs, 
and life-skills curriculum. 
 
Lifeline Education Charter School seeks to hire faculty who have received CLAD (Cross 
Cultural Language Acquisition Design) training. In addition, staff is trained in various 
teaching strategies such as GLAD (Guided Language Acquisition Design), scaffolding 
techniques, and the use of graphic organizers, to ensure that all students are provided with 
multiple avenues to access the curriculum. 
 
Lifeline Education Charter School ensures that all ELL students have access to the core 
content, and will employ or contract with the necessary specialist in order to do so. 
Should a child not be officially identified as ELL, he/she is monitored regularly via 
various assessment techniques to ensure their retention of the material. 
 
The school will translate materials as needed to ensure that parents of ELL students 
understand all communication and are involved in all processes related to the 
Education of their child. 
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Special Education 

Lifeline Education Charter School recognizes the importance of providing educational 
opportunities to all students regardless of physical or special needs.  To that end, Lifeline 
Education Charter School is responsible for the provision of special education services to 
identified students enrolled at the school and for ensuring that appropriate programs are 
implemented based on the student's IEP in compliance with state and federal laws. 
 
Lifeline Education Charter School adheres to all laws affecting individuals with exceptional 
needs, including all provisions of PL 94-142, the Individual with Disabilities Education Act 
(IDEA), its amendments, Section 504 of the Rehabilitation Act, the Americans with 
Disabilities Act, Office for Civil Rights mandates, AB 602, and many of the goals outlined in 
the Chandra Smith consent decree.  All students are given equal access to the school regardless 
of disabilities, and Lifeline Education Charter School does not discriminate against any student 
based on his/ her disabilities.   
 
Lifeline Education Charter School provides appropriate services for the exceptional needs 
student according to the plan developed pursuant to Education Code Section 56710, and in 
compliance with the California Master plan for Special Education (Education Code Section 
56000 et.seq.). 
 
Lifeline Education Charter School personnel, school administrator and other mandated IEP 
team members attend staff development and/or training meetings sponsored by the LEA 
(currently Gorman) and other trainings as necessary to comply with IDEA regulations. 
 
Lifeline Education Charter School complies with all federal, state and district mandates as well 
as the Chanda Smith Consent Decree Implementation plan when designing its Assessment and 
IEP Process. This includes the following: 

A. Search and Serve 
B. Referral for Assessment  
C. Assessment 
D. Development and Implementation of an Individualized Education Program (IEP)  
E. IEP Review 
F. Due Process Procedures 
 

Step 1: Search and Serve 

The parents of all new students at Lifeline Education Charter School are informed that special 
education and related services are available at no cost to them.  In addition, all new students to 
Lifeline Education Charter School are given an entrance assessment test upon admission.  The 
assessment test analyzes  basic grade appropriate level skills in an effort to determine readiness 
and possible educational needs.  This assessment test assists in determining the educational 
needs of all of the students, but does not affect admission to Lifeline Education Charter School.  
In addition, Lifeline Education Charter School utilizes the Student Success Team approach to 
Search and Serve Activities. 
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The Student Success Team (SST) is total school commitment to providing assistance in the 
general education classroom to students with unique or special needs.  It begins with a meeting 
involving school administration, teachers, parents/guardians and other school personnel who 
are responsible for or work with a student who requires assistance.  The meeting provides an 
opportunity for each of the participants to share information and ideas that would improve the 
student's ability to participate in his or her classroom.  The team may recommend program 
modifications, use of alternative materials or equipment, and/or strategies or techniques that 
will enable the student to participate more effectively in the regular classroom. 
 
The SST is not a special education function.  This specialized team was formed by Lifeline to serve 
its students. It is not subject to the special education timelines or legal requirements. Lifeline 
Education Charter School refers a student for a special education assessment when the team 
identifies that the modifications or assistance provided in the general education classroom is not 
sufficient in meeting the student's needs. 
 
Step 2: Referral for Assessment 

At Lifeline Education Charter School, the referral process is a formal, ongoing review of 
information related to students who are suspected of having disabilities and who show potential 
signs of needing special education and related services.  Parents or guardians may refer their child 
for assessment for special education services. Teachers, other school personnel, and community 
members may also refer a child for an assessment.  Within fifteen (15) days (not counting school 
vacations greater than five (5) days) of the receipt of a referral for assessment, the parent or 
guardian receives a written response from Lifeline Education Charter School. 
 
The referral for assessment process includes looking at student screening information and making a 
decision about whether or not to conduct a formal educational assessment.  If Lifeline Education 
Charter School, in consultation with its Special Needs Services Provider, determines that an 
assessment of a student is not appropriate, the parent receives written notice of this decision.  If it is 
determined that an assessment is appropriate, the parent receives an assessment plan (AP).  The AP 
describes the type and purposes of the assessment that may be used to determine eligibility for 
services. 
 
The parent must consent to the AP by signing the AP before the assessment can take place. 
Lifeline Education Charter School, in consultation with its Special Needs Services Provider, has 
fifty (50) days- not counting school vacations greater than five (5) days- from the receipt of the 
parent's signed AP to complete the assessment and hold an Individualized Education Program 
(IEP) meeting. 
 
If the parent does not consent to the AP, Lifeline Education Charter School may take steps to 
protect the student if it is believed that the student is being denied necessary services.  Lifeline 
Education Charter School may request that the parent meet to resolve this difference of opinion, or 
failing that, initiate a due process hearing to override the parent's refusal to consent. 

Step 3: Assessment 
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The assessment gathers information about the student to determine whether the student has a 
disability, and if eligible, the nature and extent of special education services that the student may 
need.  Assessments may include individual testing, observations of the students at school, 
interviews with the student and school personnel who work with the student, and a review of 
school records, reports, and work samples. 
 

Lifeline Education Charter School guidelines for assessment: 
− Student is assessed only after parent consents to the assessment plan. 
− Student is assessed in all areas related to his or her supposed disability. 
− Assessment is administered in the student's primary language or a qualified interpreter 

is provided. 
− Assessment includes a variety of appropriate tests to measure a student's strengths 

and needs.   
− Assessments are adapted for students with impaired sensory, physical, or speaking 

skills.  A multidisciplinary team, including at least one teacher or other specialists with 
knowledge of the student’s supposed disability, assesses the student. 

− Testing and assessment materials and procedures must not be racially, culturally, or 
sexually discriminatory. 

 
If the parent disagrees with the assessment of their child made by Lifeline Education Charter 
School and its Special Needs Services Provider, the parent may obtain an independent 
educational assessment at public expense only if the school is not able to demonstrate that the 
evaluation was appropriate.  Upon the parent's request, Lifeline Education Charter School will 
provide information about how to obtain this independent assessment by a qualified examiner. 
 
Step 4: Development and Implementation of an Individualized Education Program (IEP) 

After a student has been assessed, an IEP meeting is held.  The IEP meeting is held at a time 
and place convenient for the parent, the charter school, and any invited district representative.  
At the IEP meeting, the IEP team discusses the assessment results and determines whether the 
student is eligible for special education services, based upon state and federal criteria.  If the 
student is eligible, then an IEP is developed at the meeting. 
 
The following people are members of the IEP team: 
 

− The parent or guardian and/or their representative.  The parent is an important member 
of the IEP team.  If the parent cannot attend the IEP meeting, Lifeline Education 
Charter School ensures the parent's participation using other methods, such as 
conferencing by telephone.  Lifeline Education Charter School ensures that the parent 
understands what is going on at the meeting.  If necessary, the charter school provides 
an interpreter if the parent has a hearing disability or their primary language is not 
English. 

− A Lifeline Education Charter School administrator or qualified representative 
who is knowledgeable about the program options appropriate for the student. 

− The student's teacher. 
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− A representative from the LEA and the district of residence (if applicable).     
− Other persons, such as the student, whom the parent or the school wishes to invite.   
− When appropriate, the persons who assessed the child or someone familiar with those 

assessment procedures. 
 
After the written IEP has been finished, it is implemented by Lifeline Education Charter 
School and monitored by the Special Needs Department.  The parent can review and request 
revisions of the plan. The IEP will contain: 

−  The services that student will receive. 
−  How these services will be delivered. 
− The instructional program(s) where these services will be delivered.  The rationale for 

placement decisions. 
− Annual goals and short-term objectives focusing on the student's current level of 

performance. 
− How the student's progress will be measured 
− Transition goals for work-related skills. 
− ESL goals as necessary. 

With the assistance of qualified personnel, the IEP team delivers the Special Education Strategies 
for Instruction and Services in the least restrictive environment. Students are educated with their 
non-disabled peers to the maximum extent appropriate. Since each student may require different 
kinds of tasks for instruction and services, the educational strategies are built around the student's 
needs and how these fit within the general educational program. These strategies for instruction 
and services may include, but are not limited to: 

− Inclusive instructional practices. 
− Cooperative learning. 
− Differentiated instruction. 
− Teacher interventions. 
− Staff development. 

 
Times for IEP meetings: 

− After a student has received a formal assessment or reassessment. 
− When a parent or teacher feels that the student has demonstrated significant educational 

growth or a lack of anticipated progress. 
− When a parent or a teacher requests a meeting to develop, review, or revise an IEP.  
− When a student with an IEP is faced with a suspension for more than ten (10) days or an 

expulsion, the special needs department will make a recommendation based on whether the 
student's misconduct was a manifestation of his or her disability. 

 
Step 5: IEP Review 

If a student is receiving special education services, his or her IEP is reviewed in an IEP meeting 
during the Annual Review Meetings and at the comprehensive three-year review meetings to 
determine how well it is addressing the student's needs.  The effectiveness of the IEP is 
documented. 
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If a parent or teacher has concerns that the educational needs of students already enrolled in special 
education are not being met, either the parent or the teacher may request a reassessment or an IEP 
meeting to review the IEP anytime during the school year.  The parent or teacher may request a 
reassessment by sending a written request to the school or completing a Request for Special 
Education Assessment that can be obtained at the charter school.  Lifeline Education Charter 
School will have written permission from the parent or guardian before it reassesses the student.  
Lifeline Education Charter School will convene an IEP meeting within 30 days in response to 
parent's written request. 
 
Lifeline Education Charter School will make LEA, state, and federal literature regarding 
special education programs, regulations, and laws available to all parents and teachers. 
 
The promotion and retention of special education students are determined according to their 
IEP. 

Step 6: Description of Due Process and Procedural Safeguards 

If a student's parent disagrees with the proposed special education program, a due process 
hearing shall be initiated pursuant to Chapter 5 (commencing with Section 56500), unless a 
pre-hearing mediation conference is held.  Lifeline Education Charter School shall, prior to the 
placement of the individual with exceptional needs, ensure that the regular teacher or teachers, 
the special education teacher or teachers, and other persons who provide special education, 
related services, or both to the individual with exceptional needs shall be knowledgeable of the 
content of the IEP.  A copy of each IEP shall be maintained at the school site.  Service 
providers from other agencies who provide instruction or a related service to the individual off 
the school site shall be provided a copy of the IEP.  All IEPs shall be maintained in accordance 
with state and federal student record confidentiality laws. 
 
VII. Pupil Outcomes  
 
Lifeline Education Charter School has set high standards for student achievement. Lifeline 
Education Charter School has accepted the challenge of meeting the educational goals of our 
diverse population. The population at Lifeline consists of students which have been diagnosed 
with learning disabilities, have shown chronic educational deficiencies, been previously removed 
from other educational institutions, and who have been identified as at-risk students. 
 
To meet the needs of the population and their future needs as members of society, Lifeline’s 
model aims at helping students become self-directed life-long learners. The student’s initial 
assessment on basic competencies in English, Math, and critical thinking represents the 
foundation for developing a learning plan that focuses on learning how to learn over a lifetime 
rather than on more narrow vocational skills and knowledge. This approach to learning is 
working for many of our students. Since self-directed learning can be much more learner-centric, 
the opportunity does exist to create unique incentives to reach additional students.  
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Lifeline has complied with the principles set forth in No Child Left Behind. Below are some 
examples of our compliance. 
 

• Lifeline has consistently met or exceeded our API expectations. The API target for the 
2005-2006 school year was 556. Lifeline exceeded the API expectations by almost 100 
points, by scoring 632. 

 
• Lifeline exceeded the comparative school target of 595. 
 
• Lifeline met all of the subgroup growth targets. The African American target was 496, 

the growth was 614 an increase of over 100 points. The Hispanic-Latino target was 618, 
the growth was 646. The sociologically target was 558, the growth was 624. 

 
• Last year’s CAHSEE results show students headed towards academic excellence. 68 

percent of the 10th graders passed the English portion of the CAHSEE on their first 
attempt. Additionally, 53 percent of the 10th graders passed the math portion on their first 
attempt. Overall, almost half (45%) passed on their first attempt. 

 
• Lifeline Met 18 of 18 AYP criteria set by the Federal Government. The criteria measured 

participation, percentage of student proficiency, API, and graduation rate. 
 

• Astonishingly, 83% of the class of 2006 enrolled in a post secondary degree program. 
 
 
Lifeline growth in these areas can be measured by comparing the goals set forth in its charter to 
current data. The results are as follows: 
 

a) Demonstrate strong literacy skills to enable Lifeline students to read and 
comprehend at or above grade level – Lifeline has demonstrated that the goal is within 
reach. With the incorporation of literacy across the total curriculum, the entire staff has 
worked towards increasing literacy. The work of the staff is evident by the growth of 
students’ Language Arts scores. In 2003 no class, 7th –11th, had over 50% of the students 
score basic or above in Language Arts. The 9th grade had the highest percentage, with 
46% scoring basic or above. According to the most recent exam all of the classes have a 
percentage of 50% or better. We currently have 2 classes (7th and 8th) with over 80%. As 
literacy increased so did the overall GPA and number of students making honor roll. 

 
 

b) Understand and demonstrate the ability to use mathematics and applied sciences – 
The growth in Mathematics and Science has been quite significant since Lifeline 
Education Charter School opened. In the Math department, across all subjects offered 
(General Math, Geometry, Algebra I and II) there were only two classes in which 
students scored at or above grade level – General Math and Algebra I. In those instances, 
the highest class was General Math at 15%. By 2006, all classes scored a percentage of 
the population at or above grade level. With the largest group scoring at 70%. The 
Algebra I class showed a 342% increase year over year. Even though program growth is 
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high by percentage, the numbers show that the majority of the students did not score at or 
above basic. There are still too many students below basic as measured by California’s 
STAR-9 results. In an attempt to improve the growth across all grade levels we have 
implemented Project Based learning. Previously this method of instruction was delivered 
only in the general math classes. The data demonstrated that this approach worked well 
with our population. The Star results are as follows: 

 

 2003 2006 
Percent 
growth 

General 15 70 466% 
Algebra I 7 24 342% 
Geometry 0 32 3200% 
Algebra II 0 6 6000% 

 
 
VIII. Methodology of Assessing Student Progress  
 
Students in the Lifeline Education Charter School are assessed in each core curriculum area by a 
combination of ongoing teacher assessments, portfolios, norm-referenced exams, and any 
appropriate district performance exam. 

In order to track student performance against identified standards and reported on an on-going 
basis, quantitative and qualitative assessment measures are identified or developed, such as: 

• Students take a variety of assessments ranging from individual teacher assessments, 
development of best work portfolios, on-line assessments, and end of course testing to 
criteria-referenced and standardized testing (STAR-9/CAT-6). 

• In addition to the STAR-9/CAT-6 test, other assessment tools currently used are: 1) 
Scantron, 2) In-house developed reference exams. 

• Students must take individual pre-and post-tests for placement and measurement of 
learning progress. 

• School administrators meet with teachers on a systematic basis to discuss issues and 
opportunities for enhancing the school's performance and programs. 

Use of pre and post testing, portfolio evaluation, criteria and norm referenced tests and teacher 
observation are the primary tools for measurement of goals.  The Scantron assessment is used 
three times per year (prior to the school year beginning, mid-year and at the end of the year).  
These assessments assist in proper placement of students, as well as instructional planning for 
teachers.  

The staff is held accountable for the attainment of individual learning goals that have been 
developed using the California State Standards and recorded on individual student agreements. 

Evaluation is defined as the process of interpretation and use of information to make decisions, 
and judgments regarding the quality and value of student work.  Evaluation of student work is 
conducted in reference to the annual individualized learning plan and the requirements to meet 
district and state standards.  The following multiple measurement methods of evaluation for 
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student work in a performance-based learning environment is used by the Lifeline Education 
Charter School: 

• Teacher evaluation of student work includes, but is not limited to, a review of 
assignments, evaluation of worksheets, projects, and special assignments and locally 
administered evaluations of student work.  Summative assessments are done at the end of 
a unit, course or sequence of lessons.  The chapter test, final exam, final draft of a writing 
project, and senior exhibition are all examples of summative assessments. 

 
• Portfolio evaluation (showcase portfolio) includes a purposeful and systematic collection 

of selected student work and self-assessment developed over time in collaboration with 
the teacher.  The Lifeline Education Charter School staff has developed procedures and 
assessment criteria to review, evaluate and compare student portfolios in order to rank 
portfolios.  The showcase portfolio is a collection or gathering of a student's best work 
from all aspects of his learning experiences including examples from academic 
curriculum, co-curricular activities and examples of work from community service.  
Collected work samples are based on annual learning plans.  This showcase portfolio 
contains finished works that have been revised, polished, edited and proofread several 
times. 

• Norm-referenced exams are specific exams describing a student's performance by 
comparison to a normal group: e.g. Scholastic Aptitude Test and other nationally 
recognized exams.  The STAR 9/CAT-6 test is a requirement. 

• Performance-based exams are exams that relate student performance directly to 
performance standards, such as the New Standards exams.  These exams provide an 
analytical approach to student performance and are used as key criteria to adjust 
instructional strategies and modify learning plans.  Frequently these exams are developed 
in-house. 

• Criteria based testing shows progress in specific subject or curriculum areas.  It is a 
common practice for publishers to have an assessment correlated to the text.  This is a 
possible option within a specific course.  Options exist for correlation of assessments 
with curriculum.  The school currently uses Scantron. Print-based materials are used to 
help prepare students for SAT-9, SATs, GED, etc. 

• STAR-9/CAT-6 Tests - Lifeline Education Charter School students participate in the 
STAR-9/CAT-6 test program annually.  State testing and other baseline tests, (i.e. 
CHSPE, GED, SAT, etc.) may have on-line practice but are administered by teachers at 
the site.  

 
All instruction is designed with regular evaluation of student work.  Assignments and 
examinations measure student performance in each course.  Teachers perform systematic reviews 
of student work that include, but are not limited to, reviews of assignments, evaluation of 
progress and evaluations of work completed (quantity and quality). 
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To improve instruction in all areas, faculty and administrative staff meet four times each year to 
review assessment outcomes and to develop responsive strategies. They use outcomes from 
curriculum-based assessments to identify students with low skill levels who are tracked for 
consideration of special education referral and/or learning enrichment, such as tutoring or 
homework assistance. SAT 9 outcomes are used to identify areas that are posing a challenge for 
students, and the curriculum is modified accordingly.   
 
Lifeline Education Charter School is committed to showing evidence that students are making 
progress towards meeting: 
 

1) Statewide performance standards as established by AB 265 
2) Standards established by sponsoring school district 
3) Specific student goals as established by the individual student leaning plan. 
 

 
IX. Governance Structure of the School 
Lifeline Education Charter School is established and managed as a non-profit corporation.  The 
non-profit corporation, in accordance with California Law and the Charter School Act, is 
governed by a designated Board of Directors and Corporate Officers.  Lifeline has appointed the 
initial Lifeline Education Charter School Board of Directors and corporate officers.  Thereafter, 
Directors of Lifeline Education Charter School shall be selected and appointed in accordance 
with the corporate Bylaws of Lifeline Education Charter School. 
 
Lifeline Education Charter School has a two-tier level of governance; designed to promote 
maximum participation by all stakeholders, especially parents.  This governance structure at 
board and Charter Advisor Council level follows the Brown Act (Government Code 54950), the 
Public Records Act (Government Code 6250) and the Conflict of Interest Statutes (Government 
Code 1090.  The board of the charter school is tasked with ensuring this compliance. 
 
Decision Making 

The decision-making processes at the school is decentralized in accordance with the provisions of 
this charter and detailed below. 

• Board of Directors serve as the primary governance agency of the school.  It will include at 
a minimum, a representative of the public, a representative of the chartering district and a 
parent.  This local board will comply with the Brown Act and organize the school as a not-
for-profit public benefit corporation.  The corporation will operate in accordance with its 
approved by-laws. 

• Site Advisory Council is designed to represent primary stakeholders, especially parents, in 
the Charter.  It is the primary advisory group to the Board and the Director and is tasked to 
make recommendations.  As required, this group considers and discusses the potential 
detriment or benefit of their recommendations for the whole school as well as for each of 
their constituents.  The Board of Directors and/or the Director will provide specific 
direction to this group as required.  There are three to five members of the Charter 
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Advisory Council as defined in the by-laws.  This group would be a site council in a 
traditional school. 

The Chair of the Site Advisory Council shall be the Director.  The Director will report directly to 
the President of the Board of Directors. 

Each group represented on the Charter elects its representative(s) from the pool of volunteers by a 
simple majority vote.  After one year of service, a representative may be re-elected to serve 
additional years.  The Director serves as a permanent member and chair. 

The Site Advisory Council is responsible for making collaborative recommendations to the Board 
of Directors in relation to the school's total governance, including, but not necessarily limited to: 

• Personnel selection 
• Fiscal management and accountability 
• Educational program / instructional strategies  
• Policies and procedures for operations 

 
The Site Advisory Council makes all recommendations directly to the Board of Directors of the 
Charter School non-profit corporation or its representative corporate officers.  The Board of 
Directors empowers the Director to have specifically delegated authority in the daily operations of 
the school. 

Final authority for all matters dealing with the administration or operation of the Lifeline Education 
Charter School shall reside with the Lifeline Education Charter School Board of Directors. 

The Director focuses on planning, developing innovative programs, examining issues of 
educational leadership and of progress toward meeting the Charter’s stated standards and goals.  
The Director provides periodic reports to the Site Advisory Council and makes presentations on 
school status and achievement to the Board on a regularly scheduled basis.  In the event a 
resolution to issues or disputes cannot be resolved by the Site Advisory Council, final 
responsibility for those issues shall rest with the President of the Board of Directors as this 
individual works in collaboration with the Board of Directors and the Director. 
 
The Site Advisory Council meet on a regularly scheduled basis.  The Director will schedule and 
conduct these meetings.  The Director is responsible for insuring the recording of minutes and 
making such minutes a part of the public record. 

The Site Advisory Council may make recommendations for amendments to the existing charter by 
majority vote.  Material revisions of the charter must be submitted for approval to the Board of the 
Charter School Corporation and the district Board of Education (charter granting authority). 

Funding 

The Lifeline Education Charter School will receive its funding directly from the State through the 
direct funding model.  That model provides basic ADA revenue limits plus the categorical block 
grants, and other state and local revenue, i.e., lottery funds, etc. 

The Lifeline Education Charter School will have its own district mailing address, accounts in the 
country treasury and is responsible for managing the school's own funds.  An account is 
established at a private bank for the operation of the charter. 
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Public Access 

As a publicly supported, public benefit corporation, Lifeline Education Charter School recognizes 
its responsibility to promote public access to its deliberations and documents.  Therefore, the 
Lifeline Education Charter School Board of Directors and Advisory Council shall comply with the 
Ralph M. Brown Act (Gov. Code §§ 54950, et seq.), Political Reform Act (Gov. Code §§ 87100, 
et seq. ), Public Records Act (Gov. Code § § 6450, et seq. ), Public Contracts Code, and all other 
statutes applicable to local public agencies, officers and employees. 

Indemnification of District 

Day-to-day management of Lifeline Education Charter School shall be performed entirely at the 
risk of Lifeline Education Charter School, and shall defend, indemnify, and hold harmless the 
district and its officers, agents, servants, representatives, and employees from and against all loss, 
including loss of use, liability damage, claims, demands, actions and proceedings and all costs and 
expenses connected therewith, including reasonable attorneys' fees, of whatsoever cause or nature 
on account of any damage to or loss or destruction of any property, including employees of the 
district, or injury to or death of any person, including employees of the district or deprivation of 
any civil or educational right caused in whole or in part by any negligent act or omission of the 
Lifeline Education Charter School or any of their officers, agents, servants, representatives, 
employees or subcontractors, or anyone directly or indirectly employed by any of them, or anyone 
for whose acts any of them may be liable, regardless of whether or not it is caused in part by a 
party indemnified under the charter. 
 
Insurance 
The Lifeline Education Charter School shall also indemnify and hold the district and their officers, 
agents, servants, representatives and employees, harmless from and against all claims and liens of 
all persons based upon the following: a) The furnishing of labor or materials in connection with the 
performance of work or other operations under the charter, including, but not limited to, attorneys' 
fees incurred by the district, if so applicable; and b) The provision or failure to provide programs 
and services to students with disabilities under the IDEA and as implementing regulations, the 
California Education Code Title 5 of the California Code of Regulations and Section 504 of the 
Rehabilitation Act of 1973. 

Lifeline Education Charter School will take out and maintain, during the term of the charter, such 
public liability and property damage insurance as shall protect the Lifeline Education Charter 
School and the district, and their officers, agents, servants, representatives and employees, from all 
claims for personal injury, including accidental death, to any person as well as from all claims for 
property damage as well as all claims and liens of all persons for deprivation of civil rights, 
including rights of persons with disabilities, arising from the operations under the charter, in 
minimum amounts as set forth as follows: (1) $1,000,000 per occurrence; and (2) $2,000,000 
excess insurance. 

The Lifeline Education Charter School, its officers, agents, servants, representatives, employees or 
subcontractors shall not commence operations under this charter until obtaining the insurance 
required by this document and certificates thereof have been obtained and delivered and approved 
by the district. 
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X. Qualifications to be Employed. 
 
The Lifeline Education Charter School staff and its school management employees will show a 
high level of commitment to all areas of instruction and school management as demonstrated by, 
but not limited to, the participation in and development of school programs, workshop attendance 
and participation in quality improvement teams, as they are established. 

All teachers will meet the No Child Left Behind qualifications of being “highly qualified” 
professionals.  A highly qualified teacher must:  

• have a bachelor’s degree;  

• hold a credential or be in an internship program that leads to completion of an organized 
teacher-preparation program;  

• be able to demonstrate subject-matter competence.  
Teachers must demonstrate competency for each subject and grade span they teach.  
 
New teachers—who have earned their credential or have enrolled in an internship program after 
July 1, 2002—must pass a subject-matter test approved by the California Commission on 
Teacher Credentialing (CTC) such as the California Subject Examination for Teachers (CSET). 
The middle and high school teachers must also demonstrate mastery in every subject they are 
assigned to teach either by passing the appropriate subject-matter exam or through college 
coursework, such as an undergraduate major, graduate degree, or a university subject-matter 
program approved by the CTC.  
Experienced teachers can take and pass the same state-approved subject-matter tests as new 
teachers, or at the secondary level certify completion of the same coursework. Secondary 
teachers can also demonstrate their subject-matter competence by becoming certified by the 
National Board for Professional Teaching Standards.  

In addition, experienced teachers can go through the new High Objective Uniform State Standard 
Evaluation (HOUSSE) process.  This process includes giving points for experience, professional 
educational service, and relevant college coursework as well as either a direct observation of 
teaching or a portfolio review of a teacher’s lesson plans and student work for one school year.  

Paraprofessionals (teacher aides) who assist in instruction must have a high school diploma and 
one of the following:  

• two years of college (48 semester units);  

• an A.A. degree or higher; or  

• a passing score on a local or state test that assesses their knowledge of, and ability to 
assist in, instructing reading, writing, and mathematics.  

Aides who act primarily as translators, or who do not assist in instruction, do not need to meet 
these requirements. 
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Lifeline as Employer: Lifeline Education Charter School is the exclusive employer of all 
employees of the Charter School for the purposes of collective bargaining.  The chartering district 
is notified of the employment status of the school's employees. 

Contract staff will provide specialized learning opportunities.  Contract staff and services for 
specialized learning will include learning options for physical education, fine and performing arts, 
foreign language, etc. 
 
Furthermore, all employees providing instruction or student services to students must: 

• must meet the NCLB requirements 
• have successfully passed all required DOJ/FBI and LiveScan checks 
• have successfully passed all support requirements related to obtaining a 

clear teaching credential, e.g., tuberculosis and other medical exams. 
• demonstrate the ability to be flexible, resourceful, imaginative and proficient in 

computer based learning opportunities 
• demonstrate an understanding of and be proficient in facilitating learning with 

students of all ages and diverse learning styles 
• demonstrate the ability to work as a team 
• demonstrate the ability to design, tailor and manage individual learning plans 

 
The Lifeline Education Charter School administrative staff identifies, interviews and recommends 
hiring to the Board of Directors of individuals who meet these requirements. 

All teachers and employees that provide non-administrative services to children receive "at will" 
agreements that are reviewed annually.  All such agreements issued for teachers are for a period of 
one year and renewal is directly dependent on: 

• annual review of performance by the Director, 
• having a full California teaching credential, 
• obtain professional development consistent with any requirements of the Lifeline 

Education Charter School, 
• student enrollment and geographical concentration,  
• type and sequence of programs offered. 

 
All employees are hired as "at-will" employees.  Teachers who are "at-will" employees of the 
Lifeline Education Charter School are required to participate in continuous 
improvement/professional development program offered annually by the school.  Participation in 
professional development activities is a prerequisite for continued employment. 

The above procedures have been reviewed by and approved by the current Board of Directors.  
Disciplinary and expulsion matters are dealt with by the Director working in collaboration with the 
President, Board of Directors, and human resources staff.  The employee is afforded the right to 
review and appeal to the Board of Directors. 

The Board of Directors' of the Lifeline Education Charter School has developed a comprehensive 
school wide policy and procedures manual. 
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Nonsectarian/Nondiscriminatory: In accordance with Education Code 47605 (d) l, the Charter 
School is nonsectarian in its programs, admission policies, employment practices and all other 
operations.  The school will not charge tuition, and shall not discriminate against any individual 
(employee or pupil) on the basis of ethnicity, national origin, gender or disability. 
 
If chartered through the Compton Unified School District Los Angeles County Office of 
Education, Lifeline Education Charter School will maintain all personnel files (including teacher 
credentials, background checks, lifescans, etc.) onsite for review at any time. 
 
XI.       WASC Accreditation  
 
Lifeline Education Charter School has begun the process for attaining WASC accreditation.  We 
have attended workshops and are currently gathering the information needed to continue with the 
accreditation.  We expect to be fully accredited by the end of the 2007-2008 school year and will 
notify Compton Unified School District Los Angeles County Office of Education of any further 
advances. 
 
VII. Health and Safety Procedures 
 
Lifeline Education Charter School has adopted and implemented a comprehensive set of policies to 
ensure that the health and safety of pupils and staff are protected by following all applicable 
Federal and State (EC-47605) safety laws as they pertain to educational programs and facilities.    
A safety committee has been established to carry out all safety issues and concerns.  The health and 
safety plan at a minimum addresses: 

Employee 

• Policy requiring instructional and administrative staff to be trained in CPR and basic 
first aid. 

• A comprehensive safety plan has been established that reviews all staff.  All employees 
of the school undergo a complete Department of Justice Live-Scan (EC- 44237) as a 
prerequisite for employment and/or contract work with the school.   

• All volunteers in direct student contact must be professional in their conduct, and all 
confidential items are only handled by certificated or classified personnel. 

• Additionally, all employees and volunteers in group-based student settings must meet 
TB testing requirements for educational institutions. 

• Provides each staff a handbook detailing code of conduct and policies & procedures, 
including Child Abuse Reporting . 

 
School Site 

• Posted policies and procedures for responding to disasters and emergencies including 
earthquakes and fire. 

• Policy compliance for administration of all medications (prescribed and non-
prescribed) to students 

• Currently contracts CUSD for food services 
• Policy compliance for storage and listing of hazardous materials, and custodial services. 
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To continue to ensure the safety of all students and staff and facilities, Lifeline Education Charter 
School also:  

• Employees four full time security guards. 
• Subscribes to a progressive disciplinary code with protection of students/parents rights 

through due process procedures.  Major infractions as prescribed in the Education Code 
(48900) are brought before a pre-expulsion panel of administrators at the site and when 
appropriate, brought before the Board of Directors. 

• The school maintains compliance with Section 504 and the Americans with Disabilities 
Act. 

 
XII. Racial and Ethnic Balance 
 
Lifeline Education Charter School accommodates pupils of all racial and ethnic backgrounds 
through an open enrollment policy.  Any-child, regardless of ethnicity, national origin, gender, 
disability or socioeconomic profile is eligible for admission.  The Lifeline Education Charter 
School actively recruits students that reflect the diverse population of the state of California.  The 
school has developed and may distribute promotional and informational materials that appeal to 
and can be understood by the various racial and ethnic groups to ensure a balance among students 
that is reflective of the State's population.  Lifeline Education Charter School recruits from within 
the local community using resources such as: local community newspapers (English and Spanish); 
developing relationships with community leaders, pastors and local businesses; and participating in 
community gatherings, local fairs, and other social events.  
 
XIV. Admission Requirements 
 
Lifeline Education Charter School operates as a public tuition free school and complies with all laws 
establishing minimum and maximum age for public school attendance.  No student is denied 
admission to the school based on ethnicity, creed, gender, national origin, or disability.  Admission to 
the school requires a commitment from both students, parents, guardians and/or other concerned 
adult who may be directly responsible for the child's development, i.e., counselors, social workers.  

Applications from new students will be accepted from March 1 through August 1.  If the number 
of eligible applicants does not exceed the number of vacancies, then all applicants who timely 
applied will be offered admission.  If there are more eligible applicants than available spaces in a 
class, then a lottery will be conducted on August 2nd.  A name will be drawn for each vacancy 
per grade level that exists and each applicant whose name is drawn will be offered admission. 

If there are names remaining after all vacancies have been filled, a waiting list will be developed.  
The remaining names will be drawn and placed on the waiting list in the order they were drawn.  
If a vacancy arises before the commencement of the school year or during the school year, the 
individual on the waiting list with the lowest number assignment will be offered admission and 
then removed from the waiting list.  
  
Lifeline Education Charter School will exempt from the lottery, the siblings of returning students 
and/or the children of the school’s founders as permitted by the federal guidance on the Charter 
Schools Program.  If an application is received after the application period has passed, the 
applicant’s name is added to the waiting list behind the names of the applicants who timely 
applied. 
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Students with Exceptional Needs:  

A child with disabilities attending Lifeline Education Charter School shall receive special 
education instruction or designated instruction and services, or both, in the same manner as a 
child with disabilities who attends school in other LEAs in California.  Functioning as a school 
within a district or once granted status as an LEA with full responsibility for providing special 
education services to its students, Lifeline Education Charter School shall ensure that all children 
with disabilities enrolled in Lifeline Education Charter School receive special education and 
instruction in a manner that is consistent with their individualized education program and in 
compliance with the Individuals with Disabilities Education Act (20 U.S. C. Sec. 1400 et seq.) 
and implementing regulations. 

XV. Financial and Programmatic Audit 
 
Lifeline Education Charter School has passed all official audits since 2002.  The official audit for 
2005-2006 is attached  (see Appendix A). 
 
Lifeline Education Charter School is responsible for all aspects of school operations.  In doing such, 
the board of directors retains the option to contract for any services deemed necessary for the 
operation of the school.  Lifeline Education Charter School is fully accountable for establishing 
expectations, guidelines and, at times, procedures for all contractors.  Lifeline Education Charter 
School complies with all prescribed state requirements for the operation of a charter school as a not-
for-profit public benefit corporation in the state of California. 
 
Lifeline Education Charter School may apply for federal 5010 status, following its incorporation as 
a California not-for-profit corporation. 

The school plans and manages its own budget for all applicable State and Federal categorical 
funds, lottery funds, discretionary funds, additional ADA monies generated, grants, donations, 
fundraisers and gifts. 

The Lifeline Education Charter School will contract with a district approved audit group to conduct 
an annual audit of the Charter School using generally accepted accounting procedures.  Such an 
audit will, at a minimum, verify the accuracy of the school's financial statements, revenue-related 
data collection, reporting practices, and examine the school's internal controls for general 
operations.  This audit must be completed within six months of the close of the fiscal year and a 
copy of the auditor's findings is forwarded to the Board of Directors and the sponsoring district's 
Board.  No later than thirty days following the submission of the audit report to the charter school 
Board of Directors, a copy of the report shall be made available to the chief financial officer of the 
District.  The Lifeline Education Charter School will keep records of all audits on file.  Audit 
exceptions and deficiencies shall be resolved to the satisfaction of the Compton Unified School 
District Los Angeles County Office of Education within 90 days. 

The District shall receive and review the annual fiscal audit and other programmatic reviews 
specified in this section. 

http://u.s.c.sec.1400/
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The Compton Unified School District Los Angeles County Office of Education shall receive 1 % 
of the total revenue received by the LIFELINE EDUCATION CHARTER SCHOOL for pupils 
enrolled in the Lifeline Education Charter School, unless the district provides Lifeline Education 
Charter School with a substantially rent free facility pursuant to a separate administrative services 
agreement in which case the Compton Unified School District Los Angeles County Office of 
Education shall receive 3% of total revenue.  The County Office of Education and Lifeline 
Education Charter School may enter into an administrative services agreement (Memorandum of 
Understanding) for other services to be provided by the chartering district.  All such services are 
documented by invoice to the Charter School. 

In the event that Lifeline Education Charter School applies for and receives a loan from the Charter 
School Revolving Loan Fund pursuant to Education Code section 41365, the Lifeline Education 
Charter School shall furnish a bond to the County Office of Education as a guarantee the loan shall 
be repaid without any financial loss to the chartering district. 
 
The Lifeline Education Charter School Board of Directors may request that the County Office of 
Education approve a material revision of the Charter. 

The Lifeline Education Charter School Board of Directors will submit a request for renewal of the 
charter to the Compton Unified School District Los Angeles County Office of Education in 
accordance with time frames set by the district. 

XVI. Procedures by Which Pupils Can Be Suspended or Expelled 
 
A student handbook, with supportive board approved policies and procedures, establishes clear 
guidelines for standards of conduct.  This handbook describes due process procedures for special 
education students.  Discipline standards reflect the school's dedication to the idea that 
parents/guardians and those adults working with a child at home or in special care situations share 
an equal responsibility with the student, for regulating student conduct.  Clear expectations for 
student conduct have been established for students participating in group study programs.  At a 
minimum, there is zero tolerance for: 

• Possession of firearms on school premises, or school sponsored events 
• Distribution and/or sale of illegal drugs 
• Acts of violence toward other students or staff  
• Destruction of school property (vandalism, theft, etc)  
• Excessive periods of absences without cause 

 
The Board of Directors will establish the policies for suspension and expulsion of its students.  All 
students subject to suspension and/or expulsion are entitled to and will receive full due process.  
Any individual student subject to expulsion will have the right to request the Board of Directors to 
provide final review of his/her case prior to expulsion. 

Also, appropriate policies have been established and distributed as part of the student handbook 
and clearly describes the school's expectations for students, regarding attendance, Internet protocol, 
mutual respect, safety and work habits. (Appendix B – Student Handbook) 
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The Director has the responsibility to initiate appropriate discipline action as necessary.  Students 
are expected to meet established school conduct and performance standards.  Those students who 
do not meet these standards will receive appropriate level disciplining and/or remediation. 

XVII. Retirement Systems 
 
Lifeline Education Charter School employees will participate in STRS or PERS as appropriate.  
The Board of Directors retains the option to add additional retirement incentive such as a 403B 
plan in the future.  Participation in STRS or PERS requires all Charter School employees to 
participate.  No retirement benefits are available to contractors. 
 
XVIII.  Attendance 
 
The School’s academic calendar shall generally align with the Compton Unified School 
District’s Los Angeles County Office of Education traditional academic calendar—commencing 
before September 30 in accordance with State charter school guidelines, and including but not 
limited to 180 instructional days.  

The number of instructional minutes for all grades shall meet or exceed the State’s requirements 
in Education Code Section 46201(a)(3)  
 
Lifeline Education Charter School Parents/guardians are responsible for sending their children to 
school and providing an explanation for absences. Lifeline Education Charter School has 
developed attendance policies to encourage regular attendance and for reporting of truancies to 
appropriate local authorities.  Appendix B – Student Handbook details the attendance policy. 

The Charter School is intended as a public alternative school.  Students who opt not to attend this 
Charter School may attend the district school of their choice on a space available basis and in 
accordance with existing district enrollment and transfer policies.  District policies and procedures 
apply for the home district of residence for the student, not the policies and procedures of the 
sponsoring district. 

Students who wish to transfer to another school may do so at any time.  The Director or designee 
will assist any student, wishing to transfer, to find and choose an appropriate public or private 
school alternative as needed. 

XIX. Employee Rights 
Persons employed by the Lifeline Education Charter School are not considered employees of the 
chartering district for any purpose whatsoever.  Employees of the Districts who resign from 
employment to work at the Lifeline Education Charter School and who later wish to return to 
Districts shall be treated the same as any other former District employee seeking reemployment. 

Lifeline Education Charter School maintains full responsibility and liability for hiring and retention 
practices for all employees of the school.  The sponsoring district, Compton Unified School 
District Los Angeles County Office of Education, does not employ or retain any responsibility for 
employment of individuals at the Lifeline Education Charter School. 

The Lifeline Education Charter School shall be deemed the exclusive public school employer of 
the employees of the Lifeline Education Charter School for the purposes of the Educational 
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Employment Relations Act (Gov. Code §§ 3540, et seq.) and the rights of Lifeline Education 
Charter School employees shall be as specified in this Charter except as modified by any collective 
bargaining agreement with an elected, recognized exclusive bargaining representative for Lifeline 
Education Charter School employees. 

All teachers and administrative staff will receive an annual review that will serve as the basis of 
improvement of employment. 

All employees are entitled to and will receive due process in any and all disciplinary action.  Due 
process is detailed in Education Code and school policies and procedures. 

XX. Dispute Resolution Process 
 
Disputes regarding the Charter School shall be resolved with the sponsoring district based on the 
collaborative review of specific issues by Charter School Board of Directors, Charter School 
Program Director and the sponsoring Compton Unified School District Superintendent Los 
Angeles County Office of Education Superintendent. 
 
In the event that any dispute arises relating to this Charter between the chartering district, the 
Lifeline Education Charter School, the parties hereby agree to initially attempt to settle such 
dispute by meeting and conferring with each other and to make a good faith attempt to resolve the 
dispute. 

In the event that the parties are unable to resolve any dispute by meeting and conferring, the parties 
shall then attempt to settle any such dispute by a non-binding mediation, before a single neutral 
mediator, subject to the following: (a) mediator assigned at random by mutually agreed mediation 
service provider located within Los Angeles County, (b) demand for mediation must be in writing 
and must be made by the aggrieved party within forty-five calendar days of the event giving rise to 
the demand, (c) mediation shall commence within forty-five days of receipt of Mediation Demand, 
and shall conclude no later than sixty calendar days from the date of receipt by the non-aggrieved 
party, (d) administrative costs of conducting the mediation shall be shared equally between the 
District and Lifeline Education Charter School. 

In the event that resolution is not reached, the chartering district Board of Trustees is empowered to 
make the final decision.  The Board of Directors retains all rights for redress under law. 

The Compton Unified School District Los Angeles County Office of Education may revoke this 
Charter by a majority vote of the Governing Board of the District's Board of Trustees.  Revocation 
of the Charter shall be based upon a written finding that the Lifeline Education Charter School did 
any of the following: 

• Committed a material violation of any of the conditions, standards, or procedures 
set forth in this Charter; 

• Failed to meet or pursue the pupil outcomes identified in the Charter; 
• Failed to meet generally accepted accounting principles or engaged in fiscal 

mismanagement; or 
• Violated any provision of law. 
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Prior to revocation, the Compton Unified School District Los Angeles County Office of Education 
shall notify the Lifeline Education Charter School of any violation and give the Lifeline Education 
Charter School a reasonable period of time as determined by the District Board, but in no event to 
exceed six (6) months within which to correct the violation, unless the Board determines, in 
writing, that the violation constitutes a severe and imminent threat to the health or safety of 
students.  In the event a violation is not corrected to the chartering district's satisfaction within the 
reasonable period of time specified, the chartering district may take action to revoke the Charter. 

 
The Lifeline Education Charter School Board of Directors will adopt policies and processes for 
airing and resolving internal and external disputes.  The Director is responsible for administering 
these procedures. 
 
The Compton Unified School District Los Angeles County Office of Education agrees to initially 
refer all complaints regarding the school operations to the Lifeline Education Charter School Board 
of Directors and/or the Director for resolution in accordance with adopted policies.  Any interested 
person is provided a copy of the applicable policies and procedures dealing with dispute and 
complaint resolution. 

In the event that any of the provisions of this Charter are determined to be unenforceable or invalid 
for any reasons, the remainder of the Charter shall remain in effect unless mutually agreed otherwise 
by the Compton Unified School District Board of Trustees Los Angeles County Office of Education  
Board of Trustees and the Lifeline Education Charter School Board of Directors. 

The term of this Charter shall begin the day the State Board of Education approves the redistricting 
and assigns a number to the Charter and shall expire five (5) years thereafter. 

The Compton Unified School District Board of Trustees Los Angeles County Office of Education  
Board of Trustees and the Lifeline Education Charter School Board of Directors agree to work 
together to accomplish all tasks necessary to fully implement this Charter, including the submission 
of any necessary and duly prepared waiver requests to the State Board of Education. 
 
XXI. School Closure 
 
Lifeline Education Charter School shall abide by the regulations as set forth in AB1994.  In the 
event Lifeline Education Charter School closes, the assets and liabilities of the Lifeline 
Education Charter School will be disposed of by the Board of Trustees in accordance with 
applicable state and federal law and the asset disposition provisions of the Lifeline Education 
Charter School’s bylaws.  The Board of Turstees will attend to enumeration and disposing of the 
assets and liabilities as directed in the bylaws.  The Director shall ensure that a final audit of the 
Lifeline Education Charter School’s assets and liabilities is performed. 
 
Upon graduation or matriculation, parents or guardians will be provided with a printed or 
electronic transcript of their students’ academic progress at Lifeline Education Charter School, 
with other relevant information.  Thus, in the event of a school closure, parents and students will 
possess an independent copy of potentially necessary pupil records.  Lifeline Education Charter 
School may also provide for the transfer of such records to a responsible and will school district, 
county office of education, or other qualified entity, if available at the time the school closes.  In 
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the event that no such willing repository is available, the records shall be disposed of or 
destroyed in a fashion that will ensure confidentiality of the records. 
 
The decision to close the school shall be documented by an official action of the governing board 
of the Compton Unified Schoool District Los Angeles County Office of Education.  This action 
will identify the reason for the school’s closure; whether the charter was revoked, not renewed, 
or closed voluntarily; and the effective date of closure. 
 
If at all feasible, the charter school closure will occur at the end of an academic year.  The 
authorizing chartering agency will send a notice of the school closure to the Charter Schools Unit 
at the California Department of Education (CDE) and to the Compton Unified School District 
Office of Education. Los Angeles County Office of Education. 
 
Parents and students of the school will be notified in writing as soon as possible of the closure.  
Notification will include information on assistance in transferring the students to another 
appropriate school and a process for the transfer of the student records. 
 
Parents will also be provided with a certified packet of student information that may include the 
closure notice, grad reports, discipline records, immunization records, completed coursework and 
credits that meet graduation requirements, etc. 
 
An independent audit for the charter school will be completed within six months of the clsoure of 
the school to determine the net assets or net liabilities of the charter school.  The assesment will 
include an accounting of all charter school assets, including cash and account receivable, which 
may include: reduction in apportionments as a result of audit findings or other investigations; 
loans; and unpaid staff compensation.  The audit will also assess the disposition of any restricted 
funds received by or due to the charter school. 
 
The charter school will submit any required year-end financial reports to the CDE and authoring 
entity.  These reports will be submitted as soon as possible after the closure action and no later 
than the required deadlines for reporting for the fiscal year.  
 
Upon completion of the closeout audit, the authorizing agency and the charter school will 
develop a plan for the repayment of any liabilities, or the disbursement of any remaining assets 
of the charter school.  As the charter school is a non-profit corporation, the corporation will be 
dissolved according to its bylaws. 
 
Any outstanding liabilities or disbursement of remaining assets will be settled at the discretion of 
the Board of Directors of Lifeline Education Charter School.  All remaining AB602 funds will be 
returned to CUSD  LACOE, while any other remaining categorical funds will be returned to the 
source of the funds. 
 
Persons employed by Lifeline Education Charter School are not considered employees of the 
District for any purpose whatsoever.  Charter school employees are employees of the charter 
school, not the district or county.  In the event Lifeline Education Charter School ceases 
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operations, any charter school employee applying to the District will be treated as the same as 
any other individual seeking employment with the District.  
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Appendix A – Independent Auditors Report/School Financials 
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Appendix B – Student Handbook 
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Lifeline Education Charter School Student/Parent Handbook 

 
 
Discipline Procedures 

Whenever possible, teachers are expected to resolve conflicts inside the classroom.  When this 
cannot be done without severely disrupting the progression of the lesson, you may dismiss the 
student from your classroom.  However, the following procedures must be followed: 
 

1. Teachers will be given a uniform hall pass.  ANY TIME A STUDENTS LEAVES 
YOUR CLASSROOM, S/HE MUST BE IN POSSESSION OF THAT PASS. 

2. All faculty members will be issued a walkie-talkie that is to be worn on your person until 
the end of the school day.  Walkie-talkies, must be signed in and out every work day.  If 
it is not signed in and out, the faculty member will receive a written warning.  You will 
be responsible for your walkie-talkie during the school day and if you lose it, you must 
replace it.   If you need a student removed from your class, you must call to the 
Discipline and Truancy Advisor to advise of the dismissal. 

3. When calling on the walkie-talkie, use the following codes so as not to excite students: 
a. Code 1 = fighting 
b. Code 2 = suspicion of drugs/alcohol 
c. Code 3 = suspicion of weapon 

4. You must send a discipline referral with students whenever they are sent out of your 
class.  If you do not have time to complete a referral at the time of the incident, you may 
complete it by the end of the school day and submit it to the Discipline and Truancy 
Advisor. 

5. Four copies of the referral will be made: one for the teacher’s file, one for the Campus 
Administrator, one for the student’s file, and one for the Discipline and Truancy Advisor. 

 
If you have any discipline problems with a student, it is your responsibility to notify his or her 
parents.  A call log is included in the “Forms” section of this manual. 
 
 
Cellular Telephones/Pagers 

Cellular telephones and pagers must not be on or visible during school hours (7:45 am until 2:45 
pm).  This includes between classes and lunch breaks.  If any faculty or staff member sees or 
hears one of these devices, it will be confiscated until retrieved by a parent (after the second 
confiscation, the device will be held until the end of the quarter) – NO EXCEPTIONS! 
 
Calls to and from parents do not constitute valid reasons for a students to use a cellular phone.  If 
a parent needs to contact a student, s/he must call the school office.  A message will be given to 
the student in a timely manner; or if necessary, the students will be taken out of class to take the 
call. 
 
Lifeline Education Charter School is not responsible for lost, damaged, or stolen cellular 
telephones or pagers.  All devices brought to school are done so at students’ risk. 
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Electronic Media Devices (CD players, DVD players, walkman’s, etc.) 

No electronic media devices can be used on campus.  If these devices are brought to school, they 
must be kept in students’ backpacks.  If any staff member sees them, they will be confiscated 
until retrieved by a parent. 
 
School Liability for Valuable Belongings 

If a student brings any item to school (not related to school or class participation), s/he does so at 
his or her own risk.  We advise that all electronic devices, large quantities of money, or any 
items not directly related to students’ education be left at home. 
 
Lifeline Education Charter School is not responsible for lost, damaged, or stolen items in the 
above category. 

 
 
Types and Disposition of Infractions 

 Infractions described in this section shall result in suspension from school and in a mandatory 
expulsion  recommendation, unless the Campus Administrator or designee or Superintendent finds 
and so reports in  writing that expulsion is not appropriate due to the particular circumstances 
enumerated in their report. 

 

Class I Infractions (EC 48915) 
1. Causing serious physical injury to another person, except in self-defense 
2. Possession of any firearm, knife, explosive, or other dangerous object of no reasonable 

use to the student at school or at a school activity off school grounds  
3. Unlawful sale of any controlled substance listed in Chapter 2 (commencing with Section 

11053) of Division 10 of the Health and Safety Code, except for the first offense for the 
sale of not more than one avoirdupois ounce of marijuana, other than concentrated 
cannabis 

4. Robbery or extortion 
5. Assault or battery, as defined in sections 240 and 242 of the Penal Code, upon a school 

employee 
6. Verbal abuse/assault of any school employee or visitor (e.g. Profanity) 
7. Tampering with vehicles on school property.  Under no circumstances should students 

touch vehicles without permission. 
8. Graffiti 
9. Bullying / intimidation / instigation of fights 
10. Inciting or promoting racial tension 
11. Gambling 
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 Action to be taken when a student commits a Class I infraction: 
 

1. Referral to Campus Administrator or a designee who will: 
a. Determine circumstance/confer with student(s); 
b. Notify Compton Sheriff Department and parents; 
c. Suspend the student; and 
d. Schedule a pre-expulsion hearing. 

 

Class II Infractions (EC 48900) 
 The following infractions may result in suspension and/or the recommendation for expulsion of a 
student  if circumstances justify such action. 

1. Caused, attempted to cause, or threatened to cause physical injury to another person 
2. Possessed, sold or otherwise furnished any firearm, knife, explosive, or other dangerous 

object unless (in the case of possession of any such object) the pupil obtained written 
permission to possess the item from a certificated school employee, which is approved by 
the Campus Administrator or designee of the Campus Administrator. 

3. Unlawfully possessed, used, sold (or otherwise furnished), or been under the influence of 
any controlled substance, alcoholic beverage or intoxicant of any kind listed in Chapter 2 
(beginning with Section 11053) of Division 10 of the Health and Safety Code  

4. Unlawfully offered, arranged or negotiated to sell any controlled substance, alcoholic 
beverage or intoxicant of any kind listed in Chapter 2 (beginning with Section 11053) of 
Division 10 of the Health and Safety Code) and then either sold, delivered or otherwise 
furnished of any person another liquid, substance or material and represented that liquid, 
substance or material as a controlled substance, alcoholic beverage or intoxicant 

5. Committed or attempted to commit robbery or extortion 
6. Caused or attempted to cause damage to school property or private property 
7. Stole or attempted to steal school property or private property 
8. Possessed or used tobacco or any products containing tobacco or nicotine, including (but 

not limited to) cigarettes, cigars, miniature cigars, clove cigarettes, smokeless tobacco, 
snuff, chew packets, and betel; however, this section does not prohibit use or possession 
by a pupil of his or her own prescription products 

9. Committed an obscene act or engaged in habitual profanity or vulgarity 
10. Unlawful possession, offering, arrangement or negotiation to sell any drug paraphernalia, 

as defined in 11014.5 of the Health and Safety Code 
11. Disrupted school activities or otherwise willfully defied the valid authority of 

supervisors, teachers, administrators, school officials, or other school personnel engaged 
in the performance of their duties 

12. Knowingly receiving stolen school property or private property 
13. Possession of an imitation firearm 
14. Committed or attempted to commit a sexual assault as defined in Sections 261, 266c, 

286, 288a, or 289 of the Penal Code or committed a sexual battery as defined in section 
243.4 of the Penal Code 

15. Harassed, threatened or intimidated a pupil who is a complaining witness in a school 
disciplinary proceeding 



sdob-csd-sep07item07 
Attachment 2 

Page 64 of 139 

Lifeline Education Charter School Petition 
Page 64 

16. Aiding or abetting an attempt of physical injury 
17. Receipt of an excessive number of referrals (five referrals from faculty in one quarter) 
18. Inappropriate romantic / sexual behavior (e.g., kissing, fondling) 
19. Possession of pornographic materials including magazines, clothing and pictures. 
 

 

 

Action to be taken when a student commits a Class II infraction: 
 

1. Referral to the Campus Administrator or designee who will: 
a. Determine circumstances/confer with student(s) 
b. Notify Compton Sheriffs Department/Parent as appropriate 
c. Assign detention /Saturday School/suspension  
d. Schedule pre-expulsion hearing, if appropriate (automatic for infractions 4 and 

10) 
 

Class II Infractions (EC 48900.2) Sexual Harassment 
In addition to the reasons specified in Section 48900, a pupil may be suspended from school or 
recommended for expulsion if the Superintendent or the Campus Administrator or designee of 
the school in which the pupil is enrolled determines that the pupil has committed sexual 
harassment as defined in Section 212.5. 

 

For the purposes if this policy, the conduct described in Section 212.5 must be considered by a 
reasonable person of the same gender as the victim to be sufficiently severe or pervasive to have 
a negative impact upon the individual’s academic performance or to create an intimidating, 
hostile or offensive educational environment. 

 

1. Definition of Sexual Harassment (AR 5145):  Sexual harassment consists of 
unwelcome sexual advances, requests for sexual favors, and other verbal or physical 
conduct of a sexual nature. 

2. Forms of Sexual Harassment (AR 5145): Forms of sexual harassment include, but are 
not limited to the following: 

a. Verbal harassment: derogatory comments, jokes or slurs; 
b. Physical harassment: unnecessary or offensive touching or impeding or blocking 

movement; 
c. Visual harassment: derogatory or offensive posters, cards, cartoons, graffiti, 

drawings, or gestures; and 
d. Sexual favors: unwelcome sexual advances, requests for sexual favors, other 

verbal or physical conduct of a sexual nature, and any inappropriate displays of 
affection. 
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Action to be taken when a student commits sexual harassment (AR 5145): 
1. Referral to the Campus Administrator or designee who will follow the AR 5145 

Resolution Process: 
a. Informal Process: receive complain, counsel student, obtain written statement, 

conduct follow-up investigation, make disposition recommendation to the 
Superintendent/designee – suspension or recommended expulsion of the 
offender 

b. Formal Process: If the complaint is not resolved to the satisfaction of the student 
or his/her parents in the informal process; a written complaint is sent to the 
Superintendent/designee within 10 days of the informal process.  The 
Superintendent/designee investigates the complaint and takes action deemed 
appropriate to resolve the situation. 

 

Class II Infractions (EC 48900.3) Hate Crimes 
In addition to the reasons specified in Section 48900 and 48900.2, a pupil in any of grades 4 to 
12 (inclusive) may be suspended from school or recommended for expulsion if the 
Superintendent or the Campus Administrator or designee of the school in which the pupil is 
enrolled determines that the pupil has caused, attempted to cause, threatened to cause, or 
participated in an act of hate violence, as defined in subdivision (e) of Section 33032.5. 

 

Action to be taken when a student commits a Class II infraction: 
 

1. Referral to the Campus Administrator or designee who will: 
a. Determine circumstance/confer with student(s) 
b. Notify Compton Sheriffs Department/parent as appropriate 
c. Detention and School Beautification Program (SBP)/Saturday School/suspension 
d. Schedule pre-expulsion hearing, if appropriate 

 

Class II Infractions (EC 48900.4) Harassment, Threats, or Intimidation Against a 
Student 

In addition to the reasons specified in Section 48900, 48900.2 and 48900.3, a pupil in any  of 
grades 4 to 12 (inclusive) may be suspended from school or recommended for expulsion if the 
Campus Administrator of the school determines that the pupil has intentionally engaged in 
harassment, threats or intimidation directed against a pupil or group of pupils that is sufficiently 
severe or pervasive to have the actual and reasonably expected effect of materially disrupting 
class work, creating substantial disorder and invading the rights of that pupil or group of pupils 
by creating an intimidating or hostile educational environment. 

 

Action to be taken when a student commits a Class II infraction: 
2. Referral to the Campus Administrator or designee who will: 
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a. Determine circumstance/confer with student(s) 
b. Notify Compton Sheriffs Department/parent as appropriate 
c. Detention and School Beautification Program (SBP)/Saturday School/suspension 
d. Schedule pre-expulsion hearing, if appropriate 

 

Class II Infractions (EC 48900.4) Terrorist Threats Against School Official and/or 
School Property or both. 

In addition to the reasons specified in Section 48900, 48900.2, 48900.3, and 48900.4, a pupil 
may be suspended from school or recommended for expulsion if the Campus Administrator of 
the school determines that the pupil has made Terrorist threats against school officials or school 
property, or both.  (b) For the purposes of this section, “terrorist threat” shall include any 
statement, whether written or oral, by a person who willfully threatens to commit a crime which 
will result in death, great bodily injury to another person or property damage in excess of one 
thousand dollars ($1,000) with the specific intent that the statement is to be taken as a threat, 
even if there is no intent of actually carrying it out, which, on its face and under the 
circumstances in which it is made, is so unequivocal, unconditional, immediate, and specific as 
to convey to the person threatened, a gravity of purpose and an immediate prospect  of execution 
of the threat, and thereby causes that person reasonably to be in sustained fear for his or her own 
safety or for his or her immediate family’s safety or for the protection of school property or the 
personal  property of the person threatened or his or her personal property. 

 

Action to be taken when a student commits a Class II infraction: 
 

1. Referral to the Campus Administrator or designee who will: 
a. Determine circumstances/confer with student(s) 
b. Notify Compton Sheriffs Department/Parent as appropriate 
c. Assign detention /Saturday School/suspension  
d. Schedule pre-expulsion hearing, if appropriate 

 
Referral Steps for Specific Infractions (EC 48915/48900 may apply) 

The following are general solutions to the listed infractions.  The administration reserves the 
right to address each situation on a case by case basis and to alter the severity of consequences. 
Counseling will accompany suspension in most circumstances. 

Alcohol 
Possession, usage, sale, furnishing, or being under the influence of alcohol is a violation 
of EC 48900. 

Referrals steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or Designee 

1. Determine circumstance/confer with student(s). 
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2. Notify Compton Sheriffs Department/parent as appropriate. 
3. Place on 5-day suspension pending scheduled pre-expulsion hearing, if 

appropriate. 
a. Place on Lifeline’s Substance Abuse Contract. 
b. Parent/guardian must enroll student(s) in a substance abuse program.  

Certificate of enrollment and completion must be shown to Lifeline Charter 
School. 

2nd Offense: Campus Administrator 

1. Determine circumstance/confer with student(s). 
2. Notify Compton Sheriffs Department/parent as appropriate. 
3. Place on 5-day suspension pending scheduled pre-expulsion hearing, if 

appropriate (expulsion hearing if appropriate). 

Cheating/Plagiarism 
 This includes cheating on tests, falsifying assignments, etc. 

 1st Offense: Teacher 

1. Counsel/warn student. 
2. Contact parent. 
3. Assign consequences as needed. 
4. Refer to Campus Administrator or designee as appropriate. 

  

 The following referral steps follow the first offense and include parent contact by phone 
or in person by teacher. 

 Further offenses: Campus Administrator or designee 

1. Assign Saturday School. 
2. Assign home suspension (1-5 days). 
3. Refer to Student Success Team. 

Classroom Disruptions 
Every pupil is expected to attend class punctually and regularly, obey directions from the 
teacher and others in authority, observe good order and propriety of deportment, are 
diligent in study, be respectful to the teacher and others in authority, and be kind and 
courteous to classmates.  Other classroom deportment standards must be predetermined 
by the teacher and shared with students. 

Referral steps including parent contact by phone or in person: 

 1st Offense: Teacher 

1. Counsel student(s). 
 2nd Offense: Counselor  

1. Counsel student. 
2. Assign Saturday School. 

 3rd Offense: Campus Administrator or designee 
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1. Counsel students. 
2. Assign detention. 
3. Saturday School/home suspension 
4. Make schedule modification. 

 

Closed Campus Violations 
Any student who leaves the Lifeline Charter School campus during the school day is in 
violation of the Closed Campus policy unless s/he has parental approval on record in the 
Attendance Office (note or phone call) prior to leaving campus.  Any certificated or 
classified person who is responsible for student attendance shall refer a student in 
violation of this policy to the Campus Administrator or designee. 

Students must sign out at the reception desk if leaving school before the scheduled time. 

Students who become ill during the school day must go to the administration office to get 
clearance to leave campus, and must sign out at the reception desk before leaving school.  
These absences must be cleared either by parent note or phone call within 48 hours of the 
student’s return to school. 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Counsel student regarding further offenses. 
2. Assign Saturday School. 

 Further Offenses: Campus Administrator or designee 

1. Saturday School 
2. Assign Clean Sweep Citation. 
3. Assign home suspension (1-3 days). 
4. Refer to Student Success Team. 

 

Defiance/Insubordination 
Every student is expected to attend school punctually and regularly, conform to the 
regulations of the school, promptly obey all directions of teachers and others in authority, 
observe good order and propriety of deportment, be diligent in study, be respectful to 
teachers and other in authority, be kind and courteous to schoolmates, and refrain entirely 
from the use of profane and vulgar language (Title V, 300).  In addition, defiance is the 
persistent, willful defying of the valid authority of a supervisor, teacher, substitute 
teacher, aide, any other classified personnel, or administrator.  Insubordination is the 
open, bold, resistant, and persistent disobedience of authority.  Defiance and 
insubordination infractions are aggressive, argumentative, and confrontational in nature. 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Counsel student on consequences. 
2. Assign Saturday School. 
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3. Assign home suspension (1 day). 
 2nd Offense: Campus Administrator or designee 

1. Assign additional Saturday School. 
2. Assign home suspension (1-3 days). 

 3rd Offense: Campus Administrator or designee 

1. Assign home suspension (3 days). 
2. Refer to Student Success Team. 
3. Schedule expulsion hearing, if appropriate. 

 4th offense (or more): Campus Administrator or designee 

1. Assign home suspension (5 days). 
2. Referral to Student Success Team; expulsion hearing. 

For profanity directed towards a staff member: 
Suggestions: 
1st Offense: 1 day on-campus suspension 
2nd Offense: 1-3 day at-home suspension 
3rd Offense: Expulsion 

 
 

Dress Code 
The Board of Trustees has determined that student may not remain at school dressed in a 
manner that (1) creates a safety hazard for said student or for other students at school, 
and/or (2) constitutes a serious and unnecessary distraction to the learning process or 
tends to disrupt campus order. 

When the Campus Administrator or his/ her designee determines that a student’s attire is 
in violation of this policy, the student will be required to modify his or her clothing 
and/or apparel in such a manner that it no longer violates this policy.  If necessary and 
with parental permission, the student may be taken or sent home to modify unacceptable 
dress and return to school.  Refusal to take steps as described in this policy shall be cause 
for disciplinary action against the student. 

2. Uniform must be worn fully and neatly at all times. 
a. Ash grey or khaki pants – oversized, baggy or sagged pants are not permitted. 

Baggy Pants: When pulled and pinched, the waistline of the pants 
(located at the hipbone of the student) will not have more than one inch of 
excess material; pants worn will not be more than one size larger than 
student’s actual size. 
Sagged Pants: The waistline of student’s pants is to be located at his or 
her hipbone.  With pants worn correctly, the crotch of the pants will not 
hang below the torso.  The length of hemmed pants will be no longer than 
the heel of the shoe.   
Students are not permitted to wear rubber bands at the bottom of their pants.  
Pants should fall freely and neatly. 
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b. Young ladies may wear skirts; skirts must be as long as the tip of the third 
finger when arms are at side. 

c. Official Lifeline Charter School uniform shirts (may be purchased at 
Registrar’s office).  Shirts worn under uniforms must be WHITE only. 

d. Hats/caps are not permitted unless advance notice of specific occasion is 
given. 

e. Students’ hair must be groomed neatly at all times (neat braids are acceptable 
for young ladies and young men).  All hair must be comparable to a natural 
hair color.  No neon or extreme hair color.  For young men, all facial hair 
must be neat and not excessive. 

f. Excessive jewelry is not permitted.  This includes long, thick chains with large 
medallions.  Young men may not wear earrings of any type. 

 Note: Females are permitted only one earring per lower lobe.  Males are not 
 permitted to wear any earrings.  Tongue rings, lip rings, eye brow piercing, 
 chin  piercing, toe rings, and other rings on any other body part, are 
strictly  forbidden for  both males and females. 

3. Shoes must be worn at all times.  A substantial sole is required and enclosed footwear 
is highly encouraged. 

Platform shoes (over 3 inches), slippers, beach style thong shoes and METAL 
REINFORCED footwear are not permitted. 

 
Periodically, Lifeline Charter School will allow students “Free Dress” days in which they 
may wear clothes that are not their uniforms.   During these specified days, students may 
not wear the following: 

1. Extremely brief garments that are distracting to the educational environment are not 
appropriate.  Those garments include: 

a. Halter-tops, tube tops, or tops with straps less than 1 inch wide, 
b. White sleeveless undershirts worn as an outside garment, 
c. Strapless or off-the-shoulder apparel, 
d. See-through garments such as blouses, tops, shirts, skirts, etc., 
e. Low-cut garments or any clothing that reveals underwear, and 
f. Bare midriff garments. 
g. Skirts should be worn no higher than 3 inches above the knee. 
Jackets or cover-ups to conceal brief clothing that reveals bras or midriffs are not 
acceptable 

2. Garments with violent, suggestive or obscene statements will not be allowed.  
Garments or accessories with slogans or pictures depicting or promoting drugs, 
alcohol, tobacco, weapons or other controlled substances are not appropriate. 

3. Earrings, jewelry or accessories that present a safety hazard to the wearer or others, 
are not suitable for school wear.           

Spiked or studded jewelry of any kind, including ankle bands, bracelets, chokers, 
rings, gloves and belts are not acceptable. 
1. Only prescriptions sunglasses may be worn in classrooms or offices.  Other types of 

sunglasses may be worn on campus outside of class. 
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2. Identified gang attire is prohibited.  This type of attire includes: 
a. Bandanas, hairnets, hair rollers or hair picks; 
b. Overalls with straps unbuckled or not worn correctly on shoulders; 
c. Oversized, sagged or baggy pants; 
d. Lettered or numbered belt buckles; 
e. Apparel with emblems, printing, etc. that creates animosity between groups 

and/or individuals 
f. Chains of any type such as wallet safeguards or chokers, safety pins worn on 

the outside if clothing and excessively long belts (sized belts must be worn in 
the belt loops); 

g. Oversized shirts or jackets (actual size or one size larger than actual size is 
acceptable); and 

h. Clothing worn in such a manner that would conceal any weapon, beeper, or 
contraband that could be carried on the person. 

 

For the safety of all Lifeline students and staff, the administration reserves the right to ban any 
clothing style that indicates gang affiliation, violence, drug use or any clothing style that 
distracts from the learning environment. 

Referral steps for dress code violation including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Review dress code with students (and parent if appropriate). 
2. Correct situation; send home if necessary. 
3. Counsel students regarding consequences of future violations. 

2nd Offense: Campus Administrator or designee 

1. Correct situation; send home if necessary. 
2. Assign Saturday School. 
3. Assign home suspension (2 days). 

 
 
3rd Offense:  Campus Administrator or designee 

1. Hearing for dismissal 
2. Refer to Student Success Team. 

4th Offense: Campus Administrator or designee 

1. Schedule expulsion hearing. 
 

Drugs 
Possess, use, sale, furnish, or being under the influence of a controlled substance is a 
violation of EC 48900. 

Referral steps following including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Determine circumstances/confer with student. 
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2. Notify Compton Sheriffs Department as appropriate. 
3. Place on 5-day suspension pending scheduled pre-expulsion hearing, if appropriate. 

a. Place on Lifeline Substance Abuse Contract. 
b. Parent(s)/guardian(s) must enroll students in a substance abuse program.  A 

certificate of enrollment and completion must be shown to Lifeline Charter 
School. 

2nd Offense: Campus Administrator or designee 

1. Determine circumstances/confer with student. 
2. Notify Compton Sheriffs Department. 
3. Place on 5-day suspension pending schedules pre-expulsion hearing. 

 

Fighting 
 Fighting is defined as students actually engaged in mutual combat or battle. 

 IMPORTANT: There is no longer a “first punch” rule.  All fight participants are considered 
responsible for the following reasons: 

a. In most cases, both students know a fight is becoming eminent.  Even if a student 
doesn’t throw the first punch, s/he is responsible for alerting school personnel so 
the situation can be addressed (if a student does alert an adult, but is still the 
“victim” of a fight, expulsion may not be justified). 

b. A student may not have thrown the first punch, but s/he may have instigated the 
fight. 

 Referral steps (for both students) including parent contact by phone or in person: 

 1st Offense: Campus Administrator or designee  

1. Counsel Student. 
2. Assign home suspension (1-3 days) with mandatory counseling. 
3. Schedule expulsion hearing (depending upon severity of situation). 

2nd Offense: Campus Administrator or designee 

Schedule Expulsion Hearing 
 

Fire Alarm/Fire Extinguisher 
 

Tampering with any public fire alarm presents a clear and present danger to persons who 
depend upon such devices for their safety. 

Referral steps including parent contact by phone or in person:  

1st Offense: Campus Administrator or designee 

1. Assign home suspension (1-3 days). 
2. Contact Fire Marshall’s office. 

2nd Offense: Campus Administrator or designee 

1. Assign home suspension (1-3 days). 



sdob-csd-sep07item07 
Attachment 2 

Page 73 of 139 

Lifeline Education Charter School Petition 
Page 73 

2. Refer to Student Success Team. 
3. Contact Fire Marshall’s office. 
4. Schedule pre-expulsion hearing. 

 
 

Fire Works 
 

It is unlawful to sell, buy, possess or use fireworks on or near school campuses or during 
school related activities. 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Assign home suspension (1-3 days). 
2. Notify Compton Sheriffs Department as appropriate. 

2nd Offense: Campus Administrator or designee 

1. Assign home suspension (3-5 days). 
2. Refer to Student Success Team. 
3. Notify Compton Sheriffs Department as appropriate. 

 

Forgery 
 

Forgery includes (but is not limited to) forging parent notes, making unauthorized phone 
calls, forging passes, and altering report cards. 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Assign Saturday School. 
2. Assign home suspension (1-3 days). 

2nd Offense: Campus Administrator or designee 

1. Assign home suspension (1-5 days). 
 

3rd Offense: Campus Administrator or Designee 

1. Assign home suspension (3-5 days). 
2. Possible pre-expulsion 
3. Refer to Student Success Team. 

 

Graffiti (BP 5709) 
 

This section is defined as “caused or attempted to cause damage to school or private 
property; or placed graffiti, tagged or in any way painted or written on any school property 
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without specific permission of school authorities; or placed graffiti on school or private 
property while going to or from school or any school related activity.” 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Place on 5-day suspension pending scheduled pre-expulsion hearing. 
a. Contact Compton Sheriffs Department as appropriate. 
b. Obtain restitution. 

2. Referral to Juvenile Probation for inclusion in county graffiti program. 
3. Prepare for expulsion and restitution. 

  

Lack of Materials/Effort 
 

 Students are expected to bring necessary materials to class and participate fully in order to 
 achieve success.  Those students who do not bring materials have typically proven to be a 
 distraction in the class. 

Lifeline Education Charter School will sell pens, pencils and paper to students for classroom 
use.  All purchases must be made before school or during lunch. 
1st Offense: Teacher 

1. Counsel student. 
2. Parent contact by phone or in person. 

2nd Offense: Counselor  

1. Counsel student. 
2. Possible Saturday School. 
3. Contact parent by phone. 

3rd Offense: Campus Administrator or designee 

1. Treat as defiance. 
2. Student must participate in Student Behavior Modification activity as deemed 

necessary. 
 

 
 

Laser Pens/Pointers 
No student shall possess a laser pointer on any elementary or secondary school premises 
unless possession of laser pointer is for a valid instructional or other school related purposes, 
including employment.  Students in possession of a laser pen/pointer are in violation of Penal 
Code 417.27 (b). 

Referral steps following confiscation of device by teacher and parent contact by phone or in 
person: 
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1st Offense: Campus Administrator or designee 

1. Confiscate item. 
2. Contact Compton Sheriffs Department as appropriate. 
3. Assign Saturday School. 

Further Offenses: Campus Administrator or designee 

1. Confiscate item.   
2. Contact Compton Sheriffs Department as appropriate. 
3. Assign home suspension (1-3 days). 
4. Refer to Student Success Team. 

“Other School” Violations 
Lifeline students are not allowed to be on other school campuses one hour before school, 
during or one hour after their school day. 

Referral steps following parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Assign Saturday School. 
 2nd Offense: Campus Administrator or designee 

1. In-School Suspension. 
2. Assign home suspension (1-3 days). 
3. Refer to Student Success Team. 

Pagers, Cellular Telephones, and other Personal Electronics 
 

Pagers and cellular telephones are not to be turned on or visible during school hours.  
Possession of pagers or cellular telephones on campus may lead to notification of the 
Compton Sheriffs Department (Ed. Code 48901.5).   

• No school shall permit the possession or use of any electronic signaling device 
that operates through the transmission or receipt of radio waves, including, but no 
limited to, paging and signaling equipment by pupils of the school while the 
pupils are on campus, while attending school-sponsored activities, or while under 
the supervision and control of school district employees, without prior consent of 
the Campus Administrator or designee or his or designee.  No pupil shall be 
prohibited from possessing or using an electronic signaling device that is 
determined by a licensed physician or surgeon to be essential for the health of the 
pupil and use of which is limited for purposes related tot eh health of the pupil. 

 

• The governing board of each school district shall take all steps it deems practical 
within existing resources to discourage pupils from possessing or using electronic 
devices, except where the use of an electronic signaling device is essential for the 
health of a pupil. 
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Referral steps following confiscation of device by teacher and parent contact by phone or in 
person: 

 1st Offense: Campus Administrator or designee 

1. Confiscate device; counsel student. 
2. 1-3 day on-campus suspension. 
3. Contact Compton Sheriffs Department as appropriate. 

2nd Offense: Campus Administrator or designee 

1. Confiscate device for remainder of the semester or until parent comes to school to 
retrieve the device. 

2. Contact Compton Sheriffs Department as appropriate. 
3. Assign Saturday School. 

 

Lifeline Charter School is in no way responsible for lost, confiscated or allegedly stolen items of 
personal property. 
 

Unauthorized Use of Parking Lot 
 Students who drive cars to school should park on the street. 

 Referral Steps following parent contact by phone or in person: 

 1st Offense: Campus Administrator or designee 

1. Warn student; student must move vehicle at next break. 
2nd Offense: Campus Administrator or designee 

1. Assign Saturday School. 
3rd Offense: Campus Administrator or designee 

1. Vehicle will be towed 
2. Assign home suspension (1-3 days) 

 

Pepper Spray, OC Sprays (Oleoresin Capsicum), Other Chemical Incapacitators 
Possession of pepper spray, OC spray, chemical incapacitators, or other personal protection 
disabling chemicals is prohibited on campus as dangerous objects of no particular use to 
pupils.  Use of a chemical incapacitator on campus or at a school event can be treated as a 
second offense. 

Referral steps including parent contact by phone or in person: 

 1st Offense: Campus Administrator or designee 

1. Confiscate the device. 
2. Assign Saturday School. 
3. Notify Compton Sheriffs Department as appropriate. 

 

2nd Offense: Campus Administrator or designee 
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1. Confiscate the device. 
2. Assign home suspension (3-5 days). 
3. Pre-expulsion process if appropriate 
4. Notify Compton Sheriffs Department as appropriate. 

 

Profanity/Vulgarity 
 

Profanity is considered any word or phrase that is generally offensive to individuals or 
groups of individuals.  Vulgarity is any action or gesture that is lewd or offensive.  Profanity 
and vulgarity are not tolerated at Lifeline Charter School. 

 Referral steps including parent contact by phone or in person: 

 1st Offense: Campus Administrator or designee 

1. Assign home suspension (1-3 days).  
2nd Offense: Campus Administrator or designee 

1. Assign home suspension (3-5 days). 
2. Refer to Student Success Team. 
3. Schedule expulsion hearing. 

 
 

Radio/Tape Players 
Radios, tape players, CD players, walkmans, and other electronic listening devices are 
prohibited on campus. 

Referral steps following confiscation of device by teacher or campus representative and 
parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Hold device until parents retrieves it. 
2. Possible Saturday School 

2nd Offense: Campus Administrator or designee 

1. Confiscate device for remainder of the semester.  
2. Assign Saturday School. 

Lifeline Charter School is in no way responsible for lost, confiscated or allegedly stolen items of 
personal property. 
 

 

Theft 
 Theft is the act of stealing or attempting to steal school or private property. 

 Referral steps including parent contact by phone or in person: 
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 1st Offense: Campus Administrator or designee 

1. Contact Compton Sheriffs Department as appropriate. 
2. Obtain restitution. 
3. Saturday School/Suspension (1-5 days). 
4. Possible pre-expulsion  

2nd Offense: Campus Administrator or designee 

1. Contact Compton Sheriffs Department as appropriate. 
2. Obtain restitution. 
3. Assign home suspension (3-5 days). 
4. Possible pre-expulsion 

3rd Offense: Campus Administrator or designee 

1. Contact Compton Sheriffs Department. 
2. Obtain restitution. 
3. Assign home suspension (5 days). 
4. Prepare for expulsion hearing. 

Lifeline Charter School is in no way responsible for lost, confiscated or allegedly stolen items of 
personal property. 
 

Tobacco 
No school shall permit smoking or the use of tobacco (or any product containing tobacco or 
nicotine) by students while they are on or near school grounds or attending a school-
sponsored activity. 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Contact Compton Sheriffs Department as appropriate. 
2. Assign Saturday School session or Tobacco Awareness workshop (failure to attend 

constitutes failure to serve Saturday School). 
2nd Offense: Campus Administrator or designee 

1. Assign home suspension (1-3) days. 
2. Assign mandatory attendance at smoking cessation class (or comparable program). 

3rd Offense: Campus Administrator or designee 

1. Assign home suspension (3-5 days). 
2. Refer to Student Success Team. 

 

Vandalism 
 

Every person who maliciously defaces, damages or destroys any real or personal property not 
his own…is guilty of vandalism (Penal Code 594 a). 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 
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1. Contact Compton Sheriffs department as appropriate. 
2. Obtain restitution. 
3. Saturday School/Suspension (1-5 days). 
4. Possible pre-expulsion 

 2nd Offense: Campus Administrator or designee 

1. Contact Compton Sheriffs Department as appropriate. 
2. Obtain restitution. 
3. Assign home suspension (3-5 days). 
4. Possible pre-expulsion 

 3rd Offense: Campus Administrator or designee 

1. Contact Compton Sheriffs Department as appropriate. 
2. Obtain restitution. 
3. Assign home suspension (5 days). 

Prepare for expulsion hearing 
 

Weapons 
No school shall permit any student to possess, sell, or otherwise furnish any firearm, knife, 
explosive or other dangerous object unless, in the case of possession of any such object, the 
pupil had obtained written permission to possess the item from a certificated school 
employee and concurred by the Campus Administrator or designee/designee. (EC48900, 
48915) 

Referral steps including parent contact by phone or in person: 

1st Offense: Campus Administrator or designee 

1. Determine circumstances/ confer with student(s). 
2. Notify Compton Sheriffs Department. 
3. Place on 5-day home suspension pending scheduled pre-expulsion hearing. 
4. Schedule Expulsion Panel hearing. 

 
 

Internet Use 
All students and parents must sign an Internet User Agreement.  Students must abide by the 
terms of the agreement in its entirety. 

Referral steps including parent contact by phone or in person: 

1st Offense: Counselor  

1. Revoke internet privileges. 
2. Possible removal from class 

2nd Offense: Campus Administrator or designee. 

1. Revoke internet privileges. 
2. Assign home suspension (1-5 days). 
3. Remove from class. 
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Infractions Enforced by Compton Police Department 

In addition to the above information contained in the preceding pages in this handbook, 
consequences for the following infractions will be strictly enforced by the Compton Sheriffs 
Department. 

 
Abuse of a Teacher or Child 

 
a. A pupil shall not be suspended from school or recommended for expulsion unless 

the Campus Administrator determines that the pupil has done any of the 
following: caused, attempted to cause, or threatened to cause physical injury to 
another person.  (Education Code Section 48900) 

b. Every parent or guardian, or other person who upbraids, insults or abuses any 
teacher of the public schools in the presence of a hearing pupil is guilty of a 
misdemeanor. (EC 44811) 

c. Verbal abuse of a schoolteacher in the presence of other school personnel or 
pupils on the school premises or at any assigned school activity is a misdemeanor. 
(EC44812) 

d. It is the duty of the school employee to report an attack, an assault, or a menace 
by a pupil to law enforcement authorities.  Failure to do so is a misdemeanor.  
Any person discouraging such a result is guilty of a misdemeanor.  (EC 4401: 
Any person who urges a person so threatened not to report such an incident is 
guilty of a misdemeanor). 

e. Designated school personnel are responsible for reporting cases of suspected child 
abuse to a child protective agency.  (Penal Code Section 11166) 

f. Any person who annoys or molests a child under 18 is guilty of a misdemeanor. 
(PC 647a) 

 
Gambling 

 
Every person who deals, plays or carries on, opens or causes to be opened, or conducts either 
as owner or employee, whether for hire or not, any game of faro, monte, roulette, lansquenet, 
rouge et noire, rondo, tan, fan-tan, stud-horst poker, seven-and-a-half, twenty-one, hokey-
pokey, or any banking or percentage game played with cards, dice or any device, for money, 
checks, credit, or other representative value, and every person who plays or bets against any 
of such prohibited games, is guilty of a misdemeanor and shall be punishable by a fine not 
less than one hundred dollars ($100) nor more than one thousand dollars ($1,000), or by 
imprisonment in the county jail not exceeding six months, or by both such fine and 
imprisonment. (PC 330) 
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Loitering 

 
Loitering is defined as: to linger or idle about without an obvious school purpose.  Every 
person who loiters about any school is a vagrant and is a guilty of a misdemeanor. (PC 653g) 

 
Malicious Mischief 

A pupil who defaces, damages, or destroys any school property is liable to suspension or 
expulsion.  

(Title V, 305) 

Malicious Mischief 

Every person who sells, distributes, displays, or gives away any harmful matter, i.e. 
pornography, to a minor is guilty of a misdemeanor. (PC 313.1) 

 
Vicious Habits 

Children with filthy or vicious habits may be excluded.  (EC 48211) Indecent exposure in 
a willful and lewd manner constitutes a misdemeanor. (PC 314) 

 

Guidelines for Corrective Measures 

Assigning Detention 

 
All teachers should use detention as a measure of discipline as needed in their classrooms.  You 
do not need permission to assign detention. 
 
Procedures for After-School Detention: 
 

1. An administrator will be assigned the responsibility to facilitate detention. 
2. Each detention session will last one hour. 
3. Detention cannot be assigned on the same day of an incident.  Parents must receive notice 

that their child will be staying after school to serve detention. 
4. At the end of the school day, teachers should send a completed “Detention Assignment 

Form” (see “Forms” section) to the Campus Administrator to request that students serve 
detention.  It will be the responsibility of the Campus Administrator to ensure those 
parents are contacted.  

5. Teachers cannot assign detention to an entire class at one time. 
6. If you desire that a student do a specific assignment during detention, inform the staff 

member who will be overseeing detention on that day. 
 
What should students do during detention? 
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Here are your options: 
• You may engage students in a discussion about their behavior.  Students should only talk 

to the teacher during detention – NO EXCEPTIONS! 
• Students may perform campus clean-up duties. 
• You may assign standards that address the student’s specific infraction. 
• You may require that students sit quietly, in an upright position, hands folded, and feet 

flat on the floor. 
• Students should not complete homework or make-up work during detention.  Remember, 

this is supposed to be an inconvenience for them, not an opportunity to have more free 
time when they get home. 

 
*Any student who serves more than three detentions during a month requires a parent conference 
and will be suspended until the parent meets with the teacher and an administrator. 

 

 

Student Rules for Detention 

After school detention will be 1 hour in duration.  Detention is intended to serve as a disciplinary 
aid in improving students’ behavior and/or problems with attendance. Any student who has been 
assigned detention must return the signed disciplined letter to school by 8:00 am on the day 
following the day the infraction occurred.  Failure to do so will result in double detention.  If 
the letter is not returned to the school in two days, the student will be suspended until a 
parent reports for a conference. 
 
Students assigned to detention must adhere to the following rules: 

1. Attend detention on the assigned day. 
2. Arrive to detention on time.  A late student will be considered a no-show, and an extra 

day of detention must be served.  2 no-shows = 1 day at home suspension.  A parent 
conference will be required for the student to return to school. 

3. Follow all directions given by the detention facilitator. 
4. No talking, standing up, or moving around without permission. 
5. No passes will be given for the restroom or to get water.  Take care of all personal needs 

before detention begins. 
6. Students will not be allowed to go to their lockers during detention. 
7. Any student who creates a disturbance will be asked to leave.  In this case, the student 

will be required to serve an extra day of detention or suspended. 
 

Saturday School Rules 

Saturday School hours are 8:00 am until noon. Students assigned to Saturday school may be 
instructed to complete tasks in lieu of or in addition to class work.  These tasks may include 
campus cleanup/School Beautification. 

All students assigned to Saturday School must adhere to the following rules (all Lifeline Charter 
School general rules and policies apply when Saturday School is in session): 
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1. Students will follow all instructions given by their Saturday School supervisor. 
2. Students are expected to remain awake during the entire period. 
3. Students are not allowed to talk, chew gum, eat, drink, or play games. 
4. If a student fails to follow directions or disrupts the Saturday school in any manner, s/he 

will be dismissed with no credit for time served.  
Failure to serve Saturday School will result in suspension and expulsion.  In addition students 
will receive an absence on their report. 

 

Suspension 

When a student is on home suspension, they may not participate in any activity associated with 
Lifeline Charter School.  These activities include, but are not limited to: 

 

• Sporting events (as an athlete or spectator) 
• Dances (including proms) 
• Field Trips 
• Graduation 

In addition, parents of students serving home suspension must meet with the Dean of Students 
prior to their children being allowed back to school. 

 
 

Student Success Team (SST) 

 
The Student Success Team is assembled to cooperatively resolve extreme situations (situations in 
which a student is being considered for expulsion or dismissal) and/or to determine appropriate 
consequences for students involved in those situations.  This team is comprised of: 

• The Campus Administrator 
• Two faculty members (neither of which was involved in the situation) 
• 2 officials representing the PTA 

The SST will hear from all involved in the situation before submitting their decision.  The 
recommendation is final. 

*Parents are required to attend any hearing involving their student. 
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Appendix C – Employee Handbook 
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Lifeline Education Charter School Employee Handbook 

 
 
Introduction 

This Handbook summarizes the Lifeline Education Charter School’s (hereinafter referred to as “School” or 
“Company”) personnel policies applicable to all employees.  Please review these policies carefully.  If you have any 
questions about the policies outlined in this Handbook, or if you have any other personnel related questions, whether 
related to policies specifically addressed in this Handbook, please consult your supervisor or the Director of Human 
Resources.     

This Handbook is intended only as a guide to the School’s personnel policies, outlining and highlighting those 
policies and practices.  It is not, therefore, intended to create any expectations of continued employment, or an 
employment contract, express or implied.  If you have received an employment contract, the provisions of the 
employment contract control over any conflicting provisions contained in this Handbook. This Handbook 
supersedes any previously issued handbooks, policies, benefit statements and/or memoranda, whether written or 
verbal, including those that are inconsistent with the policies described herein.   

The School reserves the right to alter, modify, amend, delete and/or supplement any employment policy or practice 
(including, but not limited to, areas involving hiring policies and procedures, general work place policies, hours of 
work, overtime and attendance, standards of conduct, employee benefits, employment evaluation and separation) 
with or without notice to you.  Only the Board of Directors may alter the at-will employment status of any of its 
employees.   

Once you have reviewed this Handbook, please sign the employee acknowledgement form and return to Human 
Resources Department.  This signed acknowledgement demonstrates to the School that you have read, understand 
and agree to comply with the policies outlined in the Handbook. 

Hiring Policies and Procedures 

At Will Employment 

Unless you were provided a “Fixed Term Contract” of employment, your employment at the School is at-will. This 
means you or the School could choose to conclude the relationship with or without “cause,” i.e. with or with a 
reason, and with or without notice. Regardless of how you hold employment with the School, this Handbook does 
not in any way reflect a modification to the specific terms of your employment relationship, and this Handbook does 
not constitute a contract of employment, either express or implied, between you and the School.  Accordingly, 
unless otherwise identified in a specific employment agreement, either you or the School may terminate this 
relationship at any time, for any reason, with or without cause, and with or without notice.  If you are unsure of your 
employment status, please consult your supervisor or the Director of Human Resources.  

Nothing contained in this Handbook, the employment application, School memoranda or other materials provided to 
any employee in connection with his/her employment, other than a signed, approved employment contract, shall 
require the School to have “cause” or reason to terminate an employee or otherwise restrict the School’s right to 
terminate an employee at any time for any reason.  No School representative is authorized to modify this policy for 
any employee, unless in writing, signed and approved by the Board of Directors.  

Equal Employment Opportunity Policy 

The School is an equal opportunity employer.  It is the policy of the School to afford equal employment and 
advancement opportunities to all qualified individuals without regard to race, creed, color, religion, national origin, 
ethnicity, ancestry, sex, sexual orientation, age, physical or mental disability, marital status, citizenship status, 
medical condition, or any other legally protected status.  This policy extends to all employees and to all aspects of 
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the employment relationship, including the hiring of new employees and the training, transfer, promotion, 
compensation and benefits of existing employees.  Furthermore, the School prohibits all unlawful discrimination 
against any employee or applicant for employment in its programs or activities based on race, color, religion, sex, 
gender, ethnic group identification, age, national origin, ancestry, genetic characteristics, mental or physical 
disability, marital status, sexual orientation or other category protected by law.   

To comply with applicable laws ensuring equal employment opportunities to qualified individuals with a disability, 
the School will make reasonable accommodations for the known physical or mental limitations of an otherwise 
qualified individual with a disability who is an applicant or an employee unless undue hardship would result.  In 
order to perform the essential functions of the job, any applicant or employee requiring an accommodation should 
contact the Human Resources Department and request such an accommodation. 

If you believe prohibited discrimination has occurred, please contact your direct supervisor or the Director of 
Human Resources immediately.  Reports will be investigated and appropriate corrective action will be taken.   

Immigration Compliance 

The School does not discriminate against any individual because of his or her national origin, citizenship or intent to 
become a U.S. citizen in compliance with the Immigration Reform and Control Act of 1986.  It is, however, the 
policy of the School to only employ those individuals that are authorized to work in the United States.  In 
furtherance thereof, the School requires each prospective employee to provide documents verifying his or her 
identity and authorization to be legally employed in the United States.  The employee will also be required to sign a 
legal verification attesting to her/his authorization to be legally employed in the United States.   

Employee Classification 

The School’s employees are classified in the following categories:  Executive/Administrative, Credentialed and 
Non-Credential. Credential and Non-Credentialed employees may be full-time or part-time or temporary. 

Administrative / Executive:  Administrative and Executive employees are those employees with job assignments 
that require the use of specific administrative and/or execute skills, including the exercise of discretion, the 
supervision of others, the development and implementation of School or department policies and procedures.  
Administrative employees are compensated on a salary basis. 

 

Certificated:  

Certificated employees are those individuals who hold a teaching position for which a valid California Teacher’s 
credential is required. Credentialed employees are paid on a salary basis.  

Full Time Certificated:  

Full time certificated employees work at least 30 hours per week.  

Part Time Certificated:   

Part time certificated employees work 29 hours per week or less.  

Non-Certificated, Hourly:   

Hourly employees are those employees who do not regularly supervise the work or two or more persons, who do not 
routinely exercise significant discretion and who job assignments are paid on an hourly basis. Persons holding these 
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positions are eligible for overtime pay for hours worked in excess of eight (8) hours in any work day or more than 
forty (40) hours in any work week.  Hourly employees may be full or part time. 

Full Time Hourly:   

Full time employees are those employees who are scheduled to work at least 30 hours in a week. 

Part Time Hourly:   

Part time employees are those employees who are regularly scheduled to work less than 30 hours in a week. 

Non-Certificated, Salaried: 

Salaried, non-certificated employees are paid a monthly salary, regularly supervise two or more persons, 
and/or have specialized training, utilize special skills and exercise independent judgment or have a 
confidential administrative relationship to the School. 

Temporary:  Temporary employees are those employees who are hired for a limited time period, or for a 
specific project and who do not have a written Fixed Term Contract of employment. A temporary employee may be 
a certificated, non-certificated or administrative employee. 

Part time and temporary employees are not entitled to benefits provided by the School.  Independent contractors, 
consultants and leased employees (i.e., those working for an employment agency) are not employees of the School 
and are not eligible for benefits provided by the School.  If you have any questions about your classification, please 
consult with your supervisor or the Human Resources Department.    

Introductory Period 

The first 90 days of employment for every new employee, irrespective of classification, is considered an 
introductory period.  During this introductory period, employees will not be eligible for or accrue any benefits.  This 
period is intended to serve as a time for you and the School to determine whether further employment with the 
School is desired.  The School may, in its discretion, evaluate your performance, either formally or informally, at the 
end of this introductory period.  In its sole and complete discretion, the School may extend the duration of the 
introductory period.  The introductory period does not change the at-will status of the School’s employees. 

Relationships Between Employees 

While the School’s policies do not permit discrimination based on an individual’s marital status, the individual’s 
relations to another School employee or his or her lawful off duty conduct, some situations can create conflicts of 
interest requiring the School to take the employee’s relationship with another employee into account.   

An employee should not be in a supervisory role with another employee who is a relative (i.e., sibling, parent, 
spouse, domestic partner, etc.).  Supervisors should avoid situations that result in actual or perceived conflicts of 
interest with supervised employees and situations of favoritism.   

A supervisor should avoid forming special social relationships or dating employees under his or her direct 
supervision, or with other employees that would create actual or perceived conflicts of interest and situations of 
favoritism.  If such relationship arises, both employees should notify the School so that appropriate measures can be 
taken to prevent conflicts of interest or favoritism.   

The School reserves the right to take appropriate action if employee relationships interfere with the safety, morale or 
security of the School, or if the relationships create an actual or perceived conflict of interest of favoritism. 
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Certification and Licensure of Instructional Staff 

All Lifeline Education Charter School teachers are required to hold a current California Commission on Teacher 
Credentialing certificate or permit equivalent to that which a teacher in other public schools would be required to 
hold and may be required to meet certain federal requirements related to subject-matter expertise. All teachers are 
required to be NCLB compliant.  It is the responsibility of all instructional staff to provide and maintain such 
certificate, permit or other documentation to the Human Resources Department. If an instructional staff employee 
believes that he or she is assigned to teach in a subject in which he or she does not have subject matter competence, 
the employee should immediately report the same to Human Resources Department.   

Tuberculosis Testing 

No person shall be employed by the School unless the employee has submitted proof of an examination showing 
that the employee is free of active tuberculosis.  Employees transferring from other public or private schools within 
the State of California must either provide proof of an examination within the previous 60 days or a certification 
showing that he or she was examined within the past four years and was found to be free of communicable 
tuberculosis.     

The tuberculosis test shall consist of an approved intradermal tuberculin test, which if positive shall be followed by 
an X-ray of the lungs.   

All employees shall be required to undergo the foregoing examination at least once every four (4) years.  After such 
examination, each employee shall cause to be on file with the School a certificate from the examining physician 
showing the employee was examined and found free from active tuberculosis.   

The examination for applicants for employment is a condition of initial employment.  Therefore, the expense 
incident thereto shall be borne by the applicant.  The cost of the examination required of existing employees shall be 
a reimbursable expense.  Employees should follow the School’s reimbursement procedures.   

The County Health Department may provide skin testing to employees at regular intervals at no cost to the 
employee.  The availability of this testing may be announced by the School.   

Criminal Background Checks 

As a condition of employment, the School requires all applicants for employment to do electronic fingerprinting by 
means of Live Scan Service.  The electronic submission is forwarded directly to the Department of Justice for the 
purpose of obtaining criminal record summary information from the Department of Justice and Federal Bureau of 
Investigation.  The School will not employ a person who has been convicted of a violent or serious felony or a 
person who would be prohibited from employment by a public school district because of his or her conviction for 
any crime, unless an applicable exception applies.  The School will not employ any applicant until the Department 
of Justice completes its check of the state criminal history file as provided by law.  The School shall also request 
subsequent arrest notification from the Department of Justice and take all necessary action based upon such further 
notification. 

General Workplace Policies 

Prohibition of Harassment and Protection Against Retaliation 

Policy 

The School is committed to providing a workplace and educational environment free of sexual harassment, as well 
as harassment based on such factors as race, religion, creed, color, ethnicity, national origin, ancestry, age, medical 
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condition, marital status, sex, sexual orientation, citizenship status, disability or any other category protected by law.  
The School will not condone or tolerate harassment of any type by any employee, whether supervisory or co-
employee, against an employee, third party vendor or student.  The School also does not condone or tolerate 
harassment of its employees by any third parties or students.  The School will promptly and thoroughly investigate 
any complaint of harassment and take appropriate corrective action, if warranted. 

The School will take all reasonable steps to prevent discrimination and unlawful harassment from occurring.  Sexual 
or other unlawful harassment in employment violates the School’s policy and is prohibited under Title VII of the 
Civil Rights Act (42 U.S.C. sections 2000e, et seq.) and the California Fair Employment and Housing Act (Govt. 
Code sections 12940, et seq.).   

Definition of Harassment 

Harassment includes verbal, physical or visual conduct that creates an intimidating, offensive or hostile working or 
educational environment or that unreasonably interferes with job performance.  Verbal harassment includes, but is 
not limited to, epithets, derogatory comments or slurs based on a protected category.  Physical harassment includes, 
but is not limited to, assault, impeding or blocking movement or any physical interference with normal work or 
movement, when directed at a legally protected individual.  Visual harassment includes, but is not limited to, 
derogatory posters, cartoons or drawings on a basis protected by law.   

Definition of Sexual Harassment 

Federal law defines sexual harassment as unwelcome sexual conduct that is a term or condition of employment.  The 
Equal Employment Opportunity Commission's Guidelines define two types of sexual harassment: "quid pro quo" 
and "hostile environment."  "Unwelcome" sexual conduct constitutes sexual harassment when "submission to such 
conduct is made either explicitly or implicitly a term or condition of an individual's employment,"  "Quid pro quo 
harassment" occurs when "submission to or rejection of such conduct by an individual is used as the basis for 
employment decisions affecting such individual."  A “hostile environment” claim for harassment occurs when 
discrimination based on sex has created a hostile or abusive work environment.   

California law defines unlawful sexual harassment in largely the same ways.  Sexual harassment occurs where a 
term of employment (i.e., compensation or in terms, conditions or privileges of employment), academic status or 
progress (i.e., a student’s grades or promotion to the next grade) is explicitly or implicitly conditioned upon 
submission to unwelcome sexual advances, as more fully described below.  Sexual harassment also occurs where the 
submission to, or rejection of, the conduct by the individual is used as the basis of academic or employment 
decisions affecting the individual.  Additionally, sexual harassment occurs where harassment (unwanted sexual 
advances, visual, verbal or physical conduct of a sexual nature) is sufficiently severe, persistent, pervasive or 
objectively offensive so as to alter the conditions of employment and create an abusive or hostile educational or 
working environment or to limit the individual’s ability to participate in or benefit from an education program or 
activity. Sexual harassment occurs where the conduct has the purpose or effect of having a negative impact on the 
individual’s academic performance, work or progress or has the purpose or effect of creating an intimidating, 
hostile, or offensive educational or working environment.  Finally, sexual harassment occurs where submission to, 
or rejection of, the conduct by the individual is used as the basis for any decision affecting the individual regarding 
benefits and services, honors, programs or activities available at or through the School.   

The educational environment includes, but is not limited to, the School’s campus or grounds, the properties 
controlled or owned by the School and off-campus, if such activity is School sponsored or is conducted by 
organizations sponsored by or under the jurisdiction of the School.   

The following are examples of offensive behavior: 

 Unwanted sexual advances, flirtations, touching or requests for sexual favors; 

 Verbal abuse of a sexual nature; 
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 Graphic or suggestive comments about dress or body and the sexual uses to which it could be put; 

 Unwarranted graphic discussion of sexual acts. 

 Sexually degrading words; 

 Suggestive or obscene letters, notes or invitations;  

 Verbal harassment including, but not limited to, unwelcome epithets, jokes, derogatory comments, or slurs 
of a sexual nature, or sexually degrading words used to describe a person;   

 Physical harassment including, but not limited to, assault, impeding or blocking movement or any physical 
interference with normal work or school activities or movement, when done because of your sex;   

 Visual harassment including, but not limited to, leering, making sexual or obscene gestures, displaying 
sexually explicit or derogatory posters, cartoons or drawings, or computer-generated images of a sexual 
nature;  

 Making or threatening retaliatory action after receiving a negative response to sexual advances. 

What to do if Sexual and Other Unlawful Harassment Occurs 

Internal Procedures: 

Each supervisor has the responsibility to maintain a work place and educational environment free from any form of 
sexual or other unlawful harassment.  Consequently, should your supervisor or the Director of Human Resources 
become aware of any conduct that may constitute sexual harassment or other prohibited behavior, immediate action 
will be taken to address and remediate such conduct.  

Any employee who has experienced or is aware of a situation that is believed to be sexually or otherwise unlawfully 
harassing has a responsibility to report the situation immediately to your supervisor.  If the employee is not 
comfortable contacting the supervisor or if that individual is not available, the employee should contact the Director 
of Human Resources; 1826 Orange Tree Lane, Redlands, CA 92374; 909-307-6312, ext. 222.  A Harassment 
Complaint Form may be obtained from the Human Resources Department.  The Director of Human Resources will 
conduct a prompt investigation and take appropriate corrective action where warranted.  Complaints will be handled 
as discreetly as possible, consistent with the need to investigate effectively and promptly resolve the matter.  
Complaints relating to discrimination other than employment discrimination must be filed within six months of the 
alleged discrimination or when the complainant first obtained knowledge of the alleged discrimination, unless an 
extension has been obtained by the Superintendent of Public Instruction of the State of California.   

If the employee is not satisfied with the outcome of the investigation, the employee, in writing, should bring the 
matter to the attention of the Director.  If the complaint alleges wrongdoing other than employment discrimination, 
the Director of Human Resources will conduct a prompt investigation where the complainant, his/her representative 
or both, and representatives of the School, may present information relevant to the complaint, and the complainant 
and School representatives shall have an opportunity to meet to discuss the complaint or to question each other and 
each other’s witnesses.  The Director shall prepare a written decision, which decision shall contain the findings and 
disposition of the complaint, including corrective actions if any, the rationale for such disposition, notice of the 
complainant’s right to appeal the decision to the Department of Education, and the procedures to be followed for 
initiating an appeal to the Department.  Within 60 days of receipt of the complaint, the Director will send a copy of 
the written decision to the complainant.  Complaints will be handled as discreetly as possible, consistent with the 
need to investigate effectively and promptly resolve the matter.  The Director of Human Resources will be 
knowledgeable of the laws/programs that he/she is assigned to investigate.    If the complaint alleges employment 
discrimination, the School will send it to the Department of Fair Employment and Housing (the “Department”) for 
investigation as required by law.   
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Any employee found to have participated in improper harassment will be subject to disciplinary action, up to and 
including possible dismissal.   

External Procedures:  Filing a Complaint with the Department.   

Employees or job applicants who believe that they have experienced unlawful employment discrimination may file a 
complaint directly with the Department.  The Department serves as a neutral fact-finder and attempts to help the 
parties voluntarily resolve disputes.  If the Department finds sufficient evidence to establish discrimination occurred 
and settlement efforts fail, the Department may file a formal accusation.  The accusation will lead to either a public 
hearing before the Fair Employment and Housing Commission (the “Commission”) or a lawsuit filed by the 
Department on behalf of the complaining party. 

If the Commission finds that discrimination has occurred, it can order remedies including:  fines or damages for 
emotional distress from each employer or person found to have violated the law; hiring or reinstatement; back pay or 
promotion; changes in the policies or practices of the involved employer.   

Employees can also pursue the matter through a private lawsuit in civil court after a complaint has been filed with 
the Department and a Right to Sue Notice has been issued.  For more information, contact the Department and 
Commission toll free at (800) 884-1684, in the Sacramento area and out of state at (916) 227-0551 or visit its 
website at www.dfeh.ca.gov.  To contact the nearest field office of the Equal Employment Opportunity Commission 
(“EEOC”), call 1-800-669-4000.  You should be aware that state and federal law provide time limits within which 
complaints must be filed.  Contact the relevant agency to determine the applicable time limit.  

Retaliation Policy 

It is in violation of the School’s policy for the School or any employee to demote, suspend, reduce, fail to hire or 
consider for hire, fail to give equal consideration in making employment decisions, fail to treat impartially in the 
context of any recommendations for subsequent employment that the School may make, adversely affect working 
conditions or otherwise deny any employment benefit to an individual because that individual has opposed practices 
prohibited by law or has filed a complaint, testified, assisted or participated in any manner in an investigation, 
proceeding or hearing conducted by the Commission or Department or their staff.  Any employee retaliating against 
another employee, applicant or student will be disciplined, up to and including termination. 

Examples of protected activities under the School’s retaliation policy include seeking advice from the Department or 
Commission; filing a complaint with the Department or Commission, irrespective of whether the complaint is 
actually sustained; opposing employment practices the employee reasonably believes to exist and believes to be a 
violation of the law; participating in an activity that is perceived by the School as opposition to discrimination, 
whether or not so intended by the employee expressing the opposition; participating in the proceeding of a local 
human rights or civil rights agency on a legal basis.   

Nothing in this policy shall be construed to prevent the School from enforcing reasonable disciplinary policies and 
practices, nor from demonstrating that the actions of an applicant or employee were either disruptive or otherwise 
detrimental to legitimate business interests so as to justify the denial of an employment benefit.   

Workplace Violence 

The School takes the safety and security of its employees seriously.  The School does not tolerate acts or threats of 
physical violence, including but not limited to intimidation, harassment and/or coercion, that involve or affect the 
School or that occur, or are likely to occur, on School property.  You should report any act or threat of violence 
immediately to the Director of Human Resources. 

http://www.dfeh.ca.gov/
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Open Door Policy 

The School wishes to provide the most positive and productive work environment possible.  To that end, it has an 
open door policy where it welcomes your questions, suggestions or complaints relating to your job, conditions of 
employment, the School or the treatment you are receiving.  Other than in situations involving harassment (as 
outlined and described above), please contact your supervisor with your questions or concerns.  If the situation is not 
resolved to your satisfaction, please contact the Human Resources Director, preferably in writing, who will further 
investigate the issue. 

Drug Free Workplace 

It is the School’s policy to maintain a drug and alcohol-free workplace.  No employee may use, possess, offer for 
sale or be under the influence of any illegal drugs or alcohol during working hours, including lunch and break 
periods, in the presence of pupils or on School property at any time.   

Engaging in any of the activities above shall be considered a violation of School policy and the violator will be 
subject to discipline, up to and including termination.  The School complies with all federal and state laws and 
regulations regarding drug use while on the job.   

Smoking 

All School buildings and facilities are non-smoking facilities. 

Health, Safety and Security Policies 

The School is committed to providing and maintaining a healthy and safe work environment for all employees.  
Accordingly, the School has instituted an Injury and Illness Prevention Program designed to protect the health and 
safety of all personnel.  Every employee will receive a copy of the Injury and Illness Prevention Program, which is 
kept by the Human Resource Department and is available for your review. 

You are required to know and comply with the School’s general safety rules and to follow safe and healthy work 
practices at all times.  You are required to immediately report to your supervisor any potential health or safety 
hazards and all injuries or accidents. 

In compliance with Proposition 65, the School will inform all employees of any known exposure to a chemical 
known to cause cancer or reproductive toxicity.   

The School has also developed guidelines to help maintain a secure workplace.  Be aware of unknown persons 
loitering in parking areas, walkways, entrances, exits and service areas.  Report any suspicious persons or activities 
to security personnel or to your supervisor.  Secure your desk or office at the end of the day.  When called away 
from your work area for an extended length of time, do not leave valuable or personal articles around your 
workstation that may be accessible.  You should immediately notify your supervisor when keys are missing or if 
security access codes, identification materials, or passes have been breached.  The security of the facilities, as well 
as the welfare of our employees, depends upon the alertness and sensitivity of every individual.   

Company Property Inspections 

The School is committed to providing a work environment that is safe and free of illegal drugs, alcohol, firearms, 
explosives and other improper materials.  Additionally, the School provides property and facilities to its employees 
to carry out business on behalf of the School.  Accordingly, employees do not have a reasonable expectation of 
privacy when using any School property or facilities.  In accordance with these policies, all School facilities and 
property, including all items contained therein, may be inspected by the School at any time, with or without prior 
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notice to the employee.  School property includes all desks, storage areas, work stations, lockers, file cabinets, 
computers, telephone systems, email systems and other storage devices.    

The School also reserves the right to inspect any vehicle, its trunk, glove compartment or any container therein that 
is parked on the School property or premises.  The School reserves the right to deny entry to any person who refuses 
to cooperate with any inspections by the School.  Any employee who fails to cooperate with inspections may be 
subject to disciplinary action, up to and including dismissal. 

Soliciting/Conducting Personal Business While on Duty 

Employees are not permitted to conduct personal business or solicit personal business for any cause or organization 
while on-duty, or when the employee being solicited is supposed to be working.  This prohibition includes 
distributing literature and other material.  Distribution of materials is also against the School’s policy if it interferes 
with access to facility premises, if it results in litter or is conducted in areas where other employees are working.  
Solicitation during non-work time, e.g., paid breaks, lunch periods or other such non-work periods, is permissible.  
Entry on the School premises by non-employees is not permitted, unless related to official School business.  
Solicitation or distribution of written materials by non-employees is strictly prohibited. 

Use of Company Communication Equipment and Technology 

All School owned communications equipment and technology, including computers, electronic mail systems, 
voicemail systems, internet access, software, telephone systems, document transmission systems and handheld data 
processing systems remain the property of the School and are provided to the employee to carry out business on 
behalf of the School, unless previously authorized for non-business use.  Employees have no expectation of privacy 
in any communications made using School owned equipment and technology.  Communications (including any 
attached message or data) made using School owned communications equipment and technology are subject to 
review, inspection and monitoring by the School. 

Additionally, the School uses technology protection measures that protect against Internet access (by both minors 
and adults) to visual depictions that are obscene, child pornography and/or with respect to use by minors, images 
harmful to minors.  These measures may include, but are not limited to, installing a blocking system to block 
specific internet sites, setting Internet browsers to block access to adult sites, using a filtering system that will filter 
all Internet traffic and report potential instances of misuse and using a spam filter. 

Passwords used in connection with the School’s communications equipment and technology are intended to restrict 
unauthorized use only, not to restrict access of authorized School employees.  Therefore, employees are required to 
provide to the information technology manager all passwords used in connection with the School’s communications 
equipment and technology any time the employee’s passwords are created or change.  In addition, employees are 
required to safeguard their passwords to limit unauthorized use of computers by minors in accordance with the 
Student Internet Use Policy and Agreement.  Employees that do not safeguard their passwords from unauthorized 
student use, or that allow a student to access computers in violation of the Student Internet Use Policy and 
Agreement, will be subject to discipline, up to and including termination. 

Internet use, unless previously authorized, is for business purposes only.  All employees using the internet through 
the School’s communications equipment and technology must respect all copyright laws.  Employees are not 
permitted to copy, retrieve, modify or forward copyrighted materials unless authorized by law or with express 
written permission of the owner of the copyright.  Employees are not permitted to use the School’s communications 
equipment and technology to view visual images that are obscene, child pornography and/or images harmful to 
minors. 

The e-mail system and internet access is not to be used in any way that may be disruptive, harassing or offensive to 
others, illegal or harmful to morale.  For example, sexually explicit images, ethnic slurs, racial epithets or anything 
else that may be construed as harassment or disparagement of others based on their race, national origin, gender, 



sdob-csd-sep07item07 
Attachment 2 

Page 98 of 139 

Lifeline Education Charter School Petition 
Page 98 

sexual orientation, age, religious beliefs or political beliefs may not be displayed or transmitted.  The e-mail system 
and internet access is not to be used in any manner that is against the policies of the School, contrary to the best 
interest of the School or for personal gain or profit of the employee against the interests of the School.  Employees 
must not use the School’s communications equipment and technology for the unauthorized disclosure, use and 
dissemination of personal information regarding students. 

Employees should not attempt to gain access to another employee’s email files or voicemail messages without the 
latter’s express permission.  Each employee is responsible for the content of the messages sent our using his/her 
School issued equipment.  It is strictly prohibited to use another employee’s computer to send messages to create the 
appearance that they are from that employee, unless that employee expressly authorizes such use. 

Participation in Recreational or Social Activities 

Employees may participate in activities sponsored by or supported by the School.  Participation in such activities is 
strictly voluntary.  As such, employees have no obligation to participate in recreational or social activities and no 
employee has work-related duties requiring such participation.  An employee’s participation in social and 
recreational activities is at the employee’s own risk and the School disclaims any and all liability arising out of the 
employee’s participation in these activities. 

Personnel Files and Record Keeping Protocols 

At the time of your employment, a personnel file is established for you.  Please keep the Human Resources 
Department advised of changes that should be reflected in your personnel file.  Such changes include:  change in 
name, address, telephone number, marital status, number of dependents and person(s) to notify in case of 
emergency.  Prompt notification of these changes is essential and will enable the School to contact you should the 
change affect your other records.  

You have the right to inspect certain documents in your personnel file, as provided by law, in the presence of a 
School representative, at a mutually convenient time.  No copies of documents in your file may be made with the 
exception of documents you have previously signed.  You may add your comments to any disputed item in the file.  
A request for information contained in the personnel file must be directed to the Human Resources Department.   

The School will restrict disclosure of your personnel file to authorized individuals within the School.  Only the 
Director of Human Resources is authorized to release information about current or former employees.  The School 
will cooperate with requests from authorized law enforcement or local, state or federal agencies conducting official 
investigations or as otherwise legally required.   

Hours of Work, Overtime and Attendance 

Work Hours and Schedules 

The School’s normal working hours are from 7 a.m. – 3:30 p.m., Monday through Friday.  The work schedule for 
full-time, non-certificated employees is normally 40 hours per week.  Your supervisor will assign your work 
schedule. 

 
Teachers must be at school from 7:30 am until 3:30 pm each school day.  It is mandatory that teachers sign in when 
arriving to school and out when leaving campus (including lunch breaks).  Failure to sign in and out may result in 
discrepancies in pay.  This will be strictly enforced.   
 
Teachers are allowed ten sick days and two personal days during the school year.  For these ten days, teachers will 
be compensated their usual salary.  Any absences that exceed those ten days will result in loss of pay equivalent to 
one day’s salary for each day. 
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*First year teachers are not allowed any personal or sick days during the first 60 days of employment.  Any days 
missed in that 60 day period will be without pay.  After this probationary period, they will be allowed the same ten 
sick and two personal days as the other teachers.  
 
Each teacher will receive a 30-minute lunch break every day. 
 
Tardiness: If you will be tardy to school on any given workday, please notify the Office Manager at least one hour 
before school begins.  If you are tardy more than five times in one semester, you will be written up.  If you are tardy 
more than eight times, you must attend a meeting with the superintendent.  If you are tardy more than thirteen times 
in one semester, disciplinary action (including possible termination) will be taken. 
 
Absences:  Please notify the administration in writing 48 hours in advance if you need to request a day off.   If you 
will be unexpectedly absent on any given workday, please notify the Office Manager by 6:30 am on the day of your 
absence.  If your absence will continue for more than one day, please notify the Campus Administrator or his 
designee before the end of the first day of your absence.  Excessive unexcused absences could lead to disciplinary 
actions and loss of pay. 
 

 

Overtime 

The School follows all federal and state laws regarding the payment of overtime wages by compensating all hourly, 
non-certificated employees for overtime hours worked.  For purposes of overtime calculations for non-certificated 
employees, the School’s workweek begins on Monday and ends the following Sunday.  The workday begins at 
midnight and ends the following day at 11:59 p.m.  You will be informed when you are required to work overtime 
hours.  All overtime hours worked must be preauthorized in writing by your supervisor. 

Only those hours that are actually worked are counted to determine an employee’s overtime pay.  Compensated 
holidays, for example, are not hours worked and are therefore not counted in overtime calculations.   

Make Up Time 

You may request in writing that you be able to make up work time that is or would be lost as a result of a personal 
obligation.  The hours of that make up work may only be performed in the same workweek in which the work time 
was lost and must not exceed 11 hours of work in one day or 40 hours of work in one week.  You shall provide a 
signed written request for each occasion that you make a request to make up work time and authorization is at the 
option of the School.   

Make up time is not encouraged. 

Work Breaks 

All employees are allowed one 30 minute (or 60 minute) unpaid meal break each work day where the employee 
works more than six (6) hours in one day.  Employees are not allowed to work more than five (5) hours in one 
period without taking a meal break, unless the employee does not work more than six (6) hours in one day.    

Employees must take two ten-minute paid break periods for each full workday, as close as practicable to the mid-
point of any continuous four (4) hour work period.   Employees should contact their supervisor to schedule their 
meal and break periods. 
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Pay Days 

Paydays are scheduled on the 10th and 25th of the month for non-certificated, hourly employees and the 25th of the 
month for all other employees.  Each paycheck will include earnings for all reported work performed through the 
end of the payroll period.  In the event that a regularly scheduled payday falls on a weekend or holiday, employees 
will receive their pay on the previous day of work before the day(s) off.   

You should promptly notify the payroll department if you have a question regarding the 
calculations of your paycheck; any corrections will be noted and will appear on the following 
payroll. 

Direct Deposit 

Lifeline Education Charter School offers automatic direct payroll deposit for all employees. You 
may begin and stop direct deposit at any time.  To begin direct deposit, you must complete a 
form (available from the payroll department) and return it to payroll at least 10 days before the 
pay period for which you would like the service to begin.  You should carefully monitor your 
payroll deposit statements for the first two pay periods after the service begins. 

To stop direct deposit, complete the form available from the payroll department and return it to payroll at least 10 
days before the pay period for which you would like the service to end.  You should receive a regular payroll check 
on the first pay period after the receipt of the form, provided it is received no later than 10 days before the end of the 
pay period. 
 

Payroll Withholdings 

The School is required by law to withhold Federal Income Tax, State Income Tax, Social Security (FICA) and State 
Disability Insurance from each employee’s pay as follows: 

Federal Income Tax Withholding:  The amount varies with the number of exemptions the employee claims and the 
gross pay amount. 

State Income Tax Withholding:  The amount varies with the number of exemptions the employee claims and the 
gross pay amount. 

Social Security (FICA) [CalPERS employees only]:  The Federal Insurance Contribution Act requires that a certain 
percentage of employee earnings be deducted and forwarded to the federal government, together with an equal 
amount contributed by the School. 

State Disability Insurance (SDI):  This state fund is used to provide benefits to those out of work because of illness 
or disability. 

The School is a participant in the California State Teachers’ Retirement System (CalSTRS) and the California 
Public Employees’ Retirement System (CalPERS); therefore, employee membership in these programs is mandatory 
for those who qualify.  

California State Teachers’ Retirement System (CalSTRS): If you are employed to 
perform creditable service on a full-time basis or more than 50% of the time, you will 
become a CalSTRS DB Program member on the first day of employment.  Membership 
is mandatory to those who qualify. Income to CalSTRS is derived from certificated 
member contributions, employing school contributions, and other investment earnings.  
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California Public Employees’ Retirement System (CalPERS):  Classified (usually non-teacher) 
employees with an appointment of half time or more and an appointment longer than six 
months will be enrolled automatically by the payroll office in the California Public 
Employees' Retirement System. Membership in this system involves both the employee 
and school contributions. Membership is mandatory. CalPERS provides a variety of 
retirement and health benefit programs and services to classified employees. 
 
Every deduction from your paycheck is explained on your check voucher.  If you do not understand the deductions, 
ask the payroll department to explain them to you. 

You may change the number of withholding allowances you wish to claim for Federal Income Tax purposes at any 
time by filling out a new W-4 form and submitting it to the payroll department.  The School’s business office 
maintains a supply of these forms or you may download the form from the internet.  

All Federal, State and Social Security taxes will be automatically deducted from paychecks.  The Federal 
Withholding Tax deduction is determined by the employee’s W-4 form, which should be completed upon hire.  It is 
the employee’s responsibility to report any changes in filing status to the payroll department.  It is also the 
employee’s responsibility to fill out a new W-4 form if his/her filing status changes. 

At the end of the calendar year, a “withholding statement” (W-2) will be prepared and forwarded to each employee 
for use in connection with preparation of income tax returns.  The W-2 shows Social Security information, taxes 
withheld and total wages. 

The School offers programs and benefits beyond those required by law.  Employees who wish to participate in these 
programs may voluntarily authorize deductions form their paychecks. Contact the Benefits Administrator to find out 
other programs that are available.  

Attendance Policy 

Employees are expected to adhere to regular attendance and to be punctual.  If you find it necessary to be absent or 
late, you are expected to arrange it in advance with your supervisor. If it is not possible to arrange your absence or 
tardiness in advance, you must notify your supervisor no later that one -half hour before the start of your workday.  
If you are absent from work longer than one day, you are expected to keep your supervisor sufficiently informed of 
your situation.   

Excessive absenteeism and tardiness will not be tolerated and will lead to disciplinary action, up to and including 
termination.  An absence or tardiness without notification to your supervisor will lead to disciplinary action, up to 
and including termination. 

If you fail to come to work for three consecutive work days without authorization, the School will presume that you 
have voluntarily terminated your position with the School at the close of business of the third missed day.   

Time Records 

Non-Certificated, hourly employees must accurately keep time records reflecting all regular hours and overtime 
hours worked and meal periods taken.  Time records must be signed by employees, verifying and attesting to the 
truth of the information contained therein.  All absences, tardies and overtime must be accurately reflected on the 
time record. 
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Mandatory Training and Meetings  

The School will pay non-certificated employees for attendance at mandatory trainings, lectures and meetings outside 
of regular working hours only in the following circumstances: 

1. Your present working conditions or your continuation of employment is not adversely affected by 
nonattendance; 

2. The course, meeting or lecture is not directly related to your job, meaning it is not designed to 
make you handle your job more effectively (as distinguished from training you for another job or 
to a new or additional skill); or  

3. You do not perform any productive work during such attendance. 

Standards of Conduct 

Personal Appearance 

Employees are expected to wear clothes that are neat, clean and professional while on duty.  Employees are 
expected to appear well groomed and appear within professionally accepted standards suitable for the employee’s 
position, and must at all time wear shoes.  The Human Resources Office will inform you of any specific dress 
requirements for your position.   

Teachers at Lifeline Education Charter School will abide by the following schedule when dressing for work or 
work-related events: 

• Mondays and Wednesdays: School Uniforms (see below) 
• Tuesdays and Thursdays:  Professional Attire (refer to the employee handbook for guidelines) 
• Fridays: “Free Dress” 

 
Teachers are expected to be neat and well groomed at all times, as to be examples for students.  The uniform 
consists of: 

• Standard Lifeline Education Charter School shirts ( 2 provided; teachers may purchase additional shirts) 
• Black, ash grey, or khaki pants (women may also wear black, ash grey or khaki skirts that are as long as the 

tip of the middle finger when arms are extended at the side)  
o Pantyhose must be worn with skirts 

• Fully enclosed casual or dress shoes (tennis shoes, platform shoes over 3 inches, slippers, beach style 
thong shoes and metal reinforced footwear are not permitted) 

 
“Free Dress” Guidelines and Restrictions: 

• Shorts that extend to the knee or below may be worn.   
• Women may wear loose-fitting capri pants. 
• No sleeveless shirts of any kind may be worn to school.  This includes tank tops, “spaghetti straps” and 

halter shirts. 
• Loose fitting athletic jogging suits are permitted. 
• Tennis shoes and sandals (excluding thong styles) may be worn. 

Please refer to the employee handbook for extensive guidelines 
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Prohibited Conduct 

The School expects that all employees will conduct themselves in a professional and courteous manner while on 
duty.  Employees engaging in misconduct will be subject to disciplinary action up to and including termination of 
employment.  The following is a list of conduct that is prohibited by the School.  This list is not exhaustive and is 
intended only to provide you with examples of the type of conduct that will not be tolerated by the School.  The 
specification of this list of conduct in no way alters the “at-will” or “fixed term” employment relationship the 
employee has with the School. 

 Unexcused absence and/or lack of punctuality 

 Release of confidential information without authorization 

 Possession of or reporting to work while under the influence of alcohol or illegal drugs and controlled 
substances 

 Theft or embezzlement 

 Willful destruction of property 

 Conviction of a felony or conviction of a misdemeanor making the employee unfit for the position 

 Falsification, fraud or omission of pertinent information when applying for a position 

 Any willful act that endangers the safety, health or wellbeing of another individual 

 Horseplay  

 Any act of sufficient magnitude to cause disruption of work or gross discredit to the school 

 Misuse of School property or funds 

 Possession of firearms, or any other dangerous weapon, while acting within the course of School or your 
employment with the School 

 Acts of discrimination or illegal harassment based on gender, ethnicity or any other basis protected by state 
or federal law 

 Failure to comply with the School’s safety procedures 

 Insubordination 

 Failure to follow any known policy or procedure of the School or gross negligence that results in a loss to 
the School 

 Violations of federal, state or local laws affecting the organization or your employment with the 
organization 

 Unacceptable job performance 

 Dishonesty 

 Failure to keep a required license, certification or permit current and in good standing 
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 Recording the work time of any other employee, or allowing any other employee to record time on your 
time record or falsifying any time record 

 Unreported absence of any three consecutively scheduled workdays 

 Unauthorized use of School equipment, materials, time or property 

 Working unauthorized overtime or refusing to work assigned overtime 

 Abuse of sick leave 

 Sleeping or malingering on the job 

 Creating, participating in, or perpetuating a hostile work environment 

 Jeopardizing or participating in conduct that jeopardizes the safety of staff, parents or students. 

 Failure to report conduct of others that jeopardizes or threatens to jeopardize the safety of staff, parents or 
students or the failure to report incidents of theft, fraud, embezzlement of School property or resources. 

Confidential Information  

All information relating to students, including schools attended, addresses, contact numbers and progress 
information is confidential in nature, and may not be shared with or distributed to unauthorized parties.  All records 
concerning special education pupils shall be kept strictly confidential and maintained in separate files. 

Conflict of Interest 

All employees must avoid situations involving actual or potential conflict of interest.  An employee involved in any 
relationships or situations that he or she believes may constitute a conflict of interest, should immediately and fully 
disclose the relevant circumstances to his or her immediate supervisor, or any other appropriate supervisor, for a 
determination about whether a potential or actual conflict exists.  If an actual or potential conflict is determined, the 
School may take whatever corrective action appears appropriate according to the circumstances.  Failure to disclose 
facts related to a potential or actual conflict of interest shall constitute grounds for disciplinary action.   

Child Neglect and Abuse Reporting 

Any employee who knows or reasonably suspects a child has been the victim of child abuse shall report the instance 
to Child Protective Services or to or the county welfare office.  Child abuse is broadly defined as “a physical injury 
that is inflicted by other than accidental means on a child by another person.”  School employees are required to 
report instances of child abuse when the employee has a “reasonable suspicion” that child abuse or neglect has 
occurred.  Reasonable suspicion arises when the facts surrounding the incident or suspicion could cause a reasonable 
person in a like position to suspect child abuse or neglect.   

Child abuse should be reported immediately by phone to Child Protective Services.  The phone call is to be followed 
by a written report prepared by the employee within thirty-six (36) hours.  There is no duty for the reporter to 
contact the child’s parents.     

Reporting the information regarding a case of possible child abuse or neglect to your supervisor, the School 
principal, a School counselor, coworker or other person shall not be a substitute for making a mandated report to 
Child Protective Services. 
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Outside Employment 

Employees are required to inform the School, and receive approval, before accepting any employment or consulting 
relationship with another person or entity while employed by the School.  While the School does not uniformly 
prohibit outside employment, employees will not be permitted to accept outside work that is competitive with the 
School, that creates a conflict of interest or that interferes with the employee’s work for the School. The School will 
hold all employees to the same standards of performance and scheduling demands and will not make any exceptions 
for employees who also hold outside jobs. 

Expense Reimbursements 

The School will reimburse employees for certain reasonably necessary expenses incurred in the furtherance of 
School business.  In order to be eligible for reimbursement, employees must follow the protocol set forth in the 
School’s policy regarding expenditures, a copy of which may be obtained from the business services department.  In 
general, all expenses must have been previously approved in writing by your supervisor.  All reimbursement forms 
signed by the employee and supervisor must be complete and submitted to the business services department.   

Faculty Cooperation 

All faculty and staff are expected to address and respond to one another with cordiality and consideration.  Please be 
considerate of individual and collective responsibilities and recognize that every staff member is part of a network of 
individual lifestyles and obligations.   
 
Any disagreements between co-workers and/or supervisors should be handled privately and maturely.  Refrain from 
discussing these disagreements with a third party in any way that could spread ill will or disrespect, as it negatively 
affects staff morale (and ultimately, could affect professional performance).  If necessary, concerns for co-workers 
should be taken to the Campus Administrator only.  This should be done only after the parties involved have 
attempted (but failed) to resolve the situation amongst themselves 
 

Cellular Telephone Use 

Cellular telephones must be kept off during class time; they may be used only during lunch breaks and preparation 
periods.  Under no circumstances are teachers permitted to use cellular telephones when classes are in session.   
 

Documentation Binders 

All teachers are expected to keep administrative documentation (including, but not limited to memos, disciplinary 
referrals, daily behavioral logs, SST forms, parental notifications) in a binder that will be provided by the 
administration.  This binder must be made readily available for checks by the Campus Administrator or his designee. 
 
 
 
 
Classroom Procedures 

Classroom Procedures 

All systems/standards outlined in this manual are expected to be followed consistently.  New ideas are encouraged, 
but no new system may be implemented without prior approval by the school administration. 
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Classroom Rules 

Classroom rules must be posted prominently in the classroom by the Friday before school begins (August 26, 2005).  
Teachers must give students a copy of those rules to take home with them on the first day of school.  Handouts 
should have a designated area for parents to sign. 
 

Attendance 

Attendance is to be taken during the first five minutes of each period.  The official roll must be taken during third 
period.  The following criteria is to be followed when taking the official roll during third period: 
 

• Call roll verbally. 
• Use black ink only. 
•  Do not make stray marks on the attendance sheet. 

o If you make a mistake on the attendance sheet, make a single diagonal line (/) through 
the mistake and initial it. 

• An attendance clerk will pick up attendance each day. 
• Sign the attendance sheet every Friday. 
• Marks 

o If a student is absent write “A.” 
o Leave boxes for present students blank. 

Only teachers are permitted to take attendance.  If a teacher is absent, someone will be assigned 
by the Campus Administrator to take attendance for that class. 

Tardy Policy 

Students must be in their seats when the tardy bell rings. Teachers must keep a record of 
students who are tardy.  The following tardy policy will be followed school-wide: 

• Three (3) tardies in one quarter: Office will call parent or guardian 
• Five (5) tardies in one quarter: Office will call parent; student will serve after school 

detention 
• Seven (7) tardies in one quarter: Mandatory conference with student, parent, teacher, and 

administrator 
o The student and his or her parent/guardian will be required to sign an attendance 

contract after seven (7) tardies in one quarter. 
 

IMPORTANT: If a student is absent for more than 15 minutes of any class, s/he will be 
marked absent, unless s/he was called out for an emergency!  A parent picking a student up 
early does not constitute an emergency. 

 
 
Absence Policy 

All absences – excused or unexcused – take away from a student’s classroom instruction.  
Every time a student is absent, the parent will receive notification via telephone.  If a student 
acquires 10 absences in one semester, he or she will be reported to truancy officials and 
possibly released from Lifeline Education Charter School. 

• Three (3) absences: Letter to student’s home 
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• Six (6) absences: Letter to student’s home 
• Nine (9) absences: Referral to truancy officials and possible dismissal from 

Lifeline Education Charter School 
 

If a student is absent, s/he must bring a letter signed by a parent of guardian and s/he will not be 
admitted into class the next day without an “Admittance Slip” from the office.  All absences in 
excess of two consecutive days may be excused only with a doctor’s note or verification of 
familial emergency.  If a student’s absence is unexcused, teachers may withhold make-up work.   

If a parent expects his or her child to be absent for an extended period of time (due to illness or 
death in the immediate family), the parent should visit the student’s counselor in person to make 
arrangements for the student to receive credit for course work. 

Student’s grades will be held and s/he will be withdrawn from the school for excessive absences 
(excused or unexcused).  In cases of verified emergency or illness, a student may be permitted 
to remain in school despite excessive absences.  Excessive absences are defined in the following 
ways: 

• Nine (9) absences in one semester 
• Eighteen (18) absences in one year 
• Absent 10% of days enrolled at Lifeline Education Charter School 

during one or two semesters.  
 

Attendance and Tests 

Students will not be able to take make-up tests or quizzes unless their absence is evaluated by 
the teacher and/or administrator.  Common acceptable excuses are medical hospitalization, 
death of immediate relative, or voting.  Excuses are evaluated at the discretion of the 
teacher/administrator.  In such circumstances, a parent note would not suffice (the note may 
excuse the absence, but it will not allow the student to take the test/quiz.  This is an attempt to 
eliminate excessive Friday absences (a common testing day), and students taking extra time to 
prepare for assessments. 

 
 

Lesson Plans 

The administration believes it is important to know what is being taught in each teacher’s classroom.  Though this is 
not an attempt to micromanage, the administration recognizes its responsibility and liability for what is taught in the 
classroom.  Teachers are guided with a printed curriculum guide and as needed or as scheduled the administrative 
team will partner a specialist to help with the    
 
Lesson plans should include objectives, methods of instruction and CA state standards that will be addressed in the 
lesson (please visit www.cde.ca.gov/standards/ for a complete list of standards).  CA State Standards that will be 
addressed must be displayed in the classroom and updated monthly.  The lesson plan template that should be 
used by all teachers can be found in the “Forms” section of this manual.  
 
All teachers will attend weekly meetings with their department heads to discuss curriculum, lesson planning and 
student progress.  Please refer to the calendar included in this manual for dates and times. 
 

http://www.cde.ca.gov/standards/
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All teachers are expected to prepare themselves for classroom performance by having lesson plans and projects 
ready one month in advance.  This is for planning purposes only, and it is understood that actual lessons may vary 
according to student progress.  Lesson plans are due on the Fourth Monday of the month at 8:00 am for the 
following month.   
 
Assignment Syllabus 
Each Monday, 6th-8th grade students are given syllabi that itemize the week’s assignments for all 
their classes.  Each teacher is responsible for submitting the syllabi for his/her classes to the 
Campus Administrator or his designee on Thursday of the preceding week. 
 
Parents are expected to sign their students’ syllabi and return them with their child.  Syllabi will 
be checked each Tuesday morning.  The office will call the parent of any student with an 
unsigned syllabus.  If the student returns to school Wednesday without a parent’s signature, the 
student will not be allowed into the school. 
 

Student Portfolios 

Teachers must create and maintain a portfolio on every student.  This portfolio must be updated 
weekly with all assignments that students complete (including tests and quizzes).  Teachers may 
have students update their portfolios, but they (teachers) must check for accuracy.  Portfolios 
should be available at all times to show student progress.  
 
The Office Manager will give teachers containers in which to store portfolios.  Portfolios consist of completed 
student assignments kept in manila folders.  Assignment sheets are attached to the inside front cover of the folder.  
The sample assignment sheet in the “Forms” section of this handbook may be copied and used in the classroom. 
 

Grading 

Students’ grades in their classes are dependent upon performance in the following areas: class work, homework, 
tests/quizzes and projects.  Extra Credit is given at teachers’ discretion. 
 
Teachers must submit a written explanation of their grading policies to the Campus Administrator or his designee 
and the Director one week before school starts.  This system must be approved before it can be implemented in the 
classroom.  
 
Teachers must make students aware of their grading policies before the first assignment is distributed.  Teachers are 
expected to remain consistent in their grading policies and allow the same opportunities and consequences for all 
students. Grades are given by teachers and are final unless incompetence or bias can be proven. 
 
Failure to complete a significant number of homework assignments may result in failure of the class.   
 

Homework 

Homework is an integral part of students’ academic careers.  It is to be used as a tool to enhance what was taught in 
class.  All teachers are expected to assign homework to their students at least three days per week.  In middle school, 
homework should take students approximately 30 minutes to complete. For high school students, 45 minutes to one 
hour should be required for each assignment along with all projects. 
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Progress Reports 

Progress reports are given at the end of each quarter.  These notices are specifically designed to notify parents of 
their students’ academic standing prior to the release of official semester grades.  These progress reports will be sent 
to students’ homes via mail from the Registrar’s Office. 
 

Failing Reports 

It is important for parents to be kept abreast of their students’ progress.  Teachers are to make phone calls to parents 
as soon as a student’s grades begin to decline.  All phone calls to parents, as well as disciplinary action against any 
students, are to be documented.  Please see the “Forms” section for the Parent Call Log. 
 
It is mandatory for teachers to submit monthly failing reports for students who are failing (current grade of “F”) or 
are in danger of failing (current grade of “D”).   One copy will be given back to the teacher to keep in his or her 
Documentation Binder; one copy will be given to the Campus Administrator or his designee; two copies will be 
given to the Registrar (one for the student’s file, one to be sent home, and one to the Director). See calendar for 
failing report due dates. 
 
If a student fails to complete assignments near the end of a quarter, his or her grade may decline enough to constitute 
an “F” in that class.  This failing grade will appear on that student’s report card even if no Failing Report was sent 
home. 
 

Semester Grades and transcripts 

Semester grades are issued in January and in June.  These grades are considered official and are entered onto 
students’ official transcripts.  Transcripts may be requested, in writing, at the Registrar’s Office.  Transcript requests 
will be fulfilled within 72 hours (not including weekends).  All transcripts follow students from school to school in 
cases of transfers. 
 
Lifeline Education Charter School will not release transcripts for any student (including graduating seniors) if they 
have any outstanding financial obligations.  Unofficial transcripts can be received upon request.  Official transcripts 
are stamped and mailed in a sealed envelope, but can be picked up in person as well.  
 
IMPORTANT NOTE: Any student who enters Lifeline less than 21 school days before the end of a grading period 
will be given the grades on the transcript from the last school attended – regardless of his or her performance since 
entering Lifeline.  That student’s grade from Lifeline will begin at the start of the next grading period. 
 
Honor Roll 
Students who achieve a Grade Point Average of 3.0 and above without receiving a D or F in any class will be 
recognized as an Honor Roll student.  Honor Roll students will be announced quarterly at an assembly and be 
awarded a certificate of achievement.  Students receiving High Honors will be also acknowledged quarterly at the 
ceremony and be awarded a special certificate and medal.  All Honor Roll and High Honor students will also be 
posted on the Wall of Fame. 
 

Student Withdrawal (Prior to end of semester) 

A parent or guardian must officially withdraw a student in person.  Failure to do so will be 
considered an “unofficial” withdrawal and result in a grade of “F” for all of the student’s 
courses.  Students who are “officially” withdrawn will receive grades of “No Credit” (NC).  All 
withdrawal grades will appear on student transcripts.  

The Office Manager will give written notification to teachers, the Campus Administrator, and 
place one copy in the student’s file within 24 hours of withdrawal. 
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Academic Probation 

Students at Lifeline Education Charter School are expected to maintain a Grade Point Average (GPA) of at least 2.0.  
If a student’s GPA drops below a 2.0 s/he will be placed on academic probation (via contract).  Parents will be 
required to meet with the Campus Administrator or his designee to discuss their student’s academic future. 
 
 

Summer School 

If a student receives a failing grade in any course, s/he is required to attend Summer school to repeat the course.    
Students may only take one or two courses during a Summer school session, regardless of grades or credits 
needed to graduate. 
 
 

Field Trips 

Students may be encouraged to participate in educational field trips that are related to classroom curriculum.  All 
trips will be well supervised by Lifeline Education Charter School Faculty members, and parents are encouraged to 
attend as chaperones.  If a field trip is planned, parents will receive adequate notice.  Students will not be allowed 
participate in field trips without parents’ written permission. All Lifeline Education Charter School rules apply when 
students are on field trips. 
 
If teachers would like to take students on a specific trip, the request must be made in writing to the Campus 
Administrator or his designee during the first two weeks of school. 
 
Before a student participates in a school-sponsored field trip, it is the parent’s responsibility to 
inform the school of any emergency medical information, allergies, etc. 
 

Fundraising 

No fundraising of any kind will be done by Lifeline Education Charter School faculty or staff 
without prior approval from the Campus Administrator or his designee and final adoption from 
the Director and Board of Directors. 
 

Area of Responsibility 
 

All staff 

 
 The staff – including administrative and certificated – shall have the responsibility to teach correct 
behavior at  each grade/age level.  This shall include: 
 

1. Promptness 
2. Honesty in conduct and communication 
3. Respect for oneself 
4. Empathy for others 
5. Respect for law and authority 
6. Respect for the rights of others 
7. Respect for the property of others 
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8. Courtesy 
9. Appropriate male-female relationships 
10. The difference between freedom and license 

 
 In addition, pupils in Lifeline Education Charter School are to receive instruction in proper conduct 

 
• In the classroom, 
• In assemblies, 
• In the lunchroom, 
• In the hallways, and 
• To and from school. 
 

Director 

Primary Purpose: 
 

Direct, and manage instructional program and supervise operations and personnel at campus level. Provide 
leadership to ensure high standards of instructional service. Oversee compliance with district policies, 
success of instructional programs, and operation of all campus activities. Recruit and train site Director to 
transition into fall site leadership. 

 
Qualifications: 

Special Knowledge/Skills: 
• Working knowledge of curriculum and instruction 
• Ability to evaluate instructional program and teaching effectiveness 
• Ability to manage budget and personnel 
• Ability to coordinate campus functions 
• Ability to interpret policy, procedures, and data 
• Strong organizational, communication, public relations, and interpersonal skills 

 
Experience: 
Five years experience as a classroom teacher or equivalent years experience in an instructional leadership 
role. 

 
Major Responsibilities and Duties: 
 
Instructional Management 
 
1. Monitor instructional and managerial processes to ensure that program activities are related to program 

outcomes and use ongoing assessment to identify problems and take corrective actions. 
 
2. Regularly consult the administrative committee about planning, operation, supervision, and evaluation of the 

campuses education program. Include students and community representatives when appropriate. 
 
School or Organization Morale 
 
3. Provide instructional resources and materials to support teaching staff in accomplishing instructional goals. 
 
4. Foster collegiality and team building amongst administrative and staff members. Encourage their active 

involvement in decision-making process. 
 
5. Provide for two-way communication with Board President, staff, students, parents, and community. 
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6. Communicate and promote expectations for high-level performance to directors, administrators, and staff. 

Recognize excellence and achievement. 
 
7. Anticipate and identify conflicts to ensure effective and quick resolution. 
 
 
School or Organization Improvement 
 
8. Build common vision for school improvement with staff. Direct planning activities and put programs in place 

with staff to ensure attainment of school's mission. 
 
9. Identify, analyze, and apply research findings (e.g., effective school correlates) to promote school improvement. 
 
10. Develop and set annual campus performance objectives for each of the Academic Performance Indicators using 

the campus planning process. 
 
11. Develop, maintain, and use information systems and records necessary to show campus progress on 

performance objectives addressing each Academic Excellence Indicator. 
 
Personnel Management 
 
12. Along with Campus Administrators, interview, select, and orient new staff. Approve all personnel assigned to 

campus. 
 
13. Along with Campus Administrators, define expectations for staff performance with regard to instructional 

strategies, classroom management, and communication with the public. 
 
14. Along with Campus Administrators, observe employee performance, record observations, and conduct 

evaluation conferences with staff. 
 
15. Along with Campus Administrators, assign and promote campus personnel. 
 
16. Make recommendations to Board President on termination, suspension, or non-renewal of employees assigned 

to campus. 
 
17. Along with Campus Administrators, work with campus-level planning and decision-making committees to plan 

professional development activities. 
 
18. Confer with administration regarding their professional growth. Work with them to develop and accomplish 

improvement goals. 
 
 
 
Management of Fiscal, Administrative, and Facilities Functions 
 
19. Comply with district policies and state and federal laws and regulations affecting the schools. 
 
20. Develop campus budgets based on documented program needs, estimated enrollment, 

personnel, and other fiscal needs. Keep programs within budget limits. Maintain fiscal control. 
Accurately report fiscal information. 

 
21. Compile, maintain, and file all physical and computerized reports, records, and other 

documents required including accurate and timely reports of maximum attendance. 
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22. Work with Campus Administrators to ensure clean, orderly, and safe campuses. 
 
23. Maintain accurate student accounting system. 
 
 
Student Management 
 
24. Work with Campus Administrators and faculty to develop a student discipline management 

system that results in positive student behavior and enhances the schools climate. 
 

25. Ensure that schools rules are uniformly observed and that student discipline is appropriate and 
equitable in accordance with Student Code of Conduct and student handbook. 

 
26. Conduct conferences about student and school issues with Campus Administrators and teachers. 
 
 
Professional Growth and Development 
 
27. Develop professional leadership appropriate to job assignment. 
 
28. Demonstrate professional, ethical, and responsible behavior. Serve as a role model for all 

staff. 
 
 
School or Community Relations 
 
29. Articulate the school's mission to the community and solicit its support in realizing the mission. 
 
30. Demonstrate awareness of both campuses and the community’s needs and initiate activities to meet those needs. 
 
31. Use appropriate and effective techniques to encourage community and parent involvement. 
Supervisory Responsibilities: 
 

Along with Campus Administrators, supervise administrative staff and evaluate the performance of staff 
teachers, instructional aides, and clerical support staff. 

 
Working Conditions: 
 

Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress. Occasional district wide and statewide travel; frequent prolonged 
and irregular hours. 

 
 
 
 
The foregoing statements describe the general purpose and responsibilities assigned to this job and are not an 
exhaustive list of all responsibilities and duties that may be assigned or skills that may be required.  
 

Campus Administrator 

 Primary Purpose: 
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Direct, and manage instructional program and supervise operations and personnel at campus level. Provide 
leadership to ensure high standards of instructional service. Oversee compliance with district policies, 
success of instructional programs, and operation of all campus activities.  Campus Administrator’s will 
have weekly meetings with the Director to discuss the status of the school’s.   

 
Qualifications: 

The individual considered for this position must have a valid administrative credential. 

Special Knowledge/Skills: 
• Working knowledge of curriculum and instruction 
• Ability to evaluate instructional program and teaching effectiveness 
• Ability to manage personnel 
• Ability to coordinate campus functions 
• Ability to interpret policy, procedures, and data 
• Strong organizational, communication, public relations, and interpersonal skills 

 
Experience: 
Three years experience as a classroom teacher or equivalent years experience in an instructional leadership 
role. 

 
Major Responsibilities and Duties: 
 
Instructional Management 
 
32. Monitor instructional and managerial processes to ensure that program activities are related to program 

outcomes and use ongoing assessment to identify problems and take corrective actions. 
 
33. Regularly consult the campus-level committee about planning, operation, supervision, and evaluation of campus 

education program. Include students and community representatives when appropriate. 
 
34. Provide a weekly report by 8:00am Monday morning for the previous week to the Director. 

 
School or Organization Morale 
 
35. Along with the Director , provide instructional resources and materials to support teaching staff in 

accomplishing instructional goals. 
 
36. Foster collegiality and team building among staff members. Encourage their active involvement in decision-

making process. 
 
37. Provide for two-way communication with Director, staff, students, parents, and community. 
 
38. Communicate and promote expectations for high-level performance to staff and students. Recognize excellence 

and achievement. 
 
39. Anticipate and identify conflicts to ensure effective and quick resolution. 
 
 
School or Organization Improvement 
 
40. Build common vision for school improvement with Director and Staff. Direct planning activities and put 

programs in place with staff to ensure attainment of school's mission. 
 
41. Identify, analyze, and apply research findings (e.g., effective school correlates) to promote school improvement. 
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42. Develop and set annual campus performance objectives for each of the Academic Performance Indicators using 
the campus planning process. 

 
43. Develop, maintain, and use information systems and records necessary to show campus progress on 

performance objectives addressing each Academic Excellence Indicator. 
 
Personnel Management 
 
44. Along with Director, interview, select, and orient new staff. Along with the Director, discuss performance of all 

personnel assigned to campus. 
 
45. With Director, define expectations for staff performance with regard to instructional strategies, classroom 

management, and communication with the public. 
 
46. Observe employee performance, record observations, and conduct evaluation conferences with staff. 
 
47. Assign and promote campus personnel. 
 
48. Make recommendations to Director on termination, suspension, or non-renewal of employees assigned to 

campus. 
 
49. Work with campus-level planning and decision-making committees to plan professional development activities. 
 
50. Confer with subordinates regarding their professional growth. Work with them to develop and accomplish 

improvement goals. 
 
51. Ensure all staff has a valid California Teaching Credential that is required in the area of academic assignment 
 
Management of Fiscal, Administrative, and Facilities Functions 
 
52. Comply with district policies and state and federal laws and regulations affecting the schools. 
 
53. Manage use of school facilities and coordinate space assignments. Supervise maintenance of facilities to ensure 

a clean, orderly, and safe campus. 
 
Student Management 
 
54. Ensure that school rules are uniformly observed and that student discipline is appropriate and 

equitable in accordance with Student Code of Conduct and student handbook. 
 
55. Conduct conferences about student and school issues with parents, students, and teachers. 
 
56. Coordinates department programs, seminars, workshops, travel arrangements, special projects, and/or events; 

may coordinate program/project development and planning. 
 
 
Professional Growth and Development 
 
57. Demonstrate professional, ethical, and responsible behavior. Serve as a role model for all 

campus staff. 
 
 
School or Community Relations 
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58. Articulate the school's mission to the community and solicit its support in realizing the mission. 
 
59. Demonstrate awareness of school and community needs and initiate activities to meet those needs. 
 
60. Use appropriate and effective techniques to encourage community and parent involvement. 
 
 
Supervisory Responsibilities: 
 

Supervise and evaluate the performance of staff assigned to campus including, teachers, instructional aides, 
and clerical support staff. 

 
 
Working Conditions: 
 

Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress. Occasional district wide and statewide travel; frequent prolonged 
and irregular hours. 

 
 
 

Office Manager 

Primary Purpose 
Perform complex, specialized clerical duties to maintain complete accurate student academic school records; assure 
accurate grade histories; enroll, transfer and drop students according to established procedures. 
 

Qualifications: 
 
Education/Certification: 
• High school diploma or GED 

 
Special Knowledge/Skills: 
• Knowledge of school requirements for graduation. 
• Knowledge of state regulations related to dropping, enrolling and transferring students. 
• Communicate effectively both orally and in writing. 
• Interpersonal skills using tact, patience, and courtesy. 
• Able to perform complex, specialized clerical tasks requiring accuracy. 
• Able to establish and maintain cooperative and effective working relationships with others. 
• Meet schedules and deadlines. 
• Proficient keyboarding skills 
• Effective organization, communication, and interpersonal skills 
• Ability to follow written instructions 
• Provide information and assistance to parents, the general public and other staff members in a helpful, 

courteous and timely manner. 
• Communicate clearly and concisely, both orally and in writing. 

 
Experience: 
One-year clerical experience in office setting 
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Major Responsibilities and Duties: 
 
1. Process and transmit requests for transcripts to determine academic credit eligibility for graduation. 

2. Maintain confidential student files related to grades, enter awards, honors and test results into students’ 
permanent records; maintain other confidential files and records as directed. 

3. Enroll new and returning students, obtain immunization and other information. 

4. Withdraw students according to established procedures; complete required forms. 

5. Attend weekly meetings with the Director on Tuesday at 11:00am.  Time and date are to be changed as needed. 

6. Verify student residency, assist with transfers and respond to inquiries. 

7. Operate a computer to maintain student information including student demographics and test scores; operate a 
variety of equipment. 

8. Provide a weekly report by 8:00am Monday morning for the previous week to the supervisor. 

9. Reviews, reconciles, and evaluates monthly ledgers, budgets, and financial reporting system reports for unit 
accounts; assists with fiscal planning, development, or designee. 

10. Processes payroll time sheets, sick and annual leave documents, travel reimbursements, purchasing documents, 
and/or employment documents for faculty, staff, and students. 

11. Ensures that all parents fill out a Free and Reduced Lunch Program.  Oversee the Free and Reduced Program.  
Compile and submit pertinent reporting to the State of California Department of Nutrition in a timely manner. 

12. Pertinent Federal, State and local laws, codes and regulations 

13. Assists with the development and implementation of reporting procedures; oversees maintenance of department 
records and/or inventories. 

14. Oversees and provides personal computer functions such as scheduled and special reports, correspondence, and 
database management. 

15. Performs miscellaneous job-related duties as assigned. 

 
Supervisory Responsibilities: 
   
61. Supervise clerical staff.  
 
62. Provide instructional resources and materials to clerical staff in accomplishing instructional goals. 
 
63. Foster collegiality and team building among staff members. Encourage their active involvement in decision-

making process. 
 
64. Provide for two-way communication with Director, staff, students, parents, and community. 
 
65. Communicate and promote expectations for high-level performance to staff and students. Recognize excellence 

and achievement. 
 
66. Anticipate and identify conflicts to ensure effective and quick resolution. 
 
 
Equipment Used: 
 
Personal computer, printer, calculator, fax machine, and copier. 
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Working Conditions: 
 
Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress; work with frequent interruptions, may require occasional overtime work. 

 

Teachers 

 Teachers are responsible for advocating students’ self-control and maintaining a controlled 
classroom  environment.  Teachers enforce the rules and regulations of the school and give support 
to the Campus  Administrator in maintaining school policy.   
 
 It is the obligation of each teacher to establish a set of rules and guidelines to be enforced in 
his/her  classroom and to review these rules and guidelines with all classes at the beginning of each 
semester. 

1. Teachers and other certificated personnel will exercise sound professional judgment in 
employing preventive, therapeutic, and other corrective measures to promote acceptable 
pupil behavior. 

2. Teacher obligations for maintaining good discipline: 
a. Establish a classroom atmosphere that is conducive to a positive student-teacher 

relationship. 
b. Conduct a well-planned and effective classroom program of instruction. 
c. Initiate and enforce a set of classroom regulations that promote and support 

effective learning and that are in accordance with discipline policies of Lifeline 
Education Charter School. 

d. Communicate with parents when there is a problem. Though the most effective 
method of influencing individuals is the face-to-face conference, this method may 
not be possible with every parent.  Therefore, the following methods are also 
recognized as acceptable steps in this communication process: 

i. progress report 
ii. phone conference 

iii. behavior report mailed home 
e. Cooperate fully with administrators and other classroom teachers in enforcing 

general school rules. 
f. Take appropriate steps in handling discipline problems for which you may be 

directly responsible. 
g. Make prompt referrals when a student’s conduct and record indicate more than 

routine controls are needed. 
h. Teachers will be responsible for all classroom equipment and for their classroom. 

3. Ability to help students achieve extraordinary academic results.  

4. Ability to inspire confidence and trust in parents and colleagues.  

5. Expert knowledge of child cognitive development and different learning styles, California State Standards, 
subject-specific frameworks and assessments.  

6. Establish a culture of high expectations that includes college preparation for all students.  

7. Collaborate closely with Lifeline faculty and staff to align curriculum across subjects, improve own and 
others instructional practices, and share best practices.  
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8. Actively participate in professional development activities, including: training sessions and working with 
Director.  

9. Provide students and their families with regular and timely information on classroom activities and student 
progress; finds ways to involve parents/guardians in their student’s education.  

10. Identify unique student needs and collaborate with other team members and outside service providers; 
diagnose and address learning challenges.  

11. Demonstrate knowledge of, and support Lifeline’s mission, vision, value statements, standards, policies and 
procedures, operating instructions, confidentiality standards, and the code of ethical behavior.  

12. Perform other related duties as needed.  

13. Work cooperatively with special education teachers to modify curriculum as needed for special education 
students according to guidelines established in Individual Education Plans (IEP). 

14. Work with other members of staff to determine instructional goals, objectives, and methods according to 

district requirements. 

15. Oversee academic After-School Program. 

16. Help students analyze and improve study methods and habits. 

17. Conduct ongoing assessment of student achievement through formal and informal testing. 

18. Be a positive role model for students, support mission of school. 

19. Create classroom environment conducive to learning and appropriate for the physical, social, and emotional 

development of students. 

20. Manage student behavior in accordance with Student Code of Conduct and student handbook. 

21. Take all necessary and reasonable precautions to protect students, equipment, materials, and 
facilities. 

22. Maintain confidentiality of student records/affairs. 
 

23. Establish and maintain open communication by conducting conferences with parents and students. Include the 
Campus Administrator and other teachers when necessary. 

24. Maintain a professional relationship with colleagues, students, parents, and community members. 

25. Use effective communication skills to present information accurately and clearly. 

26. Participate in staff development activities to improve job-related skills. 

27. Keep informed of and comply with state and school regulations and policies for classroom teachers. 

28. Compile, maintain, and file all reports, records, and other documents required. 

29. Attend and participate in all faculty meetings and serve on staff committees as required. 
 

Instructional Aides 

Primary Purpose: 
 

Assist teacher in preparation and management of classroom activities and administrative 
requirements. Work under supervision of certified teacher. 

 
Qualifications: 
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Education/Certification: 
High school diploma or GED 

 
Special Knowledge/Skills: 
Ability to work well with children 
Ability to communicate effectively 

 
Experience: 
Some experience working with children 

 
Major Responsibilities and Duties: 
 
Instructional Support 
 
1. Assist teacher in preparing instructional materials and classroom displays. 
 
2. Assist with administration and scoring of objective testing instruments or work assignments. 
 
3. Help maintain neat and orderly classroom. 
 
4. Help with inventory, care, and maintenance of equipment. 
 
5. Help teacher keep administrative records and prepare required reports. 
 
6. Provide orientation and assistance to substitute teachers. 
 
Student Management 
 
7. Conduct instructional exercises assigned by the teacher; work with individual students or small 

groups. 
 
8. Help supervise students throughout school day, inside and outside classroom. This includes 

lunchroom, bus, and playground duty. 
 
9. Keep teacher informed of special needs or problems of individual students. 
 
Other 
 
10. Participate in staff development training programs to improve job performance. 
 
11. Participate in faculty meeting and special events as assigned. 
 
 
Supervisory Responsibilities: 
 

None. 
 
Equipment Used: 
 

Copier, personal computer, typewriter, and audiovisual equipment. 
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Working Conditions: 
 

Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress. Moderate standing, stooping, bending, and lifting. 

 
 
Instructional Support 

1. Assist teacher in preparing instructional materials and classroom displays. 

2. Assist with administration and scoring of objective testing instruments or work 
assignments. 

3. Help maintain neat and orderly classroom. 

4. Help with inventory, care, and maintenance of equipment. 

5. Help teacher keep administrative records and prepare required reports. 

6. Provide orientation and assistance to substitute teachers. 

7. Assist instruction during the academic After-School Program. 

Student Management 
8. Conduct instructional exercises assigned by the teacher; work with individual students or 

small groups. 

9. Help supervise students throughout school day, inside and outside classroom. This 
includes lunchroom and playground duty. 

10. Keep teacher informed of special needs or problems of individual students. 

Other 
11. Participate in staff development training programs to improve job performance. 

12. Participate in faculty meetings and special events as assigned. 

 

Counselors 

 Counselors, under the direction of the Campus Administrator or designee, have the responsibility 
for the  student guidance program.  They will: 

1. Assist students in planning an appropriate educational program; 

2. Confer with students regarding problems of adjustment; and 

3. Act as resources to teachers for working with students, parents and community agencies. 
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Extra Curricular Activities 

 1. Teachers are expected to support extracurricular activities.  Each teacher may be required to  work a 
certain number of events during the school year.  However, all are encouraged to show  their support for students 
by attending extracurricular activities whenever possible. 

 
2.  At Lifeline Education Charter School, academic performance takes priority over  extracurricular 
activities.  For this reason, students must meet certain academic criteria to  become eligible to 
participate in extracurricular activities.  No student may participate in an  extracurricular activity if 
his or her GPA falls below a 2.0.  In addition, no student may  participate in an extracurricular activity if 
they have a failing grade in any class. 

 
 Students who have presented repeated discipline problems to teachers or administrators will  not be 
permitted to participate in extracurricular activities. 
  
 3.  Students who participate in extracurricular activities are expected to conduct themselves in 
 an exemplary manner while participating in or viewing those events.  Unsportsmanlike  conduct 
will not be tolerated and will be punishable by Lifeline Education Charter School  administration.  Such 
action may include removal from the team/club and ineligibility to  participate in activities for the remainder of 
the school year. 
 
 4.  School dances are organized with students’ enjoyment and safety in mind.  For this reason, 
 the following rules must be followed. 
 

a. Lifeline Education Charter School Students must present a valid student ID card to enter 
school dances – NO EXCEPTIONS. 
b. All guests must be pre-approved by the administration prior to the day of the event. 
c. Absolutely no alcohol, drugs or tobacco products are permitted.  
d. Staff members, chaperones and security may refuse to admit or dismiss any attendee   of 
school dances if warranted by his or her conduct. 
e. Free Dress code applies to school dance attire and is pre-described prior to the dance/event. 
 

Student Publications 

 
The Campus Administrator and the person s/he designates are in control of the integrity and content of all student 
publications.  Students who participate in those publications must follow the directions of those two individuals.   
 
Students should understand that publications are not a forum for personal opinion.  They must 
follow rules of journalistic integrity.  Materials in all publications should be written and/or 
published in good taste and in consideration of the purposes for which it is intended. 

Employee Benefits 

Holidays 

The following holidays are observed by Lifeline Education Charter School:  
 

• New Year's Day 
• Martin Luther King, Jr., Birthday 
• President’s Day 
• Memorial Day 
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• Independence Day 
• Labor Day  
• Veteran’s Day 
• Thanksgiving 
• Friday after Thanksgiving 
• Day before Christmas 
• Christmas Day  

 
When a holiday falls on Saturday, the preceding Friday will be celebrated as the holiday; if it falls on Sunday, the 
following Monday will be celebrated as the holiday. 
 

Vacation 

The School provides vacation benefits to eligible employees to enable them to take paid time off for rest and 
recreation.  The School believes that this time is valuable for employees in order to enhance their productivity and to 
make their work experience with the School personally satisfying. If you are a non-certificated employee, consult 
the vacation policy applicable to your position to determine the exact vacation benefit you accrue. If you are a 
certificated, administrative or executive employee, you accrue vacation benefits as provided for in your contract of 
employment. 

Vacation accruals may not exceed twice an employee’s current annual entitlement. Once this 
maximum is reached, all further accruals will cease. Vacation accruals will recommence after the 
employee has taken vacation and his or her accrued hours have dropped below the two-year 
maximum. 
 
No vacation accrues during any unpaid leave of absence or while on disability salary 
continuation.  Vacation accruals recommence when the employee returns to work. 
 
On termination of employment, the employee is paid all accrued but unused vacation at the 
employee’s base rate of pay at the time of his or her termination. 
 
All vacations must be approved in advance by the employee’s immediate supervisor.   
 
Mandatory use of Vacation During Company Shutdown 

Lifeline Education Charter School ceases operation between Christmas and New Year’s.  
Employees are required to use accrued vacation days during this school shutdown. 
 

Sick Leave 

Sick leave is a benefit provided by the School that employees accumulate in order to provide a cushion for 
incapacitation due to illness or injury.  It is intended to be used only when actually required to recover from illness 
or injury; sick leave is not for “personal” absences.  Time off for medical and dental appointments will be treated as 
sick leave.  However, an employee may use up to one-half of the employee’s annual accrual to attend to the illness of his 
or her child, parent, spouse or domestic partner.  The School will not tolerate abuse or misuse of your sick leave 
privilege.   
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If you are a certificated, administrative or executive employee, consult your contract of employment for your sick 
leave rights. If you are a full-time, regular, non-certificated employee, after completing the introductory period of 90 
days, you accrue paid sick leave at the rate of .833 days per month.  The School does not pay employees in lieu of 
unused sick leave, nor is sick leave paid out upon termination of employment. 

If you are absent three (3) or more days due to illness, medical evidence of your illness and/or medical certification 
of your fitness to return to work satisfactory to the School will be required before the School honors any sick pay 
requests.  The School reserves the right to visit you while you are receiving sick pay.  If there is evidence of misuse 
of sick leave, sick pay will not be provided.  Once an employee has exhausted sick leave, the employee may 
continue on an unpaid medical leave, if eligible under applicable medical leave law, depending upon the facts and 
circumstances of the employee’s basis for leave beyond the accrued sick leave.    

Insurance Benefits 

Health Insurance 

Following your 90-day introductory period, you are eligible for medical coverage if 
you are a full time regular employee working for the School.  The benefits paid by 
Lifeline Education Charter School for full time employees are 100% of the following: 
Medical HMO $20 co- pay plan, Dental and Vision Insurance.  An option for the 
employee to purchase additional family coverage is available. You can receive more 
information about the School’s benefit program from the Benefits Administrator. The 
employee’s portion of monthly premiums will be deducted from the employee’s paycheck.   
 
Unless otherwise mandated by law, employees on a leave of absence of more than 30 days are responsible for 
selecting continuing health coverage and paying the premium for such coverage.  Failure to timely request and pay 
for such coverage will result in the loss of coverage. 

Disability Insurance 

All employees are enrolled in California State Disability Insurance (SDI), which is a partial wage-replacement 
insurance plan for California workers.  Employees may be eligible for SDI when they are ill or have non-work 
related injuries, or may be eligible for work related injuries if they are receiving workers’ compensation at a weekly 
rate less than the SDI rate.  Specific rules and regulations relating to SDI eligibility are available from the Human 
Resources Department.  

Family Leave Insurance 

Employees covered by the California Disability Insurance program are also covered by the California Paid Family 
Leave Insurance program.  Eligible employees are entitled to receive up to six weeks of wage replacement benefits 
when they suffer a wage loss for taking time off to care for a seriously ill child, spouse, parent or domestic partner or 
to bond with a new child within one year of birth or placement of the child in connection with foster care or 
adoption.  Specific rules and regulations relating the Family Leave Insurance are available from the Human 
Resources Department.  

Workers’ Compensation Insurance 

Eligible employees are entitled to Workers’ Compensation Insurance benefits when suffering from an occupational 
illness or injury.  This benefit is provided at no cost to the employee.  See below for a further description of making 
a claim for Workers’ Compensation Insurance benefits. 
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Leaves of Absence 

Under certain circumstances, the School may grant leaves of absence to employees.  Employees must submit 
requests for leaves of absence in writing to the Human Resources Department as far in advance as is practicable.  
While on leave, employees should occasionally keep in contact with the Human Resources Department and must 
notify the Human Resources Department if the date to return to work changes.  If an employee’s leave expires and 
fails to return to work without contacting the Human Resources Department, it will be presumed that the employee 
abandoned his/her position with the School and employment may be terminated.  If an employee is unable or 
unwilling to return to work at the expiration of his/her leave of absence, his/her employment may be terminated. 

This Handbook summarizes leaves that may be available to employees.  Most leave policies have differing 
requirements for eligibility, duration, benefits, etc.  Therefore, employees should contact the Human Resources 
Department to request specific information relating to a particular leave policy.   

While out on a leave of absence, employees may not accept employment with another company or person unless 
agreed to in advance in writing by the School’s Director. Acceptance of employment in violation of this policy will 
be considered an abandonment of the employee’s position with the School, and employment may be terminated.  
Employees shall not apply for unemployment compensation insurance while out on leave. 

Family Care and Medical Leave 

The School complies with the federal Family and Medical Leave Act (FMLA) and the California Family Rights Act 
(CFRA), both of which require the School to permit each eligible employee to take up to 12 work weeks of leave in 
any 12-month period for the birth or adoption of a child, the employee’s own serious health condition or for the 
serious health condition of the employee’s child, parent or spouse.  For ease of reference in this policy, all leave 
taken under both FMLA and CFRA will be referred to as “FMLA leave.” 

Eligible Employees 

Employees may be eligible for FMLA leave if they have: 

 Been employed by the School for at least 12 months; and 

 Worked at least 1,250 hours during the 12-month period immediately preceding commencement of the 
FMLA leave; and 

 Work at a location in which the employer has at least 50 employees within 75 miles radius of the 
employee’s work site. 

Reasons for Taking Leave 

The 12-week FMLA leave includes any time taken for any of the following reasons: 

 Care for the employee’s newborn child or a child placed with the employee for adoption or foster care; 

 For your own serious health condition that makes the employee unable to perform any one or more of the 
essential functions of his or her job; 

 Care for a spouse, child or parent with a serious health condition 

A “serious health condition” is an illness, injury, impairment, or physical or mental condition that involves:  1) 
inpatient care in a hospital, hospice or residential health care facility or 2) continuing treatment by a health care 
provider. 

An employee that takes leave may elect, or the School may require the employee, to substitute any of the 
employee’s accrued vacation leave or other accrued time off (if any) during this period or any other paid or unpaid 
time off negotiated with the School.  If an employee takes leave because of the employee’s own serious health 
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condition, the employee may elect, or the School may require the employee, to substitute accrued sick leave during 
the period of the leave.  An employee shall not use sick leave during a period of leave in connection with the birth, 
adoption or foster care of a child or to care for a child, parent or spouse with a serious health condition, unless 
otherwise permitted by law or mutually agreed to by the employee and the School.   

Length of FMLA Leave 

Leave can be taken in one or more periods, but may not exceed 12 work weeks in any 12-month period.  Leave 
taken for a pregnancy disability is not included in this 12 week calculation.   

12 work weeks means the equivalent of twelve of the employee’s normally scheduled work weeks.  For a full-time 
employee who works five eight-hour days per week, 12 work weeks means 60 working and/or paid eight-hour days.  
The 12-month period in which 12 weeks of leave may be taken is the 12-month period immediately preceding the 
commencement of any FMLA leave.   

If FMLA leave is taken because of the employee’s own serous health condition or the serious health condition of the 
employee’s spouse, parent or child, the leave may be taken intermittently or on a reduced leave schedule when 
medically necessary, as determined by the health care provider of the person with the serious health condition. 

If FMLA leave is taken because of the birth of the employee’s child or the placement of a child with the employee 
for adoption or foster care, the minimum duration of leave is two weeks, except that the School will grant a request 
for FMLA leave for this purpose of at least one day but less than two weeks’ duration on any two occasions. 

Health Benefits 
The provisions of the School’s various employee benefit plans govern continuing eligibility during FMLA leave, 
and these provisions may change from time to time.  Payment of premiums while on FMLA leave remains the same 
as if the employee were not on leave.  Thus, the employee is required to pay any premium payments for him/her and 
dependents during leave that would have been made if he/she were not on leave, while the School continues to pay 
the benefits at the same level as if the employee were not on leave.  When a request for FMLA leave is granted, the 
School will give he employee written confirmation of the arrangements made for the payment of insurance 
premiums during the leave period.   

If the employee out on leave chooses not to return to work from a leave allowed by this policy after the expiry of the 
leave, the employee will be required to repay the School the premium amounts it paid during leave, unless the 
employee does not return to work because of circumstances beyond his/her control or because of recurrence, 
continuation or onset of a serious health condition. 

Medical Certifications 

An employee requesting FMLA leave because of his/her own or a relative’s serious health condition must provide 
medical certification from the appropriate health care provider on a form supplied by the School.  Failure to provide 
the required certification in a timely manner (within 15 days of the leave request) may result in denial of the leave 
request until such certification is provided. 

If the School has reason to doubt the medical certification supporting a leave because of the employee’s own serious 
health condition, the School may request a second opinion by a health care provider of its choice (paid for by the 
School).  If the second opinion differs from the first one, the School will pay for a third, mutually agreeable, health 
care provider to provide a final and binding opinion. 

Recertifications are required if leave is sought after expiration of the time estimated by the health care provider.  
Failure to submit recertifications can result in termination of the leave. 



sdob-csd-sep07item07 
Attachment 2 

Page 127 of 139 

Lifeline Education Charter School Petition 
Page 127 

Procedures for Requesting and Scheduling FMLA Leave 

An employee should request FMLA leave by completing a Request for Leave form (available from the Benefits 
Administrator and submitting it to the Director of Human Resources.  An employee asking for a Request for Leave 
form will receive a copy of the School’s then-current FMLA leave policy. 

Employees should provide not less than 30 days notice or if such notice is not possible, as soon as is practicable, for 
foreseeable childbirth, placement or any planned medical treatment for the employee or his/her spouse, child or 
parent.  Failure to provide such notice is grounds for denial of a leave request, except in situations where the need 
for FMLA leave is an emergency or otherwise unforeseeable. 

If an employee needs intermittent leave or leave on a reduced leave schedule that is foreseeable based on planned 
medical treatment for the employee or a family member, the employee may be transferred temporarily to an 
available alternative position for which he/she is qualified that has equivalent pay and benefits and that better 
accommodates recurring periods of leave than the employee’s regular position. 

In most cases, the School will respond to a FMLA leave request within 5 days of acquiring knowledge that the leave 
is being taken for an FMLA-qualifying reason and, in any event, within 10 days of receiving the request.  If an 
FMLA leave request is granted, the School will notify the employee in writing that the leave will be counted against 
the employee’s FMLA leave entitlement.  This notice will explain the employee’s obligations and the consequences 
of failing to satisfy them. 

Return to Work 

Upon timely return at the expiration of the FMLA leave period, an employee is entitled to the same or comparable 
position that is virtually identical to the employee’s original position in terms of pay, benefits and working 
conditions, including privileges, perquisites and status, unless the same position and any comparable position(s) 
have ceased to exist because of legitimate business reasons unrelated to the employee’s FMLA leave.  Certain key 
employees may be subject to reinstatement limitations in certain circumstances.  If you are a key employee, you will 
be notified of the potential reinstatement limitations when you request FMLA leave. 

Before an employee will be permitted to return from FMLA leave taken because of his or her own serious health 
condition, the employee must obtain a certification from his or her health care provider that he or she is able to 
resume work. 

Pregnancy Disability Leave 

The School complies with the requirements of the California Pregnancy Disability Act, in addition to other family 
and medical leaves required by law.  The School will give each female employee an unpaid leave of absence of up 
to four months, as needed, for the period(s) of time a woman is actually disabled by pregnancy, childbirth or related 
medical conditions. 

Eligibility 

To be eligible, the employee must be disabled by pregnancy, childbirth or a related medical condition and must 
provide appropriate medical certification concerning the disability.   

Reasons to Take Leave 

The employee is entitled to take up to four months of pregnancy disability leave if the employee is actually disabled 
by her pregnancy, childbirth or a related medical condition.  This includes time off needed for prenatal care, severe 
morning sickness, doctor-ordered bed rest, childbirth, recovery from childbirth and any related medical condition.  
Generally, the employee is unable to work at all or is unable to perform any one or more of the essential functions of 
her job without undue risk to herself, the successful completion of her pregnancy, or to other persons because of 
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pregnancy or childbirth, or because of any medically recognized physical or mental condition that is related to 
pregnancy or childbirth (including severe morning sickness).   

Length of Pregnancy Disability Leave 

Pregnancy disability leave may be taken in one or more periods, but not to exceed four months total.  “Four months” 
means the number of days the employee would normally work within four months.  For a full time employee who 
works five eight-hour days per week, four months means 88 working and/or paid eight-hour days of leave 
entitlement based on an average of 22 working days per month for four months.   

Pregnancy disability leave is not counted as leave taken under FMLA or CFRA.   

Periodic absences for pregnancy-related illness of limited duration taken prior to an actual leave may be subtracted 
from the four months of disability leave for pregnancy.   

Pregnancy disability leave may be taken intermittently or on a reduced leave schedule when medically advisable, as 
determined by the employee’s healthcare provider.  If an employee requires intermittent leave or leave on a reduced 
leave schedule that is foreseeable based on planned medical treatment, the employee may be transferred temporarily 
to an available alternative position for which he or she is qualified that has equivalent pay and benefits that better 
accommodates recurring periods of leave than the employee’s regular position. 

Pay During Pregnancy Disability 

An employee on pregnancy disability leave must use all accrued paid sick leave and may use any or all accrued 
vacation during the otherwise unpaid leave period.  The receipt of vacation pay, sick leave pay or state disability 
insurance benefits will not extend the length of pregnancy disability leave. 

Employee Benefits 

The provisions of the School’s various employee benefit plans govern continued eligibility during pregnancy 
disability leave and these provisions may change from time to time.  When a request for pregnancy disability leave 
is granted, the School will give the employee written confirmation of his/her eligibility to continue the various 
employee benefit plans and if appropriate, will confirm the arrangements made for the payment of insurance 
premiums during the leave period. 

An employee on pregnancy disability leave remains an employee of the School and a leave will not constitute a 
break in service for purposes of longevity and/or seniority.  When an employee returns from pregnancy disability 
leave, she will resume her benefits in the same manner and the same level as provided with the leave began, without 
any new qualification period, physical exam, etc.   

Medical Certifications 

An employee requesting a pregnancy disability leave must provide medical certification from her healthcare 
provider on a form supplied by the School, which may be obtained from the benefits administrator.  Failure to 
provide the required certification in a timely manner (within 15 days of the leave request) may result in a denial of 
the leave request until such certification is provided. 

Re-certifications are required if leave is sought after expiration of the time estimated by the healthcare provider.  
Failure to submit required re-certification can result in termination of leave.   

Requesting and Scheduling Pregnancy Disability Leave 

An employee should request pregnancy disability leave by completing a Request for Leave form (available from the 
Benefits Administrator and submitting it to the Director of Human Resources.  An employee asking for a Request 
for Leave form will be provided a current copy of the School’s pregnancy disability leave policy. 
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Employees should provide not less than thirty (30) days or if such notice is not possible, as soon as is practicable if 
the need for the leave is foreseeable.  Failure to provide such notice is grounds for denial of the leave request, except 
if the need for pregnancy disability leave was an emergency and was otherwise unforeseeable.   

Where possible, employees must make a reasonable effort to schedule foreseeable planned medical treatments so as 
not to unduly disrupt the School’s operation.   

In most cases, the School will respond to a pregnancy disability leave request within two days of acquiring 
knowledge that the leave qualifies as pregnancy disability and, in any event, within ten days of receiving the request.  
If a pregnancy disability leave request is granted, the School will notify the employee in writing and leave will be 
counted against the employee’s pregnancy disability leave entitlement.  This notice will explain the employee’s 
obligations and the consequences of failing to satisfy them.   

Return to Work 

Upon timely return at the expiration of the pregnancy disability leave period, an employee is entitled to the same 
position unless the employee would not otherwise have been employed in the same position (at the time 
reinstatement is requested) because of legitimate business reasons unrelated to the pregnancy disability leave or if 
the means to preserve the position would substantially undermine the School’s ability to operate the business safely 
and efficiently. 

If the employee is not reinstated to the same position, she must be reinstated to a comparable position unless there is 
no comparable position available or filling the available position with the returning employee would substantially 
undermine the School’s ability to operate the business safely and efficiently.  

When a request for pregnancy disability leave is granted to an employee, the School will provide the employee with 
a guarantee to reinstate the employee to the same position or to a comparable position, unless justified by law.  The 
guarantee will be provided in writing if requested by the employee.   

Before an employee will be permitted to return from a pregnancy disability leave of five days or more, the employee 
must obtain a certification from her healthcare provider that she is able to resume work.  If the employee can return 
to work with limitations, the School will evaluate those limitations, and if possible, will accommodate the employee 
as required by law.  

Medical Leave of Absence 

At the discretion of the Director, an unpaid medical leave of absence may be granted up to 60 
days to employees who are not eligible for other leaves.  Ask the Benefits Administrator for 
information on medical leaves of absence, and any implications unpaid medical leave may have 
on your eligibility for employee benefits, including medical benefit plan coverage.   

Personal Leave of Absence 

The School recognizes that special situations may arise where an employee must leave his or her job temporarily.  
At its discretion, the Director may grant employees unpaid leaves of absences.  Taking an unpaid personal leave of 
absence may affect your eligibility for employee benefits, including medical benefit plan coverage.  Ask the benefits 
administrator for information on personal leaves of absence. 

Funeral/Bereavement Leave 

Bereavement leave is provided to all regular employees in the event of the death of any 
member of the immediate family. Bereavement leave must not exceed three (3) days, 
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unless out-of-state or necessary travel beyond 300 miles is required, in which case an 
additional two (2) days will be granted.   
 
For purposes of this policy, an employee’s immediate family member includes a current spouse, 
parent, legal guardian, sibling, child, current parent-, sister-, or brother-in-law, grandparent, 
grand child, or domestic partner.   
 
If any employee requires more than the allotted days off for bereavement leave, the employee may request 
additional unpaid leave or may request the opportunity to use any accrued vacation time, which may be granted in 
the discretion of the School. 

Military Leave of Absence 

The School will grant employees a military leave of absence as required by the Uniformed Services Employment 
and Re-employment Rights Act.  Leave is available for active duty, various types of training duty, full time National 
Guard duty, examinations to determine fitness for military duty, and funeral honors duty performed by National 
Guard or Reserve members.  Except in certain circumstances, total military leave taken must not exceed five years. 

Please inform your supervisor of any anticipated military leave of absence as soon in advance as possible.  Please 
ask the Benefits Administrator how military leave will affect your benefits, and whether you will receive any 
compensation during your military leave. 

Drug and Alcohol Rehabilitation Leave 

The School will reasonably accommodate an employee who voluntarily enters and participates in an alcohol or drug 
rehabilitation program, including potentially providing unpaid leave to participate in the program.  The School will 
not pay for the costs incurred in attending a rehabilitation program.  An employee who wishes to identify him or 
herself as an individual in need of the assistance of an alcohol or drug rehabilitation program may contact the 
Director of Human Resources. The School will take all reasonable steps necessary to maintain the employee’s 
privacy in this situation.  The employee may use accrued sick leave or accrued vacation time, if any, during 
requested leave. 

Nothing in this policy shall prohibit the School from refusing to hire or discharge an employee who, because of his 
or her current use of alcohol or drugs, is unable to perform his/her duties or cannot perform the duties in a manner 
that would not endanger his/her health or safety or the health or safety of others. 

Time Off for Adult Literacy Programs 

The School will reasonably accommodate and assist any employee who reveals a problem of illiteracy and requests 
employer assistance in enrolling in an adult literacy education program.  Employees will be required to bear the cost 
associated with enrollment in an adult literacy education program, but the School will assist the employee by 
providing the locations of local literacy education programs.  The School may also arrange for a literacy education 
provider to visit the School.   

An employee who wishes to reveal a problem of illiteracy and request School assistance should contact the Director 
of Human Resources. The School will take all reasonable steps to safeguard the employee’s privacy.  Non-
certificated, hourly employees may use accrued vacation pay if available to make up for the work that is missed to 
attend literacy classes. 
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Time Off to Attend Child’s School Discipline 

Any employee who is a parent or legal guardian of a child that has received written notice from the child’s school 
requesting his or her attendance at a disciplinary conference is entitled to take unpaid leave to attend the conference.  
Please contact your supervisor to determine eligibility and scheduling before taking any leave to attend a 
disciplinary conference. 

Time Off to Attend Child’s School Activities 

Employees that are parents, guardians or grandparents with custody of a child in kindergarten, 
grades 1-12 or with a child in a licensed day care facility, may wish to take time off to visit the 
school of your child for a school activity.  Employees may take off up to eight hours each 
calendar month (up to a maximum of 40 hours each school year), provided the employee gives 
reasonable notice to the Company of the planned absence.  The School requires documentation 
from the school noting the date and time of your visit. 

If both parents of a child work for the School, the first parent to provide notice may take the 
time off, unless the School approves both parents taking time off simultaneously. 

Time Off to Serve as Election Official 

Any employee who serves as an election official is eligible for unpaid leave on Election Day for purposes of service.  
Please notify your supervisor of your commitment to act as election official as far in advance as possible.   

Time Off for Jury and Witness Duty 

The School will provide employees 10 days paid leave to serve as required by law, on a jury or grand jury if the 
employee provides reasonable advance notice.  The School will also provide employees leave to appear in court or 
other judicial proceeding as a witness to comply with a valid subpoena or other court order.  Please notify your 
supervisor of your commitment to serve on a jury or as a witness as far in advance as possible.  A copy of the court 
document must be provided to the Human Resources Department. 

Time Off for Victims of Crime or Domestic Violence 

Employees who are victims of domestic violence or sexual assault will be given time off as necessary in accordance 
with the law.  Employees may be required to provide reasonable advanced notice of the need for time off if feasible 
and documentation establishing the right to such time off may be requested.  The School will take all reasonable 
steps to maintain the confidentiality of any employee requesting crime victim/domestic violence leave.  Please 
notify the Director of Human Resources of your need to seek relief as far in advance as possible.  If applicable, an 
employee may use accrued vacation leave for these purposes.   

Time Off for Victims of Crime 

An Employee who is a victim of certain crimes (violent felonies, felony thefts and serious felonies as defined by 
law) or is an immediate family member of a victim, is a registered domestic partner of a victim or the child of a 
registered domestic partner of a victim will be given time off as necessary in accordance with the law.  Employees 
may be required to provide reasonable advanced notice of the need for time off if feasible and documentation 
establishing the right to such time off may be requested.  The School will take all reasonable steps to maintain the 
confidentiality of any employee requesting crime victim leave.  Please notify the Director of Human Resources of 
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your need for time off as far in advance as possible.  As applicable, an employee may use accrued vacation leave or 
sick leave for crime victim leave purposes.   

Time Off for Volunteer Firefighters 

Employees who perform emergency duties as volunteer firefighters, reserve peace officers or emergency rescue 
personnel will be given time off as necessary in accordance with the law.  Employees are requested to alert their 
supervisor of their status as volunteer firefighters, reserve peace officers or emergency rescue personnel so that the 
School will have advanced notice of the employee’s potential need to leave the School in the event of an emergency.  
Any time an employee must perform emergency duties, he/she must notify their supervisor before leaving the 
School’s premises.  

Time Off for Voting 

Employees who do not have sufficient time outside of their regular working hours to vote in a statewide election 
may request time off to vote.  If possible, employees should make their request at least two days in advance of the 
election.  Up to two hours of paid time off will be provided, at the beginning or the end of the employee’s regular 
shift, whichever will allow the most free time for voting and the least time off work.  Please contact your supervisor 
to request and schedule time off to vote. 

Workers’ Compensation Leave 

Employees that are temporarily totally disabled due to a work-related illness or injury will be placed on workers’ 
compensation leave.  The duration of your leave will depend upon the rate of your recovery and the business needs 
of the School.  Workers’ compensation leave will run concurrently with any other applicable medical leave of 
absence.   

Employment Evaluation and Separation 

Employee Reviews and Evaluations 

Each employee will receive periodic performance reviews conducted by their immediate supervisor.  Performance 
evaluations will be conducted annually. The frequency of performance evaluations may vary depending upon length 
of service, job position, past performance, changes in job duties or recurring performance problems. 

Your performance evaluations may review factors such as the quality and quantity of the work you perform, your 
knowledge of the job, your initiative, your work attitude, and your attitude toward others.  The performance 
evaluations are intended to make you aware of your progress, areas for improvement and objectives or goals for 
future work performance.  Favorable performance evaluations doe not guarantee increases in salary or promotions or 
retention of your job.  Salary increases and promotions are solely within the discretion of the School and depend 
upon many factors in addition to performance.  After the review, you will be required to sign the evaluation report 
simply to acknowledge that is has been presented to you, that you have discussed it with your supervisor, and that 
you are aware of its contents.  The evaluation system in no way alters the employment at-will relationship. 

Newly hired employees will have their performance goals reviewed by their supervisor within the first 90 days of 
employment. 

Discipline and Involuntary Termination 

Violation of the School’s policies and rules may warrant disciplinary action, which may take multiple forms, 
including verbal warnings, written warnings, suspensions or termination.  The School’s disciplinary system is 
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informal and the School may, in its sole discretion, utilize any form of discipline it deems appropriate under the 
circumstances, up to and including termination of employment upon the first offense. 

Voluntary Termination 

Unless you have a “Fixed Term Contract,” you or the School may terminate the employment relationship at any 
time, with or without notice and with or without cause.  While it is not required, the School requests that employees 
electing to resign give as much advance notice as possible (preferably two weeks) to allow the School to plan for 
your departure. 

Regardless of your position, should you decide to separate your employment with the School, an exit interview will 
normally be scheduled on the last day of work with your supervisor or the Director of Human Resources. The 
purposes of the exit interview is to review eligibility for benefit conversion, to ensure that all necessary forms are 
completed, to collect any company property (including keys, equipment, documents and records) that may be in the 
employee’s possession, to review the employee’s obligations regarding confidential information, and to provide the 
employee with the opportunity to make any constructive comments and suggestions on improving the working 
environment at the School.  The School appreciates receiving candid opinions of the employee’s employment.  Final 
pay, including pay for any earned but unused vacation time, will be provided in accordance with state law. 

References 

All requests for references and employment verifications must be promptly directed to the Director of Human 
Resources.  When contacted for a reference or employment verification, the School will only provide information 
concerning dates of employment and the title of the last position held.  Other employees may not provide any 
employment verifications or act as a reference for any other employees. 

Internal Complaint Procedures 

It is the policy of the Lifeline Education Charter School (the “School”) to maintain a positive and productive 
working environment.  There are some circumstances, however, when employees may take issue with other 
employees or supervisors.  Employees that have complaints against other employees or supervisors that do not 
involve complaints of discrimination or harassment or violations of law, are encouraged to first address the issue 
with the person directly using conflict resolution skills without the intervention of a supervisor or other School 
administrator. If, however, the employee does not feel comfortable with this approach or the complaint involves 
harassment, discrimination or other violation of law, the employee must use the below identified complaint 
procedure.   

Internal Procedures: 

Each supervisor has the responsibility to maintain a work place and educational environment free from any form of 
sexual or other unlawful harassment or conduct.  Consequently, should your supervisor or the Director of Human 
Resources become aware of any conduct that may constitute sexual harassment or other prohibited behavior, 
immediate action will be taken to address and remediate such conduct.  

Any employee who has experienced or is aware of a situation that is believed to be sexually and/or otherwise 
unlawfully harassing or otherwise unlawful has a responsibility to report the situation immediately to the Director of 
Human Resources, 1826 Orange Tree Lane, Redlands, CA 92374, 909-307-6312, ext. 222. If the employee is not 
comfortable contacting the Director of Human Resources, the employee should contact the Director, 357 E. Palmer, 
Compton, CA 90221, (310) 605-2510.  A Harassment/Retaliation/Unlawful Conduct Complaint Form may be 
obtained from the Director of Human Resources  The Director of Human Resources will conduct a prompt 
investigation and take appropriate corrective action where warranted.  Complaints will be handled as discreetly as 
possible, consistent with the need to investigate effectively and promptly resolve the matter.  Complaints relating to 
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discrimination, other than employment discrimination, must be filed within six months of the alleged discrimination 
or when the complainant first obtained knowledge of the alleged discrimination, unless an extension has been 
obtained by the Superintendent of Public Instruction of the State of California.   

Claims of discrimination:  If the employee is not satisfied with the outcome of an investigation of a discrimination 
claim, the employee, in writing, should bring the matter to the attention of the Director.  If the complaint alleges 
wrongdoing involving discrimination, other than employment discrimination, the e Director will conduct a prompt 
investigation where the complainant, his/her representative or both, and representatives of the School, may present 
information relevant to the complaint, and the complainant and School representatives shall have an opportunity to 
meet to discuss the complaint or to question each other and each other’s witnesses.  The Director shall prepare a 
written decision, which decision shall contain the findings and disposition of the complaint, including corrective 
actions if any, the rationale for such disposition, notice of the complainant’s right to appeal the decision to the 
Department of Education, and the procedures to be followed for initiating an appeal to the Department.  Within 60 
days of receipt of the complaint, the Director will send a copy of the written decision to the complainant. 

Complaints will be handled as discreetly as possible, consistent with the need to investigate effectively and promptly 
resolve the matter. The Director of Human Resources will be knowledgeable of the laws/programs that he/she is 
assigned to investigate.  If the complaint alleges employment discrimination, the School will send it to the 
Department of Fair Employment and Housing (the “DFEH”) for investigation as required by law.   

Any employee found to have participated in improper harassment will be subject to disciplinary action, up to and 
including possible dismissal.   

External Procedures:  Filing a Complaint with the DFEH.   

Employees or job applicants who believe that they have experienced unlawful employment discrimination may file a 
complaint directly with the DFEH.  The DFEH serves as a neutral fact-finder and attempts to help the parties 
voluntarily resolve disputes.  If the DFEH finds sufficient evidence to establish discrimination occurred and 
settlement efforts fail, the DFEH may file a formal accusation.  The accusation will lead to either a public hearing 
before the Fair Employment and Housing Commission (the “Commission”) or a lawsuit filed by the DFEH on 
behalf of the complaining party. 

If the Commission finds that discrimination has occurred, it can order remedies including:  fines or damages for 
emotional distress from each employer or person found to have violated the law; hiring or reinstatement; back pay or 
promotion; changes in the policies or practices of the involved employer.   

Employees can also pursue the matter through a private lawsuit in civil court after a complaint has been filed with 
the DFEH and a Right to Sue Notice has been issued.  For more information, contact the DFEH and Commission 
toll free at (800) 884-1684, in the Sacramento area and out of state at (916) 227-0551 or visit its website at 
www.dfeh.ca.gov.  To contact the nearest field office of the Equal Employment Opportunity Commission 
(“EEOC”), call 1-800-669-4000.  You should be aware that state and federal law provide time limits within which 
complaints must be filed.  Contact the relevant agency to determine the applicable time limit.  

Retaliation Policy 
It is in violation of the School’s policy for the School or any employee to demote, suspend, reduce, fail to hire or 
consider for hire, fail to give equal consideration in making employment decisions, fail to treat impartially in the 
context of any recommendations for subsequent employment that the School may make, adversely affect working 
conditions or otherwise deny any employment benefit to an individual because that individual has opposed practices 
prohibited by law or has filed a complaint, testified, assisted or participated in any manner in an investigation, 
proceeding or hearing conducted by the Commission or DFEH or their staff.  Any employee retaliating against 
another employee, applicant or student will be disciplined, up to and including termination.   
Examples of protected activities under the School’s retaliation policy include seeking advice from the DFEH or 
Commission; filing a complaint with the DFEH or Commission, irrespective of whether the complaint is actually 
sustained; opposing employment practices the employee reasonably believes to exist and believes to be a violation 
of the law; participating in an activity that is perceived by the School as opposition to discrimination, whether or not 

http://www.dfeh.ca.gov/
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so intended by the employee expressing the opposition; participating in the proceeding of a local human rights or 
civil rights agency on a legal basis.   

Nothing in this policy shall be construed to prevent the School from enforcing reasonable disciplinary policies and 
practices, nor from demonstrating that the actions of an applicant or employee were either disruptive or otherwise 
detrimental to legitimate business interests so as to justify the denial of an employment benefit.  
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HANDBOOK RESPONSIBILITY CONTRACT 
 

As a member of the faculty of Lifeline Education Charter School, I understand that I am 
responsible for the information contained in this handbook. I have received clear explanation 
regarding its contents. I agree to follow the policies procedures and instructions set forth in it 
and to abide by and enforce the rules of Lifeline Education Charter School. I understand that 
failure to do the above may result in disciplinary action, including dismissal. 
 
I recognize that I may receive written correspondence as addendum to this handbook and that I 
am also responsible for that information. 
 
Furthermore, I agree to be an example to all Lifeline Education Charter School students and to 
conduct myself in a respectful and responsible manner. 
 
 
 
_____________________________________     
Name (Print)          
 
_____________________________________    ___________ 
Signature         Date 
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Appendix D – Sample Lesson Plan and Project  
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Appendix E – Articles of Incorporation, Bylaws, IRS 501c3 letter 
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Appendix F – Signatures 
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  Proposed Amendments to Lifeline Petition  

 Necessary to Comply with LACOE Requirements. 
 

XXII.  Administrative Services 

 
ADMINISTRATIVE SERVICES 
 

Lifeline has contracted with LACOE’s Division of School financial Services and is utilizing 

the Type IV-Full Service program. Pursuant to this agreement, Lifeline’s apportionment funds 

shall be received in the LA County Treasury and disbursed by LACOE. LACOE will provide 

STRS/PERS retirement reporting and will generate payroll.  Lifeline shall use PeopleSoft for 

part of its business functions and to receive financial reports.  Lifeline will pay LACOE $4000 

annually for these services.  

In addition,  Lifeline may seek out mutually agreed upon memoranda of understanding 

(MOUs) with LACOE which shall delineate the legal obligations of each respective party for 

other services rendered by LACOE. Lifeline may also enter into mutually agreed upon MOUs 

regarding, but not limited to, funding and services for special education students, a description 

of liability insurance, operational funding levels, responses to inquiries under Education Code 

§47604.3, and a delineation of duties regarding responsibility for operations. These additional 

requested services from LACOE will be on a fee-for-service basis and subject to availability. 

The MOUs shall set forth the responsibilities and legal obligations of each respective party for 

each service rendered by LACOE, and the manner by which administrative services of the 

school are to be provided. 

Lifeline will administer other services in-house with the aid of accounting and legal 

professionals. These will include: 
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Accounting. The accounting system will meet the requirements of LACOE and DOE. 

Purchasing and accounts payable. 

Accounts receivable. 

Business and budget-related consulting. 

Compliance. 

Attendance and Student Information Systems. 

Board meeting support. 

 

OVERSIGHT FEE 

Lifeline will pay LACOE for actual costs of supervisory oversight not to exceed 1% of the 

Lifeline’s revenue. 

RECORDS MANAGEMENT, INCLUDING CONFIDENTIAL RECORDS 

 

The procedures for records management, including confidential records, are: 

FERPA/CONFIDENTIALITY OF PUPIL RECORDS 

 
Lifeline’s registration materials will include a parent waiver and consent form to disclose certain types 

of student information in order to enable students to grade each others’ papers and teachers to post 
graded papers in compliance with Falvo v. Owasso Ind. School District, 2000 WL 1472451 (10th Cir. 
2000). 

The waiver and consent to disclose student information will give parents an opportunity to grant 
permission to Lifeline to release information about their child in connection with inclusion in 
publications of student’s names as part of school achievement; public display of student artwork and 
other school-related material which may bear any award, grade earned and the student’s name; group-
grading exercises in which students may grade each other’s assignments; cooperative or group projects 
in which a single grade is given to a group, etc. 

In addition, the following procedures will be followed in regard to access to student records to ensure 
compliance with FERPA regulations. 

A) Parents, Student, Former Student or Parent of Former Student Under Age 18. 
1. A student’s parent or legal guardian shall have access to educational records by scheduled 

appointments. 
2. A counselor or other school official competent in interpreting student records must be present 

to explain the records that are examined. 
3. The following exception shall be made to the principle of parent consent with respect to a 

student’s age and his/her legal rights: A parent of a student or former student shall have access to 
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his/her child’s records as long as the child is a dependent and is under 18 years of age. 

4. Parents or legal guardians shall be granted the opportunity to copy student records at a 
reasonable cost. 

B) Family Members Other Than Parents 
Requests for information contained in the student’s record shall not be honored when made by a 

student’s relative or immediate family members other than parents or legal guardians whether the 
request is made in writing or in person. The release of information to those persons can be made only 
with the consent of parents or legal guardians. For the cases of “person acting as a parent” or surrogate 
parents of “wards of state” documentation should be verified. A surrogate parent will be assigned by 
Lifeline for students that are “wards of the state.” 

C) Licensed School Staff 
Only licensed school personnel who have a proper educational purpose shall have access to student 

records. Staff members shall respect and observe the importance of the student record. The utmost 
personal and professional responsibility is required in the uses to which they put their special knowledge 
about a student. 

D) Support Staff 
Support staff will have access to student records only in the routine performance of duty under 

supervision of a certified person. They will not evaluate or interpret records. 
E) Court, Agency, or Institution 
All information released to a court, agency, or institution should be directed to a specifically  named 

representative therefrom. Requests for information originating from any federal, state, county, or local 
agency having any legitimate interest in the student’s record and exercising the power of judicial order to 
subpoena may be processed according to these regulations so long as the use is consistent with their 
statutory powers or responsibility. 

Notice of the receipt of the order or subpoena shall be given to the student’s parents. 
F) Other 
No person may have access to any data in a student’s records except under one of the following 

circumstances: 
1. When proper written consent to the access of such records has been obtained, the consent 

must be given by the student’s parent or legal guardian. However, when a student reaches the age of 18 
years, his or her consent, and not that of the parents or legal guardians, must be obtained for access to 
the information. The written consent must specify the records to be accessible and to whom they are to 
be accessible. Each request for consent must be handled separately; blanket permission for the access 
of the information shall not be honored. 

2. When data for outside research purposes are obtained, it should be done in such a manner 
that no individual student is identifiable. 

3. Licensed school personnel shall have access to pertinent educational records for legitimate 
reasons. 

G) The Right to Withhold Information 
In the course of processing a request for information, a reasonable doubt on any aspect of the request 

or concern about the authorization to process the request shall be deemed sufficient reason for the staff 
member to act in a prudent manner and to withhold all or part of the information until such time as the 
question is resolved. 
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ACCESS TO RECORDS 

 
All Lifeline records shall be open to inspection by LACOE staff as requested. 

LACOE FEE SERVICES 
 
Lifeline will utilize LACOE fee services for payroll processing, warrants processing, fingerprinting and 

criminal record processing, standardized test processing (PAULA-ARE WE USING THEM FOR 
TEST PROCESSING?), and staff development and training programs. 

 
 

 

 

XXIII.  Lifeline Facility 

 

Lifeline Education Charter School currently leases two facilities.  The Middle School is 

located at 357 E. Palmer Street and the High School is located at 736 E. Compton Boulevard 

in Compton, California. The Palmer Street building is a two story structure approximately -----

-- square feet and was built as a church.  The property located on Compton Boulevard is-----

-----------------------------------------------------------------------------------------.  

PAULA TO FILL IN  

 

 

 Both buildings are leased by Lifeline and are readily affordable within Lifeline’s operating 

budget.  The Palmer Street property was first leased by Lifeline when the school first opened 

in 2002.  A —year lease is currently in effect at the rate of $---- per month.  The property 

on Compton Boulevard was first leased in 2005 (PAULA??).  Lifeline holds a –year lease on 

this property at the  rate of $------ per month.  

 

The school’s facilities may be inspected by  LACOE for compliance with State Building 

Codes, Federal Americans With Disabilities Act (ADA) access requirements, and any other 

applicable fire, health, and structural safety requirements. Certificate of Occupancy and all 
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other records will be kept on file by Lifeline at the school.   Lifeline complies with all zoning, 

accessibility, and health and safety requirements.   Proof of fire marshall clearance for 

occupancy is attached hereto. (PAULA: DO WE HAVE THIS?  IT IS REQUIRED.) 

  

Any future agreements for the acquisition or rental of real property will be submitted for 

approval by the LACOE Board.  LACOE will conduct a preliminary inspection to determine the 

suitability of the facilities and compliance with applicable safety standards. 

 

 

 

 

 

 

 

 

 

 

 

XXIV. Risk Management Plan 

 
HOLD HARMLESS/INDEMNIFICATION PROVISION 
 
To the fullest extent permitted by law, Lifeline does hereby agree, at its own expense, to indemnify, 

defend and hold harmless LACOE and its Board and their members, officers, directors, agents, 
representatives, employees and volunteers from and against any and all claims, damages, losses and 
expenses including but not limited to attorney’s fees, brought by any person or entity whatsoever, arising 
out of, or relating to this charter agreement, except for any such claims, damages, losses and expenses 
including but not limited to attorney’s fees, brought by any person or entity whatsoever, arising out of, 
or relating to this charter agreement. Lifeline further agrees to the fullest extent permitted by law, at its 
own expense, to indemnify, defend, and hold harmless the LACOE and its Board and their members, 
officers, directors, agents, representatives, employees and volunteers from and against any and all claims, 
damages, losses and expenses including but not limited to attorney’s fees, brought by any person or 
entity whatsoever for claims, damages, losses and expenses arising from or relating to acts or omission 
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of acts committed by Lifeline and/or its officers, directors, employees or volunteers. 

No coverage shall be provided to Lifeline by LACOE.. Lifeline shall secure and maintain, as a 
minimum, insurance as set forth below with insurance companies acceptable to LACOE [A.M. Best A-, 
VII or better] to protect Lifeline from claims which may arise from  its operations. The following 
insurance policies are required: 

INSURANCE POLICIES 
1. Commercial General Liability coverage of not less than $15,000,000 for each occurrence. The 

policy shall be endorsed to name LACOE and its Board as a named additional insured and shall provide 
specifically that any insurance carried by  LACOE which may be applicable to any claims or loss shall be 
deemed excess and Lifeline’s insurance primary despite any conflicting provisions in Lifeline’s  policy.  

2. Professional Educators Errors and Omissions liability coverage including sexual molestation and 
abuse coverage [if that coverage is not afforded elsewhere in the Commercial General Liability policy by 
endorsement or by separate policy] with minimum limits of $15,000,000 per occurrence. 

3.  Director and Officer’s Errors and Omission liability coverage with minimum limits of 
$15,000,000.00 per occurrence. 

4.  Auto Liability coverage with limits of $15,000,000 combined single limit unless Lifeline operates 
student bus services; if providing student bus services coverage limits not less than $60,000,000 
combined single limit shall be required. 

5.  Property damage or loss coverage with 80% of property values at replacement cost with minimum 
limits of not less than $30,000. 

6.  Crime and fidelity coverage with minimum limits of $15,000,000. 
 
 
7. Workers’ Compensation Insurance in accordance with provisions of the California Labor Code, 

adequate to protect Lifeline from claims under Workers’ Compensation Acts which may arise from its 
operations, including Employers Liability limits of $1,000,000/$1,000/000/$15,000,000 

8.  Fidelity Bond coverage to cover all Lifeline employees who handle, process, or otherwise have 
responsibility for Lifeline funds, supplies, equipment or other assets.  Minimum amount of coverage 
shall be $1,000,000 per occurrence , with no self-insured retention.  

9. Excess/umbrella insurance with limits of not less than $15,000,000 required of all high schools 
and any school which participates in competitive interscholastic or intramural sports programs. 

Lifeline shall not maintain any self-insurance reserves or self insurance of any kind. 
*Coverages and limits of insurance may be accomplished through individual primary policies or 

through a combination of primary and excess policies. 
EVIDENCE OF INSURANCE 

 
Lifeline shall furnish to LACOE’s Office of Risk Management and Insurance Services within 

30 days all new policies inceptions, renewals or changes, certificates or such insurance 

signed by authorized representatives of the insurance carrier. Certificates shall be endorsed as 

follows: 

“The insurance afforded by this policy shall not be suspended, cancelled, reduced in 

coverage or limits or non-renewed except after thirty (30) days prior written notice by certified 
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mail, return receipt requested, has been given to LACOE.” 

Facsimile or reproduced signatures may be acceptable; however, LACOE reserves the right 

to require complete certified copies of the required insurance policies. 

Lifeline shall submit all claims to its carriers when such claims arise.  Lifeline will consult  

regularly with insurance specialists to insure its risk management policies are sufficient and 

shall consult with legal counsel on a regular basis as well. 
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I. Summary – Sound Educational Practices 
 
 

 
EC Section 47605(b) 
CCR, Title 5, Section 11967.5.1(a) 

• Sound Educational Practice (Uncertain) 
 
 
Lifeline Educational Charter School will address and provide detailed information 
on the above listed conditions affording the SBE a clear and concise overview of 
all educational practices.    
 
The educational growth capacity of the students of Lifeline Education Charter 
School during its first five years has been a struggle from the beginning.  As a new 
charter school we strongly believed that within three years we would see strong, 
positive results in state testing scores.  Due to our own internal struggles as a new 
organization, this realization took almost five years verses the original three year 
goal.  These internal struggles included overcoming the everyday obstacles of 
opening a school in a predominately at-risk community along with the day-to-day 
struggles of control from Gorman Learning Center.    
 
As an organization we remain committed to our goal of providing a sound 
education program for each of our students.  The following section will provide a 
more clear and precise definition of both our ELD program and Project Based 
Learning. 
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ELD Program 
English Language Development (ELD) 

 

English Language Development is a specific curriculum that includes the teaching of the English 
language according to English proficiency levels assessed by the CELDT examination.  The 
purpose of English Language Development is to teach the English Learner to communicate 
(listen, speak, read, and write) in English and perform well in all other subjects.  The ELD 
program is not subject to discrimination based on race, age, color, sexual orientation, wealth, 
religious belief and/or ethnic origin. 

In order to provide adequate instruction, all students responding to the English Language Survey 
on the initial enrollment application must undergo the CELDT examination within 30 days of 
enrollment.  Students may also be recommended to take the CELDT exam by a concerned 
teacher.  The CELDT examines the student’s proficiency levels and are students are placed into 
five different categories; Beginner, Early Intermediate, Early Advanced, and Advanced.   

Instruction 

When a student has scored below CELDT standards, that student will be enrolled in ELD 
supported classes with individualized curriculum that correlates with the California ELD 
standards.  The theory is that if a student cannot comprehend the English language, they will not 
be able to adequately perform in all other classes.  We have currently hired three teachers with 
multiple credentials and CLAD certification to assist in the instruction of students enrolled in the 
ELD program.   

Class Setting 

Students in the Beginner, Early Intermediate, Intermediate, and Early Advanced (as necessary) 
proficiency levels, will undergo an extensive English/Language Arts combination which will 
emphasize all the necessary components as prescribed in the California Standards Correlation 
Matrix.  All other subjects will be molded and adapted to meet the students English Proficiency 
level. 

Advancement 

Having a class setting where students have close interaction with a teacher will greatly impact a 
student’s ability to improve their English Proficiency levels.  Students will be closely monitored 
and assessed as needed or at a minimum of twice per year (generally once per semester).  Once a 
student has advanced into the next level, notification will be made to the Administration Team 
including the Director.  Curriculum will be adjusted according to the new placement level.  
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Mainstream placement will be incorporated for students at the Early Advanced or Advanced 
levels.  After students have successfully advanced and exited the ELD program, students will be 
monitored on a monthly basis for six months to ensure they have properly attained a satisfactory 
proficiency level. 

 

If students have not advanced or are continually at the same proficiency level, student curriculum 
will be restructured to address the problematic issues in greater detail; After-School tutoring may 
be suggested and/or required.  If a condition has not improved within a year, a recommendation 
may be made to schedule a meeting with the Special Education Director.  Further tests and 
recommendations will follow in the best interest of the child’s academic future. 

SDAIE INSTRUCTION 

SDAIE (Specially Designed Academic Instruction in English) or sheltered instruction is a 
strategy that must be implemented within classrooms where English language learners are in 
attendance.   These strategies have been shown to be effective for all students and could help 
teachers differentiate their instructional delivery. The content standards, as well as all of the 
benchmarks for sheltered language classes are synonymous to the college prep mainstream 
courses as well.  These strategies must be implemented in all subject areas because there are 
students who are developing their English language skills across the curriculum.  The strategies 
that the teacher must use are as follows: 

 Modeling 
 Scaffolding of new information 
 Cooperative learning 
  Utilizing Graphic organizers 
 Assessments using multiple modalities 
 Utilizing audiovisual materials 
 Any tools that provide students with ample opportunities to reinforce learning 
 Use of technology (power point presentations etc….) 

 

ELD Program Matrix for Grades 6-8th grade Utilizing the High Point  Curriculum 

                                              Core Literature 

 

Student Levels        Program   ELD Instruction    Other Classes 

 

Beginning 

CELDT Level 1 

ELD Program 

SDAIE Instruction 

-Language support 

     ELD 1/English 1 

Hampton-Brown 

SDAIE instructional 
support 
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           & 

Early Intermediate 

CELDT Level 2 

assistance 

-supplementary 
support material 

     High Point 

Level Basic & Level A  
& B 

Intermediate  CELDT 
Level 3 & Early 
Advance CELDT  4/5 

ELD Program SDAIE Instructional 
Support / Mainstream 
English Class 

SDAIE Instructional 
support 

    

    

 

*If after the first semester, students at the beginning level who show significant 
progress and pass with a score of a intermediate or above on the CELDT exam, will be 
integrated into the mainstream English class. 

 

ELD Program Matrix for Grades 9th-12th grade Utilizing the High Point  

                                              Core Literature 

 

Student Levels        Program   ELD Instruction    Other Classes 

 

Beginning 

CELDT Level 1 

           & 

Early Intermediate 

CELDT Level 2 

ELD Program 

SDAIE Instruction 

-Language support 
assistance 

-supplementary 
support material 

     ELD 1/English 1 

Hampton-Brown 

     High Point 

Level Basic & Level A  
& B 

SDAIE instructional 
support 

Intermediate  CELDT 
Level 3 & Early 
Advance CELDT  4/5 

ELD Program SDAIE Instructional 
Support / Mainstream 
English Class 

SDAIE Instructional 
support 

 

*If after the first semester, students at the beginning level who show significant progress 
and pass with a score of  intermediate or above on the CELDT exam, will be integrated into 
the mainstream English class.  
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Evaluation: the ELD standards established four levels of language proficiency from “pre-
production” (the student can understand a question but does not know enough language to reply) 
to “advanced intermediate fluency” (the student is close to the proficiency of a primary speaker 
and develops the ability to make a transition to the regular English classroom).  ELD teachers 
focus on the same skills –speaking, reading, listening, and writing. According to the state of 
California, The CELDT exam must be administered to students within 30 days of their 
enrollment in school.  The students who are mandated to take this exam are students whose 
primary language is not English.  Lifeline will definitively adhere to this mandate.      

 

Project Based Learning 
 
 

Project-based learning, or PBL (often "PjBL" to avoid confusion with "Problem-based 
Learning"), is a constructivist pedagogy that intends to bring about deep learning by allowing 
learners to use an inquiry based approach to engage with issues and questions that are rich, real 
and relevant to their lives. 

Purpose 

Project based learning is designed to be used for complex issues that require students to construct 
solutions through exploration, design, production, and presentation in order to gain deeper 
understanding in their learning. It is not useful to use PBL for easy to learn factual information.  

PBL is effective because it engages students in their own learning.  Students learn skills 
necessary for success in the work world including personal and shared accountability, teamwork, 
communication, goal setting, problem-solving, and decision-making.  Motivation is improved 
because students see the value and relevance of their learning experiences, and students begin to 
connect their work in school with how they can contribute to their community.  Students develop 
critical thinking skills to solve never-before-seen problems or differently worded questions, and 
students connect their learning to physical anchors that enables better transfer of learning into 
long-term memory.  Both are skills that improve achievement on standardized tests and start 
students on the path to becoming inspired lifelong learners. 

Structure 

PBL is an approach for classroom activity that emphasizes learning activities that are long-term, 
interdisciplinary and student-centered. This approach provides more student autonomy than 
traditional, teacher-led classroom activities; in a project-based class, students often must 
organize their own work and manage their own time. Teachers, often in collaboration with 
students, provide project criteria to help students structure their time, research, and production 
needs. Within the project based learning framework, students collaborate with peers, teachers, 
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and project-relevant expert adults from the community; working together to make sense of real-
world issues. Products created in PBL are publicly presented to an authentic audience of peers 
and, whenever possible, community members.  Project-based instruction differs from inquiry-
based activity by its emphasis on collaborative learning. Additionally, project-based instruction 
differs from traditional inquiry by its emphasis on students' own artifact construction to represent 
what is being learned. 

Elements 

Elements of a good project based learning experience include: 

• A fertile question or issue that is rich, real and relevant to the students lives  
• Real world use of technology  
• Student-directed learning and/or the deliberate engagement of student voice  
• Student collaboration with peers and adults 
• Multi-disciplinary components  
• Frequent teacher, peer, and self assessment of student work 
• Long term (more than 3 weeks) time frame  
• Outcomes-based, with  artifact/s, presentation/s, or action/s produced from the inquiry  
• Authentic audience for student products 

 

 

 

 

 

 

 

 

 

Activities 

When used with 21st century skills, Project based learning (PBL) is more than just a web-quest 
or internet research task. Within this type of project, students are expected to use technology in 
meaningful ways to help them investigate and/or present their learning. Where technology is 
infused throughout the project, a more appropriate term for the pedagogy can be referred to as 

Design Principle #5 

Manage the process 

 

Design Principle #4 

Map the project 

 

Design Principle #3 

Plan the assessment 

 

Design Principle #1 

Begin with the end in 
mind 

 

Design Principle #2 

Craft the driving 
question 

 

*Designed by PBL-Online 
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iPBL (copyright 2006, ITJAB), to reflect the emphasis of technological skills AND academic 
content. The PROMOTE Georgia Project[1] is an excellent example of iPBL. This 2002 Georgia 
Department of Education initiative was developed by a team of instructional technologists. When 
used effectively, research has shown PBL, and iPBL, helps teachers create a high-performing 
classroom in which teachers and students form a powerful learning community. The aim is for 
real-life context and technology to meet and achieve outcomes in the curriculum through an 
inquiry based approach. A PBL approach is designed to encourage students to become 
independent workers, critical thinkers, and lifelong learners. Many teachers and researches 
involved in PBL believe it makes school more meaningful as it provides in-depth investigations 
of real-world topics and significant issues worthy of each individual child's attention and 
investigation. 

Teachers and students are held accountable to learning subject-area content for projects.  Content 
standards and curricular goals are clearly stated so that students understand the competencies that 
must be demonstrated in the process and production of projects. Teachers will improve the 
effectiveness of lessons through analysis and critique of student work to inform development of 
future projects.  Teachers will collaborate to share professional expertise and experience to 
improve the learning of all students. 

Roles 

PBL relies on learning groups; student groups determine their projects, in so doing, engaging 
student voice by encouraging students to take full responsibility for their learning. This is what 
makes PBL constructivist. 

After a few project-based learning cycles, the school culture begins to revolve around the 
learning groups; success in project science helps determine community status. Status is also 
achieved by helping less confident students succeed in science projects; this is Synergy. 

Outcomes 

More important than learning basic science students need to learn to work in a community, 
thereby taking on social responsibilities. The most significant contributions of PBL have been in 
schools languishing in poverty stricken areas; when students take responsibility, or ownership, 
for their learning, student learning improves and their self-esteem soars. In standardized tests, 
languishing schools have been able to raise their testing grades a full level by implementing 
PBL. 

 
 
 
 
 

http://itjab.com/
http://www.promotega.org/
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II. Summary – Board of Directors 
 

 
EC Section 47605(b)(2) 
CCR, Title 5, Section 11967.5.1(c) 

• Demonstrably Unlikely to Implement the Program (Uncertain) 
 
EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

• Governance Structure 
 
 
 
 
Lifeline Educational Charter School will address and provide detailed information 
of the above listed condition affording the SBE a clear and concise overview of 
Lifeline Educational Charter School’s ability to implement the program. 
 
Attached please find detailed information on the BOD for Lifeline Education 
Charter School since its inception.  Also included are the history of the Board, the 
current status of the BOD, and bio’s on each member. 
 
Attached please also find a training calendar for the 2007-2008 school year for all 
members of the BOD, with this training provided by Dr. Samuel Hancock.  The 
BOD will be attending additional training through various local county and state 
workshops throughout the year (especially training through the Charter School 
Development Center and The Charter School Association).   It is our goal to 
provide the vigorous training needed by the BOD to ensure the success of Lifeline 
Education Charter School. 
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Board of Directors – Lifeline Education Charter School 
 
Lifeline Education Charter School was originally chartered under the Gorman Elementary 
School District in 2002.  All control both financially and academically were under the Gorman 
Learning Center.  The BOD’s originally consisted of: 
 

• Waldo Burford – Board President and Executive Director for GLC 
• Dr. Tom Hayward – Board Treasurer 
• Dr. Hugh Pickel –  Board Secretary &Superintendant for Gorman Elementary School 

District 
 
Ms. Paula DeGroat was originally contracted to open and operate the school programs in the 
summer of 2002.  Ms. DeGroat was responsible for the day to day program operations of Lifeline 
Education Charter School.  In the fall of 2004-2005, Ms. DeGroat accepted a salaried position as 
Program Director with Lifeline.  During this time Mr. Burford acted in two capacities as: 
Executive Director and President, until February, 2006.  During this time Mr. Burford had total 
executive control. 
 
In March of 2004 the BOD added two Interim Board Members 
 

• Doris Lester – Community & Parent Representative 
• Eva Wright – Parent Representative 

 
In June of 2004 Ms. Wright was voted as President of the Board, with Ms. Lester elected as 
Secretary.  Dr. Pickel left the Board prior to June 04, and Sue Page replaced him on the Board of 
Directors. 
 
In December of 2005 Ms. Wright passed away, and Ms. Lester was voted to take over the role as 
President of the Board of Directors.  Neither Ms. Wright, nor Ms. Lester received any training as 
they assumed their new roles on the BOD.  Along with the lack of training the new BOD 
members never received any information to review in advance before the scheduled Board 
Meetings leaving the members sometimes at a loss during the BOD meetings. 
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 In February 2006, Waldo Burford and Dr. Tom Heywood resigned their positions from the 
BOD.  The BOD voted in two new members and the BOD’s consisted of the following 
individuals: 
 

• President: Doris Lester – Community Volunteer & Parent Representative 
• Secretary/Treasurer: Tanya Julian – Public Representative 
• Teresa Sandoval – Lifeline Education Charter School Parent  
• Sue Page – Superintendent for Gorman Elementary School District 

 
 
Mr. Burford, as one of the original founders of Lifeline Education Charter School, maintained 
vigorous and constant control over all financial and executive operations of LECS.  This control 
stretched from ordering supplies, all requisitions, staffing, payroll, accounting, reporting systems, 
and all other financial decisions. 
 
Recruiting a new Board of Directors was the first step in Lifeline Education Charter School’s 
attempt to assume control both financially and academically from Gorman Learning Center.  
This process was long, tedious and time consuming.  However, at the time of Mr. Burford’s 
resignation as Board President, he continued to possess internal control over LECS; everything 
was dictated and approved by the Gorman Learning Center and ultimately Mr. Burford. 
 
Ms. DeGroat was hired as the Director of Lifeline Education Charter School upon Mr. Burford’s 
resignation.  The BOD acquired complete and absolute control in March of this year.  Ms. Sue 
Page removed herself from the BOD in March 2007.   
 
Lifeline Education Charter Schools’ Current Board of Directors is listed in the following 
documents.  Just recently the BOD was expanded to include members in areas of expertise which 
are needed.  A BOD Bio’s is included along with a resume for each Board Member and an 
alternate Board Member. 
 
Board of Directors: 
Dr. Samuel H. Hancock (Ed:D); President of Hancock, Hancock & Associates 
Ms. Tanya Julian: Pastor & Public Representative 
Mr. James Smith (M.Ed): Education Specialist 
Ms. Teresa Sandoval: Lifeline Education Charter School Parent 
Mr. Greg Phillips: Real Estate Developer 
Ms. Doris Lester: Community & Parent Representative 
Ms. Ashley Hammon-Rodriquez: State of California Public School Teacher 
 
Alternate Board Member: 
Mr. Ilbert A. Phillips: Attorney; Law Offices of Ilbert A. Phillips 
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12 month training calendar for board members of Lifeline Education 
Charter School 

 
Activities Timeline 

Training  
Brown Act – This discussion will involve how meetings conducted by local legislative bodies 
such as schools boards should be run and how to balance public access to meetings with the 
need for confidentiality and candor among board members. 

Sept 2007 

How to be an effective Board member – The discussion will address how board members 
can be more effective and how the talents they bring to the board can be maximized. 

October 2007 

Policy & Procedures/Responsibilities of Board members – This session will involve a 
discussion of what the responsibilities of board members are and the importance of 
developing and updating the organizations Policy & Procedures manual on an annual basis. 

November 
2007 

 Managing conflict – This session will involve an in-depth analysis of how board members 
handle conflict individually and collectively. 

December 
2007 

Team Building – A definition of team building will be provided along with techniques for 
building an effective team. 

January 2008 

Individual Cultural Competence Pt .1– This discussion will focus on how a person can 
become more culturally competent and the techniques for becoming culturally competent. 

February 2008 

Organizational Cultural Competence Pt. 2–This discussion will focus on how an 
organization can become more culturally competent and the techniques for becoming 
culturally competent. 

March 2008 

Organizational Change – During this discussion we will explore Kotter’s 8 stage change 
model and discuss the how the board reacts to change. 

April 2008 
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Review of Sexual and Other Prohibited Harassment Policy – This discussion will be 
geared toward making sure that the board understands the schools sexual harassment 
policy. 

May 2008 

The Power of Ethical Management- We will review during this session the definition of 
Ethics and explore the challenges every board member faces. 

June 2008 

Review and discussion of Federal Civil Rights law and legislation- During this session 
various Civil Rights laws will be discussed and scrutinized. 

July 2008 

 Leadership – Various leadership theories will be discussed and examined in the context of 
education 

August 2008 

444 
 
 
 

Doris Lester, President BOD 
Community Volunteer 

Ms. Lester has served as Board President for the past year.  She is a vivacious and spirited leader of not 
only the BOD but in the community as well.  Along with her volunteer efforts, Ms. Lester has devoted 
countless time and energy with the Camp Fire USA, Compton Council.  With her time there, the Camp Fire 
program has started countless successful programs for the youths who attend this program. 

Ms. Lester believes to be the torch carrier for the children in her community.  In folklore she would be 
known as a sage, or in Africa as a griot.  She is the messenger, the servant, the watch person who knows 
that without her the job cannot be done.  She doesn’t have to be at the front of the line; she just wants to 
make sure that there is a line.  Ms. Lester wants to see her community thrive and the children learn to read 
and sing and dance to the abundance of life that should exist for us all. 

Ms. Lester will continue to lead those who need to be lead most in her community.  Her devotion to this 
Board and the children of Lifeline Education Charter School has risen to a level above and beyond the 
normal call of duty.  Her continued success stems from a desire deep within to guide the children of her 
community towards pathways of success. 

 

Ashley Hammond-Rodriquez, Vice-President 

LIFELINE  
EDUCATION 
CHARTER  
SCHOOL 

 

Board of Directors Bio’s 
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Teacher 

Ms. Rodriquez earned her English Degree from the University of California, Los Angeles and has been a 
High School English teacher in Moreno Valley and Compton, California for six academic years.  She 
earned her Master of Education from Cross Cultural Teaching, National University.  Ms. Rodriquez taught 
English at Lifeline Education Charter School up until her recent marriage in 2006.   

During her tenure with Lifeline Education Charter School, Ms. Rodriquez was the Lead English teacher 
overseeing two other English teachers and one aide.  Ms. Rodriquez is excited to become a part of Lifeline’s 
Board of Directors.  She believes her experience at LECS, along with her educational background will be an 
added addition to the BOD.   

Tanya L. Julian, Secretary/Treasurer BOD 
Pastor &Parent 
 
Ms. Julian is an Evangelist and is Pastor of Power of Prayer Ministry in Compton California.  She is also a 
wife, and a mother, always juggling her busy schedule to supply and encourage everyone she meets.  She 
has traveled extensively preaching a message of love, hope and reconciliation.  She is known for her 
eloquent stature and thunderous delivery. 

Ms. Julian was educated in the Compton Unified School district and the Los Angeles Unified School 
district.  She completed two years at Long Beach State College, where she had a double major in 
Psychology and sociology.  She was employed in the Aerospace Industry for 2 years.  Ms. Julian has two 
children who are/have attended Lifeline Education Charter School.  Her dedication and devotion to the 
success of this school has been evident since its beginnings.  Ms. Julian has served as a member of the 
Board of Directors since 2006. 

 

 

 

James Phillip Smith,  
M.Ed 
 
Mr. Smith has given himself to the Los Angeles community for over 25 years working in many capacities 
impacting youth and their families.  Mr. Smith has worked with (4) four separate City of Los Angeles 
Mayor’s, CDD General Managers and City Council Members to create develop and implement programs to 
impact Children, Youth and their Families.  Advocated for and spearheaded successful and innovative 
community programs that impacted Children, Youth & their Families in the areas of youth employment, 
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high school drop-outs, construction job training initiatives and employment opportunities.  Thousands of 
children, youth and their families now benefit from citywide programs such as Communities in Schools, 
YouthBuild, Community Service Centers, Youth and Family Centers.  Mr. Smith worked with policy 
makers in the city to create public policies to create programs. 
Mr. Smith’s background and education brings critical needed components to the BOD as he possesses 
strong analytical and strategic skills, superior advocacy and communication skills, along with excellent 
managerial and administrative skills.  His service to the Los Angeles community, along with his seasoned 
community involvement and his public government relations makes him a viable member of the Board of 
Directors. 
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Teresa Sandoval, 
Parent 

 Ms. Sandoval is a devoted parent at Lifeline Education Charter School.  She was born in Mexico in 1965, and 
raised by her grandparents, who lived the life of ranchers while her parents searched for a better life for her as they 
took a vicious and deadly road to the United States.  At the age of eleven Ms. Sandoval came to the U.S. and 
obtained citizenship.  Ms. Sandoval attended school in Bell Gardens, and then attended Compton High School after 
moving to Compton. 
Ms. Sandoval was forced to leave school at the age of 15 to care for her two baby sisters, after the divorce of her 
parents and her mother’s addiction to alcohol.  Ms. Sandoval persevered, attending a local night school which gave 
her a big advantage on handling her business in the future and controlling her financial life.  At the age of 18 Ms. 
Sandoval obtained her GED.  Ms. Sandoval married at the age of 17 and is the mother of seven children.  

She first became involved in PTA as Treasurer at Rosecrans Elementary.  Despite her troubled childhood, Ms. 
Sandoval devoted herself to her children and their education.  She believes that nothing is impossible to accomplish 
and takes her role as member of the Board of Directors seriously.  Ms. Sandoval’s desire is to give back to the 
children of the community, and to support and encourage every child’s dream to succeed academically. 

Dr. Samuel Hancock; 
President Hancock, Hancock & Associates 

Samuel H. Hancock (Ed.D.) is the President of Hancock, Hancock & Associates a professional training and 
consulting firm (est. 1990). He is a National Consultant specializing in Developing Cultural Competence 
Individually and organizationally, has conducted over 100 Cultural Competency training sessions and trained over 
1,000 individuals over the past 20 years.  His doctorate is in Education Leadership and Policy Studies and his 
dissertation topic was a Phenomenological Study on the Impact of Diversity Training on Healthcare Workers.  Dr. 
Hancock has had several of his articles on Cultural Competence/Managing Diversity published and has conducted 
Training of the Trainer initiatives in Toledo and Bowling Green, Ohio in the area of individual and organizational 
Cultural Competence. He has also presented throughout State of Ohio and at National Conferences on Emerging 
Concepts in Diversity and How to Develop a Diversity Plan.  

Dr. Hancock has over 33 years of experience ranging from corrections, mental health, and equal employment 
opportunity to counseling, administration, human resources, education, and organizational development. He has 
conducted numerous training sessions on preventing sexual harassment in the workplace and he is a certified 
mediator. Dr. Hancock has written, directed, produced and narrated two training videos on preventing harassment 
in the workplace. He has also conducted training sessions on Time & Stress Management, Behavior Management, 
and has been a contract trainer with Lucas County Children Services Board since 1990. 

He has resided in the Toledo area since 1974 and is a native of Columbus, Ohio. Dr. Hancock expanded his 
practice in 2007 to the California Market.  Dr. Hancock received his B.A. (Sociology) from Bluffton College in 
1974 and his M.R.C. and Ed.D. Degrees from Bowling Green State University.  He is a Licensed Professional 
Counselor and worked in private practice for three years.  

He is a widower, has five adult children, has been a faithful member of the Indiana Avenue Missionary Baptist 
Church for 30 years and he has been an ordained Deacon since 1995. 
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You may e-mail Dr. Hancock at HHA101@aol.com. 

 

Greg Phillips,  
Entrepreneur/ Real Estate Development 

 

A respected man in our community, Mr. Phillips was born and raised in Los Angeles, California. Created within him 
was a desire to help others. He attended California State University at Los Angeles where he received a Bachelor's 
Degree in Psychology. Attending law school for one year, while owning and operating Aries Attorney Service, Greg 
completed all courses and attained a Real Estate Broker's license.  
Mr. Phillips put his talents to their highest and best use as an entrepreneur, becoming the owner of a successful real 
estate firm and several mortgage companies, which he operated for 10 years.  For the next 10 years, Mr. Phillips 
served as Founder, Therapist, Counselor and Executive Director of Shekinah Health Service, Inc., (a non-profit 
corporation) with a California State licensed 100-Bed Drug and Alcohol Treatment facility in North Hollywood. 
Contracted with the state department of corrections, Mr. Phillips spearheaded the largest treatment center of its kind, 
at that time, in Los Angeles county. Mr.  

He has been involved with various religious and business organizations in the community; and is always looking to 
expand the breadth of his services to help as many people as possible. For his efforts, he is the recipient of many 
community service awards as well as the following prestigious awards:  

•Billy Bo Jack Humanitarian Award, Awarded by Native American Citizens. 
Honorary Doctorate (Humanities), Wisconsin University School of Theology.  
•Humanitarian of the Year 2002 (Drug and Alcohol treatment ), Wisconsin University.  

Mr. Phillips is one of the newest members of the Board of Directors, and his experience and knowledge will be 
widely used. 

 

Reserved One Seat for Sponsoring Entity Representative 

 

mailto:HH&A101@aol.com
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See Attachments: All Resumes  

 
 
 

Ilbert A. Phillips,  Alternate Member 
Attorney At Law 

Mr. Phillips practices law in Los Angeles, California.  He specializes in Non-Profit Corporations (religious 
and secular); Family Law, probate; Condemnation and Pension Benefits.  Mr. Phillips has extensive 
experience working with non-profit corporations, churches and synagogues.  In his over thirty-year practice, 
Mr. Phillips has represented both plaintiffs and defendants in more than 1,000 cases.  Mr. Phillips has 
drafted corporate papers (articles of incorporation, minutes, etc.) and has personally tried numerous will 
contest, trusts, business, real estate, eminent domain, family law, criminal and personal injury cases.  He has 
been an arbitrator and mediator for the Los Angeles County Superior Court for over twenty-five years, and 
has participated in the Temporary Judge Program – Los Angeles Superior Court Central district (Civil Trial 
Judge, Unlawful Detainer Trial Judge, small Claims Judge), West Los Angeles and Santa Monica 
Municipal Court (Small Claims Judge). 

Mr. Phillips is currently Chairman of the board of Directors of Centro De Ninos, Inc. which is a bilingual, 
bi-cultural child care center, with a staff of approximately thirty employees and a budget of $1,000,000. 
(From 1973 to present).  Mr. Phillips is a former member of the Board for NEW (New Economic for 
Women) which specializes in building housing and child care centers for the working poor.  Mr. Phillips 
knowledge and expertise in the non-profit world will be an asset to the Board of Directors. 
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III. Summary – Governance 
 
 

EC Section 47605(b)(5)(D) 
CCR, Title 5, Section 11967.5.1(f)(4) 

• Governance Structure 
 
 
 
 
Lifeline Educational Charter School will address and provide detailed information 
of the above listed condition affording the SBE a clear and concise overview of 
Lifeline Educational Charter School’s Governance changes. 
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Governance 

 
Response from Lifeline Education Charter School Attorney: 
 
A.  Our bylaws are a remnant of the GLC days and are being completely rewritten.   

B.  We have provided information about our board members which lists them and shows their 
area of expertise.  We will continue to have 3 to 9 members, which will include a representative 
of the public, a representative of the SBE (chartering authority), and a parent. 

C.  We have been effectively using a Site Advisory Council for some time now.  This entity 
consists of 10-15 parents who are elected by the Parent Teacher Association (“PTA”).  The 
Director is also chair member of the Council.  The Council gives direction to the Director 
concerning educational and academic issues, and the day-to-day operation of the school.  The 
Director then reports back to the board of directors on this issue and the board acts accordingly. 

D.  The board of directors is elected by the PTA and serves a two year term (maximum of two 
terms).  As the bylaws were rewritten, we set forth the qualifications of governing board 
members.  

E.  The bylaws have been amended to reflect that the board will meet monthly, with proper 
notice given, including notice of all general and special meetings, no waiver of notice of the 
meetings, and not allowing action to be taken without a meeting, all in compliance with the 
Brown Act. 

F.  Our Articles of Incorporation are on file with the Secretary of State’s Office.  

G.  The new bylaws correct the discrepancies between the charter and the bylaws regarding 
responsibilities of the Site Advisory Council and any inconsistent conflict of interest provisions.     

 
 
Lifeline Education Charter School’s Bylaws are provided as an attachment, offering more 
detailed information. 

 
See Attachments: Bylaws 
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IV. Summary – Employee Qualifications 
 

EC Section 47605(b)(5)(E) 
CCR, Title 5, Section 11967.5.1(f)(5) 

• Employee Qualifications 
 
 
 
 
Lifeline Educational Charter School will address and provide detailed information 
of the above listed condition affording the SBE a clear and concise overview of 
Lifeline Educational Charter School’s qualifications for the various categories of 
employees the school anticipates (e.g., administrative, instructional, instructional 
support, non-instructional support). 
 
Also included are the hiring procedures for employees of Lifeline Education 
Charter School. 
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Credentialing 
 

Lifeline has been extensively recruiting a new teaching and administrative staff for the 2007-08 
school year.  All educators will be fully credentialed and completely NCLB compliance.   

• Teachers will meet the requirements for employment as stipulated by the California 
Education Code section 47605(1).  All credentialing documents will be maintained on 
file at the school and shall be available upon inspection by the chartering authority.  

• Non-core teachers are not required to hold credentials but must demonstrate subject 
expertise and the ability to communicate and work well with students. 

 

 *All current teaching staff positions have been filled with the exception of three positions.  The 
remaining positions have potential applicants; however interviews and evaluations are being 
conducted as this document was written.  Positions are expected to be filled by August 10, 2007.  
The following guidelines are being used. 

Administrators 
• Administrative Credentials/ or process of receiving 
• Full State Teaching Certification/licensing exam, and 
• Bachelors degree, and 
• Rigorous state academic subject test or major/coursework 
• Leadership Skills 
• Management Skills/experience 
• Communication Skills 

 

Highly Qualified Teachers 
• Full State Certification/licensing exam, and 
• Bachelors degree, and 
• Rigorous state academic subject test or major/coursework 

 
 
Paraprofessional Qualifications 

• 2 years of college, or 
• Associates degree, or 
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• Meet rigorous standard of quality and demonstrate through formal local or state 
assessment 

o Knowledge and ability to assist in instructing: 
 Reading, writing, or mathematics or 
 Reading, writing, or mathematics readiness 

Exception: translation, parental involvement, and non-instructional roles such as food 
services, cafeteria/playground supervision, personal care services, non-instructional 
computer assistance. 

 

 
 Non Instructional Support 

• Equivalent to graduation from High School  
• Two years of Office Experience  
• Computer Software Knowledge  
• Communication skills  
• Able to multi-task 

 

Credentialed Administrator 
Mr. Brandon I. Cohen earned his M.Ed. in Administrative and Policy Studies in Education from 
the University of California, Los Angeles.  Mr. Cohen is the prospective Administrator to run the 
day-to-day operations of the school.  Mr. Cohen has experience teaching in both the middle and 
high school settings, along with holding the position of Dean of Attendance for Reseda Senior 
High School in the Los Angeles Unified School District.  Mr. Cohen was accepted in his first 
year of application to the Educational Leadership Program – Ed.D. at the University of 
California, Los Angeles for the fall 2007 term.  

During his tenure at Reseda High School, Mr. Cohen demonstrated and critiqued implementation 
of research-based pedagogy as teacher-coach for the Center for Language Minority Education 
and Research teacher leadership coaching model.  Mr. Cohen also designed and facilitated 
professional developments, with particular focus on SDAIE strategies and academic rigor, for the 
entire Reseda staff.   Mr. Cohen’s experience also includes deliberating curricular, budgetary, 
and other critical issues impacting all school stakeholders as voting member of the Shared 
Decision Making council, School Site Council, and Small Learning Community Steering 
Committee. 

Mr. Cohen will have his Administrative Credential pending processing of paperwork through 
UCLA.  Full administrative credential is expected by September 30, 2007. 

The Board of Directors for Lifeline Education Charter School will ensure Mr. Cohen receives the 
support and training he will need to obtain success at Lifeline Education Charter School.  Mr. 
Cohen is focused on building a professional learning community among teachers focused on 
collaboration and improving student learning.  Mr. Cohen possesses strong leadership skills that 
will be enhanced by Dr. Hancock providing one-on-one leadership training.  Along with this 
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training, Dr. Hancock (BOD) and Mr. Jim Smith (BOD) will personally mentor Mr. Cohen.  Mr. 
Cohen will receive additional leadership training such as attending the Best Practices 
Symposium and the UC “A-G” training provided through the CSDC (Charter School 
Development Center ) and other local county and state agencies and The Charter School 
Association; while he pursues his doctoral studies in educational leadership at UCLA.  Mr. 
Cohen’s resume is attached 

. 

 

 

 

Credentialed Teachers 
All teachers are credentialed by the State of California and met or exceed the NCLB criteria.  
Attached, you will find a spreadsheet detailing each staff, along with copies of their credentials. 

 

Hiring Procedures 
All potential Lifeline Education Charter School employees will be required to submit a resume 
and a school application.  Lifeline will select all employees on an application and interview 
basis.  The initial interview will be provided by the Director, with all final recommendations for 
hire will be determined by the Director, development team and the BOD; based on the 
demonstrated ability to perform the required job duties. 
 
 Teachers/Paraprofessionals/Office Staff 
 
1. Schedule interview with the Director. 
2. Ensure proper certification to include Teacher Credentials and/or have passed the appropriate 
test to qualify. (Teachers/paraprofessionals) 
3. Check Professional References. 
4. Send Prospective Employee for Live Scan  
5. Upon Live Scan Clearance received, prepare proposed contract and submit to Board of 
Directors for approval. 
6. Approved by the Board of Directors and development team, the Employee will fill out the 
necessary paperwork, to include W4, I9,etc. 
7.  Review employee contract with an understanding of what his/her job descriptions are.   
8. Review Employee Manuel in full detail, and obtain fully signed acknowledgment to that fact.   
 
Employee will be trained in the following areas: 
Teacher: Lesson Plans, Curriculum, and Project Base, Classroom Management, Attendance, 
School Policy and Procedures, Parent Relations and observe a current teacher for 3-days. 
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Paraprofessionals – Will receive the same training as teacher. 
Office - School Policy and Procedures, Student Filing Guidelines, copies, answering of 
telephones, working with Teachers and other staff, how to deal with parents and preparing 
entrance/exit documents. 
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High School Teachers 

Last Name First Name Credential Title 
Credential 
Number 

Credential 
Expires 

Mrotek Mark Clear Single Subject Teaching Credential Music; Math 30090509 9/1/2008 
Hughes June Preliminary Single Subject Biology 70189078 9/1/2007 
Lee Michele Clear Single Subject Teaching Credential English 60074071 5/1/2011 
Dunning Wesley Clear Single Subject Social Science 40080012 1/1/2009 
     

Middle School Teachers   

Last Name First Name Credential Title 
Credential 
Number 

Credential 
Expires 

Dunning Wesley Clear Single Subject Teaching Credential Intro Math 60127170 1/1/2009 
Tabic Manuela Clear Multiple Subject Teaching Credential 60103169 2/1/2009 
Ernie Martinez Clear Multiple Subject Teaching Credential 40202413 7/1/2009 
Rowland Carrol Preliminary Multiple Subject Teaching Credential 70185691 5/1/2012 
     
     

Counseling Services   

Last Name First Name Credential Title 
Credential 
Number 

Credential 
Expires 

Dunning Wesley Clear Pupil Personnel Services 60249659 7/1/2011 
     
     

Other Services   

Last Name First Name Credential Title 
Credential 
Number 

Credential 
Expires 

Noh Phillip Emergency 30-Day Substitute Teaching  60296962 10/1/2007 
Gardner Patricia Emergency 30-Day Substitute Teaching  70150611 4/1/2008 



 
sdob-csd-sep07item07 

Attachment 4 
Page 28 of 254 

28 

 

 

V. Summary – Financials 
 

EC Section 47605(g 
Financial Projections 
 
 
Lifeline Educational Charter School will address and provide detailed information 
of the above listed condition affording the SBE a clear and concise overview of 
Lifeline Educational Charter School’s Multiyear Financial Projections. 
 

 
Also included is an explanation for the changes in some budget categories and a 
clarification on the annual audit and the Bio for the CBO. 
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Budget Expenditure Significant Changes 
 

o Teacher salaries increased approximately 59 percent or $209,000 
Lifeline hired more teachers and teachers were given an increase for additional 
duties with the after school program. 

o Classified Admin increased approximately 25 percent or $41,500 
Lifeline hired an additional person for the Curriculum Team. 

o Total Employee Benefits increased approximately 29 percent or $91,000 
The increase in benefits is because of the additional staff and the increase in the 
monthly premium payments 

o Approved Textbooks decreased approximately 35 percent or $30,000 
Gorman Learning Center had purchased a large amount of books at the end of 
first semester in the 05/06 school term that was not received by the students at 
Lifeline.  In the beginning of the 06/07 school year the Board of Directors 
questioned GLC on the expenditures for Textbooks, resulting in a large amount of 
books sent to Lifeline from GLC.  Due to this, for the 06/07 school year Lifeline 
did not have to purchase a large number of books.     

o Books & Other Reference increased approximately 207 percent or $26,000 
Additional Resource and Test preparation materials where ordered Per the 
Curriculum Team and Teachers request. 

o Instructional materials increased approximately $18,000, from $274 to 
$19,000 
In the 05/06 school year Lifeline did not have adequate instructional material.  In 
the 06/07 school year these materials where ordered. 

o Travel & Conferences increased approximately 182 percent or $23,000 
The school scheduled training for the Teachers that included travel expenses.  The 
Board of Directors, Director and Administration went to a CSDC conference and 
received additional training.  

o Operations & Housekeeping increased approximately 98 percent or $20,000 
In 06-07 Lifeline hired additional janitorial services. 

o Legal expenditures increased approximately 470 percent or $66,000 
Because of the literal battle between GLC and LEC the attorney fees increased 
and the attorney was part of the redistricting process. 

o Contract Labor decreased by approximately $23,000 
Decreased as Lifeline was no longer contracting to GLC/ Waldo Burford. 
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o Contract Services increased by approximately $26,000 
Lifeline had unforeseen accounting services and payoff balances due to GLC. 

Annual Audit 
Lifeline Education Charter School has an Annual Audit conducted by Hosaka, Nagel & 
Company,1011 Camino Del Rio South, Suite 410, San Diego, Ca  92108, (619) 543-9702 
selected from the Certified Public Accountants Directory published by the state Controller’s 
Office, and the audit is conducted pursuant to EC Section 41020, the Standards and Procedures 
for Audits of California K-12 Local Educational Agencies and in accordance with generally 
accepted accounting principles applicable to the school, and to the extent required by applicable 
federal law.    

 
Any audit deficiencies shall be resolved to the satisfaction of the SBE and any disputes regarding 
the resolution of audit exceptions and deficiencies will be referred to the Education Audit 
Appeals Panel (EAAP) appeal process (EC Section 41344). 
 
The Audit will be sent by the specified deadline of December 15th each year to the : SBE, CDE, 
State Controller and LACOE. 

 

 

Certified Business Officer 
Mr. Halilu Haruna will be acting as Lifeline Education Charter School’s CBO.  Mr. Haruna has 
extensive background working with Charter Schools.   He currently is working with several 
charter schools: 3 Accelerated Schools, New Design Charter School, Opportunities Unlimited 
Charter School, Wisdom Academy and beginning this September – Center for Advanced 
Learning. 

Mr. Haruna graduated from Serris State University in Grand Rapids Michigan, and obtained his 
MBA from Northrop University in Los Angeles California.  Mr. Haruna’s company “Bali 
Business Management” has a history of providing Non-Profit Accounting, Business 
Management for Charter Schools along with also providing Grant Management Services. 
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See Attachments: Financials and Multi-year 
Financials 
 

VI.  STRS/PERS 
 
 

EC Section 47605(b)(5)(K) 
CCR, Title 5, Section 11967.5.1(f)(11) 
STRS, PERS, and Social Security Coverage 

 

Lifeline Educational Charter School will address and provide detailed information 
of the above listed condition affording the SBE a clear and concise overview of 
Lifeline Educational Charter School’s STRS/PERS Program. 
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STRS/PERS 

CALSTRS - California State Teachers' Retirement System 
Is offered to all certificated employees: the Employee pays 8% of their salary, plus 1.45% for 
Medicare; the employer contributes 8.25% of the salary plus 1.45% for Medicare. 
  
CALPERS - California Public Employees Retirement Systems is offered to all non certificated, 
full time employees and part-time employees that work more than 20 hour per week. 
Employees contribute 7% of their salary, plus 6.2% for Social Security and 1.45% for Medicare 
(CAL PERS members pay 14.65% of their salary and earned credits for Social Security benefits)  
The employer contribution rate is 9.116 %, plus 1.45% for Medicare coverage and 6.2% for 
Social Security, if covered. 
 

Previous to March 2007, GLC had been handling reporting for the Retirement for PERS and 
STRS.  According to Jean Cummings (CBO for GLC); the retirement funds were not deposited 
into the retirement fund, but were being held in a reserved account.  Ms. Cummings reported in 
May that she was in the process of preparing the retirement spreadsheets to submit to LACOE.  
At that time she reported that everything would be turned in by 5/31/07.   

LACOE is currently insuring the format is correct and auditing the reports submitted by Ms. 
Cumming for Lifeline Education Charter School; and as soon as its internal checks and balances 
are complete they will then request the funds from Lifeline Education Charter School.  The new 
BOD has insured that all retirement monies are being held in a reserved secured account 
awaiting the request from LACOE. 

In March of this year we contracted with the Los Angeles County Office of Education 
(“LACOE”) to administer our retirement and payroll requirements.  We are quite pleased with 
this arrangement, finding it to be efficient, trustworthy and reliable.   
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VII. FCMAT 
 
Lifeline Educational Charter School will address and provide detailed information 
of our response to the recent FCMAT report . 
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Response to FCMAT 

 

As was noted in the oral report to the ACCS, the main areas of concern connected to Lifeline in 
this investigation related to the fact that the Gorman Learning Center (“GLC”) had commingled 
our funds, the board was not exercising proper oversight, and there appeared to be a violation of 
the  Brown Act at one of our meetings.  Here is what we have done to correct these matters: 

  

A.  Lifeline Education Charter School has severed all ties with GLC.  We have taken our 
financial matters in house and GLC no longer has access to any of our financial records, our 
budget or our money.  We have hired a Chief Business Officer who will be responsible for 
oversight and safety checks and balances regarding our finances. 

 

B.  Lifeline Education Charter School has expanded our board both in number and expertise.  We 
previously addressed this issue in category II of this letter by attaching the resumes of all board 
members.  However, we also want to point out that the FCMAT report came out in February 
2007.  Since that time (and actually prior to it), the board members, once free of the iron-fisted 
control of GLC, began exercising complete control of their responsibilities.  We changed the 
signatory cards at the bank and removed all GLC references.  Lifeline Education Charter School 
amended our Articles of Incorporation to also remove GLC references.  Lifeline Education 
Charter School contracted with LACOE to handle our payroll and retirement accounts.  Lifeline 
Education Charter School added business and management individuals to our board.  Moreover, 
the present board had met every two weeks for many months to ensure proper oversight of the 
school. 

 

C.  As concerns the Brown Act Violation, we point out that the violation referenced in the 
FCMAT concerned a “retreat” convened by GLC on Catalina Island.  Our board had no real 
control of the structure of that event.  You will note that there were no other violations noted in 
our many meetings conducted outside the control of GLC. 

With that said, we also note that the existing members of the board, as well as administrative 
staff, have previously received training concerning the Brown Act.  We will conduct another 
training session in August 2007 for our new members.     



 
sdob-csd-sep07item07 

Attachment 4 
Page 35 of 254 

35 

 

 

D.  Lifeline Education Charter School are pursuing legal avenues against GLC to recover all 
Lifeline funds which were misappropriated by GLC.  

 
VIII.  SELPA 

 

EC Section 47605(b)(5)(A) 
CCR, Title 5, Section 11967.5.1(f)(1) 
Description of Educational Program 

 

 

Lifeline Educational Charter School will address and provide detailed information 
of the above listed condition affording the SBE a clear and concise overview of 
Lifeline Educational Charter School’s history and current plans for SELPA. 
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SELPA 
 

Special Education 

Lifeline Education Charter School (LECS) has been sponsored through Gorman District and 
appointed Gorman Learning Center (GLC) to oversee the Lifeline Education Charter School 
Special Education Program.  Löra Mosher was the Director of Special Education for both 
Gorman Learning Center and Lifeline Education Charter School.  Ms. Mosher worked directly 
with Lifeline Education Charter School’s Special Education Staff.  GLC supported the Lifeline 
Education Charter School Special Education Program by performing the following: 

 IEP – Meetings and evaluations 
 Psychological evaluations 
 Assessment testing 
 Service training 
 Daily Support Services 

 

The following is a description of how Lifeline Education Charter School’s Special Education 
Program was conducted. 

 

Generally, if a new student was attempting to enroll at Lifeline Education Charter School, the 
Special Ed staff would submit the students’ file to Ms. Mosher at GLC.  GLC would review and 
assess the information, conference the parent along with Lifeline Education Charter School 
Special Ed staff and determine a program best suited for the student. 

 

Interviews with the parents and the Special Education Director were constantly conducted to 
ensure the child’s Individual Educational Plan was being met. 

 

2007-2008 

A. Current I.E.P.’s 
Students with current I.E.P.’s will be evaluated by the Special Education Director and the 
SELPA to ensure that Lifeline will meet the student’s academic achievement goals and the 
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psychological evaluation prescribed in the IEP.  Once it is determined that Lifeline has the 
resources to meet the needs of a student, the Special Education Department will provide 
lesson plans for the subjects or outlined in the I.E.P.  All teachers of students with an I.E.P. 
will receive a copy of the I.E.P. to ensure the student receives appropriate accommodations 
and supports.   The Special Education Department will work closely with the mainstream 
teachers to ensure the student’s academic needs are being met.   

 

B. Teacher/Other Party Referrals 
A teacher, parent/guardian or other party may request a student be tested to go before the 
SST committee.  Copies of all documents will be furnished to the Administration Team and 
to the Director.  A meeting will be scheduled with the Special Education Department, an 
Administrator and the SST Committee.  The SST Committee will review the paperwork 
submitted by the teacher or requesting party.  A decision will be made based on the 
observations in the report within the allotted grace period.  Copies of the decision will be 
forwarded to the requesting party.  Based on the decision from the SST Committee, an I.E.P 
meeting will be scheduled.  Section A will be applicable from that point forward. 

 

C. Exit/Promotion/Evaluations 
Students will have one I.E.P. scheduled within one (1) year of the initial I.E.P.  Also, there 
will be triennial I.E.P. meetings scheduled during the initial consultation.  During the follow-
up meetings evaluations will be performed by a SELPA Administrator, a Special Education 
Teacher, a Speech Pathologist, a Psychologist, and an Instructional Assistant.  A parent or 
legal guardian must be present during those meetings.  

Special Education Staff for the 2007-2008 School Year 

The following highly qualified staff will be employed or contracted by Lifeline Education 
Charter School for the means of providing a sound Special Education Program: 

 

1. SELPA Administrator: is responsible for assuring that all individuals with disabilities 
receive: 

a. A free appropriate public education in the least restrictive environment.  
b. All regular education resources are considered and where appropriate, utilized on 

a local or regional basis to meet the needs of students with disabilities of all types.  
c. Assurance that a system exists at the regional level for identification, assessment 

and placement, with broad participation and interaction involving parents and 
other agencies serving children and young adults. 

 

2. Teacher: Special Education teachers use various techniques to promote learning. 
Depending on the disability, teaching methods can include individualized instruction, 
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problem-solving assignments, and small-group work. When students need special 
accommodations in order to take a test, special education teachers see that appropriate 
accommodations are provided, such as having the questions read orally or lengthening 
the time allowed to take the test.   

a. Special education teachers and general education teachers are increasingly 
collaborating in general education classrooms. Special Education teachers help 
general educators adapt curriculum materials and teaching techniques to meet the 
needs of students with disabilities; they coordinate the work of teachers, teacher 
assistants, and related personnel, such as therapists and social worker, to meet the 
individualized needs of the student within inclusive special education programs. 
Special education teachers communicate frequently with parents, social workers, 
the school psychologist, school administrator, and other teachers.  

 

3. Speech Pathologist:  Will assure that the student is receiving speech development 
enhancement.  The students need is based on their IEP and speech assessments.  The 
speech pathologist can be hired through an outside agency to meet with Lifeline’s 
students. 
 

4. Psychologist:    Will assure that the psychological testing is being met within the IEP. 
Any psychological   interventions or referrals will be made by this person as well.  This 
person can be contracted through an outside agency as well.   
 

5. Instructional Assistant:   The paraprofessional is responsible for assisting the teacher in 
implementing lesson plans and facilitating small group activities under the teacher’s 
guidance.  s 

 

SELPA 

Lifeline Education Charter School is in the process of joining a local Special Education Local 
Plan Area (SELPA).  We have contacted the Mid-cities SELPA in Paramount and the Southwest 
SELPA in Redondo Beach.  We have been instructed to submit an application along with our re-
district petition.  A copy would be reviewed by the Superintendent of the respective Board and a 
Board meeting will be scheduled and an acceptance or denial will be made.   

 

All Special Education would be conducted locally with the guidance and support of the new 
SELPA. 
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IX. Summary - Test Scores 
 

EC Section 47605(b)(5)(B) 
CCR, Title 5, Section 11967.5.1(f)(2) 
Measurable Pupil Outcomes 

 
Test scores for both CASHEE and Star 9 have been graphed and compared to CUSD for the past 
four years and are attached. 
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California High School Exit Examination (CAHSEE) 
 

School Listing - Compton Unified 
English-Language Arts (Combined 2006) for (All Grades) 

Number of Students Tested: 3,304 
 

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

3,304 1,351 41% 1,953 59% 344 

 

School Listing - Lifeline Education Charter 
English-Language Arts (Combined 2006) for (All Grades) 

Number of Students Tested: 70 
 

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

70 35 50% 35 50% 350 
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2006-2007 CAHSEE Test Results
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School Listing - Compton Unified 
English-Language Arts (Combined 2005) for (All Grades) 

Number of Students Tested: 2,238 
 

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

2,238 969 43% 1,269 57% 346 

 

 

School Listing - Lifeline Education Charter 
English-Language Arts (Combined 2005) for (All Grades) 

Number of Students Tested: 83 
        

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

83 50 60% 33 40% 35 
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2004-2005 CAHSEE Test Results
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School Listing - Compton Unified 
English-Language Arts (Combined 2004) 

Number of Students Tested: 1,465 
 

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

1,465 749 51% 716 49% 350 

 

School Listing - Lifeline Education Charter 
English-Language Arts (Combined 2004) 

Number of Students Tested: 50 
 

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

50 26 52% 24 48% 352 
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2003-2004 CAHSEE Test Results
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2002-2003 CAHSEE Test Results
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School Listing - Compton Unified 
English-Language Arts (Combined 2003) 

Number of Students Tested: 2,541 
Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

2,541 954 38% 1,587 62% 342 

   

 

School Listing - Lifeline Education Charter 
English-Language Arts (Combined 2003) 

Number of Students Tested: 0 
 

Number Tested 

 

Number Passed 

 

Percent Passed 

 

Number Not 
Passed 

 

Percent Not 
Passed 

 

Mean Scaled 
Score 

0 0 0 0 0 0 

*Test was not administered, nor required. 
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2003 CST English Language Arts
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* Graph comparisons have been derived and compiled from data obtained on the California Department of Education website.   Comparisons are of the Mean Scaled Score. 
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2003 CST History Social Science

250

260

27 0

280

290

300

310

8 10 11

LECS

CUSD

2004 CST History Social Science

260

265

27 0

27 5

280

285

290

295

8 10 11

LECS

CUSD

2006 CST History Social Science

265

27 0

27 5

280

285

290

295

8 10 11

LECS

CUSD

2005 CST History Social Science

27 8
280
282
284
286

288
290
292
294

8 10 11

LECS

CUSD

* Graph comparisons have been derived and compiled from data obtained on the California Department of Education website.   Comparisons are of the Mean Scaled Score. 
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2003 CST Mathematics

0

50
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150
200

250
300

350

7 8 9th -
Algebra I

10th -
Geometry

11th -
Algebra II

LECS

CUSD

2004 CST Mathematics

0

50
100

150
200

250
300

350

7 8th -
Algebra I

9th -
Algebra I

10th -
Algebra I

11th -
Algebra II

LECS

CUSD

2005 CST Mathematics

0

50

100

150

200

250

300

350

6 7 8 9 10 11

LECS

CUSD

2006 CST Mathematics

0
50

100
150
200
250
300
350

6 7 8

Alge
bra

 I

Geometry

Alge
bra

 II

LECS

CUSD

* Graph comparisons have been derived and compiled from data obtained on the California Department of Education website.   Comparisons are of the Mean Scaled Score. 
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2003 CST Science

0

50

100

150

200

250

300

350

10th Biology 9th - Earth Science

LECS

CUSD

2004 CST Science

0

50
100

150
200

250
300

350

10th - Biology 11th - Biology 9th - Earth
Science

LECS

CUSD

2005 CST Science

260

27 0

280

290

300

310

320

Biology Chemistry Earth Science

LECS

CUSD

2006 CST Science

250
260
27 0
280
290
300
310
320
330

8 10 Biology Chemistry Earth
Science

LECS

CUSD

* Graph comparisons have been derived and compiled from data obtained on the California Department of Education website.   Comparisons are of the Mean Scaled Score. 
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X.  Student Demographics 

 

EC Section 47605(b)(4) 
EC Section 47605(d) 
CCR, Title 5, Section 11967.5.1(e) 
 

The attached graph represents where Lifeline comprises its population from.  Lifeline, 
established in Compton, receives over 70% of its population from Compton and just fewer than 
20% from Los Angeles. 
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Student Demographics 

 
Based on the addresses of our students in May, the following is a breakdown of the cities that our 
students pertained to:  

 

Bellflower 0.64% 

Carson 2.88% 

Compton 71.25% 

Gardena 0.96% 

Long Beach 2.24% 

Los Angeles 19.17% 

Lynwood 1.92% 

Paramount 0.96% 

 

 

 

Student Population Pool 

0.00% 
10.00% 
20.00% 
30.00% 
40.00% 
50.00% 
60.00% 
70.00% 
80.00% 

Bellflower Carson Compton Gardena Long Beach Los Angeles Lynwood Paramount 

Student Demographics 
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*Compton is the primary residence of most of our students with the 2nd largest source of students 
coming from Los Angeles. 

XI. Attendance Software 
 
 

Attendance Reporting System 
 

Lifeline Education Charter School has used SASI by Pearson Education, Inc.  Although, most 
problems that have aroused from using SASI have been related to the control by Gorman 
Learning Center, we are currently entertaining and researching other attendance reporting 
systems.   

 

Currently, SASI is stored in a server at Gorman Learning Center in Redlands, California.  SASI 
is accessed via an internet connection by Lifeline.  This is inconvenient because reports take 
about 6 times longer than when stored locally.  Lifeline has contacted Pearson Education, Inc. to 
possibly buy licensing for the software and store the information locally as a stand-alone system.  

 

MMS Student Information System and Peoplesoft by Oracle have been reviewed and were 
potential candidates. Pricing, convenience, and practicality were compared to other systems.  
Lifeline Education charter school has chosen MMS as its preferred software for attendance 
reporting. 

 

 

http://www.cri-mms.com/aboutComputerResources.asp?menu=side 

   

 
 
 
 

http://www.cri-mms.com/aboutComputerResources.asp?menu=side


 
sdob-csd-sep07item07 

Attachment 4 
Page 53 of 254 

53 

 

 
 

XII. Lease Agreements 
 
 

School Location 

Lease Agreement 
 

Attached is the prospective lease agreement for the middle school location of Lifeline Education 
Charter School, and a contract is currently being drawn up for the high school building and will 
be submitted by August 7th as it is currently being written.. The attached agreement is only 
prospective and will not be signed until we have heard a decision from the State of California 
preventing Lifeline being bound by the property lease. 

 

 

See Attachment: Leasing Agreement 
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XIII.  Attachments 

 
a.  Lesson Plans, Pre & Post Assessment, and sample PBL 
b. Resumes 

a. Board of Directors 
b. Administrator 
c. Certified Business Officer 

c. Bylaws 
d. Financials 
e. Teacher Credentials 
f. Leasing Agreement  
g. Employee Handbook 
h. Supportive Letters of Organizational Partners 
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ALGEBRA: UNIT I 
 
 
 

  
THE NUMBER PROPERTIES, OPERATIONS, AND LINEAR EQUATIONS REPORTING  

 
1.0 
 
 
1.1 
 
2.0* 
 
 
3.0 
 
4.0* 
 
5.0* 
 
 
 

 
Students identify and use the arithmetic properties of subsets of integers and rational, irrational, and real numbers, including 
closure properties for the four basic arithmetic operations where applicable: 
 
Students use properties of numbers to demonstrate whether assertions are true or false. 
 
Students understand and use such operations as taking the opposite, finding the reciprocal, taking a root, and raising to a fractional 
power. They understand and use the rules of exponents. 
 
Students solve equations and inequalities involving absolute values. 
 
Students simplify expressions prior to solving linear equations and inequalities in one variable, such as 3(2 x – 5) + 4 (x – 2) = 12. 
 
Students solve multi-step problems, including word problems, involving lines are equations and linear inequalities in one variable 
and provide justification for each step. 
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PRE-ASSESSMENT: UNIT I 
 
 

1. Which statement illustrates the transitive property? 
 

A. 5 + 2 = 2 + 5       B. If 5 + 2 = 7 and 7 = 3 + 4, then 5 + 2 = 3 + 4.  
 
C. 2 + 5 = 7        D. 2 + 5 = 2 + 5 

 
 

2. Factor -180x2y2 
 

A. 22 · 32 · 5 · x · x · y · y B. -1 · 22 · 9 · 5 · x · x · y · y  C. 4 · 9 · 5 · x · x · y · y  D. -1 · 22 · 32 · 5 · x · 
x · y · y 
 
 

3. Find the GCF of 54a2, 84ab, and 10c 
 
 A. 2abc   B. 2     C. 4       D. 8ab 
 
 

4. Simplify 6a + 15a. 
 

A. 6a + 15a   B. 42a     C. 21a       D. 21a2 
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5. Write an algebraic expression for the verbal expression: three times the sum of x and y  

increased by five times the product of x and 3y. 
 

A. 3(x + y) + 5(x + 3y) B. 3x + y + 5x(3y)   C. 3(xy) + 5(x + 3y)     D. 3(x + y) + 5(3xy) 
 
 

6. Write a simplified expression to represent 5 times the sum of x and 3 increased by 10. 
 

A. 35x    B. 5x + 13    C. 18x       D. 5x + 25 
 
 

7. Name the set of numbers that is graphed below. 
 

 
 

A. {-3, -2, -1}   B. {-3, -2, -1, 0, 1, 2, 3}  C. {-2, -1}      D. {-3, -2, -1, 0} 
 
 

8. Graph the set of numbers on a number line. {-5, -2, 1, 3, 4} 
 

A.          B.    
 
C.             D.  

 
 

9. Evaluate m - 3.5 if m = -2.1. 
 

A. 1.4    B. -1.4     C. -5.6       D. 5.6 
 
 

10. Simplify  
2(-7+ 3)
-1(6+ -2)
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A. 2    B. 32     C. -32      D. -2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lifeline Education Charter School    Lesson Plan 1 
Algebra I 

 
Monday Tuesday Wednesday Thursday  Friday  
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Learning Objective: 
Pre-Assessment 
Students will demonstrate 
current level of proficiency in the 
following content areas: 
 
Identification and use of 
arithmetic properties 
 
Use of exponent rules to simplify 
expressions 
 
Solving linear equations and 
inequalities 
 
Solving equations and 
inequalities involving absolute 
values 
 
Warm-Up: 
Performance Contract -
Introduce course  
expectations, grading 
structure, and classroom rules 
 
Direct Instruction: 
Introduce project 1 to 
students 
 
Practice: 
Pre-Assessment Test_1 
 
Homework: 
none 
 
CA Standards:(1.0, 1.1, 2.0, 
3.0, 4.0, 5.0) 

 
Learning Objectives:   
Students will use commutative, 
associative, and distributive 
properties to simplify expressions, 
and to solve and determine the 
validity of equations at a minimum 
proficiency level of 70% 
 
Warm-Up:   
Warm-up Exercise #1 – reduce and 
simplify fractions 
 
Direct Instruction:   
Introduce the hierarchy of the subsets of 
real numbers.  Distinguish between 
rational and irrational numbers.  Show 
that two or more numbers are closed 
under an arithmetic  operation if the 
result of that operation yields the same 
type of number.Show that the 
commutative property involves a re-
arrangement of terms.  Emphasize that 
the commutative property is valid only 
for addition and multiplication  
a+b = b+a 
a*b = b*a 
Show that the associative property 
involves a regrouping of terms.  
Emphasize that the associative property 
is valid only for addition and 
multiplication. 
a+(b+c) = (a+b)+c 
a(b*c) = (a*b)c 
Show that the distributive property 
involves multiplication over the sum or 
difference of terms. 
a(b+c) = ab+ac 
a(b-c) = ab-ac 
 
Practice: 
Textbook, pg 123, #8,14, 20, 26,32 
 
Homework:   
 Pg 43,  #46. 
Pg 49-50, #24, 30, 36, 50.   
 
CA Standards:  (1.1) 

 
Learning Objectives:  
Students will understand the 
additive inverse and 
multiplicative inverse 
properties at a minimum 
proficiency level of 70% 
 
Warm-Up:   
Warm-up Exercise #2 – add 
fractions with uncommon 
denominators 
 
Direct Instruction: 
Use a number line to emphasize 
that two terms that have opposite 
signs, but equal magnitudes 
represent the same distance from 
zero.  Emphasize that these terms 
are additive inverses.  Show that 
the sum of additive inverses is 
always equal to zero. –a+b=0 
 
Emphasize that any real number 
and its reciprocal are 
multiplicative inverses.  Show 
that the product of multiplicative 
inverses is always equal to 1. 
A * B  = 1 
B  ∩   A 
 
Practice:   
Work on project 1 in groups 
 
Homework: 
Textbook, pg 42, #20-39. 
 
 
CA Standards: (2.0) 

 
Learning Objectives:   
Students will write repeated factors 
as an exponential expression.  Know 
the rules of exponents at a minimum 
proficiency level of 75%. 
 
Warm-Up:   
Warm-up Exercise #3 – multiply 
fractions  
 
Direct Instruction:   
Show that a repeated factor can be 
written as an exponent. 
 
Show that the product of exponential 
factors that have a common base will 
retain the base, and the exponent will 
be the sum of the exponents of each 
factor.    
Am * An = Am+n 
 
Show that the quotient of a dividend 
and divisor that have a common base 
will retain the base, and the exponent 
will be the difference of the 
exponents of dividend and divisor. 
Am ÷ An = Am-n 
 
Show that a power raised to another 
power retains the base, and the 
exponent will be the product of the 
powers. 
(Am)n = Amn 
 
Practice:   
 pg 9, #6-22. 
 
Homework: 
 
Pg 10, #29-44. 
 
CA Standards:  (2.0) 

 
Learning Objectives:  
Students will understand 
square roots and fractional 
exponents at a minimum 
proficiency level of 70%.   
 
Warm-Up:   
Warm-up Exercise #4 – 
divide fractions 
 
 
Direct Instruction: 
Show that any root can be 
written as a base raised to the 
ratio of the power of the base 
to the index. 
Sqrt(A) = A1/2 
Nth root of Am = Am/n 
 
Emphasize that the square 
and the square root of a term 
are inverse operations, that is 
(A2)1/2 = A  
 
Practice:   
Work on project 1 in groups 
 
Homework:   
none  
 
 
CA Standards:(2.0) 
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Lifeline Education Charter School    Lesson Plan 2 
Algebra I 
 

Monday Tuesday Wednesday Thursday  Friday  
 
Learning Objectives: 
Students will solve one-step 
linear equations involving 
addition and subtraction at a 
minimum proficiency level of 
80%. 
 
Warm-Up: 
Warm-up Exercise #5 – adding 
and subtracting integers 
involving a single operator using 
a number line. 
 
Direct Instruction: 
Emphasize that algebraic linear 
equations in one variable can be 
solved by applying the inverse 
operation to constant terms. 
 
Show that algebraic linear 
equations in one variable involving 
addition of constant terms can be 
solved by applying subtraction to 
the constant terms. 
 
Show that algebraic linear 
equations in one variable involving 
subtraction of constant terms can e 

  
Learning Objectives: 
Students will solve one-step 
linear equations involving 
multiplication and parenthesis at 
a minimum proficiency level of 
75%. 
 
Warm-Up: 
Warm-up Exercise #6 – adding 
and subtracting integers using 
sign rules 
 
Direct Instruction: 
Emphasize that algebraic linear 
equations in one variable can be 
solved by applying the inverse 
operation to constant terms. 
 
Show that algebraic linear 
equations in one variable 
involving multiplication by 
constant terms can be solved by 
applying division to the constant 
terms. 
 
Show that the distributive 
property of addition can be 

 
Learning Objectives: 
Students will solve multi-step 
linear equations involving 
fractions at a minimum 
proficiency level of 75%. 
 
Warm-Up: 
Warm-up Exercise #7 – 
adding and subtracting 
integers using sign rules 
 
Direct Instruction: 
Emphasize that algebraic 
linear equations in one 
variable can be solved by 
applying the inverse 
operation to constant terms. 
 
Show that algebraic linear 
equations in one variable 
involving fractions can be 
simplified by multiplying 
each term in the entire 
equation by the LCD. 
 

 
Learning Objectives: 
Students will solve multi-step 
linear equations involving 
parenthesis and fractions at a 
minimum proficiency level of 
75%. 
 
Warm-Up: 
Warm-up Exercise #8 – 
adding and subtracting 
integers with a double 
operator 
 
Direct Instruction: 
Demonstrate the “clear, clear, 
and collect” method to 
simplify and solve algebraic 
linear equations in one 
variable: 
 
1.  Clear parenthesis 
 
2.  Clear fractions 
 
3.  Collect like terms 

 
Learning Objectives: 
Students will solve multi-step 
linear equations involving 
parenthesis and fractions at a 
minimum proficiency level of 
75%. 
 
Warm-Up: 
Warm-up Exercise #9 – 
adding and subtracting 
integers with a double 
operator 
 
Direct Instruction: 
Demonstrate the “clear, clear, 
and collect” method to 
simplify and solve algebraic 
linear equations in one 
variable: 
 
1.  Clear parenthesis 
 
2.  Clear fractions 
 
3.  Collect like terms 
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solved by applying addition to the 
constant terms. 
 
Practice: 
Textbook (Glencoe), pg 148,  
#14-30 (even) 
 
Work on project 1 in groups 
 
Homework: 
Practice workbook (Glencoe), pg 
19 
 
CA Standards: (4.0) 

applied to linear equations to 
simplify multiplication by a 
quantity. 
 
Practice: 
Textbook (Glencoe), pg 153,  
#14-30 
 
Work on project 1 in groups 
 
Homework: 
Practice Workbook (Glencoe), 
pg 20. 
 
CA Standards: (4.0) 

Practice: 
Textbook (Glencoe), pg 160,  
#18-38 (even). 
 
Work on project 1 in groups 
 
Homework: 
Practice Workbook 
(Glencoe), pg 21. 
 
CA Standards: (4.0) 

 
Practice: 
Textbook (Glencoe), pg 171,  
#14, 18, 22, 26, 30, 34, 35, 36 
 
Homework: 
Practice Workbook 
(Glencoe), pg 23. 
 
CA Standards:(4.0) 

 
Practice: 
Each student will create 5 
linear multi-step equations 
and answer key.  Each 
student will distribute his/her 
problem to one other student 
and evaluate their 
performance. 
 
Homework: 
Sample Quiz Alg1_1 
 
CA Standards: (4.0) 

Lifeline Education Charter School    Lesson Plan 3 
Algebra I 
 

Monday Tuesday Wednesday Thursday  Friday  
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Learning Objectives: 
Students will demonstrate 
proficient ability to simplify 
expressions prior to solving 
linear equations with one 
variable at a minimum 
proficiency level of 75%. 
 
Warm-Up: 
Review Sample Quiz Alg1_1 
 
Direct Instruction: 
Review and clarify terms and 
concepts. 
 
Practice: 
Quiz Alg1_1 
 
Introduce linear inequalities 
involving addition and 
subtraction. 
 
Homework: 
Worksheet (simple 
inequalities) 
 
CA Standards: (4.0) 

  
Learning Objectives: 
Students will solve inequalities 
involving addition, subtraction, 
multiplication, and parenthesis at a 
minimum proficiency level of 70%.. 
 
Warm-Up: 
Warm-up Exercise #10 – addition 
and subtraction with sign rules and 
fractions 
 
Direct Instruction: 
Emphasize that algebraic linear 
inequalities in one variable can be 
solved by applying the inverse 
operation to constant terms.  Show 
that algebraic linear inequalities in 
one variable involving addition of 
constant terms can be solved by 
applying subtraction to the constant 
terms.  Show that algebraic linear 
inequalities in one variable involving 
subtraction of constant terms can e 
solved by applying addition to the 
constant terms.  Show that algebraic 
linear inequalities in one variable 
involving multiplication by constant 
terms can be solved by applying 
division to the constant terms.  Show 
that the distributive property of 
addition can be applied to linear 
inequalities too simplify 
multiplication by a quantity. 
 
Practice: 
Textbook (Glencoe), pg 388-389, 
#18-40 (every other even).  
 
Work on project 1 in groups 
 
Homework: 
Practice Workbook (Glencoe), pg 48. 
 
CA Standards: (4.0) 

 
Learning Objectives: 
Students will simplify and solve 
inequalities with fractions at a 
minimum proficiency level of 70%. 
 
Warm-Up: 
Warm-up Exercise #11 – 
multiplication with sign rules and 
fractions 
 
Direct Instruction: 
Show that algebraic linear 
inequalities in one variable involving 
fractions can be simplified by 
multiplying each term in the entire 
equation by the LCD. 
 
Demonstrate the “clear, clear, and 
collect” method to simplify and solve 
algebraic linear inequalities in one 
variable: 
 
1.  Clear parenthesis 
 
2.  Clear fractions 
 
3.  Collect like terms 
 
Emphasize that multiplication or 
division by a negative term requires a 
change of direction for the inequality 
sign. 
 
Practice: 
Textbook (Glencoe), pg 403, 
#20-42 (every other even). 
 
Homework: 
Practice Workbook (Glencoe), pg 50. 
 
CA Standards:(4.0) 

 
Learning Objectives: 
Students will simplify and solve 
inequalities with parenthesis and 
fractions at a minimum proficiency 
level of 70%. 
 
Warm-Up: 
Warm-up Exercise #12 – division 
with sign rules and fractions 
 
Direct Instruction: 
Show that algebraic linear 
inequalities in one variable involving 
fractions can be simplified by 
multiplying each term in the entire 
equation by the LCD. 
 
Demonstrate the “clear, clear, and 
collect” method to simplify and solve 
algebraic linear inequalities in one 
variable: 
 
1.  Clear parenthesis 
 
2.  Clear fractions 
 
3.  Collect like terms 
 
Emphasize that multiplication or 
division by a negative term requires a 
change of direction for the inequality 
sign. 
 
Practice: 
Review homework 
 
Homework: 
 
Sample Test 
 
CA Standards:(4.0) 
 

 
Learning Objectives: 
Students will demonstrate 
proficient ability to simplify 
and solve expressions prior to 
solving linear equations and 
inequalities at a minimum 
proficiency level of 75%.   
 
Warm-Up: 
Review Sample Test Alg1_1 
 
Direct Instruction: 
Review and clarify terms and 
concepts. 
 
Practice: 
Test Alg1_1 
 
Homework: 
none 
 
CA Standards:(4.0) 
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Lifeline Education Charter School    Lesson Plan 4 
Algebra I 
 

Monday Tuesday Wednesday Thursday  Friday  
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Learning Objectives: 
Student will interpret verbal 
expressions into algebraic 
expressions and equations, and solve 
at a minimum proficiency level of 
70%. 
 
Warm-Up: 
Warm-up Exercise #13 -  list of key 
words used in math problems 
 
Direct Instruction: 
Given verbal situations; 
 
1.   have students to first identify 
what relevant information is given. 
 
2.   have students identify what 
element must be solved for and 
assign to it a variable name 
(alphabet). 
 
3. have students identify verbal 
operators and convert them to 
arithmetic operators. 
 
4.  Use steps 1-3 to write an algebraic 
express. 
 
5.  Solve 
 
Practice: 
Work on project 1 in groups 
 
Homework: 
Worksheet (word problems) 
 
CA Standards: (5.0) 

  
Learning Objectives: 
Students will solve verbal situations 
using proportions at a minimum 
proficiency level of 70%. 
 
Warm-Up: 
Warm-up Exercise #14 – solving 
proportions 
 
Direct Instruction: 
Identify the verbal format of a word 
problem that requires proportional 
analysis.  Show that a word problem 
requiring proportional analysis offers 
a known or given ratio. 
 
Show that the solution is an 
incomplete ratio related to the known 
or given ratio via a proportion. 
 
1.   have students to first identify 
what relevant information is given. 
 
2.   have students identify what 
element must be solved for and 
assign to it a variable name 
(alphabet). 
 
3.  set up the proportion.  
 
4.  use cross multiplication to solve. 
 
Practice: 
Work on project 1 in groups 
 
Homework: 
Worksheet (proportions) 
 
CA Standards: (5.0) 

Learning Objectives: 
Students will solve two-part verbal 
situations using substitution at a 
minimum proficiency level of 70%. 
 
Warm-Up: 
Warm-up Exercise #15 - 
Express “y” in terms of “x” 
 
y – 5 = x  
y = x 
5 
2y + 5x = 10 
 
Direct Instruction: 
Identify a two-part word problem 
where two variable parts are 
complementary. 
 
Emphasize that one variable part can 
be expressed in terms of the other 
variable part. 
 
Emphasize that the sum of the 
variable parts must be given. 
 
1.  Set up an algebraic summation 
expressing both variable parts. 
2.  Identify the independent variable 
part.  
3.  Express the dependent variable 
part in terms of the independent 
variable part. 
4.  Substitute out the dependent 
variable part in the algebraic 
summation. 
5.  Solve for the independent variable 
part. 
6.  Solve for the dependent variable 
part. 
 
Practice: 
Worksheet (two-part word problems) 
 
Homework: 
Worksheet (two-part word problems) 

 
Learning Objectives: 
Students will solve three-part verbal 
situations using substitution at a minimum 
proficiency level of 75%. 
 
Warm-Up: 
Warm-up Exercise #16 -  
Express “Z” in terms of “Y.” 
 
Express “Y” in terms of “X” 
 
Express “Z” in terms of “X” 
 
¾Z + 2Y = 24  
½Y + 3 = X + 2  
 
Direct Instruction: 
Identify a three-part word problem where 
three variables parts complete a total. 
 
Emphasize that one variable part can be 
expressed in terms of the other variable 
part. 
 
Emphasize that the sum of the variable 
parts must be given. 
 
1.  Set up an algebraic summation 
expressing all three variable parts. 
2.  Identify the most independent variable 
part.  
3.  Express the dependent variable part, 
that is most directly related, in terms of the 
independent variable part. 
 
4.  Express the remaining dependent 
variable part in terms of the independent 
variable part. 
 
5.  Substitute out both dependent variable 
parts in the algebraic summation. 
 
6.  Solve for the independent variable part. 
 
7.  Solve for the dependent variable parts 
individually.  
 
Practice: 
Worksheet (three-part word problems) 
 
Homework: 

 
Learning Objectives: 
Students will demonstrate 
proficient ability to formulate 
and solve algebraic equations 
from verbal situations at a 
minimum proficiency level of 
75%. 
 
Warm-Up: 
Review sample test 
 
Direct Instruction: 
Clarify terms and concepts.  
 
Practice: 
Test Alg1_2 
 
Homework: 
none 
 
CA Standards: (5.0) 
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CA Standards: (5.0) 

Sample Test Alg1_2 
 
CA Standards: (5.0) 

Lifeline Education Charter School    Lesson Plan 5 
Algebra I 
 

Monday Tuesday Wednesday Thursday  Friday  
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Learning Objectives: 
Students will solve and interpret 
graphically, equations involving 
absolute values at a minimum 
proficiency level of 75%. 
 
Warm-Up: 
Warm-up Exercise #17 - 
Graph:  x > 3 
Graph;  x < 3 
 
Direct Instruction: 
Use a number line to show that an 
absolute value is the distance from a 
point of reference in either direction. 
 
Emphasize that an absolute value 
must be positive since it can be 
interpreted as a distance, which is a 
magnitude. 
 
Emphasize that the absolute value of 
a variable expression must consider 
the positive and negative possible 
outcome of that variable expression. 
That is, if {[x] = a}, then  
{x = +a} or {x = -a}.  Solve each 
expression separately. 
 
Practice: 
Textbook (Glencoe), pg 423-424 
 
Homework: 
 
Practice Workbook (Alg 2), 
Pg 5. 
 
CA Standards: (3.0) 

  
Learning Objectives: 
Students will solve and interpret 
graphically, equations involving 
absolute values at a minimum 
proficiency level of 70%. 
 
Warm-Up: 
Warm-up Exercise #18 
Graph:  x = 3 
Graph:  x = -3 
 
Direct Instruction: 
Emphasize that the absolute value of 
a variable expression must consider 
the positive and negative possible 
outcome of that variable expression. 
That is, if {[x] = a}, then  
{x = +a} or {x = -a}.  Solve each 
expression separately. 
 
Label the described situation as an 
“or” situation, where “or” implies 
that {x = a} and     {x = -a} are 
mutually exclusive events.  
 
Graphically depict two finite points 
on a number line. 
 
Practice: 
Textbook (Glencoe), pg 423-424 
 
Work on project 1 in groups 
 
Homework: 
 
Study Guide (Alg 2), pg 5. 
 
CA Standards: (3.0) 

 
Learning Objectives: 
Students will solve and interpret 
graphically, equations involving 
absolute values at a minimum 
proficiency level of 75%. 
 
Warm-Up: 
Warm-up Exercise #19 
Graph x for: x+3 = 5 
Graph x for x+3 = -5 
 
Direct Instruction: 
Direct Instruction: 
Show that solving the absolute value 
of a variable expression requires that 
arithmetic operators external to the 
absolute value first be eliminated 
before considering the positive and 
negative outcomes.   
 
Emphasize that any expression of the 
form  
{[x] = -a} has no solution since any 
absolute value must represent a 
magnitude. 
 
Graph the results as finite points on a 
number line. 
 
Practice: 
Textbook (Glencoe), pg 423-424 
 
Work on project 1 in groups 
 
Homework: 
 
Textbook (Glencoe), pg 423-424 
 
CA Standards: (3.0) 

 
Learning Objectives: 
Students will solve and interpret 
graphically, inequalities involving 
absolute values at a minimum 
proficiency level of 70%. 
 
Warm-Up: 
Warm-up Exercise #20 
Graph x for: x+3 >5 
Graph x for: x+3 < 5 
 
Direct Instruction: 
Show that an absolute value 
expression of the form 
{[x] > a} implies that “a” is the 
minimum distance from a point of 
reference in either direction.  That is  
{x < -a} or {x > +a}. 
 
Emphasize that either solution 
represents a RANGE of values from 
–a to -∞, or from +a to +∞. 
 
Label the described situation as an 
“or” situation, where “or” implies  {x 
< -a} and           {x > +a} are 
mutually exclusive events. 
 
Graphically depict the results as 
infinite rays in either direction on a 
number line. 
 
Practice: 
 
Work on project 1 in groups 
 
Textbook (Glencoe), pg 423-424 
 
Homework: 
Practice Workbook (Alg 2), pg 7. 
 
CA Standards: (3.0) 

 
Learning Objectives: 
Students will solve and interpret 
graphically, inequalities involving 
absolute values at a minimum 
proficiency level of 75%.  
 
Warm-Up: 
Warm-up Exercise #21 
Graph x for: 2x+3 >5 
Graph x for: 2x+3 < 5 
 
Direct Instruction: 
Show that solving the absolute value 
of a variable expression requires that 
arithmetic operators external to the 
absolute value first be eliminated 
before considering the positive and 
negative outcomes.   
 
Demonstrate with constants that 
multiplication or division by a 
negative number requires that the 
direction of the inequality sign be 
reversed. 
 
Practice: 
Textbook (Glencoe), pg 423-424 
 
Homework: 
Study Guide (Alg 2), pg 7. 
 
CA Standards: (3.0) 
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Lifeline Education Charter School    Lesson Plan 6 
Algebra I 
 

Monday Tuesday Wednesday Thursday  Friday  
 
Learning Objectives: 
Students will solve and interpret 
graphically, inequalities involving 
absolute values at a minimum 
proficiency level of 70%. 
 
Warm-Up: 
Warm-up Exercise #22 – 
Graph 
X+3<8 
X+3> -8 
 
Direct Instruction: 
Show that an absolute value 
expression of the form 
{[x] < a} implies that “a” is the 
maximum distance from a point of 
reference in either direction.  That is  
{x > -a} or {x < +a}, which can be 
combined into a single expression 
{–a < x < +a}. 
 
Emphasize that this  solution 
represents a finite  RANGE of values 
from –a to +a. 
 
Label the described situation as an 
“and” situation, where “and” implies  
a region that is the intersection of all 
x > -a and all x < +a. 
 
Graphically depict the results as a 
line segment bordered at the ends by 
–a and +a. 
 

  
Learning Objectives: 
Students will solve and interpret 
graphically, inequalities involving 
absolute values at a minimum 
proficiency level of 75%. 
 
Warm-Up: 
Warm-up Exercise #23 – 
Graph 
X+3<8 
X+3> -8 
 
Direct Instruction: 
Show that an absolute value 
expression of the form 
{[x] < a} implies that “a” is the 
maximum distance from a point of 
reference in either direction.  That is  
{x > -a} or {x < +a}, which can be 
combined into a single expression 
{–a < x < +a}. 
 
Emphasize that this  solution 
represents a finite  RANGE of values 
from –a to +a. 
 
Label the described situation as an 
“and” situation, where “and” implies  
a region that is the intersection of all 
x > -a and all x < +a. 
 
Graphically depict the results as a 
line segment bordered at the ends by 
–a and +a. 
 

 
Learning Objectives: 
Students will recognize and interpret 
graphically, inequalities involving 
absolute values with infinitely many 
at a minimum proficiency level of 
75%. 
 
Warm-Up: 
Review the “or” situations,   
{[x] > a}. 
{[x] = a} 
 
Direct Instruction: 
Show that an inequalities of the form 
{[x] > 0} or  
{[x] > -a} have infinitely many 
solutions since the absolute value of 
any expression is by definition 
always greater than zero, and 
consequently greater than any 
negative value. 
 
Practice: 
Group practice 
 
 
Homework: 
Practice Worksheet 
 
CA Standards: (3.0) 

 
Learning Objectives: 
Students will recognize  inequalities 
involving absolute values with no 
solution at a minimum proficiency 
level of 75%. 
 
Warm-Up: 
Review the “and” situation, {[x] < 
a}. 
 
 
Direct Instruction: 
Show that an inequality of the form 
[x] < 0 or [x] < -a, where “a” 
represents a positive constant, has no 
solution because the absolute value 
of a number can never be less than 
zero. 
 
Practice: 
Review Worksheet 
 
Work on project 1 in groups 
 
Homework: 
Sample Test Alg1_3 
 
 
CA Standards: (3.0) 

 
Learning Objectives: 
Students will demonstrate proficient 
understanding of inequalities 
involving absolute values.   
 
Students will graph the solutions of 
inequalities involving absolute 
values. 
 
Warm-Up: 
Review Sample Test 
 
Direct Instruction: 
Clarify terms and concepts. 
 
Practice: 
Test Alg1_3 
 
Homework: 
none 
 
 
CA Standards: (3.0) 
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Practice: 
Worksheet LP6_1 
 
Homework: 
none 
 
CA Standards: (3.0) 

Practice: 
Worksheet LP6_2 
 
Work on project 1 in groups 
 
Homework: 
Study Guide (Alg 2), pg 7. 
 
CA Standards: (3.0) 

 
THE NUMBER PROPERTIES, OPERATIONS, AND LINEAR EQUATIONS REPORTING 

 
GRADE LEVEL:  ALGEBRA    TEXTBOOK: GLENCOE 
          
UNIT: ONE                                                   RESOURCE MATERIAL TO BE USED 
 
CALIFORNIA  MATHEMATICS GRADE-LEVEL EXPECTATIONS ALIGNMENT: 
 
1.0 Students identify and use the arithmetic properties of subsets of integers and rational, irrational, and real numbers, including 
        closure properties for the four basic arithmetic operations where applicable. 
1.1* Students use properties of numbers to demonstrate whether assertions are true or false. 
2.0* Students understand and use such operations as taking the opposite, finding the reciprocal, taking a root, and raising to a fractional 
        power. They understand and use the rules of exponents. 
3.0* Students solve equations and inequalities involving absolute values. 
 
 
MATH STRANDS:  1 = Primary     2 = Secondary 
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_____Number & Operations     _____Algebraic Relationships  ____Geometric & Spatial Relationships 
  
_____Measurement     _____Probability 
 
 
UNIT GOALS & OBJECTIVES: 
 

• Demonstrate an understanding of the subsets, elements, properties, and operations of the real number system 
• Demonstrate an understanding of the relative size of rational and irrational numbers; 
• Articulate, model, and apply the concept of inverse (e.g. opposites, reciprocals, and powers and roots) 
• Describe, model, and apply inverse operations; 
• Apply number theory concepts (e.g., primes, factors, divisibility and multiples) in mathematical problem solving; 
• Use real numbers to represent real-world applications (e.g. slope, rate of change, probability, and proportionality); 
• Use a variety of notations appropriately (e.g. exponential, functional, square root). 

 
 
 
 
 
PROJECT - Noon Shadows on the Equinox 
____________________________________________________________________________________________ 
 
Objectives: Students will measure the length of the shadow cast by a meter stick at midday on the spring and /or fall equinox.  They 
                     will discover that the angle of the sun’s shadow approximates their geographic location in degrees north or south latitude 
 
Background:   

 As the Earth progresses in its yearly orbit around the sun, shadow cast by the sun vary in length due to the tilt of the 
                         Earth’s axis (23.5 degrees.) Most students are aware that shadows at midday are longer in the winter and shorter in the 
                         summer.  What they may not understand is the relationship between their latitude and length of shadows.  This is 
                         particularly significant on the spring and fall equinox when the sun’s position in the sky in directly above the equator. 
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                         In this activity students will determine the angle of the shadow cast by the midday sun on the equinox and compare it 
                         to their latitude. 
Materials: 

2 meter sticks    
level to ensure the meter stick is vertical  
data sheet or log book to record measurements and times  
watch  

Engage: 
 
  Ask students to explain the reason for the changing length of the sun's midday shadow. What is the apparent position of 
                        the sun on the equinox? At what time would the shadow be shortest? (Hint: solar noon is mid-way between sunrise and 
                        sunset which, throughout the year, may not be exactly local noon by the clock) Have students suggest ways in which 
                        the angle of this shadow could be measured. Students should predict the angle of the midday shadow on the equinox. 
                        Remember, they will be determining the angle of the shadow, not the angle of the sun above the horizon. 

Explore: 

  The 2003 fall (autumnal) equinox occurs at 6:47 a.m. EDT on Tuesday, September 23rd, when the sun crosses the 
                        equator on its way south for the coming northern hemisphere winter and the southern hemisphere summer. The activity 
                        should be conducted as close to that day as possible. If your local skies are too cloudy on Tuesday, September 23rd, 
                        conducting the activity with students on Wednesday, September 24th should still yield fairly good results. Design a 
                        device to support a meter stick in a vertical position. Inexpensive shelf brackets can be purchased from a local hardware 
                        or discount store and fastened to one end of the each meter stick. A student can then place his/her foot on the bracket 
                        resting on the surface, thereby supporting the meter stick in a vertical position. Use a level to ensure that it is exactly 
                        vertical. If it's not too windy, lay a piece of paper on the ground on which the shadow of the meter stick can be 
                        displayed. Teams of students should use a second meter stick to measure the length of the shadow. Record the time and 
                        shadow length 

Recording the shadow length: 
 
                         Since Illinois will still be following Daylight Savings Time, solar noon will occur between 12:30 pm  and 1:30 pm 
                         CDT. Measurements should be taken at 5 minute intervals for one hour starting 30 minutes before local solar noon. 
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            Select the measurement with the shortest shadow length. Either refer to a tangent table or use a scientific calculator  and the  
following formula to determine the angle between the tip of the shadow and the base of the vertical meter stick: length of shadow 
divided by 100 = (2nd or inverse function) tangent. (Or you can challenge students to come up with the appropriate formula, 
depending on their mathematical capabilities.) Make sure that your shadow length is in centimeters 

 
Logging data and determining shadow angle: 
 
                         Have students use maps or an atlas to find their exact latitude. How does the calculated angle of the shadow compare 
                         with their latitude? What would be the angle of the sun's midday shadow on the equinox at the equator?  
                         Teacher note: For those wanting to involve all of their classes in this project, shadow measurements can be taken at 
                                               five minute intervals throughout the day. Mount several meter sticks on a classroom wall, one 
                                               representing the vertical meter stick casting the shadow, and the others measuring horizontally out from  
                                               its base. Connect various colored pieces of yarn from the top of the vertical meter stick to the shortest 
                                               shadow measurement for each class period along the horizontal meter sticks. The resulting display will 
                                               prove to be a colorful eye catcher which will clearly show the results from each class and make a great 
                                               tool for comparison of data. 
 
Sun and Moon Data for One Day: 
 
  The following information is provided for Victorville, San Bernardino County, California     
  (longitude W117.3, latitude N34.5):  
                                   
                                                        Thursday 6 October 2005        Pacific Daylight Time           
 
                          SUN        MOON 
 
         Begin civil twilight        6:23 a.m.   Moonset                            7:39 p.m. on preceding day                  
          Sunrise                           6:48 a.m.    Moonrise                         10:06 a.m.                                  
          Sun transit                   12:37 p.m.     Moon transit                      3:13 p.m.                                 
          Sunset                            6:26 p.m.     Moonset                             8:14 p.m.                                 
             End civil twilight           6:51 p.m.        Moonrise                          11:13 a.m. on following day        
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  Phase of the Moon on 6 October:   waxing crescent with 11% of the Moon's visible disk illuminated.  New Moon on 3  
  October 2005 at 3:28 a.m. Pacific Daylight Time.  
INTERDISCIPLINARY CURRICULUM: 
 

Curriculum Standards 
SCIENCE 1. Astronomy and planetary exploration reveal the solar system’s structure, scale, and change over  

    time. As a basis for understanding this concept:  
a. Students know how the differences and similarities among the sun, the terrestrial planets, and the gas planets mayhave been established 

during the formation of the solar system.  
b. Students know the evidence from Earth and moon rocks indicates that the solar system was formed from a nebular cloud  

           of dust and gas approximately 4.6 billion years ago. 
c. Students know the evidence from geological studies of Earth and other planets suggest that the early Earth was very  

           different from Earth today.  
d. Students know the evidence indicating that the planets are much closer to Earth than the stars are.  
e. tudents know the Sun  is a typical star and is powered by nuclear reactions, primarily the fusion of hydrogen to form  helium.  
f. Students know the evidence for the dramatic effects that asteroid impacts have had in shaping the surface of planets and their moons 

and in mass extinctions of life on Earth.  
g. Students know the evidence for the existence of planets orbiting other stars. 

 
LANGUAGE-ARTS 2.0 Reading Comprehension (Focus on  Informational Materials)  

• Students read and understand grade-level-appropriate material. They analyze the organizational patterns, arguments, and positions 
advanced.  The selections in Recommended Literature, Grades Nine Through Twelve (1990) illustrate the quality and complexity of 
the materials to be read by students. In addition, by grade twelve, students read two million words annually on their own, including a 
wide variety of classic and contemporary literature, magazines, newspapers, and online information.  In grades nine and ten, students 
make substantial progress toward this goal.  

Structural Features of Informational Materials 
2.1 Analyze the structure and format of functional workplace documents, including the graphics and headers, and explain how 

authors use the features to achieve their purposes.  
2.2 Prepare a bibliography of reference materials for a report using a variety of consumer, workplace, and public documents. 

Comprehension and Analysis of Grade-Level-Appropriate Text  
             2.3 Generate relevant questions about readings on issues that can be researched.  
             2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the 
                   ideas and connect them to other sources and related topics to demonstrate comprehension.  
             2.5 Extend ideas presented in primary or secondary sources through original analysis, evaluation, and elaboration.  
             2.6 Demonstrate use of sophisticated learning tools by following technical directions (e.g., those found with graphic 
                   calculators and specialized software programs and in access guides to World Wide Web sites on the Internet).  
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Expository Critique  
           2.7 Critique the logic of functional documents by examining the sequence of information and procedures in anticipation 
                   of  possible reader misunderstandings.  
             2.8 Evaluate the credibility of an author’s argument or defense of a claim by critiquing the relationship between 
                  generalizations and evidence, the comprehensiveness of evidence, and the way in which the author’s intent affects the 
                 structure and tone of the text (e.g., in professional journals, editorials, political speeches,primary source material). 
 

SOCIAL SCIENCE        NONE 
 

ALGEBRA 3.0 Students identify and use the arithmetic properties of subsets of integers and rational, irrational, and 
real numbers, including closure properties for the four basic arithmetic operations where applicable. 

1.1* Students use properties of numbers to demonstrate whether assertions are true or false. 
2.0* Students understand and use such operations as taking the opposite, finding the reciprocal, taking a 
         root, and raising to a fractional power. They understand and use the rules of exponents. 
3.0* Students solve equations and inequalities involving absolute values. 
 

 
END OF UNIT ASSESSMENT OF TARGETED LEARNING OBJECTIVES:  
 
the student is able to 

• Select the best estimate for the coordinate of a given point on a number line (only rational); 
• Identify the opposite of a rational number; 
• Determine the square root of a perfect square less than 169; 
• Use exponents to simplify a monomial written in expanded form. 
• Order a given set of rational numbers (both fraction and decimal notations); 
• Identify the reciprocal of a rational number; 
• Select ratios and proportions to represent real world problems (e.g. scale drawings, sampling, etc.). 
• Apply the concept of slope to represent rate of change in a real-world situation. 
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POST-ASSESSMENT: UNIT I 
 

1. Name the property demonstrated by 15 × 1 = 15. 
 

A. Multiplicative Identity B. Reflexive Property   C. Multiplicative Inverse    D. Transitive Property 
 
 

2. Simplify (7a4b) (8a7b6). 
 

A. 15a11b7   B. 56a11b7    C. 56a28b6   D. 15a28b6 
 
 

3. Simplify (4y4)3. 
 

A. 12y12   B. 12y3     C. 64y64   D. 64y12 
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4. Simplify (4x2y) (2xy2z3)3. 
 

A. 24x5y7z9   B. 32x6y6z9    C. 32x5y7z9   D. 8x5y7z9 
 
 

5. Simplify ((22)3)4. 
 

A. 29 = 512   B. 212 = 4096    C. 220 = 1,048,576  D. 224 =16,777,216 
 
 

6. Simplify                      . Assume the denominator is not equal to zero. 
 
 

A. -  `   B. -     C.-     D. -  
 
 
 
 
 

7. Simplify                . Assume the denominator is not equal to zero. 
 
 

A. -b2    B. -     C.     D. - 
 
 

8. The area of the rectangle shown below is 4x3y2, and its base b is 2x5y. Find the height, h. 
 

 

(-3x3y-2)3

(9x-4y-3)2

x
y12

x2y3

9
x17

3
x14y7

3

(-a)3b4

a3b6

1
b2

1
b2

a6

b2

2y
x2

x2

2y
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A. 2x2y    B.      C. 8x8y3   D.  
 
 
 

9. Simplify . 
 

A. x3y3    B. x26y3    C. x24y19   D. x6y3 
 
 

10. Express 0.034 × 107 in scientific notation. 
 

A. 0.34 × 106   B. 3.4 × 109    C. 3.4 × 105   D. 34 × 104 
 
 

11. Evaluate (3.2 × 10-5)(5.4 × 109). Express the result in scientific notation. 
 

A. 1.728 × 105   B. 0.1728 × 106   C. 1.728 × 103   D. 17.28 × 104 
 
 

12. Express 2.38 × 106 in standard notation. 
 

A. 0.00000238   B. 2,380,000    C. 0.000000238  D. 238,000 
 
 

13. Express 0.000033 in scientific notation. 
 

A. 3.3 × 105   B. 3.3 × 10-5    C. 3.3 × 10-6   D. 3.3 × 10-4 
 
 

(x3y3

xy2
)3
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14. Express the result of                        in scientific notation. 

 
 

A. 3430   B. 3.43 × 103    C. 343    D. 3.43 × 102 
 
 
 

15. Simplify . 
 
 

 
A.     B.      C.     D.  

 
 

16. Solve |4x - 7| = 13.  | 
 

A. {x | x = 5}        B.     
 
 
C.          D. {x | x = 5 or x = -5} 

 
 
 
 

17. Solve |8x + 2| < 42. 
 

A. {x | x < 5}        B. 






 <−> 5xor

2
11¦x    

 
 

2.345Þ106

6.83Þ103

48x3y2

4xy3

2y 3x
x

3x 2y
y

2x 3y
y

2x 3
y

£©©•©©§
x |x = 3

2
or x = - 3

2

¶™™®™™ß

£©©•©©§
x |x = 5 or x = - 3

2

¶™™®™™ß

£©©•©©§
x | - 11

2
<x < 5

¶™™®™™ß

£©©•©©§
x | x > -11

2

¶™™®™™ß
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C.          D.  

 
 
 
 

18. Write an equation involving absolute value for the graph. 
 

 
 
A.     B.      C.     D.  

 
 

19. Solve  
 

A. {x| -14 < x < 1}  B. {x| -1 < x < 14}   C. {x| 1 < x < 14}  D. {x| -14 < x < -1} 
 
 

20. Find the solution set for x + 3 > 8 if the replacement set is {0, 2, 5, 6, 10}. 
 

A. {5, 6, 10}   B. {0, 2, 5, 6, 10}   C. {10}   D. {6, 10} 
 
 

21. Find the solution set for 3x + 2 ≤ 9 if the replacement set is { 0, 1, 2, 3, 5, 7 }. 
 

A. {0, 1, 2}   B. {0, 1}    C. {0, 1, 2, 3, 5, 7}  D. {0, 1, 2, 3} 
 
 
 
 

22. Solve                    = d. 

x + 10 = 8 x -6 = 4 x + 2 = 8x + 6 = 4

2x + 13 < 15

17 - (2)4
3(2 - 1)
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A. d= 8   B. d = 3    C. d = 7   D. d = 12 

 
 

23. Use the distributive property to rewrite 3(5 + y) without parentheses. 
 

A. 8 + 3y   B. 15 + 3y    C. 8 + y   D. 15 + y 
 
 

24. Name the coefficient of xy2. 
 

A. y    B. 1     C. x    D. 0 
 
 

25. Simplify 6a + 15a. 
 

A. 42a    B. 21a2    C. 21a    D. 6a + 15a 
 
 

26.  Simplify 12y + 8y. 
 

A. 4y    B. simplified    C. 20y    D. 20y2 
 
 

27. Simplify 3x2 + 11x + 2x2. 
 

A. simplified   B. 16x2     C. 6x2 + 11x   D. 5x2 + 11x 
 
 

28. Simplify 3 + 2(xy+ 3z) + 4xy. 
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A. 6xy + 6z + 3  B. 5xy + 3z + 3   C. 6xy + 3z + 3  D. 9xy + 15z 

 
29. Write an algebraic expression for the verbal expression: three times the sum of x and y  

increased by five times the product of x and 3y. 
 

A. 3x + y + 5x(3y)  B. 3(x + y) + 5(3xy)   C. 3(x + y) + 5(x + 3y) D. 3(xy) + 5(x + 3y) 
 
 

30. Simplify 7(b + 3) + 14. 
 

A. 24b    B. 7b + 17    C. 7b + 35   D. 42b 
 
 

31. Evaluate 0.75 + 2.2 + 0.25 + 0.8. 
 

A. 4    B. 5     C. 3    D. 6 
 
 

32. Simplify 2x + 5x + 4(x + 3). 
 

A. 11x + 3   B. 14x     C. 23x    D. 11x + 12 
 
 

33. Simplify (4x)(-2y). 
 

A. -8 + xy   B. -8x - 8y    C. 2xy    D. -8xy 
 
 

34.  Find 5(-20). 
 

A. -100   B. -15     C. 25    D. 100 
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35. Simplify the expression 4(-5k) + 15k. 
 

A. -5k    B. 5k     C. 35k    D. -35k 
 
 
 

36. Solve x + 5 = -7. 
 

A. -2    B. 2     C. 35    D. -12 
 
 

37. Solve t – 32 = 96. 
 

A. t = 64   B. t = 128    C. t = -64   D. t = -128 
 
 

38. Solve -198 = -11x. 
 

A. -18    B. 187     C. -187   D. 18 
 
 

39. Solve –14n = -112. 
 

A. n = -8   B. n = -1568    C. n = 1568   D. n = 8 
 
 

40. Solve  
 

A. 29    B. 5     C. -6    D. 19 
 

a + 5
6

= 4
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41. Find two consecutive integers whose sum is -13. 

 
A. -5, -8   B. -6, -7    C. -12, -1   D. -5.5, -7.5 
 
 

42. Solve  
 

A. w = 859   B. w = -859    C. w = -835   D. w = 835 
 
 
 
 

43. Find three consecutive even integers that have a sum that is zero. 
 

A. -2, 0, 2   B. -4, 0, 4    C. -1, 0, 1   D. 2, 4, -6 
 
 
 

44. Three times the greater of two consecutive odd integers is five less than four times the  
smaller. Find the two numbers. 

 
A. 11, 13   B. 8, 9     C. 15, 17   D. 8, 10 
 
 

45. Solve  
 
 

A. No Solution  B. x = -6    C. x = 6   D. All Real Numbers 
 
 

46. Solve  

w - 12
7

= - 121

7(4x - 3)=189
2

(2x +  10)

1
3

(45y - 18)=15(y +  1)
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A. y = 21   B. y = -21    C. No Solution  D. All Real Numbers 
 
 

47. Solve –13b – 17 – 5b = 2b – 10 –20b – 7. 
 

A. b = 1   B. b = 0    C. No Solution  D. All Real Numbers 
 
 

48. brand of grape drink that is 25% grape juice is mixed with another brand that is 75% grape  
juice. The result is 7 gallons of grape drink that is 35% grape juice. How much of the brand that is 25% grape juice was used? 

 
A. 7 gallons   B. 6 gallons    C. 5.6 gallons   D. 1.4 gallons 

 
 
 
 

49. A person biking uphill travels 15 miles in 1hour. The same person biking downhill travels  

15 miles in 
2
1  hour. Find this person's average speed. 

 
A. 15 mph   B. 22.5 mph    C. 20 mph   D. 30 mph 
 
 

50. At a candy shop, plain candy covered chocolate costs $2.95 per pound, while candy  
covered chocolate with almonds costs $4.95 per pound. How many pounds of plain candy covered chocolate should be mixed 
with 3 pounds of candy covered chocolate with almonds to obtain a mix that sells for $3.95 per pound? 

 
A. 2 pounds   B. 3 pounds    C. 2.5 pounds   D. 3.5 pounds 
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51. A chemistry experiment calls for a 25% solution of copper sulfate. Juanita has 20  

milliliters of 15% solution. How many milliliters of 35% solution should she add to obtain the required 25% solution? 
 

A. 17 milliliters  B. 20 milliliters   C. 23 milliliters  D. 15 milliliters 
 
 

52. Which is the graph of the solution to the inequality 3x – 4 ≥ 2x – 7  
 

A.      B.   
 
C.      D.  
 
 

53. Choose the graph of the solution to the inequality  4(x + 3) < 3x + 10. 
 

A.      B.   
 
C.      D.  
 
 
 
 

54. Solve x – 72 > 21. 
 

A. x > 93   B. x > -51    C. x > -93   D. x > 51 
 
 

55. Solve  
 

A. {x | x > 23.68}  B. {x | x > 0.43}   C. {x | x < 23.68}  D. {x | x < 2.31} 

x
3.2

< 7.4
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56. Solve 22p > 198. 
 

A. p < 4,356   B. p > 4,356    C. p < 9   D. p > 9 
 

 
57. Solve  

 
 
A.     B.      C.     D.  
 
 
 

58. Solve -3x - 5 > 22. 
 

A. {x | x < -81}  B. x | x > -9}    C.     D. {x | x < -9} 
 
 

59. Solve –6x – 12 > -18. 
 
A. x > 1   B. x < 1    C. x < 5   D. x > 5 

 
 

60. Find two consecutive integers whose sum is -13. 
 

A. -12, -1   B. -5.5, -7.5    C. -6, -7   D. -5, -8 
 

3
4

t > - 5
8

£©©•©©§
t |t > - 5

6

¶™™®™™ß

£©©•©©§
t |t < - 5

6

¶™™®™™ß

£©©•©©§
t |t > - 15

32

¶™™®™™ß

£©©•©©§
t |t < - 15

32

¶™™®™™ß

£©©•©©§
x|x > - 17

3

¶™™®™™ß
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Samuel H. Hancock 
CURRICULUM VITAE 

 
 

BUSINESS ADDRESS 
 

University of Toledo 
Office of Institutional Diversity 

    University Hall 3rd Floor Suite 3770 & 
Room 331 Mulford Library 

2805 W. Bancroft 
Toledo, Ohio 43606 

Office Phone: (419) 530-2508/383-3609/3579 
Fax: (419) 383-6450/530-8210 

 
Hancock, Hancock & Associates 

3317 Raintree Circle 
Culver city CA 90230 

 
 

EDUCATION AND TRAINING 
 
May 2005    Doctorate in Education Leadership 

And Policy Studies Bowling Green State University 
Bowling Green, Ohio 

 
May, 2003   Certified Mediator Community Mediation Services 
    Central Ohio, Columbus, Ohio    
 
March, 1992    L.P.C. Licensed Professional Counselor  
 
December, 1977                       M.R.C.; Masters Rehabilitation Counseling. Bowling  

 Green State University, Bowling Green, Ohio 
 
August, 1974   Awarded Teaching Certificate by the State of Ohio (Grades 
    K through 12) 

 
June, 1974    B.A.; Sociology, Bluffton College, Bluffton, Ohio 

 (Minor in physical Education) 
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June, 1970                          High School Diploma, Mohawk Sr. High School 
     Columbus, Ohio 
 

APPOINTMENTS AND PREVIOUS EMPLOYMENT 
 
2004-Present   Assistant to the President for Institutional Diversity 

University of Toledo and Assistant Professor in the Department of 
Medicine  
 

1996-2004   Director Office of Equal Opportunity and ADA (Americans  
With Disabilities Act.) Compliance Officer former Medical 
College Of Ohio, Toledo, Ohio 

 
1993-1996 Human Resources Manager-Zepf Community Mental 

Health Center, Toledo, Ohio 
 
1991-1993 Special Education Teacher, Toledo Public Schools, Toledo, Ohio 
 
1990-1993 Consultant and Contract Trainer Lucas County Children 

Services Board, Toledo, Ohio 
 
1987-1993 Instructor at the University of Toledo Community and Technical 

College 
 
1986-1990 Appointed by Mayor Donna Owens as the Executive Director of 

the Board of Community Relations and Affirmative Action City of 
Toledo, Toledo, Ohio 

 
1985-1986 Manager of Programs and Special Services- Lucas 

County Mental Health Board Toledo, Ohio 
 
1974-1985 Senior Probation Officer- Lucas County Department of 

Court Services Toledo, Ohio 
  

PROFESSIONAL ACTIVITIES 
 
February, 1978  Supervisory Training of Volunteer Probation 
    Officers in the area of Reality Therapy 

Lucas County Department of Court Services 
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    Toledo, Ohio 
 
March, 1979   Training Foster Parents in the area of Parent 
    Effectiveness (P.E.T.) East Toledo Helping Hand 
    Toledo, Ohio 
 
March 1980   Sexual Harassment Training Cordelia Martin Health 
    Center, Toledo, Ohio 
 
January 1985   How to Write an Affirmative Action Plan 

Lucas County Mental Health Board, Toledo, Ohio 
 
June 1987   Cultural Diversity Training session City of Toledo 
    Parks and Recreation 
 
February 1990 Understanding Cultural Diversity- Ottawa Hills High School

 Ottawa Hills, Ohio 
 
March, 1990   Intercultural Communication for Management and Staff- 

Toledo Health Department Toledo, Ohio 
 
July 9, 1990   Intercultural Communication- Lucas County Children 

Services (Management) Maumee, Ohio 
 
September, 1990  Sexual Harassment Training- Lucas County Prosecutors 

Office, Toledo, Ohio 
 
October 17, 1990  Cultural Diversity Training Foster and Adoptive Parents- 
    Lucas County Children Services Maumee, Ohio 
 
November 8, 1990  Cultural Diversity Training Foster and Adoptive Parents- 
    Lucas County Children Services Maumee, Ohio 
 
January 1991   Stress Management Training for 911 Operators (4 separate 
    Shifts) - Lucas County REMSNO Building Toledo, Ohio 
 
January 1991   Cultural Diversity Training-Northwest Ohio Development  
    Center with the Fraternal Order of Police (FOP) Toledo, 
    Ohio 
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January 1991   Stress Management Training-Child and Food Care Program 
    Toledo, Ohio 
 
February 20, 1991  Cultural Diversity Training- Lucas County Children 

Services Maumee, Ohio 
 
March 11, 1991  Cultural Diversity Training- Lucas County Children 

Services Maumee, Ohio 
 
March 13, 1991  Cultural Diversity Training-Lucas County Children 
    Services Maumee, Ohio 
 
March, 1991   Stress Management Training-V.A. Outpatient Clinic 
    Toledo, Ohio 
 
May 31, 1991   Understanding Cultural Diversity-Toledo Public Schools 
    McTigue Jr. High (NUBIA) Toledo, Ohio 
 
May, 1991   Stress Management Training- Urban Minority Outreach 

Program 
 
June, 1991   Stress Management Training- Lucas County Mental Health  

Boards Annual Conference Toledo, Ohio 
   
April 22, 1992   Cultural Diversity Workshop for Mental Health Workers- 

Sheraton Westgate Hotel Toledo, Ohio 
 
August 25, 1992  Cultural Diversity Workshop for Teachers- Washington  

Local Schools Toledo, Ohio 
 
October 12, 1992  Cultural Diversity Training for Managers & Staff-Lucas 

County Board of Mental Retardation Toledo, Ohio 
 
October 15, 1992  Cultural Diversity Training- Lucas County Children 

Services Toledo, Ohio 
 
November 10, 1992   Cultural Diversity Training- Lucas County Children 

            Services Maumee, Ohio 
 
November 17, 1992  Cultural Diversity Training- Lucas County Children 
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    Services Maumee, Ohio 
 
December 8, 1992  Cultural Diversity- within the Workplace United Way of 

Greater Toledo, Toledo, Ohio 
 
February 10, 1993  Understanding Cultural Diversity- Ohio State Young 
    Scholars Program, Toledo, Ohio 
 
February 17, 1993  Cultural Diversity Training- Lucas County Children 

Services Maumee, Ohio 
 
March 23, 1993  Managing Cultural Diversity within a Community 

College Setting- Owens Technical College   
 
August 26, 1994  Cultural Diversity Workshop For Management & 

Staff -United Way of Greater Toledo, Ohio 
 
February 1995 Cultural Diversity Training- Zepf Community Mental Health 

Center Toledo, Ohio 
 
March 1996 Luncheon Speaker on Managing Diversity –Toledo Society for 

Training and Development Perrysburg, Ohio 
 
April 1996 Managing Diversity General Motors Power-train Plant Toledo, 

Ohio  
 
July 28, 1997 How to Conduct Sexual Harassments Investigations- Best Western 

Hotel, Toledo Ohio 
 
August 1997 Training of the Trainer on Developing Cultural Competence 

Individually and Organizationally- Ohio Department of Mental 
Health Clarion Hotel Toledo, Ohio 

 
March 1998 Developing Culture Competence Individually and 

Organizationally-State of the State Annual Conference Dana 
Conference Center Toledo, Ohio 

 
March 1999 Developing Cultural Competence-State of the State Annual 

Conference Columbus, Ohio 
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March 1999 Lucas County Children Services- Cultural Diversity Training 
Toledo, Ohio 

 
April 1999 Sexual Harassment Training Notre Dame High School 
 Toledo, Ohio 
 
June 1999 Sexual Harassment Training Investigative team- Medical College 

of Ohio, Toledo, Ohio   
 
September 1999 Cultural Diversity Training- Big Brothers/Big Sisters of Northwest 

Ohio Toledo, Ohio  
 
November 1999  Sexual Harassment Training- Lucas Country Juvenile  

Court, Toledo, Ohio 
 
November 1999  Lucas County Children Services - Separation and  

Attachment Toledo, Ohio 
 
November 1999  Cultural Diversity Training- Heidelberg College Tiffin, 

Ohio   
 
December 1999 Developing Cultural Competence Individually and 

Organizationally- Lutheran Social Services Toledo, Ohio 
 
January 2000 Developing Cultural Competence Individually and 

Organizationally- Lucas County Juvenile Court Toledo, Ohio 
 
February 2000 Training of the Trainer on Developing Cultural Competence 

Individually and Organizationally-Lutheran Social Services 
Bowling Green, Ohio 

 
February 2000   Lucas County Juvenile Court-Cultural Diversity Training 
    Toledo, Ohio 
 
February 2000 Welfare-to-Work Training-Ohio Jobs and Family Services Summit 

County 
 
March 2000 Human Resources, Affirmative Action & Diversity: How one can 

Enhance the Other - State of the State Annual Conference 
Columbus, Ohio 
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March 2000 Cultural Diversity Training-Lucas County Juvenile Court Toledo, 

Ohio 
 
June 2000 Welfare-to-Work Training-Ohio Department of Jobs & Family 

Services Steubenville Ohio 
 
June 2000 Welfare-to-Work Training-Ohio Department of Jobs & Family 

Services Athens, Ohio 
 
June 2000 Welfare-to-Work Training-Ohio Department of Jobs & Family 

Services Vinton County Ohio 
 
July 2000 Welfare-to-Work training-Ohio Department of Jobs & Family 

Services Millersburg, Ohio 
 
September 2000 Lucas County Juvenile Court-Cultural Diversity Training Toledo, 

Ohio 
 
September 2000 Cultural Diversity Training-Juvenile Justice Conference Dayton, 

Ohio 
 
September 2000 Time Management Conference-Ohio Department of Job and 

Family Services Cinn, Ohio 
 
October 10-11, 2000 Stress Management for Foster Parents-Lucas County Children, 

Services, Toledo, Ohio 
 
October 2000 Lucas County Children Services-Behavior Management Training, 

Toledo, Ohio 
 
November 1-2, 2000 Behavior Management Training for Foster Parents-Lucas County 

Children, Services, Toledo, Ohio 
 
December 8, 2000 How to Conduct Investigations-Clarion Hotel, Toledo, Ohio 
 
December 2000 Lucas County Children Services-Behavior Mgt. & Discipline 

Toledo, Ohio 
 
March 2001   Emerging Issues in Diversity – Professional Development  
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Academy; American Association for Affirmative Action’s Annual 
Conference, Las Vegas, Nevada 

 
August 22, 2001 Developing Cultural Competence Individually and 

Organizationally- Lutheran Homes society, Toledo, Ohio 
 
October 24, 2001 Developing Cultural Competence Individually and 

Organizationally-Human Resource Professionals Conference 
Holiday Inn Perrysburg Ohio 

 
December 18, 2001 Developing Cultural Competence Individually and 

Organizationally-, YWCA, Toledo, Ohio 
 
January 21, 2002 Cultural Diversity and Sexual Harassment Training- Lucas County 

Metropolitan Housing, Toledo, Ohio 
 
March 2002 Developing Cultural Competence Individually & Organizationally-

State of the State Annual Conference Cincinnati, Ohio 
 
March 2002   Emerging Issues in Diversity – Professional Development  

Academy; American Association for Affirmative Action’s Annual 
Conference, Chicago Illinois 

 
April 2002   Developing Culture Competence-Corporation for  

Appalachian Leadership Academy, Toledo, Ohio 
 
June 2002   Cross Gender Communications- Sexual Harassment, Lucas  

County Children Services 
 
July 2002 Cultural Competency Training-Core 937, Lucas County Children 

Services, Toledo, Ohio 
 
September 2002 Affirmative Action/OCRC/Diversity Training- Area Office on 

Aging, Toledo, Ohio 
 
Oct/Nov 2002          Developing Cultural Competence Individually and 

Organizationally- Lucas County Juvenile Court (9 sessions) 
 
Nov 2002 Cultural Diversity Training-Lutheran Homes Society Toledo, Ohio 
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February 2003 Team Building and Leadership-Lucas Metropolitan Housing, 
Toledo, Ohio 

 
April 2003   Developing Culture Competence Corporation for  

Appalachian Leadership Academy, Lima Ohio 
 
November 2003 Leadership Effectiveness Training- Ohio Job and Family Services 

Toledo, Ohio 
 
Dec 2003 Developing Cultural Competence-The Jimmy A. Jackson 

Company, Toledo, Ohio 
 
Dec 2003 Alternative Dispute Resolution-Lucas County Metropolitan 

Housing Authority, Toledo, Ohio 
 
January 2004 Cultural Competency (Core 937)-Lucas County Children Services 
 
Jan 2004  Understanding Culture– For foster and adoptive parents.  

12 hour curriculum for Lucas County Children Services, Toledo, 
Ohio 

 
Feb/Mar 2004 Intercultural Communication-Preventing Harassment in the 

Workplace. Trained 200 employees over a six-day period; Lucas 
County Metropolitan Housing Authority, Toledo, Ohio 

 
April 2004 Culture Diversity Workshop and Leadership Development- 

Corporation for Appalachian Leadership Academy, Lima, Ohio 
  
May 2004 Cultural Diversity Workshop for Corporation for Appalachian 

Leadership Academy, Coshocton, Ohio 
 
September 2004 Diversity Training Session- Medical College of Ohio 
 
October 2004 Diversity Training Session-Medical College of Ohio 
 
November 2004 Diversity training Session Medical College of Ohio 
 
December 2004 Diversity Training Session Medical College of Ohio 
 
January 2005 Diversity Training Session Medical College of Ohio 
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February 2005 Diversity training Session Medical College of Ohio 
 
March 2005 Developing Cultural Competence-Board of Mental  

Retardation and Developmental Disabilities 
 
April 2005   Cultural Competency Workshop-Corporations for 
    Appalachian Leadership Academy-Lima, Ohio 
 
April 2005 Cultural Competency Session- Bowling Green State  
 University, Bowling Green, Ohio 
 
February 2006 Cultural Diversity Passport Training-Urban Minority Alcoholism 

& Drug Abuse Program-Toledo, Ohio 
 
April 2006 Cultural Competency Session- Bowling Green State University, 

Bowling Green, Ohio 
March 2007 Cultural Competency Session- Annual State-of-the-State 

Conference Cleveland, Ohio 
 
April 2007 Cultural Competency Session – Sylvania School District 
  

 
GRANTS AND CONTRACTS 

 
Training Grant – Training of the Trainer Initiative in Developing Cultural Competence 
Individually administered by Samuel H. Hancock; funded by the Ohio Department of Mental 
Health in the amount of $8,000. Total contract of $13,000 from 6/97 – 8/97. 
Management Consultant-Lucas County Commissioners Office (Recorders office) Samuel H. 
Hancock Contractor $5,000 
 
Training Grant – Independent Living Program; Lucas Country Children Services Board, Samuel 
H. Hancock, Contractor; funded in the amount of $36,000 by the State of Ohio from 8/92 – 8/93. 
 
Contract – Developing Cultural Competence Individually and Organizationally; Lucas Country 
Juvenile Court and the Juvenile Justice Treatment Center; funded in the amount of $11,000 by 
the Juvenile Court from 10/1/02 – 11/1/02. 
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Training Contract – Training of the trainer in Development Cultural Competence from Lutheran 
Social Services; funded by Lutheran Social Services in amount of $4,000 for a three days in 
February 2000. 
 
Affirmative Action Plan Development, Area Office on Aging and 8 Factor Analysis, Toledo, 
Ohio January 2002 and 2003 $1,500 
 
Affirmative Action Plan Development, City of Toledo, Toledo, Ohio September 2005 $3,000 

 
VIDEO PROGRAMS DEVELOPED 

 
1998 Developed a 30 Minute New Employee Orientation for the Office of Equal 

Opportunity explaining the office policy and procedures, sexual harassment and 
Americans with Disabilities Act policies at the Medical College of Ohio. 

 
2003 Wrote, Produced and Co-directed 19 Minute Anti-Harassment and Training 

Program containing three vignettes and harassment assessment quiz. 
 
2004                Developed 19 Minute Anti-Harassment Online Training Program  
 
2006                Marketed Anti-Harassment training through the Medical College  
                        Foundation Limited Partnership 
 
 
  

 
 

SERVICE ON INSTITUTIONAL COMMITTEES 
 
 
1996 – 2004 Member of Multicultural Affairs Advisory Committee, Medical College of 

Ohio 
 
1997             Department of Surgery Search Committee 
 
1998             Department of Medicine Search Committee 
 
1999– Present  Chairperson, American with Disabilities Act Advisory Committee 
 
2003      Department OBGYN Search Committee    



 
sdob-csd-sep07item07 

Attachment 4 
Page 98 of 254 

 

 98 

 
2004-present  School of Medicine Admissions Committee 
 
2004 – present  Chairperson, Multicultural Affairs Advisory Committee, Medical 

College of Ohio 
 

2005-present  Subcommittee Recruitment of Students from Underrepresented 
  Minority Groups 
 
2005-present    High School Summer School Internship Program Screening 

 Committee 
 

2006-present Co-Chairperson Presidents Commission on Diversity University of Toledo 
 
2006-present Member of Search Committee for Vice President and Provost for 

Academic Affairs University of Toledo 
  

 
AWARDS AND COMMENDATIONS 

 
2006 Keynote Speaker at Junior National Honor Society Graduation Ceremony 

McTigue Jr. High School Toledo, Ohio 
 

2005 Association of Fundraisers-Guest panelist Fundraising and Diversity 
The Toledo Club Toledo, Ohio 

       
      2005       Proclamation-Presented by the Mayor of the City of Toledo 
       

2005 Keynote Speaker- African American History 
Month Celebration Lourdes College Sylvania, Ohio 

 
2003 NAACP Community Leadership Award 

 
1997 Recognized by the Neighborhood Health Association of Toledo Ohio 

For 8 years of service as member of the Board of Trustees 
 

1996                Selected by the Ohio Department of Mental Health as one of two 
 individuals chosen to represent the State of Ohio at a 2 ½ day Training  
 of the Trainer Conference on Cultural Competency involving 100  
 trainers from throughout the United States in Traverse Michigan 
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1992-1993 Chairman of the Board of Trustees-Former Cordelia Martin Health 

Center (currently the Neighborhood Health Association) 
 
1992 Principal Speaker during Convocation Lecture Series, Bluffton College  
 
1969 Alternate to Boys Camp Mohawk Sr. High School 

 
PUBLICATIONS 

         
June 1990  Understanding Cultural Diversity National Association of Human Rights 

Worker Newsletter 
 
June 1995 How to Keep Stress From Managing You Toledo Journal Toledo, Ohio 
 
August 1997 Developing Cultural Competence Individually and Organizationally, 

Toledo Journal Toledo, Ohio 
 
December 1997 Developing Cultural Competence Individually and Organizationally On 

the Record, Medical College of Ohio, Toledo, Ohio 
 
April 1998 How to Develop Cultural Competence Individually and Organizationally, 

National Newsletter on Managing Diversity 
 
Spring 2000 Developing Cultural Competence Individually and Organizationally, 

American Association for Affirmative Action Quarterly Newsletter 
 

UNPUBLISHED PUBLICATIONS 
 
January 2005               Unpublished Doctoral Dissertation, A Phenomenological Study on the 

Impact of Diversity Training on Healthcare Workers 
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Tanya Johns Julian 
1322 S. Allmontie   ●   Phone 310-712-6737  ●  Cell 310-995-9251  ●   Email psttanya@yahoo.com 

Introduction I am a wife, mother and Pastor of Power of Prayer.  I have 3 children and I 
served the church and the community for the past 30 years.  I am a Board 
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member for Gods Temple of Deliverance and I also serve as the 
Secretary/Treasurer for Lifeline Education Charter School. 

  

Employment Associated Professional Services                                          Compton, CA. 
 

 Office Manager 
• Tax Preparer 
• Audit Investigator 

 
Accomplishments:  Received License to prepare individual Income Tax 
Returns 
 

 Hughes Air Craft                                                                         California 
 

 Aero Space electrical Tech 
• Read and follow blue print instruction per Engineer’s and NASA 

orders 
 
Accomplishments:  Received a License for Electrical Tech 
 

 McDonald Douglas                                                                     California 
 

 Aero Space Electrical Tech 
• Read and follow blue print instruction per Engineer’s and NASA 

orders 
• Inspected all work 

 
Accomplishments:  Received an Inspector’s Certificate 

  

Education • Graduated: Thomas Jefferson High 
School 

• Long Beach State College – 2 years 
  

Licenses/Skills Licensed Electrical Tech 
Inspector’s Certificate 
Licensed Ordained Minister 
Azua Theology School: Theology Certificate 
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CURRICULUM VITAE 
 

James Phillip Smith, M.Ed          
             
      213-268-2183 Cell 
1773 East Century Boulevard          
             
    213-473-3607  Office 
Los Angeles, California 90002         
             
    Fax: 213-473-3716 
             
             
             
       E:mail: yesybamcor@aol.com 
 
   
President/Senior Executive /Leader/Administrator/Project Management/Strategic 
Planning/Policy Development/Analytical/assessment/Writing/Presentation/Value Driven/Start-
ups/New initiatives/Proposal creation 
 
Worked with (4) four separate City of Los Angeles Mayor’s, CDD General Managers and City 
Council Members to create develop and implement programs to impact Children, Youth and 
their Families.  Advocated for and spearheaded successful and innovative community programs 
that impacted Children, Youth & their Families in the areas of youth employment, high school 
drop-outs, construction job training initiatives and employment opportunities.  Thousands of 
children, youth and their families now benefit from citywide programs such as Communities in 
Schools, YouthBuild, Community Service Centers, Youth and Family Centers.  Worked with 
policy makers in the city to create public policies to create programs. 
 
Strong Analytical and strategic skills – led numerous strategic planning efforts for the City of 
Los Angeles Mayor’s Office for the handicapped Advisory Council and ECOC – Enterprise 

Liberty University – Certificate in Church Leadership 

Personal Member, Board of Directors, God’s Temple of Deliverance Church 
Secretary/Treasurer, Board of Directors, Lifeline Education Charter School 

mailto:yesybamcor@aol.com
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Community Oversight Committee with assistance from city staff, council members, department 
managers and committee officials approved 10 year HUD plan to disburse to human service 
agencies, education and health organizations $2.9 million to be spent by December 31, 2004. 
 
Superior advocacy and communication skills – able and persuasive.  Wide political, social and 
professional network, highly effective strategist and diplomat.  Gifted interpersonal and listening 
abilities.  Articulate, excellent writer, presenter – extensive public speaking and training.  
Testified in many hearings on a local, state and national level. 
 
Seasoned community involvement/Public Government Relations - created strategic plan to 
develop a comprehensive non-profit 501 © 3 corporation whose mission was to provide an 
innovative approach to education, job training, employment, housing for foster youth and high 
school drop-outs supervised 2 staff, development and managed 2 million budget, successfully 
secured 8 separate HUD funded YouthBuild grants totaling over 6 million dollars. 
 
Excellent manager and administrator: Experience in leading small and medium size staff 
operations in public agencies and non-profits organizations.  Knowledgeable of managing 
complex issues, relationship and varied constituencies to motivate constructively and achieve 
results. Known for ability to diffuse potentially volatile situation ranging from site selection, 
budget modifications to program changes, team-oriented, collaborative builder-contract, and 
budget and grant administration experience.  Masters of Education/Human Service 
Administration degree. 
 
 
 
 
 
 
 
 
 

CURRICULUM VITAE                                         
         James Phillip Smith    pg. 2                          

 
 

Professional Experience 
 

Urban Makeover Foundation                                                   
President/CEO 
2006/Present 
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 Developed corporate structure for the corporation 
 Developed Board of Directors 
 Supervised staff 
 Identified management team 
 Secure funding 
 Developed proposals and grants 
 Collaborate with private sector, public agencies, 

            Non-profit corporation partners and faith base leaders 
 
Watts Labor Community Action Committee – WLCAC   
 Los Angeles, CA  
Program Manager/Consultant – YouthBuild Program 
January-2004 –December-2005 

 Managed YouthBuild Construction Job Training Program 
 Supervised staff and Project Component Managers 
 Collaborated with Program agency partners 
 Interfaced with local parents, elected officials and funding officers. 
 Worked with national agency partners: HUD, YouthBuild 
 Prepared and coordinated proposal strategic planning efforts 
 Facilitated training for staff, program partners and YouthBuild participants 
 Worked with agency internal assigned Executive Manager as part of Executive team 

support. 
 
Youth Employment Systems Inc., 
Los Angeles, CA 
President/Chief Executive Officer 
August 1993 – December 2002 

 Provided vision, leadership and management to Y.E.S. Inc. with primary emphasis on 
strategic directions, fund raising, program plans and goals for the agency 10 year plan. 

 Identified funding sources on local, state and national level 
 Supervised staff of 22 full and part time employees 
 Created and developed solid working partnerships with private sector partners i.e.; SAIC, 

Home Depot in La Jolla California. 
 Successfully secured 8 separate HUD funded YouthBuild grants over 10 years totaling 

over $6 million dollars to impact youth and high school dropouts in Watts South Central. 
 Worked with elected officials to get YouthBuild legislation drafted, sponsored and 

passed. 
 Created 8 separate funded service delivering program for children, youth and their 

families totally over $2 million annually.  
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YouthBuild, Transitional Housing for Foster Teens, Charter School, WIA/Cal 
Works, LIFTSS Teen Program, Neighborhood Action Program, Family 
Development Network Program, Youth Advocacy Program and On-site 
Construction Projects. 
 
 
 

 
 
 
 
CURRICULUM VITAE                                         
James Phillip Smith    pg. 3                          

 
 Managed budget, marketed the agency and developed resources. 
 Interfaced/networked with national partners and affiliates 
 Prepared reports, drafts and memo’s to communicate to the board, funders, staff and 

public. 
 Collaborated with local leaders and YouthBuild agencies to get YouthBuild accepted and 

voted into the City of Los Angeles budget and approved as a Community Development 
Department fundable program. 

    
Harry A. Mier Center, Ability First      
Inglewood, California 
Director 
October 1978-June 1982 
Program management, fund raising and special events coordination. 
1 Million dollar capital campaign therapeutic swimming pool construction project. 
  
Crenshaw Neighbors, Inc. 
Los Angeles, California 
Director 
July 1982-December 1983 
Gang intervention and prevention activities for youth and young adults 
 
Northrop Grumman Corporation 
Los Angeles,  California 
Community & Government Relations 
September 1982 – May 1988 
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Loaned Executive to help raise funds for United Way, United Negro College Fund and the Junior 
Achievement program. 
 
 
EDUCATION: 
Lehigh University – July 1991 
National Center for Partner Development 
Bethlehem, Penn 
Certificate in Cities in School Project Operation & CIS Replication Project Design 
 
Antioch College, Cambridge, Massachusetts – June 1978 
Degree: Master of Education 
Health and Human Services Emphasis on Alcohol and Alcoholism 
 
University of Massachusetts, Boston, Massachusetts – June 1976 
Studied: Health Science/Community Health Education 
 
Rutgers University – May 1974 
Summer School of Alcohol Studies 
New Brunswick, N.J. 
 
AFFILIATIONS: 
2003-2004 Chair-Enterprises Community Oversight Committee-Community Development                

Department, California – Distributed $2.9 million to youth, education, health and 
economic development agencies in the ECOC areas of Los Angeles City and parts 
of Los Angeles County.  
 
 

 
 
CURRICULUM VITAE 
James Phillip Smith, page 4 

 
 
 

1999-2004 Commissioner – Los Angeles County Workforce investment Board (WIB) 
Los Angeles, California 
 

1999-2004 Member-Watts/Willowbrook Rotary, Los Angeles, California 
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AWARDS & RECOGNIZATIONS: 
 
Commendation received from the following elected officials: 
 
Congresswoman Diane E. Watson – January 30, 2002 
Supervisor Yvonne B. Burke – January 29, 2002 
Congresswoman Juanita Millender-McDonald – November 2000 
Mayor James Hahn – August 24, 2000 
City Councilman Rudy Svorinich Jr.– October 31, 1998 
Former Mayor Richard Riordan – October 31, 1998 
State Senator Diane E. Watson – June 12, 1998 
City Councilman Mark Ridley Thomas – June 12, 1993 
Former Mayor Tom Bradley – September 20, 1991 
Governor Michael S. Dukakis –1974 – Governor’s Commendation  
U.S. Jaycees Award Recipient – 1974 
Nominee for Ford Foundation Leadership award – January 2000-04 
Recipient – Prestigious Jefferson Award 
Recipient – Front Line Soldier Award –2001 
Recipient – Department Children and Family Services – THPP – Community Service Award 
 
Founder: Youth Employment Systems, Inc. –August 1993 
Provided leadership towards bringing the first YouthBuild program to Watts in 1994. 
Provided leadership for the creation of the Los Angeles YouthBuild collaborative – May 1997. 
Provided leadership along with my peers for the creation of the statewide California YouthBuild 
coalition – April 1996 
Initiated Talks for the creation of (3) Cities in school 

• Los Angeles Cities in School – 1990-94 
• Inglewood Cities in School – 1990-94 
• Compton Cities in School of South Bay – 1990-94 

 
The above represents the replication of the National Student Dropout Prevention Program 
operated by Communities in School, Inc., Arlington, Virginia 
 
Candidate for the California State Senator 27th District – 1988 
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                                                                                                                                                   CURRICULUM VITAE 

James P. Smith, pg. 5 
 

 
 

References 
 
 
 

Dr. Phil Hart          323-466-
1484 
Ms. Barbara Piggee        213-473-3607 
Bishop Charles Blake    323-733-8300 
Ms. Dorothy Stoneman  617-623-9900 
Mr. Rudy Barbee           909-944-5246 
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Ms. Raelyn Napper 
City of Los Angeles Personnel Dept. 
700 E. Temple Street 
Los Angeles, CA  90012 
 
 
 
Dear Ms. Napper: 
 
I am pleased to submit my resume for the position of Assistant Executive Director for the 
Commission for Children Youth and Their Families. 
 
Over the past 20 years I’ve worked and collaborated with many agency leaders, public and 
private sector, faith based and elected officials to bring innovative programs that would 
strengthen and benefit children, youth and their families living in the City of Los Angeles.   
 
I would very much appreciate the opportunity to receive an interview for this important and 
prestigious public servant position where my leadership can continue to be directed and 
instrumental. 
 
I look forward to hearing from you regarding a time when I might receive an interview for the 
above-mentioned position. 
 
Please don’t hesitate to contact me at 213-473-3607. 
 
 
Sincerely, 
 
 
 
James Phillip Smith 
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Teresa Sandoval      
911 N. Rose Ave. #103, Compton CA. 90221  ●   Ph.#310-438-1629  ●  Cell 310-995-7347 ●  josesandovalgomez@sbcglobal.net 

Introduction A strong and very strict person with character and achievement. Strong with courage, 
strict at work, and with a task of pursuing achievement in any goal that come in mind 
of mine.  I am a mother, grand mother and a wife also a friend to those who need a 
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shoulder to cry for. 

  

Employment Country Bella                                                Bell Flower, CA. 
 Position: C.N.A 

• Helping the elders needs.  
• To comfort and give them a one last wish before death.  

 
Accomplishments:  Doing my duty accurately and professionally.  
Teaching new employees the correct way of working for senior citizens.   
 

 Lifeline Education Charter School               Compton, CA. 
 Position: Board of Directors 

 
• To Regulate and maintain the school rules. 
• Help parents, students, and staff. 
• Answer and listen to questions from students, parents, and staff. 

 
Accomplishments:   Building the trust of student, parents and staff. 
 Helping students with high or low grades to succeed in life. 
 

 Mid-Cities Therapy                                     Compton, CA. 
 Position: Therapist for my son. 

• Giving my child the sufficient therapy on his legs. 
• Bathing, home work dress him etc… 

 
Accomplishments:  Encouraged him to pursue his dream of becoming a doctor for kids who are 
in the same situation. 

  

Education Continuation school / 1987 
• U.E.I /1992 

  

Licenses/Skills List any licenses and skills which you possess 
1. C.N.A. 
2. C.P.R. 
3. P.T.A.(as treasurer) 

   

Personal • Treasurer P.T.A (At Rosecrans elementary school) 
• School recreation 
• Parents & Students E.O.P.(At Davis middle school) 
• Member of the Director for Special Kids (At Walton Middle 

School.) 
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Greg Phillips 
 
General Biography 
 
A respected man in our community, Greg Phillips was born and raised in Los Angeles, 
California. Created within him was a desire to help others. He attended California State 
University at Los Angeles where he received a Bachelor's Degree in Psychology. Attending law 
school for one year, while owning and operating Aries Attorney Service, Greg completed all 
courses and attained a Real Estate Broker's license.  
 
Mr. Phillips put his talents to their highest and best use as an entrepreneur, becoming the owner 
of a successful real estate firm and several mortgage companies, which he operated for 10 years, 
(Phillips Realty, United Funding inc., Pacific Access Group, Malitop Development Inc.)  Mr. 
Phillips attained membership on 5 local realty boards, Los Angeles, Beverly Hills, Inglewood, 
South Bay and San Fernando Valley, lending his knowledge and experience to their concerns.  
 
For the next 10 years, Mr. Phillips served as Founder, Therapist, Counselor and Executive 
Director of Shekinah Health Service, Inc., (a non-profit corporation) with a California State 
licensed 100-Bed Drug and Alcohol Treatment facility in North Hollywood. Contracted with the 
state department of corrections, Mr. Phillips spearheaded the largest treatment center of it’s kind, 
at that time, in Los Angeles county. Mr.  
Phillips acquired a 32,000 square foot hotel, "The Hollywood Hotel", later renamed Shekinah 
Health Services, Inc., while he continued to manage the 20 acre camp site he owned, in Lake 
View Terrace, the original location of Camp Shekinah the drug and alcohol treatment center.  
 
Mr. Phillips has been involved with various religious and business organizations in the 
community; and is always looking to expand the breadth of his services to help as many people 
as possible. For his efforts, he is the recipient of many community service awards as well as the 
following prestigious awards:  
 
•Billy Bo Jack Humanitarian Award, Awarded by Native American Citizens. 
•Honorary Doctorate(Humanities), Wisconsin University School of Theology.  
•Humanitarian of the Year 2002 ( Drug and Alcohol treatment ), Wisconsin University.  

• Parents committee (At Compton High.) 
• Member of helping parents with their special need kid. (Compton 

district.) 
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Mr. Phillips is also a Licensed Private Investigator, specializing in recovery of missing persons. 
Mr. Phillips interest include writing screenplays, collecting albums, as well as being an 
accomplished pianist. He lives in Studio City, California and is the father of a beautiful, talented, 
22-year old daughter who is a Recording Artist.  
 
Mr. Phillips is truly a modern "Renaissance Men." 
 
 

 
 
 

Real Estate Acquisitions and Development 
 
Current Building Projects 
 
-10 Condominiums, Beach Front properties, Long Beach, CA 
Projected Sales 25 Million, 40% ownership  
 
-2 Single Family Homes, relocating from Long Beach, CA to Beach Front property in   San 
Pedro, CA 
Projected Sales over 2 Million  
 
-14 Single Family Homes, Indio, CA 
Projected Sales over 6.5 Million  
 
-Gospel Truth Church & New Annex, South Los Angeles, CA 
Future Value 2 Million 
 
Pending Escrow 
 
-58 Lot Land Acquisition, Rosamond, CA 
Future Value 30 Million 
 
-316 Lot Land Acquisition, Victorville, CA  
Future Value 140 Million 
 
-17.1 Acres, Land/Hotel, (30% constructed) Laughlin, NV 
Projected Sale 25 Million  
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Previous Projects  
 
-6,000 Square Feet, Single family home, Malibu, CA 
Acquisition - Development - Take Over   
 
-8,000 Square Feet, Single family home, Brentwood, CA 
Acquisition - Development - Take Over 
 
-32,000 Square Feet, “Hollywood Hotel", Los Angeles, CA 
Hotel Acquisition for Treatment Center (Shekinah Health Services) 
 
-Rehabilitated and Resold Over 200 Single and Multi Family Properties in Los Angeles, San 
Bernardino, Riverside and Orange County.  
 
 
 
 
 
 
 
 
 
Properties Sold This Year  
 
-1259 West Blvd. (32 units)        $3,700,000.00  
Los Angeles, CA  
 
-708-724 Florence Street (commercial)       $1,390,000.00 
Los Angeles, CA   
 
Previously Owned Property 
 
3653 Potosi Avenue, Studio City 3643 Potosi Avenue, Studio City 
20620 Clark Street, Woodland Hills 6164 Tony Ave., Woodland Hills 
876 W. 47th St., LA 2226 W. 26th Place, LA 
3826 Ridgeley Dr., LA 11119 Berendo Ave., LA 
874 W. 43rd Place, LA 836 S. Normandie Ave., LA 
1171 N. Normandie Ave., LA 1172 N. Ardmore Ave., LA 
3854 3rd Ave., LA 811 W. 40th Place, LA 
932 E. 43rd Pl. LA 10413 S. Broadway, LA 
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4842 Regalo Road, Woodland Hills 1058 Leighton Ave., LA 
4238 S. Grand Ave., LA 8719 Orion Ave., North Hills 
2221 E. 112th St., LA 1067 Leighton Ave., LA 
1121 W. 38th St., LA 1423 W. 30th St., LA 
11630 Remington St., San Fernando 850 ML King Jr., Blvd., LA 
4260 S. Hoover St., LA  
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ASSETS & LIABILITIES 
 
Income January 2006 to present……………………………………………$950,800.00 
 
 
ASSETS                  VALUE            
 
Schedule of Real Estate 
 
Residential  
528 S. Hobart Blvd., Los Angeles CA         $2,500,000.00 
3635 Potosi Ave., Studio City, CA        $1,700,000.00   
1931 Nipomo Ave., Long Beach, CA          $815,000.00 
4640 Lomita Ave., Los Angeles, CA           $650,000.00  
4819 Rodeo Road, Los Angeles, CA           $625,000.00    
6721 Salonica St., Highland Park, CA          $550,000.00  
3513 Raintree Circle, Culver City, CA,          $525,000.00   
5 Acres at Lake, Los Angeles, CA             $40,000.00  
 
Commercial 
15,17,19, 23 4th Place Long Beach, CA (Beach Front)             $10,000,000.00  
40% ownership 
14 Single family lots, 3.3 Acres, Indio, CA      $2,000,000.00 
124 E. Florence St., Los Angeles, CA          $330,000.00  
½ Acre, Phoenix, AZ              $50,000.00 
              
Autos            
 
2004 Titan Nissan                          $33,000.00 
2000 Dodge Durango               $15,000.00 
1972 Buick convertible               $20,000.00 
1972 Corvette Stingray              $40,000.00 
1972 Volkswagen Carmen Gia              $19,000.00 
1960 Volkswagen               $10,000.00 
1955 Buick                $15,000.00 
1949 Chevy                $22,000.00 
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Accounts 
 
Bank Account                        $750,000.00 
 
Other 
 
Mail box manufacturing business with patent for burglar proof boxes          $1,000,000.00 
Art                               $200,000.00 
Jewelry                           $20,000.00 
 
 
 
 
LIABILITIES         BALANCE OWED  
 
Autos 
Titan 2004 Nissan                          $22,000.00 
 
Mortgage Debt  
 
Countrywide Mortgage                   $4,200,000.00 
EMC Mortgage                        $840,000.00 
Argent Mortgage Corporation           $675,000.00 
CDC               $650,000.00 
Countrywide Mortgage           $500,000.00 
Mccalister Investment            $445,000.00 
Carl Gilbart              $475,000.00 
GMAC              $350,000.00 
GMAC              $323,000.00 
Pacific Investment             $200,000.00 
Specialty Loan Service           $150,000.00 
Specialized Loan Service            $137,000.00 
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Companies owned or own from July 1, 1986 through the present 
 
Own 
 
-Dr. John Fisher LLC  
-Indio Development 14 Group LLC  
-23 4th Place Development LLC  
 
Non-Profit Control 
 
-Gospel Truth Church Inc., Los Angeles California  
-Shekinah Health Services Inc., Studio City, California 
 
Owned 
 
-Champion Investment  
-United Funding Inc.  
-Malitop Development inc  
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-Neighborhood Realty  
-Malitop Realty Inc.  
 
 

Supporting Cast Member 
 
Ilbert Phillips, JD  
 
A graduate of the University of Southern California, School of Law  1975, Attorney Phillips is a 
specialist in real estate matters in private practice in Los Angeles. He represents Premier Right of 
Way, Inc., a relocation service helping businesses to relocate and find new properties and receive 
appropriate compensation. Attorney Phillips has been a long term member of the Los Angeles 
County Bar Association's Committee for  
Condemnation. Over the past few years, he has represented Centro De Ninos in land acquisition 
and building for the working poor in Downtown Los Angeles. He has also represented Southern 
California Edison and Pac Bell in condemning properties. Attorney Phillips is a specialist in 
imminent domain. Since 1980, he has performed litigation for corporations regarding cost of 
land and cost of business in acquisition and relocation of properties.  
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Doris M. Lester 
1732 E. 126th St, Compton, CA. 90222  ●   Ph.#310-638-2032  ●  Cell 310-991-9168 ●   Email dorisles@gmail.com 

Introduction I am the torch carrier.  In folklore I would have been a sage.  In Africa I would have 
been a griot.  I am the messenger, the servant, the watch person who knows that 
without me the job cannot be done.  I don’t have to be at the front of the line I just want 
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to make sure that there is a line.  I want to see my community thrive and the children 
learn to read and sing and dance to the abundance of life that should exist for us all   

  

Employment Campfire U.S.A., Compton Council,            405 Raymond Avenue, Compton, CA. 
 

 Program Coordinator/Instructor 
• Develop and implement various programs for at-risk youth, ages 4years 

through 15 years. 
• Instructor for After School Program sponsored by Hope For Housing 
• Instructor of Pre-school Preparatory Program 
• Train and supervise Assistant Instructors and Junior counselors.  Oversee 

Summer Camp program  
 
Accomplishments:  I have received numerous commendations for both my volunteer 
work with this organization, as well as my high praise for my work performance.  I 
have revamped and revised many of the programs now being used at our facilities.  
We have been acknowledged and commended for our innovative and creative 
approach to working with the young participants in our program.  
 

 American Broadcasting Companies,             Century City Ca 
 

 Assistant Publicist 
• Prepared press kits for ABC programs. 
• Analyzed, assembled and distributed daily Nielsen Ratings. 
• Updated Bios and celebrity profiles. 
• Assisted Director in administrated duties as assigned. 

 
Accomplishments:  Certificate of Achievement in Computer documentation. Superior 
performance bonuses and above standard raises with promotions. 
 

 Bullocks Department Stores,                         Los Angeles, CA. 
 

 Personnel Director 
• Oversee all functions of Human Resources for Federated Department, 

Bullocks, downtown, Los Angeles, CA. 
• Recruited corporate employees. 
• Recruited Sales staff of Downtown Los Angeles Store 
• Supervised office staff on all levels of operation 

 
Accomplishments:  Executive Training Programs graduate. Store received highest 
evaluation scores from Corporate Office.   

  

Education • Compton High School-1966 
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• Compton College, AA. 1968 
 

• Compton College AA. Early Childhood 
Education 1993 

 
• Compton College AA-Group Home 

Administration-1993 
• UCLA-1 year 

 
  

Licenses/Skills List any licenses and skills which you possess 
Pre-School Teaching certification 
Computer Certification- 
Public Speaking Commendations 
 
 
 

  

Personal Lifeline Board of Directors 
Campfire U.S.A. 
Howard University Parents Association 
Delta Sorority 
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Ashley K. H. Rodriguez 
Phone: (951) 334-3168 
Email: ashammond@msn.com 
 
 
QUALIFICATIONS 

 
Earned an English degree from the University of California, Los Angeles and have been a High School 
English teacher in Moreno Valley and Compton, California for six academic years.  

 
EDUCATION 

 
2002- 2005 Master of Education – Cross Cultural Teaching, National University  
1996-2000 Bachelor of Arts – English, University of California Los Angeles 
 

CERTIFICATION 
 

May, 2005 CA Clear Credential (CLAD) 
 

EMPLOYMENT 
 

2003-2006. Lead Teacher (English), Lifeline Education Charter School 
Assist in the design and ensure execution of well-rounded curriculum for at-risk high school 
students in inner-city, Title I district; includes appropriate assessment and mentoring; oversee 
2 other English teachers and one teacher’s aide 

  
2000-2002  English Teacher, Val Verde Unified School District 

Assist in the design and ensure execution of well-rounded curriculum for entry-level high 
school students in Title I district; includes appropriate assessment and mentoring 

 
2000-2001 Subscription Verifier, The Press Enterprise Newspaper 

Verify subscription information and ensure quality of service for new customers 
 

1999-2000  Customer Service Representative, The Learning Annex 
Register adults in a variety of informational seminars and manage customer activity and 
mailing lists 
 

VOLUNTEER RESPONSIBILITIES 
 
2001-2004 Associate Dean, Siloam Bible College & Clarence E. McClendon Leadership Institute 
 Design curricula, assignments, and assessments for classes; address student concerns; oversee 

volunteer staff of over 30; prepare college for independent accreditation; assist the Dean of 
the College with academic responsibilities.  
 

ADDITIONAL ATTRIBUTES 
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Trained in Language! – a specialized, phonics-based reading program; Currently an AVID 
elective teacher; Experienced in curriculum development; experience teaching in Title I and 
“at-risk” environments; proficient in many computer applications; well-suited to multi-task; 
limited fluency in the Spanish language; competitive public speaking experience. 
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Brandon I. Cohen 
6337 Peach Ave • Van Nuys, CA 91411 

Phone: (323) 972-8933 • brandoncohen@ucla.edu 
 
EDUCATION: 
 University of California, Los Angeles   Westwood, CA 
Begins Fall 2007 Educational Leadership Program – Ed.D. 

 Accepted first year applying into a cohort of 25-30 students selected from pool of 
approximately 150+ applicants. 

 
2005-2006 Principal Leadership Institute 
 M.Ed. in Administrative and Policy Studies in Education 
 Tier I Preliminary Administrative Services Credential – Eligible 
 
2002-2004 California State University, Northridge   Northridge, CA 

Single Subject Preliminary Credential – English 
 
1988-1992 University of Pennsylvania    Philadelphia, PA 
 B.A. Psychology 
 
EXPERIENCE: 
2004-present Reseda Senior High School    Reseda, CA 
 Dean of Attendance/English Teacher 

 Supervised implementation of school-wide attendance policy with focus on positive 
interventions for at-risk students. 

 Demonstrated and critiqued implementation of research-based pedagogy as teacher-coach 
in Center for Language Minority Education and Research teacher leadership coaching 
model. 

 Modeled SDAIE strategies and academic rigor for improved student learning for school’s 
entire teaching staff over four professional development days. 

 Co-developed and facilitated adoption of new attendance policy focused on maximizing 
students’ time in the classroom. 

 Deliberated curricular, budgetary, and other critical issues impacting all school 
stakeholders as voting member of Shared Decision Making Council, School Site Council, 
and Small Learning Community Steering Committee. 

 
2002-2004 Audubon Middle School     Los Angeles, CA 
 Seventh Grade English Teacher 

 Facilitated strategies of Academic English Mastery Program to a student population of 
mostly African American and Latino students. 

 Created comprehensive lesson plans, videotaped instruction, critiqued student work, and 
reflected on professional development as part of a critical friends group, the Grade-level 
Student Achievement Team.  
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2001-2002 Beverly Hills Unified School District   Beverly Hills, CA 
 Substitute Teacher 

 Instructed in classrooms for all secondary grade levels 7-12. 
 
1996-2001 Continental Express Airlines    Houston, TX 
 Airline Pilot - Captain 

 Responsible for ultimate safety of passengers, crew and aircraft while adhering to FAA 
and company standards and regulations. 

 
1995-1996 Sierra Academy of Aeronautics    Oakland, CA 
 Certified Flight Instructor/Assistant Chief Flight Instructor 

 Promoted to Assistant Chief Flight Instructor at flight school with over 200 students 
and 20 instructors. 



 
sdob-csd-sep07item07 

Attachment 4 
Page 130 of 254 

 

 130 

BALI BUSINESS MANAGEMENT 

“We make your $s go further” 
 

(Accounting Services, Bookkeeping, Fund Accounting, Non-Profit Accounting, 
Taxes, Business Management, Charter Schools, Budgets, Cash Flow, Grant 

Management, Systems, Polices,  Procedures and Human Resources Management, 
Staff Training) 

 

4221 Wilshire Boulevard Suite 320, Los Angeles, Ca. 90010 
Telephone 323-935-4220 Fax 323-935-4230, Cell 310-386-2097   

e-mail Hharuna@aol.com or 
 Balibusinessmanagement@yahoo.com 

Website:  Balibusiness.net 
 
Qualifications: 
 

♦ A Fellow of  NAEA’s (National Association  of Enrolled Agents) National Tax 
Practice Institute 

♦ Member Board of Directors (1997-2002), Chairperson Audit and Assessment 
Committee (1997-2000) of Life Services Inc. Member Board of Trustees 
(2004) Chairperson Budget Committee, Member Investment, Property and 
Strategic Planning Committees (2004) of Trinity Baptist Church, (2006) Board 
Vice Chairman of Trinity Baptist Church.   

♦ Over 21 years of financial management experience in for profit and non-profit 
organizations (resume available upon request). 

♦ Earned Masters Degree in Business Administration. 
♦ Enrolled by the United States Government to represent taxpayers before the 

Internal Revenue Service (after passing a tough two day examination in 
Federal Taxation given by the Internal Revenue Service, and a thorough six 
month background check). 

 
Accomplishments: 
 

♦ 1998 successfully rescued Synod of Southern California and Hawaii from 
financial collapse (was featured in Southern California Presbyterian Magazine, 

mailto:Hharuna@aol.com
mailto:Balibusinessmanagement@yahoo.com
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available upon request).  Credited with turning the organization from a deficit 
of $400,000 to a surplus of $200,000 in just three years! 

♦ 2001 managed finances of charter school client that received an award from 
Time Magazine as “elementary school of the year” for the whole country 
(article available upon request). 

♦ Wrote Charter School Facility Grant – $14 Million Awarded To Accelerate 
Charter School. 

♦ Well known and respected Business Services Consultant and regularly gets 
referrals from School Districts and County Office of Education 

♦ Charter Schools Business Services Consultant 
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 BYLAWS 
 
 OF 

   
 LIFELINE EDUCATION CHARTER SCHOOL, INC. 

 
 
 
 A California Nonprofit Public benefit Corporation 
 
 Article I 
 

 NAME; OFFICE 
 

Section 1.  Name.  The name of this corporation is LIFELINE EDUCATION 
CHARTER SCHOOL, INC. 
 

Section 2. Principal Office: The principal office for the transactions of the activities 
and affairs of the corporation is located at 357 E. Palmer, Compton, California 90221.  The 
corporation may have other such offices, or change their principal office within the state of 
California as the Board of Directors may determine or as the affairs of the corporation may 
require from time to time.  Any such change of location must be noted by the secretary on 
these bylaws opposite this section; alternatively this section may be amended to state the 
new location.  The Board of Directors (“Board”) may at any time establish branch or 
subordinate offices at any place or places where the corporation is qualified to conduct its 
activities. 
 
 Article II 
 
 PURPOSES  
 

This corporation is a nonprofit public benefit corporation and is not organized for the 
private gain of any person.  It is organized under the California Nonprofit Public Benefit 
Corporation Law for public purposes.  
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The specific and primary purpose and activity for which the corporation is organized 
is to manage, operate, guide, direct and promote Lifeline Education Charter School, a 
California Charter School. 
 
 
 
 
 Article III 
 
 DEDICATION OF ASSETS  
 

This corporation’s assets are irrevocably dedicated to public benefit purposes.  No 
part of the net earnings, or assets of the corporation, on dissolution or otherwise, shall inure 
to the benefit of any private person or individual, or to any director or officer of the 
corporation.  Upon the dissolution or winding up of the corporation, its assets remaining 
after payment of all debts and liabilities of the corporation, shall revert to the California 
State Department of Education 
 

No part of the corporation shall consist of lobbying or propaganda, or otherwise 
attempting to influence legislation. This corporation shall not participate or intervene in any 
political campaign on behalf of any candidate for public office, including the publication or 
distribution of statements.   
 

All property of the corporation is irrevocably dedicated to the purposes set forth in 
Article II.  No part of the net earnings of this corporation shall inure to the benefit of any of 
its directors, trustees, officers, or members, or to individuals. 
 
 Article IV 
 
 ADDRESS 

 
The initial street address in the state of California of the initial registered office of the 

corporation is 357 E. Palmer, Compton, California 90221.  The name and address in this state 
of the corporation’s agent for service of process in accordance with subdivision (b) of Section 
6210 is Ilbert A. Phillips, 12424 Wilshire Boulevard, Suite 1120, Los Angeles, California 
90025. 

. 
 Article V. 
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 INITIAL INCORPORATOR  
 

The name and address of the initial incorporator is: 
 
Waldo Burford 
1235 Indiana Ct., #105 
Redlands, CA 92374  

 
 
 Article VI 
 
 BOARD OF DIRECTORS  
 

Section 1.  GENERAL CORPORATE POWERS.  Subject to the provisions and 
limitations of the California Nonprofit Public benefit corporation law and any other 
applicable laws, the corporation’s activities and affairs shall be managed, and all corporate 
power shall be exercised, by or under the direction of the Board subject to the noticed 
meeting requirements set forth in Article VIII herein. 

 
Section 2.  METHOD OF SELECTION.  The Parent Teacher’s Association shall elect 

the initial members of the Board.  Any individual who is a representative of the public, a 
representative of the chartering authority and to the extent said authority chooses to 
participate and a parent may be elected in the first instance and then nominated by members 
of the existing Board or may nominate themselves to be members of the Board at any duly 
notice (no less than thirty days) public election.    There must be at least one member of each 
category of member (representatives of the public, SBE and parent, except that no SBE 
member may choose to serve ). 

 
Section 3.  SPECIFIC POWERS.  Without prejudice to the general powers set forth 

in these Bylaws, but subject to the same limitations, the board members shall have the 
power to perform the following acts as long as they are performed subject to Article VIII 
herein: 
 

A. Exercise all powers vested in the Board under the laws of the state of California. 
 
B.  Appoint and remove all officers of the Corporation, the management company, if 

any, and corporation employees, if any; prescribe any powers and duties for such persons 
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that are consistent with law, the Articles of Incorporation and these Bylaws; and fix their 
compensation. 

 
C.  Appoint such agents and employ such other employees, including attorneys and 

accountants, as it sees fit to assist in the operation of the corporation, and to fix their 
compensation. 
 

D.  Adopt and establish rules and regulations governing the affairs and activities of 
the corporation and take such steps as it deems necessary for the enforcement of such rules 
and regulations. 

 
E.  Enforce all applicable provisions of the Bylaws. 

 
F.  Contract for and pay premiums for insurance and bonds (including indemnity 

bonds), which may be required from time to time by the corporation. 
 

G.  Pay all taxes and charges, which are or would become a lien on any portion of the 
corporation’s properties. 
 

H.  Delegate its duties and powers hereunder to the officers of the corporation, the 
management company (if any) or to committees established by the Board. 
 

I.  Prepare budgets and maintain a full set of books and records showing the financial 
condition of the affairs of the corporation in a manner consistent with generally accepted 
accounting principles, and, at no greater than annual intervals, prepare an approved 
financial report, a copy of which shall be delivered to each board member and the chartering 
authority.      
 

J. Open bank accounts and borrow money on behalf of the corporation and designate 
the signatories to such bank accounts. 
 

K.  Bring and defend actions on behalf of the corporation so long as the action is 
pertinent to the operations of the corporation. 
 

Section 3.  NUMBER.  Unless changed by an amendment to these Bylaws, the 
authorized number of board members shall not be less than three (3) but no more than seven 
(7).  The exact number of board members shall be fixed, within these limits, by a resolution 
adopted by the board of directors. 
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Section 4.  MAKE-UP OF BOARD AND BOARD QUALIFICATIONS. The board 

members must be qualified to carry out the purpose and activities of the corporation.  To this 
end, the board membership shall include at all times a parent, a representative of the 
community and a member from the chartering authority (only if a member from the 
chartering authority chooses to serve).  If no person from the chartering authority chooses to 
serve, then other category members may fill that slot.   The remaining board member 
nominated to serve will be nominated based on their commitment to the mission and vision 
of the school, their willingness to participate in ongoing orientation and training in areas 
including, but not limited to, leadership effectiveness, cultural competency, fund-raising, 
conflict resolution, community outreach, the Brown Act, and board governance.  The board 
members will be comprised of individuals with backgrounds in the areas of education, 
business, charter school operation and community activism.  The board members shall be 
recruited from the civic community, and the business and educational communities 
surrounding the school.  The Parent Teacher Association shall elect initial members of the 
board. 
 

Section 5.    VACANCIES GENERALLY.  A vacancy or vacancies on the Board shall 
exist on the occurrence of any of the following: (a) the death or resignation of the board 
member; (b) the declaration by resolution of the Board of a vacancy in the office of a board 
member who has been declared of unsound mind by an order of the court, convicted of a 
felony, or found by final order or judgment of any court to have breached a duty under 
Article 3 of chapter 2 (relating to the standards of conduct of directors) of the California 
Nonprofit Public benefit Corporation law;(c) by removal of a board member who fails or 
ceases to meet all of the  required qualifications to be a board member that was in effect at 
the beginning of that member’s term of office, by a majority vote of the board members who 
meet all of the required qualifications to be a board member; by the organization or entity 
designating the board member; or (d) an increase of the authorized number of board 
members. 
 

Section 6.  FILLING OF VACANCIES.  Any vacancies on the board may be filled by 
approval of the Board, or, if the number of board members then in office is less than a 
quorum, by (a) the unanimous votes of the board members in office; or (b) the affirmative 
vote of a majority of the board members then in office at a meeting held according to notice 
or (c) a sole remaining board member. 

          
Section 7.  TERM.  Each board member shall serve for a period of two years.  Board 

members shall not serve more than two consecutive terms. 
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Section 8.  SELF-DEALING TRANSACTIONS.  Notwithstanding the powers 

conferred on the Board herein, this corporation shall not engage in any transaction which 
meets the definition of a ‘self-dealing transaction’ as defined in section 5233 of the Nonprofit 
Public Benefit Corporation law unless the transaction has been approved by one of the means 
specified in subparagraph (d) of said section 5233. 
 

Section 9.  TRANSACTIONS BETWEEN CORPORATIONS HAVING COMMON 
DIRECTORSHIPS.  Unless it is established that the contract of transaction is just and 
reasonable as to the corporation at the time it is authorized, approved or ratified, this 
corporation shall not enter into a contract or transaction with any other corporation, 
association or entity in which one or more of the corporation’s directors/board members are 
directors/board members unless the material facts as to the transaction and the 
director’s/board member’s common directorship are fully known or disclosed to the Board.  
The Board must approve, authorize or ratify any such contract or transaction in good faith 
and by a vote sufficient without counting the vote of the common directors/board members.   
 

Section 10.  LOANS TO DIRECTOR OR OFFICERS.  This corporation shall not 
make any loan of money or property to, or guarantee the obligation of any board member or 
officer, unless the transaction is first approved by the California Attorney General.  This 
provision shall not apply to any reasonable advance on account of expenses anticipated to be 
incurred in the performance of the board member or officer’s duties. 
 

Section 11.  STANDARDS FOR INVESTMENTS.  Except as provided in sections 
5240(c) and 5241 of the Nonprofit Public benefit Corporation law, in the investment, 
reinvestment, purchase, acquisition, exchange, sale and management of the corporation’s 
investments, the Board shall: 
 

a.  Avoid speculation, looking instead to the permanent disposition of the funds, 
considering the probable income, as well as, the probable safety of the corporation’s capital; 
and 

 
b.  Comply with additional standards, if any, imposed by the Articles of 

Incorporation, these Bylaws, or the express terms of an instrument or agreement pursuant to 
which the invested assets were contributed to the corporation.   
 
 Article VII 
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 OFFICERS  
 

Section 1.  OFFICERS.  The officers of the corporation shall be a president, a 
secretary and a chief financial officer who shall be known as the treasurer.  The corporation 
may also have, at the Board’s discretion, one or more assistant secretaries, or one or more 
assistant treasurers, and such other officers as the Board may appoint, who need not be 
members of the Board.  Any number of offices may be held by the same person, except that 
neither the secretary nor the treasurer may serve concurrently as the president. 
 

Section 2.  ELECTION OF OFFICERS.  The officers of the corporation, except any 
appointed under Section 3 of these Bylaws, shall be chosen annually by the Board and shall 
serve at the pleasure of the Board, subject to the rights of any officer under any employment 
contract. 
 

Section 3.  APPOINTMENT OF OTHER OFFICERS. The Board may appoint and 
authorize the President, or another officer to appoint any other officers that the corporation 
may require.  Each appointed officer shall have the title and authority, hold office for the 
period, and perform the duties specified by the Bylaws or established by the Board. 
 

Section 4.  REMOVAL OF OFFICERS.  Without prejudice to the rights of any 
officer under an employment contract, the Board may remove any officer with or without 
cause.  An officer who was not chosen by the Board may be removed by any other officer on 
whom the Board confers the power of removal. 
 

Section 5.  RESIGNATION OF OFFICERS.  Any officer may resign at any time by 
giving written notice to the board.  The resignation shall take effect on the date the notice is 
received or at any later time specified in the notice.  Unless otherwise specified in the notice, 
the resignation need not be accepted to be effective.  Any resignation shall be without 
prejudice to any rights of the corporation under any contract to which the officer is a party. 
 

Section 6.  TERM OF SERVICE.  The officers of the corporation shall hold office for 
a term of one year and thereafter until their successors are chosen and qualify in their stead.  
Any officer may be removed at any time, with or without cause, by the affirmative vote of a 
majority of the Board.        
 

Section 7.  VACANCIES IN OFFICE.  A vacancy in any office shall be filled in the 
manner prescribed in these Bylaws for regular appointments to that office, provided, 
however, that vacancies need not be filled on an annual basis. 
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Section 8.  PRESIDENT.  Subject to the control of the Board, the president shall be 

the general manager of the corporation and shall supervise, direct, and control the 
corporation’s activities, affairs and officers.  The president shall preside at all Board 
meetings.  The president shall have the power to hire, discharge, and fix and pay 
compensation of all agents, independent contractors and employees, as he or she deems 
necessary to the operation of the corporation.  The president shall have such other powers 
and duties as the Board of Bylaws may prescribe.  The president shall not be a paid employee 
of the Charter School or the sponsoring authority. 
 

Section 9.  SECRETARY.  The secretary shall keep or cause to be kept, at the 
corporation’s principal office or such other place as the board may direct, a book of minutes 
of all meeting, proceedings, and actions of the Board, or committees of the Board.  The 
secretary shall keep or cause to be kept, at the principal office in California, a copy of the 
Articles of Incorporation and Bylaws as amended to date.  These records will be made 
available to the public upon request. 
 

Section 10.  TREASURER.  The treasurer shall keep and maintain, or cause to be 
kept and maintained, adequate and correct books and accounts of the corporation’s 
properties and transactions.  The treasurer shall send or cause to be given to the board 
members such financial statements and reports as are required to be given by law, by these 
Bylaws, or by the board.  These books of account shall be open to inspection by any 
director/board member at all reasonable times.  
 

The treasurer shall deposit, or cause to be deposited, any money and other valuables 
in the name and to the credit of the corporation with such depositories as the Board may 
designate, and shall disburse the corporation’s funds as the board may order.  
 

The treasurer shall cause an independent audit of the school to occur annually.   This 
audit report, to be conducted by certified auditors, shall be transmitted each year to the 
California Department of Education, the Los Angeles County Office of Education, and to 
any other entity which would be considered the chartering authority.   
 
 Article VIII   
 
  

MEETING OF THE BOARD OF DIRECTORS 
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Section1.  MONTHLY MEETINGS.   An agenda containing a brief description 
(approximately twenty words in length) of each matter to be considered or discussed must be 
posed at least 72 hours prior to meeting.  The monthly meeting of the Board shall be held 
third Thursday of each month, at the time designated in the notice of the meeting, at the 
principle business office of the corporation, unless otherwise determined by the Board.  All 
notices shall comply with the provisions of the Brown Act.  Notice of the meeting shall be 
posted in a prominent place at the school where interested parties are most likely to see it.  
Board meetings will also be announced at the Parent Teacher Association meetings, as well 
as the Site Advisory Council meetings.  At each meeting a time shall be set-aside for the 
public to comment on any agenda items before or during consideration by the Board.  The 
Board may hold a meeting without listing an item on the agenda in case of emergency 
circumstances, or where a need for immediate action came to the attention of the Board after 
posting of the agenda. 

          
Section 2.  SPECIAL MEETINGS.  Special meetings of the Board for any purpose 

may be called by the President, Secretary, Treasurer or any two board members so long as 
notice for said meeting is properly given in accordance with the Brown Act, to wit, forty-
eight hour notice must be provided to members of Board and media outlets including a brief 
general description of matter to be considered or discussed. 
 

Section 3.  NOTICE OF SPECIAL MEETINGS.  Notice of the time and place of 
special meetings shall be given to each board member by one of the following methods: (a) by 
personal delivery of written notice; (c) by telephone, either directly to the board member or 
to a person at the board member’s office who would reasonably be expected to communicate 
that notice promptly to the board member; or (d) by electronic mail.  All such notices shall 
be given or sent to the board member’s address or telephone number as shown on the records 
of the corporation, unless otherwise determined by the Board. 
 

Notices given by personal delivery, telephone or telegraph, shall be delivered, 
telephoned, or delivered by the telegraph company at lest 48 hours before the time set for the 
meeting. 
 

The notice shall state the purpose of and the time of the meeting, and the place.  
 
Section 5.  REQUIREMENTS APPLICABLE TO MEETINGS.  Notwithstanding 

any other requirements contained in these Bylaws, all meetings of the corporation shall be 
held in compliance with all applicable requirements of the Ralph M. Brown Act (Chapter 9 of 
part 1 of Division 2 of the California government Code.), to wit, meetings may not be 
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conducted in a facility that excludes persons on the basis of their race, color, national origin, 
ancestry, or sex, or that is inaccessible to disabled persons, or where members of the public 
may not be present without making a payment or purchase.  
 

Section 6.  QUORUM.  A majority of the authorized number of board members shall 
constitute a quorum for the transaction of business, except to adjourn.  Every action taken 
or decision made by a majority of the board members present at a duly held meeting at 
which a quorum is present shall be the act of the Board, subject to the more stringent 
provisions of the California Nonprofit Public benefit Corporation law, including, without 
limitation, those provisions relating to (a) approval of contracts or transactions in which a 
board member has a direct or indirect financial interest, (b) approval of contracts or 
transactions between corporations having common board members, (c) creation of any 
appointments to committees of the Board, and (d) indemnification of board members. A 
meeting at which a quorum is initially present may continue to transact business, despite the 
withdrawal of board members, if any action taken or decisions made is approved by at least a 
majority of the required quorum for that meeting. 

. 
Section 8. COMPENSATION.  Board members shall not receive any stated salaries 

for their services, but by resolution of the Board, a fixed sum and expenses of attendance, if 
any, may be allowed for attendance at each regular meeting or special meeting of the Board.  
Board members may receive such reimbursement of expenses as the Board may determine by 
resolution to be just and reasonable as to the corporation at the time that the resolution is 
adopted. 
 

Section 9.  COMMITTEES.  The Board, by resolution adopted by a majority of the 
board members then in office, provided a quorum is present, may create one or more 
committees, each consisting of two or more board members and no persons who are not board 
members, to serve at the pleasure of the Board.  Appointments to committees of the Board 
shall be made by a majority of the board members then in office.  The Board may appoint 
one or more board members as alternate members of any such committee, who may replace 
any absent member at any meeting.  Any such committee, to the extent provided in the 
Board resolution, shall report its findings and recommendations to the Board for its action.  

 
Section 10.  Definition of Meeting:  a “meeting “ shall include any gathering of a 

quorum of the Board to discuss or transact business of the Corporation.  The public shall be 
allowed to attend all meetings.  The term ”meeting” shall not include conferences open to the 
public and other gatherings, which are open to the public as long as Board members do not 
discuss among themselves business of a specific nature under the Board’s jurisdiction or 
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attendance at social or ceremonial events where no business of the body is discussed.    
 
Section 11.  Teleconference Meetings:  Teleconference meetings may be held under 

carefully defined conditions.  The meeting notice must specfically identify all teleconference 
locations, and each such location must be fully accessible to members of the public.  

 
Section 12.  Public Rights:  Public may comment on any agenda item before or during 

consideration by the Board.  Time must be set aside for public comment on any other matter 
under the Board’s jurisdiction. 

 
Section 13.  Closed Session Agendas:  All items to be considered in closed session must 

be described in the notice or agenda for the meeting.   Prior to each closed session, the Board 
must orally announce the subject matter of the closed session.  If final action is taken in 
closed session, the Board generally must report the action at the conclusion of the closed 
session. 

 
Section 14.  Closed Session Meeting:  The Board may conduct a closed session to 

consider appointment, employment, and evaluation of performance, discipline or dismissal of 
an employee.  With respect to complaints or charges against an employee brought by another 
employee, the employee must be notified, at least 24 hours in advance, of his or her right to 
have the hearing conducted in public.  The Board may meet in a closed with law enforcement 
or security personnel concerning the security of public building and services.  The Board may 
meet in closed session to receive advice from its legal counsel concerning existing litigation, 
initiating litigation, or situations involving a significant exposure to litigation.   The Board 
may meet in closed session with its negotiator to consider labor negotiations with represented 
and unrepresented employees.  Issues related to budget and available funds may be 
considered in closed session, although final decisions concerning salaries of unrepresented 
employees must be made in public.  Finally the Board may meet in closed session with it 
negotiator to consider price and terms of payment in connection with the purchase, sale, 
exchange or lease of real property. 

 
Section 15.  Public Vote:  All votes, except for those cast in a permissible closed 

session, must be cast in public.  No secret ballots, whether preliminary or final, are 
permitted.   

 
Section 16.  Copy of Recording:  The public may obtain a copy, at cost, of an existing 

tape recording made at the Board’s meeting of its public sessions, and to listen to or view the 
Board’s original tape on a tape recorder or viewing device provided by the Board. 
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Section 17.  Conditions of Attendance at Board Meeting:  Public may not be asked to 

register or identify themselves or to pay fees in order to attend public meetings. 
 
Section 18.  Public Records:  Materials provided to a majority of the Board, which are 

not exempt from disclosure under the Public Records Act, must be provided, upon request, 
to members of the public without delay. 

 
 

 Article IX 
 
 ORDER OF GOVERNANCE/SITE ADVISORY COUNCIL 
 

 
 Section 1.  BOARD OR DIRECTORS.  The Board of Directors serves as the primary 
governance agency of the corporation.  

 
 Section 2.   DIRECTOR.  The Board of Directors shall hire a full time Director of the 
corporation who will be responsible for operation of the corporation and the charter school. 
The Board of Directors empowers the Director to have specifically delegated authority in the 
daily operations of the school.  The Director focuses on planning, developing innovative 
programs, examining issues of educational leadership and of progress toward meeting the 
Charter’s stated standards and goals, including oversight of the budget.  

   
 Section 3.  SITE ADVISORY COUNCIL.  The Site Advisory Council is designed to 
represent primary stakeholders, especially parents, in the charter school.  It is the primary 
advisory group to the Board and the Director and is tasked to make recommendations.  As 
required, this group considers and discusses the potential detriment or benefit of their 
recommendations for the whole charter school as well as for each of their constituents.  The 
Board of Directors and/or the Director will provide specific direction to this group as 
required.  This Council will consist of not less than ten (10) members and no more than 
fifteen (15) members. 
 

A.  The Chair of the Site Advisory Council shall be the Director who shall be a 
permanent member of the Council.  The Council will report to the Director 
who will report directly to the President of the Board of Directors. 
B.  The Site Advisory Council will be elected by the Parent Teacher 
Association at the beginning of each academic year from a pool of volunteers 
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by a simple majority vote.   
C.  Members of the Site Advisory Council will serve for a term of one year.  
After one year of service, a representative may be reelected to serve additional 
years without limit.   
D.  The Site Advisory Council is responsible for making collaborative 
recommendations to the Board of Directors in relation to the school's total 
governance, including, but not necessarily limited to: 

Personnel selection 
Fiscal management and accountability 
Educational program / instructional strategies  
Policies and procedures for operations 

E.  Final authority for all matters dealing with the administration or operation 
of the Lifeline Education Charter School shall reside with the Lifeline 
Education Charter School Board of Directors. 

   F.  The Director will provide periodic reports to the Site Advisory Council. 
G.  The Site Advisory Council meets on a regularly scheduled basis.  The 
Director will schedule and conduct these meetings.  The Director is responsible 
for insuring the recording of minutes and making such minutes a part of the 
public record. 
H.  The Site Advisory Council may make recommendations for amendments to 
the existing charter by majority vote.  Material revisions of the charter must 
be submitted for approval to the Board of the Charter School Corporation and 
the chartering authority. 

 
 

Article X 
 

INDEMNIFICATION OF BOARD MEMBERS 
OFFICERS, EMPLOYEES AND OTHER AGENTS 

 
Section 1.  RIGHT OF INDEMNITY.  To the fullest extent permitted by law, this 

corporation may indemnify its board members, officers and employees, and other persons 
described in Section 5238(a) of the California Corporations Code,  and including persons 
formerly occupying any such position, against all expenses, judgments, fines, settlements and 
other amounts actually and reasonably incurred by them in connection with any 
“proceeding,” as that term is used in that Section, and including an action by or in the right 
of the corporation, by reason of the fact that the person is or was a person described in that 
Section.  “Expenses,” as used in this Bylaw, shall have the same meaning as in Section 
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5238(a) of the California Corporations Code. 
 

Section 2.  The corporation shall indemnify the chartering authority to the fullest 
extent permitted under the law and as specified by the chartering authority. 
 

ARTICLE XI 
 

INSURANCE 
 

  Section 1.  This corporation shall have the right, and shall use its best efforts, to 
purchase and maintain insurance to the full extent permitted by law on behalf of its officers, 
directors, board members, employees, and other agents, to cover any liability asserted 
against or incurred by any officer, director, employee, or agent in such capacity or arising 
from the officer’s, director’s, board members, employee’s or agent’s status as such. 
 
          Section 2.  The corporation shall obtain and keep in effect all insurance policies 
required by the chartering authority. 

 
Article XII 

 
RECORDS AND REPORTS 

 
Section 1. MAINTENANCE OF CORPORATE RECORDS.  The corporation shall 

keep:  (1) adequate and correct books and records of accounts; and (2) written minutes of the 
proceedings of the Board and committees of the Board. 
 

Section 2. INSPECTION BY BOARD MEMBERS.  Every board member shall have 
the absolute right at any reasonable time to inspect the corporation’s books, records, and 
documents of every kind, physical properties, and the records of each of its subsidiaries.  The 
inspection may be made in person or by the board member’s agent or attorney.  The right of 
inspection includes the right to copy and make extracts of documents. 
 

Section 3. ANNUAL STATEMENT OF CERTAIN TRANSACTIONS AND 
INDEMNIFICATIONS.  The corporation shall annually prepare and furnish to each board 
member a statement of any transaction or indemnification of the following kind within 120 
days after the end of the corporation’s fiscal year: 
 

Any transaction (I) in which the corporation, its parent, or its subsidiary was a 
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party, (ii) in which an “interested person” had a direct or indirect material 
financial interest, and (iii) which involved more than $50,000, or was one of a 
number of transactions with the same interested person involving, in the 
aggregate, more than $50,000.  For this purpose, an “interested person” is any 
director, board member or officer of the corporation, its parent, or subsidiary (but 
mere common directorship or board membership shall not be considered such an 
interest). 

 
The statement shall include a brief description of the transaction, the names of 
interested persons involved, their relationship to the corporation, the nature of 
their interest in the transaction and, if practicable, the amount of that interest, 
provided that if the transaction was with a partnership in which the interested 
person is a partner, only the interest of the partnership need be stated. 
 
Any indemnification or advances aggregating more than $10,000 paid during  
a fiscal year to any officer or board member of the corporation. 
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 Section 4. YEAR END REPORT.  Within 120 days after the close of the fiscal year, a year-
end report consisting of at least the following shall be distributed to directors/board members: 
 

A balance sheet as of the end of the fiscal year; 
An operating (income) statement for the fiscal year; 
A statement of changes in financial position for the fiscal year; 
Any information required to be reported under section 6322 of the Corporations Code 
requiring the disclosure of certain transaction in excess of $50,000 per year between the 
corporation and any director or officer of the corporation and indemnification and 
advances to officers or directors in excess of $10,000 per year. 

 
 
An independent accountant shall prepare the annual report. 
 

Article XIII 
 

OTHER PROVISIONS 
 

Section 1. AMENDMENT OF BYLAWS.  The board may adopt, amend, or repeal these 
Bylaws, by majority vote with a quorum present, provided that any such amendment does not 
conflict with the Articles of Incorporation of with any laws. 
 

Section 2. FISCAL YEAR.   The fiscal year of the corporation shall be from July 1st through 
June 30th of each year. 
 

Section 3. CONSTRUCTION AND DEFINITIONS.  Unless the context requires otherwise, 
the general provisions, rules of construction, and definitions in the California Nonprofit Corporation 
Law shall govern the construction of these Bylaws.  
 

Section 4. ANNUAL STATEMENT OF GENERAL INFORMATION.  As and when required 
by section 6210 of the California Nonprofit Corporation Law, the corporation shall file with the 
Secretary of State of California, on the prescribed form, a statement setting forth the authorized 
number of directors or board members, the names and complete business or residence addresses of all 
incumbent directors or board members, the names and complete business or residence addresses of the 
chief executive officer, secretary and chief financial officer, the street address of its principal office in 
this state, together with a designation of the agent of the corporation for the purpose of service 
process. 
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CERTIFICATE OF SECRETARY  
 

I certify that I am the duly elected and acting Secretary of Lifeline Education Charter School, Inc., a 
California nonprofit public benefit corporation; that these bylaws, consisting of 15 pages, are the 
bylaws of this corporation as adopted by the board of directors on _________and that these bylaws 
have not been amended or modified since that date. 
 

Executed on _____________at                                             California.                                       
 

                                                                                                      
Signature 
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Lifeline Education Charter School Employee Handbook 

 
 
Introduction 

This Handbook summarizes the Lifeline Education Charter School’s (hereinafter referred to as “School” 
or “Company”) personnel policies applicable to all employees.  Please review these policies carefully.  If 
you have any questions about the policies outlined in this Handbook, or if you have any other personnel 
related questions, whether related to policies specifically addressed in this Handbook, please consult your 
supervisor or the Director of Human Resources.     

This Handbook is intended only as a guide to the School’s personnel policies, outlining and highlighting 
those policies and practices.  It is not, therefore, intended to create any expectations of continued 
employment, or an employment contract, express or implied.  If you have received an employment 
contract, the provisions of the employment contract control over any conflicting provisions contained in 
this Handbook. This Handbook supersedes any previously issued handbooks, policies, benefit statements 
and/or memoranda, whether written or verbal, including those that are inconsistent with the policies 
described herein.   

The School reserves the right to alter, modify, amend, delete and/or supplement any employment policy 
or practice (including, but not limited to, areas involving hiring policies and procedures, general work 
place policies, hours of work, overtime and attendance, standards of conduct, employee benefits, 
employment evaluation and separation) with or without notice to you.  Only the Board of Directors may 
alter the at-will employment status of any of its employees.   

Once you have reviewed this Handbook, please sign the employee acknowledgement form and return to 
Human Resources Department.  This signed acknowledgement demonstrates to the School that you have 
read, understand and agree to comply with the policies outlined in the Handbook. 

Hiring Policies and Procedures 

At Will Employment 

Unless you were provided a “Fixed Term Contract” of employment, your employment at the School is at-
will. This means you or the School could choose to conclude the relationship with or without “cause,” i.e. 
with or with a reason, and with or without notice. Regardless of how you hold employment with the 
School, this Handbook does not in any way reflect a modification to the specific terms of your 
employment relationship, and this Handbook does not constitute a contract of employment, either express 
or implied, between you and the School.  Accordingly, unless otherwise identified in a specific 
employment agreement, either you or the School may terminate this relationship at any time, for any 
reason, with or without cause, and with or without notice.  If you are unsure of your employment status, 
please consult your supervisor or the Director of Human Resources.  
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Nothing contained in this Handbook, the employment application, School memoranda or other materials 
provided to any employee in connection with his/her employment, other than a signed, approved 
employment contract, shall require the School to have “cause” or reason to terminate an employee or 
otherwise restrict the School’s right to terminate an employee at any time for any reason.  No School 
representative is authorized to modify this policy for any employee, unless in writing, signed and 
approved by the Board of Directors.  

Equal Employment Opportunity Policy 

The School is an equal opportunity employer.  It is the policy of the School to afford equal employment 
and advancement opportunities to all qualified individuals without regard to race, creed, color, religion, 
national origin, ethnicity, ancestry, sex, sexual orientation, age, physical or mental disability, marital 
status, citizenship status, medical condition, or any other legally protected status.  This policy extends to 
all employees and to all aspects of the employment relationship, including the hiring of new employees 
and the training, transfer, promotion, compensation and benefits of existing employees.  Furthermore, the 
School prohibits all unlawful discrimination against any employee or applicant for employment in its 
programs or activities based on race, color, religion, sex, gender, ethnic group identification, age, national 
origin, ancestry, genetic characteristics, mental or physical disability, marital status, sexual orientation or 
other category protected by law.   

To comply with applicable laws ensuring equal employment opportunities to qualified individuals with a 
disability, the School will make reasonable accommodations for the known physical or mental limitations 
of an otherwise qualified individual with a disability who is an applicant or an employee unless undue 
hardship would result.  In order to perform the essential functions of the job, any applicant or employee 
requiring an accommodation should contact the Human Resources Department and request such an 
accommodation. 

If you believe prohibited discrimination has occurred, please contact your direct supervisor or the Director 
of Human Resources immediately.  Reports will be investigated and appropriate corrective action will be 
taken.   

Immigration Compliance 

The School does not discriminate against any individual because of his or her national origin, citizenship 
or intent to become a U.S. citizen in compliance with the Immigration Reform and Control Act of 1986.  
It is, however, the policy of the School to only employ those individuals that are authorized to work in the 
United States.  In furtherance thereof, the School requires each prospective employee to provide 
documents verifying his or her identity and authorization to be legally employed in the United States.  
The employee will also be required to sign a legal verification attesting to her/his authorization to be 
legally employed in the United States.   
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Employee Classification 

The School’s employees are classified in the following categories:  Executive/Administrative, 
Credentialed and Non-Credential. Credential and Non-Credentialed employees may be full-time or part-
time or temporary. 

Administrative / Executive:  Administrative and Executive employees are those employees with job 
assignments that require the use of specific administrative and/or execute skills, including the exercise of 
discretion, the supervision of others, the development and implementation of School or department 
policies and procedures.  Administrative employees are compensated on a salary basis. 

 

Certificated:  

Certificated employees are those individuals who hold a teaching position for which a valid California 
Teacher’s credential is required. Credentialed employees are paid on a salary basis.  

Full Time Certificated:  

Full time certificated employees work at least 30 hours per week.  

Part Time Certificated:   

Part time certificated employees work 29 hours per week or less.  

Non-Certificated, Hourly:   

Hourly employees are those employees who do not regularly supervise the work or two or more persons, 
who do not routinely exercise significant discretion and who job assignments are paid on an hourly basis. 
Persons holding these positions are eligible for overtime pay for hours worked in excess of eight (8) hours 
in any work day or more than forty (40) hours in any work week.  Hourly employees may be full or part 
time. 

Full Time Hourly:   

Full time employees are those employees who are scheduled to work at least 30 hours in a week. 

Part Time Hourly:   

Part time employees are those employees who are regularly scheduled to work less than 30 hours 
in a week. 

Non-Certificated, Salaried: 
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Salaried, non-certificated employees are paid a monthly salary, regularly supervise two or more 
persons, and/or have specialized training, utilize special skills and exercise independent judgment 
or have a confidential administrative relationship to the School. 

Temporary:  Temporary employees are those employees who are hired for a limited time period, 
or for a specific project and who do not have a written Fixed Term Contract of employment. A temporary 
employee may be a certificated, non-certificated or administrative employee. 

Part time and temporary employees are not entitled to benefits provided by the School.  Independent 
contractors, consultants and leased employees (i.e., those working for an employment agency) are not 
employees of the School and are not eligible for benefits provided by the School.  If you have any 
questions about your classification, please consult with your supervisor or the Human Resources 
Department.    

Introductory Period 

The first 90 days of employment for every new employee, irrespective of classification, is considered an 
introductory period.  During this introductory period, employees will not be eligible for or accrue any 
benefits.  This period is intended to serve as a time for you and the School to determine whether further 
employment with the School is desired.  The School may, in its discretion, evaluate your performance, 
either formally or informally, at the end of this introductory period.  In its sole and complete discretion, 
the School may extend the duration of the introductory period.  The introductory period does not change 
the at-will status of the School’s employees. 

Relationships Between Employees 

While the School’s policies do not permit discrimination based on an individual’s marital status, the 
individual’s relations to another School employee or his or her lawful off duty conduct, some situations 
can create conflicts of interest requiring the School to take the employee’s relationship with another 
employee into account.   

An employee should not be in a supervisory role with another employee who is a relative (i.e., sibling, 
parent, spouse, domestic partner, etc.).  Supervisors should avoid situations that result in actual or 
perceived conflicts of interest with supervised employees and situations of favoritism.   

A supervisor should avoid forming special social relationships or dating employees under his or her direct 
supervision, or with other employees that would create actual or perceived conflicts of interest and 
situations of favoritism.  If such relationship arises, both employees should notify the School so that 
appropriate measures can be taken to prevent conflicts of interest or favoritism.   

The School reserves the right to take appropriate action if employee relationships interfere with the safety, 
morale or security of the School, or if the relationships create an actual or perceived conflict of interest of 
favoritism. 
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Certification and Licensure of Instructional Staff 

All Lifeline Education Charter School teachers are required to hold a current California Commission on 
Teacher Credentialing certificate or permit equivalent to that which a teacher in other public schools 
would be required to hold and may be required to meet certain federal requirements related to subject-
matter expertise. All teachers are required to be NCLB compliant.  It is the responsibility of all 
instructional staff to provide and maintain such certificate, permit or other documentation to the Human 
Resources Department. If an instructional staff employee believes that he or she is assigned to teach in a 
subject in which he or she does not have subject matter competence, the employee should immediately 
report the same to Human Resources Department.   

Tuberculosis Testing 

No person shall be employed by the School unless the employee has submitted proof of an examination 
showing that the employee is free of active tuberculosis.  Employees transferring from other public or 
private schools within the State of California must either provide proof of an examination within the 
previous 60 days or a certification showing that he or she was examined within the past four years and 
was found to be free of communicable tuberculosis.     

The tuberculosis test shall consist of an approved intradermal tuberculin test, which if positive shall be 
followed by an X-ray of the lungs.   

All employees shall be required to undergo the foregoing examination at least once every four (4) years.  
After such examination, each employee shall cause to be on file with the School a certificate from the 
examining physician showing the employee was examined and found free from active tuberculosis.   

The examination for applicants for employment is a condition of initial employment.  Therefore, the 
expense incident thereto shall be borne by the applicant.  The cost of the examination required of existing 
employees shall be a reimbursable expense.  Employees should follow the School’s reimbursement 
procedures.   

The County Health Department may provide skin testing to employees at regular intervals at no cost to 
the employee.  The availability of this testing may be announced by the School.   

Criminal Background Checks 

As a condition of employment, the School requires all applicants for employment to do electronic 
fingerprinting by means of Live Scan Service.  The electronic submission is forwarded directly to the 
Department of Justice for the purpose of obtaining criminal record summary information from the 
Department of Justice and Federal Bureau of Investigation.  The School will not employ a person who has 
been convicted of a violent or serious felony or a person who would be prohibited from employment by a 
public school district because of his or her conviction for any crime, unless an applicable exception 
applies.  The School will not employ any applicant until the Department of Justice completes its check of 
the state criminal history file as provided by law.  The School shall also request subsequent arrest 
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notification from the Department of Justice and take all necessary action based upon such further 
notification. 

General Workplace Policies 

Prohibition of Harassment and Protection Against Retaliation 

Policy 

The School is committed to providing a workplace and educational environment free of sexual 
harassment, as well as harassment based on such factors as race, religion, creed, color, ethnicity, national 
origin, ancestry, age, medical condition, marital status, sex, sexual orientation, citizenship status, 
disability or any other category protected by law.  The School will not condone or tolerate harassment of 
any type by any employee, whether supervisory or co-employee, against an employee, third party vendor 
or student.  The School also does not condone or tolerate harassment of its employees by any third parties 
or students.  The School will promptly and thoroughly investigate any complaint of harassment and take 
appropriate corrective action, if warranted. 

The School will take all reasonable steps to prevent discrimination and unlawful harassment from 
occurring.  Sexual or other unlawful harassment in employment violates the School’s policy and is 
prohibited under Title VII of the Civil Rights Act (42 U.S.C. sections 2000e, et seq.) and the California 
Fair Employment and Housing Act (Govt. Code sections 12940, et seq.).   

Definition of Harassment 

Harassment includes verbal, physical or visual conduct that creates an intimidating, offensive or hostile 
working or educational environment or that unreasonably interferes with job performance.  Verbal 
harassment includes, but is not limited to, epithets, derogatory comments or slurs based on a protected 
category.  Physical harassment includes, but is not limited to, assault, impeding or blocking movement or 
any physical interference with normal work or movement, when directed at a legally protected individual.  
Visual harassment includes, but is not limited to, derogatory posters, cartoons or drawings on a basis 
protected by law.   

Definition of Sexual Harassment 

Federal law defines sexual harassment as unwelcome sexual conduct that is a term or condition of 
employment.  The Equal Employment Opportunity Commission's Guidelines define two types of sexual 
harassment: "quid pro quo" and "hostile environment."  "Unwelcome" sexual conduct constitutes sexual 
harassment when "submission to such conduct is made either explicitly or implicitly a term or condition 
of an individual's employment,"  "Quid pro quo harassment" occurs when "submission to or rejection of 
such conduct by an individual is used as the basis for employment decisions affecting such individual."  A 
“hostile environment” claim for harassment occurs when discrimination based on sex has created a hostile 
or abusive work environment.   
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California law defines unlawful sexual harassment in largely the same ways.  Sexual harassment occurs 
where a term of employment (i.e., compensation or in terms, conditions or privileges of employment), 
academic status or progress (i.e., a student’s grades or promotion to the next grade) is explicitly or 
implicitly conditioned upon submission to unwelcome sexual advances, as more fully described below.  
Sexual harassment also occurs where the submission to, or rejection of, the conduct by the individual is 
used as the basis of academic or employment decisions affecting the individual.  Additionally, sexual 
harassment occurs where harassment (unwanted sexual advances, visual, verbal or physical conduct of a 
sexual nature) is sufficiently severe, persistent, pervasive or objectively offensive so as to alter the 
conditions of employment and create an abusive or hostile educational or working environment or to limit 
the individual’s ability to participate in or benefit from an education program or activity. Sexual 
harassment occurs where the conduct has the purpose or effect of having a negative impact on the 
individual’s academic performance, work or progress or has the purpose or effect of creating an 
intimidating, hostile, or offensive educational or working environment.  Finally, sexual harassment occurs 
where submission to, or rejection of, the conduct by the individual is used as the basis for any decision 
affecting the individual regarding benefits and services, honors, programs or activities available at or 
through the School.   

The educational environment includes, but is not limited to, the School’s campus or grounds, the 
properties controlled or owned by the School and off-campus, if such activity is School sponsored or is 
conducted by organizations sponsored by or under the jurisdiction of the School.   

The following are examples of offensive behavior: 

 Unwanted sexual advances, flirtations, touching or requests for sexual favors; 

 Verbal abuse of a sexual nature; 

 Graphic or suggestive comments about dress or body and the sexual uses to which it could be put; 

 Unwarranted graphic discussion of sexual acts. 

 Sexually degrading words; 

 Suggestive or obscene letters, notes or invitations;  

 Verbal harassment including, but not limited to, unwelcome epithets, jokes, derogatory comments, 
or slurs of a sexual nature, or sexually degrading words used to describe a person;   

 Physical harassment including, but not limited to, assault, impeding or blocking movement or any 
physical interference with normal work or school activities or movement, when done because of 
your sex;   
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 Visual harassment including, but not limited to, leering, making sexual or obscene gestures, 
displaying sexually explicit or derogatory posters, cartoons or drawings, or computer-generated 
images of a sexual nature;  

 Making or threatening retaliatory action after receiving a negative response to sexual advances. 

What to do if Sexual and Other Unlawful Harassment Occurs 

Internal Procedures: 

Each supervisor has the responsibility to maintain a work place and educational environment free from 
any form of sexual or other unlawful harassment.  Consequently, should your supervisor or the Director 
of Human Resources become aware of any conduct that may constitute sexual harassment or other 
prohibited behavior, immediate action will be taken to address and remediate such conduct.  

Any employee who has experienced or is aware of a situation that is believed to be sexually or otherwise 
unlawfully harassing has a responsibility to report the situation immediately to your supervisor.  If the 
employee is not comfortable contacting the supervisor or if that individual is not available, the employee 
should contact the Director of Human Resources; 1826 Orange Tree Lane, Redlands, CA 92374; 909-307-
6312, ext. 222.  A Harassment Complaint Form may be obtained from the Human Resources Department.  
The Director of Human Resources will conduct a prompt investigation and take appropriate corrective 
action where warranted.  Complaints will be handled as discreetly as possible, consistent with the need to 
investigate effectively and promptly resolve the matter.  Complaints relating to discrimination other than 
employment discrimination must be filed within six months of the alleged discrimination or when the 
complainant first obtained knowledge of the alleged discrimination, unless an extension has been obtained 
by the Superintendent of Public Instruction of the State of California.   

If the employee is not satisfied with the outcome of the investigation, the employee, in writing, should 
bring the matter to the attention of the Director.  If the complaint alleges wrongdoing other than 
employment discrimination, the Director of Human Resources will conduct a prompt investigation where 
the complainant, his/her representative or both, and representatives of the School, may present 
information relevant to the complaint, and the complainant and School representatives shall have an 
opportunity to meet to discuss the complaint or to question each other and each other’s witnesses.  The 
Director shall prepare a written decision, which decision shall contain the findings and disposition of the 
complaint, including corrective actions if any, the rationale for such disposition, notice of the 
complainant’s right to appeal the decision to the Department of Education, and the procedures to be 
followed for initiating an appeal to the Department.  Within 60 days of receipt of the complaint, the 
Director will send a copy of the written decision to the complainant.  Complaints will be handled as 
discreetly as possible, consistent with the need to investigate effectively and promptly resolve the matter.  
The Director of Human Resources will be knowledgeable of the laws/programs that he/she is assigned to 
investigate.    If the complaint alleges employment discrimination, the School will send it to the 
Department of Fair Employment and Housing (the “Department”) for investigation as required by law.   
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Any employee found to have participated in improper harassment will be subject to disciplinary action, up 
to and including possible dismissal.   

External Procedures:  Filing a Complaint with the Department.   

Employees or job applicants who believe that they have experienced unlawful employment discrimination 
may file a complaint directly with the Department.  The Department serves as a neutral fact-finder and 
attempts to help the parties voluntarily resolve disputes.  If the Department finds sufficient evidence to 
establish discrimination occurred and settlement efforts fail, the Department may file a formal accusation.  
The accusation will lead to either a public hearing before the Fair Employment and Housing Commission 
(the “Commission”) or a lawsuit filed by the Department on behalf of the complaining party. 

If the Commission finds that discrimination has occurred, it can order remedies including:  fines or 
damages for emotional distress from each employer or person found to have violated the law; hiring or 
reinstatement; back pay or promotion; changes in the policies or practices of the involved employer.   

Employees can also pursue the matter through a private lawsuit in civil court after a complaint has been 
filed with the Department and a Right to Sue Notice has been issued.  For more information, contact the 
Department and Commission toll free at (800) 884-1684, in the Sacramento area and out of state at (916) 
227-0551 or visit its website at www.dfeh.ca.gov.  To contact the nearest field office of the Equal 
Employment Opportunity Commission (“EEOC”), call 1-800-669-4000.  You should be aware that state 
and federal law provide time limits within which complaints must be filed.  Contact the relevant agency to 
determine the applicable time limit.  

Retaliation Policy 

It is in violation of the School’s policy for the School or any employee to demote, suspend, reduce, fail to 
hire or consider for hire, fail to give equal consideration in making employment decisions, fail to treat 
impartially in the context of any recommendations for subsequent employment that the School may make, 
adversely affect working conditions or otherwise deny any employment benefit to an individual because 
that individual has opposed practices prohibited by law or has filed a complaint, testified, assisted or 
participated in any manner in an investigation, proceeding or hearing conducted by the Commission or 
Department or their staff.  Any employee retaliating against another employee, applicant or student will 
be disciplined, up to and including termination. 

Examples of protected activities under the School’s retaliation policy include seeking advice from the 
Department or Commission; filing a complaint with the Department or Commission, irrespective of 
whether the complaint is actually sustained; opposing employment practices the employee reasonably 
believes to exist and believes to be a violation of the law; participating in an activity that is perceived by 
the School as opposition to discrimination, whether or not so intended by the employee expressing the 
opposition; participating in the proceeding of a local human rights or civil rights agency on a legal basis.   

Nothing in this policy shall be construed to prevent the School from enforcing reasonable disciplinary 
policies and practices, nor from demonstrating that the actions of an applicant or employee were either 

http://www.dfeh.ca.gov/
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disruptive or otherwise detrimental to legitimate business interests so as to justify the denial of an 
employment benefit.   

Workplace Violence 

The School takes the safety and security of its employees seriously.  The School does not tolerate acts or 
threats of physical violence, including but not limited to intimidation, harassment and/or coercion, that 
involve or affect the School or that occur, or are likely to occur, on School property.  You should report 
any act or threat of violence immediately to the Director of Human Resources. 

Open Door Policy 

The School wishes to provide the most positive and productive work environment possible.  To that end, 
it has an open door policy where it welcomes your questions, suggestions or complaints relating to your 
job, conditions of employment, the School or the treatment you are receiving.  Other than in situations 
involving harassment (as outlined and described above), please contact your supervisor with your 
questions or concerns.  If the situation is not resolved to your satisfaction, please contact the Human 
Resources Director, preferably in writing, who will further investigate the issue. 

Drug Free Workplace 

It is the School’s policy to maintain a drug and alcohol-free workplace.  No employee may use, possess, 
offer for sale or be under the influence of any illegal drugs or alcohol during working hours, including 
lunch and break periods, in the presence of pupils or on School property at any time.   

Engaging in any of the activities above shall be considered a violation of School policy and the violator 
will be subject to discipline, up to and including termination.  The School complies with all federal and 
state laws and regulations regarding drug use while on the job.   

Smoking 

All School buildings and facilities are non-smoking facilities. 

Health, Safety and Security Policies 

The School is committed to providing and maintaining a healthy and safe work environment for all 
employees.  Accordingly, the School has instituted an Injury and Illness Prevention Program designed to 
protect the health and safety of all personnel.  Every employee will receive a copy of the Injury and 
Illness Prevention Program, which is kept by the Human Resource Department and is available for your 
review. 

You are required to know and comply with the School’s general safety rules and to follow safe and 
healthy work practices at all times.  You are required to immediately report to your supervisor any 
potential health or safety hazards and all injuries or accidents. 
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In compliance with Proposition 65, the School will inform all employees of any known exposure to a 
chemical known to cause cancer or reproductive toxicity.   

The School has also developed guidelines to help maintain a secure workplace.  Be aware of unknown 
persons loitering in parking areas, walkways, entrances, exits and service areas.  Report any suspicious 
persons or activities to security personnel or to your supervisor.  Secure your desk or office at the end of 
the day.  When called away from your work area for an extended length of time, do not leave valuable or 
personal articles around your workstation that may be accessible.  You should immediately notify your 
supervisor when keys are missing or if security access codes, identification materials, or passes have been 
breached.  The security of the facilities, as well as the welfare of our employees, depends upon the 
alertness and sensitivity of every individual.   

Company Property Inspections 

The School is committed to providing a work environment that is safe and free of illegal drugs, alcohol, 
firearms, explosives and other improper materials.  Additionally, the School provides property and 
facilities to its employees to carry out business on behalf of the School.  Accordingly, employees do not 
have a reasonable expectation of privacy when using any School property or facilities.  In accordance 
with these policies, all School facilities and property, including all items contained therein, may be 
inspected by the School at any time, with or without prior notice to the employee.  School property 
includes all desks, storage areas, work stations, lockers, file cabinets, computers, telephone systems, email 
systems and other storage devices.    

The School also reserves the right to inspect any vehicle, its trunk, glove compartment or any container 
therein that is parked on the School property or premises.  The School reserves the right to deny entry to 
any person who refuses to cooperate with any inspections by the School.  Any employee who fails to 
cooperate with inspections may be subject to disciplinary action, up to and including dismissal. 

Soliciting/Conducting Personal Business While on Duty 

Employees are not permitted to conduct personal business or solicit personal business for any cause or 
organization while on-duty, or when the employee being solicited is supposed to be working.  This 
prohibition includes distributing literature and other material.  Distribution of materials is also against the 
School’s policy if it interferes with access to facility premises, if it results in litter or is conducted in areas 
where other employees are working.  Solicitation during non-work time, e.g., paid breaks, lunch periods 
or other such non-work periods, is permissible.  Entry on the School premises by non-employees is not 
permitted, unless related to official School business.  Solicitation or distribution of written materials by 
non-employees is strictly prohibited. 

Use of Company Communication Equipment and Technology 

All School owned communications equipment and technology, including computers, electronic mail 
systems, voicemail systems, internet access, software, telephone systems, document transmission systems 
and handheld data processing systems remain the property of the School and are provided to the employee 
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to carry out business on behalf of the School, unless previously authorized for non-business use.  
Employees have no expectation of privacy in any communications made using School owned equipment 
and technology.  Communications (including any attached message or data) made using School owned 
communications equipment and technology are subject to review, inspection and monitoring by the 
School. 

Additionally, the School uses technology protection measures that protect against Internet access (by both 
minors and adults) to visual depictions that are obscene, child pornography and/or with respect to use by 
minors, images harmful to minors.  These measures may include, but are not limited to, installing a 
blocking system to block specific internet sites, setting Internet browsers to block access to adult sites, 
using a filtering system that will filter all Internet traffic and report potential instances of misuse and 
using a spam filter. 

Passwords used in connection with the School’s communications equipment and technology are intended 
to restrict unauthorized use only, not to restrict access of authorized School employees.  Therefore, 
employees are required to provide to the information technology manager all passwords used in 
connection with the School’s communications equipment and technology any time the employee’s 
passwords are created or change.  In addition, employees are required to safeguard their passwords to 
limit unauthorized use of computers by minors in accordance with the Student Internet Use Policy and 
Agreement.  Employees that do not safeguard their passwords from unauthorized student use, or that 
allow a student to access computers in violation of the Student Internet Use Policy and Agreement, will 
be subject to discipline, up to and including termination. 

Internet use, unless previously authorized, is for business purposes only.  All employees using the 
internet through the School’s communications equipment and technology must respect all copyright laws.  
Employees are not permitted to copy, retrieve, modify or forward copyrighted materials unless authorized 
by law or with express written permission of the owner of the copyright.  Employees are not permitted to 
use the School’s communications equipment and technology to view visual images that are obscene, child 
pornography and/or images harmful to minors. 

The e-mail system and internet access is not to be used in any way that may be disruptive, harassing or 
offensive to others, illegal or harmful to morale.  For example, sexually explicit images, ethnic slurs, 
racial epithets or anything else that may be construed as harassment or disparagement of others based on 
their race, national origin, gender, sexual orientation, age, religious beliefs or political beliefs may not be 
displayed or transmitted.  The e-mail system and internet access is not to be used in any manner that is 
against the policies of the School, contrary to the best interest of the School or for personal gain or profit 
of the employee against the interests of the School.  Employees must not use the School’s 
communications equipment and technology for the unauthorized disclosure, use and dissemination of 
personal information regarding students. 

Employees should not attempt to gain access to another employee’s email files or voicemail messages 
without the latter’s express permission.  Each employee is responsible for the content of the messages sent 
our using his/her School issued equipment.  It is strictly prohibited to use another employee’s computer to 
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send messages to create the appearance that they are from that employee, unless that employee expressly 
authorizes such use. 

Participation in Recreational or Social Activities 

Employees may participate in activities sponsored by or supported by the School.  Participation in such 
activities is strictly voluntary.  As such, employees have no obligation to participate in recreational or 
social activities and no employee has work-related duties requiring such participation.  An employee’s 
participation in social and recreational activities is at the employee’s own risk and the School disclaims 
any and all liability arising out of the employee’s participation in these activities. 

Personnel Files and Record Keeping Protocols 

At the time of your employment, a personnel file is established for you.  Please keep the Human 
Resources Department advised of changes that should be reflected in your personnel file.  Such changes 
include:  change in name, address, telephone number, marital status, number of dependents and person(s) 
to notify in case of emergency.  Prompt notification of these changes is essential and will enable the 
School to contact you should the change affect your other records.  

You have the right to inspect certain documents in your personnel file, as provided by law, in the presence 
of a School representative, at a mutually convenient time.  No copies of documents in your file may be 
made with the exception of documents you have previously signed.  You may add your comments to any 
disputed item in the file.  A request for information contained in the personnel file must be directed to the 
Human Resources Department.   

The School will restrict disclosure of your personnel file to authorized individuals within the School.  
Only the Director of Human Resources is authorized to release information about current or former 
employees.  The School will cooperate with requests from authorized law enforcement or local, state or 
federal agencies conducting official investigations or as otherwise legally required.   

Hours of Work, Overtime and Attendance 

Work Hours and Schedules 

The School’s normal working hours are from 7 a.m. – 3:30 p.m., Monday through Friday.  The work 
schedule for full-time, non-certificated employees is normally 40 hours per week.  Your supervisor will 
assign your work schedule. 

 
Teachers must be at school from 7:30 am until 3:30 pm each school day.  It is mandatory that teachers 
sign in when arriving to school and out when leaving campus (including lunch breaks).  Failure to sign in 
and out may result in discrepancies in pay.  This will be strictly enforced.   
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Teachers are allowed ten sick days and two personal days during the school year.  For these ten days, 
teachers will be compensated their usual salary.  Any absences that exceed those ten days will result in 
loss of pay equivalent to one day’s salary for each day. 
 
*First year teachers are not allowed any personal or sick days during the first 60 days of employment.  
Any days missed in that 60 day period will be without pay.  After this probationary period, they will be 
allowed the same ten sick and two personal days as the other teachers.  
 
Each teacher will receive a 30-minute lunch break every day. 
 
Tardiness: If you will be tardy to school on any given workday, please notify the Office Manager at least 
one hour before school begins.  If you are tardy more than five times in one semester, you will be written 
up.  If you are tardy more than eight times, you must attend a meeting with the superintendent.  If you are 
tardy more than thirteen times in one semester, disciplinary action (including possible termination) will be 
taken. 
 
Absences:  Please notify the administration in writing 48 hours in advance if you need to request a day 
off.   If you will be unexpectedly absent on any given workday, please notify the Office Manager by 6:30 
am on the day of your absence.  If your absence will continue for more than one day, please notify the 
Campus Administrator or his designee before the end of the first day of your absence.  Excessive 
unexcused absences could lead to disciplinary actions and loss of pay. 
 

 

Overtime 

The School follows all federal and state laws regarding the payment of overtime wages by compensating 
all hourly, non-certificated employees for overtime hours worked.  For purposes of overtime calculations 
for non-certificated employees, the School’s workweek begins on Monday and ends the following 
Sunday.  The workday begins at midnight and ends the following day at 11:59 p.m.  You will be informed 
when you are required to work overtime hours.  All overtime hours worked must be preauthorized in 
writing by your supervisor. 

Only those hours that are actually worked are counted to determine an employee’s overtime pay.  
Compensated holidays, for example, are not hours worked and are therefore not counted in overtime 
calculations.   

Make Up Time 

You may request in writing that you be able to make up work time that is or would be lost as a result of a 
personal obligation.  The hours of that make up work may only be performed in the same workweek in 
which the work time was lost and must not exceed 11 hours of work in one day or 40 hours of work in 
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one week.  You shall provide a signed written request for each occasion that you make a request to make 
up work time and authorization is at the option of the School.   

Make up time is not encouraged. 

Work Breaks 

All employees are allowed one 30 minute (or 60 minute) unpaid meal break each work day where the 
employee works more than six (6) hours in one day.  Employees are not allowed to work more than five 
(5) hours in one period without taking a meal break, unless the employee does not work more than six (6) 
hours in one day.    

Employees must take two ten-minute paid break periods for each full workday, as close as practicable to 
the mid-point of any continuous four (4) hour work period.   Employees should contact their supervisor to 
schedule their meal and break periods. 

Pay Days 

Paydays are scheduled on the 10th and 25th of the month for non-certificated, hourly employees and the 
25th of the month for all other employees.  Each paycheck will include earnings for all reported work 
performed through the end of the payroll period.  In the event that a regularly scheduled payday falls on a 
weekend or holiday, employees will receive their pay on the previous day of work before the day(s) off.   

You should promptly notify the payroll department if you have a question regarding the calculations of 
your paycheck; any corrections will be noted and will appear on the following payroll. 

Direct Deposit 

Lifeline Education Charter School offers automatic direct payroll deposit for all employees. You may 
begin and stop direct deposit at any time.  To begin direct deposit, you must complete a form (available 
from the payroll department) and return it to payroll at least 10 days before the pay period for which you 
would like the service to begin.  You should carefully monitor your payroll deposit statements for the first 
two pay periods after the service begins. 

To stop direct deposit, complete the form available from the payroll department and return it to payroll at 
least 10 days before the pay period for which you would like the service to end.  You should receive a 
regular payroll check on the first pay period after the receipt of the form, provided it is received no later 
than 10 days before the end of the pay period. 
 

Payroll Withholdings 

The School is required by law to withhold Federal Income Tax, State Income Tax, Social Security (FICA) 
and State Disability Insurance from each employee’s pay as follows: 
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Federal Income Tax Withholding:  The amount varies with the number of exemptions the employee 
claims and the gross pay amount. 

State Income Tax Withholding:  The amount varies with the number of exemptions the employee claims 
and the gross pay amount. 

Social Security (FICA) [CalPERS employees only]:  The Federal Insurance Contribution Act requires that 
a certain percentage of employee earnings be deducted and forwarded to the federal government, together 
with an equal amount contributed by the School. 

State Disability Insurance (SDI):  This state fund is used to provide benefits to those out of work because 
of illness or disability. 

The School is a participant in the California State Teachers’ Retirement System (CalSTRS) and the 
California Public Employees’ Retirement System (CalPERS); therefore, employee membership in these 
programs is mandatory for those who qualify.  

California State Teachers’ Retirement System (CalSTRS): If you are employed to perform creditable 
service on a full-time basis or more than 50% of the time, you will become a CalSTRS DB Program 
member on the first day of employment.  Membership is mandatory to those who qualify. Income to 
CalSTRS is derived from certificated member contributions, employing school contributions, and other 
investment earnings.  
 
California Public Employees’ Retirement System (CalPERS):  Classified (usually non-teacher) employees 
with an appointment of half time or more and an appointment longer than six months will be enrolled 
automatically by the payroll office in the California Public Employees' Retirement System. Membership 
in this system involves both the employee and school contributions. Membership is mandatory. CalPERS 
provides a variety of retirement and health benefit programs and services to classified employees. 
 
Every deduction from your paycheck is explained on your check voucher.  If you do not understand the 
deductions, ask the payroll department to explain them to you. 

You may change the number of withholding allowances you wish to claim for Federal Income Tax 
purposes at any time by filling out a new W-4 form and submitting it to the payroll department.  The 
School’s business office maintains a supply of these forms or you may download the form from the 
internet.  

All Federal, State and Social Security taxes will be automatically deducted from paychecks.  The Federal 
Withholding Tax deduction is determined by the employee’s W-4 form, which should be completed upon 
hire.  It is the employee’s responsibility to report any changes in filing status to the payroll department.  It 
is also the employee’s responsibility to fill out a new W-4 form if his/her filing status changes. 
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At the end of the calendar year, a “withholding statement” (W-2) will be prepared and forwarded to each 
employee for use in connection with preparation of income tax returns.  The W-2 shows Social Security 
information, taxes withheld and total wages. 

The School offers programs and benefits beyond those required by law.  Employees who wish to 
participate in these programs may voluntarily authorize deductions form their paychecks. Contact the 
Benefits Administrator to find out other programs that are available.  

Attendance Policy 

Employees are expected to adhere to regular attendance and to be punctual.  If you find it necessary to be 
absent or late, you are expected to arrange it in advance with your supervisor. If it is not possible to 
arrange your absence or tardiness in advance, you must notify your supervisor no later that one -half hour 
before the start of your workday.  If you are absent from work longer than one day, you are expected to 
keep your supervisor sufficiently informed of your situation.   

Excessive absenteeism and tardiness will not be tolerated and will lead to disciplinary action, up to and 
including termination.  An absence or tardiness without notification to your supervisor will lead to 
disciplinary action, up to and including termination. 

If you fail to come to work for three consecutive work days without authorization, the School will 
presume that you have voluntarily terminated your position with the School at the close of business of the 
third missed day.   

Time Records 

Non-Certificated, hourly employees must accurately keep time records reflecting all regular hours and 
overtime hours worked and meal periods taken.  Time records must be signed by employees, verifying 
and attesting to the truth of the information contained therein.  All absences, tardies and overtime must be 
accurately reflected on the time record. 

Mandatory Training and Meetings  

The School will pay non-certificated employees for attendance at mandatory trainings, lectures and 
meetings outside of regular working hours only in the following circumstances: 

1. Your present working conditions or your continuation of employment is not adversely 
affected by nonattendance; 

2. The course, meeting or lecture is not directly related to your job, meaning it is not designed 
to make you handle your job more effectively (as distinguished from training you for 
another job or to a new or additional skill); or  

3. You do not perform any productive work during such attendance. 
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Standards of Conduct 
Personal Appearance 

Employees are expected to wear clothes that are neat, clean and professional while on duty.  Employees 
are expected to appear well groomed and appear within professionally accepted standards suitable for the 
employee’s position, and must at all time wear shoes.  The Human Resources Office will inform you of 
any specific dress requirements for your position.   

Teachers at Lifeline Education Charter School will abide by the following schedule when dressing for 
work or work-related events: 

• Mondays and Wednesdays: School Uniforms (see below) 
• Tuesdays and Thursdays:  Professional Attire (refer to the employee handbook for guidelines) 
• Fridays: “Free Dress” 

 
Teachers are expected to be neat and well groomed at all times, as to be examples for students.  The 
uniform consists of: 

• Standard Lifeline Education Charter School shirts ( 2 provided; teachers may purchase additional 
shirts) 

• Black, ash grey, or khaki pants (women may also wear black, ash grey or khaki skirts that are as 
long as the tip of the middle finger when arms are extended at the side)  
o Pantyhose must be worn with skirts 

• Fully enclosed casual or dress shoes (tennis shoes, platform shoes over 3 inches, slippers, beach 
style thong shoes and metal reinforced footwear are not permitted) 

 
“Free Dress” Guidelines and Restrictions: 

• Shorts that extend to the knee or below may be worn.   
• Women may wear loose-fitting capri pants. 
• No sleeveless shirts of any kind may be worn to school.  This includes tank tops, “spaghetti 

straps” and halter shirts. 
• Loose fitting athletic jogging suits are permitted. 
• Tennis shoes and sandals (excluding thong styles) may be worn. 

Please refer to the employee handbook for extensive guidelines 

 

Prohibited Conduct 

The School expects that all employees will conduct themselves in a professional and courteous manner 
while on duty.  Employees engaging in misconduct will be subject to disciplinary action up to and 
including termination of employment.  The following is a list of conduct that is prohibited by the School.  
This list is not exhaustive and is intended only to provide you with examples of the type of conduct that 
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will not be tolerated by the School.  The specification of this list of conduct in no way alters the “at-will” 
or “fixed term” employment relationship the employee has with the School. 

 Unexcused absence and/or lack of punctuality 

 Release of confidential information without authorization 

 Possession of or reporting to work while under the influence of alcohol or illegal drugs and 
controlled substances 

 Theft or embezzlement 

 Willful destruction of property 

 Conviction of a felony or conviction of a misdemeanor making the employee unfit for the position 

 Falsification, fraud or omission of pertinent information when applying for a position 

 Any willful act that endangers the safety, health or wellbeing of another individual 

 Horseplay  

 Any act of sufficient magnitude to cause disruption of work or gross discredit to the school 

 Misuse of School property or funds 

 Possession of firearms, or any other dangerous weapon, while acting within the course of School 
or your employment with the School 

 Acts of discrimination or illegal harassment based on gender, ethnicity or any other basis protected 
by state or federal law 

 Failure to comply with the School’s safety procedures 

 Insubordination 

 Failure to follow any known policy or procedure of the School or gross negligence that results in a 
loss to the School 

 Violations of federal, state or local laws affecting the organization or your employment with the 
organization 

 Unacceptable job performance 

 Dishonesty 
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 Failure to keep a required license, certification or permit current and in good standing 

 Recording the work time of any other employee, or allowing any other employee to record time on 
your time record or falsifying any time record 

 Unreported absence of any three consecutively scheduled workdays 

 Unauthorized use of School equipment, materials, time or property 

 Working unauthorized overtime or refusing to work assigned overtime 

 Abuse of sick leave 

 Sleeping or malingering on the job 

 Creating, participating in, or perpetuating a hostile work environment 

 Jeopardizing or participating in conduct that jeopardizes the safety of staff, parents or students. 

 Failure to report conduct of others that jeopardizes or threatens to jeopardize the safety of staff, 
parents or students or the failure to report incidents of theft, fraud, embezzlement of School 
property or resources. 

Confidential Information  

All information relating to students, including schools attended, addresses, contact numbers and progress 
information is confidential in nature, and may not be shared with or distributed to unauthorized parties.  
All records concerning special education pupils shall be kept strictly confidential and maintained in 
separate files. 

Conflict of Interest 

All employees must avoid situations involving actual or potential conflict of interest.  An employee 
involved in any relationships or situations that he or she believes may constitute a conflict of interest, 
should immediately and fully disclose the relevant circumstances to his or her immediate supervisor, or 
any other appropriate supervisor, for a determination about whether a potential or actual conflict exists.  If 
an actual or potential conflict is determined, the School may take whatever corrective action appears 
appropriate according to the circumstances.  Failure to disclose facts related to a potential or actual 
conflict of interest shall constitute grounds for disciplinary action.   

Child Neglect and Abuse Reporting 

Any employee who knows or reasonably suspects a child has been the victim of child abuse shall report 
the instance to Child Protective Services or to or the county welfare office.  Child abuse is broadly 
defined as “a physical injury that is inflicted by other than accidental means on a child by another 
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person.”  School employees are required to report instances of child abuse when the employee has a 
“reasonable suspicion” that child abuse or neglect has occurred.  Reasonable suspicion arises when the 
facts surrounding the incident or suspicion could cause a reasonable person in a like position to suspect 
child abuse or neglect.   

Child abuse should be reported immediately by phone to Child Protective Services.  The phone call is to 
be followed by a written report prepared by the employee within thirty-six (36) hours.  There is no duty 
for the reporter to contact the child’s parents.     

Reporting the information regarding a case of possible child abuse or neglect to your supervisor, the 
School principal, a School counselor, coworker or other person shall not be a substitute for making a 
mandated report to Child Protective Services. 

Outside Employment 

Employees are required to inform the School, and receive approval, before accepting any employment or 
consulting relationship with another person or entity while employed by the School.  While the School 
does not uniformly prohibit outside employment, employees will not be permitted to accept outside work 
that is competitive with the School, that creates a conflict of interest or that interferes with the employee’s 
work for the School. The School will hold all employees to the same standards of performance and 
scheduling demands and will not make any exceptions for employees who also hold outside jobs. 

Expense Reimbursements 

The School will reimburse employees for certain reasonably necessary expenses incurred in the 
furtherance of School business.  In order to be eligible for reimbursement, employees must follow the 
protocol set forth in the School’s policy regarding expenditures, a copy of which may be obtained from 
the business services department.  In general, all expenses must have been previously approved in writing 
by your supervisor.  All reimbursement forms signed by the employee and supervisor must be complete 
and submitted to the business services department.   

Faculty Cooperation 

All faculty and staff are expected to address and respond to one another with cordiality and consideration.  
Please be considerate of individual and collective responsibilities and recognize that every staff member is 
part of a network of individual lifestyles and obligations.   
 
Any disagreements between co-workers and/or supervisors should be handled privately and maturely.  
Refrain from discussing these disagreements with a third party in any way that could spread ill will or 
disrespect, as it negatively affects staff morale (and ultimately, could affect professional performance).  If 
necessary, concerns for co-workers should be taken to the Campus Administrator only.  This should be 
done only after the parties involved have attempted (but failed) to resolve the situation amongst 
themselves 
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Cellular Telephone Use 

Cellular telephones must be kept off during class time; they may be used only during lunch breaks and 
preparation periods.  Under no circumstances are teachers permitted to use cellular telephones when 
classes are in session.   
 

Documentation Binders 

All teachers are expected to keep administrative documentation (including, but not limited to memos, 
disciplinary referrals, daily behavioral logs, SST forms, parental notifications) in a binder that will be 
provided by the administration.  This binder must be made readily available for checks by the Campus 
Administrator or his designee. 
 
 
 
 
Classroom Procedures 

Classroom Procedures 

All systems/standards outlined in this manual are expected to be followed consistently.  New ideas are 
encouraged, but no new system may be implemented without prior approval by the school administration. 
 

Classroom Rules 

Classroom rules must be posted prominently in the classroom by the Friday before school begins (August 
26, 2005).  Teachers must give students a copy of those rules to take home with them on the first day of 
school.  Handouts should have a designated area for parents to sign. 
 

Attendance 

Attendance is to be taken during the first five minutes of each period.  The official roll must be taken 
during third period.  The following criteria is to be followed when taking the official roll during third 
period: 
 

• Call roll verbally. 
• Use black ink only. 
•  Do not make stray marks on the attendance sheet. 

o If you make a mistake on the attendance sheet, make a single diagonal line (/) 
through the mistake and initial it. 

• An attendance clerk will pick up attendance each day. 
• Sign the attendance sheet every Friday. 
• Marks 
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o If a student is absent write “A.” 
o Leave boxes for present students blank. 

Only teachers are permitted to take attendance.  If a teacher is absent, someone will be assigned by the 
Campus Administrator to take attendance for that class. 

Tardy Policy 

Students must be in their seats when the tardy bell rings. Teachers must keep a record of students who are 
tardy.  The following tardy policy will be followed school-wide: 

• Three (3) tardies in one quarter: Office will call parent or guardian 
• Five (5) tardies in one quarter: Office will call parent; student will serve after school detention 
• Seven (7) tardies in one quarter: Mandatory conference with student, parent, teacher, and 

administrator 
o The student and his or her parent/guardian will be required to sign an attendance contract 

after seven (7) tardies in one quarter. 
 

IMPORTANT: If a student is absent for more than 15 minutes of any class, s/he will be marked absent, 
unless s/he was called out for an emergency!  A parent picking a student up early does not constitute an 
emergency. 

 

 

Absence Policy 

All absences – excused or unexcused – take away from a student’s classroom instruction.  Every time a 
student is absent, the parent will receive notification via telephone.  If a student acquires 10 absences in 
one semester, he or she will be reported to truancy officials and possibly released from Lifeline Education 
Charter School. 

• Three (3) absences: Letter to student’s home 
• Six (6) absences: Letter to student’s home 
• Nine (9) absences: Referral to truancy officials and possible dismissal from Lifeline 

Education Charter School 
 

If a student is absent, s/he must bring a letter signed by a parent of guardian and s/he will not be admitted 
into class the next day without an “Admittance Slip” from the office.  All absences in excess of two 
consecutive days may be excused only with a doctor’s note or verification of familial emergency.  If a 
student’s absence is unexcused, teachers may withhold make-up work.   



 
sdob-csd-sep07item07 

Attachment 4 
Page 216 of 254 

 

LECS Employee HB 06-07   216 

 

If a parent expects his or her child to be absent for an extended period of time (due to illness or death in 
the immediate family), the parent should visit the student’s counselor in person to make arrangements for 
the student to receive credit for course work. 

Student’s grades will be held and s/he will be withdrawn from the school for excessive absences (excused 
or unexcused).  In cases of verified emergency or illness, a student may be permitted to remain in school 
despite excessive absences.  Excessive absences are defined in the following ways: 

• Nine (9) absences in one semester 
• Eighteen (18) absences in one year 
• Absent 10% of days enrolled at Lifeline Education Charter School during one 

or two semesters.  
 

Attendance and Tests 

Students will not be able to take make-up tests or quizzes unless their absence is evaluated by the teacher 
and/or administrator.  Common acceptable excuses are medical hospitalization, death of immediate 
relative, or voting.  Excuses are evaluated at the discretion of the teacher/administrator.  In such 
circumstances, a parent note would not suffice (the note may excuse the absence, but it will not allow the 
student to take the test/quiz.  This is an attempt to eliminate excessive Friday absences (a common testing 
day), and students taking extra time to prepare for assessments. 

 
 

Lesson Plans 

The administration believes it is important to know what is being taught in each teacher’s classroom.  
Though this is not an attempt to micromanage, the administration recognizes its responsibility and 
liability for what is taught in the classroom.  Teachers are guided with a printed curriculum guide and as 
needed or as scheduled the administrative team will partner a specialist to help with the    
 
Lesson plans should include objectives, methods of instruction and CA state standards that will be 
addressed in the lesson (please visit www.cde.ca.gov/standards/ for a complete list of standards).  CA 
State Standards that will be addressed must be displayed in the classroom and updated monthly.  
The lesson plan template that should be used by all teachers can be found in the “Forms” section of this 
manual.  
 
All teachers will attend weekly meetings with their department heads to discuss curriculum, lesson 
planning and student progress.  Please refer to the calendar included in this manual for dates and times. 
 
All teachers are expected to prepare themselves for classroom performance by having lesson plans and 
projects ready one month in advance.  This is for planning purposes only, and it is understood that actual 

http://www.cde.ca.gov/standards/
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lessons may vary according to student progress.  Lesson plans are due on the Fourth Monday of the 
month at 8:00 am for the following month.   
 

Assignment Syllabus 

Each Monday, 6th-8th grade students are given syllabi that itemize the week’s assignments for all their 
classes.  Each teacher is responsible for submitting the syllabi for his/her classes to the Campus 
Administrator or his designee on Thursday of the preceding week. 

 

Parents are expected to sign their students’ syllabi and return them with their child.  Syllabi will be 
checked each Tuesday morning.  The office will call the parent of any student with an unsigned syllabus.  
If the student returns to school Wednesday without a parent’s signature, the student will not be allowed 
into the school. 

 
Student Portfolios 

Teachers must create and maintain a portfolio on every student.  This portfolio must be updated weekly 
with all assignments that students complete (including tests and quizzes).  Teachers may have students 
update their portfolios, but they (teachers) must check for accuracy.  Portfolios should be available at all 
times to show student progress.  

 

The Office Manager will give teachers containers in which to store portfolios.  Portfolios consist of 
completed student assignments kept in manila folders.  Assignment sheets are attached to the inside front 
cover of the folder.  The sample assignment sheet in the “Forms” section of this handbook may be copied 
and used in the classroom. 
 

Grading 

Students’ grades in their classes are dependent upon performance in the following areas: class work, 
homework, tests/quizzes and projects.  Extra Credit is given at teachers’ discretion. 
 
Teachers must submit a written explanation of their grading policies to the Campus Administrator or his 
designee and the Director one week before school starts.  This system must be approved before it can be 
implemented in the classroom.  
 
Teachers must make students aware of their grading policies before the first assignment is distributed.  
Teachers are expected to remain consistent in their grading policies and allow the same opportunities and 
consequences for all students. Grades are given by teachers and are final unless incompetence or bias can 
be proven. 
 
Failure to complete a significant number of homework assignments may result in failure of the class.   
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Homework 

Homework is an integral part of students’ academic careers.  It is to be used as a tool to enhance what was 
taught in class.  All teachers are expected to assign homework to their students at least three days per 
week.  In middle school, homework should take students approximately 30 minutes to complete. For high 
school students, 45 minutes to one hour should be required for each assignment along with all projects. 

Progress Reports 

Progress reports are given at the end of each quarter.  These notices are specifically designed to notify 
parents of their students’ academic standing prior to the release of official semester grades.  These 
progress reports will be sent to students’ homes via mail from the Registrar’s Office. 
 

Failing Reports 

It is important for parents to be kept abreast of their students’ progress.  Teachers are to make phone calls 
to parents as soon as a student’s grades begin to decline.  All phone calls to parents, as well as 
disciplinary action against any students, are to be documented.  Please see the “Forms” section for the 
Parent Call Log. 
 
It is mandatory for teachers to submit monthly failing reports for students who are failing (current grade 
of “F”) or are in danger of failing (current grade of “D”).   One copy will be given back to the teacher to 
keep in his or her Documentation Binder; one copy will be given to the Campus Administrator or his 
designee; two copies will be given to the Registrar (one for the student’s file, one to be sent home, and 
one to the Director). See calendar for failing report due dates. 
 
If a student fails to complete assignments near the end of a quarter, his or her grade may decline enough 
to constitute an “F” in that class.  This failing grade will appear on that student’s report card even if no 
Failing Report was sent home. 
 

Semester Grades and transcripts 

Semester grades are issued in January and in June.  These grades are considered official and are 
entered onto students’ official transcripts.  Transcripts may be requested, in writing, at the Registrar’s 
Office.  Transcript requests will be fulfilled within 72 hours (not including weekends).  All transcripts 
follow students from school to school in cases of transfers. 
 
Lifeline Education Charter School will not release transcripts for any student (including graduating 
seniors) if they have any outstanding financial obligations.  Unofficial transcripts can be received upon 
request.  Official transcripts are stamped and mailed in a sealed envelope, but can be picked up in person 
as well.  
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IMPORTANT NOTE: Any student who enters Lifeline less than 21 school days before the end of a 
grading period will be given the grades on the transcript from the last school attended – regardless of his 
or her performance since entering Lifeline.  That student’s grade from Lifeline will begin at the start of 
the next grading period. 
 
Honor Roll 
Students who achieve a Grade Point Average of 3.0 and above without receiving a D or F in any class will 
be recognized as an Honor Roll student.  Honor Roll students will be announced quarterly at an assembly 
and be awarded a certificate of achievement.  Students receiving High Honors will be also acknowledged 
quarterly at the ceremony and be awarded a special certificate and medal.  All Honor Roll and High 
Honor students will also be posted on the Wall of Fame. 
 

Student Withdrawal (Prior to end of semester) 

A parent or guardian must officially withdraw a student in person.  Failure to do so will be considered an 
“unofficial” withdrawal and result in a grade of “F” for all of the student’s courses.  Students who are 
“officially” withdrawn will receive grades of “No Credit” (NC).  All withdrawal grades will appear on 
student transcripts.  

The Office Manager will give written notification to teachers, the Campus Administrator, and place one 
copy in the student’s file within 24 hours of withdrawal. 

Academic Probation 

Students at Lifeline Education Charter School are expected to maintain a Grade Point Average (GPA) of 
at least 2.0.  If a student’s GPA drops below a 2.0 s/he will be placed on academic probation (via 
contract).  Parents will be required to meet with the Campus Administrator or his designee to discuss their 
student’s academic future. 
 
 

Summer School 

If a student receives a failing grade in any course, s/he is required to attend Summer school to repeat the 
course.    Students may only take one or two courses during a Summer school session, regardless of 
grades or credits needed to graduate. 
 
 

Field Trips 

Students may be encouraged to participate in educational field trips that are related to classroom 
curriculum.  All trips will be well supervised by Lifeline Education Charter School Faculty members, and 
parents are encouraged to attend as chaperones.  If a field trip is planned, parents will receive adequate 
notice.  Students will not be allowed participate in field trips without parents’ written permission. All 
Lifeline Education Charter School rules apply when students are on field trips. 
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If teachers would like to take students on a specific trip, the request must be made in writing to the 
Campus Administrator or his designee during the first two weeks of school. 
 
Before a student participates in a school-sponsored field trip, it is the parent’s responsibility to inform the 
school of any emergency medical information, allergies, etc. 

 
Fundraising 

No fundraising of any kind will be done by Lifeline Education Charter School faculty or staff without 
prior approval from the Campus Administrator or his designee and final adoption from the Director and 
Board of Directors. 

 

Area of Responsibility 
 

All staff 

 
 The staff – including administrative and certificated – shall have the responsibility to teach correct behavior at 
 each grade/age level.  This shall include: 

 

1. Promptness 
2. Honesty in conduct and communication 
3. Respect for oneself 
4. Empathy for others 
5. Respect for law and authority 
6. Respect for the rights of others 
7. Respect for the property of others 
8. Courtesy 
9. Appropriate male-female relationships 
10. The difference between freedom and license 

 

 In addition, pupils in Lifeline Education Charter School are to receive instruction in proper conduct 

 

• In the classroom, 
• In assemblies, 
• In the lunchroom, 
• In the hallways, and 
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• To and from school. 
 

Director 

Primary Purpose: 
 

Direct, and manage instructional program and supervise operations and personnel at campus level. 
Provide leadership to ensure high standards of instructional service. Oversee compliance with 
district policies, success of instructional programs, and operation of all campus activities. Recruit 
and train site Director to transition into fall site leadership. 

 
Qualifications: 

Special Knowledge/Skills: 
• Working knowledge of curriculum and instruction 
• Ability to evaluate instructional program and teaching effectiveness 
• Ability to manage budget and personnel 
• Ability to coordinate campus functions 
• Ability to interpret policy, procedures, and data 
• Strong organizational, communication, public relations, and interpersonal skills 

 
Experience: 
Five years experience as a classroom teacher or equivalent years experience in an instructional 
leadership role. 

 
Major Responsibilities and Duties: 
 
Instructional Management 
 
1. Monitor instructional and managerial processes to ensure that program activities are related to 

program outcomes and use ongoing assessment to identify problems and take corrective actions. 
 
2. Regularly consult the administrative committee about planning, operation, supervision, and evaluation 

of the campuses education program. Include students and community representatives when 
appropriate. 

 
School or Organization Morale 
 
3. Provide instructional resources and materials to support teaching staff in accomplishing instructional 

goals. 
 
4. Foster collegiality and team building amongst administrative and staff members. Encourage their 

active involvement in decision-making process. 
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5. Provide for two-way communication with Board President, staff, students, parents, and community. 
 
6. Communicate and promote expectations for high-level performance to directors, administrators, and 

staff. Recognize excellence and achievement. 
 
7. Anticipate and identify conflicts to ensure effective and quick resolution. 
 
 
School or Organization Improvement 
 
8. Build common vision for school improvement with staff. Direct planning activities and put programs 

in place with staff to ensure attainment of school's mission. 
 
9. Identify, analyze, and apply research findings (e.g., effective school correlates) to promote school 

improvement. 
 
10. Develop and set annual campus performance objectives for each of the Academic Performance 

Indicators using the campus planning process. 
 
11. Develop, maintain, and use information systems and records necessary to show campus progress on 

performance objectives addressing each Academic Excellence Indicator. 
 
Personnel Management 
 
12. Along with Campus Administrators, interview, select, and orient new staff. Approve all personnel 

assigned to campus. 
 
13. Along with Campus Administrators, define expectations for staff performance with regard to 

instructional strategies, classroom management, and communication with the public. 
 
14. Along with Campus Administrators, observe employee performance, record observations, and conduct 

evaluation conferences with staff. 
 
15. Along with Campus Administrators, assign and promote campus personnel. 
 
16. Make recommendations to Board President on termination, suspension, or non-renewal of employees 

assigned to campus. 
 
17. Along with Campus Administrators, work with campus-level planning and decision-making 

committees to plan professional development activities. 
 
18. Confer with administration regarding their professional growth. Work with them to develop and 
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accomplish improvement goals. 
 
 
 
Management of Fiscal, Administrative, and Facilities Functions 
 
19. Comply with district policies and state and federal laws and regulations affecting the schools. 
 
20. Develop campus budgets based on documented program needs, estimated enrollment, personnel, and 

other fiscal needs. Keep programs within budget limits. Maintain fiscal control. Accurately report 
fiscal information. 

 
21. Compile, maintain, and file all physical and computerized reports, records, and other documents 

required including accurate and timely reports of maximum attendance. 
 

22. Work with Campus Administrators to ensure clean, orderly, and safe campuses. 
 
23. Maintain accurate student accounting system. 
 
 
Student Management 
 
24. Work with Campus Administrators and faculty to develop a student discipline management system 

that results in positive student behavior and enhances the schools climate. 
 

25. Ensure that schools rules are uniformly observed and that student discipline is appropriate and 
equitable in accordance with Student Code of Conduct and student handbook. 

 

26. Conduct conferences about student and school issues with Campus Administrators and teachers. 
 
 
Professional Growth and Development 
 
27. Develop professional leadership appropriate to job assignment. 
 
28. Demonstrate professional, ethical, and responsible behavior. Serve as a role model for all staff. 
 
 
School or Community Relations 
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29. Articulate the school's mission to the community and solicit its support in realizing the mission. 
 
30. Demonstrate awareness of both campuses and the community’s needs and initiate activities to meet 

those needs. 
 
31. Use appropriate and effective techniques to encourage community and parent involvement. 
Supervisory Responsibilities: 
 

Along with Campus Administrators, supervise administrative staff and evaluate the performance 
of staff teachers, instructional aides, and clerical support staff. 

 
Working Conditions: 
 

Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress. Occasional district wide and statewide travel; frequent 
prolonged and irregular hours. 

 
 
 
 
The foregoing statements describe the general purpose and responsibilities assigned to this job and are not 
an exhaustive list of all responsibilities and duties that may be assigned or skills that may be required.  
 

Campus Administrator 

 Primary Purpose: 
 

Direct, and manage instructional program and supervise operations and personnel at campus level. 
Provide leadership to ensure high standards of instructional service. Oversee compliance with 
district policies, success of instructional programs, and operation of all campus activities.  Campus 
Administrator’s will have weekly meetings with the Director to discuss the status of the school’s.   

 
Qualifications: 

The individual considered for this position must have a valid administrative credential. 

Special Knowledge/Skills: 
• Working knowledge of curriculum and instruction 
• Ability to evaluate instructional program and teaching effectiveness 
• Ability to manage personnel 
• Ability to coordinate campus functions 
• Ability to interpret policy, procedures, and data 
• Strong organizational, communication, public relations, and interpersonal skills 
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Experience: 
Three years experience as a classroom teacher or equivalent years experience in an instructional 
leadership role. 

 
Major Responsibilities and Duties: 
 
Instructional Management 
 
32. Monitor instructional and managerial processes to ensure that program activities are related to 

program outcomes and use ongoing assessment to identify problems and take corrective actions. 
 
33. Regularly consult the campus-level committee about planning, operation, supervision, and evaluation 

of campus education program. Include students and community representatives when appropriate. 
 
34. Provide a weekly report by 8:00am Monday morning for the previous week to the Director. 

 
School or Organization Morale 
 
35. Along with the Director , provide instructional resources and materials to support teaching staff in 

accomplishing instructional goals. 
 
36. Foster collegiality and team building among staff members. Encourage their active involvement in 

decision-making process. 
 
37. Provide for two-way communication with Director, staff, students, parents, and community. 
 
38. Communicate and promote expectations for high-level performance to staff and students. Recognize 

excellence and achievement. 
 
39. Anticipate and identify conflicts to ensure effective and quick resolution. 
 
 
School or Organization Improvement 
 
40. Build common vision for school improvement with Director and Staff. Direct planning activities and 

put programs in place with staff to ensure attainment of school's mission. 
 
41. Identify, analyze, and apply research findings (e.g., effective school correlates) to promote school 

improvement. 
 
42. Develop and set annual campus performance objectives for each of the Academic Performance 

Indicators using the campus planning process. 
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43. Develop, maintain, and use information systems and records necessary to show campus progress on 
performance objectives addressing each Academic Excellence Indicator. 

 
Personnel Management 
 
44. Along with Director, interview, select, and orient new staff. Along with the Director, discuss 

performance of all personnel assigned to campus. 
 
45. With Director, define expectations for staff performance with regard to instructional strategies, 

classroom management, and communication with the public. 
 
46. Observe employee performance, record observations, and conduct evaluation conferences with staff. 
 
47. Assign and promote campus personnel. 
 
48. Make recommendations to Director on termination, suspension, or non-renewal of employees 

assigned to campus. 
 
49. Work with campus-level planning and decision-making committees to plan professional development 

activities. 
 
50. Confer with subordinates regarding their professional growth. Work with them to develop and 

accomplish improvement goals. 
 
51. Ensure all staff has a valid California Teaching Credential that is required in the area of academic 

assignment 
 
Management of Fiscal, Administrative, and Facilities Functions 
 
52. Comply with district policies and state and federal laws and regulations affecting the schools. 
 

53. Manage use of school facilities and coordinate space assignments. Supervise maintenance of facilities 
to ensure a clean, orderly, and safe campus. 

 
Student Management 
 
54. Ensure that school rules are uniformly observed and that student discipline is appropriate and 

equitable in accordance with Student Code of Conduct and student handbook. 
 

55. Conduct conferences about student and school issues with parents, students, and teachers. 
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56. Coordinates department programs, seminars, workshops, travel arrangements, special projects, and/or 
events; may coordinate program/project development and planning. 

 
 
Professional Growth and Development 
 
57. Demonstrate professional, ethical, and responsible behavior. Serve as a role model for all campus 

staff. 
 
 
School or Community Relations 
 
58. Articulate the school's mission to the community and solicit its support in realizing the mission. 
 
59. Demonstrate awareness of school and community needs and initiate activities to meet those needs. 
 
60. Use appropriate and effective techniques to encourage community and parent involvement. 
 
 
Supervisory Responsibilities: 
 

Supervise and evaluate the performance of staff assigned to campus including, teachers, 
instructional aides, and clerical support staff. 

 
 
Working Conditions: 
 

Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress. Occasional district wide and statewide travel; frequent 
prolonged and irregular hours. 

 
 
 

Office Manager 

Primary Purpose 
Perform complex, specialized clerical duties to maintain complete accurate student academic school 
records; assure accurate grade histories; enroll, transfer and drop students according to established 
procedures. 
 

Qualifications: 
 



 
sdob-csd-sep07item07 

Attachment 4 
Page 228 of 254 

 

LECS Employee HB 06-07   228 

 

Education/Certification: 
• High school diploma or GED 

 
Special Knowledge/Skills: 
• Knowledge of school requirements for graduation. 
• Knowledge of state regulations related to dropping, enrolling and transferring students. 
• Communicate effectively both orally and in writing. 
• Interpersonal skills using tact, patience, and courtesy. 
• Able to perform complex, specialized clerical tasks requiring accuracy. 
• Able to establish and maintain cooperative and effective working relationships with others. 
• Meet schedules and deadlines. 
• Proficient keyboarding skills 
• Effective organization, communication, and interpersonal skills 
• Ability to follow written instructions 
• Provide information and assistance to parents, the general public and other staff members in a 

helpful, courteous and timely manner. 
• Communicate clearly and concisely, both orally and in writing. 

 
Experience: 
One-year clerical experience in office setting 
 

Major Responsibilities and Duties: 
 
1. Process and transmit requests for transcripts to determine academic credit eligibility for graduation. 

2. Maintain confidential student files related to grades, enter awards, honors and test results into 
students’ permanent records; maintain other confidential files and records as directed. 

3. Enroll new and returning students, obtain immunization and other information. 

4. Withdraw students according to established procedures; complete required forms. 

5. Attend weekly meetings with the Director on Tuesday at 11:00am.  Time and date are to be changed 
as needed. 

6. Verify student residency, assist with transfers and respond to inquiries. 

7. Operate a computer to maintain student information including student demographics and test scores; 
operate a variety of equipment. 

8. Provide a weekly report by 8:00am Monday morning for the previous week to the supervisor. 

9. Reviews, reconciles, and evaluates monthly ledgers, budgets, and financial reporting system reports 
for unit accounts; assists with fiscal planning, development, or designee. 
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10. Processes payroll time sheets, sick and annual leave documents, travel reimbursements, purchasing 
documents, and/or employment documents for faculty, staff, and students. 

11. Ensures that all parents fill out a Free and Reduced Lunch Program.  Oversee the Free and Reduced 
Program.  Compile and submit pertinent reporting to the State of California Department of Nutrition 
in a timely manner. 

12. Pertinent Federal, State and local laws, codes and regulations 

13. Assists with the development and implementation of reporting procedures; oversees maintenance of 
department records and/or inventories. 

14. Oversees and provides personal computer functions such as scheduled and special reports, 
correspondence, and database management. 

15. Performs miscellaneous job-related duties as assigned. 

 
Supervisory Responsibilities: 
   
61. Supervise clerical staff.  
 
62. Provide instructional resources and materials to clerical staff in accomplishing instructional goals. 
 
63. Foster collegiality and team building among staff members. Encourage their active involvement in 

decision-making process. 
 
64. Provide for two-way communication with Director, staff, students, parents, and community. 
 
65. Communicate and promote expectations for high-level performance to staff and students. Recognize 

excellence and achievement. 
 
66. Anticipate and identify conflicts to ensure effective and quick resolution. 
 
 
Equipment Used: 
 
Personal computer, printer, calculator, fax machine, and copier. 
 
 
Working Conditions: 
 
Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress; work with frequent interruptions, may require occasional 
overtime work. 
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Teachers 

 Teachers are responsible for advocating students’ self-control and maintaining a controlled classroom 
 environment.  Teachers enforce the rules and regulations of the school and give support to the Campus 
 Administrator in maintaining school policy.   

 

 It is the obligation of each teacher to establish a set of rules and guidelines to be enforced in his/her 
 classroom and to review these rules and guidelines with all classes at the beginning of each semester. 

1. Teachers and other certificated personnel will exercise sound professional judgment in employing 
preventive, therapeutic, and other corrective measures to promote acceptable pupil behavior. 

2. Teacher obligations for maintaining good discipline: 
a. Establish a classroom atmosphere that is conducive to a positive student-teacher 

relationship. 
b. Conduct a well-planned and effective classroom program of instruction. 
c. Initiate and enforce a set of classroom regulations that promote and support effective 

learning and that are in accordance with discipline policies of Lifeline Education Charter 
School. 

d. Communicate with parents when there is a problem. Though the most effective method of 
influencing individuals is the face-to-face conference, this method may not be possible 
with every parent.  Therefore, the following methods are also recognized as acceptable 
steps in this communication process: 

i. progress report 
ii. phone conference 

iii. behavior report mailed home 
e. Cooperate fully with administrators and other classroom teachers in enforcing general 

school rules. 
f. Take appropriate steps in handling discipline problems for which you may be directly 

responsible. 
g. Make prompt referrals when a student’s conduct and record indicate more than routine 

controls are needed. 
h. Teachers will be responsible for all classroom equipment and for their classroom. 

3. Ability to help students achieve extraordinary academic results.  

4. Ability to inspire confidence and trust in parents and colleagues.  

5. Expert knowledge of child cognitive development and different learning styles, California State 
Standards, subject-specific frameworks and assessments.  

6. Establish a culture of high expectations that includes college preparation for all students.  

7. Collaborate closely with Lifeline faculty and staff to align curriculum across subjects, improve own 
and others instructional practices, and share best practices.  
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8. Actively participate in professional development activities, including: training sessions and working 
with Director.  

9. Provide students and their families with regular and timely information on classroom activities and 
student progress; finds ways to involve parents/guardians in their student’s education.  

10. Identify unique student needs and collaborate with other team members and outside service 
providers; diagnose and address learning challenges.  

11. Demonstrate knowledge of, and support Lifeline’s mission, vision, value statements, standards, 
policies and procedures, operating instructions, confidentiality standards, and the code of ethical 
behavior.  

12. Perform other related duties as needed.  

13. Work cooperatively with special education teachers to modify curriculum as needed for special 
education students according to guidelines established in Individual Education Plans (IEP). 

14. Work with other members of staff to determine instructional goals, objectives, and methods 

according to district requirements. 

15. Oversee academic After-School Program. 

16. Help students analyze and improve study methods and habits. 

17. Conduct ongoing assessment of student achievement through formal and informal testing. 

18. Be a positive role model for students, support mission of school. 

19. Create classroom environment conducive to learning and appropriate for the physical, social, and 

emotional development of students. 

20. Manage student behavior in accordance with Student Code of Conduct and student handbook. 

21. Take all necessary and reasonable precautions to protect students, equipment, materials, and 
facilities. 

22. Maintain confidentiality of student records/affairs. 
 

23. Establish and maintain open communication by conducting conferences with parents and students. 
Include the Campus Administrator and other teachers when necessary. 

24. Maintain a professional relationship with colleagues, students, parents, and community members. 

25. Use effective communication skills to present information accurately and clearly. 

26. Participate in staff development activities to improve job-related skills. 

27. Keep informed of and comply with state and school regulations and policies for classroom teachers. 

28. Compile, maintain, and file all reports, records, and other documents required. 
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29. Attend and participate in all faculty meetings and serve on staff committees as required. 
 

Instructional Aides 

Primary Purpose: 
 

Assist teacher in preparation and management of classroom activities and administrative requirements. 
Work under supervision of certified teacher. 

 
Qualifications: 
 

Education/Certification: 
High school diploma or GED 

 
Special Knowledge/Skills: 
Ability to work well with children 
Ability to communicate effectively 

 
Experience: 
Some experience working with children 

 
Major Responsibilities and Duties: 
 
Instructional Support 
 
1. Assist teacher in preparing instructional materials and classroom displays. 
 
2. Assist with administration and scoring of objective testing instruments or work assignments. 
 
3. Help maintain neat and orderly classroom. 
 
4. Help with inventory, care, and maintenance of equipment. 
 
5. Help teacher keep administrative records and prepare required reports. 
 
6. Provide orientation and assistance to substitute teachers. 
 
Student Management 
 
7. Conduct instructional exercises assigned by the teacher; work with individual students or small groups. 
 
8. Help supervise students throughout school day, inside and outside classroom. This includes lunchroom, bus, 

and playground duty. 
 
9. Keep teacher informed of special needs or problems of individual students. 
 
Other 
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10. Participate in staff development training programs to improve job performance. 
 
11. Participate in faculty meeting and special events as assigned. 
 
 
Supervisory Responsibilities: 
 

None. 
 
Equipment Used: 
 

Copier, personal computer, typewriter, and audiovisual equipment. 
 
Working Conditions: 
 

Mental Demands/Physical Demands/Environmental Factors: 
Maintain emotional control under stress. Moderate standing, stooping, bending, and lifting. 

 
 
Instructional Support 

1. Assist teacher in preparing instructional materials and classroom displays. 
2. Assist with administration and scoring of objective testing instruments or work assignments. 
3. Help maintain neat and orderly classroom. 
4. Help with inventory, care, and maintenance of equipment. 
5. Help teacher keep administrative records and prepare required reports. 
6. Provide orientation and assistance to substitute teachers. 
7. Assist instruction during the academic After-School Program. 

Student Management 
8. Conduct instructional exercises assigned by the teacher; work with individual students or small 

groups. 
9. Help supervise students throughout school day, inside and outside classroom. This includes 

lunchroom and playground duty. 
10. Keep teacher informed of special needs or problems of individual students. 

Other 
11. Participate in staff development training programs to improve job performance. 
12. Participate in faculty meetings and special events as assigned. 

 

Counselors 

 Counselors, under the direction of the Campus Administrator or designee, have the responsibility for the 
 student guidance program.  They will: 
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1. Assist students in planning an appropriate educational program; 

2. Confer with students regarding problems of adjustment; and 

3. Act as resources to teachers for working with students, parents and community agencies. 

 

 
Extra Curricular Activities 

 1. Teachers are expected to support extracurricular activities.  Each teacher may be required to 
 work a certain number of events during the school year.  However, all are encouraged to show 
 their support for students by attending extracurricular activities whenever possible. 

 
2.  At Lifeline Education Charter School, academic performance takes priority over 
 extracurricular activities.  For this reason, students must meet certain academic criteria to 
 become eligible to participate in extracurricular activities.  No student may participate in an 
 extracurricular activity if his or her GPA falls below a 2.0.  In addition, no student may 
 participate in an extracurricular activity if they have a failing grade in any class. 

 
 Students who have presented repeated discipline problems to teachers or administrators will 
 not be permitted to participate in extracurricular activities. 
  
 3.  Students who participate in extracurricular activities are expected to conduct themselves in 
 an exemplary manner while participating in or viewing those events.  Unsportsmanlike 
 conduct will not be tolerated and will be punishable by Lifeline Education Charter School 
 administration.  Such action may include removal from the team/club and ineligibility to 
 participate in activities for the remainder of the school year. 
 
 4.  School dances are organized with students’ enjoyment and safety in mind.  For this reason, 
 the following rules must be followed. 
 

a. Lifeline Education Charter School Students must present a valid student ID card to 
enter school dances – NO EXCEPTIONS. 
b. All guests must be pre-approved by the administration prior to the day of the event. 
c. Absolutely no alcohol, drugs or tobacco products are permitted.  
d. Staff members, chaperones and security may refuse to admit or dismiss any attendee   
of school dances if warranted by his or her conduct. 
e. Free Dress code applies to school dance attire and is pre-described prior to the 
dance/event. 
 

Student Publications 
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The Campus Administrator and the person s/he designates are in control of the integrity and content of all 
student publications.  Students who participate in those publications must follow the directions of those 
two individuals.   
 
Students should understand that publications are not a forum for personal opinion.  They must follow 
rules of journalistic integrity.  Materials in all publications should be written and/or published in good 
taste and in consideration of the purposes for which it is intended. 

Employee Benefits 
Holidays 

The following holidays are observed by Lifeline Education Charter School:  
 

• New Year's Day 
• Martin Luther King, Jr., Birthday 
• President’s Day 
• Memorial Day 
• Independence Day 
• Labor Day  
• Veteran’s Day 
• Thanksgiving 
• Friday after Thanksgiving 
• Day before Christmas 
• Christmas Day  

 
When a holiday falls on Saturday, the preceding Friday will be celebrated as the holiday; if it falls on 
Sunday, the following Monday will be celebrated as the holiday. 
 

Vacation 

The School provides vacation benefits to eligible employees to enable them to take paid time off for rest 
and recreation.  The School believes that this time is valuable for employees in order to enhance their 
productivity and to make their work experience with the School personally satisfying. If you are a non-
certificated employee, consult the vacation policy applicable to your position to determine the exact 
vacation benefit you accrue. If you are a certificated, administrative or executive employee, you accrue 
vacation benefits as provided for in your contract of employment. 
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Vacation accruals may not exceed twice an employee’s current annual entitlement. Once this maximum is 
reached, all further accruals will cease. Vacation accruals will recommence after the employee has taken 
vacation and his or her accrued hours have dropped below the two-year maximum. 
 
No vacation accrues during any unpaid leave of absence or while on disability salary continuation.  
Vacation accruals recommence when the employee returns to work. 
 
On termination of employment, the employee is paid all accrued but unused vacation at the employee’s 
base rate of pay at the time of his or her termination. 
 
All vacations must be approved in advance by the employee’s immediate supervisor.   
 
Mandatory use of Vacation During Company Shutdown 
Lifeline Education Charter School ceases operation between Christmas and New Year’s.  Employees are 
required to use accrued vacation days during this school shutdown. 
 

Sick Leave 

Sick leave is a benefit provided by the School that employees accumulate in order to provide a cushion for 
incapacitation due to illness or injury.  It is intended to be used only when actually required to recover 
from illness or injury; sick leave is not for “personal” absences.  Time off for medical and dental 
appointments will be treated as sick leave.  However, an employee may use up to one-half of the 
employee’s annual accrual to attend to the illness of his or her child, parent, spouse or domestic partner.  The 
School will not tolerate abuse or misuse of your sick leave privilege.   

If you are a certificated, administrative or executive employee, consult your contract of employment for 
your sick leave rights. If you are a full-time, regular, non-certificated employee, after completing the 
introductory period of 90 days, you accrue paid sick leave at the rate of .833 days per month.  The School 
does not pay employees in lieu of unused sick leave, nor is sick leave paid out upon termination of 
employment. 

If you are absent three (3) or more days due to illness, medical evidence of your illness and/or medical 
certification of your fitness to return to work satisfactory to the School will be required before the School 
honors any sick pay requests.  The School reserves the right to visit you while you are receiving sick pay.  
If there is evidence of misuse of sick leave, sick pay will not be provided.  Once an employee has 
exhausted sick leave, the employee may continue on an unpaid medical leave, if eligible under applicable 
medical leave law, depending upon the facts and circumstances of the employee’s basis for leave beyond 
the accrued sick leave.    
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Insurance Benefits 

Health Insurance 

Following your 90-day introductory period, you are eligible for medical coverage if you are a full time 
regular employee working for the School.  The benefits paid by Lifeline Education Charter School for full 
time employees are 100% of the following: Medical HMO $20 co- pay plan, Dental and Vision Insurance.  
An option for the employee to purchase additional family coverage is available. You can receive more 
information about the School’s benefit program from the Benefits Administrator. The employee’s portion 
of monthly premiums will be deducted from the employee’s paycheck.   
 
Unless otherwise mandated by law, employees on a leave of absence of more than 30 days are responsible 
for selecting continuing health coverage and paying the premium for such coverage.  Failure to timely 
request and pay for such coverage will result in the loss of coverage. 

Disability Insurance 

All employees are enrolled in California State Disability Insurance (SDI), which is a partial wage-
replacement insurance plan for California workers.  Employees may be eligible for SDI when they are ill 
or have non-work related injuries, or may be eligible for work related injuries if they are receiving 
workers’ compensation at a weekly rate less than the SDI rate.  Specific rules and regulations relating to 
SDI eligibility are available from the Human Resources Department.  

Family Leave Insurance 

Employees covered by the California Disability Insurance program are also covered by the California 
Paid Family Leave Insurance program.  Eligible employees are entitled to receive up to six weeks of wage 
replacement benefits when they suffer a wage loss for taking time off to care for a seriously ill child, 
spouse, parent or domestic partner or to bond with a new child within one year of birth or placement of 
the child in connection with foster care or adoption.  Specific rules and regulations relating the Family 
Leave Insurance are available from the Human Resources Department.  

Workers’ Compensation Insurance 

Eligible employees are entitled to Workers’ Compensation Insurance benefits when suffering from an 
occupational illness or injury.  This benefit is provided at no cost to the employee.  See below for a further 
description of making a claim for Workers’ Compensation Insurance benefits. 

Leaves of Absence 

Under certain circumstances, the School may grant leaves of absence to employees.  Employees must 
submit requests for leaves of absence in writing to the Human Resources Department as far in advance as 
is practicable.  While on leave, employees should occasionally keep in contact with the Human Resources 
Department and must notify the Human Resources Department if the date to return to work changes.  If an 
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employee’s leave expires and fails to return to work without contacting the Human Resources 
Department, it will be presumed that the employee abandoned his/her position with the School and 
employment may be terminated.  If an employee is unable or unwilling to return to work at the expiration 
of his/her leave of absence, his/her employment may be terminated. 

This Handbook summarizes leaves that may be available to employees.  Most leave policies have 
differing requirements for eligibility, duration, benefits, etc.  Therefore, employees should contact the 
Human Resources Department to request specific information relating to a particular leave policy.   

While out on a leave of absence, employees may not accept employment with another company or person 
unless agreed to in advance in writing by the School’s Director. Acceptance of employment in violation 
of this policy will be considered an abandonment of the employee’s position with the School, and 
employment may be terminated.  Employees shall not apply for unemployment compensation insurance 
while out on leave. 

Family Care and Medical Leave 

The School complies with the federal Family and Medical Leave Act (FMLA) and the California Family 
Rights Act (CFRA), both of which require the School to permit each eligible employee to take up to 12 
work weeks of leave in any 12-month period for the birth or adoption of a child, the employee’s own 
serious health condition or for the serious health condition of the employee’s child, parent or spouse.  For 
ease of reference in this policy, all leave taken under both FMLA and CFRA will be referred to as 
“FMLA leave.” 

Eligible Employees 

Employees may be eligible for FMLA leave if they have: 

 Been employed by the School for at least 12 months; and 

 Worked at least 1,250 hours during the 12-month period immediately preceding commencement 
of the FMLA leave; and 

 Work at a location in which the employer has at least 50 employees within 75 miles radius of the 
employee’s work site. 

Reasons for Taking Leave 

The 12-week FMLA leave includes any time taken for any of the following reasons: 

 Care for the employee’s newborn child or a child placed with the employee for adoption or foster 
care; 

 For your own serious health condition that makes the employee unable to perform any one or 
more of the essential functions of his or her job; 

 Care for a spouse, child or parent with a serious health condition 
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A “serious health condition” is an illness, injury, impairment, or physical or mental condition that 
involves:  1) inpatient care in a hospital, hospice or residential health care facility or 2) continuing 
treatment by a health care provider. 

An employee that takes leave may elect, or the School may require the employee, to substitute any of the 
employee’s accrued vacation leave or other accrued time off (if any) during this period or any other paid 
or unpaid time off negotiated with the School.  If an employee takes leave because of the employee’s own 
serious health condition, the employee may elect, or the School may require the employee, to substitute 
accrued sick leave during the period of the leave.  An employee shall not use sick leave during a period of 
leave in connection with the birth, adoption or foster care of a child or to care for a child, parent or spouse 
with a serious health condition, unless otherwise permitted by law or mutually agreed to by the employee 
and the School.   

Length of FMLA Leave 

Leave can be taken in one or more periods, but may not exceed 12 work weeks in any 12-month period.  
Leave taken for a pregnancy disability is not included in this 12 week calculation.   

12 work weeks means the equivalent of twelve of the employee’s normally scheduled work weeks.  For a 
full-time employee who works five eight-hour days per week, 12 work weeks means 60 working and/or 
paid eight-hour days.  The 12-month period in which 12 weeks of leave may be taken is the 12-month 
period immediately preceding the commencement of any FMLA leave.   

If FMLA leave is taken because of the employee’s own serous health condition or the serious health 
condition of the employee’s spouse, parent or child, the leave may be taken intermittently or on a reduced 
leave schedule when medically necessary, as determined by the health care provider of the person with 
the serious health condition. 

If FMLA leave is taken because of the birth of the employee’s child or the placement of a child with the 
employee for adoption or foster care, the minimum duration of leave is two weeks, except that the School 
will grant a request for FMLA leave for this purpose of at least one day but less than two weeks’ duration 
on any two occasions. 

Health Benefits 

The provisions of the School’s various employee benefit plans govern continuing eligibility during FMLA 
leave, and these provisions may change from time to time.  Payment of premiums while on FMLA leave 
remains the same as if the employee were not on leave.  Thus, the employee is required to pay any 
premium payments for him/her and dependents during leave that would have been made if he/she were 
not on leave, while the School continues to pay the benefits at the same level as if the employee were not 
on leave.  When a request for FMLA leave is granted, the School will give he employee written 
confirmation of the arrangements made for the payment of insurance premiums during the leave period.   
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If the employee out on leave chooses not to return to work from a leave allowed by this policy after the 
expiry of the leave, the employee will be required to repay the School the premium amounts it paid during 
leave, unless the employee does not return to work because of circumstances beyond his/her control or 
because of recurrence, continuation or onset of a serious health condition. 

Medical Certifications 

An employee requesting FMLA leave because of his/her own or a relative’s serious health condition must 
provide medical certification from the appropriate health care provider on a form supplied by the School.  
Failure to provide the required certification in a timely manner (within 15 days of the leave request) may 
result in denial of the leave request until such certification is provided. 

If the School has reason to doubt the medical certification supporting a leave because of the employee’s 
own serious health condition, the School may request a second opinion by a health care provider of its 
choice (paid for by the School).  If the second opinion differs from the first one, the School will pay for a 
third, mutually agreeable, health care provider to provide a final and binding opinion. 

Recertifications are required if leave is sought after expiration of the time estimated by the health care 
provider.  Failure to submit recertifications can result in termination of the leave. 

Procedures for Requesting and Scheduling FMLA Leave 

An employee should request FMLA leave by completing a Request for Leave form (available from the 
Benefits Administrator and submitting it to the Director of Human Resources.  An employee asking for a 
Request for Leave form will receive a copy of the School’s then-current FMLA leave policy. 

Employees should provide not less than 30 days notice or if such notice is not possible, as soon as is 
practicable, for foreseeable childbirth, placement or any planned medical treatment for the employee or 
his/her spouse, child or parent.  Failure to provide such notice is grounds for denial of a leave request, 
except in situations where the need for FMLA leave is an emergency or otherwise unforeseeable. 

If an employee needs intermittent leave or leave on a reduced leave schedule that is foreseeable based on 
planned medical treatment for the employee or a family member, the employee may be transferred 
temporarily to an available alternative position for which he/she is qualified that has equivalent pay and 
benefits and that better accommodates recurring periods of leave than the employee’s regular position. 

In most cases, the School will respond to a FMLA leave request within 5 days of acquiring knowledge 
that the leave is being taken for an FMLA-qualifying reason and, in any event, within 10 days of receiving 
the request.  If an FMLA leave request is granted, the School will notify the employee in writing that the 
leave will be counted against the employee’s FMLA leave entitlement.  This notice will explain the 
employee’s obligations and the consequences of failing to satisfy them. 

Return to Work 
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Upon timely return at the expiration of the FMLA leave period, an employee is entitled to the same or 
comparable position that is virtually identical to the employee’s original position in terms of pay, benefits 
and working conditions, including privileges, perquisites and status, unless the same position and any 
comparable position(s) have ceased to exist because of legitimate business reasons unrelated to the 
employee’s FMLA leave.  Certain key employees may be subject to reinstatement limitations in certain 
circumstances.  If you are a key employee, you will be notified of the potential reinstatement limitations 
when you request FMLA leave. 

Before an employee will be permitted to return from FMLA leave taken because of his or her own serious 
health condition, the employee must obtain a certification from his or her health care provider that he or 
she is able to resume work. 

Pregnancy Disability Leave 

The School complies with the requirements of the California Pregnancy Disability Act, in addition to 
other family and medical leaves required by law.  The School will give each female employee an unpaid 
leave of absence of up to four months, as needed, for the period(s) of time a woman is actually disabled 
by pregnancy, childbirth or related medical conditions. 

Eligibility 

To be eligible, the employee must be disabled by pregnancy, childbirth or a related medical condition and 
must provide appropriate medical certification concerning the disability.   

Reasons to Take Leave 

The employee is entitled to take up to four months of pregnancy disability leave if the employee is 
actually disabled by her pregnancy, childbirth or a related medical condition.  This includes time off 
needed for prenatal care, severe morning sickness, doctor-ordered bed rest, childbirth, recovery from 
childbirth and any related medical condition.  Generally, the employee is unable to work at all or is unable 
to perform any one or more of the essential functions of her job without undue risk to herself, the 
successful completion of her pregnancy, or to other persons because of pregnancy or childbirth, or 
because of any medically recognized physical or mental condition that is related to pregnancy or 
childbirth (including severe morning sickness).   

Length of Pregnancy Disability Leave 

Pregnancy disability leave may be taken in one or more periods, but not to exceed four months total.  
“Four months” means the number of days the employee would normally work within four months.  For a 
full time employee who works five eight-hour days per week, four months means 88 working and/or paid 
eight-hour days of leave entitlement based on an average of 22 working days per month for four months.   

Pregnancy disability leave is not counted as leave taken under FMLA or CFRA.   
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Periodic absences for pregnancy-related illness of limited duration taken prior to an actual leave may be 
subtracted from the four months of disability leave for pregnancy.   

Pregnancy disability leave may be taken intermittently or on a reduced leave schedule when medically 
advisable, as determined by the employee’s healthcare provider.  If an employee requires intermittent 
leave or leave on a reduced leave schedule that is foreseeable based on planned medical treatment, the 
employee may be transferred temporarily to an available alternative position for which he or she is 
qualified that has equivalent pay and benefits that better accommodates recurring periods of leave than the 
employee’s regular position. 

Pay During Pregnancy Disability 

An employee on pregnancy disability leave must use all accrued paid sick leave and may use any or all 
accrued vacation during the otherwise unpaid leave period.  The receipt of vacation pay, sick leave pay or 
state disability insurance benefits will not extend the length of pregnancy disability leave. 

Employee Benefits 

The provisions of the School’s various employee benefit plans govern continued eligibility during 
pregnancy disability leave and these provisions may change from time to time.  When a request for 
pregnancy disability leave is granted, the School will give the employee written confirmation of his/her 
eligibility to continue the various employee benefit plans and if appropriate, will confirm the 
arrangements made for the payment of insurance premiums during the leave period. 

An employee on pregnancy disability leave remains an employee of the School and a leave will not 
constitute a break in service for purposes of longevity and/or seniority.  When an employee returns from 
pregnancy disability leave, she will resume her benefits in the same manner and the same level as 
provided with the leave began, without any new qualification period, physical exam, etc.   

Medical Certifications 

An employee requesting a pregnancy disability leave must provide medical certification from her 
healthcare provider on a form supplied by the School, which may be obtained from the benefits 
administrator.  Failure to provide the required certification in a timely manner (within 15 days of the leave 
request) may result in a denial of the leave request until such certification is provided. 

Re-certifications are required if leave is sought after expiration of the time estimated by the healthcare 
provider.  Failure to submit required re-certification can result in termination of leave.   

Requesting and Scheduling Pregnancy Disability Leave 

An employee should request pregnancy disability leave by completing a Request for Leave form 
(available from the Benefits Administrator and submitting it to the Director of Human Resources.  An 
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employee asking for a Request for Leave form will be provided a current copy of the School’s pregnancy 
disability leave policy. 

Employees should provide not less than thirty (30) days or if such notice is not possible, as soon as is 
practicable if the need for the leave is foreseeable.  Failure to provide such notice is grounds for denial of 
the leave request, except if the need for pregnancy disability leave was an emergency and was otherwise 
unforeseeable.   

Where possible, employees must make a reasonable effort to schedule foreseeable planned medical 
treatments so as not to unduly disrupt the School’s operation.   

In most cases, the School will respond to a pregnancy disability leave request within two days of 
acquiring knowledge that the leave qualifies as pregnancy disability and, in any event, within ten days of 
receiving the request.  If a pregnancy disability leave request is granted, the School will notify the 
employee in writing and leave will be counted against the employee’s pregnancy disability leave 
entitlement.  This notice will explain the employee’s obligations and the consequences of failing to satisfy 
them.   

Return to Work 

Upon timely return at the expiration of the pregnancy disability leave period, an employee is entitled to 
the same position unless the employee would not otherwise have been employed in the same position (at 
the time reinstatement is requested) because of legitimate business reasons unrelated to the pregnancy 
disability leave or if the means to preserve the position would substantially undermine the School’s ability 
to operate the business safely and efficiently. 

If the employee is not reinstated to the same position, she must be reinstated to a comparable position 
unless there is no comparable position available or filling the available position with the returning 
employee would substantially undermine the School’s ability to operate the business safely and 
efficiently.  

When a request for pregnancy disability leave is granted to an employee, the School will provide the 
employee with a guarantee to reinstate the employee to the same position or to a comparable position, 
unless justified by law.  The guarantee will be provided in writing if requested by the employee.   

Before an employee will be permitted to return from a pregnancy disability leave of five days or more, the 
employee must obtain a certification from her healthcare provider that she is able to resume work.  If the 
employee can return to work with limitations, the School will evaluate those limitations, and if possible, 
will accommodate the employee as required by law.  

Medical Leave of Absence 

At the discretion of the Director, an unpaid medical leave of absence may be granted up to 60 days to 
employees who are not eligible for other leaves.  Ask the Benefits Administrator for information on 
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medical leaves of absence, and any implications unpaid medical leave may have on your eligibility for 
employee benefits, including medical benefit plan coverage.   

Personal Leave of Absence 

The School recognizes that special situations may arise where an employee must leave his or her job 
temporarily.  At its discretion, the Director may grant employees unpaid leaves of absences.  Taking an 
unpaid personal leave of absence may affect your eligibility for employee benefits, including medical 
benefit plan coverage.  Ask the benefits administrator for information on personal leaves of absence. 

Funeral/Bereavement Leave 

Bereavement leave is provided to all regular employees in the event of the death of any member of the 
immediate family. Bereavement leave must not exceed three (3) days, unless out-of-state or necessary 
travel beyond 300 miles is required, in which case an additional two (2) days will be granted.   
 
For purposes of this policy, an employee’s immediate family member includes a current spouse, parent, 
legal guardian, sibling, child, current parent-, sister-, or brother-in-law, grandparent, grand child, or 
domestic partner.   
 
If any employee requires more than the allotted days off for bereavement leave, the employee may request 
additional unpaid leave or may request the opportunity to use any accrued vacation time, which may be 
granted in the discretion of the School. 

Military Leave of Absence 

The School will grant employees a military leave of absence as required by the Uniformed Services 
Employment and Re-employment Rights Act.  Leave is available for active duty, various types of training 
duty, full time National Guard duty, examinations to determine fitness for military duty, and funeral 
honors duty performed by National Guard or Reserve members.  Except in certain circumstances, total 
military leave taken must not exceed five years. 

Please inform your supervisor of any anticipated military leave of absence as soon in advance as possible.  
Please ask the Benefits Administrator how military leave will affect your benefits, and whether you will 
receive any compensation during your military leave. 

Drug and Alcohol Rehabilitation Leave 

The School will reasonably accommodate an employee who voluntarily enters and participates in an 
alcohol or drug rehabilitation program, including potentially providing unpaid leave to participate in the 
program.  The School will not pay for the costs incurred in attending a rehabilitation program.  An 
employee who wishes to identify him or herself as an individual in need of the assistance of an alcohol or 
drug rehabilitation program may contact the Director of Human Resources. The School will take all 
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reasonable steps necessary to maintain the employee’s privacy in this situation.  The employee may use 
accrued sick leave or accrued vacation time, if any, during requested leave. 

Nothing in this policy shall prohibit the School from refusing to hire or discharge an employee who, 
because of his or her current use of alcohol or drugs, is unable to perform his/her duties or cannot perform 
the duties in a manner that would not endanger his/her health or safety or the health or safety of others. 

Time Off for Adult Literacy Programs 

The School will reasonably accommodate and assist any employee who reveals a problem of illiteracy 
and requests employer assistance in enrolling in an adult literacy education program.  Employees will be 
required to bear the cost associated with enrollment in an adult literacy education program, but the School 
will assist the employee by providing the locations of local literacy education programs.  The School may 
also arrange for a literacy education provider to visit the School.   

An employee who wishes to reveal a problem of illiteracy and request School assistance should contact 
the Director of Human Resources. The School will take all reasonable steps to safeguard the employee’s 
privacy.  Non-certificated, hourly employees may use accrued vacation pay if available to make up for the 
work that is missed to attend literacy classes. 

Time Off to Attend Child’s School Discipline 

Any employee who is a parent or legal guardian of a child that has received written notice from the 
child’s school requesting his or her attendance at a disciplinary conference is entitled to take unpaid leave 
to attend the conference.  Please contact your supervisor to determine eligibility and scheduling before 
taking any leave to attend a disciplinary conference. 

Time Off to Attend Child’s School Activities 

Employees that are parents, guardians or grandparents with custody of a child in kindergarten, grades 1-
12 or with a child in a licensed day care facility, may wish to take time off to visit the school of your child 
for a school activity.  Employees may take off up to eight hours each calendar month (up to a maximum 
of 40 hours each school year), provided the employee gives reasonable notice to the Company of the 
planned absence.  The School requires documentation from the school noting the date and time of your 
visit. 

If both parents of a child work for the School, the first parent to provide notice may take the time off, 
unless the School approves both parents taking time off simultaneously. 

Time Off to Serve as Election Official 

Any employee who serves as an election official is eligible for unpaid leave on Election Day for purposes 
of service.  Please notify your supervisor of your commitment to act as election official as far in advance 
as possible.   
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Time Off for Jury and Witness Duty 

The School will provide employees 10 days paid leave to serve as required by law, on a jury or grand jury 
if the employee provides reasonable advance notice.  The School will also provide employees leave to 
appear in court or other judicial proceeding as a witness to comply with a valid subpoena or other court 
order.  Please notify your supervisor of your commitment to serve on a jury or as a witness as far in 
advance as possible.  A copy of the court document must be provided to the Human Resources 
Department. 

Time Off for Victims of Crime or Domestic Violence 

Employees who are victims of domestic violence or sexual assault will be given time off as necessary in 
accordance with the law.  Employees may be required to provide reasonable advanced notice of the need 
for time off if feasible and documentation establishing the right to such time off may be requested.  The 
School will take all reasonable steps to maintain the confidentiality of any employee requesting crime 
victim/domestic violence leave.  Please notify the Director of Human Resources of your need to seek 
relief as far in advance as possible.  If applicable, an employee may use accrued vacation leave for these 
purposes.   

Time Off for Victims of Crime 

An Employee who is a victim of certain crimes (violent felonies, felony thefts and serious felonies as 
defined by law) or is an immediate family member of a victim, is a registered domestic partner of a victim 
or the child of a registered domestic partner of a victim will be given time off as necessary in accordance 
with the law.  Employees may be required to provide reasonable advanced notice of the need for time off 
if feasible and documentation establishing the right to such time off may be requested.  The School will 
take all reasonable steps to maintain the confidentiality of any employee requesting crime victim leave.  
Please notify the Director of Human Resources of your need for time off as far in advance as possible.  As 
applicable, an employee may use accrued vacation leave or sick leave for crime victim leave purposes.   

Time Off for Volunteer Firefighters 

Employees who perform emergency duties as volunteer firefighters, reserve peace officers or emergency 
rescue personnel will be given time off as necessary in accordance with the law.  Employees are requested 
to alert their supervisor of their status as volunteer firefighters, reserve peace officers or emergency rescue 
personnel so that the School will have advanced notice of the employee’s potential need to leave the 
School in the event of an emergency.  Any time an employee must perform emergency duties, he/she 
must notify their supervisor before leaving the School’s premises.  

Time Off for Voting 

Employees who do not have sufficient time outside of their regular working hours to vote in a statewide 
election may request time off to vote.  If possible, employees should make their request at least two days 
in advance of the election.  Up to two hours of paid time off will be provided, at the beginning or the end 
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of the employee’s regular shift, whichever will allow the most free time for voting and the least time off 
work.  Please contact your supervisor to request and schedule time off to vote. 

Workers’ Compensation Leave 

Employees that are temporarily totally disabled due to a work-related illness or injury will be placed on 
workers’ compensation leave.  The duration of your leave will depend upon the rate of your recovery and 
the business needs of the School.  Workers’ compensation leave will run concurrently with any other 
applicable medical leave of absence.   

Employment Evaluation and Separation 
Employee Reviews and Evaluations 

Each employee will receive periodic performance reviews conducted by their immediate supervisor.  
Performance evaluations will be conducted annually. The frequency of performance evaluations may vary 
depending upon length of service, job position, past performance, changes in job duties or recurring 
performance problems. 

Your performance evaluations may review factors such as the quality and quantity of the work you 
perform, your knowledge of the job, your initiative, your work attitude, and your attitude toward others.  
The performance evaluations are intended to make you aware of your progress, areas for improvement 
and objectives or goals for future work performance.  Favorable performance evaluations doe not 
guarantee increases in salary or promotions or retention of your job.  Salary increases and promotions are 
solely within the discretion of the School and depend upon many factors in addition to performance.  
After the review, you will be required to sign the evaluation report simply to acknowledge that is has been 
presented to you, that you have discussed it with your supervisor, and that you are aware of its contents.  
The evaluation system in no way alters the employment at-will relationship. 

Newly hired employees will have their performance goals reviewed by their supervisor within the first 90 
days of employment. 

Discipline and Involuntary Termination 

Violation of the School’s policies and rules may warrant disciplinary action, which may take multiple 
forms, including verbal warnings, written warnings, suspensions or termination.  The School’s 
disciplinary system is informal and the School may, in its sole discretion, utilize any form of discipline it 
deems appropriate under the circumstances, up to and including termination of employment upon the first 
offense. 

Voluntary Termination 

Unless you have a “Fixed Term Contract,” you or the School may terminate the employment relationship 
at any time, with or without notice and with or without cause.  While it is not required, the School 
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requests that employees electing to resign give as much advance notice as possible (preferably two weeks) 
to allow the School to plan for your departure. 

Regardless of your position, should you decide to separate your employment with the School, an exit 
interview will normally be scheduled on the last day of work with your supervisor or the Director of 
Human Resources. The purposes of the exit interview is to review eligibility for benefit conversion, to 
ensure that all necessary forms are completed, to collect any company property (including keys, 
equipment, documents and records) that may be in the employee’s possession, to review the employee’s 
obligations regarding confidential information, and to provide the employee with the opportunity to make 
any constructive comments and suggestions on improving the working environment at the School.  The 
School appreciates receiving candid opinions of the employee’s employment.  Final pay, including pay 
for any earned but unused vacation time, will be provided in accordance with state law. 

References 

All requests for references and employment verifications must be promptly directed to the Director of 
Human Resources.  When contacted for a reference or employment verification, the School will only 
provide information concerning dates of employment and the title of the last position held.  Other 
employees may not provide any employment verifications or act as a reference for any other employees. 

Internal Complaint Procedures 

It is the policy of the Lifeline Education Charter School (the “School”) to maintain a positive and 
productive working environment.  There are some circumstances, however, when employees may take 
issue with other employees or supervisors.  Employees that have complaints against other employees or 
supervisors that do not involve complaints of discrimination or harassment or violations of law, are 
encouraged to first address the issue with the person directly using conflict resolution skills without the 
intervention of a supervisor or other School administrator. If, however, the employee does not feel 
comfortable with this approach or the complaint involves harassment, discrimination or other violation of 
law, the employee must use the below identified complaint procedure.   

Internal Procedures: 

Each supervisor has the responsibility to maintain a work place and educational environment free from 
any form of sexual or other unlawful harassment or conduct.  Consequently, should your supervisor or the 
Director of Human Resources become aware of any conduct that may constitute sexual harassment or 
other prohibited behavior, immediate action will be taken to address and remediate such conduct.  

Any employee who has experienced or is aware of a situation that is believed to be sexually and/or 
otherwise unlawfully harassing or otherwise unlawful has a responsibility to report the situation 
immediately to the Director of Human Resources, 1826 Orange Tree Lane, Redlands, CA 92374, 909-
307-6312, ext. 222. If the employee is not comfortable contacting the Director of Human Resources, the 
employee should contact the Director, 357 E. Palmer, Compton, CA 90221, (310) 605-2510.  A 
Harassment/Retaliation/Unlawful Conduct Complaint Form may be obtained from the Director of Human 



 
sdob-csd-sep07item07 

Attachment 4 
Page 249 of 254 

 

LECS Employee HB 06-07   249 

 

Resources  The Director of Human Resources will conduct a prompt investigation and take appropriate 
corrective action where warranted.  Complaints will be handled as discreetly as possible, consistent with 
the need to investigate effectively and promptly resolve the matter.  Complaints relating to discrimination, 
other than employment discrimination, must be filed within six months of the alleged discrimination or 
when the complainant first obtained knowledge of the alleged discrimination, unless an extension has 
been obtained by the Superintendent of Public Instruction of the State of California.   

Claims of discrimination:  If the employee is not satisfied with the outcome of an investigation of a 
discrimination claim, the employee, in writing, should bring the matter to the attention of the Director.  If 
the complaint alleges wrongdoing involving discrimination, other than employment discrimination, the e 
Director will conduct a prompt investigation where the complainant, his/her representative or both, and 
representatives of the School, may present information relevant to the complaint, and the complainant and 
School representatives shall have an opportunity to meet to discuss the complaint or to question each 
other and each other’s witnesses.  The Director shall prepare a written decision, which decision shall 
contain the findings and disposition of the complaint, including corrective actions if any, the rationale for 
such disposition, notice of the complainant’s right to appeal the decision to the Department of Education, 
and the procedures to be followed for initiating an appeal to the Department.  Within 60 days of receipt of 
the complaint, the Director will send a copy of the written decision to the complainant. 

Complaints will be handled as discreetly as possible, consistent with the need to investigate effectively 
and promptly resolve the matter. The Director of Human Resources will be knowledgeable of the 
laws/programs that he/she is assigned to investigate.  If the complaint alleges employment discrimination, 
the School will send it to the Department of Fair Employment and Housing (the “DFEH”) for 
investigation as required by law.   

Any employee found to have participated in improper harassment will be subject to disciplinary action, up 
to and including possible dismissal.   

External Procedures:  Filing a Complaint with the DFEH.   

Employees or job applicants who believe that they have experienced unlawful employment discrimination 
may file a complaint directly with the DFEH.  The DFEH serves as a neutral fact-finder and attempts to 
help the parties voluntarily resolve disputes.  If the DFEH finds sufficient evidence to establish 
discrimination occurred and settlement efforts fail, the DFEH may file a formal accusation.  The 
accusation will lead to either a public hearing before the Fair Employment and Housing Commission (the 
“Commission”) or a lawsuit filed by the DFEH on behalf of the complaining party. 

If the Commission finds that discrimination has occurred, it can order remedies including:  fines or 
damages for emotional distress from each employer or person found to have violated the law; hiring or 
reinstatement; back pay or promotion; changes in the policies or practices of the involved employer.   

Employees can also pursue the matter through a private lawsuit in civil court after a complaint has been 
filed with the DFEH and a Right to Sue Notice has been issued.  For more information, contact the DFEH 
and Commission toll free at (800) 884-1684, in the Sacramento area and out of state at (916) 227-0551 or 
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visit its website at www.dfeh.ca.gov.  To contact the nearest field office of the Equal Employment 
Opportunity Commission (“EEOC”), call 1-800-669-4000.  You should be aware that state and federal 
law provide time limits within which complaints must be filed.  Contact the relevant agency to determine 
the applicable time limit.  

Retaliation Policy 
It is in violation of the School’s policy for the School or any employee to demote, suspend, reduce, fail to 
hire or consider for hire, fail to give equal consideration in making employment decisions, fail to treat 
impartially in the context of any recommendations for subsequent employment that the School may make, 
adversely affect working conditions or otherwise deny any employment benefit to an individual because 
that individual has opposed practices prohibited by law or has filed a complaint, testified, assisted or 
participated in any manner in an investigation, proceeding or hearing conducted by the Commission or 
DFEH or their staff.  Any employee retaliating against another employee, applicant or student will be 
disciplined, up to and including termination.   
Examples of protected activities under the School’s retaliation policy include seeking advice from the 
DFEH or Commission; filing a complaint with the DFEH or Commission, irrespective of whether the 
complaint is actually sustained; opposing employment practices the employee reasonably believes to exist 
and believes to be a violation of the law; participating in an activity that is perceived by the School as 
opposition to discrimination, whether or not so intended by the employee expressing the opposition; 
participating in the proceeding of a local human rights or civil rights agency on a legal basis.   

Nothing in this policy shall be construed to prevent the School from enforcing reasonable disciplinary 
policies and practices, nor from demonstrating that the actions of an applicant or employee were either 
disruptive or otherwise detrimental to legitimate business interests so as to justify the denial of an 
employment benefit.  

 

http://www.dfeh.ca.gov/
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HANDBOOK RESPONSIBILITY CONTRACT 

 

As a member of the faculty of Lifeline Education Charter School, I understand that I am responsible for 
the information contained in this handbook. I have received clear explanation regarding its contents. I 
agree to follow the policies procedures and instructions set forth in it and to abide by and enforce the 
rules of Lifeline Education Charter School. I understand that failure to do the above may result in 
disciplinary action, including dismissal. 

 

I recognize that I may receive written correspondence as addendum to this handbook and that I am also 
responsible for that information. 

 

Furthermore, I agree to be an example to all Lifeline Education Charter School students and to conduct 
myself in a respectful and responsible manner. 

 

 

 

_____________________________________     

Name (Print)          

 

_____________________________________    ___________ 

Signature         Date 
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SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Space Exploration Academy and Junior Space Exploration 
Academy Revocation Appeals: Uphold the Revocation 
Decisions.  

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) and the Advisory Commission on 
Charter Schools (ACCS) recommend that the State Board of Education (SBE) uphold 
the decisions of the State Administrator of the Oakland Unified School District to revoke 
the charters of the Space Exploration Academy (SEA) and Junior Space Exploration 
Academy (JSEA).  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Education Code (EC) Section 47607 establishes specific reasons that a chartering 
authority may revoke a charter. Specific provisions govern revocation decisions, 
including a provision that the decisions be supported by “substantial evidence.” 
Moreover, as amended by Assembly Bill 2030 (Chapter 757, Statutes of 2006), which 
took effect January 1, 2007, EC Section 47607 now allows charter school operators to 
appeal revocation decisions, initially to the county board of education and (if 
unsuccessful) to the SBE.  
 
These are the first revocation appeals the SBE has received. The SBE has not adopted 
any regulations regarding revocation appeals and, therefore, the SBE is primarily 
guided by the language of the statute.  
 
SUMMARY OF KEY ISSUES 
 
A review by the SBE of a decision by the chartering authority to revoke a charter differs 
from the SBE’s review of a decision by an LEA not to grant or not to renew a charter.  
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SUMMARY OF KEY ISSUES (Cont.) 
 
When reversing a chartering authority’s decision to revoke a charter, the SBE does not 
undertake the role of oversight of that charter. Instead, the charter remains under the 
oversight of the chartering authority that made the decision to revoke the charter. 
 
Pursuant to EC Section 47607, the SBE appears to be given only two options. It “may 
reverse” a revocation if it finds that the chartering authority’s decision to revoke was “not 
supported by substantial evidence.” In the alternative, the SBE “may uphold” a 
revocation if it finds that the chartering authority’s decision was “supported by 
substantial evidence.”  
 
To determine if the chartering authority’s decision to revoke was based on substantial 
evidence, the SBE should examine the whole record considered by the chartering 
authority. The SBE should also review all relevant evidence, including evidence that 
detracts from the revocation decision made by the chartering authority. In the scope of 
the SBE’s review, the SBE does not substitute its own judgment for the judgment of the 
chartering authority. Instead, the SBE asks whether, when considering all relevant 
evidence, it was reasonable for the chartering authority to reach the conclusion that it 
reached. The SBE should decide if the evidence relied on by the chartering authority 
was reasonable, credible, and of solid value.  
 
The SEA and JSEA were both chartered by the Oakland Unified School District in June 
2006. Oakland’s State Administrator appears to have adopted a series of conditions on 
opening and operation of the schools, although that matter is an area of dispute. 
Subsequently, in late September 2006, the charter schools’ operator, Space Science 
Outreach and Research (SSOAR), entered into a Memorandum of Understanding 
(MOU) with the Oakland State Administrator, under which the schools were allowed to 
open, even though certain of the conditions had not been met. The conditions do not 
appear, however, to have been expressly waived in the MOU. This, too, is an area of 
dispute. 
 
In February 2007, the schools’ charters were revoked by the Oakland State 
Administrator, whose actions were supported by specific factual findings and evidence 
which was presented in writing and appears in Attachments 1 and 3. SSOAR appealed 
the State Administrator’s revocation decisions to the Alameda County Board of 
Education, and that body in turn upheld the State Administrator. SSOAR subsequently 
appealed the revocation decisions to the SBE. The ACCS heard the appeals on August 
7, 2007. The ACCS recommended that the SBE uphold the State Administrator’s 
decisions to revoke the two charters. One member of the ACCS did not vote, but the 
remaining members voted in favor of upholding the State Administrator. Some members 
of the ACCS commented that the procedures followed and charter approval 
documentation established by the State Administrator may have been flawed, but not 
materially enough to justify reversal of the decisions for lack of substantial evidence. 
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SUMMARY OF KEY ISSUES (Cont.) 
 
Attachments 1 and 3 are the revocation actions by the Oakland State Administrator on 
the respective schools. Each of these attachments includes a memorandum from 
SSOAR setting forth the organization’s reasons for believing that revocation is not 
justified. Attachments 2 and 4 are compendia of information supplied by SSOAR for 
each school, and these compendia were available to the State Administrator at the time 
the revocation decisions. 
 
In the interest of full disclosure, it should be noted that the Oakland Unified School 
District, the chartering authority whose decision is under review, is governed by a State 
Administrator, who is appointed to the position by State Superintendent of Public 
Instruction. The CDE staff review and recommendation on the SEA and JSEA 
revocation appeals has been performed independently of the analysis performed by the 
State Administrator.  

 
Upholding or reversing the Oakland State Administrator’s revocations of the SEA and 
JSEA charters per se would have little (if any) effect on the total amount of state local 
assistance funding to public schools. To the extent students attend SEA and JSEA, the 
funding that supports the schools is merely redirected from other public schools. State 
costs overall are essentially the same. 
 
ATTACHMENT(S) 
 
Attachment 1: Decision to Revoke Space Exploration Academy (Grade 9) 

(50 Pages) 

Attachment 2: Compendium of Information Regarding the Space Exploration Academy 
provided by SSOAR (494 Pages) 

Attachment 3: Decision to Revoke Junior Space Exploration Academy (Grade 6) 
(47 Pages)  

Attachment 4: Compendium of Information Regarding the Junior Space Exploration 
Academy provided by SSOAR (524 Pages) 

 

FISCAL ANALYSIS (AS APPROPRIATE) 
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Ridgecrest Charter School: Approve Notice to Cure 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) and recommends that the State Board of 
Education (SBE) approve a Notice to Cure to be sent to the Ridgecrest Charter School 
(RCS) that: 

• Identifies issues that are violations within the meaning of Education Code (EC) 
Section 47607(d) and that, therefore, forms the potential basis for revocation; 

• Allows the RCS a reasonable opportunity to address the issues; and  

• Expresses the intent to revoke RCS’s charter unless the issues are addressed to 
the SBE’s satisfaction during the allotted time. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The SBE approved the RCS charter petition in December 2000, for an initial period of 
three years (2001-02 through 2003-04). The charter was renewed by the SBE in March 
2004 for a five-year period ending June 30, 2009.  
 
At its July 2007 meeting, the SBE approved a material revision of the RCS charter, 
reflecting the fact that the Core Knowledge curriculum was no longer in use at the 
school and incorporating instead a standards-based curriculum that uses state-adopted 
instructional materials. The material revision also authorized the use of short-term 
independent study contracts for students who receive prior approval for absences due 
to travel or extended illnesses, and incorporated Charter School Closure Procedures 
consistent with recently approved regulations. In response to the school’s continuing 
academic decline, the SBE was informed that a “Notice of Concern” was being sent to 
RCS requesting that the school submit a rigorous plan to turnaround the decline. During 
the SBE’s July discussion, the CDE was asked to return with a recommendation for a 
“Notice to Cure” if the response by RCS to the “Notice of Concern” was not sufficiently 
rigorous to convince the CDE that the school would be able to quickly improve its 
academic program.
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SUMMARY OF KEY ISSUES 
 
Pursuant to EC Section 47607(c), four reasons justify revocation of a charter. They are: 
 

(1) Material violation of any of the conditions, standards, or procedures set forth in 
the charter. 

(2) Failure to meet or pursue any of the pupil outcomes identified in the charter. 

(3) Failure to meet generally accepted accounting principles, or engaging in fiscal 
mismanagement. 

(4) Violation of any provision of law. 
 
Prior to revocation of a charter, EC Section 47607(d) requires that the charter authorizer 
present the school with a Notice to Cure, i.e., a document that outlines one or more 
issues (violations) that would form the basis for the revocation, and then provide the 
school a reasonable opportunity to address the issues to the authorizer’s satisfaction. 
CDE staff has concluded that the second specified reason for revocation is pertinent in 
this case. The following are the specific issues CDE staff has identified: 
 

• RCS continues to struggle academically. Review of the school’s Academic 
Performance Index (API) over the past four years reflects continuing decline. The 
school has not met its API growth target even once, and has experienced a 
cumulative decline of 56 points since 2003. Corresponding declines have 
occurred in the school’s statewide API ranking (from 7 to 4) and the similar 
schools ranking (now down at 1): 

 

Year Base 
API 

Growth 
API 

Growth 
Target 

Actual 
Growth 

Statewide 
Ranking 

Similar 
Schools 
Ranking 

2003-04 777 768 1 -9 7 5 
2004-05 764 725 2 - 39 7 6 
2005-06 725 717 4 - 8 5 1 
2006-07 714 * 5 * 4 1 
* To be released August 31, 2007. 

 
• RCS, a K-8 school, is located in the Sierra Sands Unified School District 

(SSUSD), and due to its remote location, nearly all of its students would be 
attending SSUSD schools if RCS did not exist. RCS has a 2006 Base API of 714, 
which is lower than all five of the district’s elementary schools (the lowest of 
which is 742). RCS’ 2006 base API is also substantially lower than one of the 
district’s two middle schools (Murray Middle School with a base API of 741), 
although it is somewhat higher than the other of the district’s middle schools 
(James Munroe Middle School with a base API of 703). In terms of academic 
performance, RCS is not providing an educational option that is generally better 
than the surrounding schools the students would otherwise attend. 
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SUMMARY OF KEY ISSUES 
 

• Originally proposed to provide a Core Knowledge curriculum, RCS has shifted its 
focus to “back to basics” skills, and is now utilizing state-adopted instructional 
materials and direct instruction, as evidenced by its recent request (and the 
SBE’s subsequent approval) of a material revision to its charter. However, other 
issues related to the school’s academic decline have not yet been fully 
addressed. RCS continues to face challenges in recruiting and retaining 
experienced teachers, in part due to its remote geographic location. Turnover in 
administrative staff has also been an ongoing issue. The last director, who 
served as the school academic director as well as in an administrative capacity 
(much like a school site principal) was employed for approximately one and-one-
half years. The individual had been a former teacher at the school with limited 
administrative background and experience coming into the director role. For the 
current year, the RCS governing board opted to promote another of its existing 
teachers into a new position of “Director of Instruction,” and has created a “Dean 
of Students” position (in lieu of the assistant director position created in 2006-07), 
and has hired the former financial services provider (serving in a part-time, 
contract capacity) on as a full-time “Chief Financial Officer.” 

 
• The school’s 2005-06 plan to improve academic achievement has not resulted in 

the hoped-for gains in academic achievement. In two site visits to RCS during 
2006-07, CDE staff identified serious concerns regarding the educational 
program. As part of the Notice of Concern issued July 13, 2007, RCS was asked 
to revise this plan to include more rigorous measures designed at improving 
student academic achievement, and asking that consideration be given to 
utilizing an educational coach to provide needed support on-site to the new 
teachers in the focus area of literacy and numeracy. The revised plan submitted 
by RCS in response to the Notice of Concern is neither rigorous nor measurable, 
with the exception that a broad statement was made indicating that students will 
“attain proficiency or better in reading and mathematics.” 

 
Accordingly, CDE staff recommends that the SBE approve a Notice to Cure for the 
purpose of initiating the revocation process pursuant to EC section 47607(d), which 
requires that a charter authorizer notify the charter school of any revocation violation of 
this section and give the school a reasonable opportunity to remedy the violation. In 
order to facilitate required statutory time lines and in recognition of the difficulties faced 
by students and staff of RCS in the event of a mid-year closure, the CDE recommends 
that the public hearing required under EC section 47607(e) be scheduled at the SBE’s 
March 2008 meeting, and that action to revoke the charter (if determined to be 
necessary) be taken at the SBE’s May 2008 meeting, to take effect at the close of the 
2007-08 academic school year, should RCS be unsuccessful in its attempts to 
significantly improve academic achievement at the school during 2007-08. 
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FISCAL ANALYSIS (AS APPROPRIATE) 
 
There would be essentially no state cost related to the Notice to Cure or revocation of 
RCS’ charter. If the SBE were to revoke the charter, some shifting of state expenditures 
would occur from RCS to the Sierra Sands Unified School District (due to the transfer of 
students), but overall expenditures would be essentially the same. There would be a 
minor loss of revenue to the CDE from the oversight fees collected from RCS. However, 
the revenue loss would be approximately offset by the reduction in costs for oversight 
activities. 
 
ATTACHMENT(S) 
 
Attachment 1: Draft Notice to Cure (3 Pages) 
 
Attachment 2: RCS Single Plan for Student Achievement, dated July 23, 2007 

(15 Pages) 
 
Attachment 3: Notice of Concern, dated July 13, 2007 (3 Pages) 
 
An Item Addendum will be provided to the SBE, reflecting the outcome of the school’s 
Standardized Testing and Reporting (STAR) results for the 2007 testing cycle, and the 
school’s 2007 growth API, both of which will be available August 31, 2007.  
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CALIFORNIA STATE BOARD OF EDUCATION 
1430 N Street, Suite 5111  
Sacramento, CA  95814 
(916) 319-0827 
(916) 319-0175 (fax)  

 
 
September 20, 2007 
 
Tina Ellingsworth, Director of Instruction 
Ridgecrest Charter School 
325 South Downs Street 
Ridgecrest, CA 93555 
 
Members of the Board of Directors 
Ridgecrest Charter School 
325 South Downs Street 
Ridgecrest, CA 93555 
 
Dear Ms. Ellingsworth and Members of the Board of Directors: 
 
Subject: Notice to Cure Pursuant to Education Code (EC) section 47607(d) 
 
As you are aware, the State Board of Education (SBE) has been advised of Ridgecrest 
Charter School’s (RCS) continuing struggles academically, as evidenced by a cumulative 
decline of 56 points in the school’s Academic Performance Index (API) between 2003 and 
2005, and dropping statewide and similar schools rankings, to a current level of 4 
(statewide) and 1 (similar schools). At this time, we are concerned that the school may not 
have taken the necessary steps to turn this trend around. Specifically: 
 

• The school’s 2005-06 plan to improve academic achievement did not result in the 
hoped-for gains. The new plan submitted for 2007-08 does not appear sufficiently 
rigorous, specific, and measurable to ensure gains in student achievement. 

 
• RCS has a 2006 base Academic Performance Index (API) of 714, which is lower 

than six of the seven elementary and middle schools in the Sierra Sands Unified 
School District that RCS students would otherwise attend. 

 
• RCS continues to face challenges in recruiting and retaining experienced teachers 

and administrative staff. It does not appear that staff changes in 2006-07, which 
included the appointment of a former RCS teacher serving in the capacity of interim 
director to the director role, and the addition of an assistant director to handle 
student discipline and some of the more routine administrative duties at the school 
(in order to free up the time of the director to work directly with teachers and the 
school’s educational program), helped. Contracts were not renewed with either 
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individual, and key administrative functions are now being split between three 
positions for 2007-08 (Chief Financial Officer, Director of Instruction, and Dean of 
Students), which appears to be a departure from the governance structure reflected 
in the current charter and makes it unclear where accountability for the entire school 
actually resides.  

 
RCS’ academic performance provides grounds sufficient to form the basis for an action to 
revoke the RCS charter pursuant to Education Code (EC) Section 47607(c), and the SBE 
hereby expresses its intent to revoke the RCS charter at its May 2008 meeting (effective 
June 30, 2008), following the public hearing required under EC section 47607(e) at its 
March 2008 meeting. However, in accordance with EC Section 47607(d), the SBE 
provides the RCS this letter as a formal Notice to Cure and provides RCS a reasonable 
period in which to address these concerns.  
 
Please deliver the following items in response to the above-outlined issues on or before 
the close of business (5:00 p.m. Pacific Time) on Monday, October 1, 2007:  
 

• Revised 2007-08 plan to improve academic achievement that describes specific 
activities that will be undertaken by RCS, measurable outcomes for academic 
achievement, and means of assessing progress in meeting each of the outcomes. 

 
• Descriptions of the specific functions to be performed by the administrative team, 

including the decision-making process the school will use to ensure school wide 
decisions are consistent and equitable, and any changes that are necessary to the 
charter to effect the change in governance.  

 
Your response is to be delivered to: 
 

Greg Geeting, Interim Director 
Charter Schools Division 

California Department of Education 
1430 N Street, Room 5401 

Sacramento, CA 95814 
 
If you have any questions or need any additional information regarding this Notice to Cure, 
please contact Deborah Probst, Consultant, Charter Schools Division, at (916) 445-1014 
or by e-mail at dprobst@cde.ca.gov. 
 
Sincerely, 
 
 
 
Kenneth Noonan, President 
California State Board of Education 
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KN:dp 
 
cc: Roger Magyar, Executive Director, California State Board of Education 
  Paul Seave, Chief Counsel, California State Board of Education 
  Jack O’Connell, State Superintendent of Public Instruction 
  Marsha Bedwell, General Counsel, California Department of Education 
  Greg Geeting, Interim Director, Charter Schools Division, CDE 
  Deborah Probst, Consultant, Charter Schools Division, CDE 
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The Single Plan for Student Achievement 
 
 

Ridgecrest Chart School 
 
 

15-75630-1530500 
CDS Code 

 
 
 

Date of this revision: July 23, 2007 
 
 
The Single Plan for Student Achievement (SPSA) is a plan of actions to raise the academic 
performance of all students to the level of performance goals established under the California 
Academic Performance Index. California Education Code sections 41507, 41572, and 64001 and 
the federal No Child Left Behind Act (NCLB) require each school to consolidate all school plans for 
programs funded through the School and Library Improvement Block Grant, the Pupil Retention 
Block Grant, the Consolidated Application, and NCLB Program Improvement into the Single Plan 
for Student Achievement.  
 
For additional information on school programs and how you may become involved locally, please 
contact the following person: 
 
 

Contact Person: Tina Ellingsworth 
 
Position: Director of Instruction 
 
Telephone Number: (760) 375-1010 
 
Address: 325 South Downs Street 
 Ridgecrest, CA 93555 
 
E-mail Address: t.ellingsworth@ridgecrestcharterschool.org 

 
 
 
 
 

The District Governing Board approved this revision of the School Plan on (TBA) 
 
 
 



sdob-csd-sep07item09 
Attachment 2 
Page 2 of 16 

 
 

 2 3/2/2012 2:30 PM 
 

Form A: Planned Improvements in Student Performance 
The school site council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the 
instructional program for students failing to meet API and AYP growth targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of student groups not meeting state standards: 

SCHOOL GOAL # _1_  
Attain proficiency or better in reading and mathematics 

 

Student groups and grade levels to participate in this goal:  

K-8 

 

 

Anticipated annual performance growth for each group: 

 
 

Means of evaluating progress toward this goal: 

 

 

Group data to be collected to measure academic gains: 
 
 

Actions to be Taken to Reach This Goal1 
Consider all appropriate dimensions (e.g., Teaching 

and Learning, Staffing and Professional Development) 

Start Date2 
Completion Date Proposed Expenditures3 Estimated 

Cost 
Funding 
Source 

 
1. Alignment of instruction with content standards: 
 
Use of Open Court identifies the standards that are 
addressed for each grade/lesson area in Reading and 
Writing – because it is aligned, continued training on 
implementation and utilization of program is needed 
for teachers and paraprofessionals. 

2007-08 – 
2008-09 

Release of staff time to attend 
the Open Court Academy 

 
Open Court Textbooks and 

consumables 
 

$3,000 stipend 
$2,000 travel 

$41,000 
supplies 

 

Operations 

2. Use of standards-aligned instructional materials 2007-08 – None. Part of the administrator’s   

                                            
1  See Appendix B: Chart of Requirements for the SPSA for content required by each program or funding source supporting this goal.  
2  List the date an action will be taken or will begin, and the date it will be completed.  
3  If funds appropriate to this goal are allocated to the school through the Consolidated Application or other source, list each proposed expenditure, such as 
“middle grades reading tutor” or “laptop computer”, and the quantity to be acquired. Schools participating in programs for which the school receives no 
allocation may omit proposed expenditures. 
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and strategies: 
 
Regular administrative observation visits to 
classrooms to verify use of materials and 
implementation of strategies verifies the use of 
appropriate materials and the utilization of appropriate 
strategies. 

2008-09 job description 

3. Extended learning time: 
 

Silent Reading/tutor time is included within the 
instructional day 

2007-08 – 
2008-09 

Released time from class 
schedule   

4. Increased access to technology: 
 
RCS will incorporate a technology-based reading 
program keyed to individual student ability/capability 
level with assessment for comprehension 
accomplished by a technology-based program. 
 
Accelerated Reader/Scholastic is being reviewed 

2007-08 – 
2008-09 Staff training/teacher prep time $40,000 Prop 39 

5. Staff development and professional collaboration 
aligned with standards-based instructional materials: 
 
In-service from Open Court and others calendared for 
a minimum of two days per year. 

2007-08 – 
2008-09 Staff Training $2,500 to 

$3,000 Operations 

6. Involvement of staff, parents, and community 
(including notification procedures, parent outreach, 
and interpretation of student assessment results to 
parents): 
 
Three formal parent conference times per year; 
required teacher/parent dialogue one time per week if 
student is experiencing difficulty, one time per month 
for all others. Parent and community notification also 
occurs through regular weekly communication 
envelopes. 

2007-08 – 
2008-09 

Facility preparation and 
copy/reproduction costs for 

parent manuals 
$2,500 Operations 

7. Monitoring program effectiveness: 
 

Program effectiveness is monitored by evaluation 
of pre-post scores in Reading and state-mandated 

2007-08 – 
2008-09 Copy/reproduction costs Immaterial Operations 
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assessments, parent and staff and student 
surveys, and twice-yearly CDE/SBE visits. 

8. Targeting services and programs to lowest-
performing student groups: 

 
The addition of a Reading Tutor, focused tutoring, 
the use of the Student Study Team, frequent and 
consistent parent conferences/dialogue, and 
capability leveling of the student population allows 
for intervention for the lowest-performing student 
groups. 

2007-08 – 
2008-09 Reading Tutor $26,641 Title I 

9. Any additional services tied to student academic 
needs: 

 
As necessary, contracted counseling services 
(through College Community Services) and 
mentoring (through the “Generation X” program), 
and student home visits provide additional 
services tied to student needs. 

 

2007-08 – 
2008-09 Psychologist/Counseling $6,000 Special 

Education 
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Form A: Planned Improvements in Student Performance 
The school site council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the 
instructional program for students failing to meet API and AYP growth targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of student groups not meeting state standards: 

SCHOOL GOAL # _2_  
Students are taught by highly qualified teachers 

 

Student groups and grade levels to participate in this goal:  

K-8 

 

 

Anticipated annual performance growth for each group: 

 
 

Means of evaluating progress toward this goal: 

 

 

Group data to be collected to measure academic gains: 
 
 

Actions to be Taken to Reach This Goal4 
Consider all appropriate dimensions (e.g., Teaching 

and Learning, Staffing and Professional Development) 

Start Date5 
Completion Date Proposed Expenditures6 Estimated 

Cost 
Funding 
Source 

1. Professional development activities are aligned 
with the State’s challenging academic content 
standards and student academic achievement 
standards, State assessments, and the curricula 
and programs tied to the standards: 
 
With the use of state-adopted texts, the level of 
curricular inservice matches the standards-based 
expectation 

2007-08 – 
2008-09 

Release of staff time to attend 
the Open Court Academy 

 
Open Court Textbooks and 

consumables 
 

$3,000 stipend 
$2,000 travel 

$41,000 
supplies 

 

Operations 

2. School activities will be based on a review of 2007-08 – Staff Development stipends $3,000 Operations 
                                            
4  See Appendix B: Chart of Requirements for the SPSA for content required by each program or funding source supporting this goal.  
5  List the date an action will be taken or will begin, and the date it will be completed.  
6  If funds appropriate to this goal are allocated to the school through the Consolidated Application or other source, list each proposed expenditure, such as 
“middle grades reading tutor” or “laptop computer”, and the quantity to be acquired. Schools participating in programs for which the school receives no 
allocation may omit proposed expenditures. 
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scientifically based research and an explanation of 
why the activities are expected to improve student 
academic achievement: 

 
Teacher training is facilitated in order to implement 
the research-based content standards that the 
state has adopted – the methodologies taught to 
implement the standards are thus research-based 
as well. 

2008-09 

3. Activities will have a substantial, measurable, and 
positive impact on student academic achievement 
and will be used as part of a broader strategy to 
eliminate the achievement gap that separates low-
income, low-achieving students. 

2007-08 – 
2008-09 

Reading Tutor 
Noon Duty Aides $39,977 Title I 

4. RCS will coordinate with KCSOS for professional 
development activities authorized under Title II, 
Part A, Subpart 2 with professional development 
activities provided through other Federal, State, 
and local programs: 

 
A Professional Growth Plan for all certificated staff 
will be in place for the 2007-08 school year. 

2007-08 – 
2008-09 

Travel 
Materials 

Consultants 
$5,092 Title II 

5. The professional development activities are made 
available to teachers, especially first and second-
year teachers (which may include teacher 
mentoring): 

• Core Knowledge Training 
• Kern County Beginning Teacher 

Training (BTSA) 
• Staff development activities by SSUSD 

2007-08 – 
2008-09 Staff stipend $5,100 KCSOS 

BTSA 

6. Professional development that includes training 
teachers to integrate technology into curricula and 
instruction to improve teaching, learning, and 
technology literacy. A technology survey is given 
identifying areas of staff weakness. Inservices are 
then contracted based on staff need. 

 

2007-08 – 
2008-09 

Software 
Consultants $10,000 Prop 39 

7. How students and teachers will have increased 
access to technology; and how ongoing sustained 

2007-08 – 
2008-09 

 
Computer lab $30,000 Prop 39 
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professional development for teachers, 
administrators, and school library media personnel 
will be provided in the effective use of technology. 

SuccessMaker reading and 
mathematics 

8. Teachers, paraprofessionals, administrators, other 
relevant school personnel, and parents have 
collaborated in the planning of professional 
development activities and in the preparation of 
the LEA Plan. Minimum day schedules allow for 
the facilitation of needs assessments for continued 
staff development 

2007-08 – 
2008-09 

None. Part of the minimum day 
schedule for teachers 
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Form A: Planned Improvements in Student Performance 
The school site council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the 
instructional program for students failing to meet API and AYP growth targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of student groups not meeting state standards: 
 

SCHOOL GOAL # _3_  
Students are educated in learning environments that are safe, nurturing, drug-free, and conducive to learning 

 

Student groups and grade levels to participate in this goal:  

 

 

 

Anticipated annual performance growth for each group: 

 
 

Means of evaluating progress toward this goal: 

 

 

Group data to be collected to measure academic gains: 
 
 

Actions to be Taken to Reach This Goal7 
Consider all appropriate dimensions (e.g., Teaching 

and Learning, Staffing and Professional Development) 

Start Date8 
Completion Date Proposed Expenditures9 Estimated 

Cost 
Funding 
Source 

Maintain small student/teacher and adult/student ratio 2007-08 – 
2008-09 

   

Parents are expected to volunteer at least 40 hours of 
service to the school 

2007-08 – 
2008-09 

   

Law Enforcement interaction is an active part of the 
school program. 
 

2007-08 – 
2008-09 

   

Behavioral expectations are high and defined by the 2007-08 –    

                                            
7  See Appendix B: Chart of Requirements for the SPSA for content required by each program or funding source supporting this goal.  
8  List the date an action will be taken or will begin, and the date it will be completed.  
9  If funds appropriate to this goal are allocated to the school through the Consolidated Application or other source, list each proposed expenditure, such as 
“middle grades reading tutor” or “laptop computer”, and the quantity to be acquired. Schools participating in programs for which the school receives no 
allocation may omit proposed expenditures. 
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Board – students and parents can rely on consistent 
enforcement of rules that they know and understand – 
thus increasing the stability of the learning 
environment 

2008-09 

Use of the Student Study Team to individually address 
attendance and/or behavioral issues though formal 
Parent/Student Contracts 

2007-08 – 
2008-09 

   

Annual professional development in Classroom 
Management. 

2007-08 – 
2008-09 

   

Continued implementation of the Character Education 
Program 

2007-08 – 
2008-09 

   

Implementation of Peer Mediation Program. 2007-08 – 
2008-09 

   

Continued early identification of academic and behavioral 
deficiencies with students, and continued reliance on the 
Student Study Team process. 

2007-08 – 
2008-09 

   

Continued support of student attendance goals (RCS 
averages 95%-96% attendance) 

2007-08 – 
2008-09 
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Form B: Centralized Support for Planned Improvements in Student Performance 
The school site council has analyzed the planned program improvements and has adopted the following program support goals, related actions, 
and expenditures to raise the academic performance of student groups not meeting state standards: 

PROGRAM SUPPORT GOAL #  _1_  
Increased test scores of students 

Groups participating in this goal (e.g., students, parents, teachers, 
administrators):  

Governing board, administrators, teachers, parents, and students 

 

Anticipated annual growth for each group: 

 
 

Means of evaluating progress toward this goal: 

 

 

Group data to be collected to measure gains: 
 
 
 
 

Actions to be Taken to Reach This Goal10 
Consider all appropriate dimensions (e.g., Teaching 

and Learning, Staffing and Professional Development) 

Start Date11 
Completion Date Proposed Expenditures Estimated 

Cost 
Funding 
Source 

Pre and post standardized test results (ITBS) are used 
to establish Individual Student Profiles for every 
student on an annual basis. Individual student 
portfolios are established for Language 
Arts/Reading/Literacy and Mathematics. 

2007-08 – 
2008-09 Testing materials $1,500 Operations 

Textbooks are used from the state-adopted list – 
supplement data regarding student progress. 
 
RCS administers the Open Court Reading Diagnostic 
and Saxon Math Placement Test and Open Court 
Rubric Writing Diagnostic. 

2007-08 – 
2008-09 

State-adopted textbooks 
consumables $40,000 Operations 

Student Study Team (convened with staff and parents) 
is in place to exhaust all remedies available under the 

2007-08 – 
2008-09 

   

                                            
10  See Appendix B: Chart of Requirements for the SPSA for content required by each program or funding source supporting this goal.  
11  List the date an action will be taken or will begin, and the date it will be completed.  
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general education plan of school, including 
modifications to the curriculum for the individual 
student (re-teach, reduction in scope of work, 
identifying gaps in student’s background of knowledge 
leading to individualized instruction and/or tutoring, 
capability leveling, providing curriculum resources for 
parents to use at home, etc.) are employed 
 
After all modifications have been attempted, RCS 
utilizes an educational psychologist evaluation of the 
student to see if he or she may qualify for Special 
Education  – if yes, the Special Education process 
takes over. 
RCS hires a Reading Tutor that provides directed 
assistance for Grades 1-3 and a reading remediation 
program (including software – e.g. Accelerated 
Reader and Accelerated Math) in order to strengthen 
identified interventions 

2007-08 – 
2008-09 Reading Tutor $26,641 Title I 

Reading Lions. Younger grades (mainly k-3) are 
introduced to a selected book. Teachers work with 
students as a class and reading the book out loud for 
1-2 days. Students also read to one another in pairs 
and quiz each other 

2007-08 – 
2008-09    

Reading Accelerator software 2007-08 – 
2008-09  $2,500 Special 

Education 

Students have increased access to tehnology- (i.e., 
computer Lab) 

2007-08 – 
2008-09 

Computer lab 
SuccessMaker reading and 

mathematics 
$30,000 Prop 39 

Dean of Students hired to focus on student 
assessment, discipline, grading, SARB, STAR testing, 
and intervention 

2007-08 – 
2008-09 Dean of Students $69,225 Operations 
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Form C: Programs Included in this Plan 
 

Check the box for each state and federal categorical program in which the school participates and, if 
applicable, enter amounts allocated. (The plan must describe the activities to be conducted at the 
school for each of the state and federal categorical program in which the school participates. If the 
school receives funding, then the plan must include the proposed expenditures.)    
State Programs Allocation 

 
California School Age Families Education  
Purpose: Assist expectant and parenting students succeed in 
school. 

 

 
Economic Impact Aid/ State Compensatory Education  
Purpose: Help educationally disadvantaged students succeed in the 
regular program. 

$9,500 

 
Economic Impact Aid/ English Learner Program  
Purpose: Develop fluency in English and academic proficiency of 
English learners 

 

 High Priority Schools Grant Program  
Purpose: Assist schools in meeting academic growth targets.  

 
Instructional Time and Staff Development Reform  
Purpose: Train classroom personnel to improve student performance 
in core curriculum areas. 

 

 Peer Assistance and Review  
Purpose: Assist teachers through coaching and mentoring.  

 Pupil Retention Block Grant  
Purpose: Prevent students from dropping out of school.  

 School and Library Improvement Program Block Grant  
Purpose: Improve library and other school programs.  

 School Safety and Violence Prevention Act  
Purpose: Increase school safety.  

 Tobacco-Use Prevention Education  
Purpose: Eliminate tobacco use among students.  

 
List and Describe Other State or Local funds (e.g., Gifted and 
Talented Education) 
 
 

 

Total amount of state categorical funds allocated to this school $9,500 
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Federal Programs under No Child Left Behind (NCLB) Allocation 

 
Title I, Neglected  
Purpose: Supplement instruction for children abandoned, abused, or 
neglected who have been placed in an institution 

 

 Title I, Part D: Delinquent  
Purpose: Supplement instruction for delinquent youth  

 
Title I, Part A: Schoolwide Program  
Purpose: Upgrade the entire educational program of eligible 
schools in high poverty areas 

 

 
Title I, Part A: Targeted Assistance Program  
Purpose: Help educationally disadvantaged students in eligible schools 
achieve grade level proficiency 

$39,977 

 
Title I, Part A: Program Improvement  
Purpose: Assist Title I schools that have failed to meet NCLB adequate 
yearly progress (AYP) targets for one or more identified student groups 

 

 
Title II, Part A: Teacher and Principal Training and Recruiting 
Purpose: Improve and increase the number of highly qualified teachers 
and principals 

$5,092 

 Title II, Part D: Enhancing Education Through Technology  
Purpose: Support professional development and the use of technology  

 

Title III, Part A: Language Instruction for Limited-English-Proficient 
(LEP) Students  
Purpose: Supplement language instruction to help limited-English-
proficient (LEP) students attain English proficiency and meet academic 
performance standards 

 

 
Title IV, Part A: Safe and Drug-Free Schools and Communities 
Purpose: Support learning environments that promote academic 
achievement 

$575 

 
Title V: Innovative Programs  
Purpose: Support educational improvement, library, media, and at-risk 
students 

$1,061 

 Title VI, Part B: Rural Education Achievement 
Purpose: Provide flexibility in the use of NCLB funds to eligible LEAs  

 Other Federal Funds (list and describe12) 
 

 

Total amount of federal categorical funds allocated to this school $46,705 

                                            
12 For example, special education funds used in a School-Based Coordinated Program to serve students not identified as 
individuals with exceptional needs. 



sdob-csd-sep07item09 
Attachment 2 

Page 14 of 16 
 
 

 14 3/2/2012 2:30 PM 
 

Total amount of state and federal categorical funds allocated to this school $56,205 

Form D: School Site Council Membership 
 

Education Code Section 64001(g) requires that the SPSA be reviewed and updated at least annually, 
including proposed expenditures of funds allocated to the through the Consolidated Application, by the 
school site council. The current make-up of the school site council is as follows:13 
 
 

 
 

Names of Members 

Pr
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Tina Ellingsworth      

Craig Bradley      

Rhonda Plumhoff      

Isaac Warner      

Judy Bernard      

      

      

      

      

      

      

      

 Numbers of members of each category 1 1 1 2  
 
 
  

                                            
13  At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, 
classroom teachers, and other school personnel, and (b) parents of students attending the school or other community 
members. Classroom teachers must comprise a majority of persons represented under section (a). At secondary schools there 
must be, in addition, equal numbers of parents or other community members selected by parents, and students. Members 
must be selected by their peer group. 
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Form E: Recommendations and Assurances 
 

The school site council recommends this school plan and proposed expenditures to the district 
governing board for approval and assures the board of the following: 
 
1. The school site council is correctly constituted and was formed in accordance with district governing 

board policy and state law. 
 
2. The school site council reviewed its responsibilities under state law and district governing board 

policies, including those board policies relating to material changes in the school plan requiring 
board approval. 
 

3. The school site council sought and considered all recommendations from the following groups or 
committees before adopting this plan (Check those that apply): 
 
___ School Advisory Committee for State Compensatory Education Programs 
 
___ English Learner Advisory Committee 
 
___ Community Advisory Committee for Special Education Programs 
 
___ Gifted and Talented Education Program Advisory Committee 
 
___ Other (list) 
 
 

4. The school site council reviewed the content requirements for school plans of programs included in 
this Single Plan for Student Achievement and believes all such content requirements have been 
met, including those found in district governing board policies and in the LEA Plan. 
 

5. This school plan is based on a thorough analysis of student academic performance. The actions 
proposed herein form a sound, comprehensive, coordinated plan to reach stated school goals to 
improve student academic performance.  
 

6. This school plan was adopted by the school site council at a public meeting on: _______. 
 
Attested: 
 

Tina Ellingsworth     
Typed name of school principal  Signature of school principal  Date 

     
     

Craig Bradley     
Typed name of SSC 

chairperson 
 Signature of SSC chairperson  Date 
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Administrative Office Structure (Proposed) 
 

Governing 
Board 

CFO 
FT/12 months 

8 hrs/day 
 
COO Duties 
Budget/Finance/Accounting/Payroll 
Personnel/Human Resources 
Audit 
Facilities/Maintenance 
Risk Management 
Front Office 
District-level Correspondence 
Student Information and Accounting 
Classified Employee 
Evaluations/Relations 
Governing Board Relations 

Director of Instruction 
FT/11 months 

8 hrs/day 
 
Curriculum and Instruction 
Teacher Evaluations 
SARC 
Staff Development 
Extra Curricular Programs 
Enrichment Programs 
Grants 
PTO 
NCLB Lea Plan 

Dean of 
Students 

FT/11 months 
8 hrs/day 

 
Student Scheduling 
STAR/Testing/API 
Intervention/ 

Special Education 
SARB 
Student Discipline 
Grading 
 

Registrar 
 
 

FT/11 months 
8 hrs/day 

Executive 
Assistant 

 
FT/12 months 

8 hrs/day 
 

Facility 
Coordinator 

 
FT/12 months 

8 hrs/day 
 

Media 
Specialist 

 
FT/10 months 

8 hrs/day 

Custodian 
 

PT/10 months 
6 hrs/day 

Receptionist 
 

PT/10 months 
6 hrs/day 
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July 13, 2007 
 
 
 
 
Craig Bradley, Governing Board President, 
and Members of the Governing Board 
Ridgecrest Charter School 
325 South Downs 
Ridgecrest, CA 93555 
 
Subject: Notice of Concern Pursuant to Education Code (EC) Section 47607(c)(1)  
 
Dear Mr. Bradley and Members of the Board of Directors: 
 
The California Department of Education (CDE) Charter Schools Division (CSD) has recently 
been made aware of a number of issues that, if not resolved immediately by the governing 
board, will directly impact the ability of the Ridgecrest Charter School (RCS) to continue 
operations in 2007-08. Specifically, the items of concern are as follows: 

• In two site visits to RCS during 2006-07, CDE staff identified serious concerns regarding 
the educational program despite the school’s implementation of a prior academic 
improvement plan.   

• The RCS “Education Plan Targeting Improved Academic Achievement for 2007-08” 
submitted to CDE on July 2, 2007, is not sufficient to guide the school in either 
implementation of actions or measurement of results. 

• Employee contracts for classified staff and the school’s administrator for the 2007-08 
school year have not been approved, leading us to have significant concerns about the 
leadership at the school site currently and into the foreseeable future. 

• Employee complaints have gone unaddressed by the governing board for months, 
contrary to written RCS complaint policies and procedures. 

• The organizational structure of the school has become ineffective due to what appears 
to be confusion of the roles and responsibilities of governing board members and the 
RCS administration, and has resulted in what appears to be a hostile work environment. 

 



Craig Bradley, Governing Board President 
July 13, 2007 
Page 2 

sdob-csd-sep07item09 
Attachment 3 

Page 2 of 3 
 

 
 

3/2/2012 2:30 PM 
 

As a result of our accumulating concerns about the school’s decline in academic 
achievement, the lack of school leadership, and a governing board that is apparently 
not carrying out its responsibilities under the school’s charter, and in consultation with 
the State Board of Education (SBE) Executive Office, the CDE is hereby directing RCS 
to take the following actions by close of business Monday, July 23, 2007: 

• Submit to CDE, a plan, approved by the governing board, targeting instructional 
interventions to improve student academic achievement. The plan must describe 
specific and measurable outcomes, and the methods by which the outcomes will be 
assessed. This plan must be submitted using the format in the enclosed Single Plan for 
Student Achievement. Further assistance in developing the plan may be found on the 
CDE Web site at: http://www.cde.ca.gov/nclb/sr/le/documents/spsaguide.doc. 

• Take immediate action to employ an interim administrator for the school in conjunction 
with a plan and timeline for recruitment and employment of a permanent school 
administrator. 

• Take immediate action to verify staff (including appropriately credentialed teachers) are 
employed in sufficient numbers to ensure the school is able to operate and respond to 
its constituencies, including parents, students, and staff, and in keeping with the 
school’s approved organizational chart. 

• Provide CDE with a list of all currently unresolved complaints lodged against the school, 
the length of time the complaints have been filed, and evidence of the resolution of such 
complaints. 

• Ensure that the governing board members review protocols and policies regarding the 
roles and responsibilities of the governing board and school leadership, that governing 
board members and school leadership receive training regarding their respective roles, 
and the CDE is provided certification that the review and training will be completed by 
August 31, 2007, or prior to the start of school, whichever is earlier. 

 
The CDE and SBE Executive Office cannot stress strongly enough the seriousness of this 
situation. State Board of Education (SBE) members, at their meeting of July 11, 2007, also 
expressed significant concerns about RCS, especially with respect to the continued decline in 
the academic performance of the school. This Notice of Concern represents the first step in a 
process which, if unresolved, could lead to a Notice of Cure at the September 12-13, 2007, 
SBE meeting and possibly to revocation of the school’s charter.  



Craig Bradley, Governing Board President 
July 13, 2007 
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If you have any questions or need any additional information regarding this Notice of Concern, 
please contact Greg Geeting, Administrator, Charter Schools Division, at (916) 322-6029 or by 
e-mail at ggeeting@cde.ca.gov, or contact Deborah Probst, Consultant, Charter Schools 
Division, at (916) 445-1014 or by e-mail at dprobst@cde.ca.gov.  
 
Sincerely, 
 
 
 
Marta Reyes, Director 
Charter Schools Division 
 
Enclosure 
 
cc: Gavin Payne, Chief Deputy Superintendent 

William J. Ellerbee, Deputy Superintendent 
Roger Magyar, Executive Director, SBE 
Gary Borden, Deputy Executive Director, SBE 

 

mailto:ggeeting@cde.ca.gov
mailto:ggeeting@cde.ca.gov
mailto:dprobst@cde.ca.gov
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sdob-csd-sep07item09 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: William J. Ellerbee, Jr., Deputy Superintendent 

School and District Operations Branch 
 
RE: Item No. 16 
 
SUBJECT: Ridgecrest Charter School: Approve Notice to Cure 
 
Although continuing to have concerns about Ridgecrest Charter School (RCS), the 
California Department of Education (CDE) is pleased to report to the State Board of 
Education (SBE) that RCS’ 2007 growth Academic Performance Index (API), as 
released August 31, 2007, reflects that the school met its growth target for the first time 
in four years: 
 

Year Base API Growth 
API 

Growth 
Target 

Actual 
Growth 

Statewide 
Ranking 

Similar 
Schools 
Ranking 

2003-04 777 768 1 -9 7 5 
2004-05 764 725 2 -39 7 6 
2005-06 725 717 4 -8 5 1 
2006-07 714 721* 5 +7* 4 1 

* Denotes results posted August 31, 2007. 
 
The Sierra Sands Unified School District (SSUSD), where RCS students would likely 
attend school if not enrolled at RCS, did not meet its growth API (declining from a 2006 
base API of 753 to 750). Nonetheless, RCS’ API continues to be lower than five of the 
district’s elementary schools and one of the district’s two middle schools. RCS did 
perform better than Inyokern Elementary School (a small school for which there were no 
comparisons in 2006), and cannot be compared to a seventh elementary school (Rand 
Elementary), for which there is no 2006 Base API. 
 
RCS’ Standardized Testing and Reporting (STAR) results for the 2007 testing cycle are 
somewhat mixed. The mean scale scores for English-Language Arts improved over the 
2006 testing cycle in grades 3, 5, 6, and 8, but declined in grades 2, 4, and 7. 
Mathematics scores improved in grades 2, 5, 6, and 7, but declined in grades 3 and 4. 
Scores for students taking Algebra 1 were too few to report. The mean scale score for 
History-Social Science (grade 8) declined significantly (from 321.5 to 285.5). The mean 
scale score for Science improved in grade 5 (from 317.9 to 336.2), but declined in grade 
8 (from 302.5 to 284.9). 
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While pleased that RCS’ growth API made a modest gain for the first time in four years, 
CDE remains concerned that RCS’ academic performance has not reflected the results 
expected of an SBE-authorized charter school. Moreover, based on the STAR results 
from the 2007 testing cycle, it is likely that the school’s statewide API ranking of 4 and 
similar schools API ranking of 1 will be unchanged. Therefore, the CDE continues to 
recommend that the SBE approve a Notice to Cure, with the conditions set forth in this 
original agenda item. 
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California Department of Education 
SBE-003 (REV 4/17/07) 
sdob-csd-sep07item02 ITEM #17  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
State Board of Education-Approved Charter Schools: Update 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) receive an oral update on the SBE-approved charter schools and take 
action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Currently, seven individual charter schools are operating under the SBE’s authorization 
and an eighth charter school will commence operation in fall 2008, as summarized on 
the table below.  
 
Charter 

# Charter School Name Approval 
Date 

Opening 
Date 

Renewal 
Date 

350 Ridgecrest Charter School (Kern County) Dec 2000 Sep 2001 Mar 2009 

158 Edison Charter Academy (San 
Francisco)1 Jul 2001 Aug 2001 Jun 2011 

431 New West Charter School (Los Angeles)2 Dec 2001 Sep 2003 Jun 2012 
432 Ánimo Inglewood Charter High School Dec 2001 Sep 2002 Jun 2010 
505 School of Arts and Enterprise (Pomona) Sep 2002 Sep 2003 Jun 2011 
678 Livermore Valley Charter School Nov 2004 Sep 2005 Jun 2008 
684 Leadership Public Schools-Hayward Mar 2005 Sep 2005 Mar 2008 
901 Aim High Community Charter School May 2007 Sep 2008 Jun 2012 

 
Since January 1994, the SBE and the State Superintendent of Public Instruction (SSPI) 
have jointly approved nine all-charter districts (that include a total of 16 schools), as 
shown on the table below. 

                                            
1 Originally approved by the San Francisco Unified School District, but the SBE became the authorizer at 

the time of first renewal. 
2 Initially granted for a three-year term to expire June 30, 2005, but in subsequent actions, the SBE 

extended the initial term. In July 2007, the SBE granted a five-year renewal. 
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SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION (Cont.) 
 
Charter 

# District Name (County) Approval 
Date 

Renewal 
Date 

D-1 Pioneer Union Elementary School District (Kings) Jan 1994 May 2009 

D-2 Kingsburg Union Elementary School District 
(Fresno) May 1996 Jun 2011 

D-3 Delta View Joint Union Elementary School District 
(Kings) Jun 1999 May 2009 

D-4 Hickman Community Charter District (Stanislaus) Jul 1994 Jan 2010 
D-5 Alvina Elementary Charter School District (Fresno) Jul 2000 May 2010 
D-6 Island Union Elementary School District (Kings) Oct 2000 May 2010 
D-7 Kings River-Hardwick School District (Kings) May 2001 May 2009 
D-8 Jacoby Creek Charter School District (Humboldt) Jun 2002 Jan 2009 
D-9 Ackerman Elementary School District (Placer) May 2007 Jun 2012 

 
The SBE approved the first and second statewide benefit charter schools in January 
2006 and January 2007, respectively. Each of these schools begins operation in 
fall 2007. Provided academic achievement during the first two years of operation at the 
first two school sites meets a specified minimum threshold, each statewide benefit 
charter school may then open additional school sites, but no more than two additional 
sites per year. 
 
Charter 

# Statewide Benefit Charter School Approval 
Date 

Opening 
Date 

Renewal 
Date 

756 High Tech High Jan 2006 Aug 2007 Jun 2012 
854 Aspire Public Schools Jan 2007 Aug 2007 Jun 2012 

 
SUMMARY OF KEY ISSUES 
 
Pursuant to Education Code (EC) Section 47605(j), a charter school petition (in most 
cases) must first be denied by both a local school district and a county office of 
education before it may be presented to the SBE on appeal. 
 
EC Section 47605.8 allows a charter school petitioner to submit a petition directly to the 
SBE for the operation of a statewide benefit charter school that may operate at multiple 
sites throughout the state. The SBE may not approve the petition for a statewide benefit 
charter school unless it finds that the charter school will provide instructional services of 
statewide benefit that cannot be provided by a charter school operating in only one 
school district or only one county.  
 
As the charter authorizer, the SBE has monitoring responsibilities for its charter schools. 
The CDE Charter Schools Division staff monitors the charter schools on the SBE’s  
behalf and provides periodic reports on the charter schools. As a result of the passage 
of Assembly Bill (AB) 1137 (Chapter 892, Statutes of 2003), the oversight 
responsibilities of authorizing entities, including the SBE, have been more clearly 
defined (EC Section 47604.32). All authorizing entities are required to identify a contact  
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SUMMARY OF KEY ISSUES (Cont.) 
 
person, visit the charter school annually, ensure compliance with all reporting 
requirements, monitor the fiscal condition, and provide notification regarding renewal, 
revocation, or ceasing of operations. 
 
AB 1137 also amended EC Section 47607, which pertains to the renewal or revocation 
of charters and includes the addition of performance criteria to be met prior to receiving 
a charter renewal. The law provides that the cost of performing these duties shall be 
funded with supervisory oversight fees collected pursuant to EC Section 47613 (an 
amount not to exceed one percent of the school’s general purpose and categorical 
program revenue in most cases). 
 
There are currently two full-time-equivalent staff in the Charter Schools Division 
assigned to oversee the eight SBE-approved charter schools currently operating, the 
eight all-charter districts, and the two statewide benefit charter schools. Assigned staff 
make periodic site visits to the SBE-authorized charter schools and all-charter districts. 
 
For charter schools authorized by the SBE on appeal, EC Section 47605(k)(1) provides 
that the SBE may, by mutual agreement, designate its supervisory and oversight 
responsibilities to any local educational agency in the county in which the charter school 
is located or to the governing board of the school district that first denied the petition 
(although this has never been done). Similarly, for statewide benefit charters, EC 
Section 47605.8(c) provides, as a condition of approval, that the SBE may enter into an 
agreement with a third party, at the expense of the charter school, to oversee, monitor, 
and report on the operations of the charter school. 
 
With regard to all-charter districts (which are established by joint approval of the SBE 
and the SSPI), county offices of education currently provide a significant amount of 
assistance and oversight under AB 1200 (Chapter 1213, Statutes of 1991). Unlike the 
two types of SBE-approved charters, there is no specific provision for contracting or 
delegating by agreement the oversight responsibility for all-charter districts. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There is no specific action requested under this item, so no fiscal impact can be 
identified. 
 
ATTACHMENT(S) 
 
None 
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California Department of Education 
SBE-003 (REV 4/17/07) 
sdob-nsd-sep07item01 ITEM #18  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
September 2007 AGENDA 

SUBJECT 
 
Child Nutrition Programs: Food and Beverage Requirements 
Outside of the Federal School Meal Programs - Approve 
Commencement of the Rulemaking Process for Amendments to 
Title 5, Sections 15575 - 15578. 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take the following action: 
 

• Approve the Notice of Proposed Rulemaking; 
• Approve the Initial Statement of Reasons; 
• Approve the proposed regulations; and  
• Direct CDE to commence the rulemaking process.   

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In 1977, the SBE approved regulations regarding food and beverage sales outside of 
the federal reimbursable meal program to address sales by student organizations. 
Those regulations clarified which student organizations can sell what general types of 
foods, and when they can sell them.  
 
SUMMARY OF KEY ISSUES 
 
In 2005, Senate Bill (SB) 12 and SB 965, authored by Senator Escutia, enacted 
rigorous food and beverage standards. However, SB 12 and SB 965 do not provide 
sufficient detail to clearly state what and when certain food and beverage items can be 
sold. 
 
Under SB 12 and SB 965, public schools must comply with specific requirements for all 
food and beverages sold to students outside of the federally reimbursable meal 
program. Due to ambiguous language within areas of these two laws, it is difficult to 
determine compliance of certain foods and beverages. 
 
The CDE’s Nutrition Services Division has identified the ambiguous areas of the laws 
and, with the advice and guidance of a stakeholder advisory group and the SBE’s Child 
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Nutrition Advisory Council, proposed regulations that clarify or define each of these 
ambiguous areas. If approved, these regulations will be used in conjunction with SB 12  
SUMMARY OF KEY ISSUES, Cont 
 
and SB 965 to provide the guidance necessary for schools and districts to comply with 
the requirements. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
A fiscal analysis will be submitted as an Item Addendum. 
 
ATTACHMENT(S) 
 
Attachment 1: Initial Statement of Reasons (2 Pages) 
Attachment 2: Notice of Proposed Rulemaking (5 Pages) 
Attachment 3: Proposed Regulations (4 Pages) 
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INITIAL STATEMENT OF REASONS 
Child Nutrition Programs 

 
SECTION 15575. DEFINITIONS FOR FOODS. 
SECTION 15576. DEFINITIONS FOR BEVERAGES. 
SECTION 15577. GENERAL DEFINITIONS. 
SECTION 15578. SALE OF FOOD ITEMS. 
 
SPECIFIC PURPOSE OF THE REGULATIONS 
 
The proposed regulations will further define and clarify the nutrition standards as set 
forth by Education Code (EC) sections 49430, 49431, 49431.2, and 49431.5. 
Additionally, EC Section 48931 authorizes the State Board of Education (SBE) to 
regulate “competitive foods”, which the United States Department of Agriculture defines 
as any food or beverage sold in competition with a federally reimbursable school meal. 
 
NECESSITY/RATIONALE 
 
Existing law (EC sections 49430, 49431, 49431.2, and 49431.5) requires nutrition 
standards for all foods and beverages sold to students outside of the federally 
reimbursable school meal programs. Current state regulations (California Code of 
Regulations, Title 5, Sections 15500 and 15501) control student organization sales of 
foods and beverages on school campuses. Current federal regulations (7 CFR Part 
210.11 and 220.12) control the sale of “Foods of Minimal Nutritional Value.” 
 
The proposed regulations clarify what foods and beverages may be sold to students on 
school campus during the school day and one-half hour after the end of the school day. 
 
Specifically, regulations are proposed to: 
 
Define specific food, beverage, and nutrient terms and clarify the sale of compliant and 
non-compliant foods. 
 
Section 15575 – defines specific food types such as whole grain foods, dairy foods, 
entrée items, full meal, exempt foods, and non-exempt foods. 
 
Section 15576 – defines the term beverage, and also defines other beverage types 
such as electrolyte replacement beverage, milk, and non-dairy milk. 
 
Section 15577 – defines ingredients, nutrient requirements within foods or beverages, 
such as sweetener; fat, saturated fat, sugar, and caloric requirements. 
 
Section 15578 – clarifies circumstances for the sale of compliant and non-compliant 
foods. 
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TECHNICAL, THEORETICAL, AND/OR EMPIRICAL STUDY, REPORTS OR 
DOCUMENTS 
 
The SBE did not rely upon any technical, theoretical or empirical studies, reports or 
documents in proposing the adoption of this regulation. 
 
REASONABLE ALTERNATIVE TO THE REGULATION AND THE AGENCY’S 
REASONS FOR REJECTING THOSE ALTERNATIVES 
 
No other alternatives were presented to or considered by the SBE. 
 
REASONABLE ALTERNATIVES TO THE PROPOSED REGULATORY ACTION 
THAT WOULD LESSEN ANY ADVERSE IMPACT ON SMALL BUSINESS. 
 
The SBE has not identified any alternatives that would lessen any adverse impact on 
small business. 
 
EVIDENCE SUPPORTING FINDING OF NO SIGNIFICANT ADVERSE ECONOMIC 
IMPACT ON ANY BUSINESS 
 
The proposed regulations may have a significant adverse economic impact on some 
food and beverage businesses because this regulation makes changes to what food 
and beverages may be sold on school campuses to students. Many food and beverage 
manufacturers have modified their products to comply with the existing law. The 
clarifications may lead to additional changes in food and beverage manufacturing, which 
can impact the cost of creating, developing, or selling products that meet the nutritional 
requirements of the statute and these regulations. 
 
The proposed regulations also may result in some food and beverage manufacturers 
being able to sell either a greater or lesser number of products than were previously 
sold. 
 
 
 
 
 
 
 
 
 
 
 
8-1-07 [California Department of Education] 
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STATE OF CALIFORNIA                                                                                                     ARNOLD SCHWARZENEGGER, Governor 

CALIFORNIA STATE BOARD OF EDUCATION 
1430 N Street, Room 5111 
Sacramento, CA  95814 
 
 

           

 
NOTICE OF PROPOSED RULEMAKING 

AMENDMENT TO CALIFORNIA CODE OF REGULATIONS, TITLE 5  
REGARDING CHILD NUTRITION PROGRAMS 

 

[Notice published October 5, 2007] 
 
NOTICE IS HEREBY GIVEN that the State Board of Education (SBE) 
proposes to adopt the regulations described below after considering all 
comments, objections, or recommendations regarding the proposed 
action. 
 
PUBLIC HEARING 
 
California Department of Education (CDE) staff, on behalf of the SBE, 
will hold a public hearing beginning at 1:00 p.m. on  
November 20, 2007, at 1430 N Street, Room 1101, Sacramento, 
California. The room is wheelchair accessible. At the hearing, any 
person may present statements or arguments, orally or in writing, 
relevant to the proposed action described in the Informative Digest. The 
SBE requests, but does not require, that persons who make oral 
comments at the hearing also submit a written summary of their 
statements. No oral statements will be accepted subsequent to this 
public hearing. 
 
WRITTEN COMMENT PERIOD 
 
Any interested person, or his or her authorized representative, may 
submit written comments relevant to the proposed regulatory action to: 
 

Debra Strain, Regulations Coordinator 
LEGAL DIVISION 

California Department of Education  
1430 N Street, Room 5319 

Sacramento, California 95814 
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Comments may also be submitted by facsimile (FAX) at  
916-319-0155 or by e-mail to regcomments@cde.ca.gov. Comments 
must be received by the Regulations Coordinator prior to 5:00 p.m. on 
November 20, 2007. 
 
AVAILABILITY OF CHANGED OR MODIFIED TEXT 
 
Following the public hearing and considering all timely and relevant comments 
received, the SBE may adopt the proposed regulations substantially as described 
in this Notice or may modify the proposed regulations if the modifications are 
sufficiently related to the original text. With the exception of technical or 
grammatical changes, the full text of any modified regulation will be available for 
15 days prior to its adoption from the Regulations Coordinator and will be mailed 
to those persons who submit written comments related to this regulation, or who 
provide oral testimony at the public hearing, or who have requested notification of 
any changes to the proposal. 
 
AUTHORITY AND REFERENCE 
 
Authority:  Section 33031, Education Code. 
  
Reference:  Sections 49430, 49431, 49431.2, 49431.5, Education Code; 
Sections 38181, 38191, and 38211, Food and Agricultural Code; 7 CFR 
Parts 210.10 and 220.8.  
 
INFORMATIVE DIGEST/POLICY STATEMENT OVERVIEW 
 
California Education Code sections 49430, 40431, 40431.2, and 49431.5 
(Senate Bill 12 and Senate Bill 965) create requirements for all food and 
beverages sold to students in school outside of the federally 
reimbursable meal programs. The requirements outlined in these laws 
improve the nutritional quality of food and beverage items sold through 
student stores, vending machines, district à la carte offerings, and on-
campus fundraising. 
 
The CDE proposes regulations to clarify and define ambiguous areas 
within the laws. Based on questions arising over several months, the 
proposed regulations provide essential guidance to entities selling foods 
and beverages on school campuses so that they can comply with the 
requirements. The primary purposes of the proposed regulations are to: 
 
1. Define food terms used in the law. For example, the law uses terms 

such as “dairy” and “whole grain” but does not supply a definition for 
these terms. 

mailto:regcomments@cde.ca.gov
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2. Define beverage terms used in the law. For example, the law uses 
terms such as “electrolyte replacement beverage,” “milk,” and 
“nondairy milk” but does not supply a definition for these terms. 

 
3.  Clarify compliant food items. For example, the law outlines individual 

food requirements but does not include guidance for individual foods 
eaten in combination such as a bagel with cream cheese. The law 
also does not include guidance for individual foods mixed together 
such as trail mix. 

 
DISCLOSURES REGARDING THE PROPOSED REGULATION 
 
The SBE has made the following initial determinations: 
 
Mandate on local agencies or school districts:  TBD 

 
Cost or savings to state agencies:  TBD 
 
Costs to any local agencies or school districts for which reimbursement would be 
required pursuant to Part 7 (commencing with section 17500) of division 4 of the 
Government Code: TBD 
 
Other non-discretionary cost or savings imposed on local educational agencies:  
TBD 
 
Cost or savings in federal funding to the state:  TBD 
 
Significant, statewide adverse economic impact directly affecting business 
including the ability of California businesses to compete with businesses in other 
states:  TBD 
 
Cost impacts on a representative private person or businesses: The statute 
adversely impacted the food and beverage manufactures and sales of foods of 
minimal nutritional value (FMNV) and other foods by setting nutritional 
requirements of the statute and these regulations and prohibiting the sale of 
foods and beverages that do not meet the nutritional requirements.  
 
It is unknown whether the adoption of these regulations will: 1) create or 
eliminate jobs within California; 2) create new businesses or eliminate existing 
businesses within California; or 3) affect the expansion of businesses currently 
doing business within California. Effect on housing costs: TBD 
 
Effect on small businesses: The proposed regulations may have a significant 
adverse economic impact on some food and beverage businesses because this 
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regulation makes additional changes to what food and beverages may be 
compliant, therefore sold, in schools. Many food and beverage manufacturers 
have modified their products to comply with the existing law. Since there were 
ambiguous areas of the law that the regulations need to clarify, this may lead to 
additional changes in food and beverage manufacturing which can impact the 
cost of creating, developing, or selling compliant products. 
 
The proposed regulations also may result in some food and beverage 
manufacturers being able to sell either a greater or lesser number of products 
than they correctly understand is allowable. 
 
CONSIDERATION OF ALTERNATIVES 
 
The SBE must determine that no reasonable alternative it considered or that has 
otherwise been identified and brought to the attention of the SBE, would be more 
effective in carrying out the purpose for which the action is proposed, or would be 
as effective and less burdensome to affected private persons than the proposed 
action. 
 
The SBE invites interested persons to present statements or arguments with 
respect to alternatives to the proposed regulations at the scheduled hearing or 
during the written comment period. 
 
CONTACT PERSONS 
 
Inquiries concerning the content of this regulation may be directed to: 
 

Michael Danzik, Nutrition Education Specialist 
Nutrition Services Division 

California Department of Education 
1430 N Street, Suite 1500 
Sacramento, CA  95814 

Telephone: 916-445-7346 
E-mail: mdanzik@cde.ca.gov 

 
Inquiries concerning the regulatory process may be directed to the Regulations 
Coordinator or Connie Diaz, Regulations Analyst, at 
916-319-0860.  

mailto:mdanzik@cde.ca.gov
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INITIAL STATEMENT OF REASONS AND INFORMATION 
 
The SBE has prepared an initial statement of reasons for the proposed 
regulation and has available all the information upon which the proposal 
is based. 
 
TEXT OF PROPOSED REGULATION AND CORRESPONDING DOCUMENTS 
 
Copies of the exact language of the proposed regulation and of the initial 
statement of reasons, and all of the information upon which the proposal 
is based, may be obtained upon request from the Regulations 
Coordinator. These documents may also be viewed and downloaded 
from the CDE’s Web site at http://www.cde.ca.gov/re/lr/rr.  
 
AVAILABILITY AND LOCATION OF THE FINAL STATEMENT OF REASONS 
AND RULEMAKING FILE 
 
All the information upon which the proposed regulations are based is 
contained in the rulemaking file which is available for public inspection 
by contacting the Regulations Coordinator.  
 
You may obtain a copy of the final statement of reasons once it has 
been prepared, by making a written request to the Regulations 
Coordinator. 
 
REASONABLE ACCOMMODATION FOR ANY INDIVIDUAL WITH A 
DISABILITY 
 
Pursuant to the Rehabilitation Act of 1973, the Americans with 
Disabilities Act of 1990, and the Unruh Civil Rights Act, any individual 
with a disability who requires reasonable accommodation to attend or 
participate in a public hearing on proposed regulations, may request 
assistance by contacting Michael Danzik, Child Nutrition Division, 1430 
N Street, Sacramento, CA, 95814; telephone, 916-445-7346; fax, 916-
322-3749. It is recommended that assistance be requested at least two 
weeks prior to the hearing. 
 

http://www.cde.ca.gov/re/lr/rr
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Title 5 – Education 1 

Division 1. California Department of Education 2 

Chapter 15. Child Nutrition Programs 3 

Subchapter 1. Food Sales, Food Service, and Nutrition Education 4 

 5 

Article 6. Food and Beverage Requirements Outside of the 6 

Federal School Meal Programs 7 

§ 15575. Definitions for Foods. 8 

 As used in this article, the term: 9 

 (a) “Dairy” means a food made from milk with the exception of cheese packaged for 10 

individual sale. 11 

 (b) “Entree item” means a food generally regarded as the primary food in a meal and 12 

contains: 13 

 (1) Two or more of the following groups: meat/meat alternate, grain/bread, 14 

vegetable/fruit that are eaten together (e.g., turkey sandwich, pizza, hamburger on a 15 

bun, bean burrito, chef’s salad, fruit and cheese platter, baked potato with chili, chicken 16 

vegetable stir-fry, veggie sandwich), or 17 

 (2) A meat/meat alternate alone (e.g., sausage patty, egg, chicken nuggets,), 18 

excluding nuts, nut butters, seeds, cheese, and yogurt. 19 

 (c) “Exempt foods" means nuts, nut butters, seeds, eggs, cheese packaged for 20 

individual sale, fruits, vegetables that have not been deep fried, and legumes that do not 21 

contain added sweeteners or fat. 22 

 (d) “Full meal” means any combination of food items that meet the United States 23 

Department of Agriculture (USDA) approved School Breakfast Program or National 24 

School Lunch Program meal pattern requirements found in 7 CFR 210.10 or 220.8.  25 

 (e) “Meat/meat alternates,” “grain/breads,” and “vegetables/fruits” mean those 26 

described in the USDA’s Food Buying Guide for Child Nutrition Programs (2001 edition), 27 

which is incorporated by reference. 28 

 (f) “Non-exempt foods” means foods other than nuts, nut butters, seeds, eggs, 29 

cheese packaged for individual sale, fruits, vegetables that have not been deep fried, 30 
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and legumes that do not contain added sweeteners or fat. 1 

 (g) “Whole grain” means, but is not limited to, whole wheat flour, graham flour,  2 

cracked wheat, crushed wheat, wheat berries, entire wheat flour, whole durum flour, 3 

whole oats, oat groats, oatmeal, rolled oats, whole corn, whole grain cornmeal, popcorn, 4 

brown rice, brown rice flour, wild rice, whole rye, whole rye flour, dehulled barley, 5 

dehulled barley flour, whole grain barley, whole grain barley flour, buckwheat groats, 6 

whole buckwheat flour, bulgur (cracked wheat), whole millet, whole millet flour, whole 7 

quinoa, whole quinoa flour, whole spelt, whole spelt flour, whole sorghum (milo), whole 8 

sorghum flour, whole triticale, whole triticale flour. 9 

 (h) “Whole grain food item” means 10 

 (1) For purchased food products: 11 

 (A) A food product that contains the following statement: "Diets rich in whole grain 12 

foods and other plant foods and low in total fat, saturated fat, and cholesterol, may help 13 

reduce the risk of heart disease and certain cancers", 14 

 (B) The first listed ingredient is a whole grain, or 15 

 (C) If the first listed ingredient is not specifically identified as a whole grain, 16 

documentation has been obtained within the previous 12 months from the manufacturer 17 

that lists whole grains, which, when combined, shall represent the predominant 18 

ingredient by weight of the product. 19 

 (2) For prepared food products: 20 

 (A) The weight of the whole grains in the product shall represent the predominant 21 

weight of the product. 22 

NOTE: Authority cited: Section 33031, Education Code; Reference: Sections 49430, 23 

49431, and 49431.2, Education Code; 7 CFR Parts 210.10 and 220.8. 24 

 25 

§ 15576. Definitions for Beverages. 26 

 As used in this article the term: 27 

 (a) “Beverage” means any potable liquid. 28 

 (b) “Electrolyte replacement beverage” means a potable liquid that meets all of the 29 

following requirements: 30 
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 (1) Water as the first ingredient. 1 

 (2) Contains at least 1 gram but no more than 2.1 grams of sugar per fluid ounce. 2 

 (3) No added artificial sweetener. 3 

 (4) At least 10 milligrams but no more than 150 milligrams of sodium per 8 ounces. 4 

 (5) At least 10 milligrams but no more than 90 milligrams of potassium per 8 ounces. 5 

 (6) No added caffeine. 6 

 (c) “Milk”  means cow’s or goat’s milk that: 7 

 (1) Contains Vitamin A, Vitamin D, and at least 25 percent of the FDA-established 8 

Daily Value (DV) for calcium per 8 ounces. 9 

 (2) Contains no more than 28 grams of total sugars per 8 ounces. 10 

 (3) Does not contain artificial sweeteners. 11 

 (d) “Non-dairy milk” alternative (e.g., rice milk, soy milk) means a beverage 12 

containing: 13 

 (1) Vitamin A, Vitamin D and at least 25 percent of the DV for calcium per 8 ounces, 14 

 (2) No more than 28 grams of total sugars per 8 ounces, 15 

 (3) No more than 5 grams of fat per 8 ounces, and 16 

 (4) No artificial sweeteners. 17 

NOTE: Authority cited: Section 33031, Education Code. Reference: Section 49431.5, 18 

Education Code; Sections 38181, 38191, and 38211, Food and Agricultural Code. 19 

 20 

§ 15577. Definitions – General. 21 

 As used in this article the term: 22 

 (a) “Caloric requirement” means: 23 

 (1) In elementary schools, no more than 175 calories per item. 24 

 (2)  In middle, junior, or high schools, no more than 250 calories per item. 25 

 (b) "Fat requirement" means no more than 35 percent of calories from fat. 26 

 (c) "Saturated fat requirement" means no more than 10 percent calories from 27 

saturated fat. 28 

 (d)  "Sugar requirement" means no more than 35 percent sugar by weight. 29 

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 49430 and 30 
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49431.5, Education Code. 1 

 2 

§ 15578. Sale of Food Items. 3 

 (a) Any individually sold food items appearing together on the menu and typically 4 

combined before consuming simultaneously shall be regarded as one food item and 5 

analyzed for compliance with the fat requirement, saturated fat requirement, sugar 6 

requirement and caloric requirement, as one food item (e.g., bagel with cream cheese, 7 

salad with dressing, chicken patty on a bun).  8 

 (b) All non-exempt food item for sale must meet the fat requirement, saturated fat 9 

requirement, sugar requirement and caloric requirement. 10 

 (c) A food item for sale containing fruits, vegetables, nuts, nut butters, seeds, eggs, 11 

or legumes combined with non-exempted foods or ingredients, shall comply with the 12 

requirements for non-exempted foods.   13 

 (d) A food item for sale containing solely a mix of exempted foods is considered 14 

exempt from the fat requirement, saturated fat requirement, sugar requirement and 15 

caloric requirement.  16 

NOTE: Authority cited: Sections 33031 Education Code. Reference: Sections 49430, 17 

49431, and 49431.2, Education Code. 18 

 19 

 20 

 21 

 22 

 23 

 24 

 25 

 26 

 27 

 28 

 29 

8-1-07 [California Department of Education] 30 
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sep07item18 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 10, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: William J. Ellerbee, Jr., Deputy Superintendent 

School and District Operations Branch 
 
RE: Item No. 18 
 
SUBJECT: Child Nutrition Programs: Food and Beverage Requirements Outside of 

the Federal School Meal Programs - Approve Commencement of the 
Rulemaking Process for Amendments to Title 5, Sections 15575 – 15578. 

 
Attached is the Economic and Fiscal Impact Analysis for proposed amendments of 
Title 5, CCR, Regulations relating to Child Nutrition Programs. 
 
Attachment 4: Fiscal Analysis (5 Pages) 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Educational Interpreters for Pupils Who are Deaf or Hard of 
Hearing – Adopt Proposed Title 5 Regulations Section 3051.16 
and Section 3065. 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take the following action: 
 

• Approve the Final Statement of Reasons; 
 
• Adopt the proposed regulations; and 

 
• Direct CDE to submit the rulemaking file to the Office of Administrative Law for 

approval. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At the January 2007 meeting, the SBE approved the recommended amendments to the 
California Code of Regulations, Title 5, Section 3051.16 and Section 3065, related to 
Educational Interpreters for Pupils Who are Deaf or Hard of Hearing. The amended 
regulations were submitted to the Office of Administrative Law (OAL) for approval. Due 
to concerns raised by the OAL, the regulations were pulled by CDE on May 2, 2007. 
The regulations were amended in accordance with recommendations from the OAL. 
 
At the July 2007 meeting, the amended regulations were submitted to the SBE. The 
SBE directed that the proposed amendments to the California Code of Regulations, 
Title 5, Section 3051.16 and Section 3065, related to Educational Interpreters for Pupils 
Who are Deaf or Hard of Hearing, be circulated for a 15-day public comment period, in 
accordance with the Administrative Procedure Act. 
 
SUMMARY OF KEY ISSUES 
 
The regulations, as approved by the SBE in January 2007, would have established the 
following qualifications for educational interpreters for pupils who are deaf or hard of 
hearing: 
 
 (1) By July 1, 2007, an educational interpreter shall be certified by the national  
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SUMMARY OF KEY ISSUES, (Cont.) 
 
Registry of Interpreters for the Deaf (RID); have achieved a score of 3.0 or above on the 
Educational Interpreter Performance Assessment (EIPA), the Educational Sign Skills 
Evaluation-Interpreter (ESSE-I), or the National Association of the Deaf/American 
Consortium of Certified Interpreters (NAD/ACCI) assessment; or have met comparable 
requirements. If providing Cued Language transliteration, a transliterator shall possess 
Testing/Evaluation and Certification Unit (TECUnit) certification, or have achieved a 
score of 3.0 or above on the EIPA – Cued Speech or have met comparable 
requirements. 
 
 (2) By July 1, 2008, an educational interpreter shall be certified by the national RID; 
have achieved a score of 3.5 or above on the EIPA, the ESSE-I, or the NAD/ACCI 
assessment or have met comparable requirements. If providing Cued Language 
transliteration, a transliterator shall possess TECUnit certification, or have achieved a 
score of 3.5 or above on the EIPA – Cued Speech or have met comparable 
requirements. 
 
 (3) By July 1, 2009, an educational interpreter shall be certified by the national RID; 
have achieved a score of 4.0 or above on the EIPA, the ESSE-I, or the NAD/ACCI 
assessment or have met comparable requirements. If providing Cued Language 
transliteration, a transliterator shall possess TECUnit certification, or have achieved a 
score of 4.0 or above on the EIPA – Cued Speech or have met comparable 
requirements. 

 
Concerns were raised by the Office of Administrative Law regarding the vagueness of 
the term “or have met other comparable requirements.” The regulations have been 
amended, in accordance with advice from the Office of Administrative Law. 
 
Additionally, concerns were raised by the California School Employees Association 
(CSEA) that the regulations were not clear that interpreters would continue to have 
options in lieu of RID certification after July 1, 2009. 
 
Finally, concerns were raised by various interpreting agencies that the regulations were 
not clear that interpreters who choose to participate in the Educational Sign Skills 
Evaluation (ESSE) must take and pass both the expressive interpreting and the 
receptive (comprehension) portions of the assessment. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
A Fiscal Analysis was submitted at the July 2007 SBE Meeting. 
 
ATTACHMENT(S) 
 
Attachment 1: Addendum to Final Statement of Reasons (3 Pages) 
Attachment 2: Amended Title 5 Regulations, Educational Interpreters for Pupils Who are  
                       Deaf or Hard of Hearing (4 Pages)
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Addendum to Final Statement of Reasons 
 

SECTION 3051.16. Specialized Services for Low-Incidence Disabilities 
SECTION 3065. Staff Qualifications – Related Services including Designated Instruction 
and Services 

 
At the July 2007 meeting, the SBE directed that proposed amendments to the California 
Code of Regulations, title 5, section 3051.16 and section 3065, related to Educational 
Interpreters for Pupils Who are Deaf or Hard of Hearing, be circulated for a 15-day 
public comment period, in accordance with the Administrative Procedure Act.  
 
The rationale for each specific proposed amendment follows by section and subdivision: 
 
SECTION 3051.16 
 
Subdivision (b)(1)(2) and (3) changes the requirement that interpreters be certified by 
the Registry of Interpreters for the Deaf (RID), or have certain scores on specific 
interpreter assessments, or have met comparable requirements. The proposed 
amendment eliminates the term “or have met comparable requirements” to satisfy 
concerns from the Office of Administrative Law that this term is too vague and open to 
interpretation. The proposed amendment requires interpreters to be certified by the RID, 
or equivalent, or have certain scores on specific interpreter assessments. RID 
certification requires interpreters to pass an objective, valid, and reliable assessment. 
Therefore, no interpreter may be considered qualified without evidence that they have 
achieved a qualifying score on a state or nationally recognized objective, valid, and 
reliable assessment of interpreting skills.   
 
Subdivision (b)(1)(2) and (3) have clarified that interpreters pass both the expressive 
interpreting and the receptive (comprehension) portions of the Educational Sign Skills 
Evaluation.  
 
Subdivision (b)(3) clarifies that interpreters will continue to be able to meet the 
qualification standard by passing assessments other than the RID certification 
assessment. 
 
SECTION 3065 
 
Subdivision (1)(A)(B) and (C) contains the same changes noted above for section 
3051.16, subdivision (b)(1)(2) and (3). 
 
COMMENTS RECEIVED DURING THE PERIOD THE 15-DAY NOTICE AND 
PROPOSED REGULATION TEXT WAS AVAILABLE TO THE PUBLIC 
 
The modified text was made available to the public from July 20, 2007 and 
August 3, 2007, inclusive. 
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SUMMARY AND RESPONSE TO COMMENTS RECEIVED DURING THE 15-DAY 
PUBLIC INPUT PERIOD FROM JULY 20, 2007 AND AUGUST 3, 2007 INCLUSIVE 
 

• Comment: Cathy Wilson, Special Education Supervisor (Tehama County Office 
of Education) strongly supports the proposed changes. She comments that all of 
Tehama County’s educational interpreters have met the qualification standard. 

 
• Response: This comment does not propose a change.  
 
• Comment: David Zawolkow and Esther Zawolkow (SEE Center) disagree with 

eliminating the term “or have met comparable requirements” and replacing it with 
“or equivalent,” noting that California Department of Education’s (CDEs) 
Educational Interpreter Workgroup concurred that the term “or equivalent” should 
be eliminated, and that all of the assessments should be accorded equal status.  

 
Response: The wording, as noted above, was changed to satisfy the concerns 
of the Office of Administrative Law. Therefore, CDE does not recommend the use 
of the term “or have met comparable requirements.” 

 
• Comment: Esther Zawolkow (SEE Center) clarified that the Educational Sign 

Skills Evaluation – Interpreter (ESSE-I) consists of both the expressive and 
receptive portions of the assessment. The certificate issued to interpreters who 
take the ESSE-I include scores for both the expressive and receptive portions.  

 
Response: CDE believes it is necessary to be explicit about the necessity for 
interpreters to pass both portions of the assessment, as the SEE Center website 
lists the ESSE-I and the ESSE-R (Receptive) as separate assessments. 

 
• Comment: Cris Eggers (President, Communique Intepreting) opposes the 

addition of the term “or equivalent,” stating that it is” vague and leaves the door 
open for the continuing deprivation of FAPE for deaf and hard of hearing 
children.”  

 
Response: To eliminate the term “or equivalent” would make the proposed 
regulation more prescriptive than the current regulation, and thus impose a state 
mandated cost, according to the fiscal analysis provided in January, 2007. 
Including the term “or equivalent” allows a local educational agency to employ an 
interpreter who has achieved a qualifying score on an alternative assessment 
that is also a reliable assessment of interpreting skills, i.e. a quality assurance 
assessment from another state. 
 

• Comment: Tina Cook, Educational Interpreter (Shasta County Office of 
Education) comments that the Shasta County Office of Education has ignored 
the requirement that educational interpreters meet qualification standards, and 
continues to recruit and hire interpreters who have not demonstrated proficiency 
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by achieving a qualifying score on an approved interpreter assessment. She 
questions how enforcement of the qualification standards will occur. 

 
Response: Enforcement will occur through the CDEs monitoring process. The 
Shasta County Office of Education has submitted to CDE a revised job 
description for educational interpreters, reflecting the regulatory qualification 
standard. The Special Education Division will be providing technical assistance to 
the Shasta County Office of Education to ensure its efforts to improve interpreting 
services for deaf and hard of hearing students in that county. 
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   Title 5.  EDUCATION 1 

Division 1.  California Department of Education 2 

Chapter 3. Handicapped Children 3 

Subchapter 1. Special Education 4 

 5 

Article 5. Implementation (Program Components) 6 

§ 3051.16. Specialized Services for Low-Incidence Disabilities.  7 

 (a) Specialized Services for low-incidence disabilities may include:  8 

 (1) Specially designed instruction related to the unique needs of pupils with low-9 

incidence disabilities provided by teachers credentialed pursuant to Education Code 10 

section 44265.  11 

 (2) Specialized services related to the unique needs of pupils with low-incidence 12 

disabilities provided by qualified individuals such as interpreters, notetakers, readers, 13 

transcribers, and other individuals who provide specialized materials and equipment.  14 

 (b) Certification requirements for educational interpreters for deaf and hard of 15 

hearing pupils.  16 

 (1) Any educational interpreter for deaf and hard of hearing pupils employed as of 17 

January 1, 2007, must be certified by the Registry of Interpreters for the Deaf (RID) or 18 

equivalent, or if providing cued speech interpreting services, by any certifying body 19 

recognized by the National Cued Speech Association (NCSA).  By July 1, 2007, an 20 

educational interpreter shall be certified by the national Registry of Interpreters for the 21 

Deaf (RID), or equivalent; in lieu of RID certification or equivalent, an educational 22 

interpreter shall have achieved a score of 3.0 or above on the Educational Interpreter 23 

Performance Assessment (EIPA), the Educational Sign Skills Evaluation-Interpreter  24 

and Receptive (ESSE-I/R), or the National Association of the Deaf/American 25 

Consortium of Certified Interpreters (NAD/ACCI) assessment; or have met 26 

comparable requirements. If providing Cued Language transliteration, a transliterator 27 

shall possess Testing/Evaluation and Certification Unit (TECUnit) certification, or have 28 

achieved a score of 3.0 or above on the EIPA – Cued Speech or have met 29 

comparable requirements. 30 
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 (2) By July 1, 2008, an educational interpreter shall be certified by the national RID,  1 

or equivalent; in lieu of RID certification or equivalent, an educational interpreter 2 

must have achieved a score of 3.5 or above on the EIPA, the ESSE-I/R, or the 3 

NAD/ACCI assessment or have met comparable requirements. If providing Cued 4 

Language transliteration, a transliterator shall possess TECUnit certification, or have 5 

achieved a score of 3.5 or above on the EIPA – Cued Speech or have met 6 

comparable requirements. 7 

 (3) By July 1, 2009, and thereafter, an educational interpreter shall be certified by 8 

the national RID, or equivalent; in lieu of RID certification or equivalent, an 9 

educational interpreter must have achieved a score of 4.0 or above on the EIPA, the 10 

ESSE-I/R, or the NAD/ACCI assessment or have met comparable requirements. If 11 

providing Cued Language transliteration, a transliterator shall possess TECUnit 12 

certification, or have achieved a score of 4.0 or above on the EIPA – Cued Speech or 13 

have met comparable requirements. 14 

 (c) An “educational interpreter” provides communication facilitation between 15 

students who are deaf or hard of hearing, and others, in the general education 16 

classroom and for other school related activities, including extracurricular activities, as 17 

designated in a student’s Individualized Educational Program (IEP). 18 

NOTE: Authority cited: Section 56100(a) and (i), Education Code. Reference: Section 19 

56363, Education Code; and Section 300.23 300.34 and 300.156 (b)(1), Title 34, Code 20 

of Federal Regulations. 21 

 22 

Article 6. Nonpublic, Nonsectarian School and Agency Services 23 

 24 

Amend section 3065 and renumber subdivisions (h) – (w) to read: 25 

§ 3065. Staff Qualifications - Related Services including Designated Instruction 26 

and Services. 27 

 … 28 

 (h)(t) Specialized An “educational interpreting interpreter”  or transcribing services 29 

for pupils with low incidence disabilities provides communication facilitation between 30 
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students who are deaf or hard of hearing, and others, in the general education 1 

classroom and for other school related activities, including extracurricular activities, as 2 

designated in a student’s IEP.  shall be provided only by the following personnel:  3 

 (1) Interpreters for deaf and hard of hearing pupils shall possess certification issued 4 

by the Registry of Interpreters for the Deaf or equivalent, or if providing cued speech 5 

services, by any certifying body recognized by the National Cued Speech Association; 6 

and meet the following qualification standards: 7 

 (A) By July 1, 2007, an educational interpreter shall be certified by the national RID, 8 

or equivalent; in lieu of RID certification or equivalent, an educational interpreter 9 

shall have achieved a score of 3.0 or above on the EIPA, the ESSE-I/R, or the 10 

NAD/ACCI assessment or have met comparable requirements. If providing Cued 11 

Language transliteration, a transliterator shall possess TECUnit certification, or have 12 

achieved a score of 3.0 or above on the EIPA – Cued Speech or have met 13 

comparable requirements. 14 

 (B) By July 1, 2008, an educational interpreter shall be certified by the national RID, 15 

or equivalent; in lieu of RID certification or equivalent, an educational interpreter 16 

shall have achieved a score of 3.5 or above on the EIPA, the ESSE-I/R, or the 17 

NAD/ACCI assessment or have met comparable requirements. If providing Cued 18 

Language transliteration, a transliterator shall possess TECUnit certification, or have 19 

achieved a score of 3.5 or above on the EIPA – Cued Speech or have met 20 

comparable requirements. 21 

 (C) By July 1, 2009, and thereafter, an educational interpreter shall be certified by 22 

the national RID, or equivalent; in lieu of RID certification or equivalent, an 23 

educational interpreter shall have achieved a score of 4.0 or above on the EIPA, the 24 

ESSE-I/R, or the NAD/ACCI assessment or have met comparable requirements. If 25 

providing Cued Language transliteration, a transliterator shall possess TECUnit 26 

certification, or have achieved a score of 4.0 or above on the EIPA – Cued Speech or 27 

have met comparable requirements.; and 28 

 (i)(h)(1) "Health and nursing services" means: … 29 

 (j)(i)(1) "Home and hospital services" means… 30 
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 (k)(j)(1) "Language and speech development and remediation" means…  1 

 (l)(k)(1) "Occupational therapy" means…  2 

 (m)(l)(1) "Orientation and mobility instruction" means…  3 

 (n)(m)(1) "Parent counseling and training" means…  4 

 (o)(n)(1) "Physical therapy" means…  5 

 (p)(o)(1) "Psychological services" means…  6 

 (q)(p)(1) "Recreation services" means…  7 

 (r)(q)(1) "Social worker services" means…  8 

 (s)(r)(1) "Specialized driver training instruction" means…  9 

 (t)(s)(1) "Specially designed vocational education and career development" 10 

means… 11 

 (u)(1) "Specialized services for low-incidence disabilities" means…  12 

 (v)(2) Transcribers for visually impaired pupils shall have a certificate issued by the 13 

Library of Congress as a Braille Transcriber.  14 

 (w)(v)(1) "Vision services" means…  15 

 (x)(w) Other designated instruction and services not identified in this section shall 16 

only be provided by staff who possess a license issued by a licensing agency with the 17 

Department of Consumer Affairs authorizing the licensee to provide the specific service 18 

or possess a credential authorizing the service or is qualified to provide the service.  19 

NOTE: Authority cited: Sections 33031, 56100 and 56366(e), Education Code. 20 

Reference: Section 17505.2, Business and Professions Code; Section 56366.1, 21 

Education Code; and Sections 300.136 and 300.23 300.34 and 300.156 (b)(1), Title 34, 22 

Code of Federal Regulations. 23 

 24 

 25 

 26 

 27 

 28 

 29 

5-15-07 [California Department of Education] 30 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
September 2007  AGENDA 

SUBJECT 
 
Chief Business Officer Training Program – Interim Report to the 
Legislature 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the Report to the Legislature on the Chief Business Officer 
(CBO) Training Program. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Senate Bill (SB) 352 (Chapter 356, Statutes of 2005) enacted the CBO Training 
Program, to be administered by the State Superintendent of Public Instruction, with the 
approval of the SBE. This program provides incentive funding for school districts, county 
offices of education, and direct-funded charter schools to send candidates to CBO 
training by state-qualified providers. 
 
SUMMARY OF KEY ISSUES 
 
Pursuant to the provisions of SB 352, the CDE must prepare an interim report, subject 
to the review and approval of the SBE, regarding the status of the CBO Training 
Program. The report is to be submitted by the SBE to the Legislature no later than 
September 30, 2007.  
 
A second and final report is due to the Legislature by August 31, 2008, and will include 
information similar to that contained in the interim report. Because the majority of 
students have not yet completed their training, the final report to the Legislature will 
include more complete information about the students taking the training and the overall 
success of the program. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Three thousand dollars ($3,000) per eligible training candidate were allocated for this 
purpose, with 50 percent of the funding allocated after approval of the LEA application, 
and the remaining 50 percent allocated upon completion of the CBO training. The  
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FISCAL ANALYSIS (AS APPROPRIATE) (CONT.) 
 
Budget Act of 2005 appropriated $1.05 million for this purpose, to provide funds for up 
to 350 candidates. It is uncertain whether additional funding beyond 2006-07 will be 
proposed as part of the 2007-08 state budget. 
 
ATTACHMENT(S) 
 
Attachment 1: Report to the Legislature on the CBO Training Program (46 pages) 
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Report on the 
Chief Business Officer Training Program 

 
Pursuant to Senate Bill (SB) 352 (Chapter 356, Statutes of 2005), the California 
Department of Education (CDE) shall prepare an interim report, subject to the review 
and approval of the State Board of Education (SBE), regarding the status of the Chief 
Business Officer (CBO) Training Program. The report is to be submitted by the SBE to 
the Legislature no later than September 30, 2007, and is to include at a minimum: 
 

• The number of eligible training candidates who received training,  
• The entities that received funds for the purpose of offering training and the 

number of eligible training candidates that each entity trained, 
• The number of eligible training candidates that participated in training who were 

employed as a chief business or financial officer in a school district or county 
office of education and the number of those candidates who were not employed 
as a chief business or financial officer,  

• Data regarding the budget certification status of each school district and county 
office of education participating in the program, and identification of each school 
district and county office of education with negative or qualified budget 
certifications that did not receive training,  

• Information detailing the employment and retention status of eligible training 
candidates who participated in training, and 

• Identification of the core competencies that should, at a minimum, be included as 
part of a state-administered chief business officer certification.  

 
A second and final report is due to the Legislature by August 31, 2008, and will include 
details similar to those contained in this interim report, though with more complete 
information. In addition, because the Chief Business Officer Training Program will have 
been in operation for a longer period of time, a better assessment can be made of the 
effectiveness and overall success of the program.  
 
 
Background 
 
SB 352 established a training program for school district chief business officials, to be 
administered by the State Superintendent of Public Instruction (SSPI), with the approval 
of the SBE.  
 
SB 352 was prompted by concerns about the increase in the number of local 
educational agencies (LEAs) experiencing financial difficulty between 2000-01 and 
2004-05 and the shortage of experienced, well-qualified CBOs. During this time, 
qualified certifications had doubled and negative certifications had increased five times. 
(A qualified certification is assigned when a district may not meet its financial obligations 
for the current or two subsequent fiscal years, and a negative certification is assigned 
when a district will be unable to meet its financial obligations for the remainder of the 
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current year or for the subsequent fiscal year.) The intent of the program is to increase 
the knowledge and skills of school district business office staff and help them to better 
address the fiscal challenges facing school districts in California, through a 
comprehensive, intensive training course.  
 
Under the 200-hour training program authorized by SB 352, school districts, county 
offices of education, and direct-funded charter schools are eligible to receive incentive 
funding to send their candidates to training that is provided by a state-qualified trainer in 
the following CBO related areas: 
 

• School finance, including revenue projection, cash-flow management, budget 
development, financial reporting, monitoring controls, and average daily 
attendance projections and accounting, 

 
• School operations, including facilities, maintenance, transportation, food 

services, collective bargaining, risk management, and purchasing,   
 

• Leadership, including organizational dynamics, communication, facilitation, and 
presentation. 

 
Whereas the minimum time requirement for the state-sponsored CBO Training Program 
is 200 hours, training providers may offer programs in excess of the 200 hours to 
include additional topics.  
 
SB 352 was enacted as a three-year program and provides incentive funding for 350 
candidates per year at a cost of $3,000 per candidate. The Budget Act of 2005 
appropriated $1.05 million for this purpose in Item 6110-485(4). The bill gives priority for 
enrollment to districts that are under state administration due to receiving a state 
emergency apportionment and to those districts whose financial statements have been 
certified as negative or qualified during the past five years.  
 
Incentive funding is allocated in two separate apportionments to successful LEA 
applicants. Fifty percent of the authorized funding is allocated within 45 days after 
approval of the application and enrollment in an approved training program, and 50 
percent of the funding is allocated upon completion of training by the approved trainee.  
 
 
Implementation 
 
SB 352 specifies that the State Board of Education develop “rigorous criteria for the 
approval of state-qualified training providers... in consultation with the Fiscal Crisis and 
Management Assistance Team (FCMAT), the CDE, and... any other individual or group 
with expertise….”  
 
CDE staff developed training criteria in consultation with subject area experts, including 
the FCMAT, the Department of Finance, the Secretary of Education, Senator Jack 
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Scott’s office, the Legislative Analyst’s Office, and a broad range of CBOs and 
superintendents of school districts and county offices of education. The criteria, 
approved by the SBE in March of 2006, include the core competencies that, at a 
minimum, must be included as part of a state-administered CBO certification program 
(see page 9).  
 
Following the SBE’s approval of the training criteria and application process, seven 
entities applied to and were approved by the SBE as state-qualified training providers. 
The seven trainers are:   
 

• California Association of School Business Officials (CASBO), 
 

• California State University, Bakersfield, 
 

• California State University, Fullerton University Extended Education and College 
of Education-Educational Administration Department, 

 
• Charter Schools Development Center, 

 
• Total School Solutions, 

 
• University of California, Riverside Extension, 

 
• University of Southern California, Rossier School of Education. 

 
 
The CDE advised LEAs of the CBO Training Program, and included in that advisory 
information about the approved training providers, instructions on how to nominate 
candidates, and application forms for requesting participation in the program. LEAs 
immediately began submitting their applications and the SBE approved the first 209 
training candidates at its July 2006 meeting. An additional 141 candidates were 
approved at the September 2006 SBE meeting, bringing the total to the maximum that 
could be funded, 350 trainees, with the 2006-07 appropriated dollars.   
 
LEAs with approved applications signed an assurance that: 
 

• The nominated training candidate committed to provide no less than two years of 
continuous service to a state public school following completion of the training, 

 
• They understand the CDE will withhold the amount of funds received from their 

next principal apportionment if the nominated candidate does not participate in or 
complete the training, and 
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• They will provide information about their budget certification status, the 
candidate’s employment and retention status, and any other data requests made 
by the CDE to fulfill its reporting requirements. 

 
Following approval by the SBE, LEAs were instructed to forward written verification of 
the candidate’s acceptance into a state-qualified training program. Upon receipt of the 
written confirmation, the CDE then apportioned the initial $1,500. The first 
apportionment for the CBO Training Program was distributed in October 2006, with 
monthly apportionments thereafter, as enrollment confirmations continued to be 
received.   
 
 
LEAs Nominating Training Candidates 
 
Under provisions of the law, training priority is given to candidates from districts that 
have experienced financial difficulty in the last five years. Financial difficulty is defined 
as having a negative or qualified certification at the first or second interim financial 
reporting periods, or operating under the authority of a state appointed administrator or 
trustee. Page 18 identifies the 191 LEAs that qualified for training priority status; 55 of 
those LEAs applied and were approved for training during the 2006-07 fiscal year. The 
55 LEAs with candidates approved for training during the first year of the program’s 
operation are indicated with an asterisk.  
 
A total of 274 LEAs nominated the 350 candidates that were approved for training 
during the 2006-07 fiscal year. Of the 274 entities, 220 were school districts, 29 were 
direct-funded charter schools, and 25 were county offices of education. A list of the 
approved LEAs and the number of approved training candidates for each is attached 
(see page 20). This data also shows the number of training candidates for which an 
LEA has received funding, the candidate’s selected training provider, those LEAs with 
training priority status, and recent budget certification status for those experiencing 
financial difficulty.  
 
Of the 350 candidates approved for training, 301 verified that they were enrolled in a 
training program, and received the incentive funding. The remaining 49 approved 
candidates may have delayed their training start dates, which would explain why they 
have not yet notified us of their enrollment in a program.  Also, some training providers 
started their programs later than originally anticipated, and have not yet been able to 
enroll students in their program. It is also possible that some approved candidates will 
be opting out of the program and have yet to notify the CDE; in such instances, they will 
be replaced by others who are on a waiting list to receive the training.  
 
Because the strong demand for this program far exceeded the funding that was 
available, LEAs have been placed on a waiting list for approval during the 2007-08 fiscal 
year when additional state funds were anticipated. The waiting list continues to include 
LEAs that have experienced financial difficulty but did not apply in time to be approved 
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for funding during the 2006-07 fiscal year. These financially troubled districts have 
priority on the waiting list.  
 
 
Employment and Retention Status 
 
SB 352 provides that the report to the Legislature include information about the 
employment and retention status of the trainees. LEAs with candidates were asked four 
basic questions and given multiple choice answers to determine employment and 
retention status:  
 

(1) What was the student’s classification when training began? 
(2) What is the student’s current classification? 
(3) Where is the student employed? 
(4) Do you feel that the student is gaining knowledge and skills that will benefit an 

LEA?  
 
LEAs were given three employment category options when answering the first two 
questions regarding classification status for their students. Their choices were (1) 
CBO/Fiscal Officer, (2) Other Budget/Fiscal Related Classification, and (3) Other. Based 
on the responses to those questions, 72 percent of the students that are currently being 
trained are employed in school district business offices. Of those, 22 percent were 
already CBOs or Fiscal Officers when their training began, and an additional 3 percent 
had become CBOs or Fiscal Officers by the time the survey was conducted. Forty-
seven percent of the candidates continue to be employed in budget/fiscal related 
classifications. The remainder of the trainees are employed in “other” classifications, 
which include classifications not defined as fiscal (i.e., administrative assistants, 
teachers, principals, etc.).   
 
Ninety-six percent of the respondents indicated that the student was still employed by 
the nominating LEA. Ninety-one percent of the LEAs responding believe the student is 
gaining knowledge and skills that will benefit an LEA, while the remaining 9 percent did 
not yet know if the student was gaining such knowledge and skills. It is important to note 
here, that most students have completed only about half of the training curriculum, and 
some had just started their training at the time the LEAs were surveyed. Additional data 
from the survey are contained on page 39. The final report to the Legislature will include 
more complete information about the students taking the training, as well as the overall 
success of the program. 
 
 
Response From the Field 
 
In addition to being asked questions regarding employment and retention status, LEAs 
were invited to offer comments regarding the CBO Training Program. The general 
consensus from the responding LEAs is that the program is good. A few respondents 
indicated that their training candidates experienced some difficulty in maintaining their 
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full time work schedule while at the same time dealing with the intensive time 
commitment of the training. Some concern was also expressed about the traveling 
distance to get to training for those students in outlying areas.  There were few negative 
comments about the course content. A sampling of comments from the surveyed LEAs 
is on page 41.   
 
As part of the survey process, the CDE also questioned 13 candidates who had recently 
completed the entire CBO Training Program. All 13 candidates had completed training 
through the University of Southern California, Rossier School of Education, due to the 
training provider’s earlier program start date. Two of these candidates state they were 
promoted to CBO positions since originally starting training but do not indicate whether 
their promotions were a direct result of the training.  
 
As part of the application process to become state-qualified trainers, providers agreed 
to survey students about the quality of instruction and curriculum content. 
Consequently, the 13 candidates that completed training were also surveyed by the 
training provider upon completion of the program. Results of the survey conducted by 
the training provider indicate the following: 
 

• 100 percent of the students found the program to be valuable for their current 
professional development,  

 
• 85 percent of the students found the program to be valuable for their future 

professional development,  
 

• 100 percent agreed or strongly agreed that the course materials were relevant 
and current, 

 
• 71 percent concluded that their mentor was available, encouraging, and 

counseled them in matters of school business management, and  
 

• 100 percent indicated that all of the courses taught were important and relevant 
to the role of a CBO and that no courses should be dropped from the curriculum.  

 
The comments offered were positive, and a sampling of all comments from students 
completing the training is on page 43.  
 
 
Input from Training Providers 
 
The CDE also surveyed the training providers, who deliver the curriculum for the CBO 
Training Program, for their professional opinions regarding the curriculum and core 
competencies.  
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The training providers were in agreement that all of the 23 required criteria currently 
included in the SBE-approved training program should be included in future core 
competencies of a state-sponsored training program. One provider stated that the 
current time requirement for teaching about charter schools is excessive and out of 
proportion when compared to the time requirement for larger operational areas in other 
subject areas.  
 
Several providers recommended additional specific topics to include in the core 
competencies, such as the Civic Center Act, information and technology systems in 
public school business operations, and GASB Statement 45. These and other 
recommended specific topics fall under the already established general core criteria.  
 
One provider commented that the criteria should be more generic, where the overall 
outcome is defined but with more flexibility as to the number of hours spent on specific 
subject areas.   
 
 
Conclusion 
 
The Legislature’s decision to offer a state-sponsored training program to ensure the 
proper training and qualifications of those responsible for the business and financial 
matters of LEAs has been met with great enthusiasm by all stakeholders. This 
enthusiasm is evident by the positive responses in the survey and the swift response 
from LEAs to nominate their training candidates, which exhausted 2006-07 funding 
almost immediately and required promptly establishing a waiting list for 2007-08 
funding.  
 
CDE believes the program is a success, having a positive impact on ensuring LEAs 
remain solvent and children’s education is not interrupted or adversely impacted by an 
LEA fiscal crisis. CDE also believes the program warrants on-going state supported 
funding. 



Attachment 1 
Page 9 of 46 

 
 

3/2/2012 2:30 PM 

Chief Business Officer Training Program 
Criteria for State-Qualified Training Providers 

 
 
 
Senate Bill (SB) 352 specifies that the State Board of Education (SBE) develop 
“rigorous criteria for the approval of state-qualified training providers,” and that “a 
training program... shall be conducted for no fewer than 200 hours, a minimum of 40 
hours of which shall involve intensive individualized support and professional 
development....” The legislation further directs the SBE to establish an application 
process by which public agencies and private organizations may apply to be state-
qualified training providers and to ensure that the agency or organization is able to 
deliver a training program that meets the criteria.   
 
The first component – the training program – is categorized into the four main areas 
indicated in the legislation: school finance, accounting and auditing; school operations; 
leadership; and intensive individualized support and professional development. 
Because it is also essential for chief business officers (CBO) to understand the history, 
funding, and operations of charter schools, that has been added as another area of 
training. Each of these headings is further defined consistent with SB 352, and 
additional topics have been added in order to present a complete and comprehensive 
program of instruction for CBOs. 
 
State-qualified providers must offer a curriculum that includes, but is not necessarily 
limited to, these subject matters. The courses need not have the same titles or be 
grouped in the same manner; however, they must include the basic topics listed. 
Further, providers may determine the extent to which each topic is covered. It should 
also be noted that, in accordance with SB 352, the training is for persons already 
employed as CBOs, as well as for candidates nominated for the training by districts and 
county offices of education. In other words, the knowledge base of the training 
candidates may be quite diverse. 
 
The second component of the CBO Training Program criteria is the provider application 
process, in which providers must demonstrate that they have the qualifications 
necessary for state approval. Prospective applicants will be asked to show that their 
training program is consistent with the SBE-approved curriculum, and that they are 
experienced in and capable of delivering such training. They will need to describe their 
organization’s history in providing such training and must give their assurance that the 
instructors are experts in their respective subject areas. The electronic application will 
include the provider’s curriculum, as well as its organizational and instructional 
qualifications.   
 
The following pages detail the training program, the training provider qualifications, and 
the application process. 
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TRAINING PROGRAM 
 
1. School Finance, Accounting, and Auditing (70 hours minimum) 
 
Overview of School Business Administration  
Overview of the history, concepts, and legal aspects of financing public schools in 
California; Proposition 98 and the state’s economy; the philosophical, sociological, and 
political forces that bring pressure for change and their significance for school business 
officers; the role of the CBO in ensuring the district’s financial solvency; legal issues 
typically encountered in the day-to-day operations of CBOs; the role of the CBO and the 
organization, structure, and function of a school district’s business division and its 
impact on the educational program; the relationship between the CBO, the 
superintendent, and the local school board; understanding the role of the CBO in the 
broad context of public education. 
  
School Business Accounting 
School district financial and managerial accounting, accounting system components; the 
standardized account code structure (SACS); modified accrual accounting; relevant 
Governmental Accounting Standards Board (GASB) statements; knowledge of different 
software systems; student body organization funds, state and federal projects, 
certificated and classified payroll as it relates to school district accounting and 
retirement system reporting and payroll tax reporting; year-end closing; the legal 
requirements and the reporting functions that affect the organization and management 
of accounting processes in school systems; effective internal controls. 
 
Average Daily Attendance Projections and Accounting 
In-depth focus on student attendance accounting, record-keeping, reporting, and audit 
requirements mandated for kindergarten through grade twelve school districts;  
projecting a district’s average daily attendance (ADA): birth rate data, historical trends, 
building trends; ongoing monitoring of ADA; how ADA is calculated; instructional time 
requirements, declining enrollment, highly qualified teacher/credential requirements, 
charter school credential requirements for claiming ADA; how charter schools affect 
district attendance; review of independent study and other instructional strategies and 
delivery systems, including legal and compliance issues; state-required forms; the 
relationship between income and student attendance; successful techniques, models 
and methods for increasing student attendance.  
 
Revenue Limits 
An in-depth study of how revenue limit funding works, including a conceptual overview 
as well as specific formulas; an historical perspective including Serrano vs. Priest, 
Proposition 13, and the Gann Limit; covers cost of living adjustments, deficits, 
equalization, and charter schools. 
 
Categorical Program Management 
A review of categorical funds, including understanding restricted and unrestricted funds; 
managing state and federal categorical funds; supplant versus supplement; methods for  
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documenting costs for restricted funds; time accounting for federal program funds;  
examples of flexibility such as mega-item transfer and Assembly Bill (AB) 825 
categorical block transfer; defining goals and aligning categorical dollars. 
 
Budget Development and Monitoring 
Techniques and strategies for developing, monitoring and evaluating district, 
department, and site budgets emphasizing multi-year projections, assumptions; trend 
analysis; revenue projections; monitoring results against projections; collaborative 
development approaches and increased accountability; zero based budgeting versus 
maintenance budgeting; working with directors who manage budgets; SACS technical 
checklist, and standards and criteria for self-monitoring; budget calendar; the impact of 
local district philosophy and state requirements on the budget development process; 
strategies and techniques to increase and maximize revenues, be more efficient, and 
reduce budgets; staffing projections, using historical data in projecting operational costs; 
position control; managerial skills necessary to prepare, administer and 
present/communicate the district budget; the state’s economy and budget (including 
Proposition 98), and implications for schools and districts. 
 
Cash Management 
Covers treasury operations including bank relations, debt issuance and management of 
investments; reconciliation, imprest and student body accounts, electronic funds 
transfer, positive pay, check printing, armored car pick up; preparing and monitoring a 
meaningful cash flow; understanding the relationship between cash and fund balance, 
and district wide versus general fund cash; operational cash flows and project based 
cash flows; the state apportionment schedule, taxes, borrowing strategies, such as Tax 
and Revenue Anticipation Notes (TRANs), or from other funds, or the county. 
 
AB 1200 
A review of the AB 1200 process, as enhanced by AB 2756, including how to identify 
potential fiscal solvency issues, and strategies to address those issues; review of audits 
and collective bargaining agreements; the budget and interim report process and 
timeline, qualified and negative certifications, the definition of financially troubled 
districts, and the options available to the county and the state to ensure fiscal solvency. 
 
Financial Reporting 
Covers the financial reporting process, including the necessary information gathering:  
budget, interim reports, unaudited actuals, indirect cost rate, audit reports, payroll and 
retirement reports, collective bargaining reports, etc.; budget and financial reporting 
calendar and timelines; the statewide SACS; year-end closing; continual budget reports 
to the board and the community; understanding how fiscal data are used. 
 
Auditing 
Covers the purpose of audits, the audit process, and preparing for an audit; critical 
internal audit functions; using audit reports as a management tool; understanding and 
posting audit adjustments; writing an effective Management Discussion and Analysis; 
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the importance of good internal controls; managing auditing procedures that comply 
with federal, state, and local requirements; the legal requirements and specific reporting  
functions affecting the organization and management of auditing processes in school 
systems; implementing procedures and processes to address audit findings, including 
the audit appeal process. 
 
 
2. School Operations (50 hours minimum)  
 
Facilities Planning and Construction 
An overview of the construction process from planning to culmination; the 
interrelationships and functions of the Office of the State Architect, California 
Department of Education, State Allocation Board, county and city agencies, and building 
inspection requirements; redevelopment agency built schools; the interaction of school 
boards, superintendents, architects, maintenance staff, purchasing, accounting, local 
agencies/contractors and facilities planning staff; educational specifications relating to 
school construction, financing strategies and debt issuance process, master planning 
and property management, and enrollment projections; negotiating the purchase or 
lease of a facility; developing a Facilities Master Plan, select school sites, plan 
construction projects, construct capital facility projects, and assess completed projects; 
the regulatory and funding differences among site acquisition, new construction, and 
modernization; how facilities are funded; asset management of existing site revenue 
generation; charter schools; general obligation bonds, developer fees, and alternate 
sources of funding. 
 
Maintenance and Operations 
An overview of the importance of maintaining a district’s buildings and grounds, 
including the Williams Settlement and its provisions; meeting safety standards, 
optimizing maintenance resources and capital equipment life, minimizing energy usage; 
determining adequate custodial, maintenance and grounds staff; understanding the 
responsibilities and services necessary in a school district; legal restrictions on 
contracting out; bidding process; routine repair and maintenance account; leasing vs. 
purchase; capitalization plan; replacement of equipment; preventive and deferred 
maintenance; the Deferred Maintenance Program, including the five-year plan, eligible 
projects, etc.  
 
Transportation  
An overview of laws and regulations governing school district transportation, including 
Special Education transportation needs; establishing/recommending service criteria 
(walking distances, parent fees, athletic/field trip); transportation schedules and cost 
effectiveness; school bus replacement for small districts; evaluating costs, managing 
liability, protecting assets, ensuring student/staff safety; transportation service providers; 
best practices regarding fleet maintenance and repairs; training employees, 
recommending delivery method (in-house or contract vendor); state funding; effective 
delivery systems for pupil transportation; alternative methods of financing and operating 
a pupil transportation system. 
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Food Services 
Overview of the operation of food and nutritional services in public schools; methods for 
ensuring compliance with state and federal regulations, cost and accounting controls 
and ways to contribute to the educational goals by providing nutritional meals and 
services to students; proper menu planning; state and federal law related to food 
service; legal requirements, organization, mission and staffing of food services; 
understanding revenue streams; legal requirements for food preparation; environment 
of service areas for student feeding; food service options for open vs. closed campuses. 
 
Collective Bargaining and Contract Administration 
Overview of California’s public school collective bargaining and contract administration 
principles and processes, including a history of public school collective bargaining; 
approaches for developing and presenting contract language and determining strategies 
for handling grievances, impasse, fact finding, mediation, and arbitration; the role of the 
chief business official in classified and certificated collective bargaining; impact of 
budget committees on collective bargaining; equity considerations for bargaining units; 
being involved in the negotiation process; the types of negotiations and their 
advantages and disadvantages; understanding conflicting demands, and fiscal aspects; 
costing out proposals, including unit and resource, step and column, full-time equivalent 
(FTE), etc.; public disclosure documents; impact of collective bargaining on the budget; 
collective bargaining strategies for up and down year budgets. 
 
Risk Management 
Basic processes, goals, and strategies associated with risk management principles 
including legal aspects; interrelationship and functions among occupational safety and 
health act, Joint Powers Authority, third party administrators, brokers/consultants and 
insurance companies and the interaction with school boards, site administrators, the 
district office and interdepartmental operations and the injured worker or visitor; 
workers’ compensation, employee benefits, property liability, safety issues and 
mandates, and alternative risk financing; the historical role of risk management in an 
organization and common risks, including how to mitigate accidents and losses; 
insurance programs for employees, liability, property and risk reduction; typical school 
district programs for insurance and optimal strategies for providing programs including 
self-insurance; excess liability and liability reinsurance programs; predicting and 
managing school district insurance risks; strategies for analyzing and responding to the 
insurance marketplace. 
 
Purchasing and Warehousing 
Covers the legal requirements, organization, mission, and staffing of purchasing and 
warehousing, separation of duties – adequate oversight of function and process for 
expenditure control; best practices for developing legal contracts; gift of public funds 
rules; bidding procedures, contracting, inventory control; fundamental concepts 
associated with purchasing processes and supply chain managements; just-in-time 
purchasing; standards of purchasing practice, bonding requirements and legal aspects 
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of purchasing from the perspectives of the California Public Contract Code and the 
California Commercial Code.  
 
Management Information Systems  
Information and technology systems used in school finance and business operations; 
the role of information systems in school business; the role and importance of student 
information systems in particular; security issues, including protecting private 
information records; computer-assisted management decision-making; integrating 
network applications; managing data and knowledge, and planning for future technology 
needs; the structure and organization of a management information system for both 
district and site operations; the different needs and demands on management 
information systems; methods of delivery; network management; planning and installing 
information and technology systems; selecting data processing equipment, and 
interfacing business and instructional information systems. 
 
Personnel Administration 
Covers the regulations, laws, and court cases relating to personnel administration in 
kindergarten through grade twelve districts, including workforce increase and reduction; 
salary calculations and salary schedules, creating contingency formulas for salary 
negotiations; highly qualified teachers, and credential and assignment monitoring; 
importance of position control, and of hiring and retaining good employees; effective 
personnel management; good supervision practices and techniques; personnel issues 
that affect the district, particularly business services; effectively evaluating subordinates; 
staff development; progressive discipline; understanding the interaction between 
Personnel and Business Services. 
 
 
3. Leadership (20 hours minimum) 
 
Principles of leadership and key components for becoming a visionary leader; methods 
for demonstrating vision, positive communication, positioning and empowerment which 
contribute to the success of CBOs and a strategic planning process that enhances a 
school district’s ability to plan for the future; the expanding role of the chief school 
business officer with emphasis on leadership strategies and techniques, including 
organizational dynamics, communication, facilitation, and presentation skills; developing 
a professional support structure with other CBOs; district politics, legal communications, 
and confidentiality; how to facilitate meetings and lead groups; how to engage 
stakeholder groups in key decisions; conflict resolution strategies; collaboration skills 
and techniques; develop and implement long range plans; understanding the school 
board’s role and responsibilities within the area of finance, and understanding the 
appropriate role and relationship with the governance team, district staff, parents, and 
community. 
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4. Charter Schools (20 hours minimum)  
 
Covers the history of charter schools in California, including the impact on and 
interaction with school districts; how charter schools are financed; privately-issued debt 
instruments, the unique funding formulas; non classroom-based funding determinations, 
audit standards, financial reporting, corporate nonprofit accounting rules and practices; 
facilities needs and funding; analyzing and assessing charter school petitions; 
monitoring the fiscal solvency of charter schools. 
 
 
5. Intensive Individualized Support and Professional Development (40 hours 
minimum – to be completed within two years after training commences)  
 
Supervised practicum experiences within the area of school business; an application of 
knowledge, skills, and principles gained in coursework; for example, with approval of a 
mentor or advisor, a relevant or significant project is researched, completed, and 
presented to advisor/mentor, and/or district supervisor; projects might include 
procedural or training manuals; cost analysis studies; studies of classroom and staffing 
needs, student-teacher ratios, standardizing financial information; practicum 
experiences may also be ongoing throughout the program, with projects, assignments, 
and research associated with various subject areas; other mentoring programs that are 
well-defined and relevant may also satisfy this 40 hour requirement. 
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TRAINING PROVIDER QUALIFICATIONS 
AND APPLICATION PROCESS 

 
 
1. Qualifications 
 
Various organizations and entities may qualify as training providers for CBOs.  
Accredited colleges and universities, professional associations or organizations whose 
primary purpose is to focus on school business, and local educational agencies such as 
county offices of education are considered to be qualified to provide training for CBOs. 
Other entities that can demonstrate success in providing such training may also be 
qualified. 
 
Organizations and entities should be able to show a successful track record in 
delivering training for business officers. They should be well-managed with adequate 
staffing and resources, and their instructional methodologies and methods of delivery 
must be sound and appropriate for the course content. Providers will need to describe 
the instructional mode in sufficient detail to allow an assessment as to the adequacy of 
the training and the quality of the instruction. 
 
Instructors must be experts in their respective subject areas with demonstrated 
knowledge, experience, and expertise in the subject matters they are teaching; it is also 
important that they have appropriate training experience. 
 
2. Application  
 
Training providers will be asked to complete an on-line application, and to include the 
following information: 
 

• Training curriculum that meets the state’s criteria, including an explanation of 
how the “intensive individualized support and professional development” 
requirement will be met 

• Description of the organization’s background and experience in providing 
professional development in the area of school business 

• Description of training setting and delivery, including details of any online 
instruction 

• Signed assurance that all instructors have demonstrated knowledge, experience, 
and expertise in the subject matter they will teach, and that they have appropriate 
training experience 

• Signed assurance that participants will be surveyed about the quality of 
instruction and curriculum content 

 
Providers approved by the SBE must make the information in the application, the 
instructors’ qualifications, and any other pertinent information about the training program 
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offered accessible online for use by prospective trainees in determining and selecting 
the training program that best meets their needs.  
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Priority List for CBO Training Funds 
District with Qualified and/or Negative Certifications or Districts 

with State Administrators/Trustees Anytime Between 2001-02 to 2005-06 
 

County LEA  County LEA 
Alameda Alameda City Unified *  Lassen Susanville Elementary 
Alameda Albany Unified *  Lassen Westwood Unified 
Alameda Berkeley Unified  Los Angeles Alhambra City Elementary 
Alameda Emery Unified *  Los Angeles Alhambra High 
Alameda Hayward Unified *  Los Angeles Bellflower Unified * 
Alameda Livermore Valley Joint Unified  Los Angeles Centinela Valley Union High 
Alameda Newark Unified  Los Angeles Eastside Union 
Alameda Oakland Unified *  Los Angeles East Whittier City Elementary * 
Alameda Piedmont City Unified *  Los Angeles El Rancho Unified * 
Amador Amador County Unified  Los Angeles Hacienda La Puente Unified  

Butte Biggs Unified  Los Angeles Inglewood Unified * 
Butte Paradise Unified  Los Angeles Las Virgenes Unified 

Calaveras Calaveras Unified  Los Angeles Long Beach Unified 
Contra Costa Acalanes Union High *  Los Angeles Los Angeles Unified * 
Contra Costa Antioch Unified  Los Angeles Lowell Joint Elementary 
Contra Costa Canyon Elementary  Los Angeles Monrovia Unified 
Contra Costa John Swett Unified *  Los Angeles Palmdale Unified * 
Contra Costa Martinez Unified  Los Angeles Pasadena Unified 
Contra Costa Mt. Diablo Unified  Los Angeles Pomona Unified * 
Contra Costa Pittsburg Unified  Los Angeles South Pasadena Unified 
Contra Costa West Contra Costa Unified *  Los Angeles Temple City Unified 

El Dorado Black Oak Mine Unified  Los Angeles Torrance Unified * 
El Dorado Lake Tahoe Unified  Los Angeles Westside Union Elementary * 

Fresno Coalinga-Huron Joint Unified  Los Angeles William S. Hart Union High 
Fresno Fresno Unified  Madera Yosemite Union High 
Fresno Kerman Unified *  Madera Golden Valley Unified 
Fresno Parlier Unified  Marin Bolinas-Stinson Union 
Fresno Washington Union High  Marin Novato Unified 
Fresno West Fresno Elementary *  Marin Sausalito Elementary 

Humbolt Eureka City Unified  Mendocino Anderson Valley Unified * 
Humbolt Ferndale Unified *  Mendocino Mendocino Unified 
Humbolt Southern Humbolt Joint Unified  Mendocino Potter Valley Community Unified 

Inyo Big Pine Unified  Mendocino Ukiah Unified 
Inyo Lone Pine Unified  Mendocino Willits Unified * 
Inyo Round Valley Joint Elementary  Merced Planada Elementary 
Kern Beardsley Elementary *  Monterey Chualar Union Elementary * 
Kern Buttonwillow Union Elementary  Monterey Greenfield Union Elementary 
Kern El Tejon Unified  Monterey Gonzales Unified 
Kern Lost Hills Union Elementary *  Monterey King City Joint Union High * 
Kern McFarland Unified  Monterey Monterey Peninsula Unified * 
Kern Pond Union Elementary *  Monterey North Monterey County Unified * 
Kern Southern Kern Unified  Monterey Salinas City Elementary * 
Kern Tehachapi Unified  Monterey Santa Rita Union Elementary * 

Kings Corcoran Joint Unified  Monterey Spreckels Union * 
Kings Delta View Joint Elementary *  Monterey Washington Union Elementary 
Kings Kings River-Hardwick Union *  Napa Napa Valley Unified * 
Kings Lakeside Union Elementary *  Nevada Pleasant Valley Elementary 
Lake Upper Lake Union High  Nevada Ready Springs Union Elem 
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County LEA  County LEA 

Lassen Johnstonville Elementary  Nevada Twin Ridges Elementary * 
Lassen Shaffer Union *  Orange Huntington Beach City Elem 
Orange Santa Ana Unified *  Shasta Oak Run Elementary 
Placer Ackerman Elementary  Sierra Sierra-Plumas Joint Unified * 
Placer Auburn Union Elementary  Sierra Sierra County Office  
Placer Penryn Elementary  Siskiyou Big Springs Union Elementary 
Placer Western Placer Unified  Siskiyou Butteville Elementary 

Riverside Palm Springs Unified  Siskiyou Dunsmuir Joint Union High * 
Sacramento Natomas Unified  Siskiyou Etna Union Elementary 
Sacramento San Juan Unified  Siskiyou Etna Union High * 
San Benito Aromas San Juan Unified  Siskiyou Weed Union Elementary 
San Benito Hollister Elementary  Siskiyou Willow Creek Elementary 

San Bernardino Chino Valley Unified  Siskiyou Yreka Union Elementary 
San Bernardino Cucamonga Elementary  Solano Benecia Unified 
San Bernardino Fontana Unified  Solano Vacaville Unified 
San Bernardino Needles Unified  Solano Vallejo City Unified * 
San Bernardino Oro Grande Elementary  Sonoma Bellevue Union Elementary 
San Bernardino Rim of the World Unified *  Sonoma Cloverdale Unified 
San Bernardino Trona Joint Unified  Sonoma Geyserville Unified 

San Joaquin New Hope Elementary *  Sonoma Harmony Union Elementary 
San Joaquin Ripon Unified *  Sonoma Healdsburg Unified 
San Joaquin Stockton Unified *  Sonoma Oak Grove Union Elementary 

San Mateo Jefferson Elementary  Sonoma Monte Rio Elementary 
San Mateo Jefferson Union High  Sonoma Montgomery Elementary 
San Mateo La Honda-Pescadero Unified  Sonoma Piner-Olivet Union Elementary 
San Mateo Ravenswood City Elementary  Sonoma Sebastopol Union Elementary 
San Mateo San Bruno Park  Sonoma Sonoma Valley Unified 
San Mateo San Mateo Union High  Sonoma Wilmar Union Elementary 
San Mateo South San Francisco Unified  Stanislaus Denair Unified 

Santa Barbara Cold Spring Elementary  Stanislaus Keyes Union Elementary * 
Santa Barbara Montecito Union  Stanislaus Oakdale Joint Unified 

Santa Clara Alum Rock Union Elementary *  Stanislaus Stanislaus Union  
Santa Clara Berryessa Elementary  Sutter Marcum-Illinois Union * 
Santa Clara East Side Union High *  Tehama Corning Union Elementary 
Santa Clara Evergreen Elementary  Tehama Los Molinos Unified 
Santa Clara Orchard Elementary *  Tehama Red Bluff Union Elementary 
Santa Clara San Jose Unified  Tehama Red Bluff Joint Union High * 
Santa Clara Sunnyvale Elementary  Trinity Trinity Union High 
Santa Cruz Live Oak Elementary  Tulare Alta Vista Elementary 
Santa Cruz San Lorenzo Valley Unified  Tuolumne  Jamestown Elementary * 
Santa Cruz Santa Cruz City Elementary  Tuolumne  Summerville Elementary 
Santa Cruz Santa Cruz City High  Tuolumne  Twain Harte-Long Barn Union  
Santa Cruz Scotts Valley Unified  Ventura Fillmore Unified 
Santa Cruz Soquel Union Elementary  Ventura Oxnard Elementary 

Shasta Fall River Joint Unified  Ventura Rio Elementary 
Shasta Gateway Unified *  Yolo Esparto Unified * 
Shasta Happy Valley Union Elem *  Yuba Marysville Joint Unified 
Shasta Junction Elementary    
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CBO Training Program 

Local Educational Agencies Approved to Receive Funding 
Fiscal Year 2006-07 

          
County Local Educational Agency Candidates 

Nominated 
Candidates 

Funded 
Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

          

Alameda Alameda COE 1 1 CASBO      

Alameda Alameda USD 1 0 CASBO Y    Q 

Alameda Albany USD 1 0 CASBO Y     

Alameda Dublin USD 1 1 USC, Rossier      

Alameda Eden Area ROP 1 1 CASBO      

Alameda Emery USD 1 1 USC, Rossier Y     

Alameda Hayward USD 1 0 CASBO Y     

Alameda New Haven USD 1 1 USC, Rossier      

Alameda Oakland USD 8 8 CASBO Y N N Q Q 

Alameda Piedmont USD 1 1 CASBO Y     

Alameda San Leandro USD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Alameda San Lorenzo USD 2 2 CASBO      

Alameda Sunol Glen USD 1 0 CASBO      

Butte Achieve Charter School of Paradise 1 0 CSDC      

Butte Blue Oak Charter School 1 0 CSDC      

Colusa Colusa COE 1 1 CASBO      

Colusa Pierce Joint USD 1 1 CASBO      

Colusa Williams USD 1 1 CASBO      

Contra Costa Acalanes Union High SD 1 0 CASBO Y     

Contra Costa John Swett USD 1 1 UC, Riverside Y     

Contra Costa Orinda Union SD 1 1 USC, Rossier      

Contra Costa West Contra Costa USD 2 2 CASBO Y     

Del Norte Del Norte COE/USD 1 1 CASBO      

El Dorado Camino Union Elementary SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Fresno American Union SD 1 1 CASBO      

Fresno Central USD 1 1 CASBO      

Fresno Clay Joint Elementary SD 1 1 CASBO      

Fresno Clovis USD 2 2 CASBO      

Fresno Crescent View Charter High School 1 1 CASBO      

Fresno Firebaugh-Las Deltas USD 1 1 CASBO      

Fresno Fresno COE 2 2 CASBO      

Fresno Fresno Preparatory Academy 1 1 CASBO      

Fresno Kerman USD 2 2 CASBO Y     

Fresno Kingsburg Joint Union SD 1 1 CASBO      

Fresno KIPP Academy Fresno 1 1 USC, Rossier      

Fresno Laton Joint USD 1 1 CASBO      

Fresno Pacific Union SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Fresno Raisin City SD 1 1 CASBO      

Fresno School of Unlimited Learning 1 1 CASBO      

Fresno West Fresno SD 1 1 USC, Rossier Y N Q Q Q 

Glenn Hamilton Union Elementary SD 1 1 USC, Rossier      

Glenn Hamilton Union High SD 1 1 CASBO      

Glenn Princeton Joint USD 1 1 CASBO      

Glenn Stony Creek Joint USD 1 1 USC, Rossier      

Humboldt Ferndale USD 1 1 CASBO Y     

Humboldt Fortuna Union High SD 1 1 CASBO      

Humboldt Humboldt COE 4 4 CASBO      

Humboldt Klamath-Trinity Joint USD 1 1 CASBO      

Imperial Heber Elementary SD 1 1 CASBO      

Imperial San Pasqual Valley USD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Inyo Bishop Union Elementary SD 1 1 CASBO      

Inyo Inyo COE 1 0 CASBO      

Kern Arvin Union SD 2 2 CSU, Bakersfield      

Kern Bakersfield City SD 3 3 CSU, Bakersfield      

Kern Beardsley Elementary SD 1 1 CSU, Bakersfield Y     

Kern Delano Joint Union High SD 1 1 CSU, Bakersfield      

Kern Di Giorgio SD 2 2 CSU, Bakersfield      

Kern Fairfax SD 2 2 CSU, Bakersfield      

Kern Fairfax SD 1 1 USC, Rossier      

Kern General Shafter SD 1 1 CSU, Bakersfield      

Kern Kern COE 3 3 CSU, Bakersfield      

Kern Kern High SD 4 4 CSU, Bakersfield      

Kern Lamont SD 2 2 CSU, Bakersfield      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Kern Lost Hills Union SD 1 1 USC, Rossier Y     

Kern Pond Union SD 1 1 CSU, Bakersfield Y    N 

Kern Richland SD 1 1 USC, Rossier      

Kern Rosedale Union Elementary SD 1 1 CSU, Bakersfield      

Kern Standard SD 1 1 USC, Rossier      

Kern Standard SD 1 1 CSU, Bakersfield      

Kern Wasco Union SD 1 1 CSU, Bakersfield      

Kings Armona Union Elementary SD 2 2 CASBO      

Kings Delta View Joint Union SD 1 1 CASBO Y Q Q   

Kings Kings COE 1 1 CASBO      

Kings Kings River-Hardwick USD 1 1 CASBO Y     

Kings Lakeside Union Elementary SD 1 1 CASBO Y     

Kings Lemoore Union High SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Lake Lake COE 1 1 USC, Rossier      

Lake Lucerne Elementary SD 1 1 CASBO      

Lassen Shaffer Elementary SD 1 1 CASBO Y Q    

Los Angeles Alhambra USD 1 1 USC, Rossier      

Los Angeles Bellflower USD 1 0 CSU, Fullerton Y     

Los Angeles Burbank USD 1 1 CASBO      

Los Angeles Castaic Union SD 1 1 USC, Rossier      

Los Angeles Culver City USD 1 1 USC, Rossier      

Los Angeles East Whittier City SD 1 1 USC, Rossier Y     

Los Angeles East Whittier City SD 1 0 CSU, Fullerton Y     

Los Angeles El Rancho USD 1 0 CASBO Y     

Los Angeles El Segundo USD 1 1 USC, Rossier      

Los Angeles Glendale USD 1 1 USC, Rossier      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Los Angeles Gorman Learning Center 1 1 CSDC      

Los Angeles Hacienda La Puente USD,  
Adult Education 

1 0 USC, Rossier      

Los Angeles Inglewood USD 1 0 USC, Rossier Y     

Los Angeles Keppel Union SD 1 1 CSU, Bakersfield      

Los Angeles Lawndale Elementary SD 1 1 USC, Rossier      

Los Angeles Los Angeles USD 18 17 USC, Rossier Y     

Los Angeles Lynwood Unified SD 1 1 CASBO      

Los Angeles Media Arts Academy 1 0 USC, Rossier      

Los Angeles Montebello USD 1 1 UC, Riverside      

Los Angeles New Designs Charter School 1 1 USC, Rossier      

Los Angeles New West Charter Middle School 1 1 USC, Rossier      

Los Angeles Palmdale SD 1 1 USC, Rossier Y Q Q   

Los Angeles Palos Verdes Peninsula USD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Los Angeles Pomona USD 1 1 UC, Riverside Y     

Los Angeles Pomona USD 1 1 CASBO Y     

Los Angeles Redondo Beach USD 1 1 UC, Riverside      

Los Angeles Rowland USD 2 2 USC, Rossier      

Los Angeles Torrance USD 1 1 CASBO Y     

Los Angeles Westside Union SD 1 1 UC, Riverside Y     

Madera Chawanakee USD 1 1 CASBO      

Madera Coarsegold Union SD 1 0 CASBO      

Madera Madera COE 2 2 CASBO      

Madera Madera USD 1 1 USC, Rossier      

Marin Marin COE 1 1 UC, Riverside      

Marin Kentfield SD 1 1 CASBO      

Marin Ross Valley Elementary SD 1 0 USC, Rossier      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Mariposa Mariposa County USD 1 0 CASBO      

Mendocino Anderson Valley USD 1 1 CASBO Y     

Mendocino Mendocino COE 1 1 CASBO      

Mendocino Round Valley USD 3 0 CASBO      

Mendocino Willits USD 1 1 CASBO Y Q    

Merced Merced COE 2 2 CASBO      

Merced Merced River Union Elementary SD 1 1 CASBO      

Merced Merced Union High SD 1 0 CASBO      

Merced Winton SD 1 1 CASBO      

Monterey Chualar Union Elementary SD 1 0 CASBO Y     

Monterey International School of Monterey 1 0 CSDC      

Monterey King City Union SD 1 1 USC, Rossier      

Monterey King City Joint Union High SD 1 1 USC, Rossier Y     
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Monterey Monterey Peninsula USD 1 1 CASBO      

Monterey North Monterey County USD 1 1 CASBO Y     

Monterey Salinas City Elementary SD 1 1 CASBO Y Q Q   

Monterey San Antonion Union Elementary SD 1 1 USC, Rossier      

Monterey San Lucas Union SD 1 1 CASBO      

Monterey Santa Rita Union SD 1 1 CASBO Y     

Monterey Spreckels Union SD 1 1 CASBO Y Q Q   

Napa Napa Valley USD 1 1 USC, Rossier Y     

Nevada Chicago Park Elementary SD 1 1 CASBO      

Nevada Nevada Joint Union High SD 1 1 USC, Rossier      

Nevada Pleasant Ridge USD 1 1 CASBO      

Nevada Twin Ridges Elementary SD 1 0 CSDC Y   Q Q 

Nevada Union Hill Elementary SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Orange Capistrano USD 3 2 CASBO      

Orange Fullerton Elementary SD 2 1 USC, Rossier      

Orange Fullerton Joint Union High SD 1 1 USC, Rossier      

Orange Garden Grove USD 2 2 CSU, Fullerton      

Orange Ocean View SD 1 0 USC, Rossier      

Orange Orange COE 1 1 USC, Rossier      

Orange Orange COE 1 1 CASBO      

Orange Orange USD 1 1 CASBO      

Orange Orange USD 1 1 USC, Rossier      

Orange Placentia-Yorba Linda USD 1 1 CSU, Fullerton      

Orange Santa Ana USD 1 1 CASBO Y     

Orange Westminster SD 2 2 CASBO      

Placer Newcastle Elementary SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Placer Placer Union High SD 1 1 CASBO      

Placer Rocklin Academy 1 0 CSDC      

Placer Tahoe Truckee USD 1 1 CASBO      

Plumas Plumas USD 1 1 CASBO    Q Q 

Riverside Beaumont USD 1 1 UC, Riverside      

Riverside Hemet USD 1 1 UC, Riverside      

Riverside Murrieta Valley USD 1 1 UC, Riverside      

Riverside Temecula Valley USD 1 1 USC, Rossier      

Sacramento Grant Joint Union High SD 2 2 CASBO      

Sacramento Heritage Peak Charter School 1 0 CSDC      

Sacramento Natomas Charter School 1 1 UC, Riverside      

Sacramento Rio Linda Union SD 2 2 USC, Rossier      

Sacramento Sacramento Charter High School 1 0 CSDC      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Sacramento Sacramento City USD 2 2 CASBO      

San Benito North County Joint Union SD 1 1 CASBO      

San Benito San Benito COE 1 1 USC, Rossier      

San 
Bernardino 

Alta Loma SD 1 1 USC, Rossier      

San 
Bernardino 

ASA Charter School 1 0 CSDC      

San 
Bernardino 

Baker Valley USD 2 1 USC, Rossier      

San 
Bernardino 

Bear Valley USD 1 1 UC, Riverside      

San 
Bernardino 

High Desert Academy of Applied  
Arts & Sciences 

1 1 UC, Riverside      

San 
Bernardino 

Redlands USD 1 1 CASBO      

San 
Bernardino 

Rialto USD 1 1 CASBO      

San 
Bernardino 

Rim of the World USD 1 1 USC, Rossier Y     

San 
Bernardino 

Victor Valley Union High SD 1 1 UC, Riverside      

San Diego Cajon Valley Union SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

San Diego Chula Vista Elementary SD 1 1 CASBO      

San Diego Chula Vista Elementary SD 1 1 USC, Rossier      

San Diego Coronado USD 1 1 CASBO      

San Diego Darnall E-Charter School 1 1 CASBO      

San Diego Dehesa Charter School 1 0 CSDC      

San Diego Del Mar Union SD 1 1 CASBO      

San Diego Escondido Union High SD 1 1 CASBO      

San Diego Fallbrook Union Elementary SD 1 0 CASBO      

San Diego Fallbrook Union High SD 1 1 CASBO      

San Diego Grossmont Union High SD 2 2 CASBO      

San Diego Jamul-Dulzura Union SD 1 0 CASBO      

San Diego Literacy First Charter School 1 1 CASBO      

San Diego National SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

San Diego Poway USD 1 1 CASBO      

San Diego Preuss School UCSD 1 1 CASBO      

San Diego San Diego COE 1 1 CASBO      

San Diego San Diego USD 1 1 CASBO      

San Diego San Dieguito Union High SD 1 1 USC, Rossier      

San Diego Santee SD 1 1 CASBO      

San Diego SIATech 1 1 USC, Rossier      

San Diego South Bay Union SD 2 2 CASBO      

San Diego Sweetwater Union High SD 1 1 CASBO      

San Diego Valley Center-Pauma USD 1 1 CASBO      

San Diego Warner USD 1 1 CASBO      

San Francisco Leadership High School 1 1 CASBO      

San Joaquin Escalon USD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

San Joaquin Jefferson Elementary SD 1 1 CASBO      

San Joaquin New Hope SD 1 1 CASBO Y     

San Joaquin Ripon USD 1 1 CASBO Y     

San Joaquin Stockton USD 1 1 USC, Rossier Y  Q   

San Joaquin Stockton USD 1 1 CASBO Y  Q   

San Luis 
Obispo 

Coast USD 1 1 USC, Rossier      

San Luis 
Obispo 

Paso Robles Joint USD 2 2 USC, Rossier      

San Luis 
Obispo 

San Luis Obispo COE 1 0 CASBO      

Santa Barbara Santa Maria Joint Union High SD 2 0 CASBO      

Santa Barbara Santa Ynez Valley Union High SD 1 1 USC, Rossier      

Santa Clara Alum Rock Union Elementary SD 1 1 UC, Riverside Y     

Santa Clara Downtown College Prep 1 0 CSDC      

Santa Clara East Side Union High SD 5 3 CASBO Y     
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Santa Clara Metropolitan Education District 1 1 CASBO      

Santa Clara Oak Grove Elementary 1 1 CASBO      

Santa Clara Orchard SD 1 1 USC, Rossier Y     

Santa Cruz Santa Cruz COE 2 2 CASBO      

Shasta Bella Vista Elementary SD 1 1 USC, Rossier      

Shasta Black Butte Union Elementary SD 1 1 UC, Riverside      

Shasta Cascade Union Elementary SD 1 1 USC, Rossier      

Shasta Gateway USD 1 0 CASBO Y     

Shasta Happy Valley Union SD 1 1 CASBO Y     

Shasta Shasta Union High SD 1 0 CASBO      

Shasta Shasta Union High SD 1 1 USC, Rossier      

Sierra Sierra-Plumas Joint USD 1 1 CASBO Y     

Siskiyou Dunsmuir Joint Union High SD 1 1 CASBO Y Q    
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Siskiyou Etna Union High SD 2 2 USC, Rossier Y     

Siskiyou Siskiyou Union High SD 1 1 CASBO      

Solano Solano COE 1 1 CASBO      

Solano Travis USD 2 2 USC, Rossier      

Solano Vallejo City USD 1 0 USC, Rossier Y N N N N 

Sonoma Santa Rosa City Schools 1 1 USC, Rossier      

Sonoma Mark West Union SD 1 1 USC, Rossier      

Sonoma Windsor USD 1 1 CASBO      

Sonoma Wright Elementary SD 1 1 USC, Rossier      

Stanislaus Stanislaus COE 1 1 UC, Riverside      

Stanislaus Keyes Union SD 1 1 CASBO Y     

Stanislaus Riverbank USD 1 1 USC, Rossier      

Sutter East Nicolaus Joint Union High SD 2 2 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Sutter Marcum-Illinois Union Elementary SD 1 1 CASBO Y     

Sutter Sutter COE 4 4 CASBO      

Sutter Yuba City Charter High School 1 1 CASBO      

Sutter Yuba City Charter School 1 1 CASBO      

Sutter Yuba City USD 4 4 CASBO      

Tehama Red Bluff Joint Union High SD 1 1 USC, Rossier Y     

Tehama Sacramento River Discovery Charter 
School 

1 0 CSDC      

Trinity Trinity COE 1 1 CASBO      

Tulare Ducor Union Elementary SD 1 1 CASBO      

Tulare Exeter Union High SD 1 1 CASBO      

Tulare Farmersville USD 1 1 CSU, Bakersfield      

Tulare Hot Springs SD 1 1 CSU, Bakersfield      

Tulare Liberty Elementary SD 1 1 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Tulare Monson-Sultana Joint Union Elementary 1 1 CASBO      

Tulare Woodlake Union SD 1 1 CASBO      

Tuolomne Gold Rush Charter School 1 0 CSDC      

Tuolumne Jamestown SD 1 1 CASBO Y     

Tuolumne Tuolumne COE 1 1 CASBO      

Ventura Conejo Valley USD 1 1 USC, Rossier      

Ventura Ocean View SD 1 1 CASBO      

Ventura University Preparation School at CSU 
Channel Islands 

1 1 USC, Rossier      

Ventura Ventura County Schools Business 
Services JPA 

1 1 UC, Riverside      

Ventura Ventura USD 1 1 USC, Rossier      

Yolo Esparto USD 1 0 CASBO Y     

Yolo Woodland Joint USD 1 1 UC, Riverside      

Yolo Yolo COE 1 0 CASBO      
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County Local Educational Agency Candidates 
Nominated 

Candidates 
Funded 

Selected 
Training 
Provider 

Troubled 
District 
Priority 

05-06 
1st 

Interim 

05-06 
2nd 

Interim 

06-07 
1st 

Interim 

06-07 
2nd 

Interim 

Yuba Plumas Elementary SD 1 1 CASBO      

Yuba Yuba COE 2 2 CASBO      

          

 TOTALS 350 301       

          

A "Y" indicates that the local educational agency has received a negative or qualified budget certification within the past five fiscal years or is currently operating 
with a state-appointed administrator or trustee. 
          

A "Q" indicates that the local educational agency has received a qualified budget certification in the fiscal year/reporting period indicated. 
          

A "N" indicates that the local educational agency has received a negative budget certification in the fiscal year/reporting period indicated. 
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Employment and Retention Status 
 

Student's Classification When Training Began

CBO/CFO
22%

Other 
Budget/Fiscal

47%

Other
31%

CBO/CFO

Other Budget/Fiscal

Other

Student's Current Classification

CBO/CFO
25%

Other 
Budget/Fiscal

47%

Other
28%

CBO/CFO

Other Budget/Fiscal

Other

 
Student's Current Employer

Sponsoring LEA
96%

Different LEA
4%

Unknow n
0%

Sponsoring LEA

Different LEA

Unknow n

 

Student is Gaining Knowledge and 
         Skills Beneficial to an LEA  

Yes 
91% 

Unknown 
9% No 

0% 
Yes 
No 
Unknown 
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LEA Survey Response       
       
Student's Classification when Training 
Began    
CBO/CFO 22%     
Other Budget/Fiscal 47%     
Other 31%     
       
Student's Current Classification     
CBO/CFO 25%     
Other Budget/Fiscal 47%     
Other 28%     
       
Student's Current Employer     
Sponsoring LEA 96%     
Different LEA 4%     
Unknown 0%     
       
Student is Gaining Knowledge and Skills Beneficial to an LEA 
Yes 91%     
No 0%     
Unknown 9%       
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Sampling of LEA Comments Regarding CBO Training Program 
 
 
“This training is beneficial to the site and the district as they are better able to 
understand and administer issues involving budget/fiscal, risk management, 
labor/personnel/staffing issues, facilities, and planning. This is a great program which all 
administrators should experience!”  
 
“The wide breadth of topics in this program gives our candidate an excellent opportunity 
to obtain a well-rounded perspective of CBO responsibilities and district operations.” 
 
“This is a valuable program that provides training/experience to students in an area of 
California that would otherwise find access to this kind of training prohibitive.” 
 
“This training is beneficial to help one better able to understand and administer issues 
involving budget/fiscal, risk management, labor/personnel/staffing issues, facilities, and 
planning. This is a great program and a must for all small school business office 
personnel!” 
 
“This is a great program which all administrators should experience!” 
 
“This program is greatly beneficial and has given the Business Manager knowledge and 
new strategies, despite her 14 years of experience.” 
 
“We, as a school district and our board, strongly support your program for CBOs. We 
received far more than we gave in the program’s networking with other business 
managers and presenters.” 
 
“Exceptional training!” 
 
“Our candidate successfully completed the training program and was ranked among the 
top students in the class. She is already receiving offers to interview for important 
school district CBO vacancies. The program works!”  
 
“The training our candidates have received has allowed the district to utilize them in a 
broader capacity.” 
 
“This program has an extraordinary benefit in preparing students for future high level 
leadership positions in school finance. I have witnessed tremendous depth of 
knowledge in our employee since enrolling in the program.”  
 
“The student’s in-class project was the completion of a budget for our newly created 
district for the next fiscal year. The training was very valuable.”  
 
“The CBO training program is comprehensive and rigorous. It is an appropriate and 
much needed program to train the future business leaders of our schools.” 
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“The experience has been excellent. The course speakers are of high quality--very 
knowledgeable, with current experience in the field of school finance. Every session has 
provided useful information or background understanding regarding school finance. The 
course projects have provided the opportunity to apply the information gained through 
the program.” 
 
“Excellent program. Student has shown evidence of tremendous growth.” 
 
“Employee was already competent prior to CBO training, but there is a lot to know and 
stay current on in the world of finance. This training has been time and money well 
spent.” 
 
“Our CBO has benefited greatly from this program. Our district has utilized many new 
ideas, forms, and networking contacts due to the comprehensiveness of the program. I 
would recommend the program to all aspiring and current CBOs.” 
 
“Great training program. Please continue to offer this program. The knowledge is an 
asset to our school.” 
 
“The training is excellent. Please continue!” 
 
“Strong program that supports building and maintaining fiscally sound educational 
programs.” 
 
“This is a great program to expose candidates to the wide range of areas in the school 
business industry. With a broader understanding of budget, financial, and operational 
activities, the candidate becomes a much better team member and can proactively help 
the district be more effective.” 
 
“As a small rural district, release time for our staff to attend classes has been a 
challenge. However, the high quality information presented at the training sessions will 
assist in providing this district with knowledgeable personnel.” 
 
“The CBO Training Program has brought a new level of professionalism to our district 
business operations. It has also provided an excellent forum to discuss critical issues as 
well as provided valuable networking opportunities for our Director of Fiscal Services.”  
 
“Excellent opportunity to provide real-world experience and cover broad topic areas as a 
foundation for serving as a successful CBO.” 
 
“Training has been very thorough, in-depth and very well laid out. Mettings/workshops 
have been given at convenient times and locations for candidates and districts. 
Speakers have been very informative and credible. Good program!”
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Sampling of Student Comments Regarding CBO Training Program 
 
 
“The USC program was outstanding!” 
 
“One of the best aspects of the program is the opportunity to interact with other 
professionals in the field and to see how other districts approach the issues of finances 
and budgeting. To this point the class has been very beneficial personally and 
professionally.” 
 
“I cannot say enough wonderful things about the USC, Rossier program. It was 
professional, intense, and demanding, but mostly it was rewarding. I gained knowledge 
from some very seasoned CBOs from both small and large districts. The instructors 
were very knowledgeable and thorough. The final Field Project was intense, but I 
learned so much from my own research and others in the class. I would recommend this 
program to anyone!”  
 
“Every class offered new information on how I can do my job more productively. This 
class was great for networking, which can be very important for a CBO. I appreciate that 
the Legislature provided funding for this purpose.” 
 
“Attending the CBO Training Program was a valuable and excellent opportunity. The 
information, instruction, and ability to share and learn with and from others in the 
education field were phenomenal. I highly recommend the training program.” 
 
“The USC, Rossier program was very well designed and provided knowledgeable and 
capable instructors. The broad spectrum of information covered was very informative 
and supplied even the weakest to the strongest business individuals with a feeling of 
enhancing their knowledge base. The collaborative effort between all classmates was 
invaluable and will provide unlimited resources for the future. I would highly recommend 
this program to anyone interested. It has helped me advance so much further in my job 
and has opened doors for me that I thought were unreachable. Thank you for the 
opportunity and for supplying the assistance needed to further my career goals.” 
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California Department of Education 
SBE-003 (REV 4/17/07) 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Appeal by chief petitioners from a decision of the Placer County 
Committee on School District Organization to disapprove a 
petition to transfer territory from the Western Placer Unified 
School District to the Loomis Union Elementary School District, 
Newcastle Elementary School District, and Placer Union High 
School District in Placer County 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) deny the appeal, thereby adopting the proposed resolution in 
Attachment 2 and ratifying the action of the Placer County Committee (PCC) on School 
District Organization to disapprove a petition to transfer territory from the Western 
Placer Unified School District (WPUSD) to the Loomis Union Elementary School District 
(LUESD), Newcastle Elementary School District (NESD), and Placer Union High School 
District (PUHSD). 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The SBE has not heard this item previously. 
 
SUMMARY OF KEY ISSUES 
 
Pursuant to California Education Code (EC) Section 35710.5, chief petitioners may 
appeal county committee decisions on petitions to transfer territory. The appeals are 
limited to issues of noncompliance with the provisions of EC 35705, 35706, 35709, 
35710, and 35753(a). 
 
In the current matter, the chief petitioners (appellants) are appealing the PCC’s denial of 
a petition to transfer two adjoining parcels from the WPUSD. One parcel (1,370 acres) 
is proposed for transfer to the NESD and the second parcel (207 acres in an area 
referred to as the Bickford Ranch) is proposed for transfer to the LUESD. Since NESD 
and LUESD are component districts of the PUHSD, both parcels would also transfer to 
the PUHSD. Approximately 30 school-age children reside in the area proposed for 
transfer to the NESD. The territory proposed for transfer to the LUESD was uninhabited 
and undeveloped when the petition was submitted. 
 
The petition conveys that the primary impetus for the transfer is WPUSD’s recently 
adopted policy restricting interdistrict transfers. Community identity with Newcastle and  
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SUMMARY OF KEY ISSUES (CONT.) 
 
shorter distances to NESD schools also are provided as supporting reasons for the 
transfer. (Attachment 3) 
 
The NESD supports the proposed transfer. The WPUSD and LUESD are opposed, and 
the PUHSD has taken a neutral position. 
 
The appellants allege that the PCC committed procedural errors by not calculating a 
blended revenue limit and providing other information enumerated in EC 35705.5. As 
issues of noncompliance with the provisions of EC 35705.5 are not appealable to the 
SBE under EC 35710.5, the CDE finds these allegations are not relevant to the SBE’s 
review. 
 
The administrative record for the appeal, submitted by the Placer County Office of 
Education (PCOE), indicates the PCC complied with the timelines in EC 35705 and 
35706 for conducting public hearings and taking final action on the petition. 
 
The appellants further allege that the PCC did not discuss or examine the conditions of 
EC 35753(a) during the public hearing or meeting. The PCC contends that it: 
 

• Is not required to review in order each condition. 
 
• Complied with the law in following its own policies and bylaws in processing the 

petition. 
 

• Has absolute discretion as to whether to grant a petition even if all the conditions 
are met. 

 
• Is entitled to the presumption that it regularly performed its duty to hear and 

decide the matter. (California Evidence Code Section 664) 
 
In addition, prior to disapproving the appellants’ petition, the PCC approved transfers of 
territory from the WPUSD to the Ophir Elementary School District (OESD) and the 
LUESD, which included about one-half of the territory proposed for transfer by the 
appellants. This transfer removed the contiguous borders between the WPUSD and the 
NESD, thus creating a potential legal impediment under EC 35543 to this proposed 
transfer. In pertinent part, EC 35543 prohibits reorganizing districts so that a portion of 
the reorganized district is separated by territory of another district. (Please refer to the 
note at the end of the “Summary of Key Issues” section for related details.) 
 
The PCOE administrative record provides a rationale for the PCC’s disapproval of the 
petition: local priorities for reorganization of the county’s districts and potential legal 
impediments to the proposed transfer. 
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SUMMARY OF KEY ISSUES (CONT.) 
 
If the SBE chooses to review the appeal, it is authorized to affirm, reverse, or modify the 
action of the county committee in any manner consistent with law; and if the petition will 
be sent to election, determine the territory in which the election will be held. 
 
The CDE recommends that the SBE affirm the action of the PCC by denying the appeal. 
The CDE’s analysis is provided as Attachment 1. A proposed resolution denying the 
appeal is provided as Attachment 2 for the SBE’s consideration. 
 
Note: On April 10, 2006, the appellants filed their petition. On April 13, 2006, two joint 
district petitions were submitted (WPUSD-OESD and WPUSD-LUESD) for the transfer 
of almost one-half of this same territory. The WPUSD-OESD petition included a portion 
of the 1,370 acres proposed for transfer to the NESD. The WPUSD-LUESD petition also 
included some of the territory proposed for transfer to the NESD and all of the 207 acres 
of the Bickford Ranch that the appellants proposed transferring to the LUESD. 
 
Subsequent to the Placer County Superintendent of Schools May 8, 2006, validation of 
the appellants’ petition (pursuant to EC 35704), the PCC determined the need to 
investigate the legality of this petition since it would transfer territory to two districts and 
also transfer an uninhabited area without the owner consenting to the transfer. Thus, 
the public hearings on the appellants’ petition were held later than the public hearings 
on the joint district petitions. 
 
On June 5, 2006, the PCC unanimously approved both joint district petitions, 
transferring a strip of land that bordered the LUESD, NESD, and OESD from the 
WPUSD. The transfers resulting from the district petitions, which became effective 
July 1, 2007, eliminated the contiguous boundary between the WPUSD and NESD. 
At the same time, a contiguous boundary was created between the OESD and LUESD, 
setting the stage for these two districts to begin discussions of a merger. In May 2007, 
the PCC began conducting public hearings on the proposed annexation of the OESD to 
LUESD. (Please refer to the map in Attachment 5.) 
 
On July 6, 2006, the PCC denied the appellants’ petition. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There are no significant effects on local or state funding for the SBE’s consideration. 
 
ATTACHMENT(S) 
 
Attachment 1: Analysis of Issues of Appeal (12 pages). 
 
Attachment 2: Proposed Resolution (1 page). 
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ATTACHMENT(S) (CONT.) 
 
Attachment 3: Petition to transfer territory, including map and petitioners’ analysis of 

EC 35753(a) conditions (10 pages). (This attachment is not available 
for Web viewing. A printed copy is available for viewing in the SBE 
Office.) 

 
Attachment 4: Map of the WPUSD, LUESD, and OESD as reorganized effective 

July 1, 2007 (1 page). (This attachment is not available for Web 
viewing. A printed copy is available for viewing in the SBE Office.) 

 
Attachment 5: Appellants’ statement of reasons and factual evidence in opposition to 

the PCC’s disapproval of the proposed transfer, July 24, 2006 
(10 pages). (This attachment is not available for Web viewing. 
A printed copy is available for viewing in the SBE Office.) 

 
Attachment 6: The PCC’s response to the appeal (11 pages). 
 
Attachment 7: The PCOE’s notification of the July 5 and July 6, 2006, public hearings, 

dated June 12, 2006 (1 page). (This attachment is not available for 
Web viewing. A printed copy is available for viewing in the SBE Office.) 

 
Attachment 8: Alternative Resolution (1 page). 
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TERRITORY TRANSFER APPEAL 
WESTERN PLACER UNIFIED SCHOOL DISTRICT TO 
LOOMIS UNION ELEMENTARY SCHOOL DISTRICT, 

NEWCASTLE ELEMENTARY SCHOOL DISTRICT, 
AND PLACER UNION HIGH SCHOOL DISTRICT 

 
Analysis of Statement of Reasons and Factual Evidence 

 

1.0 RECOMMENDATION 
  
 The California Department of Education (CDE) recommends that the State Board 

of Education (SBE) adopt the proposed resolution in Attachment 2 denying the 
appeal, thereby affirming the action of the Placer County Committee (PCC) on 
School District Organization to disapprove a petition to transfer territory from the 
Western Placer Unified School District (WPUSD) to the Loomis Union 
Elementary School District (LUESD), Newcastle Elementary School District 
(NESD), and Placer Union High School District (PUHSD). 

 
 
2.0 BACKGROUND 
 

On April 10, 2006, the chief petitioners (hereafter appellants), representing the 
Newcastle Boundary Change Committee (NBCC), filed a petition to transfer two 
contiguous parcels, totaling approximately 1,580 acres, from the WPUSD to two 
school districts: 1,370 acres to the NESD and 207 acres (Bickford Ranch) to the 
LUESD. (Please refer to the map in Attachment 3, page 10.) 
 
The 1,370 acres proposed for transfer to the NESD is rural residential land 
inhabited by about 371 registered voters and 30 kindergarten through grade 
twelve (K-12) students. No school-age children reside in the undeveloped  
207-acre Bickford Ranch area, but the appellants estimate that development of 
several hundred high-end homes in that area could eventually generate 200 or 
more students for the LUESD. 
 
The appellants gave as the main reason for requesting the boundary change 
WPUSD’s new interdistrict transfer policy: seventh through eleventh grade 
students may attend their prior school for the 2005-06 and 2006-07 school years, 
but are expected to attend WPUSD schools after 2006-07. 

 
In addition to the petition filed by the appellants, some of the affected 
districts also submitted petitions. After several years of planning, on  
April 13, 2006, the WPUSD and the LUESD filed a joint petition to transfer 
approximately 475 acres of land to the LUESD (including the 207-acre 
Bickford Ranch area in the appellants’ petition). Also on April 13, 2006, the 



ftab-sfsd-sep07item02 
Attachment 1 
Page 2 of 12 

 
 

3/2/2012 2:31 PM 

WPUSD and the OESD filed a joint petition to transfer 221 acres of land to 
the OESD (land also included in the appellants petition). 
 
At meetings of the PCC on May 30, 2006; May 31, 2006; and June 5, 2006; 
Placer County Office of Education (PCOE) staff explained that approval of the 
district petitions, by eliminating the contiguous boundary between the WPUSD 
and NESD, could create a conflict with approving the appellants’ petition. 
(California Education Code [EC] Section 35543) In pertinent part EC 35543 
states, “. . . a school district shall not be formed or reorganized to include territory 
which is separated from other portions of the territory of the district by the 
territory of one or more other school districts.” 
 
At its June 5, 2006, meeting, the PCC unanimously (8-0) approved the joint 
district petitions (described above) transferring territory from the WPUSD to the 
OESD and LUESD. 
 
(The transfers of territory from the WPUSD to the OESD and the LUESD became 
effective July 1, 2007. At the same time, a contiguous boundary was created 
between the OESD and the LUESD in preparation for a proposed annexation of 
the OESD to the LUESD. The PCC began conducting public hearings on the 
proposed annexation of the OESD to the LUESD in May 2007. Please refer to 
the map in Attachment 4.) 
 
At a July 5, 2006, PCC public hearing, PCOE staff again explained that the 
appellants’ petition contained some of the land that the PCC approved 
June 5, 2006, for transfer to the OESD and LUESD. “Therefore, the petition, as 
currently written, should not be approved by the Committee as a contiguous 
boundary no longer exists between NESD and WPUSD.” 
 
At the PCC July 6, 2006, meeting, PCOE staff once again reiterated the conflict 
between the appellants’ petition and the district reorganizations the PCC 
approved on June 5, 2006, stating that the PCC should, therefore, not approve 
the appellants’ petition. The PCC disapproved the appellants’ petition by a vote 
of 4-3. 
 

 
3.0 POSITIONS OF AFFECTED SCHOOL DISTRICTS 
 

3.1 LUESD  
 

The LUESD opposes the appellants’ proposed transfer of territory (which 
includes the Bickford Ranch area to LUESD). The LUESD, with the 
WPUSD, supported a joint petition to transfer territory from the WPUSD to 
the LUESD, including the Bickford Ranch area that became effective 
July 1, 2007. 
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3.2 NESD 

The NESD supports the proposed transfer. 

3.3 WPUSD 

The WPUSD opposes the proposed transfer. The district supported joint 
petitions with the OESD and LUESD (effective July 1, 2007) that 
transferred some of the same territory in the appellants’ petition from the 
WPUSD to the OESD and LUESD. 

3.4 PUHSD 

The PUHSD has taken a neutral position on the proposed transfer, 
according to staff of the PCOE and affected districts. 

3.5 OESD 

The OESD was not an affected district when the appellants filed their 
petition. However, the OESD has become an affected district regarding 
the disposition of the appeal because a portion of the territory proposed 
for transfer from the WPUSD is now in the OESD. The OESD supports the 
joint petition with the WPUSD, described above (see 3.1), rather than the 
appellants’ petition. 

 
 
4.0 REASONS FOR THE APPEAL 
 

The appellants state that during its public hearing and meeting, the PCC did not: 
 

(a) Go through a process for discussing, examining, or validating the nine 
conditions of EC 35753(a). (“The decision . . . failed to consider the merits 
of this petition, that this territory transfer was appropriate as it met all the 
requirements in EC 35753.”) 

 
(b) Calculate a blended revenue limit. (EC 35705.5[b]) 

 
(c) Make available to the NESD or the NBCC, prior to or during the public 

hearing, the items enumerated in subdivision (b) of EC 35705.5. 
 

(d) Follow the timelines and process for sharing information with the chief 
petitioners. 
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5.0 EC 35710.5 CONDITIONS OF APPEAL 
 

Chief petitioners or affected school districts may appeal a county committee 
decision on territory transfers for issues of noncompliance with the provisions of 
EC 35705, 35706, 35709, 35710, and 35753(a). The conditions of EC 35753(a) 
are further clarified by the California Code of Regulations, Title 5 (5 CCR), 
Section 18573. 
 
EC 35753(a) is permissive, providing minimum standards, and does not preclude 
county committees or the SBE from rejecting proposals even when all 
EC 35753(a) conditions are met. County committees and the SBE have the 
option of considering other local issues or concerns when exercising their 
discretionary authority. 
 
In this case, there is no disagreement regarding whether the conditions of 
EC 35753(a) are substantially met. The appellants provided an analysis with their 
petition, and the PCC raised no objections to the following conclusion of that 
analysis: “As shown . . . the County Committee is authorized to approve the 
petition . . . as the criteria . . . have been met.” 
 
The CDE reviewed the full administrative record provided by the PCOE and other 
related material submitted by the PCOE, the affected districts, and the appellants 
in evaluating the appeal. Following are the CDE findings and conclusions: 
 
5.1 Merits of the Petition and EC 35753 Conditions 

 
Appellants’ Statement (Attachment 5) 
 
The appellants allege that during the public hearing and meeting, the PCC 
and the PCOE failed to: 
 

(a) Consider the petition on its merits, “that this territory transfer was 
appropriate as it met all the requirements in EC 35753.” 

 
(b) Go through a process for discussing, examining, or validating the 

nine conditions of EC 35753(a). 
 
County Committee Response (Attachment 6) 

 
The PCC responded that the appellants provide no evidence to support 
their contention that the petition was not heard on its merits, and the PCC 
is entitled to the presumption that it regularly performed its duty to hear 
and decide this matter in the first instance (California Evidence Code 
Section 664). Continuing, the PCC stated that in properly noticed public 
meetings the appellants were allowed to fully present their case. 
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Further, regarding a process for validating EC 35753(a) conditions during 
its meeting, the PCC states that: 
 

(a) The Education Code does not require county committees to review 
the conditions on a “seriatim” basis, instead permitting county 
committees to adopt their own methods and procedures for carrying 
out their business (e.g., county committee procedures and bylaws). 

 
(b) Even if such enumerated conditions are substantially met, the 

County Committee nevertheless has absolute discretion as to 
whether to grant the petition. 

 
(c) The appellants’ contentions address how the public hearing was 

conducted, and they did not address or object to the process at any 
time during the hearing. “Even if there were procedural 
irregularities, which there were not, Petitioners had an obligation to 
raise them at the time of the hearing;” and since they have not 
raised procedural objections to the PCC, “such objections have 
been waived and Petitioner is estopped at this late date from 
raising them.” 

 
(d) Except for the decision, with which the appellants disagree, the 

appellants failed to show how the PCC’s method of conducting 
business harmed them. 

 
Findings/Conclusion 
 
The appellants’ complaint is regarding the PCC’s failure to publicly confirm 
that the conditions of EC 35753(a) are substantially met. Although the 
CDE recommends that county committees consider separately each 
condition in EC 35753(a), there is no requirement that county committees 
do so. EC 35709 and 35710 do require that county committees find that 
the conditions are substantially met before approving a transfer of territory. 
However, no such specific requirement exists if the county committee 
disapproves a transfer of territory, which is the case here. 
 
Further, in this case, the record provides information that indicates 
“discussing, examining, or validating” the conditions might have been 
irrelevant because of overlapping territory in competing proposals, local 
concerns and priorities, and legal barriers to implementing the petition if 
approved. Regardless, the PCC had discretionary authority to disapprove 
this petition even if it met all the minimum conditions of EC 35753(a). 
 
While concluding that all the conditions are substantially met based on the 
analysis submitted in the petition (Attachment 3, pages 4-9), the CDE also 
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concludes that the PCC’s actions in disapproving the petition comply with 
the provisions of EC 35710. 
 

5.2 Revenue Limit Calculation 
 

Appellants’ Statement (Attachment 5) 
 
A review of the minutes and documents from the July 5, 2006, and 
July 6, 2006, PCC meetings reveals no discussion or information relating 
to the blended revenue limit calculations was presented during the 
meetings. 
 
County Committee Response (Attachment 6) 
 
The PCC responded that a calculation of a blended revenue limit for 
territory transfer cases as required by EC 35735.1 was not applicable. 
 
Findings/Conclusion 

 
We disagree with the PCC’s response; blending of the revenue limit 
pursuant to EC 35735.1 is also applicable to transfers of territory. And 
pursuant to EC 35705.5(b)(2), county committees must make available to 
the public and affected districts at least ten days before the public hearing 
the effect of the petition, if approved, on the districts’ revenue limit per unit 
of Average Daily Attendance. As this information was included in the 
appellants’ description of the petition (minimal change because of few 
students in area), which was provided, the PCC made the information 
available. 
 
Even if it were to be determined that the PCC’s actions were 
noncompliant, the provisions of EC 35705.5 are not appealable to the SBE 
under EC 35710.5. Therefore, the CDE concludes that this issue is not 
relevant to the SBE’s review. 
 
Nonetheless, the blended revenue limit is revenue neutral and, in this 
case, there would be no enhancements for differentials in teacher salaries 
and benefits. Therefore, staff agrees with the appellants’ statement that 
“the transfer will only minimally impact each district’s revenue limit” 
because few families reside in the inhabited section of the proposed 
transfer area. 
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5.3 Availability of Description of Petition 
 
Appellants’ Statement (Attachment 5) 
 
The appellants allege that no documents relating to the summary 
information specified in EC 35705.5(b) were made available to the NESD 
or the NBCC prior to or during the public hearing. 
 
County Committee Response (Attachment 6) 
 
The PCC asserts that “all documents have always been ‘made available’ 
to Newcastle and the petitioners, NBCC.” According to the PCC, “the 
petition itself was submitted by the NBCC,” and “the Newcastle 
Superintendent attended the County Committee hearings and meeting on 
July 5, 2006, and July 6, 2006, and represented herself as a 
spokesperson and supporter of the petition.” 
 
Findings/Conclusion 
 
Noncompliance with the provisions of EC 35705.5(b) is not appealable to 
the SBE under EC 35710.5. Furthermore, the appellants’ petition 
submitted for the PCC’s consideration included the applicable information 
required by EC 35705.5: (1) minimal effect on revenue limits; (2) division 
of property and facilities “not applicable, as there is no district-owned real 
or personal property that will be divided;” and (3) minimal loss of tax 
revenues to the WPUSD for repayment of bonded indebtedness. 
 
Because noncompliance with the provisions of EC 35705.5 is not 
appealable to the SBE, the CDE concludes that this allegation is not 
relevant to the SBE’s review. 
 

5.4 Timelines and Information Sharing  
 
Appellants’ Statement (Attachment 5) 
 
The appellants state, without elaboration, that the PCC did not follow the 
required timelines and processes for sharing information with the lead 
petitioners. 
 
County Committee Response (Attachment 6) 
 
“Here Petitioners do not even offer an explanation of their contention, 
much less substantial supporting evidence. The charge is vague, 
ambiguous, and unintelligible, and must be dismissed out of hand.” 
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Findings/Conclusion 
 
EC 35705 provides that the PCC must hold public hearings in each 
affected district within 60 days after receipt of the petition, with notice 
given at least ten days in advance. The chief petitioner and others were 
notified by letter dated June 12, 2006, of the public hearings scheduled for 
July 5, 2006, and July 6, 2006. (Attachment 7) The PCC provided more 
than the required 10-day notice and conducted the hearings within 
60 days of receiving (on or around May 8, 2006) the petition from the 
PCOE. 
 
Under EC 35706 the county committee must approve or disapprove a 
petition to transfer territory within 120 days of commencement of the first 
public hearing. The PCC disapproved the petition July 6, 2006, well within 
120 days of commencement of the first public hearing held on  
July 5, 2006. 
 
The CDE concludes that the PCC complied with the timeline provisions of 
EC 35705 and EC 35706 in conducting its hearings and disapproving the 
petition. 

 
 
6.0 COUNTY COMMITTEE REQUIREMENTS 
 

Under EC 35709 and EC 35710 county committees have the following options: 
 

(a) If the county committee determines that the conditions of EC 35753(a) are 
substantially met, it may approve the petition (though it is not required to 
do so) and order the petition granted without an election if the owner of the 
territory and all the affected districts have consented to the transfer of 
uninhabited territory or inhabited territory of less than ten percent of the 
assessed valuation of the district from which the territory is being 
transferred. (EC 35709) 

 
(b) For all other petitions to transfer territory (those not meeting the conditions 

of EC 35709), the county committee must notify the superintendent of 
schools to call an election on the proposed transfer if it determines that the 
conditions of EC 35753(a) are substantially met and approves the petition. 
(EC 35710)  

 
(c) Both EC 35709 and EC 35710 give county committees discretion to reject 

petitions or proposals to transfer territory for other concerns even if they 
find that all the minimum conditions of EC 35753(a) have been met. 



ftab-sfsd-sep07item02 
Attachment 1 
Page 9 of 12 

 
 

3/2/2012 2:31 PM 

In this case, there was no disagreement that the petition substantially met all the 
conditions of EC 35753(a); but, in addition to all of the affected districts not 
consenting to the transfer, the record contains a rational basis for the PCC’s 
disapproval of the petition under EC 35710.  

 
 
7.0 AREA OF ELECTION 
 

Under EC 35710.5(c), if the SBE elects to review the appeal, it must affirm or 
reverse the action of the county committee; and if the petition will be sent to  
election, the SBE must determine the territory in which the election is to be held. 
 
Generally, the interests of three distinct groups of voters must be determined for 
purposes of the election area: (1) voters in the petition area of the district(s) from 
which the territory is transferred (which was only in the WPUSD when the petition 
was submitted, but now portions of the petition area are in the OESD and 
LUESD); (2) voters who live outside the petition area of the district from which 
the territory is transferred (the remaining WPUSD when the petition was 
submitted, but now also includes the remaining OESD and LUESD); and 
(3) voters in the district that would receive the territory (NESD and LUESD). 
 
As the petition area is the territory proposed for reorganization, the petition area 
is also the “default” election area. (EC 35752) The SBE may alter the “default” 
election area, but the alterations must comply with the following “Area of Election 
Legal Principles.” 
 
7.1 Area of Election Legal Principles 
 

The Local Agency Formation Commission (LAFCO)1 court decision 
provides the most current legal interpretations to be followed in deciding 
the area of school district reorganization elections. This decision upheld a 
limited area of election on a proposal to create a new city, citing the 
“rational basis test.” The rational basis test may be used to determine 
whether the area of election should be less than the total area of the 
district affected by the proposed reorganization unless there is a declared 
public interest underlying the determination that has a real and 
appreciable impact upon the equality, fairness, and integrity of the 
electoral process, or racial issues. If so, a broader area of election is 
necessary. 

                                            
1Board of Supervisors of Sacramento County, et al., v. Local Agency Formation Commission        

(3 Cal. 4th 903, 1992) 
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In applying the rational basis test, a determination must be made as to 
whether: 
 

(a) There is a genuine difference in the relevant interests of the groups, 
in which case an enhancement of the minority voting strength is 
permissible. 

 
(b) The reduced voting area has a fair relationship to a legitimate 

public purpose. The fair relationship to a legitimate public purpose 
is found in Government Code Section 56001, which expresses the 
legislative intent "to encourage orderly growth and development," 
such as promoting orderly school district reorganization statewide 
that allows for planned, orderly community-based school systems 
that adequately address transportation, curriculum, faculty, and 
administration. This concept includes both: 

 
(1) Avoiding the risk that residents of the area to be transferred, 

annexed, or unified might be unable to obtain the benefits of  
the proposed reorganization if it is unattractive to the 
residents of the remaining district; and 

 
(2) Avoiding islands of unwanted, remote, or poorly served 

school communities within large districts. 
 
However, even under the rational basis test, a determination to reduce the 
area of election would, according to LAFCO, be held invalid if the 
determination constituted an invidious discrimination in violation of the 
constitutional Equal Protection Clause (e.g., involving a racial impact of 
some degree). 

 
7.2 Recommended Area of Election 

 
Based on evidence in the administrative record, the impact of the 
reorganization on the WPUSD and the NESD would be insignificant. As 
few as 10 students might transfer to the NESD from the WPUSD. Thus, 
the exclusion of these two districts from the vote would meet the LAFCO 
court decision’s rational basis test. 
 
Implementation of the proposed transfer would remove territory from the 
LUESD and the OESD (which was not an affected district when the 
petition was filed), eliminate the contiguous border between the OESD 
and LUESD, and bring to a close the annexation of the OESD to the 
LUESD now in process. 
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Therefore, because of the significant impact of the proposed transfer on 
the OESD and LUESD, if the SBE reverses the action of the PCC and 
approves the transfer, the CDE recommends the SBE establish the 
petition area (now in addition to the WPUSD, also in the OESD and 
LUESD) and the remaining entire OESD and LUESD as the area of 
election. 
 
 

8.0 STATE BOARD OF EDUCATION OPTIONS 
 
 As outlined under EC 35710.5(c) and 35753, the SBE has two options: 

 
(a) Ratify the county committee’s decision by summarily denying review of the 

appeal; or 
 
(b) Review the appeal for issues of noncompliance with the provisions of the 

specified EC sections, either on the administrative record or in conjunction 
with a public hearing. If the SBE elects to review the appeal, the SBE, 
following the review, must: 

 
(1) Affirm or reverse the action of the county committee; and 
(2) If the petition will be sent to election, determine the area of election. 

 
 
9.0 RECOMMENDED ACTION 
 

The CDE finds that: 
 

(1) The proposed transfer substantially meets all the provisions of 
EC 35753(a). 
 
Because EC 35753(a) is permissive, providing minimum standards, the 
SBE (and county committees) has the discretion, but is not compelled, to 
approve a petition that substantially complies with the conditions of the 
section. The SBE (and county committees) may reject proposals for other 
concerns. 
 

(2) The PCC did not abuse its discretion. It had legitimate reasons for 
disapproving the petition, as evidenced by facts in the record (local 
concerns and priorities and potential legal barriers to implementing the 
proposed transfer of territory). 

 
(3) The PCC complied with the provisions of EC 35705 and 35706 for 

conducting public hearings and rendering its decision. 
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(4) The procedural matters of EC 35705.5 are not appealable to the SBE 
under EC 35710.5 and, therefore, not relevant to the SBE’s review. 

 
(5) The proposed transfer would have a significant negative effect on the 

OESD and LUESD by dismantling the districts as reorganized effective 
July 1, 2007, and preventing the proposed merger of the districts by 
eliminating the contiguous boundary they share. 

 
For the foregoing reasons, the CDE recommends that the SBE adopt the 
proposed resolution in Attachment 2 denying the appeal, thereby affirming the 
PCC’s disapproval of the petition. However, if the SBE should choose to reverse 
the action of the PCC by granting the appeal, an alternative resolution that 
reverses the action of the PCC is provided as Attachment 8. 
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CALIFORNIA STATE BOARD OF EDUCATION 
September 2007 
 
 

PROPOSED RESOLUTION 
 
 

Appeal from a Decision of the Placer County Committee on 
School District Organization Denying a Petition to Transfer 
Territory from the Western Placer Unified School District to the 
Newcastle Elementary School District, Loomis Union Elementary 
School District, and Placer Union High School District in Placer 
County 

 
 
WHEREAS, in accordance with California Education Code (EC) Section 35710.5, the 
chief petitioners submitted an appeal on or about July 25, 2006, to the State Board of 
Education regarding the July 6, 2006, action of the Placer County Committee on School 
District Organization disapproving a transfer of territory from the Western Placer Unified 
School District to the Newcastle Elementary School District, Loomis Union Elementary 
School District, and Placer Union High School District in Placer County; and 
 
WHEREAS, pursuant to EC Section 35710.5, the State Board of Education finds that 
the Placer County Committee on School District Organization acted appropriately and 
exercised its legal authority to deny the petition; therefore, be it 
 
RESOLVED, that the State Board of Education, pursuant to EC Section 35710.5, denies 
the appeal; and be it 
 
RESOLVED further, that the Executive Officer of the State Board of Education notify, on 
behalf of said Board, the Placer County Committee on School District Organization, the 
chief petitioners, and the affected school districts of the action taken by the State Board 
of Education. 
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CALIFORNIA STATE BOARD OF EDUCATION 
September 2007 
 
 
 
 
 

ALTERNATIVE RESOLUTION 
 
 

Appeal from a Decision of the Placer County Committee on School 
District Organization Denying a Petition to Transfer Territory from the 
Western Placer Unified School District to the Newcastle Elementary 
School District, Loomis Union Elementary School District, and Placer 
Union High School District in Placer County 

 
WHEREAS, in accordance with California Education Code (EC) Section 35710.5, the 
chief petitioners filed an appeal on or about July 25, 2006, regarding the July 6, 2006, 
action of the Placer County Committee on School District Organization disapproving a 
transfer of territory from the Western Placer Unified School District to the Newcastle 
Elementary School District, Loomis Union Elementary School District, and Placer Union 
High School District in Placer County; and 
 
WHEREAS, pursuant to EC Section 35710.5, the State Board of Education finds that 
the Placer County Committee on School District Organization acted inappropriately in 
denying the petition; therefore, be it 
 
RESOLVED, that the State Board of Education, pursuant to EC Section 35710.5, 
approves the appeal and reverses the action of the Placer County Committee on School 
District Organization; and be it 
 
RESOLVED further, that the State Board of Education determines that the election area 
for the proposed transfer of territory shall be the area under petition, the Ophir 
Elementary School District, and the Loomis Union Elementary School District; and be it 
 
RESOLVED further, that the Executive Officer of the State Board of Education notify, on 
behalf of said Board, the Placer County Committee on School District Organization, the 
chief petitioners, and the affected school districts of the action taken by the State Board 
of Education. 
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SUBJECT 
 
K-8 Instructional Materials and the Adoption Process 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) consider an overview of the process of instructional materials 
adoptions for kindergarten through grade eight. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At the SBE meeting on July 13, 2007, SBE members requested a presentation on the 
instructional materials adoption process. The SBE is responsible for the adoption of 
instructional materials for kindergarten through grade eight, pursuant to Education Code 
Section 60200. 
 
SUMMARY OF KEY ISSUES 
 
The presentation will provide a brief overview of the adoption process.  
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
This is an informational item with no fiscal impact. 
 
ATTACHMENT(S) 
 
Attachment 1: Instructional Materials and the Adoption Process (Powerpoint 

Presentation) (11 Slides, 11 pages) 
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State Superintendent  
of Public Instruction 

Framework and Criteria 
• Curriculum Frameworks have been adopted 

by the State Board of Education (SBE) in the 
following subject matter areas:  
– Reading/Language Arts 
– Mathematics 
– History-Social Science 
– Science 
– Visual and Performing Arts 
– Health 
– Foreign Language 
– Physical Education (no adoption of 

instructional materials) 
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State Superintendent  
of Public Instruction 

Framework and Criteria 

• Frameworks contain the criteria for the 
evaluation of instructional resources grades  
K-8, pursuant to California Education Code 
(EC) sections 60200-60206.  

• Evaluation criteria are used to evaluate 
materials and give direction to publishers for 
the development of instructional materials. 

• Criteria must be adopted at least 30 months 
prior to when the SBE is scheduled to take 
action on an adoption. 
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State Superintendent  
of Public Instruction 

Invitation to Submit 

• “Invitation to Submit” meeting for publishers is 
held approximately one year prior to SBE 
action on an adoption.  

• Publishers interested in submission are 
provided with the Publishers’ Invitation to 
Submit, a document that contains all of the 
regulations and requirements for an adoption.  

• Publishers’ Invitation to Submit comprises an 
expressed agreement with publishers who 
submit materials for consideration for 
adoption. Publishers who fail to adhere to the 
requirements are removed from consideration 
for adoption. 
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State Superintendent  
of Public Instruction 

IMAP and CRP appointed by the 
SBE 

• Curriculum Commission recommends and the 
SBE appoints two types of review panels:  
– Instructional Materials Advisory Panel 

(IMAP) 
– Content Review Panel (CRP) 

• IMAP is composed primarily of classroom 
teachers but also includes a broad range of 
other participants and evaluate materials 
according to all elements of the criteria.  

• CRP is composed of recognized subject 
matter experts who review materials according 
to the content criteria, standards, ensure 
materials are accurate, adequate in their 
coverage, and based on current and confirmed 
research. 
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State Superintendent  
of Public Instruction 

IMAP/CRP Training 

• Curriculum Commissioners and CDE staff train 
IMAP and CRP members on the evaluation 
criteria.  

• Publishers provide presentations on their 
programs to their reviewers. 

• Following the training, the program(s) that 
each IMAP and CRP member is reviewing are 
sent directly to them by publishers.  
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State Superintendent  
of Public Instruction 

IMAP/CRP 
Deliberations/Develop Report of 

Findings 
• Each reviewer has 2-3 months to review the 

programs assigned to his/her panel.  
• IMAP/CRP members then reconvene for a 

week of deliberations. 
• All of the deliberations are public meetings and 

are open to publishers and the general public. 
• Panels develop a consensus as to whether 

each program they are reviewing meets the 
evaluation criteria. 

• At the end of deliberations, each panel writes 
a report of findings on each program that they 
reviewed. 
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State Superintendent  
of Public Instruction 

Curriculum Commission  
• IMAP/CRP report is sent to the Curriculum 

Commissioners and released to the public. 
• Commission holds two hearings on the 

recommendations, one before the Subject 
Matter Committee and before the full 
Commission.  

• Commission votes to recommend materials to 
the SBE for adoption. 
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Required 30-day Public Display 

• Adoption process is designed to ensure that 
the public has the opportunity to review and 
comment on resources considered for SBE 
adoption. 

• Prior to the SBE action, a 30-day public 
display period is held.  Materials are on display 
at Learning Resource Display Centers 
(LRDCs) throughout the state and the public is 
encouraged to review them and send in 
comments. 

• Written comments on the submitted materials 
are forwarded to the Curriculum Commission 
and the SBE for consideration. 
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JACK O’CONNELL 
State Superintendent  
of Public Instruction 

Public Hearing before the SBE 

• Public hearing is a final opportunity for the 
public to weigh in on the materials under 
consideration for adoption.  

• SBE considers the recommendations of the 
Curriculum Commission, public input, and their 
own review in making their final decision. 

• Following the SBE action, an Adoption Report 
is prepared and posted on the California 
Department of Education Web site. 
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Instructional Materials and the Adoption Process

Thomas Adams, Director 

Curriculum Frameworks and Instructional Resources Division

This flowchart (represented as a list in the Accessible Alternate Version) shows the major steps in California’s 
Instructional Materials Adoption Process. From the time programs are submitted by publishers for evaluation, six
months elapse before final adoption action is taken by the State Board of Education

Framework and Criteria adopted by the State Board of Education 
“Invitation to Submit” Meeting 
Instructional Materials Advisory Panel (IMAP) and Content Review Panel (CRP) appointed by the State Board 
IMAP and CRP are trained Publishers Present Programs 
IMAP/CRP Deliberations 
IMAP/CRP Report of Findings 
Curriculum Commission holds public hearings and makes final recommendations 
Required 30-day Public Display 
Public Hearing before the State Board of Education
STATE BOARD ADOPTS MATERIALS
Price Lists and Order Forms put on the Web 
Districts begin ordering programs

Framework and Criteria

Curriculum Frameworks have been adopted by the State Board of Education (SBE) in the following subject 
matter areas:

Reading/Language Arts 
Mathematics 
History-Social Science
Science 
Visual and Performing Arts 
Health 
Foreign Language
Physical Education (no adoption of instructional materials)

Framework and Criteria

Frameworks contain the criteria for the evaluation of instructional resources grades 
K-8, pursuant to California Education Code (EC) sections 60200-60206. 
Evaluation criteria are used to evaluate materials and give direction to publishers for the development of 
instructional materials. 
Criteria must be adopted at least 30 months prior to when the SBE is scheduled to take action on an adoption. 



Invitation to Submit

“Invitation to Submit” meeting for publishers is held approximately one year prior to SBE action on an adoption. 
Publishers interested in submission are provided with the Publishers’ Invitation to Submit, a document that 
contains all of the regulations and requirements for an adoption. 
Publishers’ Invitation to Submit comprises an expressed agreement with publishers who submit materials for 
consideration for adoption. Publishers who fail to adhere to the requirements are removed from consideration 
for adoption. 

IMAP and CRP appointed by the SBE

Curriculum Commission recommends and the SBE appoints two types of review panels: 
Instructional Materials Advisory Panel (IMAP) 
Content Review Panel (CRP) 

IMAP is composed primarily of classroom teachers but also includes a broad range of other participants and 
evaluate materials according to all elements of the criteria. 
CRP is composed of recognized subject matter experts who review materials according to the content criteria, 
standards, ensure materials are accurate, adequate in their coverage, and based on current and confirmed
research. 

IMAP/CRP Training

Curriculum Commissioners and CDE staff train IMAP and CRP members on the evaluation criteria. 
Publishers provide presentations on their programs to their reviewers. 
Following the training, the program(s) that each IMAP and CRP member is reviewing are sent directly to them 
by publishers. 

IMAP/CRP Deliberations/Develop Report of Findings

Each reviewer has 2-3 months to review the programs assigned to his/her panel. 
IMAP/CRP members then reconvene for a week of deliberations. 
All of the deliberations are public meetings and are open to publishers and the general public. 
Panels develop a consensus as to whether each program they are reviewing meets the evaluation criteria.
At the end of deliberations, each panel writes a report of findings on each program that they reviewed.

Curriculum Commission 

IMAP/CRP report is sent to the Curriculum Commissioners and released to the public.
Commission holds two hearings on the recommendations, one before the Subject Matter Committee and before 
the full Commission. 
Commission votes to recommend materials to the SBE for adoption.

Required 30-day Public Display

Adoption process is designed to ensure that the public has the opportunity to review and comment on 
resources considered for SBE adoption. 
Prior to the SBE action, a 30-day public display period is held.  Materials are on display at Learning Resource 
Display Centers (LRDCs) throughout the state and the public is encouraged to review them and send in 
comments. 
Written comments on the submitted materials are forwarded to the Curriculum Commission and the SBE for 
consideration.



Public Hearing before the SBE

Public hearing is a final opportunity for the public to weigh in on the materials under consideration for adoption. 
SBE considers the recommendations of the Curriculum Commission, public input, and their own review in 
making their final decision. 
Following the SBE action, an Adoption Report is prepared and posted on the California Department of
Education Web site. 

Questions:   State Board of Education | 916-319-0827

Last Reviewed: Monday, November 21, 2011 
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STAFF MEMORANDUM 

 
TO:  STATE BOARD OF EDUCATION MEMBERS 
 
FROM: SBE STAFF 
 
DATE:  Sept. 13, 2007 
 
RE: Item 22 – K-8 Instructional Materials and the Adoption Process 
 

Response to LAO Report 
 

In May, 2007, the Legislative Analyst’s Office (LAO) published a report to the 
Legislature that gave its opinion on reforming the instructional materials adoption 
process in California. The purpose of this report was to investigate the cost of 
instructional materials and the process for adopting K-8 materials. Since the SBE is 
considering regulations governing its process for textbook adoptions, it is important to 
consider the opinions offered in this report. SBE staff has analyzed this report and in 
this paper will offer a response to the recommendations. 
 
Recommendation One: Use fewer sets of evaluation criteria 
The LAO recommends that the process use fewer sets of evaluation criteria by 
eliminating the use of the curriculum frameworks to guide the evaluation of instructional 
materials. The argument presented by the LAO is that it “would help retain focus on 
overarching content standards rather than specific pedagogical preferences (emphasis 
added). The LAO argues that this “…likely would allow more publishers, potentially even 
small- and mid-sized publishers, to submit materials, thereby increasing district choice 
and reducing cost. 
 
SBE Staff Response to Recommendation One 
SBE staff do not agree with this recommendation to eliminate frameworks from the 
development and review process. The LAO contends that by not using the frameworks, 
this would retain the focus on the content standards. The standards delineate learning 
outcomes. They do not purport to address the instructional strategies needed to ensure 
all of California’s widely diverse students achieve academically at high levels. This is the 
function of the frameworks. The frameworks provide guidance for the kinds of 
instruction that will lead to mastery of grade-level standards. Thus, publishers use the 
frameworks to provide examples for specific instructional strategies that are proven by 
research and what California educators (who developed the frameworks) are 
suggesting should be included. 
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In its discussion the LAO suggests the frameworks contain “specific pedagogical 
preferences.” Using the term “preferences” is inaccurate. Education code and SBE 
policy define the content of the frameworks. Current and confirmed research guides 
both the subject-related content and the pedagogical approaches supported in the 
documents. This content and pedagogy is not left up to the preference of a select few. 
Rather, it is the product of broad public discussion which occurs over many months. 
Removing frameworks from the instructional materials review process would eliminate a 
critical level of teacher support with no documented guarantee of a cost savings. It is 
important to note that Californians Together and the Subject Matter advocacy groups, 
including the CA Science Teachers Association and the CA Math Council do not 
support this recommendation.  
 
The LAO also states “California’s highly prescriptive process can be linked to less 
competition among publishers, more limited district choice, higher costs, questionable 
quality, and little useful information.” The LAO suggests eliminating the frameworks from 
the instructional materials review process will somehow remedy this situation. The LAO 
however, fails to demonstrate how the savings will occur. On page 16 of the report, the 
LAO reports, “…few small- and mid-sized publishers have been able to develop 
California materials.” The facts do not support the LAO’s contentions.  
 
Between 2001 and 2006, California conducted six primary adoptions and two follow-up 
(mid-cycle) adoptions. In these adoptions sixty-one (61) publishing companies 
participated and sixty-four (64) programs were adopted. Of the sixty-one (61) publishing 
companies adopted during this period, seventeen (17) or twenty-eight percent (28%) of 
the publishers were from small- and medium-sized publishing houses. The remaining 44 
publishers were from large publishing houses and their subsidiaries. 
 
In all cases, with the exception of the 2002 English-language arts adoption – for the K-6 
basic materials only – districts were offered a wide choice of state-adopted materials. 
For the upcoming Mathematics adoption, 34 publishers submitted 52 programs for 
review. Of those 52 programs, 38 of them have been approved by the review panels to 
be forwarded to the Curriculum Commission. In a recent California Department of 
Education (CDE) survey of publishers regarding their intent to participate in the 2008 
Reading/Language Arts/English Language Development adoption, 26 publishers 
indicate they plan to submit at least 49 different programs for review. The chart below 
summarizes the information presented. 
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Academic Subject 
 

Year Number of 
Programs 
Adopted 

Number of 
Publishing 
Divisions 
Adopted 

Number of 
Large 
Publishers 
Adopted 

Number of 
Small-and 
Medium-
Sized 
Publishers 
Adopted  

Percent of SBE 
Adopted 
Publishing 
Divisions that are 
Medium to Small 
Companies 

Mathematics 
(Primary) 

2001 11 9 6 3 33 

Mathematics 
(Follow-Up) 

2005 3 3 2 1 33 

Reading/Language 
Arts (Primary) 

2002 11 10 8 2 20 

Reading/Language 
Arts (Follow-Up) 

2005 4 4 2 2 50 

Health (Primary) 2004 4 4 4 0 0 

History-Social 
Science (Primary) 

2005 10 10 8 2 20 

Visual and 
Performing Arts 

(Primary) 

2006 10 7 6 4 57 

Science (Primary) 2006 11 11 8 3 27 

TOTAL  64 61 44 17 28 
 
Recommendation Two: Streamline the review process 
The LAO report recommends “the state continue to involve expert panels, CDE, SBE, 
publishers, other advocates, and the general public in the framework and adoption 
process but eliminate the role of the Curriculum Commission.” The argument presented 
by the report says, “removing the commission from the adoption process, however, 
would streamline the process significantly—eliminating virtually all of the existing 
redundancies.” In addition, the report contends that the Curriculum Commission brings a 
“specific” pedagogical perspective to the process. 
 
SBE Staff Response to Recommendation Two 
The report states that without the Curriculum Commission, “existing redundancies” 
would be eliminated, thus implying that costs would be reduced. However, the LAO 
does not clearly explain how the envisioned cost savings would be accomplished by 
eliminating the Curriculum Commission from the process. In addition, the report does 
not represent the role of the Commission accurately.  
 
The Commission serves critical functions of oversight and support for the adoption 
process. To accomplish its work, the Commission is organized into subject matter 
committees (SMCs). These committees perform the complex work of reviewing and 
evaluating all submitted materials in their content area and preparing a report of their 
reviews for the full Commission. Commissioners are recognized subject matter experts 
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who serve for four years without compensation. They oversee and support the training 
of the reviewers and most importantly, the work of the deliberations process. In addition 
to general oversight of the deliberation panels, each Commissioner facilitates a 
deliberations panel. Commissioners ensure protocols are followed so the process is 
transparent and equitable. Thus, the Commission provides support to the State Board in 
both content expertise and procedural integrity. In short, the materials review 
committees and the State Board depend upon the Commission for coherence and 
consistency.  
 
If, as the LAO recommends, the Curriculum Commission were eliminated from the 
process, where might these functions fall? If the responsibilities were to go to CDE or 
SBE, there would likely be neither the specific expertise necessary nor staff capacity to 
carry out the duties. The lack of staff for the critical functions served by the Commission 
could eventually become a factor that inadvertently increases the cost of the adoption 
process. So the question becomes, will eliminating the Curriculum Commission from the 
process reduce costs or is this merely conjecture? 
 
In addition, discussions and deliberations presently conducted by the Curriculum 
Commission are subject to the Bagley-Keene Act. Therefore, all meetings and 
discussions are conducted in a public and transparent manner. If the work 
accomplished by the Commission were transferred to CDE and/or SBE staff, the 
process may not be subject to public meeting laws making the adoption of instructional 
materials less transparent than under current laws governing the process.  
 
The LAO report contention that the Curriculum Commission brings a specific 
pedagogical perspective to the process is also inaccurate. This assertion represents a 
lack of understanding of the composition and charge of the Curriculum Commission and 
also misrepresents the role of the Commission as being a sovereign body. On the 
contrary, the Commission’s work is guided by SBE direction. It does not operate without 
this direction. It is important to note that of the 18 member Commission, 13 are 
appointed by the SBE. By statute, the majority of the board appointments to the 
Commission must be practicing teachers. The SBE chooses members based upon their 
demonstrated expertise and field experience in their core subject areas. The 
Commissioners mirror the diversity of the state, representing various ethnic and racial 
backgrounds and geographic areas. Their perspectives and field experiences are varied 
and wide-ranging.  
 
However, the Curriculum Commission does unite around the common charge to support 
research-based instructional practices and to enact state policies as required by state 
law. CA Education Code 60700(c)(3) requires that,  
 

(c) In reviewing and adopting or recommending for adoption 
submitted basic instructional materials, the state board shall use 
the following criteria, and ensure that, in its judgment, the 
submitted basic instructional materials meet all of the following 
criteria:   
(1) … 
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(2) … 
(3) Are factually accurate and incorporate principles of 

instruction reflective of current and confirmed research (underscore  
included for emphasis). 

 
Furthermore, the definition of current and confirmed research is defined in CA 
Education Code 44757.5(j): 
 

(j) "Research on how reading skills are acquired" means research 
that is current and confirmed with generalizable and replicable 
results. "Current" research is research that has been conducted 
and is reported in a manner consistent with contemporary 
standards of scientific investigation. "Confirmed" research is 
research that has been replicated and the results duplicated. 
(underscore included for emphasis) "Replicable" research is 
research with a structure and design that can be reproduced. 
"Generalizable" research is research in which samples have 
been used so that the results can be said to be true for the 
population from which the sample was drawn. 

 
The LAO conclusion that the Curriculum Commission espouses specific pedagogical 
preferences is inaccurate in light of the language of this statute, unless one believes 
that the SBE and the Curriculum Commission have broken the law. Preferences have 
no place in the work of the Commission, but current and confirmed research does. 
 
Recommendation Three: Extend the adoption cycle 
The LAO recommends the Legislature allow school districts to use already adopted 
materials for up to two consecutive cycles. The support for this argument is that it would 
allow school districts to reduce both textbook and professional development costs 
significantly, with potential state savings. Voluntary extension also would allow teachers 
to become more familiar with and adept at using adopted materials. Given the longer 
time horizon and potential for more sustained payoffs, such a change also might entice 
small- and mid-sized publishers to submit materials in California. This would further 
increase competition and drive down costs. 
 
SBE Staff Response to Recommendation Three 
SBE staff urge cautious consideration of this suggestion as the report maintains that 
any extension would be at the districts’ discretion. Every six years, as part of the 
framework update, new criteria are developed to inform publishers of the requirements 
for the next set of materials. This criteria, by law must be reflective of current and 
confirmed research (as argued in the previous section). In addition, the criteria reflect 
what has been learned from the implementation of the previous adoption. For example, 
with the 2001 math adoption, there were no Algebra Readiness or Grades 4-7 
Intervention programs available. These additions were a result from input by the field. 
The Commission believed it was important to include these two new types of programs 
in the criteria for the 2007 math adoption. Another example lies with the upcoming 2008 
Reading/Language Arts/English Language Development adoption. The Commission 
reviewed the latest research on vocabulary and writing and incorporated that “current 
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and confirmed research” into the criteria. Additionally, input from the field informed 
better guidance for support materials for English Learners. 
 
These examples are used to show that if districts do not use the most current materials 
and use materials that can be as old as 12 years old, then students will be 
shortchanged. It is important to reiterate that California is in the middle of its second 
round of standards based materials. There is much to be learned from the field in how 
these materials work and research on effective instructional practices is always being 
refined. 
 
In light of this recommendation and the information above, certain questions arise: Does 
the state allow or dis-allow school districts to extend certain subject areas? If so, which 
ones? How does such a recommendation interact with the Williams Lawsuit? Will a 
voluntary extension allow poor and minority students equal access the most up to date 
materials? What, if any, are the unintended consequences? A different angle that some 
can argue is instead of shortchanging students, why doesn’t the Legislature fund more 
money for textbooks? These, and other questions, are important policy questions to 
consider. It is important to note that Californians Together and the Subject Matter 
advocacy groups, including CA Science Teachers Association and the CA Math Council 
do not support this recommendation.  
 
Recommendation Four:  Eliminate gratis items and require publishers to sell each 
product separately. 
Eliminating so-called gratis items will deny districts materials that otherwise are being 
provided as part of an instructional materials package, but this recommendation is 
justified by the beliefs that the absence of gratis items will: 

1. Reduce the price of instructional materials by removing the cost of gratis items 
from the expenses that publishers must include in the price of their products. 

2. Enable educators to receive only the materials they need and want by having 
them choose from a menu of options, rather than having to accept a package 
that bundles several items.  It is expected that purchasing components of an 
instructional materials package separately will reduce costs in two ways: first, it is 
assumed that schools will purchase fewer items, and second, it is suggested that 
items will cost less if purchased separately, instead of being combined in a 
package of materials. 

3. Help educators base purchase decisions on the content of instructional materials 
and a publisher’s record of service, rather than having the seductive effect of 
gratis items influence those decisions. 

 
SBE Staff Response to Recommendation Four 
Why are there gratis items? 
Gratis items are inducements that encourage school districts to buy a publisher’s 
materials, but they increase the publisher’s costs.  Increased costs usually mean lower 
profits.  Are publishers irrational?  Probably not.  Publishers believe that offering gratis 
items enables them to sell books that they would otherwise not sell.  Those additional 
sales increase profits and more than compensate for the cost of gratis items. 
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Although publishers set their own prices, California requires an individual publisher to 
sell a specific instructional material to all purchasers for the same price, including 
shipping, but the cost for a publisher of making a sale is not the same for all purchasers. 
For example, Los Angeles Unified School District buys tens of thousands of 4th grade 
math books.  Midway Elementary School District in Kern County orders fewer than a 
dozen.  The gross margin on instructional materials sold to Midway barely covers the 
expense for marketing textbooks (sending sample copies, sales representative time and 
travel costs, processing an order, and shipping).  The much larger volume of materials 
purchased by Los Angeles yields a healthy profit even after allowing for the greater 
marketing costs of selling to a  bigger district. 
 
When publishers plan to do business in California, they set a price high enough to make 
allowance for the small, more expensive districts.  If publishers sold only to larger 
districts, they would reduce their prices as volume sales produced economies of scale.  
If each publisher were free to compete on the basis of price, instead of having to sell its 
books to all districts for the same price, some districts would bargain for lower prices. If 
prices were lower, publishers would offer fewer gratis items because the profit margins 
would be smaller.  State law prohibits publishers from offering price discounts.  The 
substitute for price discounts is gratis items.  The state has imposed a pricing rule that 
promotes the use of gratis items. If we want to reduce or eliminate the presence of 
gratis items in the marketing mix, we should repeal the requirement for a uniform 
statewide price.  Some districts would pay more and some would pay less in 
accordance with a publisher’s costs of doing business. 
 
If we try to outlaw gratis items, publishers will sell those items for a pittance.  They will 
cease to be gratis.  Then the state can try to set prices for all the products and services 
that publishers would provide for free or for a pittance.  Regulation begets regulation.  
But the problem is not gratis items.  The problem is government’s attempt to control 
prices. 
 
Do big publishers have an advantage? 
In general, big publishers make greater use of gratis items because their larger volume 
of sales makes it easier to absorb the cost of gratis items.  Also, they sell the integrated 
packages of materials, versus single documents, that defray the expense of gratis 
items.   To the extent a state requirement to sell to all districts for the same price 
promotes use of gratis items, state policy favors big publishers. 
In truth, compared to other aspects of the adoption process that benefit large 
publishers, the matter of gratis items is small potatoes.  The cost of developing for core 
subjects the basal texts that satisfy state adoption criteria exceeds the financial 
resources of smaller publishers.  Therefore, smaller publishers are excluded from the 
market long before gratis items become an issue. 
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Will selling instructional materials separately reduce costs? 
The LAO report recommends that publishers be required to sell each product 
separately, rather than as a package.  This recommendation assumes that some 
elements of the instructional materials package are nonessential.  It also assumes the 
districts cannot already select or reject items offered by a publisher. 
 
Extraneous materials are explicitly prohibited by the adoption criteria.   A publisher who 
presents extraneous items for adoption risks being rejected.  Moreover, publishers are 
constantly berated for the high cost of instructional materials.  Adding extraneous 
material to a package increases costs and arouses more criticism.  Combining 
nonessential materials in a package also invites competitors to respond by offering 
leaner options that cost less.   Publishers do not have a powerful incentive to invite 
rejection or to lose business. 
 
Publishers create instructional material packages to comply with state curriculum 
frameworks and adoption criteria, and avoid printing texts that contain 3,000 pages and 
weigh 15 pounds.  Producing separate components makes the materials more 
manageable for students and teachers.  Each component of a package for a given 
grade and subject is needed to have a standards-aligned set of materials that satisfies 
criteria approved by the State Board for use in evaluating and adopting instructional 
materials. 
 
Allowing districts to avoid purchase of some materials normally bundled in a package 
means that districts will not have a complete standards-aligned curriculum for their 
pupils.  That is the opposite of what the state has been trying to accomplish. 
 
Selling the components of a package separately, instead of providing them as a set, will 
not reduce costs.  If a set containing five items must be sold as individual items, instead 
of as a set, it will not be cheaper for publishers to process and ship the much larger 
number of separate orders that would result.  If publishers must market and produce 
separately materials that previously have been bundled as a package, business risk will 
increase because different quantities of materials may be sold when they are sold 
individually, rather than as a set.  Increased risk will increase prices. Selling instructional 
materials separately will eliminate the economies of scale and processing savings that 
are realized when those materials are sold in sets.  That will increase costs.   
 
We also should know whether publishers now permit districts to reject a package and 
purchase only the individual items they desire.  If they do, the LAO is trying to solve a 
nonexistent problem. 
 
Can we evade economic law? 
Price controls have predictable consequences.  We impose a price control by insisting 
that publishers sell to all for the same price.  Publishers will not use the cost of doing 
business with Los Angeles Unified to set their prices.  They will ensure that their price 
lists make allowance for the greater expense of selling to Midway Elementary and other 
smaller districts.  A uniform state price will exceed what a publisher would charge large 
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districts in a competitive market, but a publisher may not sell for less than the uniform 
price. The state has established a price floor.  Price floors result in surpluses.  In this 
case, the surplus is a large margin between price and cost.  Because of this suplus, 
publishers can afford to offer gratis items.   The state price control has a predictable 
economic effect. 
 
 
Recommendation Five: Link prices changes to an annual inflation index. 
If a district has adopted an expensive instructional materials package and trained 
teachers to use it, the district will be reluctant to seek a new publisher during a six-year 
adoption period.  This means a publisher has a captive customer after a district makes 
its initial purchase.  Publishers are permitted to increase the price of instructional 
materials every 2 years.  Controlling price increases using an inflation index will protect 
districts from being exploited by publishers.  A price control is expected to offer districts 
greater predictability in budgeting for price increases. 
 
SBE Staff Response to Recommendation Five 
Do we have evidence that publishers have increased prices unreasonably? 
No.  The LAO report does not present any evidence about what publishers have done 
during biannual price adjustments.  The report says that California’s per-pupil spending 
for instructional supplies, including, but not limited to, instructional materials, increased 
at an annual rate of 5.9% during the period 1993-94 to 2003-04.  In other states the rate 
of change was 3.5%.  However, those growth rates refer to spending, not to costs.  
Districts spent more because the Legislature appropriated a billion-dollar increase in 
categorical funding to enable districts to purchase new standards-aligned materials.  
The state adopted academic standards and required publishers to write new textbooks 
that aligned with those standards.  Then we created assessments that are aligned with 
standards.  Districts had to spend more money to become current with new curriculum.  
But that does not demonstrate that publishers have abused their customers every two 
years. 
 
The relevant question is whether publishers have asked for exorbitant price increase 
every 2 years.  The report offers no direct evidence that they have.  We are told that the 
average cost of a fourth-grade reading/language arts textbook has increased from $18 
in 1990 to $50 in 2005, but that is not evidence that biannual price hikes have been 
unreasonable.  The content of the materials changed significantly as we required 
publishers to align with standards and satsify new adoption criteria.  Instructional 
materials have become more expensive with each successive adoption. 
 
Do price controls control prices? 
Those who are ignorant of the history of price controls are doomed to repeat the error.  
If we could be sure that the cost of paper and binding material will remain stable, if web 
press time does not become very expensive as demand for capacity grows, and if a 
host of other costs involved in publishing and distributing instructional materials do not 
grow faster than an inflation index selected to control prices, we might be able to get 
away with trying to limit price increases.  But if we cannot be sure that cost increases 
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will lag the inflation index, we should ignore the recommendation to impose a price 
control, especially when we have no evidence that publishers have abused their market 
position. If publishers are prevented from increasing prices enough to pay for increased 
costs, they will cease to do business with districts until the courts settle their lawsuit 
alleging a violation of the 5th Amendment's prohibition on taking private property without 
just compensation. 
 
How do six-year adoption cycles help to control price increases? 
One of the arguments in favor of retaining the six-year adoption cycle is that publishers 
must plan to sell new books at regular intervals.  A publisher who takes advantage of 
customers by raising prices dramatically every two years will discover it is difficult to 
retain those customers when new books must be sold.  Customers will get even.  The 
knowledge that customers have the option to purchase new books from a competitor in 
one way free enterprise restrains the self-interest of sellers and moderates price 
increases.  Using an inflation index to limit prices is a price control.  Price controls do 
not work.   
  
Recommendation Six: Enhance the quality and availability of information by 
collecting better information from expert reviewers and making that information 
available to the public. 
 
The LAO recommends the Legislature create a better instructional material information 
system. The LAO contends that “both more and better information on each submitted 
and adopted set of instructional materials” will be available to school districts. 
Specifically, the LAO recommends replacing the state’s current evaluation matrix with 
one that allows each expert to assess each set of instructional materials on five 
evaluation criteria, similar to what currently exists. 
 
SBE Staff Response to Recommendation Six 
 
SBE Staff does not agree with this recommendation. The current adoption process 
ensures all programs available to school districts in California have met consistent 
minimum requirements set and confirmed by the state and are based on the same 
evaluation criteria. After the materials have been adopted, it is a district’s responsibility 
to choose the program that best meets the instructional needs of its student population. 
The local school district review and adoption process is an important second phase of 
the process. It allows expert teachers at the local level to have a voice in deciding what 
instructional materials are most appropriate for their classrooms. 
 
The state adoption process guarantees all approved programs have been expertly and 
consistently reviewed for alignment with state standards, the criteria set forth by the 
SBE, and the materials are accessible to all students. Once programs have been shown 
to meet state requirements, publishers should all be on an equal playing field when 
marketing their programs in California. It is important to note that in the past, there were 
more qualitative reports written and publishers would use those reports as marketing 
tools. This was the case in the 2001 Math adoption. Although one publisher was 
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adopted by the SBE, the report reflected an unfavorable review by an individual 
reviewer. Thus, the program did not sell well because the competition used that report 
against the publisher. This happened because of the opinion of one reviewer. After this 
experience, it was decided to change the format of the reports to be more factual an 
thus more equitable. The process guarantees that programs meet a minimum threshold 
but the responsibility rests with districts to adopt textbooks that meet local needs. 
 
In addition, the current review and report writing process are public. One report is 
publicly written by the panel. If individuals wrote the reports, as suggested the LAO 
report, there would be little incentive to be factual and objective as there is less need for 
consensus among the panelists. Having individual panelists write their opinions about 
programs would also reduce the transparency of the process and would increase the 
workload of CDE staff and the Commission to approve such work. Therefore, SBE staff 
does not agree with this recommendation because it would undermine the state process 
of review when publishers use the reports as marketing ploys to sell their programs. In 
addition, this may discourage publishers from submitting programs for review and result 
in less competition and fewer choices for districts. 
 
SBE staff recommend that the current system of reporting be retained. The results of 
district analysis of the content and instructional design of the adopted programs will vary 
from district to district and be based upon the instructional needs of students and local 
preferences and expertise. Publishers who invest millions in developing materials for 
California need to know their products will not be disparaged by the judgment of 
individual reviewers. 
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RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the 2007-08 Consolidated Applications (ConApps) submitted 
by local educational agencies (LEAs). 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Each year the CDE, in compliance with California Code of Regulations Title 5, Section 
3920, recommends that the SBE approve applications for funding Consolidated 
Categorical Aid Programs submitted by LEAs. Prior to receiving funding, the LEA must 
have submitted an LEA Plan that satisfied the SBE’s and CDE’s criteria for utilizing 
federal and state categorical funding.  
 
Approximately $3.2 billion of state and federal funding is distributed annually through 
the ConApp process. There are 15 state and federal programs that LEAs may apply for 
in the ConApp. The state funding sources include: Cal-SAFE; Economic Impact Aid 
(which is used for State Compensatory Education and/or English learners); Peer 
Assistance and Review; School Safety and Violence Prevention; Tobacco Use 
Prevention Education; and Middle and High School Supplemental Counseling Program. 
The federal funding sources include Title I, Part A Basic Grant (Low Income); Title I, 
Part A (Neglected); Title I, Part D (Delinquent); Title II, Part A (Teacher Quality); Title III, 
Part A (Immigrant); Title III, Part A (Limited English Proficient (LEP) Students); Title IV, 
Part A (Safe and Drug-Free Schools and Communities); Title V, Part A (Innovative); and 
Title VI, Part B (Rural, Low-Income).  
 
The CDE provides the SBE with two types of approval recommendations. Regular 
approval is recommended when an LEA has submitted a correct and complete ConApp, 
Part I, and has no serious noncompliant issues over 365 days. Conditional approval is 
recommended when an LEA has submitted a correct and complete ConApp, Part I, but 
has one or more serious noncompliant issues over 365 days. Conditional approval 
provides authority to the LEA to spend its categorical funds under the condition that it 
resolves or makes significant progress toward resolving noncompliant issues. In  
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SUMMARY OF PREVIOUS (CONT.) 
 
extreme cases, conditional approval may include the withholding of funds. There are no 
LEAs recommended for conditional approval at this time. 
 
The attachment includes ConApp entitlement figures from school year 2006-07. If fiscal 
data are absent, it indicates that the LEA is new or is applying for direct funding for the 
first time.   
 
SUMMARY OF KEY ISSUES 
 
The CDE recommends regular approval of the ConApp for 1,277 LEAs (see Attachment 
1 for the list of LEAs). 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There is minimal CDE cost to track the SBE approval status of the ConApp for 
approximately 1,300 LEAs. 
 
ATTACHMENT(S) 
 
Attachment 1: ConApp List (2007-08) Regular Approval (46 Pages) 
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ConApp List (2007-08) – Regular Approval 
 

Recommended for Regular Approval: 
 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
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1964212 

 
0000000 

 
ABC Unified 

 
5,950,065 

 
274.70 

 
2,946,550 

4970920 0108811 Abraxis Charter 0 0.00 0 
1964733 0109926 Academia Avance 

Charter 
4,071 40.71 0 

1964733 6119929 Academia Semillas del 
Pueblo 

167,233 525.89 156,603 

3675077 3631207 Academy for Academic 
Excellence 

11,368 11.90 0 

0761630 0000000 Acalanes Union High 158,351 0.00 0 
1964733 6112536 Accelerated 305,430 334.53 264,049 
2365615 2330454 Accelerated 

Achievement Academy 
64,323 389.84 59,452 

1964733 0100743 Accelerated Elementary 
Charter 

42,079 561.05 39,061 

3166761 0000000 Ackerman Elementary 76,475 197.10 49,185 
3667587 0000000 Adelanto Elementary 2,462,175 314.21 1,229,031 
0161119 0000000 Alameda City Unified 2,940,383 291.10 1,449,053 
0110017 0000000 Alameda County Office 

of Education 
1,064,040 1667.77 1,033,729 

0161127 0000000 Albany City Unified 442,123 122.85 164,235 
3768338 0111898 Albert Einstein 

Academy Charter 
Middle 

3,365 28.76 0 

4970599 0000000 Alexander Valley Union 
Elementary 

13,904 124.14 0 

1975713 0000000 Alhambra Unified 11,004,855 572.16 6,020,882 
2765961 0000000 Alisal Union Elementary 5,483,292 815.97 2,743,663 
3775614 6119275 All Tribes American 

Indian Charter 
37,469 493.01 34,397 

5471795 0000000 Allensworth Elementary 82,279 567.44 54,828 
5471803 0000000 Alpaugh Unified 334,274 1028.54 223,852 
0210025 0000000 Alpine County Office of 

Education 
13 6.50 0 

0261333 0000000 Alpine County Unified 98,676 753.25 64,925 
3767967 0000000 Alpine Union 

Elementary 
379,949 165.92 243,359 

3667595 0000000 Alta Loma Elementary 895,787 126.38 510,927 
5471811 0000000 Alta Vista Elementary 789,540 1527.16 545,241 
4369369 0000000 Alum Rock Union 

Elementary 
8,679,868 649.84 4,063,906 
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2065177 0000000 Alview-Dairyland Union 
Elementary 

248,063 706.73 162,216 

1061994 0000000 Alvina Elementary 93,825 455.46 68,934 
3366977 0000000 Alvord Unified 8,100,739 407.79 3,732,385 
0310033 0000000 Amador County Office 

of Education 
2,176 0.00 0 

0373981 0000000 Amador County Unified 903,274 196.41 603,418 
1062000 0000000 American Union 

Elementary 
213,953 611.29 150,500 

3066423 0000000 Anaheim City 14,791,098 714.89 7,941,667 
3066431 0000000 Anaheim Union High 11,224,510 340.17 5,989,212 
4569856 0000000 Anderson Union High 542,872 229.45 343,005 
2365540 0000000 Anderson Valley 

Unified 
274,043 452.96 132,602 

1964733 0111609 Ánimo Film and 
Theater Arts Charter 
High 

54,351 418.08 48,870 

1975671 1996586 Ánimo Inglewood 
Charter High 

239,256 455.73 223,869 

1964733 0111583 Ánimo Jackie Robinson 
High 

54,351 385.47 48,870 

1964733 0111591 Ánimo Justice Charter 
High 

54,351 399.64 48,870 

1964709 1996313 Ánimo Leadership High 332,316 644.02 288,769 
1964733 0106849 Ánimo Pat Brown 54,374 382.92 48,870 
1964733 0111575 Ánimo Ralph Bunche 

High 
54,351 364.77 48,870 

1964733 0102434 Ánimo South Los 
Angeles Charter 

118,994 439.09 111,471 

1964733 0106831 Ánimo Venice Charter 
High 

120,188 429.24 111,894 

5271472 0000000 Antelope Elementary 212,163 336.77 139,613 
1964584 0112110 Antelope Valley Desert 

Montessori Schools, In 
0 0.00 0 

1964857 0112714 Antelope Valley 
Learning Academy 

0 0.00 0 

1964246 0000000 Antelope Valley Union 
High 

6,111,241 251.97 3,756,176 

0761648 0000000 Antioch Unified 4,312,676 203.83 2,314,748 
1964733 0109660 Antonio Maria Lugo 

Academy 
86,305 343.84 79,569 

3675077 0000000 Apple Valley Unified 5,615,133 373.05 4,058,549 
1964261 0000000 Arcadia Unified 1,570,812 154.47 821,496 
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1262679 0000000 Arcata Elementary 435,127 448.12 285,216 
5010504 0101501 Archway Academy 401 0.00 0 
3467280 0000000 Arcohe Union 

Elementary 
49,832 88.04 8,301 

1663875 0000000 Armona Union 
Elementary 

602,832 559.21 357,254 

3575259 0000000 Aromas/San Juan 
Unified 

442,044 354.49 262,541 

3768023 6116859 Arroyo Vista Charter 39,800 48.77 21,211 
1563313 0000000 Arvin Union Elementary 2,365,563 747.41 1,272,940 
4068700 0000000 Atascadero Unified 1,015,360 196.93 619,136 
2465631 0000000 Atwater Elementary 2,572,796 548.34 1,442,008 
3166787 0000000 Auburn Union 

Elementary 
665,907 271.80 377,401 

3768338 3731395 Audeo Charter 88,039 396.57 81,449 
1964881 0113464 Aveson Global 

Leadership Academy 
0 0.00 0 

1964881 0113472 Aveson School of 
Leaders 

0 0.00 0 

1964279 0000000 Azusa Unified 6,080,732 522.18 3,376,814 
1563321 0000000 Bakersfield City 26,385,053 948.52 16,219,398 
1964287 0000000 Baldwin Park Unified 8,907,988 520.72 4,795,255 
4269104 0000000 Ballard Elementary 6,661 56.93 0 
2465649 0000000 Ballico-Cressey 

Elementary 
229,505 675.01 137,679 

0461382 0000000 Bangor Union 
Elementary 

87,528 579.66 58,410 

3366985 0000000 Banning Unified 3,109,336 627.77 1,987,481 
3968486 0000000 Banta Elementary 83,357 275.11 46,612 
3768189 6120901 Barona Indian Charter 614 0.00 0 
3667611 0000000 Barstow Unified 3,371,361 470.14 2,080,647 
2065185 0000000 Bass Lake Joint 

Elementary 
366,901 300.99 263,930 

1964295 0000000 Bassett Unified 2,698,696 475.62 1,460,194 
0161259 0106906 Bay Area Technology 62,185 307.85 57,204 
4168858 0000000 Bayshore Elementary 119,238 304.96 65,646 
3667637 0000000 Bear Valley Unified 1,034,264 312.75 685,236 
1563339 0000000 Beardsley Elementary 1,364,348 702.55 884,222 
3366993 0000000 Beaumont Unified 1,679,936 243.68 1,021,013 
4569872 0000000 Bella Vista Elementary 161,067 400.66 112,461 
5572306 0000000 Belleview Elementary 68,824 384.49 43,238 
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4970615 0000000 Bellevue Union 
Elementary 

1,201,888 693.93 578,798 

1964303 0000000 Bellflower Unified 5,801,280 390.19 3,696,779 
4168866 0000000 Belmont-Redwood 

Shores Elementary 
232,443 96.69 101,427 

1563347 0000000 Belridge Elementary 29,288 1084.74 16,828 
5271480 0000000 Bend Elementary 32,468 400.84 19,767 
4870524 0000000 Benicia Unified 505,612 98.44 244,508 
3968585 0101956 Benjamin Holt College 

Preparatory Academy 
67,954 150.01 61,227 

4970623 0000000 Bennett Valley Union 
Elementary 

130,485 135.78 76,124 

0161143 0000000 Berkeley Unified 2,370,435 261.18 1,258,312 
0161259 0109819 Berkley Maynard 

Academy 
102,425 355.64 94,394 

4369377 0000000 Berryessa Union 
Elementary 

2,240,972 266.05 691,337 

1964733 0106872 Bert Corona Charter 116,648 682.15 108,861 
1964311 0000000 Beverly Hills Unified 850,626 160.59 533,492 
1062026 0000000 Big Creek Elementary 30,255 737.93 16,737 
1262695 0000000 Big Lagoon Union 

Elementary 
45,191 169.89 28,443 

5575184 0000000 Big Oak Flat-Groveland 
Unified 

133,058 238.03 85,634 

1463248 0000000 Big Pine Unified 79,761 404.88 43,227 
4770185 0000000 Big Springs Union 

Elementary 
61,820 498.55 43,203 

1864089 0000000 Big Valley Joint Unified 158,529 556.24 116,607 
0461408 0000000 Biggs Unified 270,061 318.09 130,543 
1463263 0000000 Bishop Joint Union 

High 
96,744 119.29 55,760 

1463255 0000000 Bishop Union 
Elementary 

459,776 345.18 310,696 

3567454 0000000 Bitterwater-Tully Union 
Elementary 

2,698 93.03 0 

4569880 0000000 Black Butte Union 
Elementary 

163,647 503.53 102,118 

0973783 0000000 Black Oak Mine Unified 372,737 188.35 241,144 
1563354 0000000 Blake Elementary 7,167 377.21 0 
4269112 0000000 Blochman Union 

Elementary 
35,279 458.17 19,551 

1262703 0000000 Blue Lake Union 
Elementary 

67,634 433.55 44,030 
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4770193 0000000 Bogus Elementary 9,214 921.40 939 
2165300 0000000 Bolinas-Stinson Union 40,652 359.75 25,473 
1964329 0000000 Bonita Unified 1,117,670 109.91 654,697 
4469732 0000000 Bonny Doon Union 

Elementary 
58,434 495.20 40,920 

3767975 0000000 Bonsall Union 
Elementary 

553,772 317.71 325,837 

2765979 0000000 Bradley Union 
Elementary 

162,828 6030.67 147,833 

1363073 0000000 Brawley Elementary 3,373,793 903.78 2,239,285 
1363081 0000000 Brawley Union High 984,932 500.98 635,555 
3066449 0000000 Brea-Olinda Unified 843,729 135.95 435,092 
0761655 0000000 Brentwood Union 

Elementary 
831,847 107.89 280,986 

0561556 0000000 Bret Harte Union High 132,313 133.78 69,668 
1262729 0000000 Bridgeville Elementary 53,747 977.22 30,043 
5672447 0000000 Briggs Elementary 93,172 215.68 62,423 
1964733 0112508 Bright Star Secondary 

Charter Academy 
40,255 387.07 35,713 

4168874 0000000 Brisbane Elementary 102,534 170.04 27,851 
5171357 0000000 Brittan Elementary 168,976 291.34 111,462 
5171365 0000000 Browns Elementary 45,576 347.91 31,343 
0961838 0000000 Buckeye Union 

Elementary 
225,566 48.79 98,843 

4269138 0000000 Buellton Union 
Elementary 

251,910 381.10 144,906 

3066456 0000000 Buena Park Elementary 3,219,736 516.23 1,597,187 
5471829 0000000 Buena Vista 

Elementary 
70,685 386.26 48,986 

1964337 0000000 Burbank Unified 4,545,665 296.37 2,669,105 
4168882 0000000 Burlingame Elementary 429,926 183.10 184,944 
5371662 0000000 Burnt Ranch 

Elementary 
41,982 432.80 23,954 

1062042 0000000 Burrel Union 
Elementary 

129,584 1053.53 82,400 

5471837 0000000 Burton Elementary 1,163,536 344.34 748,179 
0410041 0000000 Butte County Office of 

Education 
377,085 496.82 339,463 

4773684 0000000 Butte Valley Unified 253,342 836.11 169,200 
4770201 0000000 Butteville Union 

Elementary 
27,040 187.78 13,269 
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1563370 0000000 Buttonwillow Union 
Elementary 

313,611 808.28 183,988 

0761663 0000000 Byron Union 
Elementary 

165,574 103.68 91,054 

1964733 0109553 CA Academy for Liberal 
Studies Early College 

103,142 450.40 95,718 

1964733 6119531 CHIME Charter 2,301 9.02 0 
1964733 0101634 CHIME Middle Charter 1,032 4.59 0 
4168890 0000000 Cabrillo Unified 789,191 228.49 279,979 
3767991 0000000 Cajon Valley Union 

Elementary 
7,917,183 477.92 4,923,847 

0510058 0000000 Calaveras County 
Office of Education 

189,605 377.70 176,003 

0561564 0000000 Calaveras Unified 901,933 238.61 572,958 
1363099 0000000 Calexico Unified 6,576,056 717.05 3,100,898 
1563388 0000000 Caliente Union 

Elementary 
50,030 481.06 34,451 

1964733 6118194 California Academy for 
Liberal Studies 

195,341 760.08 185,576 

0161259 0108852 California College 
Preparatory Academy 

35,012 241.46 31,827 

1363107 0000000 Calipatria Unified 859,605 686.59 508,490 
2866241 0000000 Calistoga Joint Unified 324,763 398.48 102,837 
1964733 6117667 Camino Nuevo Charter 

Academy 
604,168 596.41 515,909 

1964733 0106435 Camino Nuevo High 
School Charter 

130,533 577.58 121,882 

0961846 0000000 Camino Union 
Elementary 

105,532 216.25 55,620 

4369393 0000000 Campbell Union 
Elementary 

2,422,042 329.44 1,044,105 

4369401 0000000 Campbell Union High 805,057 110.74 404,487 
5872728 6115935 Camptonville Academy 5,941 7.69 0 
0761671 0000000 Canyon Elementary 7,764 115.88 0 
1162554 0000000 Capay Joint Union 

Elementary 
28,056 224.45 12,890 

3066464 0106765 Capistrano 
Connections Academy 
Charter 

65,665 109.44 59,026 

3066464 0000000 Capistrano Unified 7,234,815 142.62 3,508,707 
3467439 0102343 Capitol Heights 

Academy 
81,169 405.85 75,563 
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4970870 0106344 Career Academy at 
Piner-Olivet 

0 0.00 0 

2765987 0000000 Carmel Unified 188,591 88.50 76,459 
4269146 0000000 Carpinteria Unified 849,444 313.68 334,970 
1062166 1030840 Carter G. Woodson 

Public Charter 
202,529 567.31 189,679 

1075598 0000000 Caruthers Unified 781,094 525.64 460,415 
4569914 0000000 Cascade Union 

Elementary 
1,459,010 936.46 1,004,881 

4269153 0000000 Casmalia Elementary 9,628 437.64 0 
1964345 0000000 Castaic Union 

Elementary 
309,682 86.84 128,158 

4569922 0000000 Castle Rock Union 
Elementary 

14,587 189.44 1,753 

0161150 0000000 Castro Valley Unified 620,481 71.93 175,489 
4068726 0000000 Cayucos Elementary 46,681 235.76 26,308 
1964733 0108910 Celerity Nascent 

Charter 
184,411 558.82 172,516 

1964733 0112128 Centennial College 
Preparatory Academy 

47,706 118.67 42,291 

3473973 0000000 Center Joint Unified 1,018,979 168.54 491,644 
1062117 1030782 Center for Advanced 

Research and 
Technology 

6,932 0.00 0 

1964352 0000000 Centinela Valley Union 
High 

3,723,472 477.43 2,266,392 

1964733 0100800 Central City Value 112,039 500.17 93,999 
3667645 0000000 Central Elementary 884,666 175.25 441,043 
1073965 0000000 Central Unified 3,644,895 293.97 2,078,641 
1663883 0000000 Central Union 

Elementary 
462,044 229.64 285,052 

1363115 0000000 Central Union High 1,639,471 399.19 898,503 
3066472 0000000 Centralia Elementary 1,613,150 320.32 703,310 
1964709 0112250 Century Academy for 

Excellence 
54,465 314.83 51,122 

1964709 0107508 Century Community 
Charter 

107,635 410.82 100,181 

5071043 0000000 Ceres Unified 3,758,504 330.48 1,948,636 
3667652 0000000 Chaffey Joint Union 

High 
4,668,709 189.95 2,481,166 

3768338 6113211 Chancellor William 
McGill School of 
Success 

96,178 636.94 89,695 
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1964733 0108878 Charter High School of 
Arts-Multimedia & Perf 

2,112 19.38 0 

1964378 0000000 Charter Oak Unified 1,060,027 154.93 573,181 
4369583 6118541 Charter School of 

Morgan Hill 
5,621 13.10 0 

3768338 3730959 Charter School of San 
Diego 

571,330 386.56 508,167 

5071050 0000000 Chatom Union 
Elementary 

366,972 522.75 186,479 

2075606 0000000 Chawanakee Unified 308,700 398.32 219,604 
2966316 0000000 Chicago Park 

Elementary 
19,899 124.37 3,348 

0461424 0000000 Chico Unified 4,311,764 327.77 2,413,858 
5572330 0000000 Chinese Camp 

Elementary 
20,820 832.80 11,694 

3667678 0000000 Chino Valley Unified 5,641,221 169.20 3,040,280 
2065193 0000000 Chowchilla Elementary 1,086,667 593.48 667,712 
2065201 0000000 Chowchilla Union High 264,998 270.68 171,466 
4510454 0111674 Chrysalis Charter 0 0.00 0 
2765995 0000000 Chualar Union 

Elementary 
290,639 787.64 132,447 

3768023 0000000 Chula Vista Elementary 7,544,785 345.76 3,586,100 
3768023 6115778 Chula Vista Learning 

Community Charter 
225,710 391.18 188,137 

4970649 0000000 Cinnabar Elementary 57,857 267.86 24,840 
5471845 0000000 Citrus South Tule 

Elementary 
21,346 454.17 8,388 

3768338 0110619 City Arts Academy 1,934 96.70 0 
3868478 0107300 City Arts and Tech High 2,633 8.99 0 
1964733 0102756 CityLife Downtown 

Charter 
72,704 491.24 68,354 

1964394 0000000 Claremont Unified 1,021,489 149.93 540,203 
2966324 0000000 Clear Creek 

Elementary 
75,134 715.56 51,704 

3768023 6109771 Clear View Charter 61,424 122.12 42,529 
4970656 0000000 Cloverdale Unified 424,948 268.61 214,344 
1062117 0000000 Clovis Unified 7,094,685 192.06 4,096,568 
3373676 0000000 Coachella Valley 

Unified 
12,789,654 746.01 7,472,677 

1062125 0000000 Coalinga-Huron Joint 
Unified 

2,890,371 654.08 1,727,773 

4075465 0000000 Coast Unified 213,819 247.19 95,607 
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5371670 0000000 Coffee Creek 
Elementary 

9,625 740.38 1,155 

4269161 0000000 Cold Spring Elementary 33,370 172.01 17,448 
3166795 0000000 Colfax Elementary 109,979 227.23 71,870 
1964733 0111500 College Ready 

Academy High #4 
73,273 455.11 65,787 

1964733 0111641 College Ready 
Academy High #6 

82,357 460.09 76,139 

3667686 0000000 Colton Joint Unified 10,450,768 422.92 6,494,074 
4569948 0000000 Columbia Elementary 127,645 122.74 70,855 
5572348 0000000 Columbia Union 284,864 512.35 207,143 
5471852 0000000 Columbine Elementary 76,642 368.47 59,093 
0610066 0000000 Colusa County Office of 

Education 
52,208 367.66 46,891 

1964733 0109876 Community Charter 
Early College High 

77,694 371.74 71,789 

1964733 6116750 Community Charter 
Middle 

212,027 879.78 174,819 

1964733 1996636 Community Harvest 
Charter 

139,672 442.00 131,333 

1973437 0000000 Compton Unified 33,930,194 1122.29 18,872,071 
5673759 0000000 Conejo Valley Unified 2,392,136 112.85 1,004,859 
1964725 6113146 Constellation 

Community Charter 
Middle 

105,423 642.82 87,763 

0710074 0000000 Contra Costa County 
Office of Education 

564,789 558.09 541,647 

1663891 0000000 Corcoran Joint Unified 2,690,123 808.82 1,661,114 
1964733 0100297 Cornerstone Prep 

Charter 
158,185 494.33 147,922 

5271498 0000000 Corning Union 
Elementary 

1,123,299 568.47 713,399 

5271506 0000000 Corning Union High 309,327 291.82 198,137 
3367033 0000000 Corona-Norco Unified 8,911,264 178.06 4,340,699 
3768031 0000000 Coronado Unified 173,050 59.57 87,214 
3768338 3731320 Cortez Hill Academy 35,393 196.63 31,232 
4973882 0000000 Cotati-Rohnert Park 

Unified 
1,285,077 182.98 525,550 

4569955 0000000 Cottonwood Union 
Elementary 

393,120 326.51 254,578 

1964436 0000000 Covina-Valley Unified 3,600,486 243.69 2,075,252 
5371688 0000000 Cox Bar Elementary 12,125 757.81 2,221 
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1964733 0109959 Crescendo Charter 91,007 532.20 85,714 
1964733 0112219 Crescendo Charter 

Academy 
89,207 637.19 83,753 

1964733 0112342 Crescendo Charter 
Conservatory 

89,207 743.39 83,753 

1062364 0107623 Crescent View Charter 
High School 

320,914 629.24 304,525 

1075127 0109991 Crescent View West 
Charter 

3,707 0.00 0 

3675044 3631132 Crosswalk: Hesperia 
Experiential Learning 
Pat 

0 0.00 0 

3667694 0000000 Cucamonga 
Elementary 

1,353,599 477.80 873,378 

1262737 0000000 Cuddeback Union 
Elementary 

17,721 137.37 2,511 

1964733 0100768 Culture and Language 
Academy of Success 

125,580 483.00 117,183 

1964444 0000000 Culver City Unified 1,347,390 196.47 646,965 
4369419 0000000 Cupertino Union 2,349,439 141.07 1,016,517 
5572355 0000000 Curtis Creek 

Elementary 
254,825 404.48 173,669 

5471860 0000000 Cutler-Orosi Joint 
Unified 

3,558,245 876.85 2,226,142 

1262745 0000000 Cutten Elementary 168,404 314.19 121,716 
4275010 0000000 Cuyama Joint Unified 228,641 664.65 145,478 
3066480 0000000 Cypress Elementary 827,447 192.16 370,275 
3768338 6039457 Darnall E-Charter 354,879 698.58 303,078 
5772678 0000000 Davis Joint Unified 1,308,451 152.04 654,968 
3768049 6119564 Dehesa Charter 0 0.00 0 
3768056 0000000 Del Mar Union 

Elementary 
120,039 32.17 0 

0810082 0000000 Del Norte County Office 
of Education 

395,207 404.51 372,924 

0861820 0000000 Del Norte County 
Unified 

2,358,608 587.89 1,400,598 

3467306 0000000 Del Paso Heights 
Elementary 

2,681,874 1459.13 1,412,080 

1563412 0000000 Delano Joint Union 
High 

2,423,879 572.34 1,330,691 

1563404 0000000 Delano Union 
Elementary 

5,880,023 771.15 3,459,723 

4770227 0000000 Delphic Elementary 7,951 139.49 0 
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1663909 0000000 Delta View Joint Union 
Elementary 

45,908 540.09 25,665 

5071068 0000000 Denair Unified 439,676 299.51 280,088 
3367041 0000000 Desert Center Unified 38,362 1534.48 23,240 
1964246 1996537 Desert Sands Charter 7,146 5.19 0 
3367058 0000000 Desert Sands Unified 10,629,825 375.68 6,121,957 
1563420 0000000 Di Giorgio Elementary 115,210 516.64 77,798 
5475531 0000000 Dinuba Unified 3,620,648 630.67 2,264,074 
3768023 6111322 Discovery Charter 107,131 140.59 69,286 
3975499 6118665 Discovery Charter 2,917 9.72 0 
4870532 0000000 Dixon Unified 699,065 173.21 329,430 
2475317 0000000 Dos Palos Oro Loma 

Joint Unified 
1,913,140 731.04 1,204,602 

5371696 0000000 Douglas City 
Elementary 

54,330 393.70 35,634 

1964451 0000000 Downey Unified 6,751,668 293.24 3,624,212 
4369666 4330585 Downtown College 

Preparatory 
139,420 370.80 132,368 

1964733 6119903 Downtown Value 226,241 514.18 195,663 
3166803 0000000 Dry Creek Joint 

Elementary 
653,121 88.51 199,582 

1964469 0000000 Duarte Unified 1,458,546 326.81 784,923 
0175093 0000000 Dublin Unified 411,269 83.85 118,190 
5471894 0000000 Ducor Union 

Elementary 
169,598 963.63 118,156 

4970672 0000000 Dunham Elementary 19,723 114.01 6,681 
4770243 0000000 Dunsmuir Elementary 191,505 977.07 126,174 
4770250 0000000 Dunsmuir Joint Union 

High 
37,453 340.48 21,176 

0461432 0000000 Durham Unified 233,798 201.20 137,728 
3767991 0108563 EJE Elementary 

Academy Charter 
41,686 404.72 38,070 

3768171 3731254 Eagles Peak Charter 385,464 205.03 302,009 
5471902 0000000 Earlimart Elementary 2,375,491 1218.83 1,468,249 
0161259 0130518 East Bay Conservation 

Corps Charter 
120,866 489.34 112,842 

5171373 0000000 East Nicolaus Joint 
Union High 

33,883 114.86 18,127 

4168999 6114953 East Palo Alto Charter 252,236 604.88 212,306 
4369427 0000000 East Side Union High 7,011,670 286.14 3,529,677 
1964485 0000000 East Whittier City 

Elementary 
1,993,183 221.61 911,863 



aab-dmd-sep07item01 
Attachment 1 

Page 12 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

1964477 0000000 Eastside Union 
Elementary 

1,104,855 366.09 595,117 

3875648 6040935 Edison Charter 
Academy 

281,829 655.42 226,794 

1563438 0000000 Edison Elementary 319,450 280.71 128,335 
1010108 6085112 Edison-Bethune 

Charter Academy 
439,638 679.50 397,765 

0161259 0109983 Education for Change 
East Oakland 
Community C 

362,973 598.97 340,692 

0161259 0111476 Education for Change 
Upper Elementary 

107,737 476.71 101,157 

0161259 6001788 Education for Change 
at Cox Elementary 

428,711 706.28 372,520 

3066670 0101626 Edward B. Cole 
Academy 

151,812 554.06 142,135 

2365607 2330272 Eel River Charter 34,056 642.57 31,142 
3768338 6120935 Einstein Academy 41,130 134.85 36,573 
1363123 0000000 El Centro Elementary 4,618,459 779.09 2,729,060 
0910090 0000000 El Dorado County 

Office of Education 
755,920 733.19 696,544 

0961853 0000000 El Dorado Union High 603,490 84.36 365,970 
1964501 0000000 El Monte City 

Elementary 
8,130,918 747.12 4,788,951 

1964519 0000000 El Monte Union High 4,982,944 469.73 2,827,784 
2465680 0000000 El Nido Elementary 147,190 669.05 72,766 
1964527 0000000 El Rancho Unified 4,486,989 394.43 2,198,732 
3066670 6119127 El Sol Santa Ana 

Science and Arts 
Academy 

1,609 4.77 0 

1575168 0000000 El Tejon Unified 297,434 219.83 190,179 
3467314 0000000 Elk Grove Unified 16,760,638 273.73 9,482,276 
1563446 0000000 Elk Hills Elementary 14,851 185.64 1,523 
5271514 0000000 Elkins Elementary 13,547 903.13 1,490 
3467322 0000000 Elverta Joint 

Elementary 
76,865 244.02 38,365 

0161168 0000000 Emery Unified 174,596 212.40 92,802 
5071076 0000000 Empire Union 

Elementary 
1,478,810 406.04 728,210 

3768080 0000000 Encinitas Union 
Elementary 

966,732 171.16 477,052 

4569971 0000000 Enterprise Elementary 1,929,473 554.29 1,241,900 
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1964691 1996438 Environmental Charter 
High 

224,959 667.53 136,751 

0110017 0112607 Envision Academy for 
Arts & Technology 

37,244 564.30 34,807 

3968502 0000000 Escalon Unified 914,826 285.79 504,769 
3768098 0000000 Escondido Union 

Elementary 
9,180,414 490.67 4,508,502 

3768106 0000000 Escondido Union High 1,790,418 236.23 861,606 
4369427 4330726 Escuela Popular 

Accelerated Family 
Learning 

133,931 457.10 112,842 

5772686 0000000 Esparto Unified 264,971 287.39 137,225 
3667702 0000000 Etiwanda Elementary 580,274 47.89 225,245 
1275515 0000000 Eureka City Unified 2,444,456 517.67 1,450,181 
3166829 0000000 Eureka Union 260,281 62.46 132,486 
4369435 0000000 Evergreen Elementary 3,033,780 226.06 969,881 
5271522 0000000 Evergreen Union 257,399 262.92 171,623 
1964733 0112201 Excel Charter Academy 36,259 489.99 31,953 
5471910 0000000 Exeter Union 

Elementary 
883,168 452.21 564,970 

5471928 0000000 Exeter Union High 329,170 290.53 197,029 
3768338 6117683 Explorer Elementary 3,484 11.97 0 
2065243 0107938 Ezequiel Tafoya 

Alvarado Academy 
116,615 425.60 108,861 

0110017 0109835 FAME Public Charter 0 0.00 0 
1563461 0000000 Fairfax Elementary 1,215,723 675.40 682,481 
4870540 0000000 Fairfield-Suisun Unified 5,911,563 255.47 3,311,674 
4569989 0000000 Fall River Joint Unified 454,168 352.07 289,782 
3768114 0000000 Fallbrook Union 

Elementary 
2,293,750 402.77 1,323,816 

3768122 0000000 Fallbrook Union High 658,248 211.93 313,442 
5475325 0000000 Farmersville Unified 2,033,333 859.03 1,287,662 
3768023 6037956 Feaster-Edison Charter 743,602 689.80 627,332 
0461440 0000000 Feather Falls Union 

Elementary 
42,487 1148.30 28,240 

1964733 6017016 Fenton Avenue Charter 942,497 676.11 746,378 
1275374 0000000 Ferndale Unified 81,924 171.75 48,187 
1262794 0000000 Fieldbrook Elementary 17,014 151.91 3,558 
5672454 0000000 Fillmore Unified 1,771,963 464.35 920,890 
1073809 0000000 Firebaugh-Las Deltas 

Joint Unified 
1,462,508 610.14 864,679 
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5271530 0000000 Flournoy Union 
Elementary 

52,794 1287.66 37,525 

3467330 0000000 Folsom-Cordova 
Unified 

4,868,488 264.35 2,791,298 

3667710 0000000 Fontana Unified 20,515,542 489.28 11,154,854 
3166837 0000000 Foresthill Union 

Elementary 
154,801 253.36 100,418 

4970680 0000000 Forestville Union 
Elementary 

176,409 317.28 125,497 

4770292 0000000 Forks of Salmon 
Elementary 

16,358 1090.53 2,540 

2365565 0000000 Fort Bragg Unified 790,794 413.60 443,424 
4970698 0000000 Fort Ross Elementary 29,674 706.52 19,968 
1875036 0000000 Fort Sage Unified 114,014 593.82 80,625 
1262802 0000000 Fortuna Union 

Elementary 
371,058 500.08 275,831 

1262810 0000000 Fortuna Union High 280,750 235.53 193,426 
3066498 0000000 Fountain Valley 

Elementary 
585,733 94.63 187,746 

1062158 0000000 Fowler Unified 945,921 426.09 565,998 
5171381 0000000 Franklin Elementary 104,991 248.79 64,344 
4369450 0000000 Franklin-McKinley 

Elementary 
6,386,147 661.16 3,248,592 

1964733 0112433 Fredrick Douglas 
Academy M.S. 

8,738 89.16 6,649 

0161176 0000000 Fremont Unified 5,391,236 167.84 2,006,574 
4369468 0000000 Fremont Union High 1,178,892 119.20 483,443 
4569997 0000000 French Gulch-

Whiskeytown 
Elementary 

19,671 728.56 2,718 

1262828 0000000 Freshwater Elementary 137,753 454.63 109,856 
1010108 0000000 Fresno County Office of 

Education 
1,556,580 2040.08 1,490,248 

1062166 1030733 Fresno Prep Academy 71,014 554.80 64,024 
1062166 0000000 Fresno Unified 71,009,978 913.66 44,273,066 
1563479 0000000 Fruitvale Elementary 276,375 85.57 157,007 
3066506 0000000 Fullerton Elementary 4,672,962 336.43 2,345,916 
3066514 0000000 Fullerton Joint Union 

High 
3,598,689 73.67 1,482,627 

1964733 0112334 GARR Academy of 
Mathematics & 
Entrepreneurial 

95,216 537.94 89,192 



aab-dmd-sep07item01 
Attachment 1 

Page 15 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

1964733 0108886 Gabriella Charter 57,867 578.67 53,528 
3467348 0000000 Galt Joint Union 

Elementary 
1,255,016 286.40 572,767 

3467355 0000000 Galt Joint Union High 455,890 202.53 236,244 
3066522 0000000 Garden Grove Unified 27,578,941 556.97 14,522,162 
1262836 0000000 Garfield Elementary 18,108 329.24 8,367 
4169005 6044473 Garfield Elementary 

Charter 
489,517 704.34 370,725 

1964550 0000000 Garvey Elementary 5,945,824 993.79 3,367,783 
3868478 3830437 Gateway High 72,333 165.90 65,341 
4575267 0000000 Gateway Unified 1,786,349 600.86 1,061,234 
4770318 0000000 Gazelle Union 

Elementary 
35,411 668.13 22,469 

1563487 0000000 General Shafter 
Elementary 

126,482 461.61 100,207 

5271548 0000000 Gerber Union 
Elementary 

402,650 871.54 239,512 

1964733 0106864 Gertz-Ressler Academy 
High 

196,423 589.86 184,090 

4970706 0000000 Geyserville Unified 100,519 375.07 44,572 
4369484 0000000 Gilroy Unified 3,485,698 349.79 1,637,724 
1964733 0109967 Giraffe Charter 0 0.00 0 
1964568 0000000 Glendale Unified 15,571,477 556.08 9,174,577 
1964576 0000000 Glendora Unified 815,249 104.77 439,107 
0961879 0000000 Gold Oak Union 

Elementary 
124,455 173.82 79,222 

0961887 0000000 Gold Trail Union 
Elementary 

41,443 76.32 17,735 

4770466 0106393 Golden Eagle Charter 2,490 0.00 0 
0461457 0000000 Golden Feather Union 

Elementary 
196,703 1320.15 132,863 

1075234 0000000 Golden Plains Unified 1,328,066 719.82 689,059 
2075580 0000000 Golden Valley Unified 259,323 127.81 138,551 
4269195 0000000 Goleta Union 

Elementary 
936,974 259.41 352,192 

3768338 0109025 Gompers Charter 
Middle 

399,508 471.12 374,326 

2775473 0000000 Gonzales Unified 1,618,804 709.38 913,862 
1964584 0000000 Gorman Elementary 12,533 227.87 810 
1964584 1996305 Gorman Learning 

Center 
501,704 235.65 460,158 
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1964733 1933746 Granada Hills Charter 
High 

590,010 151.09 516,279 

4570003 0000000 Grant Elementary 66,186 109.94 30,644 
3467363 0000000 Grant Joint Union High 8,421,862 651.90 4,948,268 
2966332 0000000 Grass Valley 

Elementary 
831,303 502.91 600,574 

5071084 0000000 Gratton Elementary 39,623 344.55 25,784 
4970714 0000000 Gravenstein Union 

Elementary 
46,191 88.49 15,931 

2766027 0000000 Graves Elementary 10,644 313.06 0 
1262851 0000000 Green Point 

Elementary 
10,131 675.40 1,397 

1563503 0000000 Greenfield Union 
Elementary 

3,391,042 409.15 1,798,455 

2766035 0000000 Greenfield Union 
Elementary 

1,720,935 702.71 933,218 

4770326 0000000 Grenada Elementary 72,554 514.57 50,421 
0475507 0000000 Gridley Unified 1,090,591 536.97 636,728 
3768130 0000000 Grossmont Union High 3,749,278 172.96 2,049,276 
4269203 0000000 Guadalupe Union 

Elementary 
818,001 712.54 434,986 

4970722 0000000 Guerneville Elementary 255,668 824.74 154,837 
2473619 0000000 Gustine Unified 838,298 425.96 440,570 
1973445 0000000 Hacienda la Puente 

Unified 
8,191,629 368.84 4,413,858 

1162570 0000000 Hamilton Union 
Elementary 

213,259 446.15 136,300 

1663917 0000000 Hanford Elementary 3,275,781 593.98 1,893,120 
1663925 0000000 Hanford Joint Union 

High 
1,156,726 306.58 726,031 

4770334 0000000 Happy Camp Union 
Elementary 

128,327 872.97 73,746 

4469757 0000000 Happy Valley 
Elementary 

217,010 1528.24 193,270 

4570011 0000000 Happy Valley Union 
Elementary 

227,560 398.53 131,371 

4970730 0000000 Harmony Union 
Elementary 

112,007 391.63 79,268 

3768338 6040018 Harriet Tubman Village 
Charter 

133,880 501.42 113,571 

5071092 0000000 Hart-Ransom Union 
Elementary 

122,682 122.56 65,802 

1964592 0000000 Hawthorne 7,072,152 734.39 4,395,769 
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4975390 0000000 Healdsburg Unified 742,122 367.93 325,850 
1363131 0000000 Heber Elementary 473,209 621.83 204,544 
3667736 0000000 Helendale Elementary 111,209 167.48 62,153 
3768130 3732732 Helix High 832,449 339.78 732,668 
3367082 0000000 Hemet Unified 7,531,111 336.93 4,962,684 
1964733 0108894 Heritage College-

Ready High 
127,177 626.49 120,076 

1964600 0000000 Hermosa Beach City 
Elementary 

151,435 142.06 90,183 

3675044 0000000 Hesperia Unified 5,895,333 295.18 3,347,489 
5071100 0000000 Hickman Community 

Charter 
113,608 108.10 69,459 

3667934 0105833 High Desert Academy 
of Applied Arts and 
Scien 

76,390 460.18 71,681 

3768338 3731247 High Tech High 26,321 52.64 16,497 
3768338 0106732 High Tech High 

International 
36,954 97.25 32,482 

3768338 0108787 High Tech High Media 
Arts 

21,902 76.05 18,739 

3768338 0101204 High Tech Middle 25,412 83.05 21,391 
3768338 0107573 High Tech Middle 

Media Arts 
3,009 10.03 0 

4168908 0000000 Hillsborough City 
Elementary 

42,696 0.00 0 

2465698 0000000 Hilmar Unified 867,581 364.22 478,041 
3567470 0000000 Hollister 2,032,204 335.24 917,444 
1363149 0000000 Holtville Unified 1,044,621 575.55 569,961 
4269211 0000000 Hope Elementary 229,969 164.85 116,164 
5471944 0000000 Hope Elementary 54,016 375.11 36,503 
4970763 0000000 Horicon Elementary 15,060 177.18 0 
4770359 0000000 Hornbrook Elementary 32,505 722.33 16,455 
5471951 0000000 Hot Springs Elementary 19,220 662.76 1,245 
2866258 0000000 Howell Mountain 

Elementary 
50,525 647.76 27,210 

5672462 0000000 Hueneme Elementary 4,399,677 536.15 2,296,413 
1964626 0000000 Hughes-Elizabeth 

Lakes Union 
Elementary 

73,659 181.43 44,057 

5075549 0000000 Hughson Unified 673,668 312.75 355,450 
1210124 0000000 Humboldt County Office 

of Education 
196,767 504.53 186,721 



aab-dmd-sep07item01 
Attachment 1 

Page 18 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

3066530 0000000 Huntington Beach City 
Elementary 

939,142 141.48 506,330 

3066548 0000000 Huntington Beach 
Union High 

2,574,704 163.40 1,236,037 

1964733 0108936 Huntington Park 
College-Ready 
Academy 

116,599 616.93 109,949 

1262885 0000000 Hydesville Elementary 47,390 305.74 31,962 
3768338 0108548 IFTIN Charter 76,826 529.83 71,789 
4570029 0000000 Igo, Ono, Platina Union 

Elementary 
91,357 801.38 59,005 

0161192 0113902 Impact Academy of Arts 
& Technology 

0 0.00 0 

1310132 0000000 Imperial County Office 
of Education 

321,785 474.61 274,435 

1363164 0000000 Imperial Unified 789,966 241.65 393,041 
0961895 0000000 Indian Diggings 

Elementary 
7,462 191.33 0 

4570037 0000000 Indian Springs 
Elementary 

34,823 1832.79 24,791 

1964634 0000000 Inglewood Unified 13,984,030 867.28 9,057,770 
3768221 0101360 Integrity Charter 78,317 502.03 73,782 
2766092 6118962 International School of 

Monterey 
2,806 8.38 0 

1410140 0000000 Inyo County Office of 
Education 

2,773 32.62 0 

3073650 0000000 Irvine Unified 3,507,667 137.13 1,523,147 
1663933 0000000 Island Union 

Elementary 
238,716 1007.24 183,423 

1262893 0000000 Jacoby Creek 
Elementary 

54,493 131.94 32,442 

1964733 0109884 James Jordan Middle 922 10.24 0 
5572363 0000000 Jamestown Elementary 184,499 333.63 134,566 
3768155 0000000 Jamul-Dulzura Union 

Elementary 
147,082 135.19 42,876 

1864105 0000000 Janesville Union 
Elementary 

71,128 158.41 44,777 

1964733 0106880 Jardin de la Infancia 24,058 650.22 21,700 
3567488 0000000 Jefferson Elementary 7,529 442.88 0 
3968544 0000000 Jefferson Elementary 190,584 81.62 26,635 
4168916 0000000 Jefferson Elementary 2,237,081 364.70 1,122,049 
4168924 0000000 Jefferson Union High 702,503 129.68 363,055 
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0761697 0000000 John Swett Unified 390,354 214.36 184,277 
1864113 0000000 Johnstonville 

Elementary 
85,870 366.97 54,468 

3066464 6117758 Journey 0 0.00 0 
3768163 0000000 Julian Union 

Elementary 
158,814 400.04 113,336 

3768171 0000000 Julian Union High 38,948 167.16 20,153 
5371738 0000000 Junction City 

Elementary 
17,236 307.79 2,790 

4570045 0000000 Junction Elementary 58,318 142.94 32,122 
4770367 0000000 Junction Elementary 9,972 383.54 1,227 
0161259 0112474 Junior Space 

Exploration Academy 
34,339 1040.58 31,014 

3367090 0000000 Jurupa Unified 9,695,473 460.75 5,767,341 
1964733 0101444 KIPP Academy of 

Opportunity 
130,506 513.80 121,882 

3768338 0101345 KIPP Adelante 165,837 518.24 142,135 
3868478 0101337 KIPP Bayview 

Academy 
102,544 410.18 95,482 

4369369 0106633 KIPP Heartwood 
Academy 

78,014 336.27 72,335 

0161309 0114421 KIPP King Collegiate 
High 

0 0.00 0 

1964733 0100867 KIPP Los Angeles 
College Preparatory 

151,850 441.42 142,135 

0161309 0101212 KIPP Summit Academy 92,306 288.46 85,714 
4970888 0000000 Kashia Elementary 7,202 720.20 0 
3768338 6039812 Keiller Leadership 

Academy 
240,166 480.33 224,956 

1764014 0000000 Kelseyville Unified 597,657 318.75 324,709 
2165334 0000000 Kentfield Elementary 105,734 105.21 74,254 
4970789 0000000 Kenwood Elementary 27,438 173.66 12,806 
1964642 0000000 Keppel Union 

Elementary 
1,448,069 468.63 854,798 

1073999 0000000 Kerman Unified 2,102,087 521.09 1,317,870 
1510157 0000000 Kern County Office of 

Education 
1,482,638 534.09 1,416,611 

1563529 0000000 Kern Union High 11,553,676 345.43 7,484,900 
1563545 0000000 Kernville Union 

Elementary 
563,157 599.10 377,250 

4970912 6116958 Kid Street Learning 
Center Charter 

19,762 548.94 17,482 
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2766068 0000000 King City Joint Union 
High 

793,255 363.05 489,864 

3768338 0109033 King/Chavez Arts 
Academy 

110,199 633.33 103,075 

3768338 0109041 King/Chavez Athletics 
Academy 

96,929 629.41 91,501 

3768338 6119598 King/Chavez Charter 208,630 695.43 178,662 
3768338 0111906 King/Chavez 

Preparatory Academy 
44,061 393.40 40,245 

3768338 6040190 King/Chavez Primary 
Academy 

42,350 135.74 0 

1062265 0000000 Kings Canyon Joint 
Unified 

6,101,091 655.19 3,566,534 

1610165 0000000 Kings County Office of 
Education 

139,390 404.03 103,435 

5471969 0000000 Kings River Union 
Elementary 

792,140 1508.84 501,951 

1663941 0000000 Kings River-Hardwick 
Union Elementary 

104,326 165.33 71,607 

1062240 0000000 Kingsburg Elementary 
Charter 

712,879 316.41 483,011 

1062257 0000000 Kingsburg Joint Union 
High 

242,153 212.60 153,517 

5271555 0000000 Kirkwood Elementary 24,721 706.31 13,157 
1663958 0000000 Kit Carson Union 

Elementary 
78,629 176.30 33,254 

4770375 0000000 Klamath River Union 
Elementary 

34,184 1486.26 24,143 

1262901 0000000 Klamath-Trinity Joint 
Unified 

981,682 948.49 592,215 

1262919 0000000 Kneeland Elementary 10,112 280.89 0 
5071142 0000000 Knights Ferry 

Elementary 
17,016 119.83 2,232 

0761705 0000000 Knightsen Elementary 57,063 113.00 24,111 
1764022 0000000 Konocti Unified 2,106,112 668.39 1,239,494 
0161259 0101469 LPS College Park 53,809 298.94 49,547 
1964659 0000000 La Canada Unified 146,174 34.26 0 
5071159 0112409 La Grange Charter 

Academy 
16,420 252.62 15,228 

5071159 0000000 La Grange Elementary 10,419 144.71 0 
3066563 0000000 La Habra City 

Elementary 
3,403,379 550.53 1,891,055 



aab-dmd-sep07item01 
Attachment 1 

Page 21 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

4168940 0000000 La Honda-Pescadero 
Unified 

122,091 307.53 37,510 

3768197 0000000 La Mesa-Spring Valley 4,061,124 296.45 2,104,467 
0761713 0000000 Lafayette Elementary 208,756 64.00 103,104 
3066555 0000000 Laguna Beach Unified 225,856 78.94 108,490 
2165342 0000000 Laguna Joint 

Elementary 
10,503 0.00 0 

2766076 0000000 Lagunita Elementary 12,173 148.45 0 
2165359 0000000 Lagunitas Elementary 57,011 185.10 38,814 
1764055 0108340 Lake County 

International Charter 
30,436 334.46 27,487 

1710173 0000000 Lake County Office of 
Education 

113,303 944.19 108,089 

1162596 0000000 Lake Elementary 35,421 264.34 20,695 
3375176 0000000 Lake Elsinore Unified 5,470,142 253.08 3,156,351 
0961903 0000000 Lake Tahoe Unified 1,425,440 315.36 687,938 
1764030 0000000 Lakeport Unified 692,585 391.51 470,662 
4369492 0000000 Lakeside Joint School 

District 
51,593 661.45 34,837 

1563552 0000000 Lakeside Union 226,537 153.58 116,506 
1663966 0000000 Lakeside Union 

Elementary 
550,391 1393.39 355,107 

3768189 0000000 Lakeside Union 
Elementary 

837,273 199.68 439,164 

1964733 0102442 Lakeview Charter 
Academy 

63,963 528.62 59,170 

3968551 0000000 Lammersville 
Elementary 

49,308 62.97 24,972 

1563560 0000000 Lamont Elementary 2,325,806 807.01 1,217,032 
1964667 0000000 Lancaster Elementary 7,429,785 462.71 4,773,942 
1964733 0108928 Larchmont Charter 922 0.00 0 
2165367 0000000 Larkspur 65,227 59.19 25,973 
4168957 0000000 Las Lomitas 

Elementary 
44,618 42.21 0 

1964683 0000000 Las Virgenes Unified 808,530 67.05 329,767 
1864139 0000000 Lassen Union High 196,397 160.98 134,926 
5271563 0000000 Lassen View Union 

Elementary 
212,997 758.00 158,453 

1062281 0000000 Laton Joint Unified 454,120 563.42 257,938 
0961911 0000000 Latrobe 11,327 53.94 0 
1964691 0000000 Lawndale Elementary 3,515,111 584.00 1,899,264 
2373916 0000000 Laytonville Unified 244,595 529.43 162,013 
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2465722 0000000 Le Grand Union 
Elementary 

255,026 582.25 127,392 

2465730 0000000 Le Grand Union High 342,353 613.54 208,283 
4310439 0111567 Leadership Public 

Schools - Campbell 
18,077 186.36 13,298 

0176380 0108670 Leadership Public 
Schools - Hayward 

36,723 178.27 33,274 

4310439 0102905 Leadership Public 
Schools - San Jose 

64,355 305.00 59,315 

0761796 0101477 Leadership Public 
Schools: Richmond 

148,257 390.15 127,309 

3768338 0106799 Learning Choice 
Academy 

3,274 6.82 0 

2375218 0000000 Leggett Valley Unified 91,617 529.58 69,492 
3768205 0000000 Lemon Grove 

Elementary 
1,363,686 326.08 704,536 

1663974 0000000 Lemoore Union 
Elementary 

1,287,133 395.80 721,647 

1663982 0000000 Lemoore Union High 551,583 251.41 395,016 
1964709 0000000 Lennox Elementary 5,662,762 830.07 3,135,406 
5371746 0000000 Lewiston Elementary 100,076 1087.78 72,428 
4970797 0000000 Liberty Elementary 13,707 67.19 0 
5471985 0000000 Liberty Elementary 86,504 365.00 59,280 
0761721 0000000 Liberty Union High 400,208 68.28 144,752 
1964584 1996677 Lifeline Education 

Charter 
185,339 599.80 173,668 

0161259 0130633 Lighthouse Community 
Charter 

166,180 461.61 141,069 

0161259 0108944 Lighthouse Community 
Charter High 

480 4.62 0 

2165375 0000000 Lincoln Elementary 7,177 0.00 0 
3968569 0000000 Lincoln Unified 3,536,763 403.42 1,962,627 
3968577 0000000 Linden Unified 627,482 248.90 256,017 
5471993 0000000 Lindsay Unified 3,269,193 860.54 2,092,210 
1563586 0000000 Linns Valley-Poso Flat 

Union 
27,318 718.89 17,719 

3710371 6119119 Literacy First Charter 117,132 186.81 99,982 
1964717 0000000 Little Lake City 

Elementary 
1,375,531 276.54 595,219 

4770383 0000000 Little Shasta 
Elementary 

10,656 343.74 1,403 

4469765 0000000 Live Oak Elementary 734,223 336.65 359,034 
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5171399 0000000 Live Oak Unified 1,258,355 699.86 885,830 
0161200 0000000 Livermore Valley Joint 

Unified 
2,136,653 159.14 945,408 

2465748 0000000 Livingston Union 
Elementary 

1,576,040 645.39 738,170 

3968585 0000000 Lodi Unified 14,568,228 491.97 8,005,296 
1262927 0000000 Loleta Union 

Elementary 
119,960 685.49 43,451 

4369500 0000000 Loma Prieta Joint 
Union Elementary 

72,618 151.29 44,777 

4269229 0000000 Lompoc Unified 4,322,794 391.70 2,523,048 
1463289 0000000 Lone Pine Unified 262,759 644.02 128,638 
1964725 0000000 Long Beach Unified 65,665,911 704.22 44,424,586 
1875036 6010763 Long Valley Charter 47,900 193.15 38,995 
3166845 0000000 Loomis Union 

Elementary 
242,526 112.44 163,444 

3073924 0000000 Los Alamitos Unified 491,519 53.87 205,286 
4269237 0000000 Los Alamos Elementary 108,869 469.26 74,240 
4369518 0000000 Los Altos Elementary 332,044 81.93 134,270 
1964733 0110304 Los Angeles Academy 

of Arts & Enterprise 
Char 

1,638 14.00 0 

1910199 0000000 Los Angeles County 
Office of Education 

11,248,501 2335.17 10,556,564 

1964733 0101691 Los Angeles 
Educational 
Achievement Partnersh 

1,383 7.68 0 

1964733 0109942 Los Angeles 
International 

24,234 212.58 21,238 

1964733 1996610 Los Angeles 
Leadership Academy 

198,334 599.20 185,896 

1964733 0000000 Los Angeles Unified 610,919,359 899.82 405,255,704 
2465755 0000000 Los Banos Unified 2,552,822 295.88 1,066,849 
1964733 0112235 Los Feliz Charter 

School for the Arts 
3,549 0.00 0 

4369534 0000000 Los Gatos-Saratoga 
Joint Union High 

143,946 47.00 81,720 

5271571 0000000 Los Molinos Unified 284,418 477.21 170,149 
1964758 0000000 Los Nietos 875,601 396.20 368,715 
4269245 0000000 Los Olivos Elementary 49,767 76.21 27,477 
1563594 0000000 Lost Hills Union 

Elementary 
448,968 796.04 194,683 
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1964766 0000000 Lowell Joint 602,307 186.76 327,479 
1764048 0000000 Lucerne Elementary 149,419 518.82 71,121 
3675051 0000000 Lucerne Valley Unified 545,618 532.83 357,300 
4068759 0000000 Lucia Mar Unified 2,895,214 258.50 1,634,016 
4369542 0000000 Luther Burbank 222,414 424.45 66,766 
1964774 0000000 Lynwood Unified 12,104,178 628.79 6,463,924 
4369427 4330601 MACSA Academia 

Calmecac 
98,409 537.75 78,208 

4369484 4330619 MACSA El Portal 
Leadership Academy 

105,641 695.01 99,512 

4870581 4830196 MIT Academy 50,700 171.86 46,567 
2010207 0000000 Madera County Office 

of Education 
133,670 207.24 84,127 

2065243 0000000 Madera Unified 12,138,188 657.61 7,502,886 
3066589 0000000 Magnolia Elementary 4,337,148 676.73 2,269,934 
1964733 6119945 Magnolia Science 

Academy 
180,941 482.51 169,285 

1363172 0000000 Magnolia Union 
Elementary 

14,856 133.84 1,814 

0710074 0114470 Making Waves 
Academy 

0 0.00 0 

2673692 0000000 Mammoth Unified 321,802 264.42 192,178 
2365573 0000000 Manchester Union 

Elementary 
68,981 944.95 51,139 

1975333 0000000 Manhattan Beach 
Unified 

254,598 41.30 101,116 

3968593 0000000 Manteca Unified 4,524,995 198.68 2,019,259 
5271589 0000000 Manton Joint Union 

Elementary 
36,657 964.66 22,892 

0461499 0000000 Manzanita Elementary 67,644 271.66 41,221 
0761796 6118368 Manzanita Middle 692 0.00 0 
1262935 0000000 Maple Creek 

Elementary 
7,170 512.14 0 

1563610 0000000 Maple Elementary 52,601 417.47 30,123 
5171407 0000000 Marcum-Illinois Union 

Elementary 
65,953 445.63 45,162 

4870581 6116255 Mare Island 
Technology Academy 

65,108 167.80 59,959 

1563628 0000000 Maricopa Unified 113,886 304.51 74,558 
2110215 0000000 Marin County Office of 

Education 
293,159 673.93 238,219 
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2210223 0000000 Mariposa County Office 
of Education 

18,090 532.06 15,734 

2265532 0000000 Mariposa County 
Unified 

799,982 339.98 550,517 

0561572 0000000 Mark Twain Union 
Elementary 

285,599 375.79 191,729 

4970805 0105890 Mark West Charter 17,102 135.73 14,644 
4970805 0000000 Mark West Union 

Elementary 
285,434 203.59 178,085 

0761739 0000000 Martinez Unified 437,676 105.44 181,832 
4970862 6051932 Mary Collins School at 

Cherry Valley 
30,128 83.69 25,926 

5872736 0000000 Marysville Joint Unified 7,007,923 746.48 3,900,832 
1964733 0111658 Math and Science 

(MASS) 
82,357 450.04 76,139 

1275382 0000000 Mattole Unified 69,584 75.63 37,171 
0661606 0000000 Maxwell Unified 174,539 394.88 114,309 
1363180 0000000 McCabe Union 

Elementary 
47,275 57.86 16,752 

4770409 0000000 McCloud Union 
Elementary 

109,776 1276.47 77,136 

1262950 0000000 McKinleyville Union 
Elementary 

534,250 420.01 356,298 

1563651 0000000 McKittrick Elementary 25,576 376.12 15,072 
2465763 0000000 McSwain Union 

Elementary 
227,330 295.23 142,104 

1363198 0000000 Meadows Union 
Elementary 

262,225 518.23 120,798 

1964352 0101642 Media Art Academy at 
Centinela 

103,986 1029.56 100,857 

3768338 6061956 Memorial Academy of 
Learning & Tech Center 

1,063,380 699.59 928,042 

2310231 0000000 Mendocino County 
Office of Education 

317,340 1171.00 299,920 

2365581 0000000 Mendocino Unified 251,844 380.43 162,915 
1075127 0000000 Mendota Unified 2,109,309 885.15 1,159,577 
3367116 0000000 Menifee Union 

Elementary 
1,022,376 129.51 445,191 

4168965 0000000 Menlo Park City 
Elementary 

181,557 85.12 61,148 

2465771 0000000 Merced City 
Elementary 

10,112,834 895.97 6,155,762 
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2410249 0000000 Merced County Office 
of Education 

996,701 472.82 876,773 

2473726 0000000 Merced River Union 
Elementary 

73,924 364.16 42,822 

2465789 0000000 Merced Union High 4,549,663 434.96 2,674,709 
5171415 0000000 Meridian Elementary 43,463 517.42 27,561 
5672470 0000000 Mesa Union 

Elementary 
56,121 100.04 27,146 

3868478 0109769 Metropolitan Arts & 
Technology High 

47,428 232.49 43,401 

1764055 0000000 Middletown Unified 319,994 230.38 213,826 
1563669 0000000 Midway Elementary 41,878 498.55 26,615 
1964733 0102426 Milagro Charter 65,322 510.33 60,435 
2165391 0000000 Mill Valley Elementary 177,777 4336.02 87,789 
4168973 0000000 Millbrae Elementary 349,057 165.51 80,992 
3975499 0102392 Millennium Charter 2,098 16.26 0 
0161259 0108803 Millsmont Academy 125,923 466.38 117,542 
4570052 0000000 Millville Elementary 66,528 286.76 44,405 
4373387 0000000 Milpitas Unified 1,961,534 204.05 625,855 
5271605 0000000 Mineral Elementary 12,017 207.19 886 
2766084 0000000 Mission Union 

Elementary 
14,258 144.02 1,325 

5071167 0000000 Modesto City 
Elementary 

14,839,761 841.02 9,910,980 

5071175 0000000 Modesto City High 2,986,728 190.30 936,408 
2573585 2530129 Modoc Charter 115,726 301.37 107,077 
2510256 0000000 Modoc County Office of 

Education 
170,641 2133.01 143,668 

2573585 0000000 Modoc Joint Unified 445,650 470.09 313,608 
1563677 0000000 Mojave Unified 1,471,419 474.19 961,887 
3768338 0109157 Momentum Middle 27,247 358.51 24,594 
0161259 6117568 Monarch Academy 327,608 933.36 277,020 
2610264 0000000 Mono County Office of 

Education 
36,819 428.13 33,274 

1062323 0000000 Monroe Elementary 149,939 757.27 95,141 
1964790 0000000 Monrovia Unified 2,636,719 422.82 1,652,762 
5472009 0000000 Monson-Sultana Joint 

Union Elementary 
261,015 589.20 143,157 

1964733 6018204 Montague Charter 
Academy 

743,666 678.53 645,957 

4770417 0000000 Montague Elementary 160,353 995.98 109,247 
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4970813 0000000 Monte Rio Union 
Elementary 

64,221 553.63 44,377 

4369567 0000000 Montebello Elementary 11,954 351.59 0 
1964808 0000000 Montebello Unified 23,045,511 632.09 13,681,625 
4269252 0000000 Montecito Union 

Elementary 
70,238 158.91 37,805 

2710272 0000000 Monterey County Office 
of Education 

598,120 516.96 580,919 

2766092 0000000 Monterey Peninsula 
Unified 

4,270,375 391.10 2,155,191 

4970821 0000000 Montgomery 
Elementary 

10,373 216.10 6,074 

5673940 0000000 Moorpark Unified 1,504,095 195.03 709,296 
0761747 0000000 Moraga Elementary 119,254 66.85 53,275 
4369575 0000000 Moreland Elementary 1,036,008 339.23 430,468 
3367124 0000000 Moreno Valley Unified 14,415,740 389.41 8,045,408 
4369583 0000000 Morgan Hill Unified 1,804,493 205.43 758,969 
3667777 0000000 Morongo Unified 4,531,917 480.48 2,982,278 
0961929 0000000 Mother Lode Union 

Elementary 
333,246 215.00 206,300 

4469773 0000000 Mountain Elementary 36,266 232.47 19,695 
3768213 0000000 Mountain Empire 

Unified 
756,379 439.50 485,817 

0161218 0000000 Mountain House 
Elementary 

10,781 250.72 0 

4573700 0000000 Mountain Union 
Elementary 

78,707 1022.17 50,176 

5375028 0000000 Mountain Valley Unified 407,542 1021.41 278,268 
1964816 0000000 Mountain View 

Elementary 
8,754,567 897.54 5,113,135 

4369591 0000000 Mountain View 
Whisman 

1,348,521 347.20 436,093 

4369609 0000000 Mountain View-Los 
Altos Union High 

393,332 106.80 179,225 

3667793 0000000 Mt. Baldy Joint 
Elementary 

11,404 132.60 1,477 

0761754 0000000 Mt. Diablo Unified 8,092,179 226.82 3,655,794 
4369617 0000000 Mt. Pleasant 

Elementary 
1,104,188 370.66 303,137 

4770425 0000000 Mt. Shasta Union 
Elementary 

265,494 385.89 195,142 

3768023 6037980 Mueller Charter (Robert 
L.) 

439,419 492.07 374,731 
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1964733 6119044 Multicultural Learning 
Center 

118,872 427.60 99,094 

5672504 0000000 Mupu Elementary 29,630 238.95 12,464 
1563685 0000000 Muroc Joint Unified 327,028 141.33 185,271 
3375200 0000000 Murrieta Valley Unified 1,003,914 49.64 389,784 
3768338 6115570 Museum 3,291 41.14 0 
1964733 0102483 NEW Academy Canoga 

Park 
203,127 630.83 192,770 

2810280 0000000 Napa County Office of 
Education 

35,680 375.58 30,341 

2866266 0000000 Napa Valley Unified 4,076,977 238.21 1,918,625 
3768221 0000000 National Elementary 4,653,423 767.01 2,470,767 
3475283 0000000 Natomas Unified 1,250,871 120.82 484,802 
3667801 0000000 Needles Unified 943,282 841.46 657,514 
2966340 0000000 Nevada City 

Elementary 
203,703 148.15 126,253 

2966357 0000000 Nevada Joint Union 
High 

605,912 144.33 414,790 

1964733 0100289 New Acadmey of 
Science and Arts 

100,008 628.98 94,394 

1964733 0102541 New Designs Charter 122,996 442.43 114,335 
0161242 0000000 New Haven Unified 2,912,015 224.24 895,525 
1964733 0111211 New Heights Charter 45,590 418.26 40,412 
3968619 0000000 New Hope Elementary 223,793 985.87 129,499 
3968627 0000000 New Jerusalem 

Elementary 
31,683 50.37 13,804 

1062166 1030667 New Millenium Charter 105,137 404.37 88,730 
1964733 0111484 New Village Charter 

High 
35,123 662.70 31,014 

1975663 6120158 New West Charter 
Middle 

3,562 11.87 0 

0161234 0000000 Newark Unified 1,314,642 180.96 356,804 
3166852 0000000 Newcastle Elementary 46,565 148.77 25,732 
1964832 0000000 Newhall Elementary 1,431,268 206.06 657,085 
5073601 0000000 Newman-Crows 

Landing Unified 
912,575 347.12 438,574 

3066597 0000000 Newport-Mesa Unified 6,727,795 309.37 3,422,435 
1964881 0106591 Nia Educational Charter 2,074 9.78 0 
2165409 0000000 Nicasio 7,511 117.36 0 
0461424 0110551 Nord Country 1,857 25.09 0 
1563693 0000000 Norris Elementary 60,762 21.77 0 
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3567504 0000000 North County Joint 
Union Elementary 

188,937 339.20 122,210 

4570078 0000000 North Cow Creek 
Elementary 

37,236 123.30 19,206 

2773825 0000000 North Monterey County 
Unified 

1,796,136 378.53 839,942 

0161259 6117972 North Oakland 
Community Charter 

480 4.62 0 

3467397 0000000 North Sacramento 
Elementary 

5,877,645 1219.68 3,416,456 

1964733 0100776 North Valley Charter 
Academy 

632 4.27 0 

1262687 0000000 Northern Humboldt 
Union High 

315,611 163.19 191,325 

1964840 0000000 Norwalk-La Mirada 
Unified 

6,794,582 292.48 3,707,138 

3066670 0106567 Nova Academy 0 0.00 0 
2165417 0000000 Novato Unified 1,194,842 159.80 532,859 
3768338 6114961 Nubia Leadership 

Academy 
150,185 436.58 128,814 

5171423 0000000 Nuestro Elementary 14,146 111.39 1,329 
3367157 0000000 Nuview Union 

Elementary 
481,342 260.33 230,717 

3768338 6061964 O'Farrell Community 
Center for Advanced 
Acade 

714,253 555.41 587,447 

4369625 0000000 Oak Grove Elementary 3,286,670 280.24 1,229,769 
4970839 0000000 Oak Grove Union 

Elementary 
101,919 147.92 58,396 

4570086 0000000 Oak Run Elementary 41,238 665.13 25,404 
5472017 0000000 Oak Valley Union 

Elementary 
185,624 424.77 103,191 

3968635 0000000 Oak View Union 
Elementary 

98,232 287.23 53,989 

5075564 0000000 Oakdale Joint Unified 1,086,511 211.01 604,764 
0161259 0111823 Oakland Aviation High 30,868 506.03 26,315 
0161259 0130617 Oakland Military 

Institute, College 
Preparato 

197,912 412.32 178,019 

0161259 3030772 Oakland School for the 
Arts 

1,941 5.64 0 

0161259 0000000 Oakland Unified 43,119,097 1052.76 25,782,962 
0161259 0100065 Oakland Unity High 121,915 564.42 113,930 
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0761762 0000000 Oakley Union 
Elementary 

622,953 134.20 269,573 

0161259 0107169 Oasis High 42,721 292.61 39,061 
1964733 0102335 Ocean Charter School 2,282 9.97 0 
3066613 0000000 Ocean View 2,793,423 280.89 1,414,053 
5672512 0000000 Ocean View 

Elementary 
1,483,488 595.30 769,975 

3773569 0000000 Oceanside Unified 8,778,783 434.40 5,108,749 
1910199 6116883 Odyssey Charter 54,409 235.54 43,315 
5672520 0000000 Ojai Unified 991,466 297.47 575,888 
4970847 0000000 Old Adobe Union 

Elementary 
413,943 220.18 159,232 

3667819 0000000 Ontario-Montclair 
Elementary 

17,057,778 672.20 9,515,423 

3166860 0000000 Ophir Elementary 14,003 73.31 0 
1964733 0109918 Opportunities Unlimited 

Charter High 
76,687 375.92 71,247 

1062331 0000000 Orange Center 478,207 1518.12 292,689 
3010306 0000000 Orange County 

Department of 
Education 

3,810,303 459.96 3,442,752 

3066670 0109066 Orange County 
Educational Arts 
Academy 

119,147 238.29 109,858 

3066670 3030723 Orange County High 
School of the Arts 

52,768 40.68 38,563 

3066621 0000000 Orange Unified 8,480,264 282.85 4,231,086 
4369633 0000000 Orchard Elementary 229,356 297.48 97,473 
4269260 0000000 Orcutt Union 

Elementary 
541,069 115.02 252,027 

1262968 0000000 Orick Elementary 76,839 1067.21 34,301 
0761770 0000000 Orinda Union 

Elementary 
54,487 22.30 0 

1175481 0000000 Orland Joint Unified 1,013,183 446.73 636,966 
3667827 0000000 Oro Grande Elementary 133,898 1206.29 87,724 
0461507 0000000 Oroville City 

Elementary 
2,237,765 733.93 1,290,731 

0461515 0000000 Oroville Union High 1,403,001 467.98 880,861 
1964733 0101675 Oscar De La Hoya 

Animo Charter High 
235,496 572.98 208,073 

1964733 0109934 Our Community Charter 38,382 231.22 36,167 
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5472025 0000000 Outside Creek 
Elementary 

57,310 447.73 22,980 

1463297 0000000 Owens Valley Unified 25,355 384.17 14,218 
5672538 0000000 Oxnard Elementary 8,502,061 531.25 4,268,097 
5672546 0000000 Oxnard Union High 4,136,949 257.56 2,026,574 
4570094 0000000 Pacheco Union 

Elementary 
175,360 241.21 107,060 

4469781 0000000 Pacific Elementary 132,743 1288.77 113,099 
2766134 0000000 Pacific Grove Unified 258,327 156.75 136,916 
2775150 0000000 Pacific Unified 19,017 731.42 10,074 
1062356 0000000 Pacific Union 

Elementary 
285,712 690.13 157,322 

1262976 0000000 Pacific Union 
Elementary 

173,393 379.42 119,625 

1262927 1230150 Pacific View Charter 96,486 542.06 89,442 
4168932 0000000 Pacifica 188,124 60.94 0 
1964733 6018642 Pacoima Charter 

Elementary 
928,241 610.28 778,923 

4469799 0000000 Pajaro Valley Unified 9,691,940 501.86 5,195,907 
0461523 0000000 Palermo Union 

Elementary 
915,481 680.66 601,001 

1964733 1995836 Palisades Charter High 339,797 129.99 293,132 
3367173 0000000 Palm Springs Unified 11,049,562 466.44 6,228,468 
1964857 0000000 Palmdale Elementary 10,491,314 459.14 6,332,013 
4369641 0000000 Palo Alto Unified 1,195,618 111.16 526,320 
3367181 0000000 Palo Verde Unified 2,076,556 560.63 1,372,002 
5472033 0000000 Palo Verde Union 

Elementary 
372,476 730.35 253,071 

1964865 0000000 Palos Verdes Peninsula 
Unified 

734,177 61.80 217,005 

1563362 0000000 Panama-Buena Vista 
Union 

3,553,431 230.89 2,270,310 

3567520 0000000 Panoche Elementary 7,288 1457.60 0 
1964733 6120489 Para Los Ninos Charter 141,080 564.32 118,629 
5071209 0112383 Paradise Charter 345 0.00 0 
5071209 0000000 Paradise Elementary 72,044 486.78 50,616 
0461531 0000000 Paradise Unified 1,440,815 278.80 914,388 
1964873 0000000 Paramount Unified 10,743,737 643.53 6,103,351 
1062364 0000000 Parlier Unified 2,762,238 1000.81 1,604,015 
4075457 0000000 Paso Robles Joint 

Unified 
2,257,738 331.92 1,334,705 

3675044 0112441 Pathways to College 1,638 16.38 0 
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5071217 0000000 Patterson Joint Unified 1,840,048 343.61 838,128 
4269278 6045918 Peabody Charter 252,775 354.03 220,016 
1262984 0000000 Peninsula Union 41,823 1020.07 25,737 
3367199 0000000 Perris Elementary 3,372,164 601.96 1,809,504 
3367207 0000000 Perris Union High 2,708,957 316.58 1,729,266 
4970854 0000000 Petaluma City 

Elementary 
552,868 260.17 246,181 

4970862 0000000 Petaluma Joint Union 
High 

755,055 127.50 317,439 

0161275 0000000 Piedmont City Unified 125,008 48.04 51,772 
0661614 0000000 Pierce Joint Unified 446,891 342.71 202,244 
1062372 0000000 Pine Ridge Elementary 11,430 131.38 0 
4970870 6113492 Piner-Olivet Charter 0 0.00 0 
4970870 0000000 Piner-Olivet Union 

Elementary 
212,099 150.42 39,628 

0473379 0000000 Pioneer Union 
Elementary 

137,801 1364.37 82,767 

0961945 0000000 Pioneer Union 
Elementary 

129,208 262.62 83,793 

1663990 0000000 Pioneer Union 
Elementary 

127,473 103.22 94,379 

0761788 0000000 Pittsburg Unified 3,463,107 389.55 1,611,568 
5472041 0000000 Pixley Union 

Elementary 
795,310 846.98 445,050 

3066647 0000000 Placentia-Yorba Linda 
Unified 

5,193,480 194.10 2,532,115 

3110314 0000000 Placer County Office of 
Education 

548,695 0.00 516,344 

3166886 0000000 Placer Hills Union 
Elementary 

149,280 187.07 84,513 

3166894 0000000 Placer Union High 369,224 77.47 203,688 
0961952 0000000 Placerville Union 

Elementary 
446,841 368.07 295,883 

2465813 0000000 Plainsburg Union 
Elementary 

43,310 541.38 27,025 

2465821 0000000 Planada Elementary 997,864 1264.72 619,902 
1162638 0000000 Plaza Elementary 37,933 289.56 22,457 
5171431 0000000 Pleasant Grove Joint 

Union 
66,948 405.75 45,525 

2966373 0000000 Pleasant Ridge Union 
Elementary 

243,057 126.20 140,787 

5672553 0000000 Pleasant Valley 973,649 138.52 485,636 
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2966381 0000000 Pleasant Valley 
Elementary 

26,381 39.37 0 

4068791 0000000 Pleasant Valley Joint 
Union Elementary 

20,763 142.21 2,860 

5472058 0000000 Pleasant View 
Elementary 

289,508 527.34 159,347 

0175101 0000000 Pleasanton Unified 772,161 58.55 214,457 
5271613 0000000 Plum Valley Elementary 59,127 1970.90 41,834 
3210322 0000000 Plumas County Office 

of Education 
51,525 2240.22 47,674 

5872744 0000000 Plumas Lake 
Elementary 

37,492 45.06 17,050 

3266969 0000000 Plumas Unified 771,496 285.95 501,683 
2365599 0000000 Point Arena Joint Union 

High 
88,098 486.73 52,177 

0961960 0000000 Pollock Pines 
Elementary 

187,372 235.10 116,569 

1964907 0000000 Pomona Unified 22,087,297 695.03 12,730,103 
1563719 0000000 Pond Union Elementary 265,161 1183.75 223,637 
2866282 0000000 Pope Valley Union 

Elementary 
34,833 611.11 20,359 

1964733 0107755 Port of Los Angeles 
High 

2,967 28.53 0 

5475523 0000000 Porterville Unified 8,541,695 637.39 5,366,510 
4168981 0000000 Portola Valley 

Elementary 
48,464 72.01 21,128 

2373866 0000000 Potter Valley 
Community Unified 

154,073 505.16 97,358 

3768296 0000000 Poway Unified 2,731,969 84.53 912,095 
3768338 3731189 Preuss School UCSD 522,164 666.03 467,654 
3975499 0102384 Primary Charter 1,937 13.09 0 
1964733 6120471 Puente Charter 61,785 572.08 57,182 
3768437 0101220 Rainbow Advanced 

Institute for Learning 
1,674 16.10 0 

1062380 0000000 Raisin City Elementary 324,380 1179.56 201,819 
3768304 0000000 Ramona City Unified 1,329,509 192.10 673,878 
1864162 0000000 Ravendale-Termo 

Elementary 
8,939 812.64 1,107 

4168999 0000000 Ravenswood City 
Elementary 

3,265,385 822.93 1,693,804 

2065276 0000000 Raymond-Knowles 
Union Elementary 

71,160 749.05 50,103 
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2966399 0000000 Ready Springs Union 
Elementary 

129,760 351.65 98,365 

5271639 0000000 Red Bluff Joint Union 
High 

536,082 257.24 346,389 

5271621 0000000 Red Bluff Union 
Elementary 

1,036,866 468.11 667,074 

4570110 0000000 Redding Elementary 1,642,707 482.30 1,047,509 
4570136 6116990 Redding School of the 

Arts 
2,589 8.09 0 

3667843 0000000 Redlands Unified 6,168,592 299.01 3,891,769 
1975341 0000000 Redondo Beach Unified 1,163,398 146.28 550,925 
2365615 2330413 Redwood Academy of 

Ukiah 
43,651 307.40 35,622 

4169005 0000000 Redwood City 
Elementary 

3,184,852 391.69 1,246,572 

5271647 0000000 Reeds Creek 
Elementary 

55,886 388.10 36,522 

1673932 0000000 Reef-Sunset Unified 2,114,867 818.45 1,155,666 
0161259 6117394 Reems (Ernestine C.) 

Academy of 
Technology an 

0 0.00 0 

0961978 0000000 Rescue Union 
Elementary 

398,427 104.55 258,034 

3667850 0000000 Rialto Unified 14,407,395 469.07 8,773,197 
1964733 0108902 Richard Merkin Middle 

Academy 
65,435 554.53 61,120 

5271654 0000000 Richfield Elementary 107,229 468.25 64,772 
5472082 0000000 Richgrove Elementary 759,182 1028.70 488,844 
1563578 0000000 Richland Union 

Elementary 
2,182,619 701.36 1,276,012 

0761796 0110973 Richmond College Prep 
K-5 Charter 

18,146 432.05 15,037 

1864170 0000000 Richmond Elementary 11,851 57.53 0 
1575630 1530500 Ridgecrest Charter 47,033 189.65 39,977 
3667868 0000000 Rim of the World 

Unified 
1,003,602 179.76 584,918 

4970896 0102525 Rincon Valley Charter 2,360 16.74 0 
4970896 0000000 Rincon Valley Union 

Elementary 
530,905 195.47 310,991 

1573544 0000000 Rio Bravo-Greeley 
Union Elementary 

219,028 250.60 153,399 

1263008 0000000 Rio Dell Elementary 266,221 918.00 181,866 
5672561 0000000 Rio Elementary 1,672,015 411.52 735,117 
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3467405 0000000 Rio Linda Union 
Elementary 

5,780,455 648.47 3,567,193 

3968650 0000000 Ripon Unified 468,122 157.19 235,726 
3968585 6118921 River Oaks Charter 74,712 211.05 65,289 
3310330 0110833 River Springs Charter 362,274 178.02 336,101 
5075556 0000000 Riverbank Unified 1,359,383 431.96 641,713 
1075408 0000000 Riverdale Joint Unified 831,276 524.13 543,883 
3310330 0000000 Riverside County Office 

of Education 
1,609,442 463.42 1,428,407 

3367215 0000000 Riverside Unified 15,701,979 368.36 9,970,998 
5071233 0000000 Roberts Ferry Union 

Elementary 
16,619 158.28 2,302 

3467421 0000000 Robla Elementary 1,528,916 737.18 916,891 
4310439 0113704 Rocketship One Public 0 0.00 0 
5472090 0000000 Rockford Elementary 193,992 506.51 135,914 
3175085 6118392 Rocklin Academy 3,748 12.09 0 
3175085 0000000 Rocklin Unified 706,205 72.16 352,241 
1263016 0000000 Rohnerville Elementary 156,382 239.48 98,400 
3367231 0000000 Romoland Elementary 869,971 398.89 456,805 
3968676 0108647 Rosa Parks Academy 91,898 317.99 85,355 
1563750 0000000 Rosedale Union 

Elementary 
314,550 58.24 138,373 

4970904 0101923 Roseland Charter 173,655 496.16 162,389 
4970904 0000000 Roseland Elementary 925,254 669.02 430,389 
1964931 0000000 Rosemead Elementary 1,915,961 588.08 1,123,670 
3166910 0000000 Roseville City 

Elementary 
1,230,668 148.26 564,013 

3166928 0000000 Roseville Joint Union 
High 

682,666 79.13 297,036 

2165433 0000000 Ross Elementary 33,467 87.38 13,240 
2175002 0000000 Ross Valley Elementary 320,793 184.26 200,737 
1463305 0000000 Round Valley Joint 

Elementary 
14,775 112.79 2,581 

2365607 0000000 Round Valley Unified 412,480 1041.62 233,456 
1973452 0000000 Rowland Unified 8,241,549 466.84 4,721,643 
3467439 0102038 Sacramento Charter 

High 
634,116 554.30 572,984 

3467439 0000000 Sacramento City 
Unified 

39,119,639 813.79 24,030,772 

3410348 0000000 Sacramento County 
Office of Education 

1,677,308 1102.04 1,611,171 
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5210520 5230073 Sacramento River 
Discovery Charter 

46,110 387.48 44,109 

3073635 0000000 Saddleback Valley 
Unified 

3,086,278 88.85 1,134,272 

2866290 0000000 Saint Helena Unified 362,607 263.71 134,332 
5071266 0000000 Salida Union 

Elementary 
678,434 198.84 301,573 

2766142 0000000 Salinas City Elementary 4,791,057 616.61 2,474,283 
2766159 0000000 Salinas Union High 5,987,697 443.73 3,212,181 
2766167 0000000 San Antonio Union 

Elementary 
90,856 483.28 69,054 

2766175 0000000 San Ardo Union 
Elementary 

434,608 3683.12 379,927 

3510355 0000000 San Benito County 
Office of Education 

32,943 221.09 16,550 

3567538 0000000 San Benito High 385,314 124.82 197,542 
3667876 0000000 San Bernardino City 

Unified 
43,802,905 755.29 28,923,965 

3610363 0000000 San Bernardino County 
Office of Education 

1,883,300 536.40 1,747,461 

4169013 0000000 San Bruno Park 
Elementary 

508,934 191.62 181,975 

3768338 6119168 San Diego Cooperative 
Charter 

35,654 106.43 31,232 

3710371 0000000 San Diego County 
Office of Education 

3,761,404 1395.70 3,571,401 

3768338 0000000 San Diego Unified 72,625,709 609.93 46,242,299 
3768346 0000000 San Dieguito Union 

High 
964,313 79.04 489,108 

1975291 0000000 San Gabriel Unified 2,640,770 482.69 1,369,969 
3367249 0000000 San Jacinto Unified 3,323,239 373.40 1,797,692 
3910397 0000000 San Joaquin County 

Office of Education 
947,387 488.60 843,309 

4369666 0000000 San Jose Unified 12,212,002 394.81 6,833,595 
3467447 0000000 San Juan Unified 14,198,204 302.03 9,080,343 
0161291 0000000 San Leandro Unified 1,930,021 222.97 661,944 
4469807 0000000 San Lorenzo Valley 

Unified 
424,591 129.25 258,594 

2766183 0000000 San Lucas Union 
Elementary 

425,302 4253.02 372,503 

4068809 0000000 San Luis Coastal 
Unified 

1,403,005 191.54 774,856 



aab-dmd-sep07item01 
Attachment 1 

Page 37 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

4010405 0000000 San Luis Obispo 
County Office of 
Education 

666,869 880.94 580,262 

3773791 0000000 San Marcos Unified 4,043,425 253.65 1,822,685 
1964964 0000000 San Marino Unified 174,968 53.44 0 
4110413 0000000 San Mateo County 

Office of Education 
383,957 409.77 352,359 

4169047 0000000 San Mateo Union High 850,633 98.34 223,356 
4169039 0000000 San Mateo-Foster City 

Elementary 
2,405,601 242.23 973,849 

4068825 0000000 San Miguel Joint Union 170,257 356.19 86,801 
3768353 0000000 San Pasqual Union 

Elementary 
90,500 157.39 28,808 

1363214 0000000 San Pasqual Valley 
Unified 

890,674 1167.33 591,214 

2165458 0000000 San Rafael City 
Elementary 

1,533,873 436.50 726,307 

2165466 0000000 San Rafael City High 437,735 204.64 227,963 
0761804 0000000 San Ramon Valley 

Unified 
573,648 24.09 0 

3768379 0000000 San Ysidro Elementary 3,745,649 731.43 1,948,882 
1062414 0000000 Sanger Unified 3,682,102 379.87 2,018,502 
3066670 0000000 Santa Ana Unified 39,631,558 704.00 20,252,216 
4210421 0000000 Santa Barbara County 

Office of Education 
745,196 777.06 679,752 

4269278 0000000 Santa Barbara 
Elementary 

2,894,328 567.85 1,528,613 

4269286 0000000 Santa Barbara High 2,146,552 202.28 1,016,565 
4310439 0000000 Santa Clara County 

Office of Education 
2,055,007 838.78 1,946,712 

5672579 0000000 Santa Clara Elementary 9,828 182.00 2,278 
4369674 0000000 Santa Clara Unified 3,146,360 222.44 1,221,647 
4410447 0000000 Santa Cruz County 

Office of Education 
212,167 400.32 197,159 

4269310 0000000 Santa Maria Joint 
Union High 

2,428,101 341.03 1,392,610 

4269120 0000000 Santa Maria-Bonita 
Elementary 

8,244,260 643.43 4,636,084 

1964733 6019079 Santa Monica 
Boulevard Community 
Charter 

810,348 720.31 683,703 

1964980 0000000 Santa Monica-Malibu 
Unified 

2,221,072 182.19 1,079,287 
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5672587 0000000 Santa Paula 
Elementary 

2,261,298 606.90 1,034,732 

5672595 0000000 Santa Paula Union 
High 

507,615 289.73 288,116 

2766191 0000000 Santa Rita Union 
Elementary 

772,805 251.65 222,118 

4970912 6113278 Santa Rosa Charter 34,578 197.59 29,288 
4970912 0000000 Santa Rosa Elementary 2,470,715 562.81 1,262,858 
4970920 0000000 Santa Rosa High 2,474,299 199.49 1,083,317 
4269328 0000000 Santa Ynez Valley 

Union High 
142,656 121.82 80,377 

3768361 0000000 Santee Elementary 1,016,575 155.13 523,552 
3066621 6085328 Santiago Middle 27,140 24.63 0 
4369682 0000000 Saratoga Union 

Elementary 
124,060 51.84 57,795 

5472108 0000000 Saucelito Elementary 22,511 214.39 8,581 
1964998 0000000 Saugus Union 

Elementary 
916,721 85.05 475,332 

2165474 0000000 Sausalito Marin City 220,321 1498.78 108,218 
3066696 0000000 Savanna Elementary 1,096,874 429.30 521,934 
1975697 1996693 School of Arts and 

Enterprise 
131,067 289.97 121,882 

3773569 0101089 School of Business and 
Technology 

0 0.00 0 

1062166 1030642 School of Unlimited 
Learning 

9,190 33.30 0 

1263024 0000000 Scotia Union 
Elementary 

57,682 249.71 38,555 

4776455 0000000 Scott Valley Unified 0 0.00 0 
4475432 0000000 Scotts Valley Unified 182,241 67.72 89,208 
4970938 0000000 Sebastopol Union 

Elementary 
243,142 256.48 153,876 

1363222 0000000 Seeley Union 
Elementary 

349,653 636.89 168,158 

4770458 0000000 Seiad Elementary 8,857 285.71 0 
1062430 0000000 Selma Unified 3,613,822 561.15 2,132,325 
1563768 0000000 Semitropic Elementary 65,582 254.19 35,703 
5472116 0000000 Sequoia Union 

Elementary 
109,398 305.58 69,579 

4169062 0000000 Sequoia Union High 1,850,567 236.77 771,943 
1864188 0000000 Shaffer Union 

Elementary 
102,953 296.69 59,804 
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4068833 0000000 Shandon Joint Unified 191,821 503.47 115,304 
4510454 0000000 Shasta County Office of 

Education 
530,726 783.94 503,662 

4570128 0000000 Shasta Union 
Elementary 

101,239 670.46 60,764 

4570136 0000000 Shasta Union High 1,346,740 229.66 908,627 
2065243 0100016 Sherman Thomas 

Charter 
72,335 347.76 67,946 

5071274 0000000 Shiloh Elementary 57,463 438.65 32,788 
2173361 0000000 Shoreline Unified 220,985 353.58 92,158 
2673668 2630085 Sierra Charter 205,402 409.17 181,189 
4610462 0000000 Sierra County Office of 

Education 
86 4.53 0 

1573742 0000000 Sierra Sands Unified 1,830,050 327.61 1,152,567 
1075275 0000000 Sierra Unified 518,837 215.02 356,347 
4670177 0000000 Sierra-Plumas Joint 

Unified 
146,271 279.68 94,343 

0961986 0000000 Silver Fork Elementary 8,437 527.31 1,266 
3673890 0000000 Silver Valley Unified 580,127 230.30 374,070 
5672603 0000000 Simi Valley Unified 2,975,800 132.40 1,574,871 
4710470 0000000 Siskiyou County Office 

of Education 
30,343 0.00 13,791 

4770466 0000000 Siskiyou Union High 198,496 258.46 129,605 
2465839 0000000 Snelling-Merced Falls 

Union Elementary 
48,402 605.03 30,382 

3673957 0000000 Snowline Joint Unified 1,427,228 168.52 769,505 
3467439 0101295 Sol Aureus College 

Preparatory 
41,278 349.81 37,614 

3768387 0000000 Solana Beach 
Elementary 

279,594 104.25 113,309 

4810488 0000000 Solano County Office of 
Education 

229,169 536.70 140,824 

2775440 0000000 Soledad Unified 2,044,036 477.69 941,664 
4269336 0000000 Solvang Elementary 143,240 246.97 53,266 
5672611 0000000 Somis Union 189,455 861.16 137,677 
4970953 6111678 Sonoma Charter 5,090 22.42 0 
4910496 0000000 Sonoma County Office 

of Education 
492,825 966.32 384,309 

4970953 0000000 Sonoma Valley Unified 1,383,524 308.96 609,135 
5572371 0000000 Sonora Elementary 360,437 421.56 242,281 
5572389 0000000 Sonora Union High 433,386 255.38 337,965 



aab-dmd-sep07item01 
Attachment 1 

Page 40 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

4469849 0000000 Soquel Union 
Elementary 

541,396 301.11 320,477 

5572397 0000000 Soulsbyville Elementary 177,654 286.54 130,597 
1263032 0000000 South Bay Union 

Elementary 
281,684 720.42 193,281 

3768395 0000000 South Bay Union 
Elementary 

4,830,191 543.82 2,482,955 

1563784 0000000 South Fork Union 
Elementary 

205,896 553.48 126,771 

1965029 0000000 South Pasadena 
Unified 

467,630 108.10 230,635 

4169070 0000000 South San Francisco 
Unified 

1,770,421 189.55 628,234 

1965037 0000000 South Whittier 
Elementary 

1,970,159 469.20 1,179,243 

1263040 0000000 Southern Humboldt 
Joint Unified 

667,080 756.33 454,413 

1563776 0000000 Southern Kern Unified 942,100 270.56 541,446 
5373833 0000000 Southern Trinity Joint 

Unified 
96,549 571.30 62,025 

3567553 0000000 Southside Elementary 18,882 71.52 2,511 
0161259 0112482 Space Explorarion 

Academy 
34,800 1933.33 31,014 

2766225 0000000 Spreckels Union 
Elementary 

73,708 83.57 33,599 

5472132 0000000 Springville Union 
Elementary 

186,013 441.84 147,466 

3467439 0101048 St. HOPE Public 
School 7 (PS7) 

141,201 543.08 132,009 

1563792 0000000 Standard Elementary 1,107,838 385.33 709,370 
4168999 0109561 Stanford New School 85,371 198.08 79,928 
5010504 0000000 Stanislaus County 

Office of Education 
1,012,671 814.70 924,907 

5071282 0000000 Stanislaus Union 
Elementary 

1,728,012 537.99 1,066,211 

1964733 0100669 Stella Middle Charter 
Academy 

144,026 642.97 134,902 

3968676 0000000 Stockton Unified 31,736,117 849.29 18,010,271 
5472157 0000000 Strathmore Union 

Elementary 
656,418 890.66 381,056 

1965045 0000000 Sulphur Springs Union 
Elementary 

934,934 163.31 436,366 
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5572405 0000000 Summerville 
Elementary 

155,705 373.39 100,064 

5572413 0000000 Summerville Union 
High 

95,303 143.96 63,414 

5071043 0112292 Summit Charter 
Academy 

70,592 201.69 65,262 

4169062 0112722 Summit Preparatory 
Charter High 

0 0.00 0 

5472173 0000000 Sundale Union 
Elementary 

260,880 407.63 153,604 

5472181 0000000 Sunnyside Union 
Elementary 

479,645 1144.74 294,969 

4369690 0000000 Sunnyvale 1,599,972 268.14 519,956 
0175119 0000000 Sunol Glen Unified 22,127 108.47 11,463 
2565896 0000000 Surprise Valley Joint 

Unified 
106,363 618.39 74,098 

1864196 0000000 Susanville Elementary 522,216 418.11 332,165 
5110512 0000000 Sutter County Office of 

Education 
8,698 41.82 0 

5171449 0000000 Sutter Union High 80,074 101.62 51,666 
3768411 0000000 Sweetwater Union High 12,118,734 296.78 5,993,350 
5071290 0000000 Sylvan Union 

Elementary 
1,933,586 241.10 1,151,215 

1964733 0106427 Synergy Charter 
Academy 

74,409 531.49 69,093 

3768080 0112326 TIP Academy 1,042 6.51 0 
1563818 0000000 Taft Union High 341,830 323.09 244,919 
3166944 0000000 Tahoe-Truckee Joint 

Unified 
841,792 195.95 347,382 

2165482 0000000 Tamalpais Union High 369,360 93.65 188,257 
5210520 0000000 Tehama County Office 

of Education 
122,585 1409.02 87,474 

3375192 3330917 Temecula Preparatory 4,539 0.00 0 
3375192 6112551 Temecula Valley 

Charter 
0 0.00 0 

3375192 0000000 Temecula Valley 
Unified 

2,202,941 82.21 1,062,973 

1965052 0000000 Temple City Unified 1,169,699 204.89 550,956 
4068841 0000000 Templeton Unified 481,291 185.47 363,721 
5472199 0000000 Terra Bella Union 

Elementary 
1,053,571 1208.22 709,773 
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3467439 0106898 The Language 
Academy of 
Sacramento 

123,374 472.70 116,106 

0461549 0000000 Thermalito Union 
Elementary 

2,589,434 1782.13 1,750,169 

5472207 0000000 Three Rivers Union 
Elementary 

84,042 469.51 58,387 

5472215 0000000 Tipton Elementary 328,439 550.15 152,030 
1910199 0102020 Today's Fresh Start 

Charter 
263,382 500.73 246,212 

1965060 0000000 Torrance Unified 3,780,739 145.70 1,744,214 
3975499 0000000 Tracy Joint Unified 2,672,617 160.89 866,900 
5472223 0000000 Traver Joint Elementary 225,949 1075.95 151,970 
4870565 0000000 Travis Unified 502,632 93.74 306,512 
3567561 0000000 Tres Pinos Union 

Elementary 
11,016 83.45 0 

1263057 0000000 Trinidad Union 
Elementary 

98,474 903.43 63,767 

5371761 0000000 Trinity Center 
Elementary 

7,876 225.03 0 

5310538 0000000 Trinity County Office of 
Education 

17,843 0.00 16,550 

5371779 0000000 Trinity Union High 131,844 277.57 91,382 
3667892 0000000 Trona Joint Unified 286,536 837.82 208,408 
5472231 0000000 Tulare City Elementary 4,863,754 569.33 2,915,849 
5410546 0000000 Tulare County Office of 

Education 
433,234 239.36 299,272 

5472249 0000000 Tulare Joint Union High 1,855,148 393.54 1,185,080 
2573593 0000000 Tulelake Basin Joint 

Unified 
471,263 879.22 335,742 

5510553 0000000 Tuolumne County 
Superintendent of 
Schools 

2,645 24.05 0 

5075739 0000000 Turlock Unified 4,976,303 368.07 2,647,846 
3073643 0000000 Tustin Unified 4,684,522 232.61 1,999,006 
5572421 0000000 Twain Harte-Long Barn 

Union Elementary 
185,422 375.35 127,291 

4970961 0000000 Twin Hills Union 
Elementary 

74,497 79.00 30,216 

2966415 0000000 Twin Ridges 
Elementary 

181,722 85.04 131,806 

5171464 0107318 Twin Rivers Charter 46,174 182.51 41,536 
4970979 0000000 Two Rock Union 63,127 371.34 37,925 
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2365615 0000000 Ukiah Unified 3,005,056 486.49 1,884,651 
0861820 0114116 Uncharted Shores 

Academy 
0 0.00 0 

4369708 0000000 Union Elementary 444,967 99.84 180,608 
2966407 0000000 Union Hill Elementary 77,667 96.96 46,907 
2165516 0000000 Union Joint Elementary 7,068 0.00 0 
5071134 6118178 University Charter 17,691 73.10 13,131 
0161259 0130591 University Preparatory 

Charter Academy 
7,696 13.07 0 

3968585 6116594 University Public 37,873 107.59 30,081 
3675069 0000000 Upland Unified 3,261,522 267.29 1,950,276 
1764063 0000000 Upper Lake Union 

Elementary 
325,133 526.11 199,936 

1764071 0000000 Upper Lake Union High 106,520 225.20 67,530 
4870573 0000000 Vacaville Unified 2,771,450 208.98 1,420,045 
3375242 0000000 Val Verde Unified 5,080,975 294.84 2,584,010 
1965078 0000000 Valle Lindo Elementary 353,260 272.79 183,809 
0561580 0000000 Vallecito Union 293,733 322.43 197,437 
3768437 0000000 Vallecitos Elementary 122,724 472.02 75,713 
4870581 0000000 Vallejo City Unified 6,406,339 372.18 3,500,386 
3775614 0000000 Valley Center-Pauma 

Unified 
1,092,468 236.98 524,698 

5010504 5030234 Valley Charter High 1,100 0.00 0 
5071324 0000000 Valley Home Joint 

Elementary 
75,298 453.60 49,515 

5672520 5630405 Valley Oak Charter 272 4.69 0 
1062166 0106740 Valley Preparatory 

Academy Charter 
0 0.00 0 

1964733 6019715 Vaughn Next Century 
Learning Center 

1,141,248 733.92 944,161 

5610561 0112417 Ventura Charter School 
of Arts & Global Educa 

7,162 33.16 5,541 

5610561 0000000 Ventura County Office 
of Education 

497,906 715.38 438,086 

5672652 0000000 Ventura Unified 4,794,215 273.25 2,718,223 
3667918 0000000 Victor Elementary 4,471,812 393.02 3,006,481 
3667934 0000000 Victor Valley Union 

High 
3,430,262 356.98 2,384,851 

1964733 6117048 View Park Preparatory 
Accelerated Charter 

49,166 163.89 44,035 
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1964733 6121081 View Park Preparatory 
Accelerated Charter 
Mid 

50,157 196.69 45,284 

1964733 0101196 View Park Preparatory 
Accelerated High 

61,597 232.44 56,224 

1563834 0000000 Vineland Elementary 896,687 1015.50 563,749 
5472256 0000000 Visalia Unified 12,716,784 482.92 8,144,400 
5610561 0109900 Vista Real Charter High 2,790 8.13 0 
3768452 0000000 Vista Unified 8,322,952 360.15 4,438,948 
4269344 0000000 Vista del Mar Union 36,278 398.66 22,446 
4369450 0113662 Voices College-Bound 

Language Academy 
0 0.00 0 

1062174 1030774 W.E.B. DuBois Public 
Charter 

176,592 651.63 147,997 

1964733 0100750 Wallis Annenberg High 287,434 776.85 281,054 
0761812 0000000 Walnut Creek 

Elementary 
273,289 84.93 91,896 

1973460 0000000 Walnut Valley Unified 1,794,075 115.66 987,272 
3775416 0000000 Warner Unified 79,417 310.22 58,376 
1563842 0000000 Wasco Union 

Elementary 
2,287,804 744.24 1,348,793 

1563859 0000000 Wasco Union High 658,391 463.33 403,922 
1062513 0000000 Washington Colony 

Elementary 
342,185 763.81 153,583 

5772694 0000000 Washington Unified 4,569,895 644.01 2,655,750 
2766233 0000000 Washington Union 

Elementary 
63,815 67.10 36,406 

1062521 0000000 Washington Union High 1,118,251 1024.04 662,986 
5075572 0000000 Waterford Unified 651,218 328.57 318,583 
4970995 0000000 Waugh Elementary 82,019 92.26 22,748 
5472264 0000000 Waukena Joint Union 

Elementary 
143,639 690.57 81,751 

2465862 0000000 Weaver Union 1,356,569 650.32 727,674 
5371787 0000000 Weaverville Elementary 131,193 272.18 87,154 
4770482 0000000 Weed Union 

Elementary 
295,941 817.52 196,546 

0761796 0000000 West Contra Costa 
Unified 

16,302,930 517.26 9,188,402 

1965094 0000000 West Covina Unified 2,101,883 200.26 1,152,185 
1062174 0000000 West Fresno 

Elementary 
1,673,564 1901.78 1,105,539 
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1062539 6112387 West Park Charter 
Academy 

93,152 408.56 75,165 

1062539 0000000 West Park Elementary 292,721 860.94 137,079 
4971001 0000000 West Side Union 

Elementary 
35,863 250.79 19,070 

4970607 0000000 West Sonoma County 
Union High 

308,621 120.65 185,305 

3166951 0000000 Western Placer Unified 1,204,151 221.23 731,329 
3066746 0000000 Westminster 

Elementary 
6,210,741 620.08 3,373,782 

1363230 0000000 Westmorland Union 
Elementary 

439,517 1096.05 302,739 

1062547 0000000 Westside Elementary 159,148 556.46 87,767 
1965102 0000000 Westside Union 

Elementary 
1,101,908 128.73 699,299 

1864204 1830132 Westwood Charter 208,588 293.37 191,221 
1864204 0000000 Westwood Unified 228,693 556.43 155,883 
5872751 0000000 Wheatland Elementary 366,532 220.27 241,690 
5872769 0000000 Wheatland Union High 146,952 202.41 112,831 
4570169 0000000 Whitmore Union 

Elementary 
37,663 738.49 24,960 

1965110 0000000 Whittier City 
Elementary 

3,089,509 578.34 1,881,510 

1965128 0000000 Whittier Union High 2,359,167 194.09 1,121,667 
1964634 0101667 Wilder's Preparatory 

Academy Charter 
151,085 293.37 140,384 

1965136 0000000 William S. Hart Union 
High 

1,856,349 87.37 837,374 

2365623 2330363 Willits Charter 1,045 9.68 0 
2365623 0000000 Willits Unified 930,834 452.96 574,894 
2165474 6118491 Willow Creek Academy 1,688 12.41 0 
4770490 0000000 Willow Creek 

Elementary 
13,117 327.93 1,175 

3567579 0000000 Willow Grove Union 
Elementary 

7,951 233.85 0 

1162661 0000000 Willows Unified 1,086,382 602.21 700,851 
4971019 0000000 Wilmar Union 

Elementary 
49,423 247.12 26,987 

0161259 0130666 Wilson (Lionel) College 
Preparatory Academy ( 

251,880 551.16 212,751 

1965151 0000000 Wilsona Elementary 1,297,619 643.34 853,156 
4975358 0000000 Windsor Unified 705,487 138.47 295,861 



aab-dmd-sep07item01 
Attachment 1 

Page 46 of 46 
 

ConApp List (2007-08) – Regular Approval 
 
Recommended for Regular Approval: 

 
The following LEAs have submitted a correct and complete ConApp, Part I, and have no 
compliance issues crucial to student achievement outstanding for more than 365 days. 
The Department recommends regular approval of these applications. 
 
CD Code School Code Local Educational 

Agency Name 
2006-07 
ConApp 

Entitlement 

2006-07 
Entitlement Per 

Student 

2006-07 Title I 
Entitlement 

 

3/2/2012 2:31 PM 

5171456 0000000 Winship-Robbins 64,477 495.98 20,666 
5772702 0000000 Winters Joint Unified 652,870 371.79 284,159 
2465870 0000000 Winton Elementary 1,592,071 887.94 950,301 
1964733 0112730 Wisdom Academy for 

Young Scientists 
57,053 388.12 53,298 

1965169 0000000 Wiseburn Elementary 176,916 82.06 45,778 
5472272 0000000 Woodlake Union 

Elementary 
1,452,566 901.10 975,895 

5472280 0000000 Woodlake Union High 462,320 575.02 323,573 
5772710 0000000 Woodland Joint Unified 3,560,509 341.01 1,646,376 
4169088 0000000 Woodside Elementary 28,581 63.37 11,062 
5472298 0000000 Woodville Union 

Elementary 
798,350 1275.32 516,602 

4971035 0000000 Wright Elementary 455,751 319.83 144,450 
5710579 0000000 Yolo County Office of 

Education 
59,938 0.00 54,518 

2076414 0000000 Yosemite Unified 245,930 97.90 123,904 
4770508 0000000 Yreka Union 

Elementary 
530,142 507.31 386,498 

4770516 0000000 Yreka Union High 329,651 377.61 250,135 
5171464 5130125 Yuba City Charter 111,879 625.02 100,645 
5171464 0109215 Yuba City Charter High 17,141 206.52 14,991 
5171464 0000000 Yuba City Unified 4,373,443 362.58 2,513,380 
5810587 0000000 Yuba County Office of 

Education 
125,931 195.85 86,885 

3667959 0000000 Yucaipa-Calimesa Joint 
Unified 

2,067,937 208.29 1,349,694 

 
 

1,277  Total Number of LEAs in the report 
$2,727,098,832  Total ConApp entitlement for districts receiving regular approval 
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SUBJECT 
 
California High School Exit Examination (CAHSEE): Review 
local educational agency failure to grant diplomas for certain 
students under California Education Code Section 60852.4 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) pursuant to Education Code (EC) Section 60852.4, affirm local educational 
agencies (LEAs) decisions to deny high school diplomas to students who did not meet the 
exemption criteria specified in EC Section 60852.4.  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At the November 2006 meeting of the SBE, CDE presented its review of 25 exemption 
denials by seven LEAs. CDE staff recommended that the SBE affirm the LEAs decision to 
deny the exemption for 25 students. The SBE approved the CDE staff recommendations to 
affirm each of the 25 exemption denials by the LEAs. 
 
At the January 2007 meeting of the SBE, CDE presented its review of 25 exemption denials 
by one LEA. CDE staff recommended that the SBE affirm the LEAs decision to deny the 
exemption for 25 students. The SBE approved the CDE staff recommendations to affirm 
each of the 25 exemption denials by the LEA. 
 
SUMMARY OF KEY ISSUES 
 
CAHSEE Student with Disabilities Exemption 
 
On September 29, 2006, Senate Bill (SB) 267 was signed into law and took effect 
immediately, providing a one-year exemption from the requirement to pass the CAHSEE for 
certain students with disabilities. As a result of the passage of SB 267 (EC Section 
60852.4), for the 2006-07 school year, all LEAs (school districts, including charter schools 
and state special schools)  are required to grant a high school diploma to students with 
disabilities under the conditions provided below. If the LEA does not grant a diploma 
pursuant to this exemption, the SBE must review the LEAs decision and may  direct the 
LEA to grant a high school diploma to the student. 
 
An LEA is required to grant a high school diploma to a student with disabilities who meet the 
following conditions 
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SUMMARY OF KEY ISSUES (Cont.) 
 

1. scheduled to graduate from high school in 2007, but has not passed the CAHSEE, 
 

2. has not been granted a local waiver of the CAHSEE requirement pursuant to 
EC Section 60851 (c), and 

 
3. has met all of the criteria described below. 

 
Students with disabilities are eligible for this exemption if all of the following conditions are 
met: 
 

1. The pupil has an operative individualized education program (IEP) adopted pursuant 
to the federal Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et 
seq.) or a plan adopted pursuant to Section 504 of the federal Rehabilitation Act of 
1973 (29 U.S.C. Sec. 794 (a)).  

 
2. The IEP or the Section 504 plan of the pupil, that is dated on or before July 1, 2006, 

indicates that the pupil has an anticipated graduation from high school on or before 
December 31, 2007.  

 
3. The school district or state special school certifies that the pupil has satisfied or will 

satisfy all other state and local requirements for the receipt of a high school diploma 
by December 31, 2007.  

 
4. The pupil has attempted to pass those sections not yet passed of the CAHSEE at 

least twice after grade ten, including at least once during the current grade twelve 
year of the pupil, with the accommodations or modifications, if any, specified in the 
pupil’s IEP or Section 504 Plan of the pupil.  

 
5. Either (A) the pupil has received remedial or supplemental instruction focused on 

those sections not yet passed of the CAHSEE from his or her school, private 
tutoring, or another source, or (B) the school district or state special school failed to 
provide the pupil with the opportunity to receive that remedial or supplemental 
instruction.  

 
6. If the pupil received remedial or supplemental instruction as described above, the 

pupil has taken those sections not yet passed of the CAHSEE at least once following 
the receipt of that remedial or supplemental instruction. This subparagraph does not 
apply if following the receipt of the remedial or supplemental instruction, there is no 
further administration of the examination on or before December 31, 2007. 

 
7. No later than 30 days prior to the receipt of a diploma in 2007, the pupil, or the 

parent or legal guardian of the pupil if the pupil is a minor, has been notified in 
writing pursuant to Section 300.503 of Title 34 Code of Federal Regulations that the 
pupil is entitled to receive free appropriate public education up to and including the 
academic year during which the pupil reaches the maximum age pursuant to 
subdivision (c) of section 56026, or until the pupil receives a high school diploma, 
whichever event occurs first.  
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SUMMARY OF KEY ISSUES (Cont.) 
 
If the LEA denies a student with disabilities a diploma by determining that the student does 
not meet the criteria for the exemption, the LEA is required to submit documentation of its 
decision to the SBE within 15 days of denial. 
 
The SBE is required to review any LEA’s decision to deny a diploma to a student with 
disabilities no later than its next regularly scheduled meeting occurring at least 30 days after 
receiving the documentation. If the SBE finds that the student does meet the criteria, it may 
direct the LEA to issue that student a high school diploma. 
 
CDE and SBE staff met and developed a process by which this documentation can be 
reviewed. CDE developed a form (Attachment 1) that is designed to assist LEAs to 
determine and document student’s eligibility for this CAHSEE exemption. On  
February 2, 2007, the form and instructions were sent to all LEAs that administer the 
CAHSEE. The form’s use is recommended, but not mandatory. CDE has placed instructions 
to LEAs on the CDE’s Web site at: http://www.cde.ca.gov/ta/tg/hs/exemptionltr.asp. 
 
Summary of Submissions 
 
By July 30, 2007, the SBE received 47 submissions from six LEAs. The majority of these 
students did not meet exemption criteria number 3. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The development of the Exemption Eligibility Verification form and staff time to process the 
exemption reviews has been conducted internally. Currently, these costs are being 
absorbed.  
 
ATTACHMENT(S) 
 
Attachment 1: California High School Exit Examination (CAHSEE) Eligibility Verification 

Form for the Exemption for Students with and Individualized Education 
Program or Section 504 Plan in the Class of 2007 (1 Page) 

 
Attachment 2:  Staff Recommendations Regarding Districts Failure to Grant Diplomas  
                     (1 Page) 
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California High School Exit Examination (CAHSEE) 
Eligibility Verification Form for the Exemption for Students with an Individualized Education 

Program or Section 504 Plan in the Class of 2007 
Student Identifier (no names):  

Local Educational Agency:  
School Name:  

  

Eligibility Criteria pursuant to Education Code Section 60852.4 

 Yes  No 
#1 - The pupil has an operative individualized education program (IEP) adopted pursuant to the federal 
Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.) or a plan adopted pursuant to 
Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec. 794 (a)). 

 Yes  No #2 - The IEP or the Section 504 plan of the pupil, that is dated on or before July 1, 2006, indicates that 
the pupil has an anticipated graduation from high school on or before December 31, 2007. 

 Yes  No #3 - The school district or state special school certifies that the pupil has satisfied or will satisfy all other 
state and local requirements for the receipt of a high school diploma by December 31, 2007. 

 Yes  No 
#4 - The pupil has attempted to pass those sections not yet passed of the CAHSEE at least twice after 
grade ten, including at least once during the current grade twelve year of the pupil, with the 
accommodations or modifications, if any, specified in the pupil’s IEP or Section 504 plan of the pupil. 

  (A) 
or 
  (B) 

 No 

#5 - Either (A) the pupil has received remedial or supplemental instruction focused on those sections not 
yet passed of the CAHSEE from his or her school, private tutoring, or another source, or (B) the school 
district or state special school failed to provide the pupil with the opportunity to receive that remedial or 
supplemental instruction. 

 Yes 
or 
 N/A 

 No 

#6 - If the pupil received remedial or supplemental instruction as described above, the pupil has taken 
those sections not yet passed of the CAHSEE at least once following the receipt of that remedial or 
supplemental instruction. This subparagraph does not apply if following the receipt of that remedial or 
supplemental instruction, there is no further administration of the examination on or before December 31, 
2007.  

 Yes  No 

#7 - No later than 30 days prior to the receipt of a diploma in 2007, the pupil, or the parent or legal 
guardian of the pupil if the pupil is a minor, has been notified in writing pursuant to Section 300.503 of 
Title 34 Code of Federal Regulations that the pupil is entitled to receive free appropriate public education 
up to and including the academic year during which the pupil reaches the maximum age pursuant to 
subdivision (c) of section 56026, or until the pupil receives a high school diploma, whichever event occurs 
first 

If your LEA indicated “no” for any of the criteria above, please describe the specific reasons why the LEA denied this student an 
exemption from the CAHSEE requirement.  (Provide documentation supporting the LEA’s decision, including a copy of the 
student’s IEP or Section 504 Plan as described in criteria #2.) 

 

 

 

 

(Please attach additional pages if necessary.) 
Signature __________________________                                   Date__________________ 
 
Printed Name:_______________________        Telephone Number__________________ 
 
Title:_______________________________ 

California Department of Education, February 2007
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Staff Recommendations Regarding Districts Failure to Grant Diplomas 

 
A. Review of Gridley Unified School District’s failure to grant high school diplomas 

pursuant to California Education Code Section 60852.4 
 

• Recommend AFFIRM Gridley Unified School District’s denial for students 
identified as Case Numbers 1000032 and 1002011 

 
B.  Review of Modesto City School’s failure to grant a high school  
     diploma pursuant to California Education Code Section 60852.4 
 

• Recommend AFFIRM Modesto City School’s denial for the student identified 
as Case Number 214406, 222971, 224107, 229277, 230018, 260916, 
261273, 321134, 329927, 341884, 341985, 342456, 344174, 347489, 
350157, 357574, 357920, 378259, and 378566 

 
C.  Review of Napa Valley Unified School District’s failure to grant a high school 
     diploma pursuant to California Education Code Section 60852.4 

 
• Recommend AFFIRM Napa Valley Unified School District’s denial for the 

student identified as Case Numbers 3969, 94652, 96952, 97404, 98063, 
99230, 99993, 010582, 010673, and 106808 

 
D.  Review of Poway Unified School District’s failure to grant a high school 
     diploma pursuant to California Education Code Section 60852.4 

 
• Recommend AFFIRM Poway Unified School District’s denial for the student 

identified as Case Numbers 1573723, 1577341, 1587294, 1601727, 
1825524, 1826179, and 1834877 

 
E. Review of Riverside Unified School District’s failure to grant a high school  

diploma pursuant to California Education Code Section 60852.4 
 

• Recommend AFFIRM Riverside Unified School District’s denial for the 
student identified as Case Numbers 125025 and 125958 

 
F. Review of Ukiah Unified School District’s failure to grant high school 

diplomas pursuant to California Education Code Section 60852.4 
 

• Recommend AFFIRM Ukiah Unified School District’s denial for students 
identified as Case Numbers 2136301705, 4075583670, 4075595100, 
5075572882, 5110743442, 7075622496, and 7100713596 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
No Child Left Behind Act of 2001: Approve Local Educational 
Agency Plans, Title 1, Section 1112 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve certain Local Educational Agency (LEA) Plans. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
As of the July 2007 meeting, the SBE has approved a total of 1,336 LEA Plans.  
 
SUMMARY OF KEY ISSUES 
 
The purpose of the LEA Plan is to develop an integrated, coordinated plan that 
describes educational services for all students and can be used to guide program 
implementation and resource allocation. LEA Plans from direct-funded charter schools 
will be recommended for full approval. This approval allows the schools to access 
federal and state categorical funding. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There is no fiscal impact to state operations.  
 
ATTACHMENT(S) 
 
Local Educational Agency Plans from Direct-Funded Charter Schools Recommended 
for Full State Board of Education Approval, September 2007, will be provided in an Item 
Addendum. 
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California Department of Education 
SBE-004 (REV 04/17/07) blue-jul07item25 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: William L. Padia, Deputy Superintendent 

Assessment and Accountability Branch 
 
RE: Item No. 25 
 
SUBJECT: No Child Left Behind Act of 2001: Approve Local Educational Agency 

Plans, Title l, Section 1112 
 
Listed below for State Board of Education (SBE) approval are three local educational 
agency (LEA) plans. The LEA plans are required under the No Child Left Behind Act of 
2001 so that LEAs may receive federal categorical funding for educational programs. 
 
With the SBE’s approval of these plans, a total of 1,339 LEAs will have fully approved 
plans. 
 
The following LEAs need approval: 
 
 
CoDistCode SchCode Direct-Funded Charter School 
4369450 0113662 Voices College-Bound Language Academy 
4369666 0113704 Rocketship One Public School 
5210520 5230073 Sacramento River Discovery School 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
No Child Left Behind Act of 2001: Approve Additional 
Supplemental Educational Services Providers for 2007-09 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve supplemental educational services (SES) providers. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At its May 2007 meeting, the SBE approved 183 applicants to become SES providers 
base on the recommendation of the CDE.  
 
SUMMARY OF KEY ISSUES 
 
Supplemental educational services (SES) are tutoring or other academic enrichment 
services available to students from low-income families who attend Title I Program 
Improvement Year two through five schools. The SBE establishes a list of approved 
service providers from which parents make a selection. 
 
At the May, 2007 meeting the SBE approved a list of CDE recommended SES 
providers. Subsequently, CDE conducted an appeal process for those applicants not 
originally approved. As a result of this appeal process, the following list of applicants is 
recommended for approval. There will be a total of 209 SES providers with the approval 
of these eleven applicants. 
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SUMMARY OF KEY ISSUES (CONT.) 
 
 
 
 
 
 
 

 
 
  *  NPA – Non-profit agency 
      FPA – For-profit agency 
      LEA – Local educational agency 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Federal revenues are apportioned to LEAs to support the use of SES. LEAs must use a 
minimum of five percent and a maximum of 15 percent of the Title I, Part A allocation for 
supplemental educational services, unless a lesser amount is needed. Title V, Part A 
Innovative Program funds can be also used to support SES. 
 
ATTACHMENT(S) 
 
None. 
 
 

SES Provider Applicants Recommended for Approval 
Name of Applicant Previous 

Provider 
Type* English-Language 

Arts 
Math 

Coral, a Program of 
Catholic Charities 

 
Yes 

 
NPA 

 
Yes 

 
No 

Education Station Yes FPA Yes Yes 
Educators Plus Yes NPA Yes Yes 
Educational & 
Tutorial Services 

 
Yes 

 
FPA 

 
Yes 

 
Yes 

Girls Moving 
Forward 

 
Yes 

 
FPA 

 
Yes 

 
Yes 

Mathnasium Yes FPA No Yes 
Milestones Family 
Center 

 
No 

 
NPA 

 
Yes 

 
Yes 

Oxford Tutoring 
Center 

 
Yes 

 
FPA 

 
Yes 

 
Yes 

Rio Linda School 
District 

 
Yes 

 
LEA 

 
Yes 

 
Yes 

Score! Educational 
Centers 

 
Yes 

 
FPA 

 
Yes 

 
Yes 

Zoglin Inc. DBA as 
Ace It! Tutoring of 
Stockton and Lodi 

 
Yes 

 
FPA 

 
Yes 

 
Yes 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Implementation of Assembly Bill 1802, Chapter 79, Statutes of 
2006: Approve Release of Funds for Supplemental Materials for 
English Learners 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the release of funds for purchasing supplemental materials for 
English learner (EL) students (Attachment 1). 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
July 6, 2005, and September 8, 2005: The SBE took action to approve the release of 
funds to districts under the provisions of Senate Bill (SB) 1113, Chapter 208, Statutes of 
2004, Item 6110-189-0001 for the purpose of purchasing supplemental materials for 
English learner (EL) students. 
 
July 12, 2007: The SBE took action to approve the release of funds to districts under 
the provisions of Assembly Bill (AB) 1802, Chapter 79, Statutes of 2006, for the purpose 
of purchasing supplemental instructional materials for English learner (EL) students. 
 
SUMMARY OF KEY ISSUES 
 
In July 2006, Governor Schwarzenegger approved $30 million for Supplemental 
Instructional Materials for English Learners under AB 1802 (Chapter 79, Statutes of 
2006). AB 1802 reflects the previous provisions of SB 1113 with similar requirements 
and timeline. 
 
Eligibility for AB 1802 Funding 
The language in AB 1802 contains the conditions under which a local education agency 
(LEA) shall be eligible for apportionment funding of up to $25 per pupil, based on the 
most recently certified language census number of ELs in kindergarten and grades one 
through twelve. The funds shall be used to purchase supplemental materials that are 
designed to help English learners become more proficient in reading, writing, and 
speaking English. These materials may only be used in addition to the standards-
aligned materials adopted by the SBE. LEAs may purchase any materials that the CDE 
verifies and the SBE approves that are substantially correlated to the identified state  
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SUMMARY OF KEY ISSUES (Cont.) 
 
English Language Arts (ELA) and English Language Development (ELD) content 
standards. LEAs may expend no more than $30 per pupil for these materials. The CDE 
will determine the per pupil allocation once the participating LEAs submit their forms.  
 
Participation Process 
LEAs participating in AB 1802 do one or both of the following: 
 

• Submit an Intent to Purchase Form (ITPF) for materials identified from the 
existing list of AB 1802 supplemental materials and specify the publisher and 
contact information, title of components, International Standard Book Number 
(ISBN), grade level, and the number of pupils for which the materials are being 
purchased. The certified AB 1802 list is posted on the CDE Web site at 
http://www.cde.ca.gov/ci/cr/cf/englearnrs.asp, and currently consists of materials 
previously approved under SB 1113.  

 
• Submit a Request to Review New Materials Form (RTRNMF) and specify the 

publisher and contact information, title of components, ISBNs, grade level, and 
the number of pupils for which the materials are being purchased. 

 
The LEA’s funding will be based on the number of LEAs that submitted the ITPF and/or 
RTRNMF forms to participate in this one-time allocation. Districts had until April 5, 2007, 
to submit their forms to the CDE. Once the funds are released by the SBE, districts 
have until June 30, 2009, to encumber them. 
 
In addition to specifying the funding formula for this one-time allocation, AB 1802 
also outlines several key conditions governing these funds: 
 

• CDE is to use the existing correlation matrices developed for SB 1113 
implementation to determine if the instructional materials correlate to the English 
language arts and the English language development standards adopted by the 
SBE 

 
• LEAs are to identify materials from the existing list of materials approved by the 

SBE, under SB 1113 
 

• CDE staff is to organize and coordinate the review of new programs with 
ELA/ELD experts 

 
• CDE staff is to coordinate an appeal process for publishers whose materials are 

not deemed correlated and certified to the RLA/ELD standards. 
 

• Funds are to be released by the SBE to the LEAs 
 
 
 
 
 

http://www.cde.ca.gov/ci/cr/cf/englearnrs.asp
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SUMMARY OF KEY ISSUES (Cont.) 

Timeline of AB 1802 Implementation 
October 2006 
A letter from State Superintendent of Public Instruction Jack O’Connell to County and 
District Superintendents and Governing Board Presidents outlines the AB 1802 
provisions, and includes a timeline for implementation of those provisions, and the Web 
site for the AB 1802 Certified List of existing materials that were previously approved by 
the SBE under SB 1113. 
 
April 5, 2007 
The due date for LEAs and Counties of Education (COEs) to provide the CDE with the 
ITPF or the RTRNMF. 
 
May–June 2007 
The CDE conducts the review of new materials for alignment to the correlation matrices. 
The first review was conducted at the Orange COE on May 2-5, 2007, the second was 
conducted at the Kern COE on May 22-24, 2007, the third was held at the Orange COE 
on June 27-29, 2007. 
 
July–2007 
The SBE took action to approve district funds for the purchase of supplementary 
instructional materials. 
 
September 18-19, 2007 
The SBE takes action to approve additional districts funds for the purchase of 
supplementary instructional materials. 
 
September–October 2007 
Appeal panel convenes to deliberate on any appeals. 
 
November–December 2007 
The CDE allocates funds to the LEAs to purchase supplementary instructional materials 
that have been requested in their ITPF and/or RTRNMF. 
 
June 30, 2009 
The deadline for the LEAs to encumber funds. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The Legislature appropriated funds for the CDE to implement this provisional Budget 
Act language in the 2006-07 fiscal year.  
 
ATTACHMENT(S) 
 
Attachment 1: AB 1802 List of Publishers, Districts, and Programs Addendum (2 pages). 
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Publishers  County/School Districts/Programs 
Curriculum Associates, Inc. 
 

Orange County / Anaheim Union High SD 
• CARS/STARS/Extensions in Reading 

CARS II (grade 1-8) 
Stanislaus / Newman-Crows Landing USD 

• Passwords (6-12) 
Tulare / Burton Elementary SD 

• WRITE (grades 5 & 6) 
San Bernardino / Adelanto Elementary SD 

• Passwords (3-8) 
 

HEC Reading Horizons 
 

Fresno County / Central USD  
• Discover Intensive Phonics for Yourself 
 (K-12) Electronic 
 

Houghton Mifflin 
 

Sutter / Yuba City USD 
• Soar to Success (K) 
• Leveled Readers (K) 

Tehama / Antelope Elementary SD 
• Soar to Success (Grades 3 & 5) 

Tulare / Visalia USD 
• Leveled Readers(K-6)  

Ventura / Ocean View SD 
• Vocabulary Readers (K, 1) 

San Diego / Cardiff Elementary SD 
• Vocabulary Readers (3, 4) 

San Diego / Chula Vista Elementary SD 
• Vocabulary Readers (K-6) 
 

Leapfrog School House 
 

Tulare / Linday USD 
• Language First, Leveled Readers (Grades 

K-5) 
Yolo / Davis Joint USD 

• English Language Development 
(dictionaries) 

Sonoma / Cotati-Rohnert Park USD 
• English Picture Dictionary for Spanish 

Speakers (K-5) 
Santa Clara / Morgan Hill USD 

• English Language Development (Literacy 
Center (PK-2) & Dictionaries (K-5) 

Orange / Magnolia SD 
• Read it all 

 
 
 

AB 1802 List of Publishers/Programs/ Districts 
ADDENDUM 
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Publishers  County/School Districts/Programs 
LitConn 
 

Monterey / Salinas City Elementary SD 
• English Now C Unit 6 
• English Now A/B Intervention 
 

 
McGraw-Hill ESL/ELT 
 

Stanislaus / Turlock Unified School District 
• On Locations 
• New to English (Grades 9-12) 

Yolo / Washington Unified SD 
• On Location (9-12) 

Riverside / Coachella Valley USD 
• New to English (Grades 7-12) 
 

Pearson AGS Globe 
 

Orange County / Anaheim Union High SD 
• AMP Qreads, Writer tool kit 
• Pacemaker classics and adapted CI 

 
Teacher Created Materials 
 

Yolo / Washington Unified SD 
• Building Fluency /Readers Theater (1-6) 

Sonoma / Sonoma Valley USD 
• Reading in Content Areas (2-5) 
• Secondary, Language Arts (6-12) 

Orange / Santa Ana USD 
• Exploring Writing (7-8) 

 
Thomas Heinle 
 

Orange County / Anaheim Union High SD 
• Strategies for Test-taking success in 

writing developing comp skills 
• Illustrated classics  

Stanislaus / Modesto City Schools SD 
• Great Essays (9-12) 
• Stories worth reading (9-12) 
• Dictionaries (9-12) 

Stanislaus / Newman-Crows Landing USD 
• Gateway Science (6-12) 

Tulare / Exeter USD 
• Visions 

Sonoma / Cotati-Rohnert Park USD 
• Reading & Vocabulary Development 

Series 
San Mateo / Cabrillo USD 

• English Language Learning (9-12)  
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Mathematics and Reading Professional Development Program, 
Senate Bill 472 (Chapter 524, Statutes of 2006): Approve 
Reimbursement Requests from Local Educational Agencies. 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 

The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve reimbursement requests for local educational agencies 
(LEAs) that have complied with required assurances for the Mathematics and Reading 
Professional Development Program, Senate Bill (SB) 472 (Chapter 524, Statutes of 
2006). 
 

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 

California Education Code (EC) Section 99234(f) stipulates that funding may not be 
provided to an LEA until the SBE approves the agency’s certified assurances. During 
2002-03, the SBE approved program applications prior to a participating LEA 
commencing training. This process caused a time delay before an LEA could begin 
training. To avoid this delay in 2003-04 and subsequent years, it was agreed that LEA 
compliance with required assurances would be approved by the SBE when LEAs 
submit a Request for Reimbursement Form, which occurs after training is completed.  
 

SUMMARY OF KEY ISSUES 
 
As a condition of the receipt of funds, EC Section 99237(a) requires that an LEA submit 
to the SBE a statement of assurance certified by the appropriate agency official and 
approved in a public session by the governing body of the agency. LEAs participating in 
the Mathematics and Reading Professional Development Program provide this proof of 
compliance with assurances by submitting a signed application. LEAs submitting a 
Request for Reimbursement Form additionally provide summary information regarding 
credentials held by each teacher who has successfully completed training. 
 
The specific amount for each LEA is determined by the number of teachers trained as 
specified on their submitted Request for Reimbursement Form. CDE staff review the 
requests for reimbursement to ensure reported data conforms to the laws and 
regulations governing the program. 
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FISCAL ANALYSIS (AS APPROPRIATE) 
 

The Legislature appropriated $31.7 million (General Fund) for the operation of the 
program pursuant to EC Section 99237 in fiscal year 2006-07. The CDE has received 
$10,261,250 in 2006-07 claims and has issued $4,635,000 in payments for those 
claims. The CDE has received only a few claims to date for 2007-08, and they do not 
appear on this Board item since processing is not yet complete.  
 

ATTACHMENT(S) 
 

Attachment 1: List of LEAs submitting certification of assurance for AB 466 via a signed 
Request for Reimbursement Form: Fiscal Year 2006-07  

 (September 2007) (1 Page) 
 

Attachment 2: List of LEAs submitting certification of assurance for SB 472 via a signed 
Request for Reimbursement Form: Fiscal Year 2006-07  
(September 2007) (2 Pages) 
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AB 466 
List of LEAs submitting certification of assurance via a signed Request for Reimbursement Form:  

Fiscal Year 2006-07 (September 2007) 

COUNTY LEA NAME 

 NUMBER OF TEACHERS 

PROVIDER MATERIALS 

Reading  
40 

 Hours 

Reading 
80  

Hours 

Mathematics 
40                     

Hours 

Mathematics 
80                     

Hours 

Kern 

Buttonwillow 
Union 
Elementary  11    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

Merced 

Snelling-
Merced Falls 
Union 
Elementary 1    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

Orange 
Orange 
Unified    3 District 

Houghton 
Mifflin, 
Mathematics 

San Diego 

Encinitas 
Union 
Elementary 5    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

Ventura 
Mupu 
Elementary   1  Stanislaus COE 

McDougal 
Littell, Concepts 
and Skills, 
Algebra  

   TOTAL  17 0 1 3   
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SB 472 
List of LEAs submitting certification of assurance via a signed Request for Reimbursement Form:  

Fiscal Year 2006-07 (September 2007) 

COUNTY LEA NAME 

 NUMBER OF TEACHERS 

PROVIDER MATERIALS 

Reading  
40 

 Hours 

Reading 
80  

Hours 

Mathematics 
40                     

Hours 

Mathematics 
80                     

Hours 

Los Angeles 
Los Angeles 
Unified   46  

CTB/McGraw-
Hill 

Harcourt School 
Publishers, 
Harcourt Math 

Los Angeles Whittier City  6   District 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

Monterey 
San Antonio 
Unified 6    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

Sacramento 

North 
Sacramento 
Elementary 11    District 

SRA/McGraw-
Hill, Open  
Court 2002 

San 
Bernardino 

Barstow 
Unified    2 District 

Scott 
Foresman, 
California 
Mathematics 

San Diego 
San Diego 
Unified 7    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

San Joaquin Tracy Unified    3 District 

Prentice Hall, 
Algebra I, 
California 
Edition 

Santa Cruz 
Pajaro Valley 
Unified 10    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

Shasta 
Enterprise 
Elementary  8   District 

Houghton 
Mifflin, A 
Legacy of 
Literacy 
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COUNTY LEA NAME 

 NUMBER OF TEACHERS 

PROVIDER MATERIALS 

Reading  
40 

 Hours 

Reading 
80  

Hours 

Mathematics 
40                     

Hours 

Mathematics 
80                     

Hours 

Tulare 

Monson 
Sultana Joint 
Union 
Elementary 2    

RIC, 
Sacramento 
COE 

Houghton 
Mifflin, A 
Legacy of 
Literacy 

      TOTAL  36 14 46 5   
 



3/2/2012 2:33 PM 

California Department of Education 
SBE-003 (REV 4/17/07) 
cib-pdd-sep07item04 ITEM # 29  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Mathematics and Reading Professional Development Program, 
Senate Bill 472 (Chapter 524, Statutes of 2006): Approval of Training 
Providers and Training Curricula 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 

The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the providers and training curricula listed on Attachment 1 under 
the provisions of the Mathematics and Reading Professional Development Program, Senate 
Bill (SB) 472 (Chapter 524, Statutes of 2006). 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 

At the November 2006 meeting, the SBE approved criteria for training providers and training 
curricula. This is the approval of new specific SB 472 training providers and training curricula 
based on those criteria.  
 
SUMMARY OF KEY ISSUES 
 

SB 472 reauthorized the Mathematics and Reading Professional Development Program, 
which provides incentive funding to districts to train teachers, instructional aides, and 
paraprofessionals in mathematics and reading. Once the providers and their training curricula 
are determined to have satisfied the SBE-approved criteria and have been approved by the 
SBE, local educational agencies (LEA)s may contact the approved providers for SB 472 
professional development. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 

Approval of additional SB 472 providers allows more choices for LEAs in selecting training 
providers, for which $31.7 million was allocated for fiscal year 2006-2007. Approval of 
additional providers does not affect the total dollars available. 
 
ATTACHMENT(S) 
 

Attachment 1:   Providers and Training Curricula Recommended for Board Approval 
     (1 page) 
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Providers and Training Curricula Recommended for Board Approval 
 

Mathematics and Reading Professional Development Program Senate Bill 472 review 
panel recommends approval of the following providers and training curricula: 
 
 
 
 
Provider:  Burton School District 
 
Curriculum:  Houghton Mifflin Reading:  A Legacy of Literacy 
  
Grade Levels: K-6 
 
 
Provider:  UC Professional Development Institute 
 
Curriculum:  Pearson Prentice Hall:  Algebra I 
  
Grade Levels: 8-10 
 
 
Provider:  San Bernardino County Superintendent of Schools 
 
Curriculum: Houghton Mifflin Reading:  A Legacy of Literacy 
 
Grade Levels: K-6 
 
 
 
Provider:  Los Angeles County Office of Education 
 
Curriculum: Prentice Hall:  Pre-Algebra 
 
Grade Levels: 7-8 
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CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Gifted and Talented Education: Approval of Applications for 
Funding from Local Educational Agencies 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve 356 local educational agencies (LEAs) for fiscal year (FY) 
2007-08 Gifted and Talented Education (GATE) program funding.  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The SBE annually approves LEA applications for GATE program funding in accordance 
with California Education Code (EC) Section 52212. In addition to the 356 LEA 
applications being recommended for funding, there are 402 LEAs with continuing 
applications that were approved by the SBE in prior years. It is anticipated that the CDE 
will recommend an additional 41 LEAs at the November SBE meeting for a total of 799 
LEAs approved for FY 2007-08 funding. Please see Attachments 1-4. 
 
SUMMARY OF KEY ISSUES 
 
EC Section 52212 authorizes the SBE to approve LEA GATE applications for one, two, 
and three years based on the quality of the LEA GATE plans in accordance with the 
criteria in the SBE-approved Recommended Standards for Programs for Gifted and 
Talented Students (see Attachment 5). An application may be approved for a period of 
five years based on a site validation of the application by the CDE. The LEAs not 
validated for five-year approval through a site validation receive three-year approval. 
 
The list of LEAs recommended for approval is provided in Attachments 1-4. The number 
of LEAs recommended for one, two, three, and five-year approval are as follows: 
 

• One-year approval – 29 LEAs  
• Two-year approval – 107 LEAs 
• Three-year approval – 210 LEAs 
• Five-year approval – 10 LEAs 
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FISCAL ANALYSIS (AS APPROPRIATE) 
 
The LEA GATE funding, based on the average daily attendance (ADA) for all students 
in the LEA, is used to provide program services for identified GATE students. The 2007-
08 funding is approximately $9 per student. 
 
The FY 2007-08 state budget appropriation for the GATE program is $49,186,000. An 
additional $4,294,000 has been deferred to FY 2007-08. Of the funds appropriated, 
$2,989,000 is for the purpose of providing a cost-of-living adjustment at a rate of 
5.92 percent.  
 
Per EC Section 52211, LEA GATE apportionments are calculated through a funding 
formula that divides the total funding available for gifted and talented education by the 
statewide total units of ADA in kindergarten through grade twelve reported at the 
second principal apportionment by all LEAs participating in the program in the current 
year. An additional deficit factor may be applied in order to align the GATE funding 
calculations with the available state funding.  
 
ATTACHMENT(S) 
 
Attachment 1: GATE 2007-08 1-Year Approval (2 Pages) 
 
Attachment 2: GATE 2007-08 2-Year Approval (5 Pages) 
 
Attachment 3: GATE 2007-08 3-Year Approval (7 Pages) 
 
Attachment 4: GATE 2007-08 5-Year Approval (1 Page) 
 
Attachment 5: Recommended Standards for Programs for Gifted and Talented Students 

(10 Pages) 
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GATE 2007-08 1-Year Approval 
29 LEAs 

 
 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 

Alpine 
 Alpine County Unified School District 16 $2,893 
Butte 
 Bangor Union Elementary School District 8 $5,427 
Colusa 
 Colusa Unified School District 91 $16,958 
Fresno 
 American Union Elementary School District 30 $11,539 
Humboldt 
 Mattole Unified School District 10 $4,342 
Inyo 
 Owens Valley Unified School District 4 $5,445 
Kern 
 Arvin Union Elementary School District 62 $27,293 
 Wasco Union High School District 279 $20,982 
Lake 
 Konocti Unified School District 160 $25,999 
Lassen 
 Fort Sage Unified School District 10 $12,321 
 Richmond Elementary School District 35 $11,385 
Los Angeles 
 El Segundo Unified School District 283 $28,123 
Madera 
 Alview-Dairyland Elementary School District 24 $12,589 
Mendocino 
 Arena Union Elemntary School District 25 $12,589 
Merced 
 Ballico-Cressey Elementary School District 32 $11,749 
 Delhi Unified School District 28 $22,599 
San Bernardino 
 Yucaipa-Calimesa Joint Unified School District 643 $84,488 
San Diego 
 Dehesa Elementary School District 27 $12,375 



cib-pdd-sep07item05 
Attachment 1 

Page 2 of 2 
 
 

3/2/2012 2:33 PM 
 

 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
San Joaquin 
 Banta Elementary School District 21 $9,652 
 Lammersville Elementary School District 84 $20,730 
 New Hope Elementary School District 15 $17,623 
San Luis Obispo 
 San Miguel Joint Union Elementary School District 50 $13,526 
San Mateo 
 La Honda-Pescadero School District 45 $20,982 
Santa Barbara 
 Los Alamos Elementary School District 9 $10,396 
Shasta 
 Bella Vista Elementary School District 26 $12,129 
 Gateway Unified School District 99 $25,832 
Siskiyou 
 Butte Valley Unified School District 53 $11,385 
 Dunsmuir Elementary School District 36 $16,364 
Tuolumne 
 Sonora Union High School District 99 $15,067 
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GATE 2007-08 2-Year Approval 
107 LEAs 

 
 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 

Butte 
 Gridley Unified School District 189 $40,345 
 Manzanita Elementary School District 29 $6,930 
 Pioneer Union Elementary School District 9 $5,427 
Calaveras 
 Bret Harte Union High School District 109 $20,982 
 Mark Twain Union Elementary School District 40 $17,623 
Colusa 
 Pierce Joint Unified School District 20 $11,707 
 Williams Unified School District 64 $20,982 
Contra Costa 
 Antioch Unified School District 716 $175,862 
 John Swett Elementary School District 228 $15,206 
El Dorado 
 Placerville Union Elementary School District 92 $16,155 
 Pollock Pines Elementary School District 70 $11,330 
Fresno 
 Firebaugh-Las Deltas Unified School District 139 $20,179 
 Fowler Unified School District 56 $19,014 
 Laton Unified School District 54 $14,056 
 Sierra Unified School District 304 $17,370 
 West Fresno Elementary School District 50 $20,561 
Glenn 
 Capay Joint Union Elementary School District 5 $3,215 
 Hamilton Union Elementary School District 33 $12,375 

Humboldt 
 Freshwater Elementary School District 25 $12,375 
 Green Point Elementary School District 4 $2,893 
 Hydesville Elementary School District 18 $8,414 
 Jacoby Creek Elementary School District 53 $20,982 
 Orick Elementary School District 5 $3,798 
 Rohnerville School District 45 $20,143 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Imperial 
 Westmorland Union Elementary School District 44 $20,982 
Inyo 
 Bishop Joint Union High School District 79 $20,982 
 Bishop Union Elementary School District 181 $20,982 
Kern 
 Edison Elementary School District 36 $19,931 
 Fairfax Elementary School District 140 $16,678 
 Mojave Unified School District 130 $24,926 
 Rio Bravo-Greeley Elementary School District 70 $20,561 
 South Fork Union School District 37 $3,201 
Kings 
 Lemoore Union Elementary School District 116 $27,340 
Lake 
 Upper Lake Union School District 35 $13,427 
Lassen 
 Johnstonville Elementary School District 14 $8,910 
Los Angeles 
 ABC Unified School District 3,127 $187,185 
 Acton-Agua Dulce Unified School District 194 $16,254 
 Duarte Unified School District 198 $38,456 
 William S. Hart School District 2,652 $187,822 
Marin 
 Mill Valley Elementary School District 90 $19,952 
 Shoreline Unified School District 58 $18,883 

Merced 
 Gustine Unified School District 40 $19,376 
Mono 
 Mammoth Unified School District 24 $10,134 
Monterey 
 Lagunita Elementary School District 13 $5,077 
 Salinas City Elementary School District 473 $67,423 
 Santa Rita Union School District 73 $25,863 
Napa 
 Pope Valley Union Elementary School District 14 $2,893 
Nevada 
 Nevada City Elementary School District 307 $17,647 
 Union Hill Elementary School District 39 $20,561 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Placer 
 Placer Union High School District 761 $40,813 
Plumas 
 Plumas Unified School District 412 $22,880 
Riverside 
 Banning Unified School District 369 $41,032 
 Nuview Union Elementary School District 43 $19,018 
 Perris Union High School District 440 $64,180 
 San Jacinto Unified School District 486 $67,183 
San Benito 
 San Benito High School District 327 $25,589 
San Diego 
 Coronado Unified School District 357 $25,453 
 Encinitas Union Elementary School District 1,292 $47,857 
 Fallbrook Union High School District 446 $27,110 
 Julian Union Elementary School District 33 $13,427 
 San Ysidro School District 224 $43,776 
 Santee Elementary School District 517 $57,079 
 Valley Center-Pauma Union School District 175 $39,254 

San Luis Obispo 
 Cayucos Elementary School District 23 $16,575 
 Lucia Mar Unified School District 1,126 $93,358 
San Mateo 
 Belmont-Redwood Shores School District 170 $20,653 
 Cabrillo Unified School District 275 $30,176 
Santa Barbara 
 Buellton Union Elementary School District 38 $20,982 
Santa Clara 
 Evergreen Elementary School District 841 $118,120 
 Gilroy Unified School District 656 $83,250 
Santa Cruz 
 Happy Valley Elementary School District 15 $6,930 
 Pacific Elementary School District 7 $3,314 
 Scotts Valley Unified School District 252 $23,994 
 Soquel Union Elementary School District 98 $15,504 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Shasta 
 Black Butte Union Elementary School District 30 $12,589 
 Columbia Elementary School District 77 $19,304 
 Millville Elementary School District 17 $11,749 
 Oak Run Elementary School District 10 $3,798 
 Pacheco Union Elementary School District 50 $20,982 
 Whitmore Union Elementary School District 4 $3,469 
Sierra 
 Sierra-Plumas Joint Unified School District 35 $20,982 
Siskiyou 
 Gazelle Union Elementary School District 5 $2,893 
 McCloud Union Elementary School District 6 $6,436 
 Weed Union Elementary School District 32 $12,375 
Sonoma 
 Bellevue Union Elementary School District 99 $17,258 
 Fort Ross Elementary School District 12 $5,427 
 Harmony Union Elementary School District 55 $20,982 
 Kenwood Elementary School District 29 $12,375 
Sutter 
 Meridian Elementary School District 19 $3,640 
Tehama 
 Mineral Elementary School District 3 $2,893 
Tulare 
 Exeter Union Elementary School District 127 $16,873 
 Exeter Union High School District 32 $13,846 
 Farmersville Unified School District 52 $20,820 
 Monson-Sultana Joint Union Elementary District 49 $12,589 
Tuolumne 
 Big Oak Flat-Groveland School District 96 $20,143 
 Chinese Camp School District 52 $2,893 
 Columbia Union School District 41 $20,561 
 Curtis Creek School District 70 $20,982 
 Jamestown Elementary School District 32 $11,749 
 Sonora School District 64 $20,982 
 Soulsbyville School District 52 $20,561 
 Summerville Elementary School District 18 $7,920 
 Summerville Union High School District 57 $11,749 
 Twain Harte Long Barn School District 32 $20,982 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Yolo 
 Washington Unified School District 428 $59,930 
 Winters Joint Unified School District 176 $16,632 
Yuba 
 Camptonville Elementary School District 8 $13,427 
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GATE 2007-08 3-Year Approval 
210 LEAs 

 
 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 

Alameda 
 Alameda Unified School District 705 $85,633 
 Berkeley Unified School District 1,434 $74,558 
 Oakland Unified School District 3,784 $348,746 
 San Lorenzo Unified School District 705 $98,676 
Butte 
 Chico Unified School District 965 $113,095 
 Durham Unified School District 90 $20,982 
 Oroville City Elementary School District 58 $25,827 
 Palermo Union Elementary School District 73 $20,982 
Contra Costa 
 Brentwood Union School District 205 $62,171 
 Byron Union School District 77 $21,500 
 Knightsen Elementary School District 36 $11,964 
 Lafayette Elementary School District 278 $28,738 
 Liberty Union High School District 379 $48,766 
 Martinez Unified School District 345 $35,554 
 Moraga Elementary School District 37 $16,441 
 Oakley Union Elementary School District 430 $38,359 
 Orinda Union Elementary School District 383 $33,713 
 Pittsburg Unified School District 527 $78,864 
 San Ramon Valley Unified School District 1,516 $209,431 
Del Norte 
 Del Norte County Unified School District 546 $33,087 
El Dorado 
 El Dorado Union High School District 850 $61,712 
 Gold Trail Union School District 58 $13,009 
 Mother Lode Union Elementary School District 66 $18,311 
 Rescue Union Elementary School District 317 $32,971 
Fresno 
 Coalinga-Huron Unified School District 342 $36,940 
 Golden Plains Unified School District 42 $15,540 
 Kings Canyon Unified School District 100 $79,406 
 Kingsburg Elementary Charter School 70 $20,131 
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 Pacific Union Elementary School District 23 $14,687 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Glenn 
 Orland Joint Unified School District 89 $19,652 
Humboldt 
 Blue Lake Union Elementary School District 21 $11,879 
 Pacific Union Elementary School District 52 $20,982 
 Rio Dell Elementary School District 37 $12,589 
Imperial 
 Brawley Elementary School District 203 $32,828 
 Calexico Unified School District 75 $82,238 
Kern 
 Bakersfield City Elementary School District 601 $237,094 
 Delano Joint Union High School District 540 $36,498 
 Panama-Buena Vista Union School District 929 $131,807 
 Richland-Lerdo Elementary School District 123 $26,458 
Kings 
 Central Union Elementary School District 81 $16,444 
 Reef-Sunset Unified School District 267 $21,628 
Lake 
 Lucerne Elementary School District 39 $10,566 
Lassen 
 Lassen Union High School District 161 $11,762 
 Susanville Elementary School District 59 $20,982 
Los Angeles 
 Centinela Valley High School District 1,291 $62,136 
 Charter Oak Unified School District 481 $59,454 
 Eastside Union School District 90 $24,358 
 El Rancho Unified School District 1,032 $100,996 
 Glendora Unified School District 594 $67,676 
 Gorman Elementary School District 4 $8,910 
 Hughes-Elizabeth Lakes School District 19 $8,393 
 Keppel Union Elementary School District 118 $26,461 
 Lancaster Elementary School District 710 $134,652 
 Las Virgenes Unified School District 1,780 $104,468 
 Los Nietos Elementary School District 76 $19,039 
 Lowell Joint Elementary School District 197 $28,124 
 Palmdale Elementary School District 1,290 $194,888 
 San Gabriel Unified School District 478 $48,897 
 San Marino Unified School District 619 $29,001 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Los Angeles (continued) 
 Santa Monica-Malibu Unified School District 1,239 $104,380 
 South Pasadena Unified School District 607 $37,514 
 South Whittier Elementary School District 232 $36,721 
 Torrance Unified School District 2,497 $221,909 
 Valle Lindo Elementary School District 66 $20,561 
 Whittier City Elementary School District 294 $60,670 
 Wiseburn Elementary School District 81 $18,725 
Madera 
 Bass Lake Elementary School District 105 $20,982 
 Chowchilla Elementary School District 120 $15,739 
 Golden Valley Unified School District 136 $37,002 
 Raymond-Knowles Elementary School District 12 $4,342 
Marin 
 Dixie Elementary School District 154 $15,587 
 Laguna Joint School District 1 $2,893 
 Lincoln School District 1 $2,893 
 Nicasio School District 9 $2,893 
 Ross Valley Elementary School District 184 $15,194 
 Union Joint School District 1 $2,893 
Mariposa 
 Mariposa County Unified School District 223 $19,805 
Mendocino 
 Mendocino Unified School District 31 $7,606 
 Potter Valley Community Unified School District 27 $9,404 
Merced 
 Atwater Elementary School District 348 $40,341 
 Livingston Union Elementary School District 135 $21,430 
 Los Banos Unified School District 498 $73,792 
 Merced City Elementary School District 388 $93,043 
 Merced Union High School District 889 $88,458 
Monterey 
 Alisal Union Elementary School District 389 $63,038 
 Carmel Unified School District 136 $18,375 
 Greenfield Union School District 69 $21,179 
 King City Union Elementary School District 113 $20,834 
 Pacific Grove Unified School District 177 $15,100 
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 Salinas Union High School District 1,195 $113,324 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Napa 
 Calistoga Joint Unified School District 55 $20,561 
 Napa Valley Unified School District 1,401 $129,952 
Nevada 
 Pleasant Valley Elementary School District 50 $20,351 
 Ready Springs Union School District 25 $18,461 
Orange 
 Brea-Olinda Unified School District 573 $54,101 
 Buena Park School District 294 $54,325 
 Cypress Elementary School District 183 $37,501 
 Magnolia Elementary School District 165 $57,734 
 Placentia-Yorba Linda Unified School District 2,555 $231,237 
 Savanna Elementary School District 34 $22,079 
Placer 
 Alta-Dutch Flat Elementary School District 11 $8,910 
 Auburn Union Elementary School District 196 $21,243 
 Dry Creek Joint Elementary School District 318 $63,684 
 Eureka Union Elementary School District 180 $35,892 
 Newcastle Elementary School District 46 $17,623 
 Rocklin Unified School District 988 $84,047 
 Roseville City Elementary School District 361 $72,751 
 Western Placer Unified School District 167 $42,786 
Riverside 
 Beaumont Unified School District 283 $51,090 
 Coachella Valley Unified School District 909 $141,835 
 Jurupa Unified School District 1,675 $178,703 
 Menifee Union Elementary School District 523 $64,518 
 Palo Verde Unified School District 184 $31,251 
 Romoland School District 47 $18,649 
 Val Verde Unified School District 1,413 $148,352 
Sacramento 
 Elverta Joint elementary School District 15 $10,910 
 Grant Joint Union High School District 601 $103,628 
 North Sacramento Elementary School District 211 $42,228 
 River Delta Unified School District 351 $19,873 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
San Bernardino 
 Barstow Unified School District 633 $60,277 
 Chaffey Joint Union High School District 2,538 $209,720 
 Fontana Unified School District 2,469 $357,267 
 Needles Unified School District 48 $20,982 
 San Bernardino City Unified School District 3,714 $480,404 
 Snowline Joint Unified School District 414 $71,860 
San Diego 
 Cardiff Elementary School District 49 $10,076 
 Chula Vista Elementary School District 2,392 $190,853 
 Grossmont Union High School District 5,865 $184,707 
 Jamul-Dulzura Union School District 92 $9,530 
 Mountain Empire Unified School District 87 $14,302 
 Spencer Valley Elementary School District 6 $2,893 
 Vista Unified School District 3,738 $206,418 
San Francisco 
 San Francisco Unified School District 8,702 $447,550 
San Joaquin 
 Escalon Unified School District 147 $27,871 
 Oak View Union Elementary School District 30 $11,539 
 Tracy Joint Unified School District 580 $141,547 
San Luis Obispo 
 Pleasant Valley Joint Union Elementary District  31 $4,884 
 Templeton Unified School District 314 $22,366 
San Mateo 
 Brisbane Elementary School District 63 $17,833 
 Burlingame Elementary School District 184 $20,669 
 Hillsborough City Elementary School District 177 $14,507 
 Jefferson Elementary School District 448 $53,238 
 Jefferson Union High School District 842 $45,291 
 Pacifica School District 361 $27,074 
 San Mateo-Foster City School District 748 $86,451 
Santa Barbara 
 Carpinteria Unified School District 135 $23,463 
 Hope School District 145 $20,982 
 Los Olivos Elementary School District 55 $20,982 
 Orcutt Union Elementary School District 130 $41,431 
 Santa Maria Joint Union High School District 250 $62,170 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Santa Clara 
 Cambrian Elementary School District 352 $30,497 
 Campbell Union High School District 1,766 $65,897 
 Franklin-McKinley Elementary School District 992 $84,381 
 Lakeside Joint Elementary School District 12 $9,900 
 Luther Burbank School District 25 $18,117 
 Milpitas Unified School District 646 $85,545 
 Moreland Elementary School District 303 $36,729 
 Mountain View-Whisman School District 415 $37,703 
 Sunnyvale Elementary School District 591 $52,407 
 Union Elementary School District 289 $38,714 
Santa Cruz 
 Pajaro Valley Unified School District 2,106 $152,304 
 San Lorenzo Valley Unified School District 325 $23,256 
 Santa Cruz City Elementary School District 136 $20,977 
 Santa Cruz City High School District 731 $39,384 
Shasta 
 Anderson Union High School District 273 $17,270 
 Shasta Union High School District 2,412 $46,001 
Siskiyou 
 Hornbrook Elementary School District 7 $2,893 
 Mt. Shasta Union Elementary School District 98 $20,982 
 Yreka Union Elementary School District 60 $13,539 
 Yreka Union High School District 40 $10,281 
 Willow Creek School District 20 $5,445 
Solano 
 Benicia Unified School District 157 $44,655 
Sonoma 
 Gravenstein School District 120 $20,982 
 Horicon Elementary School District 11 $9,404 
 Old Adobe Union Elementary School District 72 $16,350 
 Petaluma City Elementary School District 125 $17,328 
 Petaluma Joint Union High School District 545 $47,525 
 Piner-Olivet Union School District 44 $20,982 
 Sebastopol Union School District 60 $20,982 
 Sonoma Valley Unified School District 393 $38,758 
 Waugh Elementary School District 50 $17,772 
 West Sonoma County Unified School District 288 $21,419 
 Wright Elementary School District 65 $20,982 
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 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 
Stanislaus 
 Chatom Union Elementary School District 45 $16,784 
 Denair Unified School District 55 $12,168 
 Empire Union Elementary School District 102 $32,593 
 Patterson Joint Unified School District 276 $40,782 
 Stanislaus Union Elementary School District 211 $28,096 
 Turlock Unified School District 882 $119,116 
Sutter 
 Browns Elementary School District 13 $5,427 
 East Nicolaus High School District 39 $11,016 
 Franklin Elementary School District 45 $20,982 
Tehama 
 Flournoy Union School District 3 $2,893 
 Los Molinos Unified School District 30 $20,982 
 Red Bluff Union Elementary School District 73 $19,167 
 Richfield Elementary School District 38 $11,749 
Tulare 
 Cutler-Orosi Joint School District 179 $35,390 
 Dinuba Unified School District 307 $49,127 
 Earlimart School District 207 $16,821 
 Kings River Union Elementary School District 33 $13,218 
 Pixley Union Elementary School District 14 $11,879 
 Stone Corral School District 8 $2,893 
 Visalia Unified School District 2,516 $219,065 
Ventura 
 Fillmore Unified School District 242 $32,601 
 Hueneme Elementary School District 990 $71,208 
 Oxnard Union High School District 2,718 $131,007 
 Rio Elementary School District 92 $35,163 
 Simi Valley Unified School District 1,698 $184,743 
Yolo 
 Esparto Unified School District 124 $8,360 
Yuba 
 Plumas Elementary School District 93 $54,395 
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GATE 2007-08 5-Year Approval (with site validation) 
10 LEAs 

 
 District Identified Proposed Funding 
 County District GATE Students for FY 2007-08 

Alameda 
 Hayward Unified School District 1,865 $189,278 
 Newark Unified School District 447 $62,381 
Contra Costa 
 Mt. Diablo Unified School District 3,581 $308,959 
Fresno 
 Kerman Unified School District 470 $33,647 
Los Angeles 
 Long Beach Unified School District 9,183 $792,399 
Riverside 
 Perris Elementary School District 78 $46,870 
 Temecula Valley Unified School District 2,758 $232,023 
San Bernardino 
 Ontario-Montclair Elementary School District 671 $217,410 
San Diego 
 Fallbrook Union Elementary School District 553 $50,391 
Stanislaus 
 Oakdale Unified School District 359 $43,742 
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Recommended Standards for Programs for Gifted and Talented Students  
  
For a one-year approval, standards in the first column should be in place. For a two-year approval, standards in both column one and 
column two should be in place. When standards in all three columns are in place, districts may expect a three-year approval. Each level 
should show increasing quality.  
  
Section 1: Program Design Districts provide a comprehensive continuum of services and program options responsive to the needs, interests, 
and abilities of gifted students and based on philosophical, theoretical, and empirical support. (EC 52205[d] and 52206[a])  
  
1:1 The plan for the district program has a written statement of philosophy, goals, and standards appropriate to the needs and abilities of 
gifted learners.  
Minimum Standards: One-year approval  
 

a. The plan includes an intellectual component with objectives 
that meet or exceed state academic content standards.  

 
b. The plan incorporates expert knowledge, is approved by 

the local Board of Education and is available.  
 
c. The plan aligns with the available resources of the schools, 

staff, parents and community.  
 
d. A GATE advisory committee representing educators, 

community members and parents is formed to support the 
needs of the program.  

Commendable Standards: Two-year approval  
 

a. The district plan is disseminated and easily 
accessible to parents and the community in 
pamphlet, website, or other forms.  

 
b. Participation in the program is not limited by other 

problems of logistics.  
 
c. A district GATE advisory committee representing all 

constituents meets on a regular basis to assist in 
program planning and assessment.  

Exemplary Standards: Three-year approval  
 

a. The district plan includes identification and 
program options in one or more of the categories 
of creative ability, leadership, and visual and 
performing arts.  

1:2 The program provides administrative groupings and structures appropriate for gifted education and available to all gifted learners.  
Minimum Standards: One-year approval  
 

a. Administrative groupings and structures appropriate for 
gifted education may include cluster grouping, part-time 
grouping, special day classes, and special schools.  

 
b. The program provides services that are an integral part of 

the school day.  
 
c. The program provides for continuous progress and 

intellectual peer interaction.  
 
d. The program provides for flexible grouping in the classroom 

to meet student needs and abilities.  
 
e. Children in grades K-2 are served even if not formally 

identified. 

Commendable Standards: Two-year approval 
  

a. A range of appropriate administrative grouping 
options and structure is available. At the secondary 
level such groupings and structures are not limited 
to a single type at any grade level.  

Exemplary Standards: Three-year approval 
 

a. The program structure and delivery of services 
provide a balance between cognitive and affective 
learning.  



cib-pdd-sep07item05 
Attachment 5 
Page 3 of 10 

 
 

3/2/2012 2:33 PM 
 

 
1:3 The program is articulated with the general education programs.  
Minimum Standards: One-year approval  
 

a. The program provides continuity within the gifted program 
and with the general education program.  

 
b. A coordinator is designated and responsible for all 

aspects of the program.  
 
c. The program involves the home and community. 

Commendable Standards: Two-year approval  
 

a. The program is planned and organized to provide 
articulated learning experiences across subjects 
and grade levels.  

Exemplary Standards: Three-year approval  
 

a. The program is comprehensive, structured, and 
sequenced between, within, and across grade 
levels, K-12.  

 
b. The program provides support services including 

counselors and consultants.  

    
Section 2: Identification The district’s identification procedures are equitable, comprehensive, and ongoing. They reflect the district’s definition 
of giftedness and its relationship to current state criteria. (EC 52202: Title 5 Regulations, Section 3822) 
 
2:1 The nomination/referral process is ongoing and includes students K-12.  
Minimum Standards: One-year approval  
 

a. All children are eligible for the nomination process 
regardless of socioeconomic, linguistic or cultural 
background, and/or disabilities.  

 
b. The district establishes and implements both traditional and 

nontraditional instruments and procedures for searching for 
gifted students. All data is used to ensure equal access to 
program services.  

 
c. Referrals are sought from classroom teachers and parents. 

District actively searches for referrals among 
underrepresented populations.  

 
d. Students may be nominated for participation more than 

once.  
 
e. All staff receives training and information about the 

nomination process, including the characteristics of gifted 
learners and has access to nomination forms.  

Commendable Standards: Two-year approval  
 

a. Training in the identification process is 
provided that is specifically appropriate for 
administrators, teachers and support 
personnel.  

 
b. The district maintains data on nominees and 

includes these data in reassessing students 
who are referred more than once.  

Exemplary Standards: Three-year approval 
 
No recommended standards for three-year approval. 
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2:2 An assessment/identification process is in place to ensure that all potentially gifted students are appropriately assessed for identification 
as gifted students.  
Minimum Standards: One-year approval  
 

a. A committee, including the GATE coordinator and 
certificated personnel, make final determinations on 
individual student eligibility for the program.  

 
b. Evidence from multiple sources is used to determine 

eligibility and a data record or file is established for each 
nominee.  

 
c. Parents and teachers are notified of a student’s eligibility for 

program placement and are informed of the appeal process.  
 
d. Transfer students are considered for identification and 

placement in a timely manner.  

Commendable Standards: Two-year approval  
 

a. The identification tools used are reflective of 
the district’s population. 

 

b. The district makes timely changes in 
identification tools and procedures based on 
the most current research.  

 

Exemplary Standards: Three-year approval  
 

a. Personnel trained in gifted education meet at regular 
intervals to determine eligibility of individual candidates.  

 
b. The diversity of the district’s student population is 

increasingly reflected in the district GATE population.  
  

2:3 Multiple service options are available within the gifted education program and between other educational programs. Placement is based  
on the assessed needs of the student and is periodically reviewed.  
Minimum Standards: One-year approval  
 

a. Students and parents are provided information and 
orientation regarding student placement and participation 
options. Signed parent permission for participation is on file.  

 
b. Upon parent request the district provides identification 

information the parent may take to a new school or district.  
 
c. Participation in the program is based on the criteria of 

identification and is not dependent on the perception of a 
single individual. Once identified, a student remains 
identified as a gifted student in the district, though services 
to individuals may vary from year to year.  

Commendable Standards: Two-year approval  
 

a. Before any student is considered for 
withdrawal from the program, interventions are 
implemented and a meeting is held with the 
parents and student.  

 

Exemplary Standards: Three-year approval  
 
No recommended standards for three-year approval. 
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Section 3: Curriculum and Instruction Districts develop differentiated curriculum, instructional models and strategies that are aligned with and 
extend the state academic content standards and curriculum frameworks. The differentiated curriculum is related to theories, models, and 
practices from the recognized literature in the field. (EC 52206[a] and 52206[b])  
 
3:1 A differentiated curriculum is in place, responsive to the needs, interests, and abilities of gifted students.  
Minimum Standards: One-year approval  
 

a. The differentiated curriculum facilitates gifted students in their 
ability to meet or exceed state core curriculum and standards.  

 
b. The differentiated curriculum provides for the balanced 

development of critical, creative, problem solving and 
research skills, advanced content, and authentic and 
appropriate products. 

 
c. The differentiated curriculum focuses primarily on depth and 

complexity of content, advanced or accelerated pacing of 
content and novelty (unique and original expressions of 
student understanding).  

 
d. The differentiated curriculum facilitates development of ethical 

standards, positive self-concepts, sensitivity and responsibility 
to others, and contributions to society.  

Commendable Standards: Two-year approval  
 

a. The core curriculum is compacted for gifted 
students so that learning experiences are 
developmentally appropriate (not redundant) to 
their needs, interests, and abilities.  

 
b. There is alignment of the differentiated 

curriculum with instructional strategies that 
promote inquiry, self-directed learning, 
discussion, debate, metacognition, and other 
appropriate modes of learning.  

 
c. The differentiated curriculum includes learning 

theories that reinforce the needs, interests, and 
abilities of gifted students including abstract 
thinking and big ideas of the content area.  

Exemplary Standards: Three-year approval  
 

a. A scope and sequence for the gifted program 
articulates the significant learning in content, skills, 
and products within and among grade levels K-12.  

 
  

3:2 The differentiated curriculum for gifted students is supported by appropriate structures and resources.  
Minimum Standards: One-year approval  
 

a. The differentiated curriculum is scheduled on a regular 
basis and is integral to the school day.  

 
b. The differentiated curriculum is taught with appropriate 

instructional models.  
 
c. The differentiated curriculum is supported by appropriate 

materials and technology.  

Commendable Standards: Two-year approval  
 

a. The structure differentiated curriculum allows 
for continuity and comprehensiveness of 
learning experiences in units and courses of 
study.  

 
b. The differentiated curriculum utilizes a variety of 

teaching and learning patterns: large and small 
group instruction, homogeneous and 
heterogeneous grouping, teacher and student 
directed learning, and opportunities for 
independent study.  

 
c. An extensive range of resources (including out 

of grade level print and non print materials) is 
available to augment differentiated curriculum 
and to supplement independent study 
opportunities for individual students.  

Exemplary Standards: Three-year approval  
 

a. The differentiated curriculum is planned both for 
groups of gifted learners within a grade level or class 
and for individual gifted learners. 
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Section 4: Social and Emotional Development Districts establish and implement plans to support the social and emotional development of 
gifted learners to increase responsibility, self-awareness, and other issues of affective development. (EC 52212[a][1])  
 
4:1 Actions to meet the affective needs of gifted students are ongoing.  
Minimum Standards: One-year approval  
 

a. Teachers, parents, administrators, and counselors are 
provided with information and training regarding the 
characteristics of gifted learners and their related social and 
emotional development.  

 
b. Gifted students are provided awareness opportunities of 

career and college options and guidance consistent with 
their unique strengths. At the secondary level this includes 
mentoring and pre college opportunities.  

Commendable Standards: Two-year approval  
 

a. Teachers are trained and knowledgeable 
regarding social and emotional development of 
gifted students, and incorporate techniques to 
support affective learning in their classrooms.  

 
b. Guidance and counseling services appropriate 

to the social and emotional needs of gifted 
students are provided by trained personnel. 
Referral services to community resources are 
made when appropriate.  

Exemplary Standards: Three-year approval  
 

a. Ongoing counseling services by teachers, 
principals, and counselors are provided and 
documented as appropriate.  

 
b. Teachers and guidance personnel are trained 

to collaborate in implementing intervention 
strategies for at-risk gifted students. 
Intervention options can take place in school, 
at home or in the community.  

4:2 At risk gifted students are monitored and provided support (e.g. underachievement, symptoms of depression, suicide, substance 
abuse).  
Minimum Standards: One-year approval  
 

a. Teachers are trained to recognize symptoms of at-risk 
behavior in gifted and talented students and to refer them to 
appropriate school personnel.  

 
b. Counselors and administrators are trained to make 

appropriate referrals to internal and external agencies when 
needed.  

 
c. Gifted students considered at-risk receive counseling and 

support services and are not dropped from gifted programs 
because of related problems.  

 
d. Information and support are made available to parents 

regarding at-risk gifted students.  

Commendable Standards: Two-year approval  
 

a. The district develops a plan for teachers to 
work in collaboration with guidance personnel 
regarding at-risk intervention strategies.  

 

Exemplary Standards: Three-year approval  
 

a. At risk gifted students are provided with 
specific guidance and counseling services 
that address the related issues and 
problems, and include development of an 
intervention plan.  
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Section 5: Professional Development Districts provide professional development opportunities related to gifted education to administrators, 
teachers, and staff to support and improve educational opportunities for gifted students. (EC 52212[a][1])  
 
5:1 The district provides professional development opportunities related to gifted learners on a regular basis.  
Minimum Standards: One-year approval  
 

a. The professional development opportunities are correlated 
with defined competencies for teachers of the gifted and the 
standards for GATE programs. The focus each year is 
based on a yearly assessment of the needs of teachers and 
of the GATE program.  

 
b. An evaluation of outcomes obtained from professional 

development is conducted to determine effectiveness. 
Results are used to make improvements and for future 
planning.  

 
c. Individuals selected to conduct inservice for teachers of 

gifted learners have knowledge and expertise in the area of 
gifted education.  

Commendable Standards: Two-year approval  
 

a. The district encourages teachers to focus on 
gifted education as one of the areas of 
professional growth hours for credential 
renewal.  

 
b. A district process to qualify teachers to teach 

gifted students is in place.  
  

Exemplary Standards: Three-year approval  
 

a. A district professional development plan to 
accommodate different levels of teacher 
competency is in place.  

5:2 District personnel with direct decision-making and/or instructional responsibilities for gifted students are provided with role 
specific training.  
Minimum Standards: One-year approval  
 

a. Teachers in the program have education and/or experience 
in teaching gifted students or are ensured opportunities to 
gain or continue such knowledge and experience.  

 
b. A coordinator is in place with experience and knowledge of 

gifted education or is ensured the opportunity to gain such 
knowledge.  

 
c. Administrators, counselors, and support staff participate in 

professional development offerings related specifically to 
their roles and responsibilities in the GATE program.  

 
d. Administrators, counselors, and support staff are 

encouraged to participate with teachers in the ongoing 
professional development program related to gifted 
students.  

Commendable Standards: Two-year approval  
 

a. The district promotes the concept of  
        teacher-to-teacher professional development in 

addition to contracting experts to conduct an 
inservice.  

 

Exemplary Standards: Three-year approval  
 

a. All teachers assigned to teach gifted 
students are certified through a variety of 
formal and informal certificate programs.  

 
b. The coordinator of the program is a specialist 

in gifted education with demonstrated 
experience and knowledge in the field.  

 
c. Follow-up classroom support for application 

of activities and strategies presented during 
inservice or professional development are 
planned.  

 
d. The district identifies support personnel both 

inside and outside the district with expertise 
in meeting the needs of gifted learners.  
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Section 6: Parent & Community Involvement Districts provide procedures to ensure consistent participation of parents and community 
members in the planning and evaluation of programs for gifted students. (EC 52205[2][f])  
 
6:1 Open communication with parents and the community is maintained.  
Minimum Standards: One-year approval  
 

a. Parents are informed of the district’s criteria and 
procedures for identifying gifted and talented students as 
well as the program options and learning opportunities 
available. Translations are provided. 

 
b. The district’s state application is available to parents and 

the community.  
 
c. GATE parents are involved in the ongoing planning and 

evaluation of the GATE program.  

Commendable Standards: Two-year approval  
 

a. The district and/or school provide parents of 
students identified as gifted and talented with 
orientation and regular updates regarding the 
program and its implementation.  

 
b. The products and achievements of gifted 

students are shared with parents in a variety of 
ways.  

Exemplary Standards: Three-year approval  
 

a. Parents are involved in the development of 
the application and/or school site plans 
related to GATE programs.  

 
b. The talents of GATE parents and other 

community resources supplement the core 
and the differentiated curriculum.  

 
c. Partnerships between the GATE program and 

business and community organizations are 
established.  

6:2 An active GATE advisory committee with parent involvement is supported by the district.  
Minimum Standards: One-year approval  

 
a. Parents participate in the district/site advisory committees. It 

is recommended that the committee meet at least three 
times a year. 

 
b. The district Gate coordinator collaborates with the GATE 

advisory committee to provide parent education 
opportunities related to gifted education.  

 
c. Efforts are made to ensure that representation of GATE 

parents on the GATE advisory committee reflect the 
demographics of the student population.  

  

Commendable Standards: Two-year approval  
 

a. A parent member of the GATE advisory 
committee cosigns the district’s state 
application.  

 
b. Parents participate in the GATE advisory 

committee which meets on a regular basis.  
 
c. GATE advisory committees and/or School Site 

Councils are regularly informed of current 
research and literature in gifted education.  

 
d. The district GATE coordinator collaborates with 

the district GATE advisory committee to offer 
professional development opportunities to staff, 
parents, and community members related to 
gifted education.  

 
e. The district GATE coordinator and the district 

GATE advisory committee solicit community 
support.  

Exemplary Standards: Three-year approval  
 

a. The parents of special needs students, such 
as gifted English language learners and 
gifted disabled students participate in the 
district’s GATE advisory committee. This may 
include special provisions such as changing 
meeting sites and times and providing 
transportation.  
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Section 7: Program Assessment Districts establish formal and informal evaluation methods and instruments that assess the gifted program and 
the performance of gifted students (which meets or exceeds state content standards). Results of data collected, including state standardized 
tests, are used to study the value and impact of the services provided and to improve gifted programs and gifted student performance. 
(EC 52212[a][1])  
 
7:1 The district provides ongoing student and GATE program assessment that is consistent with the program’s philosophy, goals, 
and standards.  
Minimum Standards: One-year approval  
 

a. All components of the program are periodically reviewed by 
individuals knowledgeable about gifted learners and who 
have competence in the evaluation process. The results are 
used for continuing program development.  

 
b. The program assessment process is structured to measure 

the goals and standards of the program; instruments used 
are valid and reliable for their intended purpose.  

 
c. The district uses multiple, traditional and nontraditional 

strategies to assess student performance. These include 
standardized and criterion referenced achievement tests, 
questionnaires, and performance-based measures.  

 

Commendable Standards: Two-year approval  
 

a. Individuals planning and conducting the 
assessment activities have expertise in gifted 
education program evaluation.  

 
b. The program contains a clear description of 

performance expectations of gifted students 
defined at each grade level.  

 
c. Criteria for levels of performance or rubrics are 

used as part of the assessment process. 
  
d. The assessment process includes strategies 

that parallel the instruction as a means to 
collect information about student knowledge 
and capability. Strategies include student 
inquiry, collaboration, and reflection.  

 
e. The results of the program assessment are 

presented to the local Board of Education and 
accessible to all constituencies of the program.  

 
f. Districts provide sufficient resources to fund 

program assessment.  

Exemplary Standards: Three-year approval  
 

a. Criteria for levels of performance or rubrics 
are used for each assessment product, 
course, and/or grade level.  

 
b. The assessment report for all educational 

services involving gifted students includes 
both strengths and weaknesses of the 
program and is accompanied by a plan with 
implications for improvement and renewal 
over time.  

 
c. Districts allocate time, financial support, and 

personnel to conduct regular and systematic 
formative and summative program 
assessment.  
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Section 8: Budgets District budgets for gifted programs support and provide for all the components of the district’s GATE program and meet the 
related standards. (EC 52209, 52212[a][1], [2], [3])  
 
8:1 The district GATE budget is directly related to the GATE program objectives with appropriate allocations.  
Minimum Standards: One-year approval  
 

a. Gate funds and/or funding sources are used to address:  
 

• professional development 
 

• direct student services  
 

• district level coordination  
 

• GATE student identification process  
 

b. Expenditures of state GATE funds supplement, not 
supplant, district funds spent on gifted learners.  

 
c. There is a budget allocation for district GATE coordination 

by a single individual on a full or part time basis. When 
appropriate, site coordinators should be included in the 
budget.  

 
d. Carry-over monies are minimal and maintained within the 

district GATE accounts.  
 
e. Indirect costs do not exceed state limitations.  

Commendable Standards: Two-year approval  
 

a. Allocation for the GATE coordinator, 
regardless of funding source, reflects the 
scope and complexities of the district’s size 
and GATE plan.  

Exemplary Standards: Three-year approval  
 

a. The district encourages fiscal collaboration 
between categorical programs in order to 
make it possible for gifted students to 
benefit from more than one categorical 
program.  
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SUBJECT 
 
Immediate Intervention/Underperforming Schools Program and 
the High Priority Schools Grant Program: Proposed Intervention 
for Cohort(s) 1-3 Immediate Intervention/Underperforming 
Schools Program Schools and Cohort 1 High Priority Schools 
Grant Program Schools that Failed to Show Significant Growth 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE): 
 

1. Determine those Immediate Intervention/Underperforming Schools Program 
(II/USP) and High Priority Schools Grant Program (HPSGP) schools that will be 
deemed state-monitored,  

 
2. Assign a School Assistance and Intervention Team (SAIT) to each of these  

state-monitored schools and allow the local governing board to retain its legal 
rights, duties, and responsibilities with respect to each school,  

 
3. With regard to the HPSGP schools, provide that other interventions may be 

imposed, upon a future determination by the SBE, after two data points have 
demonstrated that the schools are not making progress in exiting the HPSGP 
program, and 

 
4. Defer a decision on those schools without a valid growth Academic Performance 

Index (API) until November 2007 in order to determine whether they meet the 
alternative criteria for significant growth. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Pursuant to California Education Code (EC) sections 52055.5(b) and 52055.650, II/USP 
and HPSGP schools failing to demonstrate significant growth are subject to state 
monitoring.  
 
EC Section 52055.5(b) directs the SBE to deem II/USP schools not showing significant 
growth as state-monitored. Similarly, EC Section 52055.650 directs the SBE to deem 
HPSGP schools not showing significant growth as state-monitored. The State 
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SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION (Cont.) 
 
Superintendent of Public Instruction (SSPI), with the approval of the SBE, is required to 
invoke sanctions from one of two groups:  
 

1. According to the provisions of EC sections 52055.5(b) and 52055.650, the SSPI 
shall: 

 
• Assume all the legal rights, duties, and powers of the governing board, unless 

the SSPI and the SBE allow the local governing board to retain these rights; 
 
• Reassign the principal of that school, subject to a hearing; and 

 
• Do one or more of the following with respect to a state-monitored school: 

 
• Revise attendance options; 
 
• Allow parents to apply directly to the SBE to establish a charter school; 

 
• Assign the management of the school to a school management 

organization; 
 

• Reassign other certificated employees of the school; 
 

• Renegotiate a new collective bargaining agreement at the expiration of the 
existing one; 

 
• Reorganize the school; 

 
• Close the school; and/or 

 
• Place a trustee at the school for no more than three years  

 
2. As an alternative to the above, the SSPI, with the approval of the SBE, may 

require districts to contract with a SAIT in lieu of other interventions and 
sanctions. If the SBE approves, the governing board of the school district may 
retain its legal rights, duties, and responsibilities with respect to that school. [EC 
sections 52055.51(a) and 52055.650] 

 
Title 5 regulations require II/USP schools to make at least one point of API growth in 
order to demonstrate significant growth.  
 
Also under Title 5 regulations, a school participating in the HPSGP achieves significant 
growth when its combined growth is equal to or greater than ten API points on the API 
over the last three years it participates in the program and it also achieves positive API 
growth in two of the last three years.  
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SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION (Cont.) 
 
II/USP and HPSGP schools without valid API data in at least one year require the 
application of alternative growth criteria as defined in Title 5 regulations (See 
Attachment 1). 
 
At SBE meetings in 2006-07, the SBE approved the SSPI recommendations that 
districts of II/USP and HPSGP schools that failed to make significant growth, as defined 
by the SBE, be deemed state-monitored and contract for the services of an approved 
SAIT Provider. 
 
SUMMARY OF KEY ISSUES 
 
The 2007 schoolwide Academic Performance Index (API) results will yield a number of 
II/USP and HPSGP schools that failed to make significant growth this past year based 
upon each program’s significant growth definition. An Item Addendum will provide a list 
of these schools and a recommendation for SBE action. The 2007 schoolwide API 
results will also yield a number of II/USP and HPSGP schools without valid API growth 
data. The alternative growth criteria will be applied to each of these schools without 
valid APIs and appropriate schools will be submitted for consideration for state 
monitoring at the November 2007 meeting. 
 
All HPSGP schools that have been in state monitoring for the past two years will be 
assessed for progress made during the first two years of state monitoring. An agenda 
item describing their performance and any recommendations for intervention will be 
brought to the November 2007 meeting. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
An expenditure plan for allocation of Title I and non-Title I funding for state-monitored 
schools is the subject of a September 2007 SBE item entitled: 
 
“Immediate Intervention/Underperforming Schools Program and High Priority Schools 
Grant Program: School Assistance and Intervention Team: Approval of Expenditure 
Plan to Support School Assistance and Intervention Team Activities and Corrective 
Actions in State-Monitored Schools” 
 
ATTACHMENT(S) 
 
Attachment 1: Title 5. Education, Division 1. California Department of Education, 

Chapter 2. Pupils, Subchapter 4. Statewide Testing of Pupils and 
Evaluation Procedures, Article 1.6. Immediate Intervention/ 
Underperforming Schools Program (II/USP) and High Priority Schools 
Grant Program (HPSGP): Definition of Significant Growth and Criteria to 
Determine Academic Growth for II/USP and HPSGP Schools Without 
Valid API’s (3 Pages) 
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ATTACHMENT(S) (Cont.) 
 
Attachment 2: 2007-08 Immediate Intervention/Underperforming Schools Program 

Cohort 1, 2, and 3 Schools that Did Not Make Significant Growth will be 
provided in an item addendum. 

 
Attachment 3: 2007-08 High Priority Schools Grant Program Cohort 1 Schools that Did 

Not Make Significant Growth will be provided in an item addendum. 
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Title 5. EDUCATION 
Division 1. California Department of Education 

Chapter 2. Pupils 
Subchapter 4. Statewide Testing of Pupils and Evaluation Procedures 

 
Article 1.6. Immediate Intervention/Underperforming Schools Program (II/USP) 

and High Priority Schools Grant Program (HPSGP): Definition of Significant 
Growth and Criteria to Determine Academic Growth for II/USP and HPSGP 

Schools Without Valid API’s 
 
 
§ 1030.5. Definition of Significant Growth for II/USP Schools. 
A school participating in the Immediate Intervention/Underperforming Schools Program 

(II/USP) of Education Code sections 52053 through 52055.55 achieves "significant 

growth" as that term is used in Education Code sections 52055.5 and 52055.55 when its 

schoolwide Academic Performance Index (API) growth is greater than zero and the 

school does not achieve its API growth target pursuant to Education Code section 

52052(c). 

Note: Authority cited: Section 33031, Education Code. Reference: Sections 52052, 

52053, 52054, 52055.5 and 52055.55, Education Code. 

 

§ 1030.6. Criteria to Demonstrate Significant Growth for II/USP Schools Without 
Valid APIs. 
Schools participating in the II/USP without a valid API score pursuant to Education 

Code section 52052(f) demonstrate academic growth equivalent to significant growth for 

purposes of Education Code sections 52055.5 and 52055.55 when the weighted 

average percent proficient across all California Standards Tests in (a) English/language 

arts and (b) mathematics increased by at least one percentage point from the prior year 

to the year in which they have an invalid score. For purposes of this calculation, there 

shall be no rounding (e.g., 0.99 does not round up to 1.00). 
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Note: Authority cited: Section 33031, Education Code. Reference: Sections 52052, 

52053, 52054, 52055.5 and 52055.55, Education Code. 

 

§ 1030.7. Definition of Significant Growth for HPSGP Schools. 
(a) A school participating in the High Priority Schools Grant Program (HPSGP) of 

Education Code sections 52055.600 through 52055.662 achieves "significant growth" 

as that term is used in Education Code sections 52055.650 when its combined growth is 

equal to or greater than ten Academic Performance Index (API) points on the API over 

the last three years it participates in the program and also achieves positive API growth 

in two of the last three years. 

 

(b) A school without a valid API score pursuant to Education Code section 52052(f) in 

any year of participation in the program demonstrates positive API growth for that year 

when the school's weighted average percent proficient increases by at least one 

percentage point from the prior year across all California Standards Tests in (a) 

English/language arts, and (b) mathematics. For purposes of this calculation, there shall 

be no rounding (e.g. 0.99 does not round up to 1.00). 

 

Note: Authority cited: Section 33031, Education Code. Reference: Sections 52052, 

52055.600, 50255.640, 52055.645 and 52055.650, Education Code. 

 

§ 1030.8. Criteria to Demonstrate Academic Growth Equivalent to Significant 
Growth for HPSGP Schools Without Valid APIs. 
A school without a valid API in at least one year that does not demonstrate significant 

growth as defined in section 1030.7, demonstrates academic growth equivalent to 

significant growth for purposes of Education Code section 52055.650 when the school's 

weighted average percent proficient across all California Standards Tests in (a) 

English/language arts and (b) mathematics increased by at least two percentage points 

over the prior three year period. For purposes of this calculation, there shall be no 

rounding (e.g., 0.99 does not round up to 1.00). 
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Note: Authority cited: Section 33031, Education Code. Reference: Sections 52052, 

52055.600, 50255.640, 52055.645 and 52055.650, Education Code.  
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sep07item31 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: Anthony Monreal, Deputy Superintendent 

Curriculum and Instruction Branch 
 
RE: Item No. 31 
 
SUBJECT: Immediate Intervention/Underperforming Schools Program and the High 

Priority Schools Grant Program: Proposed Intervention for Cohort(s) 1-3 
Immediate Intervention/Underperforming Schools Program Schools and 
Cohort 1 High Priority Schools Grant Program Schools that Failed to 
Show Significant Growth 

 
As a result of the August 31, 2007, Academic Performance Index (API) Growth data 
release, 28 schools in Cohort 1, 2, and 3 Immediate Intervention/Underperforming 
Schools Program (II/USP) and in Cohort 1 High Priority Schools Grant Program 
(HPSGP) are subject to state monitoring. Attachments 2 and 3 identify these schools 
along with the appropriate year of Base API, Growth API, and whether or not the school 
made schoolwide growth targets. 
 
The schools listed in Attachment 2 represent those Cohort 1, 2, and 3 II/USP schools 
that failed to demonstrate significant growth for which State Board of Education (SBE) 
action is recommended. These include one Cohort 1 school, three Cohort 2 schools, 
and two Cohort 3 schools for a total of six schools.  
 
The schools listed in Attachment 3 represent those Cohort 1 HPSGP schools that failed 
to demonstrate significant growth for which SBE action is recommended. These include 
22 Cohort 1 HPSGP schools. 
 
Attachment 2: 2007-08 Immediate Intervention/Underperforming Schools Program 

Cohort 1, 2, and 3 Schools that Did Not Make Significant Growth  
 
Attachment 3: 2007-08 High Priority Schools Grant Program Cohort 1 Schools that Did 

Not Make Significant Growth  
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2007-08 Immediate Intervention/Underperforming Schools Program 
Cohort 1, 2, and 3 Schools that Did Not Make Significant Growth 

County District School 
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Alameda         Newark Unified Louis Milani Elementary                                                                    3 5 717 6 Yes No 723 23 Yes No 748 -35 No No 

Alameda         Oakland Unified Allendale Elementary                                                                       2 3 661 26 Yes No 687 2 No No 692 -11 No No 

Contra Costa    West Contra Costa Unified Verde Elementary                                                                           3 1 600 7 No No 607 2 No No 608 -14 No No 

Los Angeles Compton Unified Tibby Elementary 1 2 624 45 Yes No 669 19 Yes No 687 -22 No No 

Riverside       Banning Unified Banning High                                                                               3 2 591 20 Yes No 611 18 Yes No 627 -27 No No 

Solano          Vallejo City Unified Jesse M. Bethel High                                                                       2 4 645 20 Yes No 665 4 No No 659 -15 No No 
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2007-08 High Priority Schools Grant Program  
Cohort 1 Schools that Did Not Make Significant Growth 

County District School 
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Fresno          Parlier Unified Parlier High                                                                               1 542 -11 No No 531 32 Yes Yes 559 -32 No No -11 No 

Fresno          Parlier Unified Martinez (John C.) 
Elementary                                                              1 656 -47 No No 609 -21 No No 585 30 Yes Yes -38 No 

Fresno          Mendota Unified McCabe Elementary                                                                          1 628 -3 No No 625 17 Yes Yes 645 0 No No 14 No 

Imperial        San Pasqual Valley 
Unified San Pasqual Middle                                                                         3 613 -5 No No 608 57 Yes Yes 664 -26 No No 26 No 

Los 
Angeles     Long Beach Unified Lindbergh Middle                                                                           4 681 -14 No No 667 17 Yes Yes 683 -4 No No -1 No 

Los 
Angeles     Los Angeles Unified Horace Mann Junior 

High                                                                    1 501 40 Yes Yes 541 -10 No No 528 -7 No No 23 No 

Los 
Angeles     Palmdale Elementary Cactus Middle                                                                              2 611 4 No No 615 19 Yes Yes 637 -31 No No -8 Yes 

Monterey        Greenfield Union 
Elementary Oak Avenue Elementary                                                                      1 609 3 No No 612 -4 No No 609 9 No No 8 Yes 

Monterey        Salinas City Elementary Natividad Elementary                                                                       2 637 34 Yes Yes 671 -11 No No 659 -8 No No 15 No 

Riverside       Palm Springs Unified Julius Corsini 
Elementary                                                                  1 629 -25 No No 604 48 Yes Yes 654 -11 No No 12 No 

Riverside       Coachella Valley Unified West Shores High                                                                           2 575 -2 No No 573 16 Yes No 596 -16 No No -2 No 
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2007-08 High Priority Schools Grant Program  
Cohort 1 Schools that Did Not Make Significant Growth…(Continued) 

County District School 
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Riverside       Coachella Valley Unified Sea View Elementary                                                                        1 586 -3 No No 583 19 Yes Yes 605 -37 No No -21 No 

Riverside       Coachella Valley Unified Saul Martinez 
Elementary                                                                   1 597 -26 No No 571 11 Yes No 581 10 No Yes -5 Yes 

San 
Bernardino  

San Bernardino City 
Unified Hunt Elementary                                                                            1 610 -6 No No 604 10 Yes No 613 -11 No No -7 No 

San 
Bernardino  

San Bernardino City 
Unified Del Vallejo Middle                                                                         1 575 -7 No No 568 41 Yes Yes 610 -12 No No 22 No 

San 
Joaquin     Stockton Unified Kennedy Elementary                                                                         2 653 -8 No No 645 22 Yes Yes 666 -17 No No -3 No 

San 
Joaquin     Stockton Unified Montezuma 

Elementary                                                                       1 614 15 Yes No 629 -2 No No 625 -1 No No 12 No 

San 
Joaquin     Stockton Unified Van Buren Elementary                                                                       2 621 -1 No No 620 41 Yes Yes 660 -9 No No 31 No 

San Mateo       Ravenswood City 
Elementary 

Edison-Ronald McNair 
Intermediate                                                          3 629 -14 No No 615 44 Yes Yes 660 0 No No 30 No 

Santa 
Barbara   

Santa Maria-Bonita 
Elementary Bonita Elementary                                                                          2 676 -27 No No 649 4 No No 658 1 No No -22 Yes 

Tulare          Visalia Unified Ivanhoe Elementary                                                                         2 661 -12 No No 649 14 Yes Yes 661 0 No No 2 No 

Ventura         Oxnard Elementary Ramona Elementary                                                                          1 600 -18 No No 582 61 Yes Yes 641 0 No No 43 No 
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California Department of Education 
SBE-003 (REV 4/17/07) 
cib-sid-sep07item05 ITEM #32  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Immediate Intervention/Underperforming Schools Program and 
High Priority Schools Grant Program: School Assistance and 
Intervention Team: Approval of Expenditure Plan to Support 
School Assistance and Intervention Team Activities and 
Corrective Actions in State-Monitored Schools  

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the expenditure plan.  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
At previous SBE meetings, the SBE deemed selected Immediate Intervention/ 
Underperforming Schools Program (II/USP) and High Priority Schools Grant Program 
(HPSGP) schools as state-monitored. The SBE assigned a School Assistance and 
Intervention Team (SAIT) for all state-monitored schools and approved funding for SAIT 
activities and implementation of corrective actions. 
 
SUMMARY OF KEY ISSUES 
 
Funding actions are requested below: 
 

(a) SAIT and corrective action funding for newly identified state-monitored 
schools - In September 2007, the release of schoolwide Academic Performance 
Index (API) growth data will yield a number of new II/USP and HPSGP schools to 
be deemed as state-monitored.  

 
These schools will require funds to contract for a SAIT and to support 
recommended corrective actions. 

 
• Senate Bill (SB) 77, Item 6110-134-0890, Schedule 3, appropriates federal 

funding up to $20,000,000 for SAIT Corrective Actions in II/USP              
state-monitored schools. Item 6110-123-0001, Schedule 1, appropriates state 
funding of which up to $1,800,000 will be used for SAIT, Title I. Item 6110-
123-0001, Schedule 2, appropriates state funding up to $6,000,000 for both 
SAIT and SAIT Corrective Action for all II/USP non-Title I  
state-monitored schools.  
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SUMMARY OF KEY ISSUES (Cont.) 
 

• SB 77, Item 6110-123-0001, Schedule 1 appropriates state funding up to 
$10,000,000 or whatever greater or lesser amount is necessary, to be 
available to identified HPSGP state-monitored schools for both SAIT and 
SAIT Corrective Action.  

 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
An expenditure plan for all II/USP and HPSGP schools, including those that will be 
newly identified based on the release of the 2007 schoolwide API growth data, will be 
provided in an Item Addendum. 
 
ATTACHMENT(S) 
 
Attachment 1: Table 1: 2007-08 expenditure plan for II/USP state-monitored schools will 

be provided in an Item Addendum. (1 Page)   
 
Attachment 2: Table 1: 2007-08 expenditure plan for HPSGP state-monitored schools 

will be provided in an Item Addendum. (2 Pages)                
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sep07item32 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: Anthony Monreal, Deputy Superintendent 

Curriculum Instruction Branch 
 
RE: Item No. 32 
 
SUBJECT: Immediate Intervention/Underperforming Schools Program and High 

Priority Schools Grant Program: School Assistance and Intervention 
Team: Approval of Expenditure Plan to Support School Assistance and 
Intervention Team Activities and Corrective Actions in State-Monitored 
Schools 

 
Based upon the August 31, 2007, Academic Performance Index (API) growth data 
release, 28 schools are being recommended in September 2007 for state-monitoring in 
2007-08. Upon State Board of Education (SBE) approval of the recommended  
state-monitored schools, this item will allow the California Department of Education 
(CDE) to approve funding to support School Assistance and Intervention Team (SAIT) 
activities and implementation of corrective actions. 
 
The final 2007-08 state budget includes a revision of provisional language that 
eliminates the funding available for districts of Title I state-monitored Immediate 
Intervention/Underperforming Schools Program (II/USP) schools to contract for services 
of a SAIT. However, the Budget Act does appropriate federal funding up to   
$20,000,000 for SAIT Corrective Actions in II/USP state-monitored Title I schools. 
 
Budget Act Item 6110-123-0001, Schedule 2, appropriates state funding up to 
$6,000,000 for both SAIT and SAIT Corrective Actions for all II/USP non-Title I  
state-monitored schools. Item 6110-123-0001, Schedule 1, appropriates state funding 
up to $10,000,000 or whatever greater or lesser amount is necessary, to be available to 
identified High Priority Schools Grant Program (HPSGP) state-monitored schools for 
both SAIT and SAIT Corrective Actions.      
 
Table 1 is the expenditure plan listing available funds for II/USP schools identified for  
state-monitoring in September 2007. The total proposed federal expenditure is 
$243,750. The total proposed state General Fund expenditure is $630,050. 
 
Table 2 lists state General Funds proposed for 22 schools in the HPSGP that will be 
identified for state-monitoring in September 2007. The total proposed state General 
Fund expenditure for both SAIT and SAIT Corrective Actions is $4,183,400. 
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The total proposed request is $243,750 in federal funds and $4,813,450 in state 
General Fund expenditures. 
 
Attachment 1: Table 1:  2007-08 Expenditure Plan for II/USP State-Monitored Schools 

(1 Page) 
 
Attachment 2: Table 2:  2007-08 Expenditure Plan for HPSGP State-Monitored Schools 

(1 Page) 
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Table 1 
2007-08 Expenditure Plan for 

Immediate Intervention/Underperforming Schools Program (II/USP)  
State-Monitored Schools 

 
 

Funding Newly Identified 
Schools 

School Assistance and 
Intervention Team (SAIT) 

Work 
Corrective Actions as a Result of 

SAIT Work 

 

Federal 
Funds 
 
 

Cohort 1, 2, & 3 
 
Elementary 4 
 
 
 
 
 

  
 
 

Funding not included in the 
2007-08 state budget   

   
 
 
 
 
 

 
 
   

1,625 students x $150 = $  243,750 
 
 
 
 

 

  II/USP Corrective Actions Federal Funds:       $  243,750 
 

 

 

General 
Funds 
 
 
 
 
 
 

Cohort 2, 3 
 
High    2 
 
 
 

 

 
   
   

$ 100,000 x  2 =    $  200,000 
 
   

 
 
 

2,867 students x $150 = $ 430,050 
 
 
 

 
 

 II/USP SAIT and Corrective Actions General Funds:     $  630,050 
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Table 2 
2007-08 Expenditure Plan for  

High Priority Schools Grant Program State-Monitored Schools  
 

Funding Newly Identified 
Schools 

School Assistance and 
Intervention Team (SAIT) 

Work 
Corrective Actions as a Result of 

SAIT Work 

 
 
General 
Funds 

 
Cohort 1 

 
Elementary   15 
 
Middle      5 
 
High      2 
 
 
 
 
Subtotal    22 
            
 

 
 
  

$  75,000 x 15  =   $ 1,125,000 
 

$  75,000 x 5    =   $    375,000 
 

$100,000 x 2    =   $    200,000 
 
 
 
 

Subtotal $ 1,700,000 

 
 
 
9,838 students x $150 = $1,475,700 

 
5,510 students x $150 = $   826,500 

 
1208 students  x $150 = $   181,200 

 

 

Subtotal              $ 2,483,400 

  SAIT and Corrective Actions General Funds: $ 4,183,400 
 

 
 



3/2/2012 2:33 PM 

California Department of Education 
SBE-003 (REV 4/17/07) 
sdob-csd-sep07item01 ITEM #33  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Assignment of Numbers for Charter School Petitions 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. This is a 
placeholder item. If requests for numbering with appropriate verification are received 
prior to the SBE meeting, the requests will be presented in an Item Addendum. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The SBE is responsible for assigning a number to each approved charter petition. On 
the advice of legal counsel, CDE staff presents this routine request for assignment of 
charter numbers as a standard action item. 
 
Since the charter school law was enacted in 1992, the SBE has assigned numbers to 
954 charter schools, including some approved by the SBE after denial by the local 
educational agencies. Separate from that numbering system, nine all-charter districts 
which have a total of 16 school sites have been jointly approved by the State 
Superintendent of Public Instruction and the SBE. Of the 954 charter schools 
numbered, approximately 703 are expected to be operating in the 2007-08 school year. 
 
SUMMARY OF KEY ISSUES 
 
The law allows for the establishment of charter schools. A charter school typically is 
approved by a local school district or county office of education. The entity that 
approves a charter is also responsible for ongoing oversight. A charter school must 
comply with all the provisions of its charter, but is exempt from many statutes and 
regulations governing school districts. 
 
California Education Code Section 47602 requires the SBE to assign a number to each 
charter school that has been approved by a local entity in the chronological order in 
which it was received. This numbering ensures that the state stays within a statutory  
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SUMARY OF KEY ISSUES (cont.) 
      

cap on the total number of charter schools authorized to operate. The statutory cap is 
not subject to waiver. During 2007-08, the statutory cap is 1,150. Copies of the charter 
petitions are on file in the Charter Schools Division. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There is essentially no fiscal impact directly resulting from the assignment of numbers to 
recently authorized charter schools. To the extent numbered schools serve students, 
they report average daily attendance and receive funding from certain federal, state, 
and local sources. 
 
ATTACHMENT(S) 
 
If requests for numbering with appropriate verification are received prior to the SBE 
meeting, the requests will be presented in an Item Addendum. 
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sep07item33 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 10, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: William J. Ellerbee, Jr., Deputy Superintendent 

School and District Operations Branch 
 
RE: Item No. 33 
 
SUBJECT: Assignment of Numbers for Charter School Petitions 
 
Attached are requests for charter school numbers. 
 
Attachment 1: Assignment of Numbers for Charter School Petitions (1 Page) 
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SEPTEMBER 2007 STATE BOARD OF EDUCATION MEETING 

Assignment of Numbers for Charter School Petitions 
 

Number Charter Name County Authorizing 
Entity 

Charter School 
Contact 

955 East Oakland 
Leadership Academy 

High 

Alameda Oakland 
USD 

Laura Armstrong 
2614 Seminary Ave. 

Oakland, CA 
510-427-9959 

956 M.A.T.T.I.E. Academy Los Angeles Long Beach 
USD 

Denice Price, Ed.D. 
455 E. Artesia Blvd. 

Long Beach, CA 
90805 

562-480-2947 
957 Community Magnet 

Charter Elementary 
School 

Los Angeles Los Angeles 
USD 

Pamela Marton 
11301 Bellagio Rd. 
Los Angeles, CA 

90049 
310-476-2281 

958 Celerity Dyad Charter 
School 

Los Angeles Los Angeles 
USD 

Vielka McFarland 
4501 S. Wadsworth 

Los Angeles, CA  
323-732-6613 

959 Crescendo Charter 
Preparatory South 

Los Angeles Los Angeles 
USD 

John Allen 
8477 S. Normandie 

Ave. 
Los Angeles, CA  

323-945-3906 
960 Crescendo Charter 

Preparatory Central 
Los Angeles Los Angeles 

USD 
John Allen 

5490 S. Budlong 
Ave. 

Los Angeles, CA 
90044 

961 Celerity Troika Charter 
School 

Los Angeles Los Angeles 
USD 

Vielka McFarland 
7901 Broadway 
Los Angeles, CA 

323-732-6613 
962 Crescendo Charter 

Preparatory West 
Los Angeles Los Angeles 

USD 
John Allen 

1004 W. 120th St. 
Los Angeles, CA 

90044 
323-945-3906 
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California Department of Education 
SBE-003 (REV 4/17/07) 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Public Charter Schools Grant Program (PCSGP): Approve the 
List of Recommended PCSGP Planning and Implementation 
Grant Awardees 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the list of recommended planning and implementation grant 
awardees for the Public Charter Schools Grant Program (PCSGP). The list will be 
presented as an Item Addendum, because scoring will be performed on a flow basis 
and every effort will be made to include as many qualifying applicants as possible. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In July, the SBE approved the Request for Applications (RFA) for the PCSGP.  
 
SUMMARY OF KEY ISSUES 
 
In each fiscal year of the 2007-2010 federal PCSGP grant cycle, funding is available for 
a number of grants for planning and implementation activities of new charter schools in 
the state. Under this agenda item, the CDE requests that the SBE approve the award of 
planning and implementation grants to qualifying schools. An Item Addendum will 
provide key information about the applicants.  
 
In accordance with the SBE-approved RFA, the applications are being reviewed by 
Charter School Division (CSD) staff and, on a random selection basis, by peer 
reviewers, including representatives from the California Charter Schools Association 
and the Charter Schools Development Center. A four-point rubric published in the RFA 
is being used to evaluate the applications. Preference is given to applicants who 
propose to locate a charter school in the attendance area of a chronically low 
performing traditional public school, defined as being in Program Improvement Year 3, 
4, or 5 under the No Child Left Behind Act and having an Academic Performance Index 
statewide ranking of 1 or 2. 
 
Planning and Implementation grants will be reviewed throughout the year, and the CDE 
will have a standing item on the SBE agenda for approval of grant awards as the 
reviews are completed. 
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FISCAL ANALYSIS (AS APPROPRIATE) 
 
The fiscal impact of approving the recommended list of grant awardees is that the 
PCSGP funds will be released according to the time lines specified in California’s 
approved application for these funds. 
 
ATTACHMENT(S) 
 
The list of recommended PCSGP planning and implementation grant awardees will be 
presented as an Item Addendum. 
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California Department of Education 
SBE-004 (REV 04/17/07) blue-sdob-csd-sep07item11 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: William J. Ellerbee, Deputy Superintendent 

School and District Operations Branch 
 
RE: Item No. 34 
 
SUBJECT: Public Charter Schools Grant Program (PCSGP):  Approve the List of 

Recommended PCSGP Planning and Implementation Grant Awardees 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the attached list of Planning and Implementation grant 
applicants for the PCSGP. These seven grants total $3,700,000. 
 
Attachment 1: Grants Recommended for Funding (1 Page) 
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Grants Recommended for Funding Under Current Authorization 
The following are the proposed seven grantees recommended for funding under the federal Public 
Charter Schools Grant Program (PCSGP), Federal Fiscal Year (FFY) 2007 allocation of $15,510,356.  

The purpose of Planning and Implementation grants is to provide financial assistance for the final 
planning and initial operations of newly established and conversion charter schools. 
      

  Planning and Implementation Grants   
County School   Amount 

Alameda KIPP Bridge Charter School $600,000 
Del Norte Uncharted Shores Academy $250,000 
Los Angeles Garr Academy of Mathematics and Entrepreneurial Studies $600,000 
San 
Bernardino 

Casa Ramona Academy for Technology, Community, and 
Education $600,000 

San 
Bernardino Norton Space and Aeronautics Academy $600,000 
San Diego North County Trade Tech High School $600,000 
Ventura Camarillo Academy of Progressive Education $450,000 

  Total:  $3,700,000 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
State Instructional Materials Fund – Approve Tentative 
Encumbrances and Allocations for Fiscal Year 2007-08 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the State Instructional Materials Fund Tentative 
Encumbrances and Allocations for fiscal year 2007-08 (Attachment 2). 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
This agenda item is annually submitted to and approved by the SBE. 
 
SUMMARY OF KEY ISSUES 
 
In accordance with California Education Code Section 60242, the SBE must encumber 
funds from the State Instructional Materials Fund which is administered by the CDE. 
The information attached describes the allocation formulas and requirements, and 
recommends a resolution for the tentative determination of encumbrances and 
allocations from the State Instructional Materials Fund for fiscal year 2007-08. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
SBE approval of the 2007-08 State Instructional Materials Fund encumbrances and 
allocations authorizes the apportionment of $419,774,000, all of which would be 
allocated to local educational agencies (LEAs) for their regular instructional material 
needs beginning in September 2007. This amount is sufficient to provide the LEAs 
approximately $69 per pupil, an increase from $65.90 per pupil in 2006-07. 
 
ATTACHMENT(S) 
 
Attachment 1: Tentative Determination of Encumbrances and Allocations for the State  
         Instructional Materials Fund for Fiscal Year 2007-08 (2 pages) 
 
Attachment 2: State Board of Education Resolution for Fiscal Year 2007-08 (1 page)
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Tentative Determination of Encumbrances and Allocations 
for the State Instructional Materials Fund for Fiscal Year 2007-08 

 
State funding for the acquisition of instructional materials is provided by an annual 
appropriation from the General Fund for transfer to the State Instructional Materials 
Fund. For fiscal year 2007-08, the Budget Act provides $419,774,000. This amount is to 
be apportioned based on October 2006 California Basic Educational Data System 
enrollment and is sufficient to provide approximately $69 per pupil. 
 
To allocate the instructional materials funds, the following is presented to the State 
Board of Education (SBE) for consideration and approval: 
 
I.  Accessible Instructional Materials – California Education Code Section 

60240(c)(1) 
 

The SBE is to encumber part of the State Instructional Materials Fund to pay for 
the cost of accessible instructional materials (such as braille and large print) to 
accommodate pupils who are visually impaired or have other disabilities pursuant 
to California Education Code sections 60312 and 60313. Because ample funds 
exist from prior years’ encumbrances, there is no need to encumber additional 
funds for fiscal year 2007-08. 
  

II. Reserve to Pay Cost to Replace Materials Lost in Disasters – California 
Education Code Section 60240(c)(2) 

 
 The SBE may set aside part of the State Instructional Materials Fund, in an 

amount up to $200,000 each year, to pay for the cost of replacing instructional 
materials that are lost or destroyed by reason of fire, theft, natural disaster, or 
vandalism. The SBE’s current policy is to keep a reserve of $50,000 in the 
disaster fund, and limit each school district’s claim to a maximum of $5,000 or a 
district’s insurance deductible amount, whichever is less. 

 
 Since there were no claims filed for disaster in fiscal year 2006-07 to draw down 

on the $50,000, an additional set aside is not needed for fiscal year 2007-08. 
 

III. Warehousing and Transporting Instructional Materials – California 
Education Code Section 60240(c)(3) 

 
 The SBE may set aside part of the State Instructional Materials Fund for the 

costs of warehousing and transporting instructional materials it has acquired. A 
separate appropriation (Item 6110-015-0001 of the Budget Act of 2007) is 
provided in the 2007-08 fiscal year for this purpose; therefore, no allocation is 
needed under this section. 
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IV. Instructional Materials Loans – California Education Code Section 60240(d) 
 

The CDE may expend up to $5 million from the State Instructional Materials 
Fund, upon request of a county superintendent and approved by the SBE, to 
acquire materials for school districts that were found by their county 
superintendents to have insufficient textbooks or instructional materials. Such 
funds are to be repaid by the school district. 
 
Funding for this purpose, $5 million, was appropriated to the State Instructional 
Materials Fund by Section 23(a)(1) of Senate Bill 550 (Chapter 900, Statutes of 
2004). These funds remain available without regard to fiscal year. 

 
 

V. Establishing a Per Pupil Allowance – California Education Code Section 
60242(a) 

 
The SBE shall encumber the funds for the purpose of establishing an allowance 
for each school district, county office of education, state special school, and all-
charter school district that is funded through the revenue limit to purchase 
instructional materials pursuant to California Education Code sections 60420-
60424, the State Instructional Materials Funding Realignment Program. The 
allowance will be apportioned in September 2007 and March 2008 and will 
represent 90 percent and 10 percent, respectively, of the total entitlement for 
each local educational agency. 
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State Board of Education Resolution 
Fiscal Year 2007-08 

 
Tentative Determination of Encumbrances and Allocations 

for the State Instructional Materials Fund 
 
WHEREAS, California Education Code sections 60240 and 60242 require the State 
Board of Education (SBE) to encumber parts of the State Instructional Materials Fund 
for use in acquiring and distributing instructional materials, therefore, be it 
 
RESOLVED, the SBE hereby tentatively encumbers the following amounts of the State 
Instructional Materials Fund for fiscal year 2007-08: 
 
 
 To establish a base allowance 
California                          per enrolled pupil of approximately 
Education Code                $69 for public schools and state  
Section 60242(a)  special schools                     $419,774,000 

 
 
     TOTAL         $419,774,000 
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ITEM #__36____ 
 

  
            CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Independent Statewide Evaluation of After School Programs: 
Final Recommendations from the Advisory Committee on 
Before and After School Programs 
 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) review the attached recommendations, approve the research 
questions, authorize the State Board of Education’s Executive Director to approve the 
final Request for Proposals or Interagency Agreement, and take action as deemed 
necessary and appropriate. 
 
SUMMARY OF KEY ISSUES 
 
BACKGROUND 
 
California Education Code (EC) sections 8428 and 8483.55 requires that the CDE 
contract for an independent evaluation of the 21st Century High School After School 
Safety and Enrichment for Teens (ASSETs) programs and another independent 
evaluation of elementary and middle school After School Education and Safety (ASES) 
programs and 21st Century Community Learning Centers (21st CCLC). 
 
EC requires that the Advisory Committee on Before and After School Programs 
(Advisory Committee) provide recommendations to the CDE regarding reporting 
requirements for these evaluations. The Advisory Committee’s recommendations were 
based on testimony received from national and local experts in the fields of education, 
after school programming, and evaluation. The final recommendations were submitted 
to the CDE, in June 2007 (Attachment 1). Responses to the Advisory Committee’s 
recommendations by the CDE are provided in Attachment 2. 
 
REPORTING REQUIREMENTS FOR PROGRAM EVALUATION 
 
The purpose of these after school program evaluations is to improve the quality of after 
school programs; provide information that will enable programs and technical support 
providers to ensure equity and access to all students; and inform future technical 
assistance decisions. 
 
The evaluations will address the impact of after school programs on academic 
performance, positive behavior, skill development, youth development outcomes, and 
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graduation rates. Additional aspects relating to program implementation will also be 
examined. 
The audience for these evaluation studies includes the Governor’s Office, the State 
Legislature, the CDE, Local Educational Agencies (LEAs), schools, parents, and other 
interested stakeholders. 
 
Presented in Attachment 3 are the CDE’s recommendations in the form of program 
evaluation questions and requirements which were guided by recommendations from 
the Advisory Committee and input from other experts. The questions will guide the 
evaluator in preparing the scope of work and in meeting the purposes of the 
comprehensive independent after school evaluations. 
 
EVALUATION APPROACH 
 
The evaluator will work closely with the CDE in developing a scope of work which must 
include the detailed study design, the conceptual framework, timelines, definitions of 
key variables and indicators; and how each methodology and data source will answer 
each of the evaluation questions. The CDE expects the evaluator to collect and analyze 
both qualitative and quantitative data. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Funds for these evaluations are expected in the 2007-08 budget. The evaluation 
contract will be limited so as not to exceed the appropriated funding. 
 
ATTACHMENT(S) 
 
Attachment 1: Final Recommendations for the Independent Statewide Evaluation of 

After School Programs Prepared by the Advisory Committee on Before 
and After School Programs, June 2007 (7 pages). 

 
Attachment 2: California Department of Education Response to the Recommendations 

from the Advisory Committee on Before and After School Programs 
Regarding the Independent Statewide Evaluation of After School 
Programs (1 page). 

 
Attachment 3: Questions to be addressed (2 pages). 
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Background 
 
The California Department of Education (CDE) must contract for independent 
evaluations of the high school After School Safety and Enrichment for Teens 
(ASSETs) and After School Education and Safety (ASES) programs per California 
Education Code (EC) sections 8428 and 8483.55, respectively. The advisory 
committee on before and after school programs must provide recommendations to 
the CDE regarding these evaluations. A preliminary set of recommendations was 
due to the CDE, with a copy to the Legislature, by March 2007. A final set of 
recommendations is due to the CDE by June 30, 2007. CDE staff will present these 
recommendations, along with their own, to the State Board of Education (SBE) at the 
Board’s September meeting. The SBE will then review the recommendations and 
design of the independent evaluation questions and make final approval at the 
Board’s November meeting.  
 
The advisory committee created an Outcomes and Evaluation subcommittee for the 
purpose of providing information and advice to the advisory committee regarding 
issues related to outcome measures and the evaluation of before and after school 
programs. This advice was to be based on regular and systematic input from 
providers, testimony from experts in the field, and the most current research 
available.  
 
Over the past year, the subcommittee received testimony from national and local 
experts in the fields of education and after school programming and evaluation, and 
engaged in much discussion around the outcome measures and evaluation elements 
indicated in the EC. A set of preliminary findings was developed by the 
subcommittee and CDE staff and presented to the advisory committee at its  
January 23, 2007 meeting. From those findings, CDE staff worked with the chairs of 
the advisory committee and subcommittee to create a preliminary set of 
recommendations. The preliminary recommendations were submitted to the CDE, 
with a copy to the Legislature, in March 2007. 
 
The subcommittee’s final set of recommendations for the independent statewide 
evaluation of after school programs are presented in this document. 
 
Final Recommendations 
 
1. The CDE clearly states the purpose of the evaluation. 

 
Purpose of the evaluation: The advisory committee recommends that the 
purpose of the evaluation be clearly stated and includes: 1) improving the quality 
of after school programs and the system designed to support these programs;  
2) providing information that will enable programs and technical support providers 
to ensure equity and access to all students; and 3) informing future technical 
assistance decisions. 
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2. Evaluator collects and reports information on the full range of program 
activities and characteristics. 

 
Program design: Programs across the state vary widely in focus, activities, 
funding, and staffing. It is recommended that the independent evaluator collect 
data to describe the full range of program activities and characteristics, including 
both those shown and not shown to be effective. Such descriptive data would be 
useful when characterizing ASES program implementation, quality, and 
outcomes. 
 

3. Evaluator collects and reports data on program administration and 
organizational structure. 

 
Program administrative structure: Just as programs are designed in a variety 
of ways, program administrative structure is highly variable. The advisory 
committee recommends that the independent evaluator collect data to describe 
the administrative and organizational structure of a program. This profile would 
enable the illustration of the connection between administrative structure and 
program implementation and quality. In addition, the advisory committee 
recommends that the independent evaluator collects relevant data to describe the 
effectiveness of grantee sub-contracts with community based organizations 
(CBOs) and non-LEA entities to provide services to students.  

 
4. Evaluator collects and reports data on program staffing patterns, 

composition, pre-service, and ongoing staff development. 
 

Staffing and professional development: The advisory committee recommends 
that the evaluation describes a program’s staffing profile: staffing patterns, staff 
composition, training levels of program staff, amount of ongoing staff 
development delivered to staff, and amount and level of pre-service training 
delivered to staff. This is important because research has shown that these 
variables largely impact program quality.  

 
5. Evaluator describes funding sources and levels in relation to the scope and 

frequency of services offered by programs. 
 

Program funding: Given that the ASES grant award alone was never intended 
to be the sole funding source for programs, the California Education Code (EC) 
requires a 33 percent match for each dollar received in funding. This match can 
come from cash or in-kind sources. The advisory committee recommends that 
the evaluator collects data regarding the various ways that grantees are meeting 
this requirement.   
 

6. Evaluator reports on local partnerships. 
 

Local partnerships: While the EC requires that reporting on local partnerships 
be included in the ASES independent evaluation, this was not a statutory 
requirement for evaluation of the ASSETs program.  Since local partnerships can 
have a significant impact on both program design and program funding, the 
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advisory committee recommends that reporting on local partnerships be included 
in the ASSETs evaluation as well.  
 

7. Evaluator collects and reports data on “customer” satisfaction. 
 

Parent/student (“customer”) satisfaction: An important point to consider when 
determining the quality of a program is the satisfaction of the “customer” whether 
it is the parent, a student participating in the program, or a school staff member. If 
the after school program customer is not satisfied with the program offered, it will 
be difficult to sustain the program. The advisory committee recommends that the 
independent evaluation include the collection of data that will enable the 
independent evaluator to take into account the level of “customer” satisfaction 
with the program. Additionally, it is recommended that the evaluator collects data 
from respondents to describe the reasons for the reported level of satisfaction. 
 

8. Evaluator reports on local evaluation practices. 
 

Study local evaluation practices: The advisory committee recommends that 
local evaluation practices of grantees and their evaluation partners be included in 
the independent evaluation. This would include the methods and instruments 
being used, as well as their findings. Documenting what local evaluators are 
doing could provide valuable information to other programs and provide models 
for self-evaluation. The advisory committee strongly recommends that collection 
of this data must be voluntary for grantees. Programs that do not wish to report 
on their evaluation practices must not be compelled to do so. 

 
9. Evaluator makes data available to programs for purposes of continuous 

improvement. 
 

Program-specific data: Beyond reporting data for the purposes of the statewide 
evaluation, the advisory committee recommends that data be made available to 
programs for the purposes of continuous improvement.  

 
10. Evaluator provides stipends or incentives to local staff participating in 

evaluation activities. 
 

Stipends or incentives to evaluation participants: Participation in the 
independent evaluation is likely to require time of teachers and staff in addition to 
the time required for monitoring and accountability. The advisory committee 
recommends that the CDE’s budget for evaluation activities include 
compensating research participants at a modest level for their support of the 
evaluation. 
 

11. Evaluator collects and reports data on access and equity issues. 
 

Access and equity: The advisory committee recommends that the independent 
evaluation assess the extent to which: 1) services are getting to the children,  
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families, and communities that need them the most; 2) services are effective with 
specifically targeted populations (e.g., low income students, youth of color, 
immigrants and English language learners, underachieving students, children in rural 
or urban communities, etc.); and 3) additional support is needed by grantees to 
successfully serve these groups.  The independent evaluator should also determine 
both regional and statewide gaps in the extent to which services are getting to those 
most in need. 

 
12. Evaluator includes a blend of objective and anecdotal, or narrative, data. 
 

Use of anecdotal or narrative (qualitative) data: The advisory committee 
recommends that the independent evaluator consider a blend of objective and 
anecdotal, or narrative, data when designing the evaluation. The use of outcome 
data (student achievement, attendance, etc.) along with qualitative data will enable 
the independent evaluator to more fully understand and report program 
effectiveness in a broader context. 
 

13. Evaluator addresses issues related to sample size and validity. 
 

Program sample size: The advisory committee recommends that the independent 
evaluator designs the evaluation in such a way to address issues related to sample 
size and validity. Additionally, it is imperative that a  
research-based methodology be employed to determine an appropriate and feasible 
sample size for both program and non-program sites and a process for addressing 
the collection of data from programs in rural areas or that have a small participant 
base, as well as large programs operating multiple sites and large numbers of 
students. 

 
14. Evaluator adopts an operational definition of “comparison group.”  
 

Comparison groups: Certain considerations must be made when determining 
which data can be relied upon when comparing students in an after school program 
to those not in an after school program. Given the complexity of accounting for 
multiple after school activities that non-program participants may engage in, the 
advisory committee recommends that the independent evaluator adopt an 
operational definition of “comparison group” and, for comparison purposes, consider 
data that can be readily obtained and relied upon for both program and non-program 
participants: e.g., Standardized Testing and Reporting (STAR) data, regular day 
attendance, demographic data, and California High School Exit Exam (CAHSEE) 
information for high school students.  
 

15. Evaluator uses technological or electronic means of data collection. 
 

Use of technology: Given the complexity of the task facing the independent 
evaluator, the advisory committee recommends the use of an effective technological  
or electronic means of data collection. However, such methods must be accessible 
to all grantees and should not pose an additional burden to programs. 
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16. Evaluator compares the dosage effect on students within a program. 
 

Dosage: A comparison of the dosage effect (number of days an elementary or 
middle school student or average hours a high school student participates in the 
program) on students within a program with respect to outcomes measures could 
yield vital information for the CDE and after school programs in general. The 
advisory committee recommends that an analysis of dosage be included in the 
independent evaluation.  

 
17. Evaluator includes a longitudinal analysis spanning multiple years. 
 

Longitudinal analysis: The advisory committee recommends that the independent 
evaluator take into consideration the longitudinal nature of the evaluation as is it 
designed. While some programs (especially newly-funded grantees), may not show 
immediate progress, such gains may be demonstrated over time as programs reach 
greater levels of maturity. A longitudinal analysis of program effectiveness should be 
incorporated into the evaluation design. 

 
18. Evaluator collects and reports subgroup data. 
 

Disaggregated data: The advisory committee recommends that the independent 
evaluator use disaggregated data and subgroup analysis to: identify service gaps; 
compare program outcomes for different groups; assess participation patterns; and 
compare satisfaction rates. Subgroups may include: ethnicity, socioeconomic status, 
English language fluency, gender, and special needs. 

 
19. Evaluator collects data from youth participants on critical features of 

programs that support healthy youth development 
 

Acquire data from youth participants: The advisory committee recommends that 
the independent evaluator collect data from youth participants in order to assess the 
quality of programs in supporting healthy youth development. Per the EC, the 
independent evaluation must include data related to the “Quality of program drawing 
on the research of the Academy of Sciences on critical features of programs that 
support healthy youth development.” Collecting and utilizing data directly from youth 
participants in after school programs will afford the independent evaluator the 
opportunity to better determine a program’s level of support for youth development. 
 

Next Steps 
 

The subcommittee presented this final report at the June 13, 2007 meeting of the 
advisory committee. The advisory committee discussed, approved, and submitted 
their final recommendations to the CDE by June 30, 2007 in accordance with the 
EC. These recommendations will be presented by CDE staff, along with their own, to 
the SBE at their September meeting. The SBE will consider all recommendations 
and approve criteria for the independent evaluation, as well as research questions to 
be addressed, at its November meeting. 
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CALIFORNIA DEPARTMENT OF EDUCATION’S RESPONSE TO 
RECOMMENDATIONS FROM THE ADVISORY COMMITTEE ON BEFORE AND 
AFTER SCHOOL PROGRAMS REGARDING THE INDEPENDENT STATEWIDE 
EVALUATION OF AFTER SCHOOL PROGRAMS 
 
Background 
 
EC Section 8482.4 states that the Advisory Committee on Before and After School 
Programs (Advisory Committee) must provide the CDE with recommendations 
concerning the independent evaluations of after school programs and that the CDE 
must present the Advisory Committee’s recommendations along with their own to the 
State Board of Education before September 30, 2007.  
 
Recommendations 
 
The CDE supports the Advisory Committee’s recommendations, with one exception: 
recommendation number 10 concerning the use of stipends or incentives to encourage 
participation in evaluation activities. Pursuant to EC Section 8482.3 (f) (7), grantees 
“…agree to provide information to the department for the purpose of program 
evaluation….” The CDE believes that stipends should not be paid nor incentives given 
to encourage an action that is already legislatively mandated.  
 
Of the 18 supported recommendations, several could best be categorized as 
recommendations regarding design elements of the independent evaluation. To the 
extent feasible, these will be considered by the CDE and evaluator in the design phase. 
The remaining supported recommendations were used as guidance in developing and 
framing the evaluation questions. 
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QUESTIONS TO BE ADDRESSED BY THE INDEPENDENT EVALUATION 
 
The following program evaluation questions will guide the evaluator in preparing the 
scope of work and in meeting the purposes of the comprehensive independent after 
school program evaluations: 
 

1. What is the impact of after school programs on the academic performance of 
participating students?  

a. To what extent does participation in after school programs appear to 
contribute to improved academic achievement?  

b. Compare outcomes for students participating in the after school programs 
to similarly situated students not participating in the programs.  

c. Compare students’ performance before and after program participation. 
d. Compare students’ performance based on dosage (amount of participation 

in after school programs). 
e. Use disaggregated data and subgroup analysis to compare program 

outcomes for different subgroups.  
2. How does participation in after school programs affect other behaviors such as: 

school day attendance; homework completion; positive behavior; skill 
development; and healthy youth development? 

a. Compare outcomes for students participating in the after school programs 
to similarly situated students not participating in the programs.  

b. Compare students’ performance before and after program participation.  
c. Compare students’ performance based on dosage (amount of participation 

in after school programs). 
d. Use disaggregated data and subgroup analysis to compare program 

outcomes for different subgroups.  
3. Examine the similarities and differences in program structure and 

implementation. How and why has implementation varied across programs and 
schools, and what positive or negative impact have these variations had on 
program participation, student achievement, and behavior?  

a. Have programs specified their goals and aligned activities to meet those 
goals? How are programs evaluating progress in meeting goals? Identify 
programs that appear to be particularly effective in meeting goals. 

b. What resources, support, and professional development activities are after 
school staff and administration receiving to support program 
implementation? 

c. What barriers are there to program participation? Do these barriers have a 
significant negative impact on program participation, student achievement, 
and behavior? What successes have there been in program participation?  
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d. What barriers are there to program implementation? Do these barriers 
have a significant negative impact on program participation, student 
achievement, and behavior?  

e. For high schools, to what extent do programs attract students considered 
at risk or in need of academic support 

4. What is the level of student, parent, staff, and administration satisfaction 
concerning implementation and impact of after school programs? 

a. Determine level of satisfaction with various aspects of programs and 
program outcomes such as: academic success, skill development, positive 
behavior change, and healthy youth development. Identify factors 
contributing to level of satisfaction.  

b. How are programs monitoring satisfaction? 
5. What is the nature and impact of organizations involved in local partnerships? 

a. What types of organizations are involved in after school program local 
partnerships? How do these organizations affect program 
implementation?  

b. What is the impact of local partnerships on improving the academic 
performance of participating students? 

c. What is the impact of local partnerships on improving behaviors such as: 
school day attendance; homework completion; positive behavior; skill 
development; and healthy youth development? 

6. What unintended consequences have resulted from the implementation of the 
after school programs? Include both positive and negative impacts of the 
implementation of the variety of after school programs not encompassed by 
program objectives and planned outcomes. 
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SUBJECT 
 
Mathematics and Reading Professional Development Program, 
Senate Bill 472, (Chapter 524, Statutes of 2006): Adopt Proposed 
Title 5 Regulations 

 Action 

 Information 

 Public Hearing 

 

RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take the following action: 
 

• Approve the Final Statement of Reasons; 
 

• Adopt the proposed regulations; and 
 

• Direct the CDE to submit the rulemaking file to the Office of Administrative Law for 
approval. 

 
 

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 

On January 10, 2007, the SBE approved the commencement of the rulemaking process for 
the proposed emergency regulations to the Mathematics and Reading Professional 
Development (MRPD) program and directed staff to begin the 45-day written comment 
period. On January 29, 2007, the emergency regulations were withdrawn because they did 
not meet the criteria of emergency according to the Office of Administrative Law. On  
January 20, 2007, the Notice of Proposed Rulemaking was posted. The 45-day public 
comment period ended on March 16, 2007.  
 

At the May 2007 SBE meeting, the SBE approved amendments to the regulations and 
directed that the proposed amendments be circulated for a 15-day comment period. The 
public comment period began on May 9, 2007, and ended on May 25, 2007.  
 

The CDE and SBE staff relied upon the English Learner Professional Development (ELPD) 
Advisory Committee’s recommendations during the writing of the proposed amendments. As 
such, on June 6, 2007, a public notice regarding the recommendations of the Advisory 
Committee titled, Notice of Documents Relied Upon in Amending the Regulations, was 
posted. The 15-Day public comment period began on June 7, 2007, and ended on June 21, 
2007. 
 

At the July 2007 SBE meeting, the SBE approved amendments to the regulations and 
directed that the proposed amendments be circulated for an additional 15-day comment 
period. The public comment period began on July 13, 2007, and ended on July 27, 2007.



cib-pdd-sep07item02 
Page 2 of 2 

3/2/2012 2:34 PM 
 

 

SUMMARY OF KEY ISSUES 
 

The MRPD program regulations serve to guide local educational agencies and training 
providers in the implementation of the professional development program. Regulations are 
included for the 40-hour initial training and the 40-hour ELPD program. The regulations clarify 
the following: (1) funding allocation for teachers of English learners; (2) training curriculum for 
the initial training and the ELPD; (3) curriculum review of initial training and the ELPD; (4) 
quality standards for training providers of the initial training and the ELPD; (5) funding related 
to the 80 hours of follow-up professional development, including ELPD; and (6) the review 
process for training curriculum and training providers related to the initial training and the 
ELPD.  
 

FISCAL ANALYSIS (AS APPROPRIATE) 
 

The fiscal analysis was submitted at the May 2007 SBE meeting. 
 

ATTACHMENT(S) 
 

Attachment 1:  Final Statement of Reasons (50 pages) 
 
Attachment 2: Title 5. EDUCATION 

                       Division 1. California Department of Education 

                       Chapter 11. Special Programs 

                       Subchapter 21. Mathematics and Reading Professional Development Program  

                       (26 Pages) 



 cib-pdd-sep07item02 
Attachment 1 
Page 1 of 50 

 
 

3/2/2012 2:34 PM 
 

FINAL STATEMENT OF REASONS 
Mathematics and Reading Professional Development (MRPD) Program 

 
UPDATE OF INITIAL STATEMENT OF REASONS 
 
The proposed regulations specify the addition of new training requirements included in 
Senate Bill (SB) 472 and the State Board of Education (SBE) approved (November, 
2006) Guidelines and Criteria for Training Curriculum. 
 
The 45-day public comment period began on January 20, 2006 and ended at 5:00 p.m. 
on March 16, 2007. No written comments were received. A public hearing was held on 
March 16, 2007, at 10:00 a.m. One individual appeared but did not provide oral or 
written comments. 
 
The SBE determined that additional changes to the regulations were needed primarily 
to address recommendations from the SB 472 English Learner Professional 
Development Advisory Committee. In December 2006, the State Superintendent of 
Public Instruction appointed members to the committee. The committee convened and 
made recommendations for the English learner part of the Mathematics and Reading 
Professional Development (MRPD) program. Most of the changes included in the 
amended regulations are due to the committee’s recommendations. In addition to 
miscellaneous clarifications, specific purposes of the proposed amendments are: (1) to 
include the recommendations for the guidelines and criteria for training curriculum of 
English learners; (2) to include recommendations for the guidelines and criteria for 
English learner training providers, (3) to include recommendations for implementation of 
the English learner part of the MRPD program; (4) to clarify funding as to the 80 hours 
of follow up professional development, including English learner professional 
development, and (5) to clarify the review process for training curriculum and training 
providers related to the initial forty hours of training and English learner training.  
 
A first 15-day comment period commenced from May 11, 2007 to May 25, 2007, 
inclusive. A second 15-day comment period related to documents relied upon 
commenced from June 7, 2007, to June 21, 2007, inclusive. A third 15-day comment 
period commenced from July 13, 2007, to July 27, 2007, inclusive. 
 
Before discussing the public comments received and the attendant additional changes 
to the regulations, the SBE provides the following updates regarding the overall 
structure of the regulations and the initial changes made for the first comment period. 
 
Section 11981.1 Funding Allocation for Program Training Pursuant to Education 
Code Section 99237.  
 
This section is amended to clarify its application to funding pursuant to Education Code 
section 99237, as opposed to Education Code section 99237.5. 

                                            
1 All section references are to the California Code of Regulations, title 5, unless otherwise stated. 
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Section 11981.3. Funding Allocation for Teachers of English Learners. 
 
This section is added to address funding allocation for professional development of 
teachers who teach English learner pupils.  
 
Section 11983. Instructional Materials.  
 
This section is amended to ensure pupils are provided with currently adopted 
instructional materials.  
 
Section11984. Training Curriculum for the Initial Forty Hours. 
 
This section is amended to clarify its application to training curriculum developed for 
training pursuant to Education Code section 99237, as opposed to Education Code 
section 99237.5. 
 
Section 11984.5. Curriculum Review of the Initial Forty Hours. 
 
The information contained in this new section number borrows from what had been 
proposed, in large measure, under a different section number and clarifies that it applies 
to a curriculum review for training curriculum developed pursuant to Education Code 
section 99237, as opposed to Education Code section 99237.5. The section also 
clarifies the review process and makes explicit that the SBE may base its approval or 
disapproval of a training curriculum on the items referenced in the section or the 
recommendation of the review panel. 
 
Section 11984.6. Training Providers of the Initial Forty Hours. 
 
The information contained in this new section number borrows from what had been 
proposed, in large measure, under a different section number and clarifies that it applies 
to a review of a prospective provider pursuant to Education Code section 99237, as 
opposed to Education Code section 99237.5. The section also clarifies that a review 
process applies, that the SBE may base its approval or disapproval of a training 
provider on the items referenced in the section or the recommendation of the review 
panel, and that an approved provider may only use specified curriculum. 
 
Section 11985. Training Curriculum for English Learner Professional 
Development. 
 
This section is substantially similar to section 11984, except that it applies to training 
curriculum developed for training pursuant to Education Code section 99237.5 (English 
learner training) as opposed to Education Code section 99237. 
 
Section 11985.5. Curriculum Review of English Learner Professional 
Development. 
 
This section is substantially similar to section 11984.5, except that it applies to 
curriculum review for training pursuant to Education Code section 99237.5 (English 
learner training) as opposed to Education Code section 99237. 
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Section 11985.6. Training Providers of English Learner Professional 
Development. 
 
This section is substantially similar to section 11984.6 except that it applies to the 
approval of training providers pursuant to Education Code section 99237.5 (English 
learner training) as opposed to Education Code section 99237. 
 
COMMENTS RECEIVED DURING THE PERIOD THE FIRST 15-DAY NOTICE AND 
PROPOSED REGULATION TEXT WAS AVAILABLE TO THE PUBLIC 
 
The modified text was made available to the public from May 11, 2007 through  
May 25, 2007, inclusive. The following comments were received: 
 
Aida Molina, Executive Director, Instructional Services Bakersfield City School 
District and in an e-mail dated May 25, 2007, submitted the following two comments: 
 
Comment #1: Regarding Section 11985, page 16, line 16, it mentions “scientifically 
based research.” What specific research is this bill referring too? The linguistic and 
language acquisition research is very broad and spans a variety of theories, 
approaches, and biases about language. 
 
Response: The language for this section and all others pertaining to “scientifically 
based research” is revised as follows: “current and confirmed scientific research.” 
 
Comment #2: Regarding Section 11985.6, page 20, line 26 it states, “Thirty-percent for 
presentation and direct instruction of EL theoretical framework, research, and academic 
content standards while using the ELD standards to deliver instruction.” Which EL 
theoretical framework? It is clear that the authors have a picture of what needs to 
happen in this training but I am unclear how this should be executed and implemented. 
From the text, I am also unsure what the content of the training will be and what my 
teachers will receive as participants. Furthermore, I need to know what the theoretical 
bias will be. As an administrator, I need to know what they will bring back to the 
classroom and how that will transfer to achievement. 
 
Response: Section 11985.6 (a)(8)(A) is revised as follows: “Thirty percent for 
presentation and direct instruction of current and confirmed scientific research as 
related to the effective instruction of English learners, including the use of level of 
language proficiency and the ELD standards to scaffold instruction, allowing access to 
core, grade-level content area instruction.” 
 
Martha Hernandez, President, California Association for Bilingual Education 
(CABE), in a fax dated May 25, 2007, submitted the following ten comments: 
 
Comment #1: Regarding Section 11985.6, page 18, line 32, SB472 was amended to 
specifically include, among other provisions, professional development for teachers 
instructing students who are English language learners (ELL), within the 40 of the 80 
follow up-hours. It is critical, therefore, that the providers who will be training the trainers 
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have expertise and experience in developing and providing this type of professional 
development. The proposed regulations do not ensure that the training providers 
possess the knowledge and experience in developing and implementing a successful 
training program specific to English learners. Therefore, it is recommended that a new 
subdivision (a) be inserted: "(a) Evidence of providing EL professional development that 
addresses teaching in multi-subject, self-contained classrooms or discipline specific 
classrooms, linguistically and culturally diverse student population with attention to all 
four domains of language specific to the development of language and literacy for 
English learners". 
 
Response: Education Code section 99237.5(a)(A-D) outlines the quality standards that 
providers of the must possess to be considered as SB 472 English learner professional 
development providers. The criteria and provisions included in sections 11985 through 
and 11985.6 include sufficient requirements to ensure that teachers are being trained by 
providers who have the knowledge and experience to carry out the requirements under 
Education Code section 99237.5, specifically that the training be “designed to help all 
pupils gain mastery of the California academic content standards with special emphasis 
on English language learners and pupils with exceptional needs.” 
 
Comment #2: Regarding Section 11985.5(b), it is recommended that a call for the 
establishment of a review panel to be comprised of one or more reviewers designated 
by the State Board of Education (SBE) for the purpose or reviewing and approving the 
training providers and the training curriculum. Concern was expressed that the panels 
should be comprised of more than two people. 
 
Response: This recommendation is accepted as is. The review panel for the initial 
training and the English learner training will now consist of two or more reviewers. 
 
Comment #3: Regarding Section 11985.6(b), it is unclear as to whether a committee 
was established to advise the State Superintendent on SB 472. Perhaps this advisory 
committee can be used instead of the review panels. Using the SB 472 advisory 
committee would save time and money specific to this process. More importantly, it 
would provide “reviewers” that are qualified, experienced and with expertise specific to 
professional development and training curriculum specific to ELL students. It is 
recommended that the SBE utilize the SB 472 advisory committee instead of the review 
panels. 
 
Response: Education Code section 99237.5(h) required the State Superintendent of 
Public Instruction (SSPI) to appoint an advisory committee for the purpose of making 
recommendations, including, but not limited to, all of the following: training criteria, 
training providers, implementation of the program, and whether or not this type of 
training to teachers of English learners in other subjects besides reading and 
mathematics is appropriate. The Advisory Committee met on four separate occasions 
and provided recommendations to the SSPI. Although it is anticipated that members of 
the Advisory Committee will also function as reviewers on the English Learner 
Professional Development (ELPD) review panel, other qualified individuals will also be 
appointed to function in this capacity.
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Comment #4: Regarding Section 11985(a)(4) Training Curriculum for English Learner 
Professional Development, page 16, lines 18-20, it is recommended that language be 
inserted that includes other types of significant assessments. Inclusion of other types of 
assessments, in addition to standardized tests, is important and necessary in order to 
be better able to understand and utilize all assessments administered to ELL students. 
The following language is recommended: "(4) Readings and discussions of other 
pertinent materials related to EL pupils which address the value of the diagnostic nature 
of language and literacy, multiple measures both formative and summative 
assessments, including but not limited to, the CELDT, standardized tests, the STAR 
system and the CAHSEE; and." 
 
Response: Education Code section 99237.5(b)(5) requires that instruction be included 
pertaining to analyzing and discussing multiple assessments. The public 
recommendation is accepted in part. Section 11985(a)(4) is revised as follows: 
“Readings and discussions of other pertinent materials related to the language and 
literacy of EL pupils which address the value of the diagnostic nature of standardized 
tests, the STAR system, the CELDT, curriculum embedded assessments, and the 
CAHSEE[.]” 
 
Comment #5: Regarding Section 11985(b), page 16, line 25, the insertion of the word 
"language" would ensure that both English language acquisition and literacy needs are 
being addressed for students who are English learners. Therefore the following revision 
is recommended: "(b) ELD instruction designed to meet the language and academic 
instructional needs of EL pupils, which emphasizes the following....” 
 
Response: This recommendation is accepted as is. Section 11985(b) is revised as 
follows: "ELD instruction designed to meet the language and academic instructional 
needs of EL pupils, that emphasizes the following....” 
 
Comment #6: Regarding Section 11985(d)(1), page 17, line 13, the insertion of new 
language ensures that all four areas critical to English acquisition and literacy are 
developed, not just vocabulary and writing development as proposed. Therefore the 
following revision is recommended: "Knowledge of reading/language arts instruction to 
support EL pupils in oral language development, vocabulary development and writing 
development" 
 
Response: This recommendation is accepted as is. Section 11985(d)(1)is revised as 
follows: "Knowledge of reading/language arts instruction to support EL pupils in oral 
language development, vocabulary development, and writing development." 
 
Comment #7: Regarding Section 11985.5(c)(3), Curriculum Review of English Learner 
Professional Development, page 18, line 25, the following recommendation would 
ensure that the training curriculum to be used by providers of teachers of ELL students 
will also have knowledge of English language development. This is equally important in 
light of the fact that you will have teachers instructing ELL students with no or very little 
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knowledge of English. It is recommended that the subdivision be revised to read: "(3) 
Knowledge and understanding of current EL research with regard to teaching 
mathematics, language arts and English language development." 
 
Response: This recommendation is accepted. Section 11985.5(c)(5) is deleted. Section 
11985.5(c)(3) is revised as follows: “Knowledge and understanding of current and 
confirmed scientific EL research with regard to teaching mathematics or 
reading/language arts and English language development, including how to apply this 
research to classroom practice in order to increase student learning and language 
acquisition.”  
 
Comment #8: Regarding Section 11985.5(c)(7), page 19, lines 2-5, it is  recommended 
that this subdivision be deleted and re-letter subsequent subdivisions. This section is 
specific to the "40 follow up" hours of ELL professional development. The content of the 
proposed subdivision (c)(7) is the content that should be contained in the first/initial 40 
hours or the other 40 hours of follow up. The 40 hours specific to ELL professional 
development will barely provide the time or content specific to ELL instruction. 
 
Response: The intent of the ELPD is to deepen the knowledge and application of the 
initial SB 472 training. Providing context during the ELPD training with respect to the 
frameworks is essential. Section 11985.5(c)(7) is renumbered as Section 11985.5(c)(6) 
and will not be deleted. However, it is revised as follows: “Knowledge and 
understanding of how to teach the ELD components of the SBE adopted instructional 
materials for kindergarten through grade eight or standards-aligned instructional 
materials for grades nine through twelve[.]”      
 
Comment #9: Regarding Section 11985.5(e), page 19, line 24, and 11985.6(d), page 
23, line 3, it is recommended that language be inserted in subdivision (e) that would 
require the panel to also provide to the State Board of Education (SBE) the reason(s) 
for their recommendation of approval or disapproval of a curriculum. Insert language 
that would require the SBE to forward a written letter to those entities whose curriculum 
was disapproved and the reason(s) for disapproval. Requiring the submission of why a 
curriculum was disapproved or approved is good public policy and provides for 
important transparency to the process. 
 
Response: Sections 11984.5(e) and 11985.5(e) regarding the review panel’s 
recommendation for approval or disapproval of a prospective provider’s curriculum is 
substantially revised as follows: “If the review panel determines that the prospective 
provider’s curriculum does not meet the requirements of this section based on 
documented findings, the review panel shall confer with the prospective provider to 
correct deficiencies for resubmission. The review panel shall confer with the prospective 
provider on as many occasions as the review panel deems productive. Thereafter, if the 
prospective provider’s curriculum is deemed to meet the requirements of this section 
based on documented findings, the review panel shall recommend to the SBE that the 
prospective provider’s curriculum to be approved.”   



cib-pdd-sep07item02 
Attachment 1 
Page 7 of 50 

 
 

3/2/2012 2:34 PM 
 

Sections 11984.6(d) and 11985.6(d) regarding the review panel’s recommendation for 
approval or disapproval of a prospective provider’s written proposal is substantially 
revised as follows: “If the review panel determines that the prospective provider’s written 
proposal does not meet the requirements of this section based on documented findings, 
the review panel shall confer with the prospective provider to correct deficiencies for 
resubmission. The review panel shall confer with the prospective provider on as many 
occasions as the review panel deems productive. Thereafter, if the prospective 
provider’s written proposal is deemed to meet the requirements of this section based on 
documented findings, the review panel shall recommend to the SBE that the 
prospective provider be approved as a provider.” 
 
Comment #10: Regarding Section 11984.6, Training Providers of the Initial Forty 
Hours, page 14, line 8, it is suggested to delete the words "may include" and insert 
"including.” Requiring a prospective provider's experience and qualifications regarding 
training curriculum for special education students or students who are English learners 
should be required not permissive, as is currently proposed. These are two student sub-
groups requiring special attention on reading/language arts skills therefore prospective 
trainers should demonstrate their experience and qualifications in the delivery of a 
training curriculum to these students. 
 
Response: The criteria and provisions included in Sections 11984 through 11984.6 
include sufficient requirements to ensure that teachers are being trained by providers 
who have the knowledge and experience to carry out the requirements under Education 
Code section 99237, specifically that the training be “designed to help all pupils gain 
mastery of the California academic content standards with special emphasis on English 
language learners and pupils with exceptional needs.”    
 
Laurie Olsen, Executive Director, California Tomorrow, in a fax dated  
May 25, 2007, submitted the following six comments: 
 
Comment #1: Regarding Section 11985.6, page 18, line 32, it is essential that providers 
of professional development under this program have expertise related to meeting the 
needs of English Learners. We recommend adding a requirement that providers 
demonstrate evidence of having provided English Learner professional development 
that addresses the specific language needs (overcoming the language barrier to 
access, and the development of academic language in all four domains) of English 
Learners. 
 
Response: Education Code section 99237.5(a)(A-D) outlines the quality standards that 
providers must possess to be considered as SB 472 English learner professional 
development providers. The criteria and provisions included in Sections 11985 through 
and 11985.6 include sufficient requirements to ensure that teachers are being trained by 
providers who have the knowledge and experience to carry out the requirements under 
Education Code section 99237.5, specifically that the training be “designed to help all 
pupils gain mastery of the California academic content standards with special emphasis 
on English language learners and pupils with exceptional needs.”
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Comment #2: Whatever panel is established to review the providers and curriculum 
must similarly include deep expertise on English Learners. We recommend perhaps 
using the existing SB 472 Advisory Committee for this purpose. 
 
Response: Education Code section 99237.5(h) required the State Superintendent of 
Public Instruction (SSPI) to appoint an advisory committee for the purpose of making 
recommendations, including, but not limited to, all of the following: training criteria, 
training providers, implementation of the program, and whether or not this type of 
training to teachers of English learners in other subjects besides reading and 
mathematics is appropriate. The Advisory Committee met on four separate occasions 
and provided recommendations to the SSPI. Although it is anticipated that members of 
the Advisory Committee will also function as reviewers on the ELPD review panel, other 
qualified individuals will also be appointed to function in this capacity. 
 
Comment #3: Regarding Section 11985(b), page 16, line 25, in order to ensure that the 
language challenges facing English Learners are addressed adequately, it is 
recommended this section is revised to read: “ELD instruction designed to meet the 
language and academic instructional needs of EL pupils, which emphasizes the 
following….” 
 
Response: This recommendation is accepted as is. Section 11985(b) is revised as 
follows: "ELD instruction designed to meet the language and academic instructional 
needs of EL pupils, that emphasizes the following....” 
 
Comment #4: Regarding Section 11985(d)(1), page 17, line 13, it is recommended that 
this section be revised to read: “(1) Knowledge of reading/language arts instruction to 
support - EL pupils in oral language development, vocabulary development and writing 
development.” 
 
Response: This recommendation is accepted as is. Section 11985(d)(1) is renumbered 
to Section 11985(c)(1) and is revised as follows: "(1) Knowledge of reading/language 
arts instruction to support EL pupils in oral language development, vocabulary 
development, and writing development." 
 
Comment #5: Regarding Section 11985.5(e), page 19, line 24, and 11985.6(d), page 
23, line 3, for clarity and credibility, it is important that SBE make public reasons for 
disapproval of any curriculum. Insert language in subdivision (e) that would require the 
panel to also provide to the State Board of Education (SBE) the reason(s) for their 
recommendation of approval or disapproval of a curriculum. 
 
Response: Sections 11984.5(e) and 11985.5(e) regarding the review panel’s 
recommendation for approval or disapproval of a prospective provider’s curriculum is 
substantially revised as follows: “If the review panel determines that the prospective 
provider’s curriculum does not meet the requirements of this section based on 
documented findings, the review panel shall confer with the prospective provider to 
correct deficiencies for resubmission. The review panel shall confer with the prospective 
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provider on as many occasions as the review panel deems productive. Thereafter, if the 
prospective provider’s curriculum is deemed to meet the requirements of this section 
based on documented findings, the review panel shall recommend to the SBE that the 
prospective provider’s curriculum to be approved.”   
 
Sections 11984.6(d) and 11985.6(d) regarding the review panel’s recommendation for 
approval or disapproval of a prospective provider’s written proposal is substantially 
revised as follows: “If the review panel determines that the prospective provider’s written 
proposal does not meet the requirements of this section based on documented findings, 
the review panel shall confer with the prospective provider to correct deficiencies for 
resubmission. The review panel shall confer with the prospective provider on as many 
occasions as the review panel deems productive. Thereafter, if the prospective 
provider’s written proposal is deemed to meet the requirements of this section based on 
documented findings, the review panel shall recommend to the SBE that the 
prospective provider be approved as a provider.” 
 
Comment #6: Regarding Section 11984.6, Training Providers of the Initial Forty Hours, 
page 14, line 8, it is recommended to delete the words “may include” and insert 
“including.” 
 
Response: The criteria and provisions included in Sections 11984 through and 11984.6 
include sufficient requirements to ensure that teachers are being trained by providers 
who have the knowledge and experience to carry out the requirements under Education 
Code section 99237, specifically that the training be “designed to help all pupils gain 
mastery of the California academic content standards with special emphasis on English 
language learners and pupils with exceptional needs.”    
 
Guillermo Gomez, Elementary Content Expert, LAUSD-District Reading Programs, 
in an e-mail dated May 25, 2007, submitted the following five comments: 
 
Comment #1: Regarding Section 11983.5, page 9, line 7, the specially designed 
instructional materials must be from the core instruction. I hope we are not allowing 
supplementary materials to supplant instruction; this would take us farther away from 
our intended goals, when we do not use standards-based materials. 
 
Response: It is anticipated that Section 11983.5 will be substantially revised and/or 
deleted once the adoptions in mathematics and language arts occur. Until that time, 
Section 11983.5 will remain as is in order to provide for those districts utilizing its 
provisions. 
 
Comment #2: Regarding Section 11985, page 16, line 15, it is recommended to remove 
the word “relevant” from this line. If we are only to train relevant standards, I would like 
to know which standards do not count for children at-risk. 
 
Response: This recommendation is accepted in part. Section 11985(a)(2) is revised as 
follows: “A thorough review of the specific sections of the curriculum frameworks that 
pertain to EL pupils, academic content standards, and ELD standards;”
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Comment #3: Regarding Section 11985, page 17, line 23, it is recommended that the 
word “design” be removed from this line. We need to pre-teach, scaffold, and nourish 
the core curriculum through instructional density and repeated exposures. We do not 
have the luxury of having teachers create new curriculum lessons across subjects. We 
need to work within existing instructional structures to maximize success for both 
teachers and students alike. 
 
Response: This recommendation is accepted as is. Section 11985(d)(6) is renumbered 
to Section 11985(c)(5) and is revised as follows: “Analysis of second language markers 
in oral and written language production to inform instruction.” 
 
Comment #4: Regarding Section 11985.5, page 18, line 22, it is recommended that 
“various” instructional strategies be stricken, to read scientifically-based instructional 
strategies. There is a finite number of scientifically-based strategies and we can at least 
agree on those (example SDAIE instruction), rather than open a buffet line of 
techniques that have not been subject to researched-based studies. 
 
Response: This recommendation is accepted as is. Section 11985.5(c)(2) is revised as 
follows: “Knowledge and understanding of how standards are supported through the 
curriculum frameworks in regard to differentiating instruction through universal access 
related to mathematics or reading/language arts for EL pupils[.]” 
 
Comment #5: Regarding Section 11985.6, page 20, line 26, what is the EL theoretical 
framework? This is ambiguous language at best and is a mythical term for 
experimentation. This Theoretical Framework does not have a linguistically competent 
track-record for districts or providers to quantify in training. Let us stick to the language 
of the ELA and Math frameworks, that is difficult enough for trainers and providers to 
follow and we can maintain our focus on bridging the ELD standards to reach academic 
benchmarks for children. 
 
Response: This recommendation is accepted. Section 11985.6(a)(8)(A) is revised as 
follows: “Thirty percent for presentation and direct instruction of current and confirmed 
scientific research as related to the effective instruction of English learners, including 
the use of level of language proficiency and the ELD standards to scaffold instruction, 
allowing access to core, grade-level content area instruction.” 
 
Leslie Schwarze, Novato Unified School District, in an e-mail dated May 25, 2007, 
submitted the following six comments: 
 
Comment #1: Regarding Section 11983.5(2), page 9, lines 7-11, there should be 
language here that designates a sunset date considering we are about to go through a 
new adoption cycle for both math and language arts. 
 
Response: It is anticipated that Section 11983.5 will be substantially revised and/or 
deleted once the adoptions in mathematics and language arts occur. Until that time, 
Section 11983.5 will remain as is in order to provide for those districts utilizing its 
provisions.



cib-pdd-sep07item02 
Attachment 1 

Page 11 of 50 
 
 

3/2/2012 2:34 PM 
 

Comment #2: Regarding Section 11984.5(b), page 11, line 5, 11984.6(b), page 12, line 
28, the old language was much better, “one or more” will allow one and that is not 
acceptable. 
 
Response: This recommendation is accepted as is. The review panel for the initial 
training and the English learner training will now consist of two or more reviewers. 
 
Comment #3: Regarding Section 11984.6(11), page 14, lines 1-3, this should also be 
included in the district application so that it is apparent from the very beginning that 
someone must be present at the training. 
 
Response: It is anticipated that this recommendation will be taken into consideration 
when the SB 472 LEA application is revised.  
 
Comment #4: Regarding Section 11985.6(A), page 20, lines 26 and 27, please strike 
“EL theoretical framework.” It is not necessary as this section is written.  
 
Response: This recommendation is accepted. Section 11985.6(a)(8)(A) is revised as 
follows: “Thirty percent for presentation and direct instruction of current and confirmed 
scientific research as related to the effective instruction of English learners, including 
the use of level of language proficiency and the ELD standards to scaffold instruction, 
allowing access to core, grade-level content area instruction.” 
 
Comment #5: Regarding Section 11985.6(A), page 20, line 28, it is recommended that 
the word “deliver” be changed to “scaffold.” 
 
Response: This recommendation is accepted. Section 11985.6(a)(8)(A) is revised as 
follows: “Thirty percent for presentation and direct instruction of current and confirmed 
scientific research as related to the effective instruction of English learners, including 
the use of level of language proficiency and the ELD standards to scaffold instruction, 
allowing access to core, grade-level content area instruction.” 
 
Comment #6: Regarding Section 11985 (New), page 15, lines 30-32, page 16, lines 1-
32, and page 17, lines 1-25, regarding training providers and training curriculum need to 
be consistent with each other. As written they are not. Also, it appears that far more 
than 40 hours will be required to accomplish what is in the new section, 11985. As 
written it goes beyond the scope of the law.  
 
Response: Sections 11985 and 11985.6 have different criteria. Section 11985 
concentrates on the requirements placed upon a training provider (e.g. application) and 
Section 11985.6 concentrates on the requirements placed upon the training curriculum 
(e.g. content). Both sections include recommendations submitted by the SB 472 English 
Learner Professional Development (ELPD) Advisory Committee. The recommendations 
have been reviewed and are in alignment with SBE policy.  



cib-pdd-sep07item02 
Attachment 1 

Page 12 of 50 
 
 

3/2/2012 2:34 PM 
 

Gabriel Medel, Executive Director, Parents for Unity, in an e-mail dated  
May 25, 2007, submitted ten comments: 
 
Comment #1: Regarding Section 11985.6, page 18, line 32, SB 472 was amended to 
include, among other provisions, professional development specific to ELs for teachers 
instructing these students, within the 40 of the 80 follow up hours. It is critical therefore 
that the providers who will be training the trainers have expertise and experience in 
developing and providing this type of professional development. The proposed 
regulations do not ensure that the training providers possess the knowledge and 
experience in developing and implementing a successful training program specific to 
English learners. It is recommended that a new subdivision (a) be inserted: “(a) 
Evidence of providing EL professional development that addresses teaching in multi-
subject, self-contained classrooms or discipline specific classrooms, linguistically and 
culturally diverse student population with attention to all four domains of language 
specific to the development of language and literacy for English learners”. 
 
Response: Education Code section 99237.5(a)(A-D) outlines quality standards each 
English learner professional development provider must possess. The criteria and 
provisions included in Sections 11985 through and 11985.6 include sufficient 
requirements to ensure that teachers are being trained by providers who have the 
knowledge and experience to carry out the requirements under Education Code section 
99237.5, specifically that the training be “designed to help all pupils gain mastery of the 
California academic content standards with special emphasis on English language 
learners and pupils with exceptional needs.”    
 
Comment #2: Regarding Sections 11985.5 (b) and 11985.6(b), it is recommended that 
a call for the establishment of a review panel to be comprised of one or more reviewers 
designated by the State Board of Education (SBE) for the purpose of reviewing and 
approving the training providers and the training curriculum. It is recommended that the 
SBE utilize the SB 472 Advisory Committee instead of the review panels. 
 
Response: The first part of this recommendation is accepted as is. The review panel for 
the initial training and the English learner training will now consist of two or more 
reviewers. The second part of this recommendation is not accepted. Although it is 
anticipated that members of the Advisory Committee will also function as reviewers on 
the ELPD review panel, other qualified individuals will also be appointed to function in 
this capacity.  
 
Comment #3: Regarding Section 11985(a)(4),Training Curriculum for English Learner 
Professional Development, page 16, lines 18-20, it is recommended that language be 
inserted that includes other types of significant assessments. Inclusion of other types of 
assessments, in addition to standardized tests, is important and necessary in order to 
be better able to understand and utilize all assessments administered to ELL students. 
The following language is recommended: “(4) Readings and discussions of other 
pertinent materials related to EL pupils which address the value of the diagnostic nature 
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of language and literacy, multiple  measures both formative and summative 
assessments, including but not limited to, the CELDT, standardized tests, the STAR 
system and the CAHSEE; and.…” 
 
Response: Education Code section 99237.5(b)(5) requires that instruction be included 
pertaining to analyzing and discussing multiple assessments. Section 11985(a)(4) is 
revised as follows: “Readings and discussions of other pertinent materials related to the 
language and literacy of EL pupils which address the value of the diagnostic nature of 
standardized tests, the STAR system, the CELDT, curriculum embedded assessments, 
and the CAHSEE[.]” 
 
Comment #4: Regarding Section 11985(b), page 16, line 25, the insertion of the word 
"language" would ensure that both English language acquisition and literacy needs are 
being addressed for students who are English learners. Therefore the following revision 
is recommended: “(b) ELD instruction designed to meet the language and academic 
instructional needs of EL pupils, which emphasizes the following….” 
 
Response: This recommendation is accepted as is. Section 11985(b) is revised as 
follows: "ELD instruction designed to meet the language and academic instructional 
needs of EL pupils, that emphasizes the following....” 
 
Comment #5: Regarding Section 11985(d)(1), page 17, line 13, the insertion of new 
language ensures that all four areas critical to English acquisition and literacy are 
developed, not just vocabulary and writing development as proposed. Therefore the 
following revision is recommended: "(1) Knowledge of reading/language arts instruction 
to support EL pupils in oral language development, vocabulary development and writing 
development." 
 
Response: This recommendation is accepted as is. Section 11985(d)(1) is revised as 
follows: "Knowledge of reading/language arts instruction to support EL pupils in oral 
language development, vocabulary development, and writing development." 
 
Comment #6: Regarding Section 11985.5(c)(3), Curriculum Review of English Learner 
Professional Development, page 18, line 25, the following recommendation would 
ensure that the training curriculum to be used by providers of teachers of ELL students 
will also have knowledge of English language development. This is equally important in 
light of the fact that you will have teachers instructing ELL students with no or very little 
knowledge of English. It is recommended that the subdivision be revised to read: "(3) 
Knowledge and understanding of current EL research with regard to teaching 
mathematics, language arts and English language development."  
 
Response: This recommendation is accepted. Section 11985.5(c)(5) is deleted. Section 
11985.5(c)(3) is revised as follows: “Knowledge and understanding of current and 
confirmed scientific EL research with regard to teaching mathematics or 
reading/language arts and English language development, including how to apply this 
research to classroom practice in order to increase student learning and language 
acquisition.” 
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Comment #7: Regarding Section 11985.5(c)(7), page 19, lines 2-5, it is recommended 
that this subdivision be deleted and re-letter subsequent subdivisions. This section is 
specific to the "40 follow up" hours of ELL professional development. The content of the 
proposed subdivision (c)(7) is the content that should be contained in the first/initial 40 
hours or the other 40 hours of follow up. The 40 hours specific to ELL professional 
development will barely provide the time or content specific to ELL instruction. 
 
Response: The intent of the ELPD is to deepen the knowledge and application of the 
initial SB 472 training. Providing context during the ELPD training with respect to the 
frameworks is essential. Section 11985.5(c)(7) is renumbered to Section 11985.5(c)(6), 
and it will not be deleted. However, it is revised as follows: “Knowledge and 
understanding of how to teach the ELD components of the SBE adopted instructional 
materials for kindergarten through grade eight or standards-aligned instructional 
materials for grades nine through twelve.”      
 
Comment #8: Regarding Section 11985.5(e), page 19, line 24 and 11985.6(d), page 
23, line 3, it is recommended that language be inserted in subdivision (e) that would 
require the panel to also provide to the State Board of Education (SBE) the reason(s) 
for their recommendation of approval or disapproval of a curriculum. Insert language 
that would require the SBE to forward a written letter to those entities whose curriculum 
was disapproved and the reason(s) for disapproval. Requiring the submission of why a 
curriculum was disapproved or approved is good public policy and provides for 
important transparency to the process. 
 
Response: Sections 11984.5(e) and 11985.5(e) regarding the review panel’s 
recommendation for approval or disapproval of a prospective provider’s curriculum is 
substantially revised as follows: “If the review panel determines that the prospective 
provider’s curriculum does not meet the requirements of this section based on 
documented findings, the review panel shall confer with the prospective provider to 
correct deficiencies for resubmission. The review panel shall confer with the prospective 
provider on as many occasions as the review panel deems productive. Thereafter, if the 
prospective provider’s curriculum is deemed to meet the requirements of this section 
based on documented findings, the review panel shall recommend to the SBE that the 
prospective provider’s curriculum to be approved.”   
 
Sections 11984.6(d) and 11985.6(d) regarding the review panel’s recommendation for 
approval or disapproval of a prospective provider’s written proposal is substantially 
revised as follows: “If the review panel determines that the prospective provider’s written 
proposal does not meet the requirements of this section based on documented findings, 
the review panel shall confer with the prospective provider to correct deficiencies for 
resubmission. The review panel shall confer with the prospective provider on as many 
occasions as the review panel deems productive. Thereafter, if the prospective 
provider’s written proposal is deemed to meet the requirements of this section based on 
documented findings, the review panel shall recommend to the SBE that the 
prospective provider be approved as a provider.”    
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Comment #9: Regarding Section 11983, page 8, line 9, Education Code section 
99237(a)(3)(A)(B) refers to English Language arts and not “reading/language” as 
proposed. 
 
Response: Section 11983(b) is revised as follows: “An LEA participating in the program 
must provide each pupil with currently adopted instructional materials that are aligned to 
the state content standards in English/language arts in accordance with Education Code 
section 99237(a)(3)(A) and (B).” 
 
Comment #10: Regarding Section 11984.6, Training Providers of the Initial Forty 
Hours, page 14, line 8, it is suggested to delete the words "may include" and insert 
"including." Requiring a prospective provider's experience and qualifications regarding 
training curriculum for special education students or students who are English learners 
should be required not permissive, as is currently proposed. These are two student sub-
groups requiring special attention on reading/language arts skills therefore prospective 
trainers should demonstrate their experience and qualifications in the delivery of a 
training curriculum to these students. 
 
Response: The criteria and provisions included in Sections 11984 through 11984.6 
include sufficient requirements to ensure that teachers are being trained by providers 
who have the knowledge and experience to carry out the requirements under Education 
Code section 99237, specifically that the training be “designed to help all pupils gain 
mastery of the California academic content standards with special emphasis on English 
language learners and pupils with exceptional needs.”    
 
Alice R. Furry, Sharon Van Vleck, Beth Rice, Reading Lions Center, in an e-mail 
dated May 25 2007, submitted fifty-six comments: 
 
Comment #1: Regarding Section 11980, page 1, lines 7-18, we recommend the 
following: Delete. Teacher Eligibility: reference to “a classroom that is not self-
contained,” because it is not a requirement of Education Code section 99233(a)(1) or 
(a)(2).  
 
Response: The reference to “a classroom that is not self-contained” provides eligibility 
to K-12 teachers that teach in this particular school setting. Section 11980 will not be 
revised. 
 
Comment #2: Regarding Section 11983.5, page 9, lines 9-11, we recommend the 
following: Change: “. . . approved and contained in the K-8 Reading/Language Arts and 
English Language Development basic and intervention programs adopted in January 
2002 as approved by the State Board;” Delete: “ by the Chair of the Curriculum…” 
because the information is inaccurate.  
 
Response: This recommendation is accepted in part. Section 11983.5(b)(2) is revised 
as follows: “The LEA has in place specially designed instructional materials 
(components) to address the needs of EL pupils that is comparable to the instructional 
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materials (components) approved and contained in the RLA/ELD programs adopted in 
January 2002 as approved by the State Board.”   
 
Comment #3: Regarding Section 11984.5, page 11, lines 4-5, we recommend the 
following: Change: “at least two qualified reviewers” because it is important to have 
consistency in the application of judgments of compliance with curriculum training 
requirements for a 5-day training; and this was a requirement for AB 466 reviews.  
 
Response: This recommendation is accepted as is. The review panel for the initial 
training and the English learner training will now consist of two or more reviewers. 
 
Comment #4: Regarding page 11, line 8 we recommend the following: Add: “(1) 
mathematics and English/language arts content standards” because it reinforces that 
these are the two academic content standards for the purpose of these Administrative 
Regulations.  
 
Response: Section 11984.5(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading, as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #5: Regarding page 11, line 8, we recommend the following: Add: “(2) 
mathematics and reading/language arts curriculum frameworks” because it reinforces 
that these are the two specific curriculum frameworks for the purpose of these 
Administrative Regulations. 
 
Response: Section 11984.5(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #6: Regarding page 11, line 12, we recommend the following: Add: “(4) 
Current and confirmed scientific research as defined in Education Code section 
44757.5(j) related to the instructional practices for mathematics or reading/language 
arts” because it provides Education Code definition of research.  
 
Response: The language for this section and all others pertaining to “scientifically 
based research” is revised as follows: “current and confirmed scientific research.”   
 
Comment #7: Regarding page 11, line 13, we recommend the following: Change/Add: 
“(5) Linkage between assessment and curriculum with the use of standardized tests, 
curriculum-embedded tests, the STAR system, CELDT, and CAHSEE for diagnostic 
information related to EL pupils” because it provides consistency of reference to 
relevant assessments related to EL pupils throughout these Administrative Regulations.  
 
Response: This recommendation is accepted in part, and because this section 
references the initial 40 hour training, Section 11984.5(b)(5) is revised as follows:
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“Linkage between curriculum and assessment with the use of standardized tests, 
curriculum-embedded tests, the STAR system, CELDT, and CAHSEE for diagnostic 
information related to all pupils.” 
 
Comment #8: Regarding page 11, line 18, we recommend the following: Add: “(c) The 
review panel shall review and document findings for each training curriculum . . .” 
because AB 466 review practice required reviewers to document both recommended 
and non-recommended curriculum trainings for record of citations given for Reviewers’ 
decision.  
 
Comment #10: Regarding section 11984.5, page 12, line 8, we recommend the 
following: Add: “(d) . . . referenced in this section based on documented findings, the 
review panel . . .” because it needs to record the reviewers’ citations given for decision. 
 
Comment #11: Regarding page 12, line 10e, we recommend the following: 
Change/Add: “(e) . . . review panel determines that the training curriculum does not 
meet the requirements in this section based on documented findings, the SBE will 
confer with the owner of the curriculum to correct deficiencies for resubmission” 
because AB 466 review practice followed this procedure and it worked well. 
 
Comment #12: Regarding page 12, lines 11-17, we recommend the following: Delete 
these lines for the wording from comment #11.  
 
Comment #17: Regarding page 15, line 10, we recommend the following: 
Change/Insert language from page 12, line 8: “(c) . . . referenced in this section based 
on documented findings, the review panel . . .” because the review needs to include and 
record the reviewers’ citations given for decision. 
 
Comment #18: Regarding page 15, line 12d, we recommend the following: 
Change/Insert new language from page 12, lines 10e: (d) . . . review panel determines 
that the training curriculum does not meet the requirements in this section based on 
documented findings, the SBE will confer with the owner of the curriculum to correct 
deficiencies for resubmission” because AB 466 review practice followed this procedure 
and it worked well. 
 
Comment #19: Regarding page 15, line 13-20, we recommend the following: Delete 
and use new language from Comment #18. 
 
Comment #43: Regarding page 19, line 15, we recommend the following: 
Change/Insert language from page 12, line 8: “(c) . . . referenced in this section based 
on documented findings, the review panel . . .” because the review needs to record the 
reviewers’ citations given for decision. 
 
Comment #44: Regarding page 19, lines 18-24, we recommend the following: 
Change/Insert language from page 12, lines 10f: (d) . . . review panel determines that 
the training curriculum does not meet the requirements in this section based on 
documented findings, the SBE will confer with the owner of the curriculum to correct 
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deficiencies for resubmission.” Delete Lines 18-14 with replaced noted above because 
needs to record the reviewers’ citations given for decision. 
 
Comment #54: Regarding page 22, lines 24-26, we recommend the following: 
Change/Add: “If the review panel determines that the training curriculum meets the 
requirements referenced in this section based on documented findings, the review panel 
shall recommend approval of the curriculum to the SBE.” 
 
Comment #55: Regarding page 22, lines 27-32, we recommend the following: 
Change/Add: If the panel determines that the training curriculum does not meet the 
requirements referenced in this section based on documented findings, the SBE will 
confer with the owner of the curriculum to correct deficiencies for resubmission” 
because it provides consistency with other sections (e.g., p.12, lines 10-17 that were 
modified) of the Administrative Regulations.  
 
Comment #56: Regarding page 23, lines 1-3, we recommend the following: Delete: 
reference the change in Comment #55. 
 
Response to Comments #8, 10, 11, 12, 17, 18, 19, 43, 44, 54, 55, and 56: Sections 
11984.5(e) and 11985.5(e) regarding the review panel’s recommendation for approval 
or disapproval of a prospective provider’s curriculum is substantially revised as follows: 
“If the review panel determines that the prospective provider’s curriculum does not meet 
the requirements of this section based on documented findings, the review panel shall 
confer with the prospective provider to correct deficiencies for resubmission. The review 
panel shall confer with the prospective provider on as many occasions as the review 
panel deems productive. Thereafter, if the prospective provider’s curriculum is deemed 
to meet the requirements of this section based on documented findings, the review 
panel shall recommend to the SBE that the prospective provider’s curriculum to be 
approved.”   
 
Sections 11984.6(d) and 11985.6(d) regarding the review panel’s recommendation for 
approval or disapproval of a prospective provider’s written proposal is substantially 
revised as follows: “If the review panel determines that the prospective provider’s written 
proposal does not meet the requirements of this section based on documented findings, 
the review panel shall confer with the prospective provider to correct deficiencies for 
resubmission. The review panel shall confer with the prospective provider on as many 
occasions as the review panel deems productive. Thereafter, if the prospective 
provider’s written proposal is deemed to meet the requirements of this section based on 
documented findings, the review panel shall recommend to the SBE that the 
prospective provider be approved as a provider.” 
 
Comment #9: Regarding page 11, line 20, we recommend the following: Delete: 
“reading” Add: “English” because it provides the correct title of the English-Language 
Arts Content Standards.  
 
Response: This recommendation is accepted as is. Reading/Language Arts Content 
Standards shall be replaced with “English-Language Arts Content Standards” 
throughout the Administrative Regulations.
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Comment #13: Regarding section 11984.6, page 13, lines 27-28, we recommend the 
following: Change/Insert page 21, lines 1-3: “(C) Thirty percent for practice, planning 
instruction based on data and student work, small and large group discussion, and other 
participant activities to reinforce learning” because it provides additional clarification and 
consist statements throughout these Administrative regulations.  
 
Response: This recommendation is accepted as is. Section 11984.6(a)(8)(C) is revised 
as follows: “Thirty percent for practice, planning instruction based on data and student 
work, small and large group discussion, and other participant activities to reinforce 
learning.” 
 
Comment #14: Regarding page 14, line 28, we recommend the following: Change: 
“consisting of at least two qualified reviewers . . .” because it is important to have 
consistency in the application of judgments of compliance with curriculum training 
requirements for 5-day training; and this was a requirement for AB 466 reviews.  
 
Response: This recommendation is accepted as is. The review panel for the initial 
training and the English learner training will now consist of two or more reviewers. 
 
Comment #15: Regarding page 15, line 3, we recommend the following: Add: “(1) 
mathematics and English/language arts content standards” because it reinforces that 
these are the two academic content standards for the purpose of consistently 
throughout these Administrative Regulations. 
 
Response: Section 11984.6(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations.  
 
Comment #16: Regarding page 15, line 4, we recommend the following: Add: “(2) 
mathematics and reading/language arts curriculum frameworks” because it reinforces 
that these are the two specific curriculum frameworks for the purpose of these 
Administrative Regulations.  
 
Response: Section 11984.6(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #20: Regarding section 11985, page 16, line 6-7, we recommend the 
following: Change: “a high level of English language proficiency and mastery of the 
California mathematics and English/language arts content standards that emphasize…”  
and delete “across the curriculum” because it provides clarity of what content standards; 
no Education Code provision in 99237.5 for “across the curriculum.”  
 
Response: This recommendation is accepted. Section 11985(a) is revised as follows: 
“Foundational knowledge specifically designed to assist EL pupils to attain a high level 
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of English language proficiency and mastery of the California mathematics and 
English/language arts academic content standards, that emphasizes the following….” 
 
Comment #21: Regarding page 16, line 11, we recommend the following: Edit: lower 
case for certified supplemental materials because it is not an official title. 
 
Response: This recommendation is accepted as is. Any reference to certified 
supplemental materials will be in lower case as it is not an official title. 
 
Comment #22: Regarding page 16, line 12, we recommend the following: edit: learners 
because when use as for English learners – capitalization of learner is not required. 
 
Response: Learners was capitalized in this circumstance because it was included as 
part of the title “Certified Supplemental Materials for English Learners.” As this phrase 
will no longer be capitalized, “learners” will not be capitalized. 
 
Comment #23: Regarding page 16, line 12, we recommend the following: Delete 
language from “to assist . . . them” and use language from Comment #24.  
 
Response: This recommendation is accepted with modification. Section 11985(a) is 
revised as follows: “…how to use them to address the instructional needs of all EL 
pupils[.]” 
 
Comment #24: Regarding page 16, line 13, we recommend the following: Delete 
“according” Add: “to meet instructional needs of all EL pupils;” because language should 
be consistent with Education Code 99237.5(a)(4)(C). 
 
Response: Education Code section 99237.5 includes several phrases in reference to 
this recommendation. Section 11985(a) is revised as follows: “…how to use them to 
address the instructional needs of all EL pupils[.]” 
 
Comment #25: Regarding page 16, lines 14-15, we recommend the following: Change: 
“A thorough review of academic content standards and ELD standards relevant to 
instructing EL pupils; and delete: of the curriculum frameworks because reference to 
curriculum frameworks is not in Education Code 99237.5(a)(4)(D). 
 
Response: Although curriculum frameworks are not specifically included in the 
Education Code section 99237.5, the SB 472 ELPD Advisory Committee recommended 
that portions of the framework be included in the content of the training. Section 
11985(a)(2) is revised as follows: “A thorough review of the specific sections of the 
curriculum frameworks that pertain to EL pupils, academic content standards, and ELD 
standards[.]”   
 
Comment #26: Regarding page 16, line 16-17, we recommend the following: Change: 
“Current and confirmed scientific research as defined in Education Code section 
44757.5(j) related to instructing EL pupils because it provides Education Code definition 
of research. 
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Response: The language for this section and all others pertaining to “scientifically 
based research” is revised as follows: “current and confirmed scientific research.” 
 
Comment #27: Regarding page 16, lines 19-20, we recommend the following: Add: 
“standardized tests, curriculum-embedded assessments, the STAR system, CELDT, 
Just omissions –both need to be included. 
Response: Education Code section 99237.5(b)(5) requires that instruction be included 
pertaining to analyzing and discussing multiple assessments. Section 11985(a)(4) is 
revised as follows: “Readings and discussions of other pertinent materials related to the 
language and literacy of EL pupils which address the value of the diagnostic nature of 
standardized tests, the STAR system, the CELDT, curriculum embedded assessments, 
and the CAHSEE[.]” 
 
Comment #28: Regarding page 16, lines 21-24, we recommend the following: Change: 
“(5) Components of ELD in state board adopted instructional materials; and delete: 
“Essential” because it provides the actual language in Education Code section 
99237.5(4)(B) and deletes language that is beyond scope of Education Code. 
 
Response: The SB 472 ELPD Advisory Committee strongly recommended this section 
be included in the content of the training. Section 11985(a)(5) is revised as follows: 
“Essential components of a comprehensive program of ELD that includes actively 
developing all domains of language, addressing various levels of English proficiency 
and academic English, while creating a supportive learning environment for language 
learning.” 
 
Comment #29: Regarding page 16, lines 25-26, we recommend the following: “(b) 
Instruction designed to meet the academic instructional needs of EL pupils that 
emphasize the following: Delete: “ELD” because it matches authorizing section 
99237.5(a)(1).  
 
Response: Education Code section 99237.5(b)(6)(7)(8) requires that the training 
include instruction on the elements outlined in Section 11985(b). In addition, Education 
Code section 99237.5(b)(9) allows the training to include, “Any additional instruction and 
training areas that may be considered to improve pupil learning and achievement based 
upon the needs of participating teachers.” The SB 472 ELPD Advisory Committee 
recommended the 40 hour follow-up training have three essential components: 
foundational knowledge, ELD instruction, and reading/language arts and content area 
instruction. Section 11985(b) outlines each element of the ELD component. Section 
11985(b) is revised as follows: “ELD instruction designed to meet the language and 
academic, instructional needs of EL pupils.…” 
 
Comment #30: Regarding page 16, lines 27-32, we recommend the following: Delete: 
All (1) – (3) because it attempts to separate learning into two categories: ELD as 
language study separate from content study. 
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Response: Training teachers on deepening connections of ELD study with content 
study will be an emphasis of the new EL professional development. The SB 472 ELPD 
Advisory Committee strongly recommended this section be included in the content of 
the training. 
 
Comment #31: Regarding page 17, lines 1-13, we recommend the following: Delete: All 
(4) – (5) and (c) because it is not the language of Education Code section 
99237.5(b)(1)–(8).  
 
Response: Education Code section 99237.5(b)(6)(7)(8) requires the training include 
instruction on the elements outlined in Section 11985(b)(c). In addition, Education Code 
section 99237.5(b)(9) allows the training to include, “Any additional instruction and 
training areas that may be considered to improve pupil learning and achievement based 
upon the needs of participating teachers.” The SB 472 ELPD Advisory Committee 
recommended the 40 hour follow-up training have three essential components: 
foundational knowledge, ELD instruction, and reading/language arts and content area 
instruction. Section 11985(b) outlines each element of the ELD component. 
 
Comment #32: Regarding page 17, lines 14-23, we recommend the following: Delete: 
(1) – (6) because it is not the language of Education Code section 99237.5(b)(1)–(8).  
 
Response: Education Code section 99237.5(b)(6)(7)(8) requires the training include 
instruction on the elements outlined in Section 11985(b)(c). In addition, Education Code 
section 99237.5(b)(9) allows the training to include, “Any additional instruction and 
training areas that may be considered to improve pupil learning and achievement based 
upon the needs of participating teachers.” The SB 472 EL PD Advisory Committee 
recommended the 40 hour follow-up training have three essential components: 
foundational knowledge, ELD instruction, and reading/language arts and content area 
instruction. Section 11985(b) outlines each element of the ELD component. 
 
Comment #33: Regarding page 16, lines 1-23, we recommend the following: Insert the 
language in Education Code section 99237.5 (c) (1) – (8) because it provides 
understandable content for training curriculum and matches the authorizing Education 
Code section.  
 

1. Vocabulary development;  
 

2. Writing development;  
 

3. Core academic standards and English Language Development Standards; 
 

4. Comprehensive instructional strategies using state board adopted instructional 
materials, including the universal access components of the state board adopted 
programs;  

 

5. Analyzing achievement of English learners to improve pupil performance through 
the use of multiple measures including state and local pupil assessment 
instructions and the Standardized Testing and Reporting (STAR) Program; 



cib-pdd-sep07item02 
Attachment 1 

Page 23 of 50 
 
 

3/2/2012 2:34 PM 
 

6. English Language Development targeted to the pupil’s English language 
proficiency level as measured by the California English Language Development 
Test;  

 

7. Early intervention techniques for pupils experiencing difficulty; and  
 

8. Instructional strategies to teach essential content to address the varied learning 
needs of English learner pupils, including the different proficiency levels of 
English language learner pupils as determined by the California English 
Language Development Test.  

 
Response: Education Code is generally not to be restated in regulations. The 
professional development will include legislated requirements under Education Code 
section 99237.5 and requirements included in Section 11985. Education Code section 
99237.5(b)(9) allows the training to include, “Any additional instruction and training 
areas that may be considered to improve pupil learning and achievement based upon 
the needs of participating teachers.” The SB 472 ELPD Advisory Committee 
recommended the 40 hour follow-up training have three essential components: 
foundational knowledge, ELD instruction, and reading/language arts and content area 
instruction. Section 11985(a) outlines each element of foundational knowledge 
component,(b) outlines each element of the ELD component, and (c) outlines each 
element of the reading/language arts and content area instruction component.  
 
Comment #34: Regarding 11985.5, page 18, lines 2-3, we recommend the following: 
Change: “consisting of at least two qualified reviewers . . .” because it is important to 
have consistency in the application of judgments of compliance with curriculum training 
requirements for 5-day training; and this was a requirement for AB 466 reviews.  
 
Response: This recommendation is accepted as is. The review panel for the initial 
training and the English learner training will now consist of two or more reviewers. 
 
Comment #35: Regarding page 18, line 7, we recommend the following: Add: “(1) 
mathematics and English/language arts content standards” because it reinforces that 
these are the two academic content standards for the purpose of these Administrative 
Regulations. 
 
Response: Section 11985.5(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #36: Regarding page 18, line 8, we recommend the following: Add: “(2) 
mathematics and reading/language arts curriculum frameworks” because it reinforces 
that these are the two specific curriculum frameworks for the purpose of these 
Administrative Regulations.  
 
Response: Section 11985.5(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
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content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #37: Regarding page 18, line 11, we recommend the following: Add: “(4) 
Current and confirmed scientific research as defined in Education Code section 
44757.5(j)” because it provides Ed. Code definition of research. 
 
Response: The language for this section and all others pertaining to “scientifically 
based research” is revised as follows: “current and confirmed scientific research.”   
 
Comment #38: Regarding page 18, line 13, we recommend the following: Edit: lower 
case for certified s supplemental materials because it is not an official title. 
 
Response: This recommendation is accepted as is. Any reference to certified 
supplemental materials will be in lower case. 
 
Comment #39: Regarding page 18, lines 14-15, we recommend the following: 
Change/Add: “(5) Linkage between assessment and curriculum with the use of 
standardized tests, curriculum-embedded tests, the STAR system, CELDT, and 
CAHSEE for diagnostic information related to EL pupils” because it provides 
consistency of reference to relevant assessments related to EL pupils throughout these 
Administrative Regulations.  
 
Response: This recommendation is accepted as is. Section 11985.5(b)(6) is revised as 
follows: “Linkage between curriculum and assessment with the use of standardized 
tests, curriculum-embedded assessments, the STAR system, CELDT, and CAHSEE for 
diagnostic information related to EL pupils.” 
 
Comment #40: Regarding page 18, lines 18-32, we recommend the following: Delete 
all (1) – (6) and add language from Education Code 99237.5 (c) (1) – (8) because it 
provides understandable content for training curriculum and matches the authorizing 
Education Code section.  
 

1. Knowledge and understanding of vocabulary development;  
 

2. Knowledge and understanding of writing development;  
 

3. Knowledge and understanding of core academic standards and English 
Language Development Standards;  

 

4. Knowledge and understanding of comprehensive instructional strategies using 
state board adopted instructional materials, including the universal access 
components of the state board adopted programs;  

 

5. Knowledge and understanding how to analyze achievement of English learners 
to improve pupil performance through the use of multiple measures including 
state and local pupil assessment instructions and the Standardized Testing and 
Reporting (STAR) Program;
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6. Knowledge and understanding of English Language Development for targeting 
instruction at the pupil’s English language proficiency level as measured by the 
California English Language Development Test;  

 

7. Knowledge and understanding of early intervention techniques for pupils 
experiencing difficulty; and  

 

8. Knowledge and instruction of instructional strategies to teach essential content to 
address the varied learning needs of English learner pupils, including the 
different proficiency levels of English language learner pupils as determined by 
the California English Language Development Test.  

 
Response: Education Code is generally not to be restated in regulations. The 
professional development will include legislated requirements under section 99237.5 
and requirements included in section 11985. Education Code section 99237.5(b)(9) 
allows the training to include, “Any additional instruction and training areas that may be 
considered to improve pupil learning and achievement based upon the needs of 
participating teachers.” The SB 472 ELPD Advisory Committee recommended the 40 
hour follow-up training have three essential components: foundational knowledge, ELD 
instruction, and reading/language arts and content area instruction. Section 11985(a) 
outlines each element of foundational knowledge component,(b) outlines each element 
of the ELD component, and (c) outlines each element of the reading/language arts and 
content area instruction component. 
 
Comment #41: Regarding page 18, line 24, we recommend the following: Add/Modify 
(3): Knowledge and understanding of current and confirmed scientific research as 
defined in Education Code section 44757.5(j) related to the instructional practices for 
mathematics or reading/language arts as related to EL pupils because it offers a 
consistent outcome identified consistently in the Administrative Regulations.  
 
Response: This recommendation is accepted in part. The language for this section and 
all others pertaining to “scientifically based research” is revised as follows: “current and 
confirmed scientific research.” 
 
Comment #42: Regarding page 19, lines 1-13, we recommend the following: Delete (6) 
– (11) because it does not match and goes beyond the requirements for training 
curriculum content authorized in Education Code sections 99237.5(a)(4)(A)-(D) and 
99237.5(b)(1)-(8).  
 
Response: Section 11985.5, lines 1-13, outlines a part of the requirements to be a 
qualified review of the EL professional development. The SB 472 ELPD Advisory 
Committee strongly recommended the requirements included in this section. 
 
Comment #45: Regarding section 11985.6, page 20, lines 26-28, we recommend the 
following: Change: “(A) Thirty percent for presentation and direct instruction on current 
and confirmed research as defined by Education Code section 44757.5(j), mathematics 
and English/language arts content standards and ELD Standards, and state board 
adopted K-8 or local board 9-12 adopted core and ancillary EL support materials;” 
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because Education Code section 99237.5 does not reference EL theoretical framework 
content; and there is no approved, adopted framework among voluminous known 
frameworks.  
 
Response: Based on this and other public comment recommendations, Section 
11985.6(a)(8)(A) is revised as follows: “Thirty percent for presentation and direct 
instruction of current and confirmed scientific research as related to the effective 
instruction of English learners, including the use of level of language proficiency and the 
ELD standards to scaffold instruction, allowing access to core, grade-level content area 
instruction.” 
 
Comment #46: Regarding page 21, lines 29-32, we recommend the following: Change: 
“(B) Forty percent for demonstrations and modeling of key routines to illustrate 
instructional strategies that include whole and small group differentiated instruction by 
English language proficiency levels to ensure EL pupils’ mastery of mathematics and 
English/language arts content standards and ELD Standards, and academic language” 
and Delete: lines 30-32 because forty percent for demonstrations and modeling on how 
to differentiate instruction to meet the needs of English learners is needed. 
 
Response: This recommendation is accepted as is. Section 11985.6(a)(8)(B) is revised 
as follows: “Forty percent for demonstrations and modeling of key routines to illustrate 
instructional strategies that include whole and small group differentiated instruction by 
English language proficiency levels to ensure EL pupils’ mastery of mathematics and 
English/language arts content standards, ELD standards, and academic language 
proficiency.” 
 
Comment #47: Regarding page 21, lines 1-3, we recommend the following: Change: 
“(C) Thirty percent to adjust for change on page 20. 
 
Response: This recommendation is accepted as is. Section 11985.6(a)(8)(C) is revised 
as follows: “Thirty percent for practice.…” 
 
Comment #48: Regarding page 21, line 22, we recommend the following: Edit: lower 
case for certified supplemental materials because it is not an official title. 
 
Response: This recommendation is accepted as is. Any reference to certified 
supplemental materials will be in lower case as it is not an official title. 
 
Comment #49: Regarding page 22, line 9, we recommend the following: Change: “at 
least two qualified reviewers” because it is important to have consistency in the 
application of judgments of compliance with curriculum training requirements for 5-day 
training; and this was a requirement for AB 466 reviews. 
 
Response: This recommendation is accepted as is. The review panel for the initial 
training and the English learner training will now consist of two or more reviewers. 
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Comment #50: Regarding page 22, lines 16, we recommend the following: Add: “(1) 
mathematics and English/language arts content standards” because it reinforces that 
these are the two academic content standards for the purpose of these Administrative 
Regulations.  
 
Response: Section 11985.6(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #51: Regarding page 22, line 17, we recommend the following: Add: “(2) 
mathematics and reading/language arts curriculum frameworks” because it reinforces 
that these are the two specific curriculum frameworks for the purpose of these 
Administrative Regulations.  
 
Response: Section 11985.6(b)(1)(2) requires a qualified reviewer to “have knowledge 
of information related to mathematics or reading as applicable, including: (1) Academic 
content standards; (2) Curriculum frameworks.” The reference to mathematics and 
English/language arts content standards is already included in these regulations. 
 
Comment #52: Regarding page 22, line 22, we recommend the following: Edit: lower 
case for certified supplemental materials because it is not an official title. 
 
Response: This recommendation is accepted as is. Any reference to certified 
supplemental materials will be in lower case as it is not an official title. 
 
Comment #53: Regarding page 22, line 23, we recommend the following: Change/Add: 
“(5) Linkage between assessment and curriculum with the use of standardized tests, 
curriculum-embedded tests, the STAR system, CELDT, and CAHSEE for diagnostic 
information related to EL pupils” because it provides consistency of reference to 
relevant assessments related to EL pupils throughout these Administrative Regulations.  
 
Response: This recommendation is accepted as is. Section 11985.6(b)(6) is revised as 
follows: “Linkage between curriculum and assessment with the use of standardized 
tests, curriculum-embedded assessments, the STAR system, CELDT, and CAHSEE for 
diagnostic information related to EL pupils.” 
 
Martha Hernandez, Director of Curriculum, Instruction and Continuous 
Improvement, Ventura County Office of Education, in an e-mail dated May 25, 2007, 
submitted twelve comments: 
 
Comment #1: Regarding Section 11985.6, page 18, line 32, SB 472 was amended to 
include, among other provisions, professional development specific to ELL's for 
teachers instructing these students, within the 40 of the 80 follow up hours. It is critical 
therefore that the providers who will be training the trainers have expertise and 
experience in developing and providing this type of professional development. The 
proposed regulations do not ensure that the training providers possess the knowledge 
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and experience in developing and implementing a successful training program specific 
to English learners. Therefore, it is recommended that a new subdivision (a) be 
inserted: 
"Evidence of providing EL professional development that addresses teaching in multi-
subject, self-contained classrooms or discipline specific classrooms, linguistically and 
culturally diverse student population with attention to all four domains of language 
specific to the development of language and literacy for English learners." 
 
The lettering of the subsequent subdivisions will need to change as well. 
 
Response: Education Code section 99237.5(a)(A-D) outlines the quality standards that 
providers of the must possess to be considered as SB 472 English Learner professional 
development providers. The criteria and provisions included in Sections 11985 through 
and 11985.6 include sufficient requirements to ensure that teachers are being trained by 
providers who have the knowledge and experience to carry out the requirements under 
Education Code section 99237, specifically that the training be “designed to help all 
pupils gain mastery of the California academic content standards with special emphasis 
on English language learners and pupils with exceptional needs.” 
 
Comment #2: Regarding Sections 11985.5(b), page 18, and 11985.6 (b), page 22, it is 
recommended that a call for the establishment of a review panel be comprised of one or 
more reviewers designated by the SBE for the purpose or reviewing and approving the 
training providers and the training curriculum. The SB 472 Advisory Committee is 
comprised of individuals representing a broad spectrum of disciplines and possessing 
the knowledge, expertise and skills necessary to perform the important responsibilities 
of approving or disapproving a training curriculum and training providers. Why reinvent 
the wheel when a capable cadre of individuals is already available to do these important 
activities. It is recommended that the SBE utilize the SB 472 Advisory Committee 
instead of the review panels. 
 
Response: The first part of this recommendation is accepted as is. The review panel for 
the initial training and the English learner training will now consist of two or more 
reviewers. The second part of this recommendation is not accepted. Although it is 
anticipated that members of the Advisory Committee will also function as reviewers on 
the ELPD review panel, other qualified individuals will also be appointed to function in 
this capacity. 
 
Comment #3: Regarding Section 11985(a)(4) Training Curriculum for English Learner 
Professional Development, page 16, lines 18-20, it is recommended that language be 
inserted that includes other types of significant assessments. Inclusion of other types of 
assessments, in addition to standardized tests, is important and necessary in order to 
be better able to understand and utilize all assessments administered to ELL students. 
The following language is recommended: "(4) Readings and discussions of other 
pertinent materials related to EL pupils which address the value of the diagnostic nature 
of language and literacy, multiple  measures both formative and summative 
assessments, including but not limited to, the CELDT, standardized tests, the STAR 
system and the CAHSEE; and."
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Response: Education Code section 99237.5(b)(5) requires that instruction be included 
pertaining to analyzing and discussing multiple assessments. Section 11985(a)(4) is 
revised as follows: “Readings and discussions of other pertinent materials related to the 
language and literacy of EL pupils which address the value of the diagnostic nature of 
standardized tests, the STAR system, the CELDT, curriculum embedded assessments, 
and the CAHSEE[.]” 
 
Comment #4: Regarding Section 11985(b), page 16, line 25 the insertion of the word 
"language" would ensure that both English language acquisition and literacy needs are 
being addressed for students who are English learners. Therefore the following revision 
is recommended: "(b) ELD instruction designed to meet the language and academic 
instructional needs of EL pupils, that emphasizes the following....” 
 
Response: This recommendation is accepted as is. Section 11985(b) is revised as 
follows: "ELD instruction designed to meet the language and academic instructional 
needs of EL pupils, which emphasizes the following....” 
 
Comment #5: Regarding Section 11985(d)(1), page 17, line 13, the insertion of new 
language ensures that all four areas critical to English acquisition and literacy are 
developed, not just vocabulary and writing development as proposed. Therefore the 
following revision is recommended: "Knowledge of reading/language arts instruction to 
support EL pupils in oral language development, vocabulary development and writing 
development." 
 
Response: This recommendation is accepted as is. Section 11985(d)(1) is revised as 
follows: "Knowledge of reading/language arts instruction to support EL pupils in oral 
language development, vocabulary development, and writing development." 
 
Comment #6: Regarding Section 11985.5(c)(3), Curriculum Review of English Learner 
Professional Development, page 18, line 25, the following recommendation would 
ensure that the training curriculum to be used by providers of teachers of ELL students 
will also have knowledge of English language development. This is equally important in 
light of the fact that you will have teachers instructing ELL students with no or very little 
knowledge of English. It is recommended that the subdivision be revised to read: "(3) 
Knowledge and understanding of current EL research with regard to teaching 
mathematics, language arts and English language development". 
 
Response: This recommendation is accepted. Section 11985.5(c)(3). Section 
11985.5(c)(5) is deleted. Section 11985.5(c)(3) is revised as follows: “Knowledge and 
understanding of current and confirmed scientific EL research with regard to teaching 
mathematics or reading/language arts and English language development, including 
how to apply this research to classroom practice to increase student learning and 
language acquisition[.]”  
 
Comment #7: Regarding Section 11985.5(c)(7), page 19, lines 2-5, it is recommended 
that this subdivision be deleted and re-letter subsequent subdivisions. This section is 
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specific to the "40 follow up" hours of ELL professional development. The content of the 
proposed subdivision (c)(7) is the content that should be contained in the first/initial 40 
hours or the other 40 hours of follow up. The 40 hours specific to ELL professional 
development will barely provide the time or content specific to ELL instruction. 
 
Response: The intent of the ELPD is to deepen the knowledge and application of the 
initial forty hour SB 472 training. Providing context during the ELPD training with respect 
to the frameworks is essential. Section 11985.5(c)(7) is renumbered to Section 
11985.5(c)(6) and will not be deleted. However, it is revised as follows: “Knowledge and 
understanding of how to teach the ELD components of the SBE adopted instructional 
materials for kindergarten through grade eight or standards-aligned instructional 
materials for grades nine through twelve[.]” 
 
Comment #8: Regarding Section 11985.5(e), page 19, line 24 and 11985.6(d), page 
23, line 3, it is recommended that language be inserted in subdivision (e) that would 
require the panel to also provide to the State Board of Education (SBE) the reason(s) 
for their recommendation of approval or disapproval of a curriculum. Insert language 
that would require the SBE to forward a written letter to those entities whose curriculum 
was disapproved and the reason(s) for disapproval. Requiring the submission of why a 
curriculum was disapproved or approved is good public policy and provides for 
important transparency to the process. 
 
Comment #10: Regarding Section 11984.5, Curriculum Review of the Initial Forty 
Hours, page 12, line 17, it is recommended that language be inserted in subdivision (e) 
that would require the panel to also provide to the SBE the reason(s) for their 
recommendation of approval or disapproval of a curriculum. It is also recommended that 
language be inserted that would require the SBE to forward a written letter to those 
entities whose curriculum was disapproved and the reason(s) for disapproval. Requiring 
the submission of why a curriculum was disapproved or approved is good public policy 
and provides for important transparency to the process. 
 
Comment #12: Regarding Section 11984.6, Training Providers of the Initial Forty 
Hours, page 14, line 8, the same recommendation is made with respect to inserting 
language requiring the reason(s) for disapproving or approving a prospective provider’s 
written proposal as well as providing a written letter stating the reasons for disapproval 
to rejected providers. 
 
Response to Comments #8, 10, and 12: Sections 11984.5(e) and 11985.5(e) 
regarding the review panel’s recommendation for approval or disapproval of a 
prospective provider’s curriculum is substantially revised as follows: “If the review panel 
determines that the prospective provider’s curriculum does not meet the requirements of 
this section based on documented findings, the review panel shall confer with the 
prospective provider to correct deficiencies for resubmission. The review panel shall 
confer with the prospective provider on as many occasions as the review panel deems 
productive. Thereafter, if the prospective provider’s curriculum is deemed to meet the 
requirements of this section based on documented findings, the review panel shall 
recommend to the SBE that the prospective provider’s curriculum be approved.” 
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Sections 11984.6(d) and 11985.6(d) regarding the review panel’s recommendation for 
approval or disapproval of a prospective provider’s written proposal is substantially 
revised as follows: “If the review panel determines that the prospective provider’s written 
proposal does not meet the requirements of this section based on documented findings, 
the review panel shall confer with the prospective provider to correct deficiencies for 
resubmission. The review panel shall confer with the prospective provider on as many 
occasions as the review panel deems productive. Thereafter, if the prospective 
provider’s written proposal is deemed to meet the requirements of this section based on 
documented findings, the review panel shall recommend to the SBE that the 
prospective provider be approved as a provider.”   
 
Comment #9: Regarding Section 11983, page 8, line 9, Education Code section 
99237(a)(3)(A)(B) refers to English Language arts and not “reading/language” as 
proposed. 
 
Response: Section 11983(b) is revised as follows: “An LEA participating in the program 
must provide each pupil with currently adopted instructional materials that are aligned to 
the state content standards in English/language arts in accordance with Education Code 
section 99237(a)(3)(A) and (B).” 
 
Comment #11: Regarding Section 11984.6, Training Providers of the Initial Forty 
Hours, page 14, line 8, requiring a prospective provider's experience and qualifications 
regarding training curriculum for special education students or students who are English 
learners should be required not permissive, as is currently proposed. These are two 
student sub-groups requiring special attention on reading/language arts skills therefore 
prospective trainers should demonstrate their experience and qualifications in the 
delivery of a training curriculum to these students. It is recommended to delete the 
words "may include" and insert "including." 
 
Response: The criteria and provisions included in Sections 11984 through and 11984.6 
include sufficient requirements to ensure that teachers are being trained by providers 
who have the knowledge and experience to carry out the requirements under Education 
Code section 99237, specifically that the training be “designed to help all pupils gain 
mastery of the California academic content standards with special emphasis on English 
language learners and pupils with exceptional needs.” 
 
Sandra Ceja, Director, Reading First, Regional Technical Assistance and Reading 
Implementation Centers, San Diego County Office of Education, in an e-mail dated 
May 25, 2007, submitted twenty-eight comments: 
 
Comment #1: Regarding Section 11985 Training Curriculum for English Learner 
Professional Development, overall, this section has a lot of redundancy and isn’t very 
clear. It appears that there are three main sections: 
 

1. The first section sets the common resources (standards, frameworks, 
assessments, instructional materials) that will be used and embedded into the 
training. 
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2. The second component specifically addresses effective instruction to provide 
equitable access to grade-level content area instruction, in Reading/Language 
Arts or Mathematics, including effective use of the Universal Access components 
as well as planning and delivering core instruction lessons.  

 

3. The third component addresses the understanding of specific language 
instruction for EL’s, including levels of language proficiency, analysis of student 
work, effective instruction to promote language acquisition, and use of the most 
current research and approved instructional materials.  

 
Comment #2: The 40-hour ELPD training should build upon and extend from the initial 
40-hour SB472 training, and include the following core components:  
 

1. Standards: Academic content standards and English Language development 
standards, with an emphasis on how they interrelate across the four domains of 
listening, speaking reading and writing to simultaneously allow for equitable 
access to grade level content and develop language proficiency. 

 

2. Frameworks: Current curriculum frameworks, with particular emphasis on the 
Universal Access components and sections that highlight the unique needs of 
English Learners. 

 

3. Research: Current, scientifically-based research related to effective instructional 
practices to provide equitable access for English Learners to content, using the 
SBE approved instructional materials and to provide English Language 
Development that will support EL’s in achieving proficiency in English in the most 
effective and efficient manner possible. 

 

4. Assessment: Use of standardized assessment data, including the CELDT, CST, 
CAHSEE and other STAR assessment components, to monitor and assure the 
progress of English Learners to reach proficiency in English and grade level 
content. 

 
Comment #3: The 40-hour ELPD training should build upon and extend from the initial 
40-hour SB472 training to support English Learners in accessing core, content area 
instruction using SBE approved curriculum: 
 

1. Effective use of the Universal Access components of the SBE approved 
instructional programs designed to provide English Learner access to core, 
content area instruction. 

 

2. Deepen and extend the content knowledge of participants to identify and 
efficiently teach the linguistic structures embedded in the SBE approved 
instructional programs. This would include a thorough review of linguistic 
features, with emphasis on contrastive analysis that leads to the transfer of skills 
from one language to another. 

 

3. Effective instructional strategies to support comprehension and access to content 
area instruction, including text and lesson analysis for language and content. 
Participants would learn and practice planning lessons to address and support 
the needs of students at various levels of English proficiency.
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4. Analysis of oral and written language production of English Learners to inform 
and design effective instruction. 

 
Comment #4: The 40-hour ELPD training should build upon and extend from the initial 
40-hour SB472 training to support English Learners in reaching English Language 
proficiency in the most efficient manner, including: 
 

1. A thorough understanding of the different levels of English Language proficiency 
and how to plan instruction that is designed to promote advancement from each 
level. 

 

2. Current, scientifically-based research related to the effective instruction of 
second-language learners. 

 

3. Strategies to use the Certified Supplemental Materials for English Learners as 
tools for ELD instruction. Effective use of ELD materials that are aligned to the 
core curriculum in several program options in subsequent adoptions, as defined 
in the criteria in the new Reading/Language Arts Framework. 

 

4. Development of vocabulary and language for purposeful oral and written 
communication that emphasizes structured opportunities for practice. 

 
Response to Comments #1-4: Education Code section 99237.5 and Sections 11985-
11985.6 included in the regulations outline the content of the training and requirements 
for training providers’ proposal. These four comments capture the essence of the 40 
hours English Learner Professional Development. 
 
Comment #5: Regarding Section 11985 New (a), page 16, lines 5-6, “Foundational 
knowledge specifically designed to assist EL pupils to attain.…” This use of 
“foundational knowledge” is not clear or specifically defined and could be interpreted in 
a variety of ways. It is also unclear how such “foundational knowledge” could be 
“designed to assist EL pupils.…” There is current, reliable research that is available 
regarding the instruction of EL’s, including the recent EdSource document, the National 
Literacy Panel work, the Center for Instruction document (Research-based Principles for 
Teaching EL’s), and even some pieces in a recent Elementary School Journal 
publication. A bibliography or glossary to define terms would be needed if there is such 
defined “foundational knowledge that is aligned to current, reliable research.” 
 
Response: The term “Foundational Knowledge” was coined by the SB 472 ELPD 
Advisory Committee and is defined in section 11985(a). The criteria of this component is 
included in Section 11985(a)(1-5). 
 
Comment #6: Regarding Section 11985 New (a), Part (2), page 16, lines 14-15, “A 
thorough review of the curriculum frameworks, academic content standards and ELD 
standards relevant to instructing EL pupils” The framework and the standards are 
relevant for ALL students. Better language may be: A thorough review of the academic 
content and ELD standards and current curriculum frameworks, with particular 
emphasis on specific sections which address the specialized needs of English Learners 
to provide equitable access to grade level standards and approved curriculum.
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Response: This recommendation is accepted in part. Section 11985(a)(2) is revised as 
follows: “A thorough review of the specific sections of the curriculum frameworks that 
pertain to EL pupils, academic content standards, and ELD standards.” 
 
Comment #7: Regarding Section 11985 New (a), Part (2), page 16, lines 16-17, the 
Education Code clearly defines “scientifically based research” and perhaps the word 
current should be inserted (Current, scientifically-based research”) and an approved list 
of research should be cited relative to instruction of English Learners. There is too much 
margin for interpretation.  
 
Response: The language for this section and all others pertaining to “scientifically 
based research” is revised as follows: “current and confirmed scientific research.”  
 
Comment #8: Regarding Section 11985 New (a), Part (4), page 16, lines 18-20, 
perhaps CELDT is implied in the STAR system, but it might be valuable to list it 
individually, particularly because the initial 40-hour training does not require a review of 
CELDT.  
 
Response: Education Code section 99237.5(b)(5) requires that instruction be included 
pertaining to analyzing and discussing multiple assessments. Section 11985(a)(4) is 
revised as follows: “Readings and discussions of other pertinent materials related to the 
language and literacy of EL pupils which address the value of the diagnostic nature of 
standardized tests, the STAR system, the CELDT, curriculum embedded assessments, 
and the CAHSEE[.]” 
 
Comment #9: Regarding Section 11985 New (a), Part (5), page 16, lines 21-24, line 23 
uses “English fluency” which could be confused or misinterpreted with reading fluency 
and correct/common language uses the word, proficiency. Better language:” addressing 
the various levels of English proficiency.” 
 
Response: This recommendation is accepted. Section 11985(a)(5) is revised as 
follows: “Essential components of a comprehensive program of ELD that include 
actively developing all domains of language, addressing various level of English 
proficiency and academic English, while creating a supportive learning environment for 
language learning.” 
 
Comment #10: Regarding Section 11985 New (b), Page 16, lines 25-26, a comma is 
needed “ELD instruction designed to meet the academic, instructional needs of EL 
pupils….” 
 
Response: SBE does not believe a comma is needed, particularly in light of newly 
added language. 
 
Comment #11: Regarding Section 11985 New (b), Part (1), page 16, lines 27-29, the 
components of the various programs that were designed to support English learners are 
generally not collided components, but are identified as Universal Access components 
for English Learners. These components are not designed to help teachers understand 
ELD content, but to help them more effectively teach English Learners. 
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The new Reading/Language Arts/English Language Development Framework Criteria 
for programs will include ELD for some of the program options. Use of English 
Language Development materials (currently supplemental and aligned to core in the 
future) is addressed in subsequent sections. Better language: Effective use of the ELD 
Universal Access components of the SBE adopted instructional materials for 
kindergarten through grade eight specifically designed to help teachers of EL pupils 
understand ELD content effectively teach English Learners.  
 
Response: Education Code section 99237.5 (b)(4) requires that the training include, 
“Comprehensive instructional strategies using state board adopted instructional 
materials, including the universal access components of the state board adopted 
programs.”  This portion of the statute already makes clear the use of the universal 
access components and does not need to be added to these regulations. 
 
Comment #12: Regarding Section 11985 New (b), Part (2), page 16, lines 30-31, the 
research needs to be current, the word “findings” is unnecessary, and instructional 
practices are not for “learning” but to support the learner, or to support effective 
instruction. Better language: “Current scientifically-based research findings related to 
the instructional practices for effective instruction of second language learners.”  
 
Response: This recommendation is accepted in part. The language for this section and 
all others pertaining to “scientifically based research” is revised as follows: “current and 
confirmed scientific research.” 
 
Comment #13: Regarding Section 11985 New (b), Part (3), page 16-17, lines 32-1, we 
need teachers to know how to plan and deliver effective instruction for English Learners. 
Better language: “A thorough understanding of levels of English language proficiency 
and how to plan and deliver instruction for each level.”  
 
Response: Education Code section 99237.5(a)(4)(D) requires the following: “It shall be 
capable of delivering a thorough knowledge of the core academic content standards 
using the English language development standards to deliver instruction, as applicable.” 
Coupled with the criteria included in Section 11985, the requested recommendation is 
extensively included in the training criteria.  
 
Comment #14: Regarding Section 11985 New (b), Part (4), page 18, lines 2-3, the 
legislation states that the provider should include strategies for using the materials. 
Each district has different materials and has allotted a different amount of time for 
supplemental ELD. The language should also include something about the framework 
program options for the new adoptions which include aligned ELD. Once those are 
available, we would want specific support for teachers in planning and using them. 
“Strategies to effectively and efficiently use Certified Supplemental Materials for English 
Learners as tools for ELD instruction.”  
 
Response: Education Code section 99237.5 (a)(4)(C) requires the following: “It shall 
include strategies to use supplementary materials with the state board adopted program 
to meet the needs of English language learner pupils.” Meeting the instructional needs 
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of ELLs in language and literacy is the primary purpose for including the supplementary 
materials in the statute. Section 11985(b)(4) is revised as follows: “The planning of ELD 
instruction to effectively and efficiently use ELD standards and certified supplemental 
materials for English learners as tools for ELD instruction[.]” 
 
Comment #15: Section 11985 New (d), Part (4), lines 19-20 is worded awkwardly and 
doesn’t make sense as written. “Effective comprehension and instructional strategies to 
teach essential content” Better wording: Instructional strategies to improve 
comprehension and access to core content.  
 
Response: Section 11985(d)(4) has been deleted. Education Code section 
99237.5(a)(4)(A) already includes this provision and states the training “shall be 
sufficient in scope, depth, and duration to fully equip teachers with comprehensive 
instructional strategies using state board adopted instructional materials, including the 
universal access components of the state board adopted programs.” 
 
Comment #16: Regarding Section 11985.5(b), page18, lines 4-5, we can’t afford to 
have reviewers that only have “knowledge of information related to math or reading, 
they need to “To be a qualified reviewer, a reviewer shall have experience teaching EL 
pupils and have knowledge of information related to teaching mathematics or reading, 
as applicable.…” 
 
Response: Section 11985.5(b)(1-6) references the extensive qualification to be a 
reviewer of the ELPD program. As part of the selection process, the review panel 
applicant will be required to provide evidence that the applicant has the requisite 
knowledge to be a qualified reviewer. This section will not be revised.  
 
Comment #17: Regarding Section 11985.6(a), Part (8) Section (A), as it currently 
reads: “Thirty percent for presentation and direct instruction of EL theoretical framework, 
research, and academic content standards while using ELD standards to deliver 
instruction.” This first content objective should be based on supporting EL access to 
core, grade-level, content-area instruction. As it reads, the state would need to define 
what the theoretical framework for teaching English learners is. There is current 
research, which should inform instruction for English Learners. Knowledge of the ELD 
standards and levels of proficiency should be used to scaffold instruction.  
 
Better language: Thirty percent for presentation and direct instruction of current 
research as related to the effective instruction of English Learners, including the use of 
levels of language proficiency and the ELD standards to scaffold instruction, allowing 
access to core, grade-level content area instruction.  
 
Response: This recommendation is accepted as is. Section 11985.6(a)(8)(A) is revised 
as follows: “Thirty percent for presentation and direct instruction of current and 
confirmed research as related to the effective instruction of English learners, including 
the use of levels of language proficiency and the ELD standards to scaffold instruction, 
allowing access to core, grade-level content area instruction.” 
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Comment #18: Regarding Section 11981(a), page 1, lines 23-30, Funding Allocation, 
the previous legislation clarified that any district that was not fully reimbursed for training 
provided during one fiscal year, would be first eligible for reimbursement in the 
subsequent year. This is not clear in the proposed regulations for funding. It puts 
districts in a difficult position when they would like to have all of their teachers trained to 
not be sure if they will ever be reimbursed.  
 
This is good clarification to indicate that the funds should be used to improve the 
implementation of the curriculum through additional professional development  
 
Response: Funding under this statute is described in Education Code section 99234. 
 
Comment #19: Regarding Section 11982 (a), page 6, lines 7-11, Local Education 
Agencies’ Assurances of Compliance, “The professional development was delivered by 
a provider or providers approved….” While the requirement to use an approved provider 
is clearly in the law, striking this language may make it appear that an approved 
provider or providers is not required. With the upcoming adoption in language arts, the 
language may even need to be clarified by stating that a “currently approved provider” is 
required.  
 
Response: Education Code section 99237(a)(1) requires that, “an LEA submit a 
certified assurance signed by the appropriate agency official and approved in a public 
session by the governing body of the agency to the state board that it contracted with a 
provider whose training curriculum has been SBE approved. Both the provider and 
curriculum must be SBE approved.  
 
Comment #20: Regarding Section 11982 (b), page 6, lines 12-18, “The local 
educational agency (LEA) has or will have by the commencement of training, 
instructional materials…” While the requirement to use approved instructional materials 
is clearly in the law, striking this language may make it appear that any instructional 
materials are qualified. With the upcoming adoption in language arts, the language may 
even need to be clarified by stating that a “currently approved curriculum” is required.  
 
Response: Education Code section 99237(a)(3)(A) requires that an LEA “provide each 
pupil with instructional materials that are aligned to the state content standards in 
mathematics and English language arts no later than the first day of the first school term 
that commences 12 months or less after those materials are adopted by the state board 
in the case of instructional materials for kindergarten and grades 1 to 8, inclusive, or by 
the governing board of the school district in the case of instructional materials for grades 
9 to 12, inclusive.”  Once the new adoptions occur, the former adoptions are no longer 
considered to be SBE adopted instructional materials. LEAs will need to purchase the 
new SBE adopted instructional materials to be considered eligible for the training under 
this provision of law. 
 
Comment #21: Regarding Section 11983.5(b), page 9, Item 1, lines 5-6 Definition of 
Instructional Materials, “The instructional materials were purchased by the district prior 
to the 2002 Reading/Language Arts/English Language Development Adoption 
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(RLA/ELD).” This section does not reference mathematics materials and also needs to 
emphasize currently adopted materials, as there are new programs coming into place 
before the professional development legislation ends.  
 
Response: It is anticipated that Section 11983.5 will be substantially revised and/or 
deleted once the adoptions in mathematics and language arts occur. Until that time, 
Section 11983.5 will remain as is in order to provide for those districts utilizing its 
provisions. 
 
Comment #22: Regarding Section 11984 (b), page 10, lines 10-11 Training Curriculum 
for the Initial Forty Hours, the word current needs to be inserted: “A thorough review of 
the current curriculum framework and academic content standards….” We need to 
emphasize the use of the newest framework versions. 
 
Comment #24: Regarding Section 11984.5 (b), page 11, Part (2), line 9 Curriculum 
Review of the Initial Forty Hours, the word current needs to be inserted: “Current 
curriculum frameworks.” We need to emphasize the use of the newest framework 
versions. 
 
Response to Comments #22 and 24: Whenever referenced, the curriculum 
frameworks and academic content standards always refer to the most current. 
 
Comment #23: Regarding Section (e) Part (2) line 20, Universal Access needs to be 
capitalized, as they are specific components of the framework criteria and the adopted 
programs.  
 
Response: These regulations as well as Education Code referenced in this program do 
not capitalize the term “universal access” even though they are specific components of 
the framework criteria and adopted programs.  
 
Comment #25: Regarding Section 11984.5 (c), page 11, Part (1), lines 20-21, providers 
should have knowledge of ALL of the mathematics or reading/language arts standards, 
because they co-articulate and build upon one another. They also need to be able to 
convey to the participants how to teach the standards, we are not assessing the 
provider’s ability to teach the standards. Better language: “Knowledge of all 
mathematics or reading/language arts standards and how to effectively teach such 
standards.”  
 
Response: Section 11984.5(b)(1-5) references the extensive qualification to be a 
reviewer of the initial training. As part of the selection process, the review panel 
applicant will be required to provide evidence that the applicant has the requisite 
knowledge to be a qualified reviewer. This section will not be revised. 
 
Comment #26: Regarding Section 11984.6 (a), page 13, Part (8), subdivision (A), lines 
21-23 Training Providers of the Initial Forty Hours, the language needs to clarify that the 
instruction needs to focus on the approved materials, including the Universal Access 
components. “Ancillary materials” is too open-ended. We have some publishers that 
have focused time and attention on additional products that they sell that are not part of 
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the approved curriculum and are not based on Scientifically Based Reading Research. 
Better language: “Thirty percent for presentation and direct instruction of academic 
content standards, curriculum framework, and approved instructional material’s core 
and ancillary components including Universal Access components.”  
 
Response: This recommendation is accepted as is. Section 11984.6(a)(8)(A) is revised 
as follows: “Thirty percent for presentation and direct instruction of academic content 
standards, curriculum framework, and approved instructional material’s core and 
ancillary components including Universal Access components.” 
 
Comment #27: Regarding Section 11984.6 (a), page 14, Part (11), subdivision (A), 
lines 1-3, Training Providers of the Initial Forty Hours Providers should be directed to 
directly involve the LEA leadership in the planning and implementation of the institutes, 
but a provider cannot ensure attendance of any LEA staff, particularly when the 
participants have multiple, statewide opportunities to attend institutes. Better language 
may be: “A description of how it will collaborate with the LEA in planning and delivering 
the training which also ensures that the superintendent or his/her designee will be 
present during the training is informed about the training content and is prepared to 
support implementation.”  
 
Response: The SBE supports the recommendation of the SB 472 ELPD Advisory 
Committee that the presence of district leadership is critical to successful 
implementation of effective professional development. According to these regulations, 
the superintendent may designate someone other than him/herself as the one present 
at the training.  
 
Comment #28: Section 11985.5(c), page 18, Curriculum Review for ELPD requires the 
review panel to review all trainings for an extensive list of qualities and the criteria 
should require that those SBE-selected panel members be able to demonstrate 
thorough knowledge and experience with all of the components for which the trainings 
will be reviewed. The SBE-selected panel should demonstrate direct support and 
experience in working with teachers, schools or districts to actively implement the 
Essential Program Components (EPC’s), under which a large majority of the target 
population identified in the funding priority criteria will be operating. They must 
demonstrate a belief system that English Learners must be provided equitable access 
to core curriculum at every grade level and specific instruction to reach the highest 
levels of receptive and productive language and that these things are possible with 
adequate instruction and scaffolding. With this in mind, additions and clarification 
regarding the selection committee [Section (b)], to be designated by and acting under 
the SBE, should add at minimum the following: 
 

1. The SBE-selected review panel members should be highly informed about and 
supportive of the current state and federal initiatives for program improvement in 
California. They should demonstrate experience working directly with teachers, 
schools or districts to implement the standards, frameworks and instructional 
materials with English Learners. If the review panel members are not highly 
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informed about and supportive of the Essential Program Components (EPC’s) 
that are currently being implemented in the schools and districts in California, 
they will not have adequate background to support the target population that is 
identified for funding priority in SB472.  

 

2. The SBE-selected review panel members should present letters of 
recommendation from their district or county level administrators who can attest 
to the work that the individual has done to directly support the implementation of 
the approved curriculum, including the EL Universal Access components. The 
criterion for the committee does not currently require that the panel members 
know or have experience with the implementation of the adopted curriculum 
programs; it only requires general knowledge about the frameworks, standards, 
research and assessment.   

 

3. The SBE-selected review panel characteristics do not include a requirement for 
the panel members to have been an instructor of or participant in AB466/SB472 
or AB75/AB430 professional development. In order to have a knowledgeable 
panel who can review the content for the ELPD institute, there must be a critical 
mass of individuals who have deep knowledge and experience with the initial  
40-hour training in order to adequately determine that the ELPD builds from and 
connects to the initial 40-hour institute.  

 

4. The SBE-selected review panel should demonstrate knowledge and experience 
with all of the components listed as core requirements for the training to be 
approved in Section (c). 

 
Response: Section 11985.5(b)(1-6) references the extensive qualification to be a 
reviewer of the ELPD program. As part of the selection process, the review panel 
applicant will be required to provide evidence that the applicant has the requisite 
knowledge to be a qualified reviewer. This section will not be revised.  
 
Pamela Spycher, Senior Research Associate Director, English Learners and the 
Language Arts (ELLA), Comprehensive School Assistance Program, WestEd, in 
an e-mail dated May 25, 2007, submitted two comments: 
 
Comment #1: Regarding Section 11985 Training Curriculum for English Learner 
Professional Development, overall, this section appears to incorporate some critical 
components of the kind of professional development teachers working with EL students’ 
need. However, the section is a bit unwieldy and unclear. For example, while it is 
fundamental that the EL PD training should build upon the initial 40-hour SB 472 
training, this is not explicitly stated in the section. Vague language, such as 
“foundational knowledge” (a) and “essential components of a comprehensive program 
of ELD” (a5) may lead to confusion for providers as there are not widely agreed upon 
definitions of these terms. If these terms are to be used, a glossary would be helpful.  
 
Response: Education Code section 99237.5(d) states that to be eligible for the ELPD 
training, a teacher shall have completed 40 hours of training pursuant to Education 
Code section 99237. In addition, section 99237.5(e) states that a teacher has the option 
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of allowing participation in the ELPD training to fulfill fifty percent of the 80 hours of 
follow-up training under Education Code section 99237. In conjunction, these statutes 
indicate that the ELPD training is intended to build upon the initial 40 hours of training. 
Regulations are not required to restate the statute.  
 
SBE considers the terminology included in the regulations sufficiently clear. In the event 
terminology proves to be unclear, SBE will consider amending the regulations to clarify 
terminology. 
 
Comment #2: The EL PD training should extend teachers’ knowledge about language 
development in a particular content area and enhance their pedagogical skills to provide 
effective instruction to EL students. Accordingly, the training should not repeat the initial 
40-hour training, but focus on elements that were not addressed or not deeply 
addressed in the initial 40-hour training. These elements include: 
 

1. Using CELDT and other language assessment data, including formative 
assessment, to inform instructional practice and to track student progress over 
time,  

 

2. Instructional strategies that address the language demands of core content and 
provide structured and supported opportunities for students to practice, both 
orally and in writing, new ways of using school language, 

 

3. Current research addressing second language development and instruction that 
is directly relevant to the core content area in the training, 

 

4. Strategic analysis of the academic content standards, ELD standards, and 
current curriculum frameworks and how they interrelate with the core curriculum, 

 

5. Ways to use the Universal Access handbooks to provide access to the core 
content for students at different levels of English linguistic proficiency, and 

 

6. Planning and effectively delivering lessons to EL students, including attention to 
student engagement, language development objectives, and evaluating the 
effectiveness of lessons. 

 
Response: The essence of each of these recommendations is included in either 
Section 11985 or Education Code section 99237.5. Accordingly, it is anticipated that the 
essence of these recommendations will be included in the ELPD training. 

 
Comment #1: Regarding Section 11985.6, page 18, line 32, SB 472 was amended to 
include, among other provisions, professional development specific to ELL's for 
teachers instructing these students, within the 40 of the 80 follow up hours. It is critical 
therefore that the providers who will be training the trainers have expertise and 
experience in developing and providing this type of professional development. The 
proposed regulations do not ensure that the training providers possess the knowledge 

Shelly Spiegel Coleman, Chairperson, Californians Together, in a fax dated    
May 25, 2007, submitted twelve comments: 
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and experience in developing and implementing a successful training program specific 
to English learners. Therefore, it is recommended that a new subdivision (a) be 
inserted: 
"Evidence of providing EL professional development that addresses teaching in multi-
subject, self-contained classrooms or discipline specific classrooms, linguistically and 
culturally diverse student population with attention to all four domains of language 
specific to the development of language and literacy for English learners." 
 
The lettering of the subsequent subdivisions will need to change as well. 
 
Response: Education Code section 99237.5(a)(A-D) outlines the quality standards that 
providers of the must possess to be considered as SB 472 English Learner professional 
development providers. The criteria and provisions included in Sections 11985 through 
and 11985.6 include sufficient requirements to ensure that teachers are being trained by 
providers who have the knowledge and experience to carry out the requirements under 
Education Code section 99237, specifically that the training be “designed to help all 
pupils gain mastery of the California academic content standards with special emphasis 
on English language learners and pupils with exceptional needs.” 
 
Comment #2: Regarding Sections 11985.5(b), page 18 & 11985.6 (b), page 22, it is 
recommended that a call for the establishment of a review panel be comprised of one or 
more reviewers designated by the State Board of Education (SBE) for the purpose or 
reviewing and approving the training providers and the training curriculum. The SB 472 
Advisory Committee is comprised of individuals representing a broad spectrum of 
disciplines and possessing the knowledge, expertise and skills necessary to perform the 
important responsibilities of approving or disapproving a training curriculum and training 
providers. Why reinvent the wheel when a capable cadre of individuals is already 
available to do these important activities. It is recommended that the SBE utilize the SB 
472 Advisory Committee instead of the review panels. 
 
Response: The first part of this recommendation is accepted as is. The review panel for 
the initial training and the English learner training will now consist of two or more 
reviewers. The second part of this recommendation is not accepted. Although it is 
anticipated that members of the Advisory Committee will also function as reviewers on 
the ELPD review panel, other qualified individuals will also be appointed to function in 
this capacity. 
 
Comment #3: Regarding Section 11985(a)(4) Training Curriculum for English Learner 
Professional Development, page 16, lines 18-20, it is recommended that language be 
inserted that includes other types of significant assessments. Inclusion of other types of 
assessments, in addition to standardized tests, is important and necessary in order to 
be better able to understand and utilize all assessments administered to ELL students. 
The following language is recommended: "(4) Readings and discussions of other 
pertinent materials related to EL pupils which address the value of the diagnostic nature 
of language and literacy, multiple  measures both formative and summative 
assessments, including but not limited to, the CELDT, standardized tests, the STAR 
system and the CAHSEE; and."
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Response: Education Code section 99237.5(b)(5) requires that instruction be included 
pertaining to analyzing and discussing multiple assessments. Section 11985(a)(4) is 
revised as follows: “Readings and discussions of other pertinent materials related to the 
language and literacy of EL pupils which address the value of the diagnostic nature of 
standardized tests, the STAR system, the CELDT, curriculum embedded assessments, 
and the CAHSEE[.]” 
 
Comment #4: Regarding Section 11985(b), page 16, line 25 the insertion of the word 
"language" would ensure that both English language acquisition and literacy needs are 
being addressed for students who are English learners. Therefore the following revision 
is recommended: "(b) ELD instruction designed to meet the language and academic 
instructional needs of EL pupils, which emphasizes the following….” 
 
Response: This recommendation is accepted as is. Section 11985(b) is revised as 
follows: "ELD instruction designed to meet the language and academic instructional 
needs of EL pupils, which emphasizes the following….” 
 
Comment #5: Regarding Section 11985(d)(1), page 17, line 13, the insertion of new 
language ensures that all four areas critical to English acquisition and literacy are 
developed, not just vocabulary and writing development as proposed. Therefore the 
following revision is recommended: "Knowledge of reading/language arts instruction to 
support EL pupils in oral language development, vocabulary development and writing 
development." 
 
Response: This recommendation is accepted as is. Section 11985(d)(1) is revised as 
follows: "Knowledge of reading/language arts instruction to support EL pupils in oral 
language development, vocabulary development, and writing development." 
 
Comment #6: Regarding Section 11985.5 (c)(3), Curriculum Review of English Learner 
Professional Development, page 18, line 25, the following recommendation would 
ensure that the training curriculum to be used by providers of teachers of ELL students 
will also have knowledge of English language development. This is equally important in 
light of the fact that you will have teachers instructing ELL students with no or very little 
knowledge of English. It is recommended that the subdivision be revised to read: "(3) 
Knowledge and understanding of current EL research with regard to teaching 
mathematics, language arts and English language development." 
 
Response: This recommendation is accepted. Section 11985.5(c)(3). Section 
11985.5(c)(5) is deleted. Section 11985.5(c)(3) is revised as follows: “Knowledge and 
understanding of current and confirmed scientific EL research with regard to teaching 
mathematics or reading/language arts and English language development, and how to 
apply this research to classroom practice to increase student learning and language 
acquisition.”  
 
Comment #7: Regarding Section 11985.5(c)(7), page 19, lines 2 – 5, it is  
recommended that this subdivision be deleted and re-letter subsequent subdivisions. 
This section is specific to the "40 follow up" hours of ELL professional development. 
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The content of the proposed subdivision (c)(7) is the content that should be contained in 
the first/initial 40 hours or the other 40 hours of follow up. The 40 hours specific to ELL 
professional development will barely provide the time or content specific to ELL 
instruction. 
 
Response: The intent of the ELPD is to deepen the knowledge and application of the 
initial SB 472 training. Providing context during the ELPD training with respect to the 
frameworks is essential. Section 11985.5(c)(7) will not be deleted but is revised as 
follows: “Knowledge and understanding of how to teach the ELD components of the 
SBE adopted instructional materials for kindergarten through grade eight or standards-
aligned instructional materials for grades nine through twelve.” 
 
Comment #8: Regarding Section 11985.5(e), page 19, line 24 and 11985.6(d), page 
23, line 3, it is recommended that language be inserted in subdivision (e) that would 
require the panel to also provide to the State Board of Education (SBE) the reason(s) 
for their recommendation of approval or disapproval of a curriculum. Insert language 
that would require the SBE to forward a written letter to those entities whose curriculum 
was disapproved and the reason(s) for disapproval. Requiring the submission of why a 
curriculum was disapproved or approved is good public policy and provides for 
important transparency to the process. 
 
Comment #10: Regarding Section 11984.5, Curriculum Review of the Initial Forty 
Hours, page 12, line 17, it is recommended that language be inserted in subdivision (e) 
that would require the panel to also provide to the State Board of Education (SBE) the 
reason(s) for their recommendation of approval or disapproval of a curriculum. It is also 
recommended that language be inserted that would require the SBE to forward a written 
letter to those entities whose curriculum was disapproved and the reason(s) for 
disapproval. Requiring the submission of why a curriculum was disapproved or 
approved is good public policy and provides for important transparency to the process. 
 
Comment #12: Regarding Section 11984.6, Training Providers of the Initial Forty 
Hours, page 14, line 8, the same recommendation is made with respect to inserting 
language requiring the reason(s) for disapproving or approving a prospective provider’s 
written proposal as well as providing a written letter stating the reasons for disapproval 
to rejected providers. 
 
Response to Comments #8, 10, and 12: Sections 11984.5(e) and 11985.5(e) 
regarding the review panel’s recommendation for approval or disapproval of a 
prospective provider’s curriculum is substantially revised as follows: “If the review panel 
determines that the prospective provider’s curriculum does not meet the requirements of 
this section based on documented findings, the review panel shall confer with the 
prospective provider to correct deficiencies for resubmission. The review panel shall 
confer with the prospective provider on as many occasions as the review panel deems 
productive. Thereafter, if the prospective provider’s curriculum is deemed to meet the 
requirements of this section based on documented findings, the review panel shall 
recommend to the SBE that the prospective provider’s curriculum to be approved.”
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Sections 11984.6(d) and 11985.6(d) regarding the review panel’s recommendation for 
approval or disapproval of a prospective provider’s written proposal is substantially 
revised as follows: “If the review panel determines that the prospective provider’s written 
proposal does not meet the requirements of this section based on documented findings, 
the review panel shall confer with the prospective provider to correct deficiencies for 
resubmission. The review panel shall confer with the prospective provider on as many 
occasions as the review panel deems productive. Thereafter, if the prospective 
provider’s written proposal is deemed to meet the requirements of this section based on 
documented findings, the review panel shall recommend to the SBE that the 
prospective provider be approved as a provider.”   
 
Comment #9: Regarding Section 11983, page 8, line 9, Education Code Section 
99237(a)(3)(A)(B) refers to English Language arts and not “reading/language” as 
proposed. 
 
Response: Section 11983(b) is revised as follows: “An LEA participating in the program 
must provide each pupil with currently adopted instructional materials that are aligned to 
the state content standards in English/language arts in accordance with Education Code 
section 99237(a)(3)(A) and (B).” 
 
Comment #11: Regarding Section 11984.6, Training Providers of the Initial Forty 
Hours, page 14, line 8, requiring a prospective provider's experience and qualifications 
regarding training curriculum for special education students or students who are English 
learners should be required not permissive, as is currently proposed. These are two 
student sub-groups requiring special attention on reading/language arts skills therefore 
prospective trainers should demonstrate their experience and qualifications in the 
delivery of a training curriculum to these students. It is recommended to delete the 
words "may include" and insert "including." 
 
Response: The criteria and provisions included in Sections 11984 through and 11984.6 
include sufficient requirements to ensure that teachers are being trained by providers 
who have the knowledge and experience to carry out the requirements under Education 
Code section 99237, specifically that the training be “designed to help all pupils gain 
mastery of the California academic content standards with special emphasis on English 
language learners and pupils with exceptional needs.” 
 
COMMENTS RECEIVED DURING THE PERIOD THE SECOND 15-DAY NOTICE, 
FOR DOCUMENTS RELIED UPON IN AMENDING THE REGULATIONS, WAS 
AVAILABLE TO THE PUBLIC 
 
The documents relied upon in amending the regulations were made available to the 
public from June 7, 2007 through June 21, 2007, inclusive. The following comments 
were received. 
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Alice R. Furry, Kathy Cooper, Sharon Van Vleck, and Beth Rice, Reading Lions 
Center, in an email received on June 21, 2007, submitted sixteen comments: 
 
The sixteen comments submitted by this agency pertain to the requirements for the SB 
472 ELPD curricula and providers. These comments essentially match the comments 
submitted by this agency and others during the first 15-day public comment period. The 
documents mentioned in the notice for the second 15-day public comment period for 
documents relied upon constitute the recommendations submitted by the SB 472 ELPD 
Advisory Committee, and the documents were relied upon as sources in developing the 
ELPD regulations. The documents developed by the Committee will not be changed. 
However, the SBE notes that the documents have no binding effect and will not serve 
as guidance for the ELPD. Rather, it is the criteria in the regulations and in Education 
Code 99237.5 that will be binding and will help guide the SB 472 ELPD. 
 
COMMENTS RECEIVED DURING THE PERIOD THE THIRD 15-DAY NOTICE AND 
PROPOSED REGULATION TEXT WAS AVAILABLE TO THE PUBLIC 
 
The modified text was made available to the public from July 13, 2007 through July 27, 
2007, inclusive. Seven comments were received from the Department of Finance. 
 
Comment #1:  Sections 11981(a) and 11981.3(a) of the proposed regulations would 
require that any remaining program funds be spent on additional training under MRPDP 
or other professional development related to mathematics or reading. The proposed 
regulations would delete the existing provisions in Section 11982 that authorizes the 
Department of Education (CDE) to redirect unexpended funding to local education 
agencies (LEAs) that have trained more eligible teachers than the percentage funded by 
the annual budget. 
 
Since school districts spend their own funds first for MRPDP and are then reimbursed 
by the CDE, it is unlikely that there would be any remaining funds to allocate to other 
programs. The proposed amendments could be construed to authorize the CDE to 
reallocate unclaimed funds to pay for additional MRPDP training or other professional 
development programs, which would constitute a program expansion. These 
amendments are in direct conflict with the intent of current law to redirect funding to 
LEAs that have trained more eligible teachers than the percentage funded by the annual 
budget, per Education Code section 99234(a)(2). 
 
Response: Sections 11981(a) and 11981.3(a) will have no effect on CDE’s redirection 
of unallocated funding to LEAs. Nor does the deletion of Section 11982 eliminate the 
requirement for CDE to redirect unallocated funds at the end of the fiscal year. The 
requirement to redirect unallocated funding remains in law, specifically Education Code 
section 99234(a)(2).  
 
The language of Sections 11981(a) and 11981.3(a) does not address funds remaining 
at the state level: it only addresses the funds that an LEA has already received for 
teachers who have completed SB 472 training. An LEA receives $1,250 per teacher for 
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forty or eighty hours of training regardless of its expenses. Conceivably, an LEA may 
have some SB 472 funds leftover after paying for teacher training under this program. 
For example, this situation can occur when an LEA is an SBE-approved training 
provider and provides training for its own teachers. Because the MRPD program is an 
apportionment program (as opposed to a grant program), the LEA does not return funds 
in excess of its expenses to CDE. These regulations will help ensure that LEAs spend 
any of their remaining program funds on math and reading professional development, 
not on unrelated expenses such as P.E. equipment. Without these regulations, an LEA 
could conceivably spend remaining funds on anything it chooses. 
 
As these regulations address how an LEA, not CDE, may spend remaining funds, SBE 
does not believe the regulations can be construed to authorize the CDE to reallocate 
unclaimed funds to pay for additional MRPD program training or other professional 
development programs.  
 
Comment #2:  The proposed regulations would amend Section 11985 (renumbered as 
Section 11981.5) to eliminate the prohibition on awarding funding for additional 
professional development in specified circumstances, such as when a teacher changes 
assignments, if funding is not available at the end of the fiscal year. The intent of this 
proposed amendment is unclear, and could be construed to obligate the state to fund 
additional professional development absent the availability of funding.  
 
Response: Section 11981.5 does not obligate the state to fund additional professional 
development absent the availability of funding. The regulation states that the 
Superintendent shall award funding pursuant to Education Code section 99234. By 
referencing Education Code section 99234, the regulation gives the additional 
categories of teachers (e.g., teachers whose assignment has changed) the same 
standing for funding as other eligible teachers. The funding scheme described in 
Education Code section 99234 does not permit the CDE to exceed the appropriation.  
 
This new regulation will permit an LEA to claim certain high priority teachers within their 
funding cap, which the LEA would not currently be permitted to do. The new regulation 
is necessary because Education Code section 99234(a)(1) instructs an LEA to give 
highest priority to training teachers who have recently changed teaching assignments. 
However, the regulation currently in effect not only assigns last priority for funding to this 
category of teachers but also, in the event of a shortfall, states that the LEA will not 
receive funding from the next fiscal year’s appropriation. This will lead to an unfunded 
state mandated cost. By allowing an LEA to submit its training of these teachers through 
the normal claim process, the LEA can include these teachers within its funding cap and 
be paid. 
 
Comment #3: The proposed regulations would delete Section 11980(a) and 
(b)(renumbered as 11982), which require that LEAs provide assurances to the State 
Board of Education (SBE) that the professional development was delivered by a 
provider approved by the SBE and that the LEA has or will have instructional materials 
that are aligned to the state academic content standards. While current law requires 
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assurances from the LEAs that a provider was approved by the SBE and that the 
instructional materials are standards-aligned, deleting these provisions from the 
regulations could create confusion among participating districts and ultimately diminish 
the quality of instruction provided to students. Finance recommends retaining these 
provisions to ensure that teachers are receiving training based upon instructional 
materials that are aligned to the academic content standards. 
 
Response:  Education Code section 99237(a)(1) states that, as a condition of receipt of 
funds, an LEA shall submit a certified assurance that it has contracted with a provider 
whose training curriculum was approved by the SBE. In addition, Education Code 
section 99237(a)(3)(A) states that an LEA shall submit a certified assurance that it 
provides each pupil with instructional materials that are aligned to the state content 
standards. Restating the Education Code in regulations would be redundant which may 
give the Office of Administrative Law reason to not approve the regulations. Therefore, 
Section 11982 should not be revised. 
 
Comment #4: The proposed regulations would delete the requirement that LEAs retain 
and make available for inspection for a minimum of five years documentation of when 
the LEA adopted the instructional materials by grade level. 
 
Response:  Education Code section 99237(a)(5) requires that, as a condition of receipt 
of funds, an LEA submit a certified assurance that it provides the data elements 
required pursuant to Education Code section 99240. The data elements included in 
Education Code section 99240 do not require that an LEA provide the CDE with 
information regarding the instructional materials they possessed at the time of training. 
SBE believes the requirement that an LEA retain documentation of their instructional 
materials for five years is unnecessary because the information is not required for the 
legislated reports and goes beyond the requirements of the law. 
 
Comment #5:  The proposed regulations would delete the requirement in Section 
11980(c) that LEAs provide assurances that they will provide a minimum of 20 hours of 
intensive professional development and a minimum of 20 hours of follow-up 
professional development to instructional aides and paraprofessionals. While funding is 
currently not available to train instructional aides and paraprofessionals, it is unclear 
why the CDE is proposing to delete this provision. 
 
Response:  Education Code section 99235 requires that the State Superintendent of 
Public Instruction notify LEAs that they are eligible to receive funding to provide 
instructional aides and paraprofessionals who directly assist with classroom instruction 
in mathematics or reading with professional development training in mathematics or 
reading in an amount of $1,000 per qualifying instructional aide. Funding is calculated in 
accordance with provisions of an item of appropriation in the annual Budget Act for 
instructional aides and paraprofessionals. Section 11980(c) formerly required LEAs to 
assure that they will provide a minimum of 20 hours of intensive professional 
development and a minimum of 20 hours of follow-up professional development to 
instructional aides and paraprofessionals. Although SBE supports professional 
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development for paraeducators, the regulation should not require LEAs to provide 
training when the Budget Act does not provide funding. 
 
Comment #6:  The proposed regulations would delete the requirement that LEAs 
obtain signed verification of attendance from participants, as specified, for funding and 
audit purposes. While the regulations would continue to require LEAs to retain records 
on the number of hours of training attended, they would no longer specify a method for 
verifying participant attendance. This may hamper the state’s efforts to ensure fiscal and 
programmatic compliance with the MRPD program statute. 
 
Response:  Education Code section 99237(b) requires that an LEA certify that 40 hours 
of professional development in mathematics or reading were provided to a teacher. The 
SBE supports each LEA’s ability to obtain verification of each participating teacher’s 
attendance at professional development training.  However, the SBE believes the 
former Section 11982(f) was overly prescriptive and goes beyond the requirements of 
the law. 
 
Comment #7:  Current law defines standards-aligned instructional materials for 
kindergarten and grades 1 through 8 as materials adopted by the SBE, unless 
otherwise authorized, for purposes of providing training under MRPDP.  Section 
11983.5(a) of the regulations currently states that instructional materials “otherwise 
authorized” by the SBE are limited to basic instructional materials that have been 
determined to be in alignment with applicable content standards through a waiver or 
petition approved by the SBE. The proposed regulations would delete the phrase “are 
limited to”, and amend this section to include basic instructional materials that have 
been determined to be in alignment with applicable content standards through a petition 
approved by the SBE.   
 
Finance is concerned that the proposed language could allow instructional materials 
that are not standards-aligned to be used by school districts.  The current waiver 
authority already allows the SBE to appropriately consider waivers while also ensuring 
that instructional materials are standards aligned.  Accordingly, Finance suggests 
retaining the content of the existing regulations for Section 11983.5(a) 
 
Response:  Education Code section 99231(c) defines the phrase "instructional 
materials that are aligned to state standards" as, “for kindergarten and grades 1 to 8, 
inclusive, materials adopted by the state board after January 1, 2001, unless otherwise 
authorized by the state board.” Section 11983.5 further defines the meaning of the 
phrase “otherwise authorized” by the state board by describing two categories of 
instructional materials (i.e., one in subdivision (a) and one in subdivision (b)). The 
former use of the words “and are limited to” in Section 11983.5, subdivision (a), was 
technically improper because “otherwise authorized” instructional materials were not 
limited to those materials described in subdivision (a) but also included the materials 
described in subdivision (b). The regulation is made more accurate by striking the words 
“and are limited to” from subdivision (a). The SBE believes that the striking of these 
words could not reasonably be interpreted as permitting a broad myriad of improper 
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instructional materials to be used. Sections 11983 and 11983.5, together with Education 
Code sections 99231 and 99237, narrowly define what instructional materials may be 
used by an LEA that wants to receive MRPD program funding. 
 
ALTERNATIVES DETERMINATION 
 
The SBE has determined that no alternative would be more effective in carrying out the 
purpose for which the regulation is proposed or would be as effective and less 
burdensome to affected private persons than the proposed regulation. 
 
LOCAL MANDATE DETERMINATION 
 
The proposed regulations do not impose any mandate on local agencies or school 
districts. 
 
REGULATIONS TO BECOME EFFECTIVE UPON FILING 
 
The SBE requests that these regulations become effective upon filing because no 
current regulations are in effect for the English learner professional development portion 
of the program. Delaying of the regulations will also delay the date that teachers may 
begin their training on instruction for English learners. Furthermore, the whole MRPD 
program would benefit from the immediate effectiveness of the regulations because the 
proposed regulations substantially modify and improve upon the existing regulations by 
taking into account the various legislative changes in SB 472, which are already in 
effect as of January 1, 2007. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
8-2-07 
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Title 5. EDUCATION 1 

Division 1. California Department of Education 2 

Chapter 11. Special Programs 3 

Subchapter 21. Mathematics and Reading Professional Development Program  4 

 5 

Renumber 11981 to 11980 6 

§1198111980. Teacher Eligibility. 7 

  In addition to those teachers identified in Education Code Ssection 99233, teachers 8 

who are employed in a public school, who hold a multiple-subject credential, and 9 

whose primary assignment is to teach in a classroom that is not self-contained, and 10 

who are employed in a public school, will shall be eligible to receive instruction in: 11 

  (a) Mmathematics if their primary teaching assignment is mathematics, and/or 12 

science, or both; and may receive instruction in reading/language arts if their primary 13 

teaching assignment is reading/language arts or social science 14 

 (b) Rreading if their primary teaching assignment is reading/language arts, social 15 

science, or both. 16 

NOTE: Authority cited: Section 99236, Education Code. Reference: Section 99233, 17 

Education Code. 18 

 19 

Renumber 11982 to 11981 20 

§1198211981. Funding Allocation for Program Training Pursuant to Education 21 

Code Section 99237.  22 

   (a) Funds issued to a Local Educational Agencyies (LEAs) for the Mathematics 23 

and Reading Professional Development Program mathematics or 24 

reading/language arts training pursuant to Education Code section 99237 shall be 25 

used for expenses related to program training in accordance with pursuant to 26 

Education Code 99234 that section. If an LEAs has have any remaining program 27 

funds after paying for program training, then those funds shall be spent for additional 28 

program training pursuant to Education Code section 99237 or for other 29 

professional development related to mathematics or reading/language arts. 30 

 Funding appropriated but not expended by the end of the fiscal year may be 31 
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redirected to local educational agencies that have trained more eligible teachers than 1 

the percentage funded pursuant to Education Code Section 99234(a). 2 

   (b) At the end of each state fiscal year, the California Department of Education 3 

(CDE) shall accrue any remaining balance in the appropriations for this program until 4 

funding reverts for a state fiscal year. Accrued funding shall be used only to pay for 5 

training completed during the same state fiscal year in which the accrued 6 

funding was appropriated. CDE shall allocate accrued funding in accordance 7 

with pursuant to Education Code section 99234(a). 8 

   (c) Current-year funding shall be allocated in accordance with Education Code 9 

section 99234(e). 10 

   (d) Reimbursement for program training is limited to those teachers who provide 11 

direct instruction to pupils on either a part-time or full-time basis. 12 

   (e) Of the $1,000 stipend per qualified training stipend that an LEA may pay a 13 

teacher, no more than $500 may be paid upon completion of the 40 hours of initial 14 

training, and no more than $500 may be paid upon completion of the 80 hours of 15 

follow-up professional development. 16 

NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 99233, 17 

99234, and 99237, Education Code. 18 

 19 

New 11981.3 20 

§11981.3. Funding Allocation for Teachers of English Learners 21 

 (a) Program funds issued to an LEA for the 40-hour English learner (EL) 22 

professional development for teachers of EL pupils shall be used for the EL 23 

professional development program described in Education Code section 24 

99237.5. If an LEA has any remaining program funds after paying for EL 25 

professional development, then those funds shall be spent for additional EL 26 

professional development pursuant to Education Code section 99237.5 or for 27 

other professional development which focuses on improving the delivery of 28 

mathematics or reading/language arts instruction to EL pupils. 29 

 (b) At the end of each state fiscal year, the CDE shall accrue any remaining 30 
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balance in the appropriations for this program until funding reverts for a state 1 

fiscal year. Accrued funding shall be used only to pay for training completed 2 

during the same state fiscal year in which the funding was appropriated. From 3 

funds appropriated in the annual Budget Act for Education Code section 99237.5 4 

in a given state fiscal year, the CDE shall allocate accrued funding as follows: 5 

 (1) Claims for EL training that are postmarked or faxed to the CDE by 6 

November 15th of the following state fiscal year and that meet at least one of the 7 

three funding criteria specified in Education Code section 99237.5(c) shall 8 

receive first priority for funding. An LEA shall indicate on the claim each criterion 9 

under which it qualifies for priority in funding. If funding is insufficient to fully 10 

fund all of these claims, then the CDE shall prorate the funds. The proration shall 11 

consist of first dividing the funds appropriated in the annual Budget Act by the 12 

product of $1,250 and the total number of teachers who received EL training as 13 

reflected in these first priority claims. The resulting number shall then be 14 

multiplied by 100 to determine the maximum percentage of an LEA’s trained 15 

teachers for which reimbursement may be made pursuant to this subdivision. As 16 

it deems necessary, the CDE may adjust the percentage, which shall apply 17 

equally to all LEAs, to ensure that the amount appropriated in the annual Budget 18 

Act is not exceeded. 19 

  (2) If funding remains after paying all the claims specified in 20 

subdivision (b)(1), then claims for EL training that are postmarked or faxed to the 21 

CDE by November 15th of the following state fiscal year and that do not meet any 22 

of the funding criteria specified in Education Code section 99237.5(c) shall 23 

receive second priority for funding. If funding is insufficient to fully fund all of 24 

these claims, then the CDE shall prorate the funds. The proration shall consist of 25 

first dividing the remaining funds by the product of $1,250 and the total number 26 

of teachers who received EL training as reflected in these second priority claims. 27 

The resulting number shall then be multiplied by 100 to determine the maximum 28 

percentage of an LEA’s trained teachers for which reimbursement may be made 29 

pursuant to this subdivision. As it deems necessary, the CDE may adjust the 30 
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percentage, which shall apply equally to all LEAs, to ensure that the amount 1 

appropriated in the annual Budget Act is not exceeded. 2 

 (3) If funding remains after paying all the claims specified in 3 

subdivisions (b)(1) and (b)(2), then claims for EL training that are postmarked or 4 

faxed to the CDE after November 15th of the following state fiscal year shall be 5 

funded on a first-come-first-served basis according to the date the claim is 6 

postmarked or faxed and provided the claim is postmarked or faxed by the 7 

second March 1st date after the November 15th date in this subdivision. If funding 8 

is insufficient to fully fund all the claims received on the same day, then the CDE 9 

shall prorate the funds. The proration shall consist of first dividing the remaining 10 

funds by the product of $1,250 and the total number of teachers who received EL 11 

training as reflected in the claims received by the CDE on that day. The resulting 12 

number shall then be multiplied by 100 to determine the maximum percentage of 13 

an LEA’s trained teachers for which reimbursement may be made pursuant to 14 

this subdivision. As it deems necessary, the CDE may adjust the percentage, 15 

which shall apply equally to all LEAs, to ensure that the amount appropriated in 16 

the annual Budget Act is not exceeded. 17 

 (c) If a teacher elects to count the completion of 40-hours EL professional 18 

development towards the 80 hours of follow-up professional development 19 

described in Education Code section 99237, the LEA may request $1,250 20 

reimbursement after the teacher has completed the 40-hours EL professional 21 

development and another $1,250 reimbursement after the teacher has completed 22 

the remaining 40 hours of the 80 hours of follow-up professional development. 23 

Of these amounts, the LEA may issue an individual teacher stipend up to $500 24 

after completion of the 40-hours EL professional development and up to another 25 

$500 after completion of the remaining 40 hours of the 80 hours of the follow-up 26 

professional development.  27 

(d) A claim transmitted to the CDE by facsimile during the hours of 12:00 28 

midnight to 5 p.m. is deemed faxed on the date received. A claim that begins 29 

transmission on or after 5:01 p.m. is deemed faxed on the next regular business 30 

day. 31 
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NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 1 

99233, 99234 and 99237.5, Education Code. 2 

 3 

Renumber 11985 to 11981.5 4 

§ 1198511981.5. Participation Requirement Funding Limitations.  5 

   (a) The Superintendent of Public Instruction shall award funding to local educational 6 

agencies for each participant that fully meets the hour requirements of the Mathematics 7 

and Reading Professional Development Program (Article 3, Chapter 5, of Part 65 of the 8 

Education Code [Sections 99234(h) and 99237(b)] and Subchapter 21, Chapter 11, 9 

Division 1 of Title 5, California Code of Regulations [Section 11980(c)]). 10 

   (a)(b) Beginning in the 2004-05 fiscal year, such fFunding from the mathematics 11 

and Reading Professional Development Programfor training pursuant to 12 

Education Code section 99237 shall be limited to one 120-hour sequence of 13 

professional development divided into 40 hours of initial training and 80 hours of follow-14 

up professional development per subject area for each teacher eligible to receive 15 

instruction as set forth in Education Code Ssection 99233 Title 5, and California Code 16 

of Regulations, title 5, Ssection 11981 11980. In addition to the funding available 17 

under Education Code section 99237, funding for EL training pursuant to 18 

Education Code section 99237.5 is limited to a total of 40 hours for each teacher 19 

of EL pupils.  20 

   (b)(c) Beginning in the 2004-05 fiscal year, such professional development Program 21 

funding shall be limited to one training per subject area for each paraprofessional and 22 

instructional aide eligible to receive instruction as set forth in Education Code Ssection 23 

99233. 24 

   (c)(d) Notwithstanding subdivision (a)(b), if funding is available at the end of a fiscal 25 

year, the State Superintendent of Public Instruction shall also award funding pursuant 26 

to Education Code section 99234 for additional professional development training to 27 

eligible teachers if any of the following conditions applies: 28 

   (1) The local educational agency LEA has changed its adopted a new instructional 29 

materials program and approved training is available for the new program; 30 

   (2) The teacher's assignment has changed; or31 
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   (3) The teacher's course assignment has changed to an area in which the teacher 1 

has not previously received the applicable training. 2 

 (e) If no funding is available at the end of a fiscal year, the Superintendent of Public 3 

Instruction shall not award funding for additional professional development training 4 

pursuant to subdivision (d). 5 

 NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 99233, 6 

99234(h), 99237(b), and 99237.5, Education Code. 7 

 8 

Renumber 11980 to 11982 9 

§1198011982. Local Education Agencies’ Assurances of Compliance. 10 

   In addition to the assurances specified in Education Code section 99237(a), an local 11 

educational agencies LEA applying for program funding from the Mathematics and 12 

Reading Professional Development Program shall provide assurances to the California 13 

State Board of Education (SBE) that: 14 

   (a) the professional development was delivered by a provider or providers approved 15 

by the State Board of Education or provided by a California Professional Development 16 

Institute that incorporates professional development on instructional materials newly 17 

adopted by the State Board of Education and complies with the provisions of Education 18 

Code section 99237(a)(2), (b) and (f);  19 

   (b) the local educational agency has or will have by the commencement of training, 20 

instructional materials for each student that are aligned to state academic content 21 

standards in reading/language arts and mathematics in those grades and subject areas 22 

for which the local educational agency intends to receive payment for training teachers, 23 

and the local educational agency shall retain and make available for inspection for a 24 

minimum of five years documentation of when the local educational agency adopted 25 

these materials and for what grade levels;  26 

   (c) the local educational agency will provide a minimum of 20 hours of intensive 27 

professional development and a minimum of 20 hours of follow-up professional 28 

development to instructional aides and paraprofessionals. 29 

   (a) Iit has read and is familiar with the regulations governing the program, which 30 

include California Code of Regulations, title 5, sections 11980 through 11985.6 11986;31 
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   (b)(d) the local educational agency  Iit will retain and provide all information, 1 

including preprogram and postprogram pupil achievement data, required for the interim 2 

and final reports to the Legislature regarding the program pursuant to as required by 3 

Education Code sections 99237.5 and 99240; and 4 

   (c)(e) the local educational agency Iit will retain all records related to the 5 

professional development provided to participants in the Mathematics and Reading 6 

Professional Development Pprogram for no less than five years, and that these records 7 

will shall include, but not be limited to:  8 

   (1) Tthe number of hours of training attended; 9 

   (2) Aattendance records; 10 

   (3) Ssubject the content; 11 

   (4) the dates of each training session professional development taken by teachers, 12 

instructional aides, and paraprofessionals; and 13 

   (5) Tthe name/s of the providers.; 14 

 (f) The local education agency shall retain professional development attendance 15 

records for teachers, instructional aides, and paraprofessionals for funding and audit 16 

purposes; the local education agency shall obtain participant attendance signature 17 

verification no less than three times during each full day of training and no less than 18 

two times during each partial day of training; and these records shall be available for 19 

inspection. 20 

NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 60605, 21 

99233, 99234, 99237, 99237.5 and 99240, Education Code. 22 

 23 

Renumber 11986 to 11982.5 24 

§1198611982.5. Eligible Local Educational Agencies as a Consortium. 25 

   For purposes of the Mathematics and Reading Professional Development Program, 26 

a county office of education may coordinate a consortium of school districts that 27 

functions as a single local educational agency LEA. 28 

NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 44579.5, 29 

99231, 99237(e) and 99237.5, Education Code.30 
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 1 

§11983. Instructional Materials. 2 

   (a) Instructional materials used by local educational agencies an LEAs for courses 3 

usually taught in grades kindergarten through 8, including algebra, must be adopted by 4 

the State Board of Education SBE unless otherwise authorized by the State Board of 5 

Education SBE. Non-adopted instructional materials are occasionally authorized for 6 

purchase and use by districts pursuant to the general waiver authority under Education 7 

Code sections 33050-33053 or the petition process under the authority of Education 8 

Code section 60200(g). Instructional materials used by local educational agencies an 9 

LEAs for courses usually taught in grades 9 through 12, including algebra II and 10 

geometry, must be adopted by the governing board of the LEA local educational 11 

agency. 12 

   (b) Local educational agencies An LEAs participating in the Mathematics and 13 

Reading Professional Development Program must provide each pupil with currently 14 

adopted instructional materials that are aligned to the state content standards in 15 

mathematics by February 2002, if not piloting, or February 2003, if piloting these 16 

materials. Local educational agencies An LEAs participating in the Mathematics and 17 

Reading Professional Development Pprogram must provide each pupil with currently 18 

adopted instructional materials that are aligned to the state content standards in 19 

Englishreading/language arts by February 2003, if not piloting, or February 2004, if 20 

piloting these materials in accordance with Education Code section 99237(a)(3)(A) 21 

and (B). 22 

NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 23 

99237(a)(3)(A) and (B) and 99237.5, Education Code. 24 

 25 

§11983.5. Definition of “Instructional Materials…Otherwise Authorized by the 26 

California State Board of Education.” 27 

   (a) As used in Education Code section 99231(c), “instructional materials ... 28 

“otherwise authorized” by the State Board of Education SBE ” include, and are limited 29 

to, basic instructional materials as defined in Education Code section 60010(a) that 30 
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have been determined to be in alignment with applicable content standards through a 1 

petition approved by the SBE after May 1, 2000, pursuant to Education Code section 2 

60200(g).: 3 

   (1) A waiver granted by the State Board of Education after October 1, 2000, 4 

pursuant to Education Code sections 33050 and 33051, of provisions of the Schiff-5 

Bustamante Standards-Based Instructional Materials Programs Act (Education Code 6 

sections 60450 et. seq.), or; 7 

   (2) A petition approved by the State Board of Education after May 1, 2000, pursuant 8 

to Education Code section 60200(g). 9 

   (b) In addition, if the instructional materials program used by the local educational 10 

agency (LEA) is a basic reading/language arts program (RLA), the instructional 11 

materials shall be deemed to be “otherwise authorized” provided the LEA certifies to 12 

the California Department of Education CDE on California Department of Education 13 

form AB 466 -- Application for Funding, Fiscal Years 2001-02 and 2002-03 (6/2002) or 14 

California Department of Education form AB 466 -- Application For Reimbursement 15 

Past Training, Fiscal Years 1999-2000, 2000-2001 and 2001-2002 (5/2002),which are 16 

incorporated by reference, prior to receiving the funding, all of the following: 17 

   (1) The instructional materials were purchased by the district prior to the 2002 18 

Reading/Language Arts/English Language Development Adoption (RLA/ELD); 19 

   (2) The LEA has in place specially designed instructional materials (component) to 20 

address the needs of ELnglish language learners (ELL) pupils that is comparable to 21 

the instructional materials (component) approved and contained in the RLA/ELD 22 

programs adopted in January 2002 as approved by the State BoardChair of the 23 

Curriculum Development and Supplemental Materials Commission or his or her 24 

designee; 25 

   (3) The LEA's specially designed component to address the needs of English 26 

learners ELL pupils has been approved by the State Department of Education CDE for 27 

legal and social compliance pursuant to Education Code sections 60040-60048 and the 28 

State Board of Education's SBE’s “Standards for Evaluating Instructional Materials for 29 

Social Content” (2000 Edition) which is incorporated by reference;, and;30 
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   (4) The publishers have met all the requirements of Education Code section 60061, 1 

as applicable. 2 

NOTE: Authority cited: Sections 33031 and 99236, Education Code. Reference: 3 

Section 99231(c) and 99236, Education Code. 4 

 5 

§11984. Instructional Aides and ParaprofessionalsTraining Curriculum for the 6 

Initial Forty Hours. 7 

   In determining the maximum funding for training instructional aides and 8 

paraprofessionals, the Superintendent of Public Instruction shall use 2000 CBEDS data 9 

in 2001-02, and may use subsequent years CBEDS data in future years. In the event 10 

that the number of instructional aides and paraprofessionals as determined by CBEDS 11 

exceeds the maximum number to be served as defined in Education Code Section 12 

99235(a), the Superintendent of Public Instruction shall determine a percentage pro 13 

rata reduction and apply it to each district's number of instructional aides and 14 

paraprofessionals.  15 

   Training curriculum for training the Mathematics and Reading Professional 16 

Development Program related to the initial forty hours of instruction described in 17 

Education Code section 99237 shall be based on the criteria contained in Education 18 

Code section 99237, subdivisions (a) and (b), and the requirements of this section. The 19 

owner of the training curriculum Each training provider shall submit its curriculum 20 

to SBE or its designee for approval by the SBE and include in its curriculum the 21 

following:  22 

   (a)  Instructional strategies designed to help all pupils gain mastery of the California 23 

academic content standards, with special emphasis on ELL pupils and pupils with 24 

exceptional needs; 25 

   (b) A thorough review of the curriculum framework and academic content standards 26 

related to teaching mathematics or reading/language arts; 27 

   (c) Current and confirmed sScientifically-based research findings related to the 28 

instructional practices for mathematics or reading/language arts;  29 

   (d) Readings and discussions of other pertinent materials which address the value 30 
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of the diagnostic nature of standardized tests, the Standardized Testing and Reporting 1 

(STAR) system, and the California High School Exit Exam (CAHSEE); and 2 

   (e) A thorough review of the adopted standards-based instructional materials 3 

program, which emphasizes the following: 4 

   (1)  The material that is taught during the first six to eight weeks of instruction; and 5 

   (2) Instructional strategies that use the universal access and English language 6 

development (ELD) components of the program so that teachers will know and 7 

understand when and how to use them according to the instructional needs of all 8 

students. 9 

NOTE Note: Authority cited: Section 99236, Education Code. Reference: Section 10 

9923799235(a), Education Code. 11 

 12 

Renumber 11985 to 11984.5 13 

§1198511984.5.  Curriculum Review of the Initial Forty Hours. 14 

 (a) Each training provider’s curriculum for training related to the initial forty 15 

hours of instruction described in Education Code section 99237 shall undergo a 16 

formal review process before being approved by the SBE  to determine if it meets 17 

the conditions pursuant to section 11984 for the Mathematics and Reading 18 

Professional Development program. The review shall be based on Education 19 

Code section 99237, subdivisions (a)(2), (a)(4), and (b), California Code of 20 

Regulations, title 5, section 11984, and subdivision (c) of this section.   21 

 (b)The formal review process shall include a review panel consisting of at least two 22 

qualified reviewers twoone or more reviewers designated by the SBE and acting 23 

under its direction. To be a qualified reviewer, a reviewer shall have knowledge of 24 

information related to mathematics or reading, as applicable, including:  25 

(1) Aacademic content standards,;  26 

(2) Ccurriculum frameworks,;  27 

(3) Iinstructional and teaching strategies included in the SBE adopted and 28 

standards-aligned core and ancillary instructional materials,;  29 

(4) Ccurrent and confirmed scientific research,; and30 
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(5) Aassessment Llinkage  between curriculum and assessment with the use of 1 

standardized tests, curriculum-embedded assessments, the STAR system, the 2 

California English Language Development Test (CELDT), and CAHSEE for diagnostic 3 

information related to all pupilsto curriculum, and instructional core and ancillary 4 

materials that are approved by the SBE and standards-aligned. 5 

   (c) The review shall be based on Education Code section 99237, subdivisions 6 

(a)(4) and (b), California Code of Regulations, title 5, section 11984, and 7 

subdivision (d) of this section.   8 

   (c)(d) The review panel shall review each training provider’s curriculum submission 9 

for its ability to produce the following learning outcomes for participants:   10 

   (1) Kknowledge of grade level mathematics standards or Englishreading/language 11 

arts standards, including the ability to effectively teach such standards;  12 

   (2) Kknowledge and understanding of how standards are supported through the 13 

curriculumar frameworks in regard to differentiating instruction through universal 14 

access and teaching various instructional strategies related to mathematics or 15 

reading/language arts;  16 

   (3) Kknowledge and understanding of current and confirmed scientific research and 17 

various technology resources with regard to teaching mathematics or reading/language 18 

arts;  19 

   (4) Kknowledge and understanding of the components of the STAR program and 20 

how student results impact and inform instruction;  21 

   (5) Ffamiliarity with key reference materials included in the instructional materials;  22 

   (6) Kknowledge and understanding of the use of daily lesson guides;  23 

   (7) Kknowledge and understanding of how to teach all key instructional 24 

components;  25 

   (8) Ffamiliarity with effective use of additional program support materials for all 26 

pupils, including but not limited to accelerated and advanced learners, ELL pupils and 27 

pupils with exceptional needs; and  28 

   (9) Kknowledge and understanding of how to analyze assessments included in the 29 

instructional materials for more effective instruction.30 
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 (d) If the review panel determines that the training curriculum meets the 1 

requirements referenced in this section based on documented findings, the review 2 

panel shall recommend approval of the curriculum to the SBE. 3 

 (e) If the review panel determines that the prospective provider’s training 4 

curriculum does not meet the requirements  referenced ofin this section based on 5 

documented findings, the review panel shall confer with the prospective provider to 6 

correct deficiencies for resubmission. The review panel shall confer with the 7 

prospective provider on as many occasions as the review panel deems productive.  8 

Thereafter, if the prospective provider’s curriculum is deemed to meet the requirements 9 

of this section based on documented findings, the review panel shall recommend to the 10 

SBE that the prospective provider’s curriculum be approved either, in its discretion, 11 

recommend to the SBE disapproval of the curriculum or confer with the owner of the 12 

curriculum to correct deficiencies. Prior to making a recommendation to the SBE, the 13 

review panel may confer with the owner of the curriculum on as many occasions as the 14 

review panel deems productive. Thereafter, the review panel shall recommend to the 15 

SBE either approval or disapproval of the curriculum. 16 

 (f) In addition to any other lawful consideration, the SBE may base its 17 

approval or disapproval of a training curriculum upon any of the items 18 

referenced in this section or the recommendation of the review panel.   19 

NOTE: Authority cited:  Section 99236, Education Code. Reference: Section 99237, 20 

Education Code. 21 

 22 

Renumber 11986 to11984.6 23 

§1198611984.6.  Training Providers of the Initial Forty Hours. 24 

 (a) In addition to submitting curriculum pursuant to section 11984, Eeach 25 

prospective training provider of the Mathematics and Reading Professional 26 

Development Program who seeks to provide training related to the initial forty 27 

hours of instruction described in Education Code section 99237 shall also submit 28 

a written proposal to the SBECDE or its designee that includes the following:  29 

   (1)(a) A complete, annotated, and scripted instructor’s training curriculum notebook 30 

or manual which includes a timed agenda, all of the overheads or Power Point 31 
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presentations used by the provider and instructor, and citations for all materials to be 1 

included for each grade level or program/course level; 2 

 (2) A statement describing whether the training curriculum described in 3 

subdivision (a)(1) is either: 4 

 (A) Owned by the prospective provider; or  5 

 (B) Being used with the express written consent of the party that owns it.   6 

 (3) A statement identifying whether the training curriculum described in 7 

subdivision (a)(1) has already been approved by the SBE and, if so, the date of 8 

the SBE meeting;     9 

 (4)(b) A provision that each attendee will be provided with a participant notebook or 10 

manual with required readings; 11 

   (5)(c) A provision that a complete set of adopted grade level or program or course 12 

level materials, including both teacher and student as well as electronic components, 13 

will be available at each training session; 14 

   (6)(d) A provision that participants will have an opportunity to make up the minimum 15 

time requirements of the training by providing the LEA with the provider’s web page 16 

and/or training calendar, when available; 17 

   (7)(e) A description of the training delivery methods, table and room set-up, and 18 

classroom structures that support adult learning theory and optimal learning; 19 

   (8)(f)  A descriptive breakdown of instructional time as follows:  20 

   (A)(1) Thirty percent for presentation and direct instruction of academic content 21 

standards, curriculum framework, and approved instructional material’s core and 22 

ancillary components, including universal access components;  23 

 (B)(2) Forty percent for demonstrations and modeling of key routines to illustrate 24 

instructional strategies that ensure all pupils master the academic content standards, 25 

with emphasis on ELL pupils and pupils with exceptional needs; and 26 

 (C)(3) Thirty percent for practice, planning instruction based on data and student 27 

work, small and large group discussion, and other participant activities to reinforce 28 

learning. 29 

   (9)(g) A provision that the ratio of participants to instructor(s) will not exceed 30 

35 to 1; a second instructor will be available when class size exceeds 35; 31 
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   (10)(h) An estimate of the number of authorized instructors to deliver training over 1 

the next five years;  2 

   (11)(i) A description of how it will collaborate with the LEA in planning and delivering 3 

the training which also ensures that the superintendent or his/her designee will be 4 

present during the training; 5 

   (12)(j) A description of whether it plans to offer alternative training formats or 6 

delivery models to small, remote, or rural LEAs, including the option of webcast 7 

training; 8 

   (13)(k)  Evidence of the prospective provider’s experience and qualifications to 9 

deliver its training curriculum, which may include evaluation data from past trainings 10 

and information demonstrating knowledge of Reading First, state and federal 11 

programs, sanction and intervention processes, sSpecial eEducation, and ELL 12 

pupils, and assessment literacy; 13 

   (14)(l) Documentation of each lead instructor’s experience and qualifications to 14 

deliver training;  15 

   (15)(m) A description of its instructor selection and training process, including but 16 

not limited to how instructors are selected and trained to deliver its curriculum; 17 

   (16)(n) A provision that attendance data will be collected and provided to the LEA, 18 

including the number of teachers, by credential type, who have received training on its 19 

curriculum;  20 

   (17)(o) A provision that when major updates or revisions occur with curriculum, the 21 

prospective provider will not use the new material until after the material has 22 

been the most current copy will be submitted to the CDE for review for program 23 

assurances pursuant to sections 11984 and 11984.5 11985 and approved by the 24 

SBE; and 25 

   (18)(p) A provision that it has read and will comply with the Mathematics and 26 

Reading Professional Development Program regulations found in California Code of 27 

Regulations, title 5, sections 11980 through 11985.6 11986, as applicable. 28 

 (b) Each prospective training provider’s written proposal shall undergo review 29 

by a review panel consisting of twoone or more reviewers designated by the SBE 30 

and acting under its direction. The review panel shall evaluate whether the 31 



cib-pdd-sep07item02 
Attachment 2 

Page 16 of 26 
 
 

 3/2/2012 2:34 PM 
 

prospective provider’s written proposal contains each of the items identified in 1 

subdivision (a) and whether the written proposal demonstrates the prospective 2 

provider’s ability to effectively deliver training.  To be a qualified reviewer, a 3 

reviewer shall have knowledge of information related to mathematics or reading, 4 

as applicable, including:  5 

(1) Academic content standards;  6 

(2) Curriculum frameworks;  7 

(3) Instructional and teaching strategies included in the SBE adopted and 8 

standards-aligned core and ancillary instructional materials;  9 

(4) Current and confirmed scientific research; and 10 

(5) Assessment linkage to curriculum. 11 

 (c) If the review panel determines that the prospective provider’s written 12 

proposal satisfies the requirements of this section based on documented findings, 13 

the review panel shall recommend to the SBE that the prospective provider be 14 

approved as a provider.  15 

 (d) If the review panel determines that the prospective provider’s written 16 

proposal does not meet the requirements of this section based on documented 17 

findings, the review panel shall confer with prospective provider to correct deficiencies 18 

for resubmission. The review panel shall confer with the prospective provider on as 19 

many occasions as the review panel deems productive. Thereafter, if the prospective 20 

provider’s written proposal is deemed to meet the requirements of this section based 21 

on documented findings, in its discretion, either recommend to the SBE that the 22 

prospective provider not be approved as a provider or confer with the prospective 23 

provider to correct deficiencies. Prior to making a recommendation to the SBE, the 24 

review panel may confer with the prospective provider on as many occasions as the 25 

review panel deems productive. Thereafter, the review panel shall recommend to 26 

the SBE either that the prospective provider be approved or disapproved as a 27 

provider. 28 

 (e) In addition to any other lawful consideration, the SBE may base its 29 

approval or disapproval of a prospective provider upon any of the items listed in 30 

this section or the recommendation of the review panel.31 
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 (f) A provider approved by the SBE pursuant to this section is only authorized 1 

to provide training using the training curriculum it submitted pursuant to 2 

subdivision (a).  3 

NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 99237 4 

and 99240, Education Code. 5 

 6 

New §11985 7 

§11985. Training Curriculum for English Learner Professional Development. 8 

 Training curriculum related to the EL professional development described in 9 

Education Code section 99237.5 shall be based on the criteria contained in 10 

Education Code section 99237.5, subdivisions (a) and (b), and the requirements 11 

of this section. The owner of the training curriculum shall submit its curriculum 12 

to SBE or its designee for approval by the SBE and include the following:  13 

 (a)  Foundational knowledge specifically designed to assist EL pupils to attain 14 

a high level of English language proficiency and mastery of the California 15 

mathematics and English/language arts academic content standards, while gaining 16 

mastery of the California academic content standards across the curriculum, that 17 

emphasizes the following: 18 

 (1) Instructional strategies using SBE adopted instructional materials for 19 

kindergarten through grade eight, standards-aligned instructional materials for 20 

grades nine through twelve, and cCertified sSupplemental mMaterials for English 21 

lLearners to assist teachers in understanding when and how to use them to 22 

addressaccording to the instructional needs of all EL pupils; 23 

 (2) A thorough review of the specific sections of the curriculum frameworks, that 24 

pertain to EL pupils, academic content standards, and ELD standards relevant to 25 

instructing EL pupils;  26 

 (3) Current and confirmed sScientifically based research related to the 27 

instructional practices for EL pupils;    28 

 (4) Readings and discussions of other pertinent materials related to the 29 

language and literacy of EL pupils which address the value of the diagnostic 30 
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nature of standardized tests, the STAR system, the CELDT, curriculum-embedded 1 

assessments, and the CAHSEE; and 2 

 (5) Essential components of a comprehensive program of ELD that includes 3 

actively developing all domains of language, addressing various levels of 4 

English proficiency and academic English whilefluency, and creating a supportive 5 

learning environment for language learning. 6 

   (b) ELD instruction designed to meet the language and academic instructional 7 

needs of EL pupils, thatwhich emphasizes the following: 8 

   (1)  Effective use of the ELD components of the SBE adopted instructional 9 

materials for kindergarten through grade eight specifically designed to help 10 

teachers of EL pupils understand ELD content;  11 

   (2) Current and confirmed sScientifically-based research findings related to the 12 

instructional practices for second language learning; 13 

 (3) A thorough understanding of different levels of English language 14 

proficiency and how to plan instruction for each level; 15 

 (4) The planning of ELD instruction to effectively and efficiently use ELD 16 

sStandards and cCertified sSupplemental mMaterials for English lLearners as 17 

tools for ELD instruction; and 18 

 (5) Development of vocabulary and language structures for purposeful oral 19 

and written communication that emphasizes structured opportunities for 20 

practice. 21 

 (c) Reading/language arts and content area instruction to help teachers of EL 22 

pupils understand and apply knowledge of linguistic structures to SBE adopted 23 

instructional materials for kindergarten through grade eight, standards-aligned 24 

instructional materials for grades nine through twelve, and cCertified 25 

sSupplemental mMaterials for English lLearners.  26 

 (d)Reading/language arts and content area instruction that emphasizes the 27 

following: 28 

 (1)  Knowledge of reading/language arts instruction to support EL pupils in 29 

oral language development, vocabulary development, and writing development; 30 

 (2)  A thorough review and analysis of linguistic features;31 
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 (3)  Contrastive analysis that leads to understanding the transfer of skills and 1 

concepts from one language to another; 2 

 (4) Effective comprehension and instructional strategies to teach essential content; 3 

 (4)(5) Text and lesson analysis for language and content demands; and 4 

 (5)(6) Analysis of second language markers in oral and written language 5 

production to inform and design instruction. 6 

NOTE: Authority cited: Section 99236, Education Code. Reference: Section 7 

99237.5, Education Code. 8 

 9 

New §11985.5 10 

§11985.5.  Curriculum Review of English Learner Professional Development. 11 

 (a) Each training curriculum for training pursuant to Education Code section 12 

99327.5  shall undergo a formal review process before being approved by the 13 

SBE.  The review shall be based on Education Code section 99237.5, 14 

subdivisions (a)(4) and (b), California Code of Regulations, title 5, section 11985, 15 

and subdivision (c) of this section.   16 

 (b) The formal review process shall include a review panel consisting of 17 

twoone or more reviewers designated by the SBE and acting under its direction. 18 

To be a qualified reviewer, a reviewer shall have experience teaching EL pupils 19 

and have knowledge of information related to mathematics or reading, as 20 

applicable, including:  21 

(1) Academic content standards and ELD standards;  22 

(2) Curriculum frameworks;  23 

(3) Instructional and teaching strategies included in the SBE adopted and 24 

standards-aligned core and ancillary instructional materials;  25 

(4) Current and confirmed scientific research and current and confirmed 26 

scientific research related to EL pupils;  27 

(5) Certified sSupplemental mMaterials for English lLearners; and  28 

(6) Linkage between Assessment linkage to curriculum and assessment with the 29 

use of standardized tests, curriculum-embedded assessments, the STAR system, 30 
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CELDT, and CAHSEE for diagnostic information related to EL pupils, including but not 1 

limited to the California English Language Development Test (CELDT). 2 

   (c) The review panel shall review each training curriculum submission for its 3 

ability to produce the following learning outcomes for participants:   4 

   (1) Knowledge and understanding of the language and contentcognitive and 5 

linguistic demands required for EL pupils to access grade level appropriate 6 

academic content standards and ELD standards;  7 

   (2) Knowledge and understanding of how standards are supported through 8 

the curriculumar frameworks in regard to differentiating instruction through 9 

universal access and teaching various instructional strategies related to 10 

mathematics or reading/language arts for EL pupils;  11 

   (3) Knowledge and understanding of current and confirmed scientific EL 12 

research with regard to teaching mathematics or reading/language arts and ELD, 13 

including how to apply this research to classroom practice in order to increase student 14 

learning and language acquisition;  15 

   (4) Knowledge and understanding of how to analyze and use data from 16 

multiple measures, including the components of the STAR program, CELDT, and 17 

curriculum-embedded assessments and how student results impact and inform 18 

instruction for EL pupils;  19 

   (5) Knowledge and understanding of how to apply second language learning 20 

research to classroom practice in order to increase student learning and language 21 

acquisition; 22 

   (5)(6) Knowledge and understanding of how to plan and teach ELD and 23 

monitor student progress at each level of English proficiency;  24 

   (6)(7) Knowledge and understanding of how to teach the ELDall key 25 

instructional components of the SBE adopted instructional materials for 26 

kindergarten through grade eight, or standards-aligned instructional materials for 27 

grades nine through twelve, and Certified Supplemental Materials for English 28 

Learners; 29 

 (7)(8) Demonstrate the ability to effectively and efficiently teach content 30 

standards to mastery using ELD standards and methodology to scaffold; 31 
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 (8)(9) Knowledge and understanding of oral language development, vocabulary 1 

development, and writing development; 2 

 (9)(10) Knowledge and understanding of effective comprehension and 3 

instructional strategies to teach content through text and lessons analysis that 4 

support EL pupils in language development; and 5 

 (10)(11) Knowledge and understanding of early intervention techniques for pupils 6 

experiencing difficultyidentification of students who need early intervention. 7 

 (d) If the review panel determines that the training curriculum meets the 8 

requirements referenced in this section based on documented findings, the review 9 

panel shall recommend approval of the curriculum to the SBE. 10 

 (e) If the review panel determines that the prospective provider’s training 11 

curriculum does not meet the requirements referenced in of this section based on 12 

documented findings, the review panel shall confer with the prospective provider to 13 

correct deficiencies for resubmission. The review panel shall confer with the 14 

prospective provider on as many occasions as the review panel deems productive.  15 

Thereafter, if the prospective provider’s curriculum is deemed to meet the requirements 16 

of this section based on documented findings, the review panel shall recommend to the 17 

SBE that the prospective provider’s curriculum be approved. either, in its discretion, 18 

recommend to the SBE disapproval of the curriculum or confer with the owner of the 19 

curriculum to correct deficiencies. Prior to making a recommendation to the SBE, the 20 

review panel may confer with the owner of the curriculum on as many occasions as the 21 

review panel deems productive. Thereafter, the review panel shall recommend to the 22 

SBE either approval or disapproval of the curriculum. 23 

 (f) In addition to any other lawful consideration, the SBE may base its 24 

approval or disapproval of a training curriculum upon any of the items 25 

referenced in this section or the recommendation of the review panel.   26 

NOTE: Authority cited:  Section 99236, Education Code. Reference: Section 27 

99237.5, Education Code. 28 

New §11985.6 29 

§11985.6.  Training Providers of English Learner Professional Development.30 
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 (a) Each prospective training provider who seeks to provide training pursuant 1 

to Education Code section 99237.5 shall submit a written proposal to the SBE or 2 

its designee that includes the following:  3 

   (1) A complete, annotated, and scripted instructor’s training curriculum 4 

notebook or manual which includes a timed agenda, all of the overheads or 5 

Power Point presentations used by the provider and instructor, and all materials 6 

to be included for each grade level, grade span, or program/course level; 7 

 (2)  A statement describing whether the training curriculum described in 8 

subdivision (a)(1) is either: 9 

 (A) Owned by the prospective provider; or 10 

 (B) Being used with the express written consent of the party that owns it. 11 

 (3) A statement identifying whether the training curriculum described in 12 

subdivision (a)(1) has already been approved by the SBE and, if so, the date of 13 

the SBE meeting; 14 

   (4) A provision that each attendee will be provided with a participant notebook 15 

or manual with required readings; 16 

   (5) A provision that participants will have an opportunity to make up the 17 

minimum time requirements of the training by providing the LEA with the 18 

provider’s web page and/or training calendar, when available; 19 

   (6) A description of the training delivery methods, table and room set-up, and 20 

classroom structures that support adult learning theory and optimal learning; 21 

 (7) A description of how the training design will equip participants with the 22 

necessary skills and knowledge to be fully prepared to use their standards-based 23 

SBE adopted instructional materials or standards-aligned instructional materials 24 

to teach EL pupils at their academic and language proficiency levels; 25 

   (8)  A descriptive breakdown of instructional time as follows:  26 

   (A) Thirty percent for presentation and direct instruction of current and 27 

confirmed scientific research as related to the effective instruction of English learners, 28 

including the use of levels of language proficiency and the ELD standards to scaffold 29 

instruction, allowing access to core, grade-level content area instructionEL theoretical 30 
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framework, research, and academic content standards while using ELD standards to 1 

deliver instruction;  2 

   (B) FortyThirty percent for demonstrations and modeling of key routines to 3 

illustrate instructional strategies that include whole and small group differentiated 4 

instruction by English language proficiency levels to ensure EL pupils’ mastery of 5 

mathematics and English/language arts content standards, ELD standards, and 6 

academic language proficiencyinstructional strategies that ensure all pupils master the 7 

academic content standards, ELD standards, use of academic language, through 8 

differentiated instruction based on English language proficiency; and 9 

   (C) ThirtyForty percent for practice, planning instruction based upon data and 10 

student work, small and large group discussion, and other participant activities 11 

to reinforce learning. 12 

   (9) A provision that the ratio of participants to instructor(s) does not exceed 13 

35 to 1; 14 

   (10) An estimate of the number of authorized instructors to deliver training 15 

over the next five years;  16 

   (11) A description of how it will collaborate with the LEA in planning and 17 

delivering the training which also ensures that the superintendent or his/her 18 

designee will be present during the training; 19 

   (12) A description of whether it plans to offer alternative training formats or 20 

delivery models to small, remote, or rural LEAs, including the option of webcast 21 

training; 22 

   (13)  Evidence of the prospective provider’s experience and qualifications to 23 

deliver its training curriculum, which may include:  24 

 (A) Evaluation data from past trainings;  25 

 (B) Information demonstrating knowledge of state and federal programs, 26 

including sanction and intervention processes, and how they support and relate 27 

to EL academic achievement; 28 

 (C) Knowledge of standards-based SBE adopted instructional materials or 29 

standards-aligned instructional materials; and30 
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 (D) Knowledge of cCertified sSupplemental mMaterials for English lLearners 1 

adopted pursuant to the Budget Act of 2004 and pursuant to Chapter 79 of the 2 

Statutes of 2006. 3 

   (14) Documentation of each lead instructor’s experience and qualifications to 4 

deliver EL training;  5 

   (15) A description of its instructor selection and training process, including 6 

but not limited to how instructors are selected and trained to deliver its 7 

curriculum; 8 

   (16) A provision that attendance data will be collected and provided to the 9 

LEA, including the number of teachers, by credential type, who have received 10 

training on its curriculum;  11 

   (17) A provision that when major updates or revisions occur with curriculum, 12 

the prospective provider will not use the new materials until after the material 13 

has been submitted for review pursuant to sections 11985 and 11985.5 and 14 

approved by the SBE; and 15 

   (18) A provision that it has read and will comply with the Mathematics and 16 

Reading Professional Development Program regulations found in California 17 

Code of Regulations, title 5, sections 11980 through 11985.6, as applicable. 18 

 (b)  Each prospective training provider’s written proposal shall undergo 19 

review by a review panel consisting of twoone or more reviewers designated by 20 

the SBE and acting under its direction. The review panel shall evaluate whether 21 

the prospective provider’s written proposal contains each of the items identified 22 

in subdivision (a) and whether the written proposal demonstrates the 23 

prospective provider’s ability to effectively deliver training.  To be a qualified 24 

reviewer, a reviewer shall have experience teaching EL pupils and have 25 

knowledge and information related to mathematics or reading, as applicable, 26 

including: 27 

(1) Academic content standards and ELD standards;  28 

(2) Curriculum frameworks;  29 

(3) Instructional and teaching strategies included in the SBE adopted and 30 

standards-aligned core and ancillary instructional materials; 31 
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(4) Current and confirmed scientific research and current and confirmed 1 

scientific research related to EL pupils;  2 

(5) Certified sSupplemental mMaterials for English lLearners; and  3 

(6) Linkage between curriculum and assessment with the use of standardized tests, 4 

curriculum-embedded assessments, the STAR system, CELDT, and CAHSEE for 5 

diagnostic information related to EL pupilsAssessment linkage to curriculum, including 6 

but not limited to the CELDT. 7 

 (c) If the review panel determines that the prospective provider’s written 8 

proposal satisfies the requirements of this section based on documented findings, 9 

the review panel shall recommend to the SBE that the prospective provider be 10 

approved as a provider.  11 

 (d) If the review panel determines that the prospective provider’s written 12 

proposal does not meet the requirements of this section based on documented 13 

findings, the review panel shall, confer with the prospective provider to correct 14 

deficiencies for resubmission. The review panel shall confer with the prospective 15 

provider on as many occasions as the review panel deems productive. Thereafter, if 16 

the prospective provider’s written proposal is deemed to meet the requirements of this 17 

section based on documented findings, the review panel shall recommend to the SBE 18 

that the prospective provider be approved as a provider.in its discretion, either 19 

recommend to the SBE that the prospective provider not be approved as a provider or 20 

confer with the prospective provider to correct deficiencies. Prior to making a 21 

recommendation to the SBE, the review panel may confer with the prospective provider 22 

on as many occasions as the review panel deems productive. Thereafter, the review 23 

panel shall recommend to the SBE either that the prospective provider be approved or 24 

disapproved as a provider. 25 

 (e) In addition to any other lawful consideration, the SBE may base its 26 

approval or disapproval of a prospective provider upon any of the items listed in 27 

this section or the recommendation of the review panel. 28 

 (f) A provider approved by the SBE pursuant to this section is only authorized 29 

to provide training using the training curriculum it submitted pursuant to 30 

subdivision (a).31 
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NOTE: Authority cited: Section 99236, Education Code. Reference: Sections 1 

99237.5 and 99240, Education Code. 2 

 3 

 4 

06-22-07 [California Department of Education]  5 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Request for Approval of Yuba County Special Education Local 
Plan  

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) conditionally approve the Yuba County Special Education Local Plan 
Area (YCSELPA) local plan (Attachment 1) to incorporate five out-of-geographic Charter 
Local Education Agencies (LEAs) chartered by San Juan Unified, Sacramento City 
Unified, Elk Grove, and the Rough and Ready school district in the El Dorado County 
SELPA (Attachment 2) in their SELPA local plan pursuant to California Education Code 
(EC) Section 56195 with the following conditions:  
 

• In cooperation with the CDE, amend (1) policies and procedures, and (2) 
assurances and governance structure for the participating LEA member local 
board of trustees and the governing board approval by September 2007, and 
December 2007, respectively, to reflect the implementation of the local plan with 
charter LEAs in which students with disabilities are receiving specialized 
instruction and services that are geographically outside of the YCSELPA 
boundaries. 

 
• Through monthly meetings and onsite visits, the CDE and the YCSELPA will 

cooperatively monitor the special education programs provided through the 
participating charter schools ensuring students with disabilities receive a free 
appropriate public education (FAPE). 

 
• The CDE and the YCSELPA will collect data that will allow evaluation of SELPA 

efforts to ensure students with disabilities receive FAPE in the out-of-geographic 
SELPA member charter LEAs.  

 
• The SELPA out-of-geographic Charter LEA membership will be limited to the 

identified five members (Attachment 2) in the proposed local plan.  
 

• In order for the SBE to consider the viability of continuing the YCSELPA local 
plan that includes out-of-geographic Charter LEAs, and after three years, a report  
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RECOMMENDATION (cont.) 
 

will be made to the SBE regarding the effectiveness of the YCSELPA and the 
out-of-geographic Charter LEA members in the YCSELPA.  

 
The Superintendent of Public Instruction (SPI) may authorize additional charter school 
members upon receipt of a revised local plan. The SPI will notify the SBE of any change 
in SELPA membership. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
As required by EC Section 56100, each SELPA submits a local plan for review and 
approval by the SBE. In January 2000, pursuant to its statutory authority, the SBE 
delegated approval of SELPA local plans to the SPI. However, at such times when a 
proposed local plan exceeds the scope of that delegation, the SPI refers the local plan 
to the SBE for its review and approval.  
 
In June 2003, the SPI referred to the SBE a request to reconfigure the Tri-County 
SELPA to form three single county SELPAs, as they did not meet the 1983 SBE policy 
requiring minimum student populations and maximum geographic sizes. Although the 
proposed plans did not meet the population standards, the SBE approved the plans.  
For the same reason, the SPI referred to the SBE in March 2007 a request to form a 
single district SELPA in San Ramon Valley Unified School District. The SBE gave its 
consent.  
 
In July 2007 the SBE approved Local Plans for the following pilots; Lodi as an 
authorized pilot for two out-of-geographic charter schools members; El Dorado County 
Office of Education as an authorized pilot Charter SELPA; and the Desert Mountain 
SELPA as a pilot for 9 out-of-geographic charter members if conditions outlined by the 
SBE are met.  
 
SUMMARY OF KEY ISSUES 
 
The YCSELPA agrees to cooperate with the CDE to facilitate development of this 
unique alternative that will effectively serve students with disabilities enrolled in  
out-of-geographic YCSELPA region charter school LEAs. The YCSELPA, as part of the 
study, will serve five out-of-geographic region charter schools (Attachment 2). The  
out-of-geographic Charter LEAs have expressed their wish to be a member of the 
YCSELPA. Due to the nature of these charter schools, the students do not reside within 
a specific geographic district within the YCSELPA geographic boundaries. The SPI 
referred the YCSELPA local plan to the SBE because the SBE 1983 policy does not 
provide a standard for a SELPA that lacks a continuous border, as is the case with the 
YCSELPA local plan. 
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The CDE review of the proposed local plan indicates FAPE will be offered to students 
with disabilities enrolled in each charter school LEA including each charter school LEA 
that is outside of the geographic boundaries of the YCSELPA. The local plan review  
further addresses all statutory requirements (EC sections 56205-56206) (Attachment 3). 
However, current policies and procedures, assurances and the governance section of  
the Local Plan need to reflect, in writing, how the local plan and accompanying special 
education laws and regulations are implemented with the five out-of-geographic region 
charter school LEAs.  
 
The provisions of EC Section 47641(a) govern application for participation as a LEA 
within the SELPA. Accordingly, a charter school deemed an LEA may participate in a 
SELPA, consistent with EC Section 56195.1.  
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Should the SBE approve the YCSELPA application, the four above mentioned 
chartering district SELPAs will lose an estimated $703,416.00 collectively of anticipated 
special education funding. However, the affected SELPAs concurred with the transfer of 
the charter schools LEAs to the YCSELPA.  
 
ATTACHMENT(S) 
 
Attachment 1: Yuba County SELPA Local Plan (134 pages) 

(This attachment is not available for viewing on the Internet. A 
printed copy is available for viewing in the State Board of Education 
office.) 

 
Attachment 2: YC SELPA Charter Project Operational Agreement FY 2006-07  

(7 pages) (This attachment is not available for viewing on the 
Internet. A printed copy is available for viewing in the State Board 
of Education office.) 

 
Attachment 3: Elements of the Local Plan (6 pages) 

(This attachment is not available for viewing on the Internet. A 
printed copy is available for viewing in the State Board of Education 
office.) 
 

Attachment 4: Yuba County SELPA Out of Geographic Charter Schools (1 page) 
(This attachment is not available for viewing on the Internet. A 
printed copy is available for viewing in the State Board of Education 
office.) 

 
 

SUMMARY OF KEY ISSUES (cont.) 
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              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Adoption of Kindergarten Through Grade Eight Instructional 
Materials: Approve Commencement of 15 Day Public Comment 
Period for Proposed Changes to Proposed Title 5 Regulations, 
Sections 9510-9530 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take the following action: 
 

• Approve the proposed changes to the proposed regulations; 
 
• Direct that the proposed changes be circulated for a 15-day public comment 

period in accordance with the Administrative Procedure Act; 
 
• If no relevant comments to the proposed changes are received during the 15-day 

public comment period, the proposed regulations, with changes, are deemed 
adopted, and CDE is directed to complete the rulemaking package and submit it 
to the Office of Administrative Law (OAL) for approval, and; 

 
• If any relevant comments to the proposed changes are received during the  

15-day public comment period, CDE is directed to place the proposed regulations 
with changes on the SBE’s November 2007 agenda for action. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
January 11, 2007: The SBE approved commencement of the rulemaking process for 
regulations regarding the adoption of instructional materials. 
 
March 13, 2007: A public hearing was conducted. 
 
May 2007: The SBE put over discussion of the amended regulations to the July 2007 
meeting. 
 
July 11, 2007: The SBE discussed the proposed amended regulations, and the 
summary of the public comments received during the March 13, 2007, public hearing, 
and the 45-day public comment period. The SBE considered the proposed regulations, 
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SUMMARY OF PREVIOUS (Cont.) 
 
amended them, and established a 15-day public comment hearing for the amended 
regulations. 
 
SUMMARY OF KEY ISSUES 
 
During the second period of public comment on the proposed regulations, in July 2007, 
18 comments have been received. Some of the comments are from educational 
organizations, such as the Association of California School Administrators (ACSA) and 
the California Teachers Association (CTA), and other associations and individuals.  
 
Summary of Public Comments/Key Issues: 
 
Previously, extensive written comments were received from 14 members of the public, 
commenting on various sections of the proposed regulations. They were received 
during the 45-day public comment period that ended at 5:00 p.m. on Wednesday, 
March 13, 2007. The comments and responses were summarized in a chart provided as 
an item addendum in July. 
 
The extensive written and oral comments and responses from the March 13, 2007, 
public hearing were also summarized in a chart and provided as an item addendum in 
May.  
 
The proposed regulations and any relevant public comment from the second period of 
public comment held in July 2007, will be submitted as Item Addendums for the 
September SBE meeting. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
A Fiscal Impact Statement was provided as a part of the initial rulemaking package. 
 
ATTACHMENT(S) 
 
Attachment 1: Final Statement of Reasons, Instructional Materials to be provided as an 

item addendum. 
 
Attachment 2: California Code of Regulations 
   Title 5. EDUCATION 
   Division 1, California Department of Education 

            Chapter 9. Instructional Materials 
 Article 2. Adoption of Curriculum Frameworks, Evaluation Criteria and     

Instructional Materials will be provided as an item addendum. 
  
Attachment 3: Summary Chart of Written Comments Received During the 15 Day Public  
   Comment will be provided as an item addendum. 
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State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 12, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: Anthony Monreal, Deputy Superintendent 

Curriculum and Instruction Branch  
 
RE: Item No. 39 
 
SUBJECT: Adoption of Kindergarten Through Grade Eight Instructional Materials: 

Approve Commencement of 15 Day Public Comment Period for Proposed 
Changes to Proposed Title 5 Regulations, Sections 9510-95301 

 
Enclosed are the following attachments for Agenda Item 39: 
 
Attachment 1: Final Statement of Reasons, Instructional Materials (1 page). 
 
Attachment 2: California Code of Regulations 
  Title 5 EDUCATION 
  Division 1, California Department of Education 
  Chapter 9, Instructional Materials 
  Article 2, Adoption of Curriculum Frameworks, Evaluation Criteria and 
  Instructional Materials—Procedures (38 pages). 
 
Attachment 3: Summary of Public Comments,15-Day, Title 5 Regulations, Instructional 

Materials (44 pages). 
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FINAL STATEMENT OF REASONS 
Instructional Materials 

UPDATE OF INITIAL STATEMENT OF REASONS 
The proposed regulations set forth the process by which the State Board of Education 
(SBE) adopts curriculum frameworks, evaluation criteria and instructional materials for 
kindergarten through grade eight. 
 
These regulations currently found at California Code of Regulations, Title 5, Sections 
9510-9530 have been revised, renumbered, and reorganized to accurately reflect the 
procedures by which the adoption of kindergarten through grade eight curriculum 
frameworks, evaluation criteria, and instructional materials take place. It is necessary to 
adopt these regulations pursuant to the APA to ensure that the adoption process for 
kindergarten through grade eight is an open public process, with clear timelines and 
procedures. 
 
A public hearing was held on March 13, 2007. Several comments were received during 
the 45-day public comment period, as well as at the public hearing. Upon review of the 
comments received during the 45-day public comment period and at the public hearing, 
it was determined that additional changes were warranted to the proposed regulations. 
The proposed regulations were subsequently sent out for a 15-day public comment 
period. 
 
SUMMARY AND RESPONSE TO COMMENTS RECEIVED DURING THE INITIAL 
NOTICE PERIOD OF JANUARY 20, 2007 THROUGH MARCH 20, 2007. 
The proposed regulations were made available to the public from January 20, 2007 
through March 20, 2007, inclusive. Several comments were received which are 
addressed in the attached charts. 
 
COMMENTS RECEIVED DURING THE PERIOD THE 15-DAY NOTICE AND 
PROPOSED REGULATION TEXT WAS AVAILABLE TO THE PUBLIC 
The modified text was made available to the public from July 23, 2007 through August 
6, 2007, inclusive. Several comments were received during the 15-day public comment 
period (see attached chart). 
 
ALTERNATIVES DETERMINATION 
The SBE has determined that no alternative would be more effective in carrying out the 
purpose for which the regulation is proposed or would be as effective and less 
burdensome to affected private persons than the proposed regulation. 
 
LOCAL MANDATE DETERMINATION 
The proposed regulations do not impose any mandate on local agencies or school 
districts. 
 
 
8-1-07 [California Department of Education] 
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Title 5. EDUCATION 1 

Division 1. California Department of Education 2 
Chapter 9. Instructional Materials 3 

 4 

Article 2. Standards and Criteria for Adoption of Instructional Materials 5 

Adoption of Curriculum Frameworks, Evaluation Criteria and Instructional 6 

Materials – Procedures 7 

 8 

§ 9510.  Definitions Standards and Criteria for Specific Subject Matter Adoptions. 9 

 For purposes of curriculum frameworks, evaluation criteria and instructional 10 

materials adoptions, the following definitions shall apply: 11 

 (a) “Adoption Report” is the final report reflecting the State Board of Education’s 12 

(SBE) action on instructional materials submitted for adoption. 13 

 (b) “CDE” is the California Department of Education. 14 

 (c) “Content Standards” are those adopted by the SBE, pursuant to Education Code 15 

section 60605, et seq. 16 

 (d) “Curriculum Commission” is the Curriculum Development and Supplemental 17 

Materials Commission as referenced in Education Code section 33530. 18 

 (e)(n) “Curriculum Commission Advisory Report of Findings” is produced by the 19 

Curriculum Commission IMRs and CREs to indicate whether each set of 20 

instructional materials submitted for adoption meets the content standards, curriculum 21 

frameworks, evaluation criteria, and social content standards for a particular adoption. 22 

The Curriculum Commission Advisory rReport of findings shall include, at a 23 

minimum: 24 

 (1) a recommendation for or against the adoption of each set of instructional 25 

materials, and 26 

 (2) if applicable, a list of edits and corrections that should be made to the 27 

instructional materials as a condition of adoption. 28 

 (f)(e) “Curriculum Commissioner” is an individual one of the persons appointed to 29 

the Curriculum Commission, pursuant to Education Code section 33530.  30 
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 (g)(f) “Deliberations” means the time set forth in the Schedule of Significant Events 1 

when Content Review Experts (CREs) and Instructional Materials Reviewers (IMRs) 2 

assemble into review panels and meet in open publicly-noticed meetings to discuss 3 

and make recommendations regarding the instructional materials submitted for 4 

adoption and to develop a report of findings. 5 

 (h)(k) “Edits and corrections” are changes that must be made to submitted 6 

instructional materials to meet the social content standards, to ensure accuracy, or to 7 

achieve clarity and that are minimal in number, and include, but are not limited to: 8 

 (1) Misquoted content standards; 9 

 (2) Imprecise definitions; 10 

 (3) Mislabeled pictures or objects; 11 

 (4) Grammatical errors or misspellings; 12 

 (5) Simple factual errors; 13 

 (6) Computational errors.  14 

 (i)(g) “Evaluation criteria” are adopted by the SBE for the evaluation of submitted 15 

instructional materials, pursuant to Education Code section 60005(c)(2). 16 

 (j) “Executive Committee” is a subcommittee of the Curriculum Commission 17 

that is comprised of the chairperson and vice chairperson of the Curriculum 18 

Commission and three other Curriculum Commissioners chosen by the 19 

Curriculum Commission, with the primary purpose of advising the Curriculum 20 

Commission on issues related to internal governance of the Curriculum 21 

Commission and its subcommittees and advisory groups. 22 

 (k) “Facilitator” is a Curriculum Commissioner, former Curriculum 23 

Commissioner, IMR or CDE employee assigned by the Curriculum Commission to 24 

help each IMR/CRE review panel organize and reach consensus during 25 

deliberations. The SBE must approve the participation of any facilitator who is 26 

not a current Curriculum Commissioner. 27 

 (l)(h) “Free instructional materials or gratis items” refer to adopted instructional 28 

materials provided at no cost by a publisher to a county office of education, district 29 

board, elementary school, middle school or high school.  30 
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 (m) “IMR/CRE Report of Findings” is compiled by CDE and contains the 1 

determinations of all the IMR and CRE review panels as to whether the 2 

instructional materials reviewed by each panel meet the content standards, 3 

curriculum frameworks, evaluation criteria, and social content standards for a 4 

particular adoption. The report shall include, at a minimum: 5 

 (1) a recommendation for or against the adoption of each set of instructional 6 

materials, and 7 

 (2) if applicable, a list of edits and corrections that should be made to the 8 

instructional materials as a condition of adoption.  9 

 (n)(i) “Invitation to Submit Instructional Materials” (Invitation to Submit) is the 10 

document prepared by the CDE for each instructional materials adoption that:  11 

 (1) identifies the applicable content standards, curriculum framework and 12 

evaluation criteria for the adoption;  13 

 (2) sets out the statutes, regulations, specifications and timelines that govern the 14 

adoption process,; and  15 

 (3) invites publishers to participate in the process.  16 

 (o)(j) “Learning Resources Display Center” (LRDC) is where instructional materials, 17 

and curriculum frameworks and evaluation criteria that are submitted for adoption 18 

shall be available for public viewing, pursuant to Education Code section 60202. 19 

 (p)(l) “Period of adoption” is the length of time established by the SBE, as set forth in 20 

the Schedule of Significant Events, that instructional materials adopted by the SBE shall 21 

be available for procurement, pursuant to Education Code section 60200(i). 22 

 (q)(m) “Publisher” is any company, person, or entity that submits instructional 23 

materials for adoption. 24 

 (r)(o) “Rewrites” are extensive changes that would need to be made to instructional 25 

materials in order for them to meet the content standards, curriculum frameworks, 26 

evaluation criteria or social content standards and include, but are not limited to:  27 

 (1) Revising a paragraph, page, section, or chapter or entire page; 28 

 (2) Adding new content; 29 

 (3) Moving materials from one grade level to another. 30 
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 (s)(p) “Schedule of Significant Events” is a timeline adopted by the SBE for each 1 

instructional materials adoption that sets out the dates for key events that will take place 2 

during the adoption.  The Schedule of Significant Events is included in the Invitation to 3 

Submit document and is posted on the CDE website. 4 

 (t)(q) “Social content standards” are those set forth in the publication entitled 5 

Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, 6 

incorporated by reference. 7 

 (u) “Standards and evaluation criteria maps” are templates prepared by the CDE 8 

and approved by the SBE for each adoption that must be completed by publishers 9 

submitting instructional materials for adoption and are designed to determine if 10 

instructional materials meet the content standards and evaluation criteria. The 11 

standards and evaluation criteria maps are available on the CDE website. 12 

 (v) “Subject Matter Committees” are subcommittees of the Curriculum 13 

Commission composed of Curriculum Commissioners, whose members are 14 

selected by the Curriculum Commission, each with the primary purpose of 15 

assisting the Curriculum Commission in making recommendations on matters 16 

related to a particular subject matter area and shall exist for the following subject 17 

matter areas: 18 

 (1) Foreign Language 19 

 (2) History-Social Science  20 

 (3) Mathematics 21 

 (4) Physical Education 22 

 (5) Reading/Language Arts 23 

 (6) Science 24 

 (7) Visual/Performing Arts 25 

 (8) Health  26 

NOTE: Authority cited:  Sections 33031, 60005 and 60206, Education Code. Reference: 27 

Chapters 1 and 2 of Part 33 of Title 2, Sections 33530, 60010, 60048, 60061, 60200, 28 

60202, 60204, and 60605, Education Code. 29 

 30 
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§ 9510.5. Internal Governance of the Curriculum Commission. 1 

 The Curriculum Commission, through its own bylaws, approved by the SBE, 2 

shall provide for its internal governance, including, but not limited to, the election 3 

of its officers and the establishment of its subcommittees and advisory groups. 4 

NOTE: Authority cited:  Sections 33031, 60005, 60204, and 60206, Education 5 

Code. Reference: Section 33003 and 60206, Education Code.  6 

 7 

§ 9511. Standards and Criteria  for All Subject Matter Adoptions Curriculum 8 

Framework and Evaluation Criteria Committee Establishment, Composition and 9 

Membership Qualifications. 10 

 The standards and criteria in the publication entitled Standards for Evaluating the 11 

Social Content of Instructional Materials, 2000 Edition, approved by the State Board of 12 

Education on January 13, 2000, and published by the California State Department of 13 

Education in 2000 are incorporated in this section by reference and apply to all State 14 

Board of Education adoptions of instructional materials in all subjects.  15 

 (a) At the SBE’s request, the Curriculum Commission shall recommend a 16 

curriculum framework and evaluation criteria to the SBE. 17 

 (b)(a) The SBE may establish a Curriculum Framework and Evaluation Criteria 18 

Committee (CFCC) to assist in the process of reviewing and/or developing a 19 

curriculum framework and evaluation criteria for a particular content field and to 20 

makeing a recommendation to the Subject Matter Committee, Curriculum 21 

Commission and SBE regarding a curriculum framework and evaluation criteria.  22 

 (c) When the SBE requests that the Curriculum Commission recommend a 23 

curriculum framework and evaluation criteria, the CDE shall convene four public 24 

focus groups of educators in different regions of California to provide comment 25 

to the Curriculum Commission, the CFCC (if established), and the SBE. 26 

 (d)(b) The CFCC shall be composed of a minimum of 9 to a maximum of 20 27 

members appointed by the SBE. 28 

 (e)(c) The Curriculum Commission shall make recommendations to the SBE on 29 

appointing CFCC members according to the qualifications stated below. The SBE may 30 
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also consider recommendations from CDE, SBE staff, members of the SBE and 1 

the public according to the qualifications stated below. 2 

 (f) A majority of CFCC members, at the time of appointment, shall be classroom 3 

teachers who teach students or mentor teachers currently assigned to teach in 4 

kindergarten or grades 1-12. At least one such teacher classroom or mentor teacher 5 

shall have experience in providing instruction to English Learners, and at least 6 

one such teacher classroom or mentor teacher shall have experience in providing 7 

instruction to students with disabilities. 8 

 (g)(d) CFCC members who are teachers as described in part (f) above classroom or 9 

mentor teachers shall have subject matter expertise and professional knowledge 10 

of, and successful experience with, and expertise in, standards-based effective 11 

educational programs and practices in the content field under consideration.  12 

 (h) At least one CFCC member shall be a Content Review Expert (CRE) and shall 13 

meet the qualifications set forth in section 9512. 14 

 (i)(h)(e) Other CFCC members may be administrators, parents, local school 15 

board members, teachers not described in the first sentence of part (f) above, and 16 

members of the public. A majority of CFCC members, at the time of appointment, 17 

shall be classroom teachers, or mentor teachers, currently assigned to teach 18 

kindergarten or grades 1-12. 19 

 (j)(i)(f) The SBE shall appoint CFCC members who are reflective of the various 20 

ethnic groups, types of school districts, and regions in California. Nothing in this 21 

section shall preclude public members, i.e., non-educators, from serving as a 22 

CFCC member as the SBE may deem appropriate  23 

 (k)(j) CFCC members shall receive training and information during publicly-24 

noticed meetings from any of the following as recommended by the Curriculum 25 

Commission and approved by the SBE:  26 

 (1) Current and former CDE staff, Curriculum Commissioners, SBE members and 27 

CREs; 28 

 (2) Subject matter experts whose qualifications are consistent with those for CREs 29 

as set forth in section 9512. 30 
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 (l)(k) CFCC members shall serve until they make their recommendations to the 1 

Curriculum Commission and SBE. 2 

 (m)(l)(g)  All CFCC members operate under the guidance and at the pleasure of the 3 

SBE. 4 

NOTE: Authority cited: Sections 33031, 60005, 60048(d), 60200(o) and 60206, 5 

Education Code. Reference: Sections 60040-60044, 60048, 60200 and 60200.2, 33530, 6 

and 60204, Education Code. 7 

 8 

§9512.  Appointment of Instructional Materials Reviewers and Content Review 9 

Experts. 10 

 (a) The SBE shall appoint Instructional Material Reviewers (IMRs), and Content 11 

Review Experts (CREs) to serve as advisors to the Curriculum Commission and SBE, in 12 

the review of instructional materials submitted for adoption. At least one CRE shall also 13 

be appointed to participate on each CFCC. 14 

 (b) The Curriculum Commission shall make recommendations to the SBE on 15 

appointing IMRs and CREs according to the qualifications stated below. The SBE may 16 

also consider recommendations from CDE, SBE staff, members of the SBE and 17 

the public according to the qualifications stated below. 18 

 (c) The primary qualification for IMRs shall be subject matter expertise and 19 

professional knowledge of, and successful experience with, effective educational 20 

programs and practices.  21 

 (c)(d) A majority of IMRs, at the time of appointment, shall be teachers who teach 22 

students classroom teachers, or mentor teachers, currently assigned to teach in 23 

kindergarten or grades 1-12 8 and who have experience with, and expertise in, 24 

standards-based educational programs and practices in the content field under 25 

consideration. At least one classroom or mentor such teacher shall have 26 

experience in providing instruction to English Learners, and at least one 27 

classroom or mentor such teacher shall have experience in providing instruction to 28 

students with disabilities. 29 

 (d)(e) Other IMRs may be administrators, parents, local school board 30 
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members, teachers not described in the first sentence of part (c) above, and members 1 

of the public. Nothing in this section shall preclude public members, i.e., non-2 

educators, from serving as IMRs as the SBE may deem appropriate  3 

 (e)(f) When the instructional materials, or curriculum frameworks and evaluation 4 

criteria, considered for adoption are in a content field other than reading/language 5 

arts and visual/performing arts, the CREs shall be experts in a content field who: 6 

(1) hold a doctoral degree in that field, or related field.  7 

 (2) have a masters degree or higher in that field and 5 or more years of 8 

curriculum expertise in that field. 9 

 (f) When the instructional materials, or curriculum frameworks and evaluation 10 

criteria, considered for adoption are in the content field of reading/language arts 11 

or visual/performing arts, the CREs shall have a masters degree or higher in that 12 

field and 5 or more years of experience with, and expertise in, standards-based 13 

educational programs and practices in that field, or in the content field of 14 

reading/language arts, a doctoral degree and expertise in “research on how reading 15 

skills are acquired” as defined in Education Code section 44757.5.  16 

 (g) The SBE shall appoint IMRs and CREs who are reflective of the various 17 

ethnic groups, types of school districts, and regions in California. 18 

 (h) IMRs and CREs shall receive training and information during publicly-noticed 19 

meetings from any of the following as recommended by the Curriculum Commission 20 

and approved by the SBE:  21 

 (1) Current and former CDE staff, Curriculum Commissioners, SBE members and 22 

CREs; 23 

 (2) Subject matter experts whose qualifications are consistent with those for CREs 24 

as set forth in this section. 25 

 (i) IMRs and CREs shall serve until the SBE acts to adopt or not adopt the 26 

submitted instructional materials. CREs who are appointed to serve on a CFCC shall 27 

serve until the CFCC makes its recommendations to the Curriculum Commission and 28 

SBE. 29 

 (j)(g) All IMRs and CREs operate under the guidance and at the pleasure of the 30 
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SBE. 1 

NOTE: Authority cited: Sections 33031, 60005, 60200, and 60206, Education Code. 2 

Reference: Sections 33530 and 60204, Education Code. 3 

 4 

§9513. Application Process for Curriculum Framework and Evaluation Criteria 5 

Committee Members, Instructional Materials Reviewers and Content Review 6 

Experts. 7 

 (a)  At least 90 days prior to before the scheduled date of appointment by the 8 

SBE, the CDE shall distribute application forms, approved as to form by the SBE, to 9 

become a CFCC member, an IMR, and or a CRE applications to districts, county 10 

offices, Learning Resources Display Centers (LRDCs) and others upon request, as well 11 

as posting the applications forms on the CDE website, to ensure sufficient time for 12 

interested parties to applications to be completed and submitted applications to the 13 

Curriculum Commission CDE by interested parties.  14 

 (b) The CDE shall assist the Subject Matter Committee and the Curriculum 15 

Commission in reviewing all the submitted applications of CFCC members, IMRs, 16 

and CREs to ensure applications are complete before the Curriculum Commission 17 

makes its recommendations to the SBE.  18 

 (c) The SBE shall consider the recommendations of the Curriculum 19 

Commission and appoint CFCC members, IMRs and CREs that in its view meet 20 

the qualifications set forth above. All completed applications, with the exception 21 

of personal information, shall be available for viewing at the CDE and SBE during 22 

normal business hours and at every publicly-noticed meeting at which the 23 

applications are considered. 24 

 (d) Prior to the SBE taking any action to appoint applicants, a list of the 25 

applicants’ names and respective employers, if applicable, shall be posted on the 26 

CDE website and provided to the SBE. Upon action by the SBE, the list shall be 27 

updated to indicate whether or not each applicant was appointed. 28 

NOTE: Authority Cited:  Sections 33031, 60005, 60200, and 60206, Education Code. 29 

Reference: Sections 33530 and 60204, Education Code. 30 
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 1 

§9514. Prohibited Communications. 2 

 (a) CFCC members during their tenure shall not release draft copies of the 3 

curriculum framework or evaluation criteria. 4 

 (a)(b) Publishers, or their representatives, shall not communicate with facilitators, 5 

IMRs and CREs, during their tenure, and facilitators, IMRs and CREs, during their 6 

tenure, shall not communicate with publishers or their representatives, about 7 

anything related to the evaluation or adoption of instructional materials submitted for 8 

adoption, other than when publishers are making presentations or during the 9 

times for public comment in open publicly-noticed meetings. When publishers or their 10 

representatives, or facilitators, IMRs or CREs, make a prohibited communication, 11 

Such communication outside of the times designated in the Schedule of 12 

Significant Events may result in the SBE may take corrective action, including 13 

disqualification of the publisher, facilitator and IMR/CRE by the SBE from further 14 

participation in the subject adoption. 15 

 (b)(c) Publishers, or their representatives, shall not communicate with Curriculum 16 

Commissioners about anything related to the evaluation or adoption of instructional 17 

materials, other than during the times for public comment in open publicly-noticed 18 

meetings, or other than through written submissions addressed to all Curriculum 19 

Commissioners in care of the Executive Director of the Curriculum Commission, 20 

between the date set forth in the Schedule of Significant Events when instructional 21 

materials are delivered to IMRs, CREs and LRDCs and the date when the SBE takes 22 

action to adopt. When publishers or their representatives, or curriculum commissioners 23 

make a prohibited communication, Such contact may result in the SBE may take 24 

corrective action, including disqualification of the publisher and the Curriculum 25 

Commissioner by the SBE from further participation in the subject adoption. 26 

 (c)(d) Notwithstanding the above prohibitions, facilitators, IMRs, CREs, and 27 

Curriculum Commissioners may contact publishers for technical assistance in using 28 

electronic instructional materials. 29 

 (d) Notwithstanding the above prohibitions, publishers or their representatives may 30 
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communicate with the chairperson, or designee, of the Curriculum Commission or the 1 

chairperson, or designee, of the Subject Matter Committee involved in the adoption 2 

during the time set forth for deliberations. 3 

NOTE: Authority Cited: Sections 33031 and 60206, Education Code. Reference: 4 

Sections 33530, 60200, and 60204, Education Code. 5 

 6 

§ 9515. Definitions Public Inspection of, and Comment on, Display of Curriculum 7 

Frameworks and Evaluation Criteria for Public Inspection and Comment. 8 

 (a) “Board means the State Board of Education. 9 

 (b) “Curriculum Commission” means the Curriculum Development and Supplemental 10 

Materials Commission. 11 

 (c) “Department” means the California Department of Education. 12 

 (d) “Schedule of Significant Events” means the dates promulgated by the 13 

Department in the “Invitation to Submit Basic Instructional Materials for Adoption in 14 

California.” 15 

 (e) “Period of Adoption” means the period of time that the instructional materials 16 

shall remain in adoption. This time period shall be specified in the “Schedule of 17 

Significant Events.” 18 

 (f) “Primary Adoption” means the first instructional materials adoption following the 19 

approval of new evaluation criteria by the Board. 20 

 (a) Prior to recommending a curriculum framework and evaluation criteria to the 21 

SBE, the Curriculum Commission shall: 22 

 (1) direct the appropriate Subject Matter Committee to consider the draft 23 

curriculum framework and evaluation criteria developed by the CFCC, if 24 

applicable, and submit its recommendation to the Curriculum Commission; 25 

 (2) consider the recommendation from the Subject Matter Committee; 26 

 (3) approve a draft curriculum framework and evaluation criteria; 27 

 (4) make the draft curriculum framework and evaluation criteria and make it 28 

available for public review and comment for a minimum of 60 45 days public review 29 

and comment period. The CDE shall ensure that the draft curriculum framework and 30 
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evaluation criteria is are posted on the CDE website for the entire period, and 1 

available at the LRDCs during this 45 day period; and 2 

 (4)(5) hold at least one publicly-noticed meeting to receive comment on the draft 3 

curriculum framework and evaluation criteria as referenced below. 4 

 (b) After the Curriculum Commission recommends a curriculum framework 5 

and evaluation criteria to the SBE for adoption, the CDE shall ensure that the 6 

recommended curriculum framework and evaluation criteria are available on the 7 

CDE website and available at the LRDCs during a minimum 30 day period prior to 8 

SBE consideration for adoption.  9 

 (b)(c) Any comment from a member of the public person may submit a 10 

typewritten (or clearly legible handwritten) statement regarding the content of a 11 

draft curriculum framework and evaluation criteria that is received by to the Executive 12 

Director of the Curriculum Development and Supplemental Materials Commission, 13 

1430 N Street, Suite 3207, Sacramento, California, 95814, postmarked not later than 14 

14 10 days prior to the date set for the publicly-noticed meeting hearing at which the 15 

Curriculum Commission is scheduled to consider vote on whether to recommend the 16 

draft curriculum framework and evaluation criteria should be recommended to the 17 

SBE for adoption, will be distributed to members of the Curriculum Commission 18 

not later than 3 days before the meeting.  Notice of the 14-day deadline, and the 19 

Executive Director’s mail, email, and facsimile addresses, shall be posted on the 20 

CDE website and at the LRDCs at least 60 days before the meeting. 21 

 (c) After the Curriculum Commission recommends a curriculum framework 22 

and evaluation criteria to the SBE for adoption, the CDE shall ensure that the 23 

recommended curriculum framework and evaluation criteria is posted on the CDE 24 

website for a 60-day period, and available at the LRDCs during this period, for 25 

public review and comment prior to consideration by SBE for adoption. 26 

 (d) Nothing in this section shall restrict a member of the public from directly 27 

addressing a state body at any publicly-noticed meeting, orally or in writing, relating to 28 

a curriculum framework and evaluation criteria.  29 

NOTE: Authority cited:  Sections 33031, 60005, and 60206, Education Code. 30 
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Reference: Sections 60200, 60201, 60202, and 60204, 60206, 60221, 60222 and 1 

60227, Education Code; Section 11125.7, Government Code. 2 

  3 

§9516. Advisory Task Forces and Committees to the Curriculum Commission 4 

Public Hearings Held by the Curriculum Commission and the SBE Regarding 5 

Curriculum Frameworks and Evaluation Criteria. 6 

 The Board may, upon recommendation by the Curriculum Commission, appoint task 7 

forces or committees of subject matter experts to assist and advise the Curriculum 8 

Commission. Each task force or committee shall include, at the time of appointment, a 9 

majority of current classroom teachers providing instruction in kindergarten and grades 10 

one to either, inclusive, or mentor teachers, or certificated teachers employed by school 11 

districts of county offices of education who are not in a position that requires a services 12 

credential with a specialization in administrative services, or any combination of those 13 

teachers. The primary criteria for membership shall be subject matter expertise and 14 

professional knowledge of, and successful experience with, effective educational 15 

programs and practices for the full range of the state’s diverse population. The Board 16 

shall, to the extent possible, appoint persons who are representative of the various 17 

ethnic groups and types of school districts in the state. Nothing in this section shall 18 

preclude public members, i.e., noneducators, from serving on a task force or committee 19 

as the Board may deem appropriate. 20 

 For purpose of developing a curriculum framework or for other activities not 21 

associated with the evaluation of basis instructional materials, the Board may expand 22 

the committees or task forces to include teachers who provide instruction in 23 

kindergarten and grades one to twelve, inclusive. 24 

 (a) Prior to recommending a curriculum framework and evaluation criteria to the SBE 25 

for adoption, the Curriculum Commission shall hold at least one public hearing. To 26 

recommend a curriculum framework and evaluation criteria to the SBE, the 27 

Curriculum Commission must and conduct a roll call vote with at least 9 affirmative 28 

votes required for the recommendation, or at least 10 affirmative votes required for 29 

the recommendation when all 18 commissioners vote required to recommend a 30 
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curriculum framework and evaluation criteria to the SBE. 1 

 (b) Prior to adopting a curriculum framework and evaluation criteria, the SBE shall 2 

receive the recommendation of the Curriculum Commission and hold at least one public 3 

hearing.  4 

NOTE: Authority cited: Sections 33031, and 60004 60005, and 60206, Education Code. 5 

Reference: Sections 33530 60200 and 60204, Education Code.    6 

 7 

§9517. Invitation to Submit Basic Instructional Materials for Adoption. Procedures 8 

for Submitting Instructional Materials for Adoption.  9 

 The Board shall ensure that a written notice of an upcoming primary and follow-up 10 

adoption of instructional materials is posted on the Department Website and mailed to 11 

every person or firm who has submitted a request for notice to the Department and to 12 

any person or firm whom the Department, in its judgment, deems to be interested in the 13 

notice. This notice shall be known as the Invitation to Submit Basic Instructional 14 

Materials for Adoption in California. The failure to mail an invitation to any person as 15 

provided in this section shall not invalidate any action taken by the Board, Curriculum 16 

Commission, or Department. 17 

 With respect to the submission of instructional materials for adoption by the Board, 18 

publishers and manufacturers shall comply with the following requirements: 19 

 (a) Instructional materials may be submitted in any language, but essential teachers' 20 

materials shall be included in English. 21 

 (b) Publishers and manufacturers shall indicate, either in the teacher's edition or in 22 

the student's edition or both, which literary works contained in the student's edition or 23 

teacher's edition have been abridged, adapted, or excerpted. Publishers and 24 

manufacturers shall provide detailed descriptions of these changes upon request by the 25 

Department or local educational agencies. 26 

 (c) Publishers and manufacturers shall list, either in the teacher's edition or in the 27 

student's edition or both, only authors, reviewers, consultants, advisors, field-test 28 

teachers, and others who actually contributed to the development of the materials and 29 

shall indicate, for those who are listed, in what capacity they served. Publishers and 30 
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manufacturers shall provide additional related information upon request by the 1 

Department or local educational agencies. 2 

 (d) Education Code sections 32060-32066 prohibit the purchase of toxic art or craft 3 

supplies for grades kindergarten through six and allow their purchase for grades seven 4 

through twelve only if they display a warning label. Publishers and manufacturers shall 5 

ensure that all art or craft materials included or suggested in their instructional materials 6 

comply with the requirements of these Education Code sections. 7 

 (e) On or before 5:00 P.M. of the date specified in the Schedule of Significant 8 

Events, which is included in the Invitation to Submit Basic Instructional Materials for 9 

Adoption, publishers and manufacturers shall provide to the Department a list of all 10 

instructional materials that will be submitted for adoption. Receipt of submission 11 

information after this deadline shall result in disqualification of the instructional materials 12 

from further consideration in the current adoption unless publishers or manufacturers 13 

can show extenuating and compelling circumstances beyond their control. 14 

 (f) On or before 5:00 P.M. of the date specified in the Schedule of Significant Events, 15 

publishers and manufacturers shall deliver samples of instructional materials to the 16 

evaluators and locations specified by the Department. Failure to meet the deadline for 17 

delivery of samples shall result in disqualification of the instructional materials from 18 

further consideration in the current adoption unless the publisher or manufacturer can 19 

show extenuating and compelling circumstances involving natural disasters or 20 

independent carriers beyond the control of the publishers and manufacturers. In 21 

addition: 22 

 (1) Publishers and manufacturers shall deliver all samples in final form (i.e., a form 23 

that will be offered for purchase over the period of adoption) unless written permission 24 

to submit a sample in other than final form is obtained from the Department before any 25 

samples are shipped. 26 

 (2) Publishers and manufacturers shall deliver all samples free of shipping, handling, 27 

sampling, or other charges. 28 

 (3) After the final date for delivery of samples, changes or modifications to 29 

instructional materials during the adoption review period by the publisher or 30 
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manufacturer shall result in disqualification of the materials from the adoption unless 1 

those changes or modifications are made pursuant to the Board's social content review 2 

or educational content review. 3 

 (4) Publishers and manufacturers shall retrieve samples of nonadopted instructional 4 

materials from display centers during the first thirty (30) days following the date of Board 5 

adoption. The deadline for retrieval shall be specified in the Schedule of Significant 6 

Events in the invitation. All materials shall be retrieved without any cost to the display 7 

center or its staff. Display center directors may dispose of or donate for educational use 8 

any samples of instructional materials not retrieved within the 30-day period. Board and 9 

Curriculum Commission members, instructional materials reviewers, and Department 10 

staff may offer their samples back to publishers and manufacturers, retain their 11 

samples, or donate them, provided that the materials are used to benefit public 12 

education in California. 13 

 (g) On or before 5:00 P.M. of the date specified in the Schedule of Significant 14 

Events, publishers and manufacturers shall submit to the Department price quotations 15 

(bids) for the sale of completed materials, including all transportation costs. 16 

 (h) Publishers and manufacturers are discouraged from withdrawing from a state 17 

adoption after the submission of their materials. No publisher or manufacturer may 18 

withdraw their submitted instructional materials from a state adoption within seven 19 

working days prior to the beginning of the Instructional Materials Advisory Panel 20 

educational content deliberations, which date(s) shall be specified in the Schedule of 21 

Significant Events. Publishers and manufacturers withdrawing prior to this date shall be 22 

so noted in the Curriculum Commission's report of adoption recommendations. 23 

 (i) Other than during the times specified in the Schedule of Significant Events, 24 

publishers and manufacturers shall not contact Instructional Materials Advisory Panel 25 

members during their tenure to discuss anything related to the state evaluation or state 26 

adoption of materials. Contact initiated by publishers or manufacturers regarding the 27 

evaluation or adoption of materials may lead to disqualification of the publisher's or 28 

manufacturer's materials from further consideration in the current adoption, legal action, 29 

or both. Instructional Materials Advisory Panel members shall not discuss materials 30 
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under adoption consideration with publishers or manufacturers or their spokespeople or 1 

representatives. 2 

 (j) Publishers and manufacturers shall not publicize in printed marketing materials 3 

any part of the Instructional Materials Advisory Panel Report. 4 

 (k) Follow-up adoptions shall be based on the Invitation to Submit Basic 5 

Instructional Materials and evaluation criteria issued for the primary adoption. A 6 

new Schedule of Significant Events shall be approved prior to implementing a 7 

follow-up adoption. 8 

 (a) The CDE shall provide a copy of the Invitation to Submit to every publisher 9 

that submits a request and also make it available on its website.  10 

 (b) Publishers submitting instructional materials for SBE adoption shall comply with 11 

the Invitation to Submit. 12 

 (c) Publishers shall adhere to all dates and times set forth in the Schedule of 13 

Significant Events, as approved by the SBE.   14 

 (d) On or before 5:00 p.m. on the date specified in the Schedule of Significant 15 

Events, publishers shall provide to the CDE a CD-ROM and hard copy containing 16 

the following submission information (Failure to meet this deadline shall result in 17 

disqualification of the instructional materials from further consideration in the 18 

current adoption unless the publisher can show the CDE that there were 19 

extenuating and compelling circumstances involving natural disasters or 20 

independent carriers beyond the control of the publisher.):  21 

 (1) A list of all instructional materials that will be submitted for adoption. 22 

 (2) A short narrative description of the instructional materials that will be 23 

submitted. The description should not exceed 6 pages, single spaced.  24 

 (3) A description of the technology requirements that will be necessary to 25 

review the submitted instructional materials. 26 

 (4) Contact information for the publisher’s primary contact for the adoption, a 27 

California contact, and a contact for technology-based matters. 28 

 (e) Upon its determination that the submission information is complete, the 29 

CDE will request samples of all instructional materials for evaluation. 30 
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 (f) On or before 5:00 P.M. on the date specified in the Schedule of Significant 1 

Events, publishers shall provide to the CDE completed standards and evaluation 2 

criteria maps on a CD-ROM and in hard copy for all instructional materials that 3 

have been accepted for evaluation.   4 

 (g) On or before 5:00 P.M. on the date specified in the Schedule of Significant 5 

Events, publishers shall deliver samples of all instructional materials that have 6 

been accepted for evaluation to the evaluators and locations specified by CDE. 7 

Failure to meet this deadline shall result in disqualification of the instructional 8 

materials from further consideration in the current adoption unless the publisher 9 

can show CDE that there were extenuating and compelling circumstances 10 

involving natural disasters or independent carriers beyond the control of the 11 

publisher. 12 

 (h) Publishers shall deliver all samples free of shipping, handling, sampling, or 13 

other charges. 14 

 (i)(d) Publishers shall include in instructional materials submitted for adoption, only 15 

content standards approved by the SBE and specified in the evaluation criteria for the 16 

adoption. Adopted instructional materials shall not include references to national 17 

standards or standards from other states. 18 

 (j) Publishers shall list, in the teacher’s edition and/or in the student’s edition 19 

submitted for adoption, only authors, reviewers, consultants, advisors, field test 20 

teachers, and others who actually contributed to the development of the materials 21 

and the capacity in which they served. 22 

 (k)(e) Publishers shall submit all instructional materials in the same physical form 23 

that will be offered for purchase during the adoption period with the following 24 

exceptions: 25 

 (1) Audio recordings may be submitted in manuscript form; 26 

 (2)  Artwork may appear in black and white that will ultimately appear in color in the 27 

instructional materials offered for purchase during the adoption period. 28 

 (3) Alternate formats as described in section 9528. 29 

 (l)(f) Except as described in sections 9528 and 9529, Ppublishers shall not 30 



blue-sep07item39 
Attachment 2 

Page 19 of 38 
 
 

3/2/2012 2:25 PM 

change or modify instructional materials after the date specified in the Schedule of 1 

Significant Events for delivery of instructional materials to IMRs, CREs and LRDCs.  2 

Instructional materials changed or modified after this delivery date shall be disqualified 3 

from consideration in the Aadoption unless the changes or modifications are approved 4 

by the SBE made pursuant to the SBE’s direction. 5 

 (m) On or before 5:00 p.m. of the date specified in the Schedule of Significant 6 

Events, publishers shall submit to the CDE price quotations for the sale of 7 

completed instructional materials, including all transportation costs. 8 

 (n) Publishers are discouraged from withdrawing their instructional materials 9 

from the adoption after the materials have been submitted. Any such withdrawal 10 

may be noted in the Curriculum Commission Advisory Report and Adoption 11 

Report. 12 

 (o)(g) Publishers shall not publicize in marketing materials any part of the IMR/CRE 13 

Report of Findings, Curriculum Commission Advisory Report or the Adoption 14 

Report. 15 

NOTE: Authority cited: Sections 33031, 60005, and 60206, Education Code. Reference: 16 

Sections 60200, 60201, 60202, 60204, 60206, 60221, and 60222, and 60227, 17 

Education Code. 18 

 19 

§9517.1. Follow-Up Adoptions: Notice to Publishers and Manufacturers, Intent to 20 

Submit, Fee, List of Adopted Materials.  21 

 Follow-up adoptions shall be conducted according to the following requirements: 22 

 (a) The Board shall ensure that a written notice of an upcoming follow-up adoption in 23 

a given subject is posted on the Department Website and mailed to all publishers or 24 

manufacturers known to produce instructional materials in that subject. The notice shall 25 

include: 26 

 (1) A “Schedule of Significant Events.” 27 

 (2) Specifications for “Intent to Submit.” 28 

 (b) Each publisher or manufacturer shall provide an “Intent to Submit” that specifies 29 

the following: 30 
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 (1) Number of programs that the publisher or manufacturer will submit. 1 

 (2) Number of grade levels covered by each program. 2 

 (c) Based on the specifications in subdivision (b) as reported in the “Intent to 3 

Submit,” the Department shall assess a fee of $5,000 per grade level submitted for 4 

review. 5 

 (d) A “small publisher” or “small manufacturer,” as defined in Education Code 6 

Section 50227(f)(3), may request a reduction of the fee by submitting documentation 7 

that includes, but is not limited to, the following: 8 

 (1) A statement of earnings for the most recent three fiscal years. 9 

 (2) Number of full-time employees excluding contracted employees. 10 

 (3) A statement verifying that the small publisher or small manufacturer is not 11 

dominant in its field for the subject matter being submitted for follow-up adoption. 12 

 (e) Instructional materials approved by the Board in a follow-up adoption shall be 13 

added to the existing adoption list for that subject and remain on the list until the 14 

established expiration date for that list. 15 

NOTE: Authority cited: Sections 33031 and 60206, Education Code. Reference: 16 

Sections 60200, 60201, 60202, 60204, 60206, 60221, 60222 and 60227, Education 17 

Code. 18 

 19 

§9518. Social Content Review of Instructional Materials Standards for All Instructional 20 

Materials Adoptions. 21 

 The standards and criteria in the publication entitled Standards for Evaluation 22 

of Instructional Materials with Respect to Social Content, referenced in Section 23 

9511, shall apply to all instructional materials approved by the Board for 24 

compliance with social content requirements, as follows: 25 

 (a) Reviews of instructional materials for compliance with social content 26 

requirements may be conducted by the Department or its agent. 27 

 (b) The Department shall notify publishers or manufacturers in writing of 28 

approval of instructional materials for compliance with social content 29 

requirements or any citations of noncompliance. 30 
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 (c) If a publisher or manufacturer requests that their instructional materials be 1 

reviewed for compliance with social content requirements, and those materials 2 

are not concurrently being submitted for adoption, the Department or its agent 3 

may charge publishers and manufacturers a fee not to exceed the cost of the 4 

service for conducting a social content review and/or for including them in the list 5 

of instructional materials which have been approved by the Board for compliance 6 

with social content requirements. The list of approved materials shall be available 7 

to all school districts in the state. The publisher or manufacturer requesting such 8 

a review shall provide samples of instructional materials in completed form and 9 

in numbers to be determined by the Department. 10 

 (d) A publisher or manufacturer may appeal the decision of the Department or 11 

its agent to the Curriculum Commission. The following procedures apply: 12 

 (1) Within thirty (30) days from the postmark date of the Department's written 13 

notification to a publisher or manufacturer of noncompliance with social content 14 

requirements, a publisher or manufacturer shall notify the Department in writing 15 

of proposed revisions or intent to appeal. 16 

 (2) The appeal shall be limited to consideration of citations of noncompliance 17 

identified during the initial social content review. 18 

 (e) A publisher or manufacturer may appeal the decision of the Curriculum 19 

Commission to the Board. 20 

 (1) Within ten (10) days following the postmark date of the Curriculum 21 

Commission's written decision, a publisher or manufacturer shall notify the 22 

Curriculum Commission chairperson of any intent to appeal to the Board. 23 

 (2) An appeal to the Board shall be limited to consideration of revisions or 24 

issues raised during the first-level appeal. 25 

 (f) Instructional materials which have been approved for compliance with 26 

social content requirements shall not be re-evaluated unless the materials have 27 

changed substantively, or the Board's social content standards and criteria have 28 

been amended to the extent that, in the judgment of the Board, a re-evaluation is 29 

necessary. 30 
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 (g) Publishers and manufacturers shall not describe or represent as adopted 1 

by the Board those instructional materials which have passed only a social 2 

content review at the state level. Misrepresentation may result in deletion of the 3 

instructional materials from the list of materials approved for compliance with 4 

social content requirements. 5 

 The social content standards in the publication entitled Standards for Evaluating 6 

Instructional Materials for Social Content, 2000 Edition, approved by the SBE on 7 

January 13, 2000, and maintained on the CDE website at 8 

http://www.cde.ca.gov/ci/cr/cf/lc.asp, are is incorporated in this section by reference and 9 

apply applies to all SBE adoptions of instructional materials in all subjects. 10 

NOTE: Authority cited: Sections 33031, 60005, 60048, 60200, and 6000460206, 11 

Education Code. Reference: Sections 60040-60044, and60048, 60200, and 60200.2, 12 

Education Code. 13 

 14 

§9519. Display of Instructional Materials Review Panels and Curriculum 15 

Commission Advisory Report and Curriculum Frameworks. 16 

 Before final adoption of any instructional materials, the Board shall make any 17 

instructional materials recommended for adoption available for public review for not less 18 

than thirty (30) days at display centers designated by the State Superintendent of Public 19 

Instruction. These dates shall be specified in the Schedule of Significant Events. 20 

Samples of instructional materials adopted by the Board shall be available at display 21 

centers for a minimum of two years from the date specified in the Schedule of 22 

Significant Events. 23 

 Prior to recommending any curriculum frameworks to the Board for adoption, the 24 

Curriculum Commission shall ensure that copies of the curriculum framework are mailed 25 

to any person upon request to the Curriculum Commission. Copies shall also be 26 

available at specified display centers throughout the state. 27 

 Public comment forms shall be provided at the display centers and may be used for 28 

written statements regarding instructional materials and curriculum frameworks. Use of 29 

a public comment form to submit a written statement shall not be required. 30 

http://www.cde.ca.gov/ci/cr/cf/lc.asp
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 (a) The CDE will propose and the Curriculum Commission shall approve, for each 1 

adoption of instructional materials, the organization of IMRs and CREs into review 2 

panels, the assignment of instructional materials to be evaluated by each review 3 

panel, and the assignment of a facilitator to each review panel.  4 

 (b)  Each review panel shall be composed of 5 to 15 11 IMRs and CREs, of which a 5 

majority must be IMRs who are teachers, as described in the first sentence of part (c) 6 

of section 9512, and at least 1 must be a CRE. 7 

 (c) Each review panel must evaluate instructional materials according to the SBE 8 

adopted content standards, curriculum frameworks, evaluation criteria and social 9 

content standards. 10 

 (d) At the discretion of the chairperson of the Curriculum Commission, the 11 

chairperson of the Subject Matter Committee involved in the adoption or the 12 

Executive Director of the Curriculum Commission, a CRE or IMR with special 13 

expertise may respond to questions raised by review panels to which the CRE or 14 

IMR has not been assigned. 15 

 (e)(d) Each review panel shall decide which instructional materials to recommend for 16 

adoption.  17 

 (f)(e) Each review panel shall make recommendations as to edits and corrections 18 

that should be made to instructional materials. 19 

 (g)(f) Review panels shall not recommend rewrites of instructional materials. 20 

 (h)(g) Each review panel is encouraged to reach consensus on recommendations. If 21 

necessary, the panel will conduct a vote with a simple majority necessary to put forward 22 

a recommendation. 23 

 (i)(h) The recommendations of the review panels shall be compiled by the CDE into 24 

a document titled “IMR/CRE Report of Findings” that shall be presented to the 25 

Curriculum Commission.  At least 10 days before the first meeting of the 26 

Curriculum Commission that follows the issuance of the IMR/CRE Report of 27 

Findings, the CDE shall distribute the IMR/CRE Report of Findings to the 28 

Curriculum Commission and post it on its website. 29 
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 (j)(i) The Curriculum Commission, the CDE, and the SBE, or SBE staff may call 1 

upon IMRs, and and CREs, or other experts to assist the Curriculum Commission or 2 

the SBE in understanding how instructional materials meet the content standards, 3 

curriculum frameworks, evaluation criteria and social content standards. In the event 4 

that it is determined that other subject matter experts should be called upon to assist the 5 

Curriculum Commission or the SBE in understanding how instructional materials meet 6 

the content standards, curriculum frameworks, evaluation criteria and social content 7 

standards, such experts shall have qualifications that are consistent with those for 8 

CREs as set forth is section 9512 and shall be appointed by the SBE. 9 

NOTE: Authority cited: Sections 33031, 60005, and 60206 60004, Education Code. 10 

Reference: Sections 60200 and 60204 60202, Education Code. 11 

 12 

§9520. Written Statements to the Curriculum Commission Regarding Instructional 13 

Materials and Curriculum Frameworks Submitted for Adoption.   14 

 Any person may submit to the Curriculum Commission a written statement regarding 15 

any instructional materials or curriculum frameworks submitted for Board adoption, as 16 

follows: 17 

 (a) A statement of error appearing in the instructional materials or curriculum 18 

framework. The statement shall indicate the page, pages, or place in which the error 19 

appears, shall include a specification of the error, and, where possible, shall mention a 20 

responsible source of information from which the Curriculum Commission can confirm 21 

the existence of such error. 22 

 (b) A statement of objection to a specified item of content which shall include the 23 

page number of other identification of, and reference to, the item of content to which 24 

objection is made, and the grounds for the objection. 25 

 (c) Comments relating to any other factor of which the Curriculum Commission 26 

should be aware before making a decision to recommend the instructional materials or 27 

curriculum framework to the Board for adoption. 28 

 (d) A general objection to the adoption of the instructional materials or curriculum 29 

framework. The statement shall include a brief statement of the objection and evidence 30 
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or grounds supporting the objection. 1 

 (e) A statement supporting the instructional materials or curriculum framework as a 2 

whole or any portion thereof. The statement shall include the reasons for supporting the 3 

recommended adoption or for supporting specified portions thereof. 4 

 Written statements, typewritten (or in clearly legible manuscript), shall be mailed 5 

postpaid, to the Executive Secretary of the Curriculum Development and Supplemental 6 

Materials Commission, 721 Capitol Mall, Sacramento, California, 95814, postmarked 7 

not later than ten (10) days prior to the date set for the Curriculum Commission's public 8 

hearing on the instructional materials or curriculum framework. 9 

NOTE: Authority cited: Sections 33031 and 60004, Education Code. Reference: Section 10 

60202, Education Code. 11 

 12 

§9521. Public Hearings Held by the Curriculum Commission and the Board Regarding 13 

Instructional Materials and Curriculum Frameworks Public Written Comments 14 

Regarding Content of Instructional Materials. 15 

 Prior to recommending a curriculum framework or any instructional materials 16 

to the Board for adoption, the Curriculum Commission shall hold at least one 17 

public hearing on the curriculum framework and at least one public hearing on 18 

any instructional materials submitted fro Board adoption. 19 

 Prior to adopting a curriculum framework, the Board shall hold a public 20 

hearing on the curriculum framework. Pursuant to Education Code section 21 

602023, the Board shall hold a public hearing on any instructional materials 22 

submitted for adoption. 23 

 (a) Oral and written public comment, whenever submitted, addressing the 24 

content of instructional materials should specifically identify the instructional 25 

material and page number where the subject content appears and, if pertinent, 26 

provide a reason as to why the content is inaccurate or does not meet the content 27 

standards, curriculum frameworks, evaluation criteria or social content standards 28 

and, if pertinent, suggest a correction to the identified problem.  Any person, 29 

including the CDE or its agent, may submit a typewritten (or clearly legible 30 
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handwritten) comment regarding the content of instructional materials to the 1 

Executive Director of the Curriculum Development and Supplemental Materials 2 

Commission, 1430 N Street, Suite 3207, Sacramento, California, 95814, 3 

postmarked not later than 14 days prior to the date set for review panel 4 

deliberations in the Schedule of Significant Events. Notice of this deadline shall 5 

be posted at all LRDCs and on the CDE website.   6 

 (b) Any written comment received after the above deadline will be accepted, but 7 

may not be evaluated by the IMRs and CREs from a member of the public 8 

regarding the content of instructional materials that is received by the Executive 9 

Director of the Curriculum Commission not less than 14 days prior to the first 10 

date set for review panel deliberations in the Schedule of Significant Events, will 11 

be distributed to the review panel that is reviewing the instructional material that 12 

is the subject of the comment not less than 7 days before the first day of 13 

deliberations. Notice of these deadlines, and the Executive Director’s mail, email, 14 

and facsimile addresses, shall be posted on the CDE website and at the LRDCs 15 

on the date when instructional materials being submitted for adoption are to be 16 

delivered to the LRDCs.   17 

 (c) Written comments challenging the content of instructional materials shall 18 

specifically identify the instructional material and page number where the subject 19 

content appears and provide a reason as to why the content is inaccurate or does 20 

not meet the content standards, curriculum frameworks, evaluation criteria or 21 

social content standards.   22 

 (d) No later than the first day of deliberations, CDE staff will distribute written 23 

comments that were received by the above deadline to the review panel that is 24 

reviewing the instructional material that is the subject of the written comment.   25 

 (e) IMRs and CREs on the review panel shall evaluate the written comments 26 

that were received by the above deadline during deliberations.   27 

 (f) All written comment received in accordance with this section shall be 28 

forwarded with the Report of Findings to the Curriculum Commission and to the 29 

SBE. 30 
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 (c)(g) Nothing in this section shall restrict a member of the public from directly 1 

addressing a state body, orally or in writing, at any publicly-noticed meeting relating to 2 

the adoption of instructional materials. 3 

 (d)  During each day of deliberations there shall be at least two opportunities for 4 

public comment. 5 

NOTE: Authority cited: Sections 33013, 60005, and 60004 60206, Education Code. 6 

Reference: Sections 60200 60203 and 60202 60204, Education Code; Section 11125.7, 7 

Government Code. 8 

 9 

§9522. Speakers Presentation of Public Testimony 10 

 Persons wishing to address the Curriculum Commission on a subject to be 11 

considered at a further meeting, including any matter designated as a public hearing, 12 

shall present a written request to the Executive Secretary of the Curriculum 13 

Development and Supplemental Materials Commission, 721 Capitol Mall, Sacramento, 14 

California, 95814, by noon of the third working day before the scheduled meeting, 15 

stating the subject they wish to address, the organization they represent, if any, and the 16 

nature of their testimony. 17 

 At or before any public hearing related to the evaluation or adoption of a curriculum 18 

framework, evaluation criteria, or instructional materials, at which oral comments from 19 

the public are to be received, the chairperson or presiding member of the hearing body 20 

shall determine the total amount of time that will be devoted to hearing oral comments, 21 

and may determine the time to be allotted to each person or to each side of an issue. 22 

NOTE: Authority cited: Sections 33031, 60005, and 60004 60206, Education Code. 23 

Reference: Sections 33530, 33534 and 33535 60200, Education Code; Section 24 

11125.7, Government Code. 25 

 26 

§ 9523. Presentation of Public Testimony Display of Instructional Materials for 27 

Public Inspection. 28 

 At or before the hearing at which oral comments from the public are to be received, 29 

the Curriculum Commission chairperson or the chairperson of a hearing body other than 30 
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the full Curriculum Commission shall determine the total amount of time that will be 1 

devoted to hearing such oral comments, and may determine the time to be allotted to 2 

each person or to each side of an issue. 3 

 (a) On or before the delivery date designated in the Schedule of Significant Events, 4 

publishers shall send instructional materials that are being submitted for adoption to 5 

LRDCs at the addresses indicated in the Invitation to Submit. Instructional materials that 6 

are submitted for adoption shall be displayed at the LRDCs at least until the date the 7 

SBE adopts instructional materials.  8 

 (b) Beginning with the first adoption that takes place after the Reading/Language 9 

Arts adoption that is currently scheduled to be completed in November 2009, Oon or 10 

before the delivery date designated in the schedule of significant events, 11 

publishers shall also provide CDE with a URL to their instructional materials that 12 

are being submitted for adoption, and the CDE shall post on its website direct 13 

hyperlinks to the URLs provided by the publishers. The instructional materials 14 

posted on each publisher’s website shall be identical to the hard copy version of 15 

the instructional materials submitted for adoption, except that copyrighted items 16 

that do not allow for posting online may be omitted and replaced by a description 17 

of the omitted item. 18 

 (c)(b) LRDCs shall ensure that instructional materials received are on display within 19 

three weeks after the date of receipt unless circumstances beyond the control of the 20 

LRDC prevent such display, in which case the instructional materials will be 21 

displayed within a reasonable amount of time. 22 

 (d)(c) Instructional materials adopted by the SBE shall be available at LRDCs for a 23 

minimum of two years after the date of adoption. 24 

NOTE: Authority cited: Sections 33031 and 60005 60004, Education Code. Reference: 25 

Section 60202, and 60200(h) 33536, Education Code. 26 

 27 

§ 9524. Waiver by Chairperson Public Hearings Held by the Curriculum 28 

Commission and the State Board of Education Regarding Instructional Materials. 29 

 At any time, upon a showing of good cause, the Curriculum Commission chairperson 30 
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or the chairperson of a hearing body other than the full Curriculum Commission may 1 

waive the requirements of Sections 9522 and 9523. 2 

 (a) Prior to recommending instructional materials to the SBE for adoption, the 3 

Curriculum Commission shall do the following: 4 

 (1) Not more than 30 days after the issuance of the IMR/CRE Report of Findings, the 5 

Curriculum Commission shall hold a public hearing during which any interested party 6 

may provide the Curriculum Commission with written or oral comments regarding the 7 

submitted instructional materials and/or the recommendations contained in the 8 

IMR/CRE Report of Findings. The primary purpose of this hearing is to afford the 9 

Curriculum Commission an opportunity to receive comment from those who 10 

disagree with any part of the IMR/CRE Report of Findings. The complaining party, 11 

and any interested party adverse to the complaining party, shall be provided a full and 12 

fair opportunity to present comments.  13 

 (2) Curriculum Commissioners must evaluate instructional materials according to the 14 

SBE adopted content standards, curriculum frameworks, evaluation criteria, and social 15 

content standards 16 

 (3) Not less more than 30 days after the Curriculum Commission meeting discussed 17 

in subdivision (a)(1) above, the Curriculum Commission will hold a second publicly-18 

noticed meeting at which time it will adopt its recommendations to the SBE regarding 19 

instructional materials, and edits and corrections. To adopt its recommendations, the 20 

Curriculum Commission must conduct a roll call vote with at least 9 affirmative votes 21 

required for the recommendations, or at least 10 affirmative votes required for the 22 

recommendations when all 18 commissioners vote. 23 

 (4) The Curriculum Commission’s recommendations shall be compiled into a 24 

document titled may add to the “Curriculum Commission Advisory Report.” of 25 

Findings to include Those recommendations may be different than those of the 26 

review panels as contained in the IMR/CRE Report of Findings, but shall in no way 27 

delete or alter the recommendations of the review panels.  The Curriculum 28 

Commission shall not recommend rewrites of instructional materials. The Curriculum 29 

Commission Advisory Report of Findings, as approved by the Curriculum 30 



bluesep07item39 
Attachment 2 

Page 30 of 38 
 
 

3/2/2012 2:25 PM 

Commission shall be presented to the SBE along with the IMR/CRE Report of 1 

Findings.  2 

 (b) Following the Curriculum Commission meetings described above, the SBE will 3 

hold at least one publicly-noticed meeting before to adopting both instructional 4 

materials and edits and corrections and issuing its Adoption Report. 5 

NOTE: Authority cited: Sections 33031, 60005, and 60004 60206, Education Code. 6 

Reference: Section 33536 60200, 60203, and 60204, Education Code. 7 

 8 

§ 9525.  Post Adoption Edits and Corrections Procedures. 9 

 (a)  Following the action of the SBE on a specific instructional materials adoption, 10 

CDE staff will notify publishers, in writing, of any edits and corrections adopted by the 11 

SBE.  12 

 (b) Within 60 days of the SBE adopting instructional materials and edits and 13 

corrections, publishers shall provide to the CDE copies of final printed 14 

instructional materials that reflect all modifications required by the SBE. If the 15 

publisher can show that circumstances beyond its control prevented it from 16 

delivering final printed instructional materials within the 60 day period, the CDE 17 

may grant a reasonable extension to the publisher.  18 

 (c)(b) CDE staff will schedule individual meetings with each publisher to discuss 19 

edits and corrections, at which time publishers will provide evidence showing that the 20 

adopted edits and corrections have been made to the adopted instructional materials.   21 

 (d)(c) Under direction from the SBE, CDE staff may work with Curriculum 22 

Commissioners, CREs, or any additional content experts as needed to evaluate 23 

whether publishers have made the adopted edits and corrections to their instructional 24 

materials. 25 

NOTE: Authority cited: Sections 33031, 60005, and 60206, Education Code. Reference: 26 

Section 60200, Education Code. 27 

 28 

Article 2.1. Adoption of Curriculum Frameworks and Instructional Materials – 29 

Procedures Acquisition of Adopted Instructional Materials 30 
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Article 2.2. Acquisition of Adopted Instructional Materials 1 

 2 

§9527.  Free or Gratis Items Instructional Materials. 3 

 If free instructional materials are offered to school districts, publishers and 4 

manufacturers shall comply with the following requirements in addition to those stated in 5 

Education Code section 60061: 6 

 (a) Free instructional materials shall comply with the requirements of Education 7 

Code sections 60040-60044 and the Board’s Standards for Evaluation of Instructional 8 

Materials with Respect to Social Content. 9 

 (b) Publishers and manufacturers shall inform the Department in writing of all offers 10 

of free instructional materials within thirty (30) working days of the effective date of the 11 

offer so that all school districts may have the opportunity to order these materials. 12 

Failure or refusal by the publisher or manufacturer to inform the Department within this 13 

deadline shall constitute a rebuttable presumption that the violation of Education Code 14 

section 60061 was willful. 15 

 (a) Only adopted instructional materials may be offered by a publisher as free 16 

or gratis items to a governing board district board, elementary school, middle 17 

school or high school. In order to comply with the statutory requirement that 18 

publishers provide any instructional materials free of charge in this state to the 19 

same extent as that received by any state or school district in the United States, 20 

publishers shall post on their website a list of any free instructional materials that 21 

they have agreed to provide to a county office of education, district board, 22 

elementary school, middle school or high school within 10 days of entering into 23 

such an agreement. Publishers shall maintain this list on their websites through 24 

the next biennial price adjustment referenced in Education Code section 60223, at 25 

which time the statutory requirement regarding the instructional materials on the 26 

list shall end.  27 

 (b) Publishers shall inform the CDE in writing of the terms and duration of an 28 

proposed offer of free or gratis items at least 30 working days prior to the 29 

effective date of the offer. The publisher shall provide the CDE with the URL to 30 
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their list of free instructional materials, and the CDE shall post on its website a 1 

direct hyperlink to the URL provided by the publisher. 2 

 (c) As a condition of adoption, any publisher choosing to provide free or gratis 3 

items shall provide CDE with the URL for a publisher-maintained website. This 4 

website shall be a direct link to the free or gratis items instructional materials 5 

being offered so that they are easily discerned. The website will identify free or 6 

gratis items with the ISBN or identifier that appears on the list of adopted 7 

materials. 8 

NOTE: Authority cited: Sections 33031, 60005, and 60004 60206, Education Code. 9 

Reference: Section 60061, Education Code. 10 

 11 

§9528. Alternate Formats of Adopted Instructional Materials.   12 

 Alternate formats are (1) Instructional materials which are identical in content to 13 

adopted instructional materials but different in physical format, or (2) translations or 14 

literature that is equivalent in content to adopted instructional materials. Publishers and 15 

manufacturers may submit alternate formats of adopted instructional materials to the 16 

Department for approval at any time during the period of adoption. 17 

 Submissions for approval shall include a sample of the proposed alternate format 18 

material.  19 

 An alternate format package may include free instructional materials that have not 20 

been adopted by the Board, provided that: 21 

 (a) the non-adopted free materials have passed a state review for legal compliance 22 

with the social content requirements as required by Section 9527 and in accordance 23 

with Section 9518. 24 

 (b) the purchase price of the alternate format package shall not include any costs 25 

attributable to the non-adopted free instructional materials such as, but not limited to, 26 

development and production, correlation to the adopted materials, packaging and 27 

shipping costs. 28 

 (c) the publisher or manufacturer includes with the submission a certification of 29 

compliance with the proviso in subdivision (b) of this section, and 30 
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 (d) the publisher includes in the alternate format package a statement that identifies 1 

any items that are free and which have not been adopted by the Board. 2 

 (a)  Publishers may submit alternate formats of adopted instructional materials to the 3 

CDE for approval at any time during the period of adoption.  4 

 (b)  Alternate formats of adopted instructional materials shall include: 5 

 (1) instructional materials that are identical in content to adopted instructional 6 

materials, but that are different in physical format, and  7 

 (2) translations of adopted instructional materials into other languages. Translations 8 

of adopted instructional materials into other languages may include different literary 9 

selections that are equivalent in content to those contained in the English version. 10 

 (c)  Submissions of alternate formats shall be reviewed as follows: 11 

 (1) For approval of an alternate physical format, the CDE staff will review submitted 12 

materials to confirm that the content is identical to the adopted instructional materials. 13 

 (2) For approval of alternate formats in languages other than English, the CDE will 14 

employ qualified CDE staff or contract with experts in the alternate language to review 15 

the materials to confirm that the translation is accurate and to determine if the materials 16 

are equivalent in content to the adopted instructional materials. Different literary 17 

selections must be approved by the SBE. 18 

 (d) The price of the alternate format shall be equal to or lower than the adopted 19 

instructional material. 20 

NOTE: Authority cited: Sections 33031, 60005, and 60206, Education Code. Reference: 21 

Sections 60200 and 60222, Education Code. 22 

 23 

§ 9529. New Editions of Adopted Instructional Materials. 24 

 Upon written request by a publisher or manufacturer, the Department may approve a 25 

new edition of an instructional material to replace the original edition adopted by the 26 

Board, provided that: 27 

 (a) Changes contained in the new edition are so minimal that both the new edition 28 

and the old edition may be used together in a classroom environment. (Technical 29 

upgrades of computer software which do not contain educational or social content 30 
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changes shall be exempt from this requirement.) 1 

 (b) All changes comply with the social content requirements of Education Code 2 

sections 60040-60044 and the Board's Standards for Evaluation of Instructional 3 

Materials with Respect to Social Content. 4 

 The price of the original edition or a lower price shall apply until the next scheduled 5 

biennial price adjustment for that subject area. 6 

 (a) Upon written request by a publisher, the CDE may approve a new edition of an 7 

adopted instructional material to replace the original adopted edition, provided that: 8 

 (1) Changes contained in the new edition are so minimal that both the new edition 9 

and the original adopted edition may be used together in a classroom environment. No 10 

additional content may be included in the new edition  11 

 (2) All changes comply with the social content standards set forth in the publication 12 

entitled Standards for Evaluating Instructional Materials for Social Content, 2000, as 13 

referenced in section 9518 above. The price of the new edition is equal to or lower than 14 

the price of the original adopted edition.   15 

 (b) Upgrades of technology-based materials that do not contain content changes can 16 

be made by publishers without CDE approval, unless the upgrade results in a new ISBN 17 

or identifier. 18 

NOTE: Authority cited: Sections 33031, 60005, and 60004 60206, Education Code. 19 

Reference: Sections 60040-60044, 60061, 60222, and 60223, Education Code. 20 

 21 

§9530. School District Ordering of Instructional Materials.  22 

 Each school district shall purchase adopted instructional materials directly 23 

from publishers and manufacturers. With respect to the purchase of instructional 24 

materials by a school district, the publisher or manufacturer shall comply with the 25 

following requirements: 26 

 (a) The provisions of Education Code section 60061 and 60061.5. 27 

 (b) Instructional materials furnished and delivered to the school district by the 28 

publisher or manufacturer shall conform to and be of the same quality of 29 

workmanship as the samples of the respective instructional materials submitted 30 



blue-sep07item39 
Attachment 2 

Page 35 of 38 
 
 

3/2/2012 2:25 PM 

by the publisher or manufacturer to the Department, except that the instructional 1 

materials shall also include all revisions, corrections, additions, and substitutions 2 

required by the Board at the price adjusted by the Board and the publisher or 3 

manufacturer. 4 

 (c) Upon request by any school district, a publisher or manufacturer shall 5 

provide a copy of any manufacturing standards and specifications for textbooks 6 

with which the publisher or manufacturer is currently in compliance. 7 

 (d) A discontinuation of an instructional material before its adoption expiration 8 

date or before eight years, whichever is less, may cause a hardship on the school 9 

districts by limiting the reorder availability of components necessary for the use 10 

of instructional materials sets or programs. Should the publisher or manufacturer 11 

discontinue to supply an instructional material before its adoption expiration date 12 

or before eight years, whichever is less, without prior written approval from the 13 

district, upon receipt of written notice from the district, the publisher or 14 

manufacturer shall buy back, from all school districts having received the 15 

program, set, or system within the adoption period of the program, set, or 16 

system, all components of the instructional materials program, set, or system in 17 

which the discontinued item was designed to be used. The publisher shall buy 18 

back the instructional materials program, set, or system at the price in effect 19 

pursuant to the purchase order or agreement at the time the particular material 20 

from the program, set, or system is discontinued. 21 

 (e) The failure of the publisher or manufacturer to perform under the term of 22 

any purchase order or agreement by late or nondelivery of instructional materials, 23 

or the discontinuation to supply materials without prior approval by the Board 24 

and the delivery of unauthorized materials will disrupt and delay the intent of the 25 

school district's educational process, causing loss and damage to the school, its 26 

students, and the public interest. It is difficult to assess and fix the actual 27 

damages incurred due to the failure of the publisher or manufacturer to perform. 28 

Therefore, the publisher or manufacturer shall comply with any of the following 29 

requirements made by the school districts pursuant to this section as 30 
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compensating or liquidating damages and not as penalties: 1 

 (1) For purposes of this subdivision, unauthorized instructional materials are 2 

those that do not appear in exact description and terms in the purchase order or 3 

agreement or are materials that have not been approved for delivery to California 4 

schools in written notice to the publisher or manufacturer from the Board or 5 

Department. 6 

 Should the publisher or manufacturer deliver unauthorized instructional 7 

materials to the school district, on written notice from the district, the publisher 8 

or manufacturer shall comply with the following requirements: 9 

 (A) Withdraw the delivered unauthorized instructional materials from the 10 

school district. 11 

 (B) Replace the unauthorized instructional materials with authorized materials 12 

that are comparable in subject matter, quality, quantity, and price in the California 13 

schools. 14 

 (C) Incur all costs of transportation or any other costs involved to complete 15 

the transactions of withdrawing and replacing unauthorized materials. 16 

 (D) Complete the transactions of withdrawing unauthorized instructional 17 

materials and replacing them in the school district with comparable authorized 18 

materials within 60 calendar days of the receipt of written notice from the district. 19 

 (2) Should the publisher or manufacturer fail to deliver instructional materials 20 

within 60 days of the receipt of a purchase order from the school district and the 21 

publisher or manufacturer had not received prior written approval from the 22 

district for such a delay in delivery, which approval shall not be unreasonably 23 

withheld, the school district may assess as damages an amount up to five 24 

hundred dollars ($500) for each working day the order is delayed beyond sixty 25 

(60) calendar days. If late delivery results from circumstances beyond the control 26 

of the publisher or manufacturer, the publisher or manufacturer shall not be held 27 

liable. Pursuant to this section, the maximum dollar amount that shall be 28 

assessed to the publisher or manufacturer by the school district from any 29 

individual purchase order shall be twenty thousand dollars ($20,000.00). Should 30 
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the district take such action, the district shall give the publisher or manufacturer 1 

written notification of the delivery delay and the date commencing the accrual of 2 

dollar amounts to be assessed to the publisher or manufacturer. 3 

 Each school district shall purchase adopted instructional materials directly 4 

from publishers. With respect to the purchase of adopted instructional materials 5 

by a school district, the publisher shall comply with the following requirements: 6 

 (a)  Instructional materials furnished and delivered to the school district by the 7 

publisher shall conform to and be of the same quality of workmanship as the 8 

instructional materials submitted for adoption. 9 

 (b)  Upon request by any school district, a publisher shall provide a copy of any 10 

manufacturing standards and specifications for instructional materials with which the 11 

publisher is currently in compliance. 12 

 (c) Should the publisher discontinue an instructional material before its adoption 13 

expiration date or before eight years, whichever is less, upon receipt of a written 14 

request from a district that has purchased the discontinued instructional materials, the 15 

publisher shall buy back from the school district all of the instructional materials 16 

discontinued and any instructional materials designed to be used with the discontinued 17 

instructional material. The publisher shall buy back the instructional materials at the 18 

price in effect pursuant to the purchase order or agreement at the time when the 19 

instructional materials were purchased. 20 

 (d) Should the publisher fail to deliver adopted instructional materials within 60 days 21 

of the receipt of a purchase order from the school district, and the publisher has not 22 

received prior written approval from the district for such a delay in delivery, which 23 

approval shall not be unreasonably withheld, the school district may assess as 24 

damages an amount up to $500 for each working day the order is delayed beyond 60 25 

calendar days. If late delivery results from circumstances beyond the control of the 26 

publisher, the publisher shall not be held liable. Pursuant to this section, the maximum 27 

dollar amount that shall be assessed to the publisher by the school district from any 28 

individual purchase order shall be $20,000.00. Should the district take such action, the 29 

district shall give the publisher written notification of the delivery delay and the date 30 
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commencing the accrual of dollar amounts to be assessed to the publisher. 1 

NOTE: Authority cited: Sections 33031, 60005, and 60004 60206, Education Code. 2 

Reference: Sections 60061 and 60061.5, Education Code. 3 

 4 
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09-6-07 [California Department of Education] 18 
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SUMMARY OF PUBLIC COMMENTS 

15 DAY 
TITLE 5 REGULATIONS 

INSTRUCTIONAL MATERIALS 
 

 
WRITER COMMENT § 9510 DEFINITIONS RESPONSE 
Suhag A. Shukla 
Hindu American Foundation 
(HAF) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Suggestion: Change title of Article 2 to 
include “Adoption of Content Standards” 
 
The procedure by which content standards 
are determined and adopted by the SBE is 
not outlined. This should too comply with 
the APA. 
 
 
Page 2, line 5 Edits and Corrections: 
 
Strike “that are minimal in number” from 
line 5, page 2.  
 
Rationale:  use of “minimal in number” is 
unclear and arbitrary. It will suppress the 
review panel. 
 

Content standards are not subject to the 
Administrative Procedure Act. Therefore, 
these regulations do not address the 
content standards.  See Education Code 
section 60605 (a)(2)(B). CDE does not 
recommend this change. 
 
 
 
 
 
CDE believes that extensive changes 
should not be necessary to ensure 
accuracy in textbooks that are submitted 
for adoption. The use of the phrase 
“minimal in number” helps to distinguish 
“edits and corrections” from “rewrites.” 
CDE recommends no change 
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Alice Furry 
Beth Rice 
Sharon Van Vleck 
(RLC/SCOE) 
 
 
 
 
 
 
 

Page 3, line 22, delete  
“paragraph, page” 
 
Publishers whose program(s) meet all 
requirements with the exception of content 
or illustrations within a paragraph or page 
should be allowed to make those changes 
to be adopted and offer the greatest range 
of program choices to the field. 
 
Page 5, lines 22, and 27; page 6, lines 28-
33 
Change all references to “classroom 
teachers and mentor teachers” to 
“classroom and other teachers.”  
 
The language as proposed limits teacher 
participating to classroom and mentor 
teachers and excludes teachers who are 
resource specialists, reading teachers 
either certified or fully credentialed and 
specialist, coaches, content experts, 
teachers on special assignment and others 
who are designated by the employing 
district as teachers and who, at the time, 
are serving students outside the classroom. 
The recommended change also provides 
consistency with language on page 20, line 
9. 
 
 
 

CDE concurs in part with this comment 
and recommends revising the language to 
delete the word “paragraph” and to insert 
the word “entire’” before the word “page.” 
 
 
 
 
 
 
 
 
CDE concurs in part with this comment 
and suggests revising this regulation to 
include a broader description of the word 
“teacher.” 
 
 
 
 
 
 
 
 
. 
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Sherry Skelly Griffith 
Association of California 
School Administrators (ACSA) 

Page 3, line 32 (u) Standards Maps 
“Standards maps” are templates prepared 
by the CDE California Department of 
Education (CDE) for each adoption that 
must be completed by publishers 
submitting instructional materials for 
adoption and are designed to assist the 
Commission and State Board of Education 
to determine if instructional materials meet 
the content standards. 
 
Page 5 
We support the new language on page 5, 
line 11 (c) which requires four public focus 
groups in different regions of the state to 
provide input on the subject for the 
curriculum framework and evaluation 
criteria. 
 
We support the new language on page 5, 
(e) which allows the SBE to consider CFCC 
member recommendations from the CDE, 
SBE staff, and members of the SBE and 
public. 
 
We strongly support the new language on 
page 5, line 21 (f) regarding the inclusion of 
at least one teacher of English learners and 
at least one teacher of students with 
disabilities. We hope many more would be 
appointed and this would be considered a 
floor not a ceiling. 

 
 
CDE is defined in section 9510. CDE does 
not recommend this change 
 
CDE does not believe this change is 
necessary because the standards maps 
are not designed to assist only the 
Commission and the SBE. 
 
 
No response necessary. 
 
 
 
 
 
 
No response necessary. 
 
 
 
 
 
No response necessary. 
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We recommend the following amendment 
on page 5, lines 28-30: 
CFCC member who are classroom or 
mentor teachers shall have subject matter 
expertise and professional knowledge of, 
and successful experience with, and 
expertise in, standards based effective 
educational programs and practices in the 
content field under consideration. 
 
We recommend adding back in subject 
matter expertise given that is the focus of a 
curriculum framework and deleting the 
subject term  “effective”. How is this 
determined and how does it affect a new 
framework? Does this mean effective use 
of previous textbooks.? It’s just too 
subjective to demonstrate in our view 
 
We support the new language on page 5, 
lines 31-32 (h) inclusion of administrators, 
parents, board members, etc. 
 
Page 6 
We support page 6 (i) the inclusion of 
various ethnicities, types of school districts, 
etc. 
 
Page 6, lines 6-7 
We recommend the following addition 
(j ) CFCC members shall received training 
during publicly noticed meetings from CDE 

CDE does not believe this change is 
necessary because the regulation as 
written includes a requirement of expertise 
in the content field under consideration.  
Additionally, the word “effective” was 
already deleted. CDE recommends no 
change. 
 
 
 
 
 
 
 
 
 
 
 
 
No response necessary. 
 
 
 
 
No response necessary. 
 
 
 
CDE concurs with this comment and 
recommends new language similar to the 
proposed language. 
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staff, subject matter consultants and other 
experts selected by CDE, the Curriculum 
Commission, or State Board, and 
Curriculum Commissioners. 
 
Many times experts are brought in to train 
CFCC members and this should be clearly 
stated in the regulations. It should also be 
noted these are publicly noticed meetings. 
 

 
 
 
 
 
 
 
 
 
 

Dawn Basurto/ Ken Burt 
California Teacher Association 
(CTA) 

Definitions: 
 
Still fails to provide definitions for 
Classroom Teacher and Mentor Teacher 
 
 

CDE agrees with this comment. CDE 
proposes new language regarding the 
description of “teacher” and no longer uses 
the terms “classroom teacher” and “mentor 
teacher.”  
 
 

Michelle Herczog 
Consultant III, History-Social 
Science 
Los Angeles County Office of 
Education 
 
 
 
 
 

Page 2, lines 28-33, and page 3, lines 1-3 
IMR/CRE Report of Findings 
 
Suggest change to allow IMR/CREs to use 
rubrics or scoring guides in evaluating 
materials and be allowed to share their 
findings with the Curriculum Commission 
and State Board of Education. Regulations 
should also include a clause that allows 
strengths and weaknesses of proposed 
programs that speak beyond a list of edits 
and corrections. This feedback is extremely 
valuable in making important decisions 
regarding the adoption of instructional 
materials for California Classrooms. 

CDE believes that the process set forth in 
the regulations results in a determination 
of whether a textbook meets the 
standards, framework and evaluation 
criteria, not just a list of edits and 
corrections.  The use of rubrics and 
scoring guides would require a significant 
increase in the amount of time needed for 
training and deliberations, time which is 
not available. CDE does not recommend 
this change. 
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WRITER COMMENT §9510.5 INTERNAL 
GOVERNANCE OF THE CURRICULUM 
COMMISSION 

RESPONSE 

Dawn Basurto/Ken Burt 
(CTA) 

Still fails to specify those procedures in 
these regulations providing for internal 
governance including but not limited to the 
election of its officers and the 
establishment of its subcommittees and 
advisory groups. 

CDE believes that those matters of internal 
governance are appropriately left to the 
Curriculum Commission, as approved by 
the SBE, and should not be subject to 
regulation. CDE does not recommend any 
change. 

WRITER 
 
 
 
 

COMMENT §  9511  CURRICULUM 
FRAMEWORKS AND EVALUATION 
CRITERIA COMMITTEE COMPOSITION 
AND MEMBERSHIP QUALIFICATIONS 

RESPONSE 

 
Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
Association of American 
Publishers (AAP) 
Sherry Skelly Griffith 
Association of California 
School Administrators (ACSA) 
 
 
 

The composition of the committee does not 
include subject matter content experts from 
the postsecondary education community, 
which is current practice. We believe their 
expertise will enhance the development of 
the framework and evaluation criteria.Page 
5, (c) lines 19-22 
We support the new language which 
requires four public focus groups in 
different regions of the state to provide 
input on the subject for the curriculum 
framework and evaluation criteria. 
 
Page 5, (e) lines 25-28 
Support the language which allows the 
SBE to consider CFCC member 
recommendations from the CDE, S 
 

CDE agrees with this comment and 
proposes new language that requires the 
CFCC to include at least one CRE. 
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Suhag A. Shukla 
(HAF) 

Page 5, lines 31-32 
 
Add: 
 

(i) At least one CFCC member, at 
the time of appointment, shall be 
a Content Review Expert (CRE) 
(note renumber to add this 
section). 

 

CDE agrees with this comment. See 
response above. 
 
 
 
 
 
 
 

Dawn Basurto/ Ken Burt 
CTA 
 
 
 
 

In section 9511 (f) add after first “A majority 
of CFCC members, at the time of 
appointment” and thereafter 

CDE has considered this recommendation 
and believes that it is too restrictive and 
burdensome.  CDE does not recommend 
this change. 
 

David Foster 
Silicon Valley Mathematics 
Initiative 
(SVMI) 

 Favorable changes in § 9511 
(g) elimination of descriptors “successful” 
and “effective” in describing the expertise in 
educational programs and practice of 
CFCC members who are classroom or 
mentor teachers; (i) restoring the paragraph 
re: diversity of the composition of CFCC 
and requiring, rather than recommending, 
that ethnic, demographic and regional 
diversity be maintained. 

No response necessary. 
 
 
 

Gary Dei Rossi 
 
 
 
 
 

Page 5, line 22, and page 6, line 28: 
change to “classroom and other teachers” – 
It is very important to have a majority of 
classroom teachers on this panel but we 
need to broaden the definition of classroom 
teacher to include resource specialist, 

CDE concurs in part with this comment. 
See response above. 
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 instructional coaches, content specialist, 
and reading teachers. 

 
 
 
 
 
 

WRITER COMMENT § 9512 APPOINTMENT OF 
INSTRUCTIONAL MATERIALS 
REVIEWERS AND CONTENT REVIEW 
EXPERTS 

RESPONSE 

Sherry Skelly Griffith 
(ACSA) 

We also support on page 6 the same 
language regarding selection of IMRs 
regarding who can recommend candidates 
and ensuring diversity including the 
addition of administrators, parents, etc. 
 
Page 6, lines 28-33 Amend to read: 
A majority of IMRs, at the time of 
appointment, shall be classroom teachers, 
or mentor teachers currently assigned to 
teach kindergarten or grades 1-12 who 
have subject matter expertise and have 
experience with and expertise in standards-
based educational programs and practices 
in the content field under consideration… 
 
Just identifying expertise with using 
programs does not suffice for qualifications. 
Subject matter expertise should be the 
highest priority for qualification not the use 
of certain programs. 
 

No response necessary. 
 
 
 
 
 
CDE does not believe this change is 
necessary because the regulation as 
written includes a requirement of expertise 
in the content field under consideration.   
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Page 7, lines 17-18 and on the previous 
section for CFCC add 
 
(g) The SBE shall appoint IMRs and CREs 
who are reflective of the various ethnic 
groups, types of school districts, grade 
levels to be served and regions in 
California. 
 
It is very important for the CFCC and IMRs 
in particular to have experience in the 
grade levels to be served by a curriculum 
framework or adoption. 
 
Page 7 lines 21-22(i) we recommend 
adding the following: 
 
(i) IMRs and CREs shall serve until the 
SBE acts to adopt or not adopt the 
submitted instructional materials. IMRs and 
CREs shall not represent the SBE, the 
Currciiculumlum Commission, or the CDE 
in their capacity as an IMR or CRE or 
represent their panel without the 
permission of the SBE, CDE and the 
Curriculum Commission. 
 
Their have been incidences in the past 
where an IMAP OR CRP speaks before a 
local or state public body (including 
lobbying the SBE) on a program the 
individual reviewed but they were part of a 

CDE believes this added language is 
unnecessary given the requirements 
contained in part (c).   
 
 
 
 
 
 
 
 
 
 
 
CDE believes that IMRs and CREs should 
be able to address the SBE or Curriculum 
Commission.  It should be clear that they 
are speaking on their own behalf and there 
is no need for regulation here.  
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panel. We believe this creates a conflict of 
interest between the role they play as a 
panel member and then trying to represent 
their own view as an individual IMR or 
CRE. Of course, with the permission of the 
State Board and at the request of CDE OR 
THE Commission, an individual IMR or 
CRE could address the State Board or 
other public body. 

Dawn Basurto/Ken Burt 
(CTA) 

In section 9512 (c) add thereafter, and 
eliminate mentor teacher. “”(c)(d) A 
majority of IMRs, at the time of 
appointment, and thereafter shall be 
classroom teachers or mentor teachers 
currently assigned to teach kindergarten or 
grades …” 
 
 
Page 6, lines 30-33,  
Strike “mentor teacher” 
“At least one classroom or mentor 
teacher shall have experience in 
providing…mentor teacher shall have 
experience in providing instruction to 
students with disabilities.” 
 
In section 9512 (e) make requirements the 
same as in (f) below.  
“(e)(f)When the instructional materials 
considered for adoption are in a content 
field other than reading/language arts 
and visual performing arts, the CREs 

CDE recommends changing the language 
in this regulation to more broadly describe 
“teacher.” 
 
 
 
 
 
 
See above response. 
 
 
 
 
 
 
 
CDE believes that for these content areas 
a doctoral degree is preferable, and a 
large enough pool of candidates with 
doctoral degrees exist to meet this 
requirement. CDE does not recommend 
this change. 
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shall be experts in a content field who: 
(1) hold a doctoral degree in that field, or 
related field.  Shall have a master degree 
or higher in that field and 5 or more 
years of experience with, and expertise 
in, standards-based educational 
programs and practices in that field.” 
 
 

David Foster 
(SVMI) 
 
 
 
 

Suggested Revisions: 
 
Current language for (e) page 7, lines 6-9. 
 
This regulation is unnecessarily restrictive 
and is detrimental to recruiting qualified 
experts for content review of instructional 
materials. In the case of mathematics, 
individuals with doctorates in mathematics 
education are often employed in 
Mathematics Departments rather than in 
Colleges of Education. They serve as 
facilitators of standards-based mathematics 
workshops for K-12 teachers and as 
creators of mathematics curriculum and 
assessment materials. Their academic 
background is typically an undergraduate 
and/or master’s degree in mathematics and 
many have experience teaching collegiate 
as well as K-12 mathematics. In many 
respects, their familiarity with school 
mathematics is specialized knowledge, 
which is unlikely to be the experience of a 

See above response. CDE does not 
recommend this change. 
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mathematician. 
 
Suggested revision: 
(f) CREs shall be experts in subject matter 
related to the instructional materials 
adoption, and their expertise defined by: (1) 
Ph.D. in the subject matter related to the 
instructional materials adoption or (2) M.A. 
or advanced degree in the subject matter 
related to the instructional materials 
adoption, or professional experience of 5 or 
more years in K-12 curriculum-related 
scholarship and/or working with classroom 
teachers.” 
 

WRITER COMMENT § 9513 APPLICATION 
PROCESS FOR CURRICULUM 
FRAMEWORKS AND EVALUATION 
CRITERIA COMMITTEE MEMBERS, 
INSTRUCTIONAL MATERIALS 
REVIEWERS AND CONTENT REVIEW 
EXPERTS 
 

RESPONSE 

Dawn Basurto for Ken Burt 
(CTA) 

 
In section 9513 (a) add the California 
Teachers Association and subject matter 
groups 
 
In section 9513 (b) change shall to assist, 
and add that all applications shall be 
submitted to the Subject Matter Committee 
and the Curriculum Commission.  

CDE does not believe this change is 
necessary. The regulation as currently 
written provides that others can request to 
receive applications.   
 
Pursuant to the proposed regulation in part 
(b), the CDE, Subject Matter Committee 
and the Curriculum Commission review 
submitted applications only to ensure 
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“The CDE shall may assist the Subject 
Matter Committee and  the Curriculum 
Commission in reviewing the submitted 
applications of CFCC members, IMRs and 
CREs to ensure applications are complete 
before the Curriculum Commission 
makes its recommendations to the 
SBE.All applications shall be submitted 
to the Subject Matter Committee and the 
Curriculum Commission.”  
 
In section 9513 (d) add: 
 
“To insure transparency and fairness, an 
applicant who was not recommended shall 
be informed that he or she may request in 
writing and shall receive a full written 
explanation from the Curriculum 
Commission as to why that applicant was 
not recommended. If the applicant is not 
satisfied with the explanation, the applicant 
may challenge that matter in a public or 
executive session at the choice of the 
applicant before the State Board.” We 
support the additions of subparagraph (d), 
providing that applicants’ names be made 
public prior to their appointment by the 
State Board 

completeness. Incomplete applications 
need only be completed prior to 
appointment by SBE. CDE does 
recommend adding the word “all” to make 
it even clearer that every application is 
reviewed. 
 
 
 
 
 
 
 
 
CDE believes that this requirement would 
be too burdensome. The meetings at 
which applications are considered and 
appointed are open, publicly-noticed 
meetings, and as such, applicants are free 
to speak at those meetings.   
 
 
 
 
 
 
 
 
 
 
 

Suhag A. Shukla Suggest additional language following line CDE believes this requirement would be 

Formatted: Font: Not Bold



blue-sep07item39 
Attachment 3 

Page 14 of 44 
 
 

3/2/2012 2:25 PM 

(HAF) 
 
 
 
 
 

18, page 8 
 
“The SBE shall respond to any questions or 
concerns submitted in writing by a member 
of the public as to the qualifications of a 
CFCC member, IMR and/or CRE.” 
 
 
Add: 
“(e) All applicants shall be required to 
disclose any potential conflict of interests 
that may affect his or her ability to fulfill the 
role in an unbiased and professional 
manner, including but not limited to 
information regarding past [in the last five 
(5) years], current or future relationships 
with any instructional material publishers; 
past [in the past five (5) years], present or 
future research or work that has provoked 
controversy in his or her field and 
relationships with any entities or 
organizations. Disclosures of potential 
conflicts of interest shall be made available 
to the public.” 
 

too burdensome. The regulations as 
proposed allow for the public to review the 
applications and comment at public 
meetings regarding potential CFCC 
members, IMRs and CREs. CDE 
recommends no change. 
 
 
Conflicts of interest for designated 
employees are covered by 2 California 
Code of Regulations Section 18730. CDE 
believes that there is no need for 
additional regulation. CDE recommends 
no change.  
 
 
 
 
 
 
 

 
Christine Bertrand 
California Science Teachers 
Association  
(CSTA) 
 
 

 
§Section 9513 Application process.  We 
support the addition of subparagraph (d) 
providing that applicants’ names be made 
public prior to their appointment by the 
State Board. 

 
No response necessary 
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WRITER COMMENT § 9514 PROHIBITED 

COMMUNICATIONS 
RESPONSE 

Stephen Rhoades 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 
 
 
 
 
 
 
 

AAP opposed July 11th State Board action 
which prevents publishers from 
communicating with members of the 
Curriculum Commission. As stated in 
previous correspondence, it is to the 
advantage of the state students that the 
Curriculum Commission understand the 
depth and breadth of programs submitted 
for adoption. It is therefore not prudent to 
limit the Curriculum Commission’s access 
to publisher input into the adoptions 
process. We recommend removing this 
provision because: 
 
1) Communications go underground 
This will limit access to information for 
Commissioners, and give CDE staff 
disproportionate control over the adoptions 
process because they are permitted as 
many meetings as they want. 
 
2) Only Point of Input from Experts on 
Curriculum 
The Commission is comprised of school 
teachers and content experts, and is the 
only point in the adoptions process where 
the state receives input from educators. 
Proposed regulations will restrict time 

CDE believes that it is vital for 
communications between publishers and 
curriculum commissioners to be public.  
However, CDE understands that it is also 
important that publishers have an early 
opportunity to fully explain their programs 
to commissioners.  As such CDE has 
proposed revisions to this prohibition that 
will allow publishers to communicate with 
commissioners through written 
submissions and with the chairpersons of 
the Curriculum Commission and the 
appropriate Subject Matter Committee 
during deliberations. 
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Commissioners can take to ask questions 
of publishers and understand the program. 
 
3) Unequal Access for Publishers 
All other interested parties to the adoption 
process will have unlimited access to 
Commissioners. In cases where parties are 
opposed to particular submissions or 
programs, this gives them a comparative 
advantage over publishers 
 
4) Unequal Treatment to the Curriculum 
Commission. 
This regulation singles out one advisory 
committee. It does not apply to the other 31 
internal CDE advisory Committees in 
similar circumstances. 
We believe there is no analytical basis for 
such a provision. Charter Schools 
Commission is a case in point. Charter 
Commissioners actively work with charter 
petitioners to bring the charter into shape. 
(included attachment listing advisory 
committees). 
 
5) Publishers understand that they should 
have no contact with those charged with 
actual evaluation of materials (IMRs and 
CRPs). The Department and Commission 
play administrative and advisory roles and 
should have access to as much information 
as possible. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Formatted: Underline

Formatted: Underline

Formatted: Font: Not Bold



blue-sep07item39 
Attachment 3 

Page 17 of 44 
 
 

3/2/2012 2:25 PM 

Alice Furry 
Beth Rice 
Sharon Van Vleck 
(RLC/SCOE) 
 
 
 
 
 

Delete § 9514 (b) 
 
Reason: 
Communication between members of the 
Commission and publishers during all 
phases of the adoption process ensures 
that publishers receive the guidance they 
need to be fully informed throughout the 
process and provides Commissioners with 
the time to gain the information they need 
to make clear judgments about the 
programs they are reviewing. It is 
particularly important that the publishers 
have the opportunity to present potential 
problems with the review process or during 
deliberations so that they may be resolved 
as they arise. 

 
 
See response above. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Christine Bertrand (CSTA) 
 
 
 
 
 
 

We strongly support the reinstatement of 
subparagraph (b) prohibiting 
communications between publishers and 
curriculum commissioners during the 
critical periods of the adoption. 

No response necessary. 
 
 
 
 
 
 
 
 

 
Sherry Skelly Griffith 
(ACSA) 
 
 
 

Page 8  
We recommend putting back in (a) on page 
8, lines 23-24, CFCC members should only 
release draft copies of the curriculum 
framework or evaluation criteria that has 
been approved by the Curriculum 

 
CDE believes that the draft documents are 
public documents. CDE does not 
recommend this change. 
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Commission for review by the public. We 
don’t believe there is a reason to release 
copies to the public until they have been 
approved. Therefore we recommend 
reinserting and adding the following 
language: 
 
(a) CFCC members during their tenure 
shall not release draft copies of the 
curriculum framework or evaluation criteria 
unless it is the draft copy approved by the 
Curriculum Commission and posted on the 
web. 
 
 
Page 9 
 
We support this section and the prohibited 
communications but suggest the following 
addition: 
 
(d) The CDE shall schedule one on one 
table talks between a publisher and a 
commissioner with a CDE staff member 
present during publicly noticed meetings 
periodically throughout the adoption. 
Privacy from having other publishers 
present at a table shall be granted however 
there must always be a CDE staff member 
present to record the discussion. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CDE recommends revisions to the 
prohibition. See above response. 
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We believe this of type of transparency is 
protection for both the Commissioner and 
the publisher and there are times when 
publishers need to feel free to discuss their 
program without other publishers present. 

 
David Foster 
(SVMI) 
 
 

 
We applaud the restrictions on 
communications between publishers and 
textbook review committees in (a), as well 
as the restrictions on communications 
between publishers and Curriculum 
Commissioners specified in (b), which is a 
positive step toward a fair adoption 
process. 

 
No response necessary. 
 
 
 
 
 
 
 

 
Stan Metzenberg 
 
 
 
 

The State Board of Education does not 
have the power to disqualify a Curriculum 
Commissioner.  
 
The legislature places independent duties 
on the Commission.  
 
The Commission is partially independent 
from the Board. (Ed.Code 60204) 
None of the 18 Commissioners serve at the 
pleasure of the State Board (Ed. Code 
33531-33532), and 5 are not appointed by 
the State Board. 
 
Government Code, not Ed. Code 
delineates the process for disqualification 
of Commissioners. (Gov. Code 1021) 
 

The regulation does not enable the SBE to 
remove the curriculum commissioner from 
the curriculum commission. It seeks only 
to disqualify the commissioner from the 
subject adoption. Education code section 
33530 gives SBE the power to establish 
the commission’s advisory task forces and  
committees.   
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Ed. Code 33031 is cited as authority, but 
this code cannot be reasonably interpreted 
as the power to disqualify. 
 
 

 
 
 

Gary Dei Rossi 
 
 
 
 
 

Page 9, lines 2-4 
 
Delete: It is very important to maintain 
communication between publishers and 
members of the Commission. In this way, 
Commissioners can provide valuable 
guidance. 

 
 
See above response. 
 
 

Charles Munger 
 
 
 
 
 

Opposed to prevention of Commissioners 
communicating with publishers as reflected 
in proposed regulations. 
 
Agrees with the letter from AAP on all six 
points of this issue, particularly point 3. 
 
Publishers should have the same freedom 
to communicate with commissioners as any 
other group or individual. It is very much in 
the public interest for a Commissioner to be 
able to ask for a response to an argument 
raised by group x, as it is to ask group x for 
a response to an argument by a publisher. 
 
What is essential in dealing with all groups, 
publishers included, is to ensure that there 
is no transfer of goods or services from any 
group to Commissioners; and that however 
the arguments that sway a Commissioner 

See above response. 
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are obtained, the public must be able to 
learn those arguments and not merely the 
Commissioner’s vote. Essential though 
those things are, they are already dealt with 
in law ( Bagley-Keene). 

 
 
 
 
 
 
 

WRITER COMMENT § 9515 DISPLAY OF 
CURRICULUM FRAMEWORKS AND 
EVALUATION CRITERIA FOR PUBLIC 
INSPECTION AND COMMENT 

RESPONSE 

 
Stephen Rhoades 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 
 
 
 

The regulations do not include language 
linking the 30-month timeline between the 
adoption of the criteria by the State Board 
and the State Board’s approval of 
instructional materials 
(Education  Code section 60200, 
subdivision c, subsection 6) 

This is a requirement clearly set forth in 
statute and requires no clarifying 
regulation. CDE recommends no change. 
 
 
 
 
 
 
 
 

 
David Foster 
(SVMI) 

 
(4) Increasing the public review and 
comment period of the draft curriculum 
framework from 45 days to 60 days is 
another beneficial revision to encourage 
public input. 

 
No response necessary. 

 
Suhag Shukla 
(HAF) 
 

 
Page 10, line 23.  
Change 3 days to 5 days. 
 

 
CDE believes that 3 days is adequate to 
provide Curriculum Commissions time to 
review the comments and is merely a 
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minimum requirement. Every effort will be 
made to provide the comments as soon as 
possible, but the 3 day language allows for 
those instances when an unusually large 
volume of comments are received. CDE 
does not recommend the change. 
 
 
 
 
 
 

WRITER COMMENT § 9516  PUBLIC HEARINGS 
HELD BY THE CURRICULUM 
COMMISSION AND THE SBE 
REGARDING CURRICULUM 
FRAMEWORKS AND EVALUATION 
CRITERIA 

 
RESPONSE 

Suhag Shukla 
(HAF) 
 
 
 

Page 11, line 29 change 9 to 10, requiring 
10 affirmative votes. 

CDE concurs in part with this comment 
and proposes changing the language to 
require 10 affirmative votes when all 18 
commissioners vote. 
 
 

WRITER COMMENT § 9517 PROCEDURES FOR 
SUBMITTING INSTRUCTIONAL 
MATERIALS FOR ADOPTION 

RESPONSE 

Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 

The proposed regulations provide language 
indicating thatspecific requirements of what 
is required in the adoption and replaces 
them with language indicating that specific 
requirements governing the adoption shall 

The Invitation to Submit will not include 
any specific requirements governing the 
adoption process that are not contained in 
the regulations. The CDE proposes 
deleting the word “specifications” in 
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be included in the Invitation to submit. We 
are also told that there would be a generic 
template showing what an Invitation to 
Submit  underSubmit under these proposed 
guidelines would look like. 
 
Comments: 
1) Current law (Education code section 
60200, subdivision c, subsection 6) 
requires that all requirements be approved 
at least 30 month prior to the adoption date. 
Specifically, we recommend that this 
regulation clarify that the Invitation to 
Submit be approved consistent with the 
current law requirement. 
2) The proposed version of the regulations 
does not indicate when or how far in 
advance of the submission the Invitation to 
Submit will be provided by the Curriculum 
Commission or Department staff. Having 
the “Schedule of Events” come very late in 
the process and doesn’t’ allow publishers 
adequate time to prepare. 
 
3) Publishers would like to see the generic 
template that has been discussed 
regarding the Invitation to Submit. If 
appropriate, it should be included as part of 
the regulations. 
 
 
 

section 9510(n) to make this clearer.  
 
The CDE does not intend to develop a 
“generic template” of the Invitation to 
Submit and believe that the definition 
contained in section 9510(n) clearly 
describes it.   
 
Additionally, CDE believes that any 
statutory timelines set forth in statute do 
not need to be repeated in regulation. 
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Christine Bertrand, (CSTA) 
 
 
 
 
 

We urge the deletion of the second 
sentence in subparagraph (i) requiring that 
“adopted instructional materials shall not 
include references to national standards or 
standards from other states. This 
requirement is not a “procedure” for 
submission of materials, but, rather, is a 
criterion, like many other criteria developed 
by the Commission and State Board, and is 
out place in this document. 

State-adopted materials are evaluated 
according to the California standards, and 
it should be clear to all districts purchasing 
instructional materials what standards the 
materials align to. To allow different 
standards could confuse teachers and 
may lead districts to think that there is a 
1:1 correlation of the California standards 
to other standards.  
 
 
 

David Foster 
(SVMI) 
 
 
 

(o) The inclusion of a regulation stating the 
“Publishers shall not publicize in marketing 
materials any part of the IMR/CRE Report 
of Findings, Curriculum Commission 
Advisory Report or the Adoption Report 
safeguards the integrity of the adoption 
process. 
 
Suggested revision: 
(i) page 16, lines 5-8 
 
This regulation, which prohibits references 
to national standards, can be interpreted to 
constitute censorship. It reflects a narrow, 
exclusionary viewpoint toward the content 
of instructional materials, which limits 
academic inquiry and damages the intent of 

No response necessary. 
 
 
 
 
 
 
 
 
State-adopted materials are evaluated 
according to the California standards, and 
it should be clear to all districts purchasing 
instructional materials what standards the 
materials align to. To allow different 
standards could confuse teachers and 
may lead districts to think that there is a 
1:1 correlation of the California standards 
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the review and adoption process. The 
stipulation should be removed. 
 

to other standards.  
 

WRITER COMMENT § 9518 SOCIAL CONTENT 
STANDARDS FOR ALL INSTRUCTIONAL 
MATERIALS ADOPTIONS 

RESPONSE 

Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 

The responsibility for legal and social 
compliance is an enormous workload being 
transferred to the IMRs. The appeals for 
legal and social compliance has been 
transferred to the Curriculum Commission 
at its 30-day deliberation meeting. This is 
an enormous workload being transferred to 
the panelists and commission members 
who already have major curriculum 
responsibilities. Further, IMRs and 
Commission members are not trained for 
this purpose, so there are concerns about 
consistency among the panels. We believe 
reinstatement of the current regulations is 
appropriate. 
 
 
 
 
 
 
 
 
 

This section concerns the incorporation by 
reference of the publication entitled 
Standards for Evaluating Instructional 
Materials for Social Content. No 
substantive change was made to this 
section for review during the 15 day 
comment period. CDE does not 
recommend a change to this section. 
 
CDE believes that IMRs and CREs are in 
the best position to review instructional 
materials for compliance with the social 
content standards as they review each 
page of the materials and will also be 
trained to do so. Additionally, they have 
been performing this function in recent 
adoptions.  
 
 
 
 

WRITER 
 

COMMENT §9519 INSTRUCTIONAL 
MATERIALS REVIEW PANELS AND 

RESPONSE 
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 CURRICULUM COMMISSION ADVISORY 
REPORT 

Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 

9519 (d), (j) 
The regulations include the use of experts 
at various stages of the adoptions process. 
For example, “a CRE or IMR with special 
expertise”; “or other experts to assist the 
Curriculum Commission or the SBE in 
understanding how instructional materials 
meet the Content standards…” etc. 
 
The proposed regulations do not define the 
selection criteria of these experts, nor do 
they specify the time frame in which they 
are selected, who selects the experts, or if 
there is an opportunity in a public hearing 
for publishers to comment on the expertise 
of the experts. ThiHis approach could invite 
manipulation of the evaluation process to 
unfairly influence  
or even result in a predetermined outcome 
under the guise of soliciting expert advice. 
In other words, changing the evaluator pool 
until a desired result is achieved. 
 
 

CDE concurs in part with this comment. 
CDE does not believe that allowing a CRE 
or IMR who has special expertise to assist 
multiple review panels presents any 
problems. CDE does believe that bringing 
in an expert that is not a CRE requires 
more guidance and proposes new 
language in part (j).   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Christine Bertrand 
(CSTA) 
 
 
 
 

We urge the inclusion of the following 
language (in bold italics below) in 
subparagraph (b) : “Each review panel will 
be composed of 5 to 15 IMRs and CREs, of 
which  a majority must be IMRs who are 
teachers currently assigned to teaching  

CDE proposes a similar change. 
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kindergarten or grades 1-12 and at least 
1 must be a CRE.” This language mirrors 
that in § 9511 (f) concerning the 
appointment of CFCC members. 

 
 
 
 

Sherry Skelly Griffith 
(ACSA) 
 
 
 
 
 
 
 
 

Page 20, lines 23-25 
 
We recommend the following amendments: 
(h) Each review panel is expected 
encouraged to reach consensus on 
recommendations. If necessary and after 
careful deliberation that consensus cannot 
be reached the panel will conduct a vote 
with a simple majority necessary to put 
forward a recommendation. The vote of the 
panel shall be shared with the SBE. 
 
We believe the language should be 
stronger to expect consensus rather than 
voting as the first option 

 
 
CDE does not believe the proposed 
language significantly changes the 
requirement of the regulation and 
recommends no change. 
 
 
 

 
 
David Foster 
(SVMI) 
 
 
 
 
 

 
 
(b) Specification of review panel 
composition to include a majority who are 
teachers is an exemplary improvement in 
regulations governing the textbook 
adoption process. (i) Public access to the 
textbook committee reviews is also 
improved with the regulation that the 
California Department of Education post 
the IMR/CRE Report of Findings on its 
website, as well as distributing the reports 
to the Curriculum Commission at least 10 

 
 
No response necessary. 
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days before the commission meets. 
Suhag Shukla 
(HAF) 
 
 
 
 

Page 20, line 22 
 
Strike line 22 which reads: 
(g) Review panels shall not recommend 
rewrites of instructional materials. 
 
Suggested language: 
Page 20 and 21” (j) The Curriculum 
Commission, the CDE, the SBE, or SBE 
staff may call upon IMRs, CREs, or other 
experts, such as child psychologists, 
education researchers or education lawyers 
to assist the Curriculum Commission, or the 
SBE in understanding how instructional 
materials meet the content standards, 
curriculum frameworks, evaluation criteria 
and social content standards.’ 
 
Rationale:  “Other experts” needs to be 
clarified.  
 

 
 
“Rewrites” are not permitted under these 
regulations. Therefore, IMRs and CREs 
should not recommend them. CDE does 
not recommend this change.   
 
CDE agrees that “other experts” needs to 
be clarified and proposes new language. 

 
Charles Munger 
 
 
 
 
 

 
Experts Issue, Selection criteria missing. 
 
This is a valid concern, we have had and 
will continue to have experts recommended 
to the Commission and the Board who are 
not disinterested. The same is true of 
groups who apply to be IMRs. The only 
defense to this is to have Commissioners 
and Board members who have the freedom 

 
CDE proposes new language to provide 
more guidance on the appointment of 
other experts. 
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to use good judgment in recommending or 
making appointments. 

 
 

WRITER COMMENT § 9521 PUBLIC WRITTEN 
COMMENTS REGARDING CONTENT OF 
INSTRUCTIONAL MATERIALS 

 

 
David Foster 
(SVMI) 
 
 
 
 

 
Page 22, Lines 26-33 
 
As currently written, the text of this 
regulation is very confusing. It should be 
revised to stipulate that public comment 
may be submitted to the review panels in 
advance of their deliberations. The 
comments must be received by the 
Curriculum Commission Executive Director 
no less than 14 days prior to the first date 
of review panel deliberations, and must be 
distributed to the panel no less than 7 days 
before the first day of their deliberations. 

 
CDE believes the section as written is 
clear and does not recommend this 
change. 
 
 
 
 
 
 
 
 
 
 
 
 
 

WRITER COMMENT §  9523 DISPLAY OF 
INSTRUCTIONAL MATERIALS FOR 
PUBLIC INSPECTION 

RESPONSE 
 
 

 
Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 

The recent action at the July 2007 State 
Board meeting include language requiring 
instructional materials submitted for 
adoption to be posted online to be viewed 
by the public. This is in addition to the 
current practice of placing these materials 
at the LRDCs in approximately twenty sites 

CDE believes that providing access to 
instructional materials that are submitted 
for adoption is most efficiently 
accomplished through use of the internet. 
CDE believes this position is supported by 
Education Code section 60200(h) which 
states in part that “the state board shall 
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throughout the state. 
 
We opposed for the following reasons: 
 
1) Copyright issues.   Many contributors do 
not grant permission to post their articles 
online. Materials posted online will have 
missing passages. 
 
2) Increased cost. The requirement 
increases the cost of development which 
will be reflected in the cost to schools. 
 
3) Limited choices. This requirement will 
limit choices as smaller publishers may not 
have the resources to get everything online 
with no guarantee of adoption. 
 
If the issue is providing more accessibility 
to the public for core materials, we would 
recommend that rather than submitting one 
copy of all products, publishers instead be 
required to submit multiple copies of the 
student edition and teacher’s edition of the 
materials. 
 

prescribe procedures to provide the most 
open and flexible materials submission 
system…” In order to provide publishers 
the time necessary to make instructional 
materials available online, CDE proposes 
language that will not make posting 
instructional materials online a 
requirement until the first adoption after 
the Reading/Language Arts adoption that 
will be completed in approximately 
November 2009. The regulation as written 
also provides an exception for copyrighted 
materials. 

Ila Johnson 
 
 
 

I would like to recommend that you make 
the proposed changes in the education 
code that would allow all proposed 
textbooks to be placed online so that 
everyone, especially those who due to 
employment obligations are unable to 

No response necessary. 
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otherwise, can view them and evaluate 
their content and appropriateness for the 
designated classes. 
This is a very important and desirable step 
for the California Board of Education to 
take. 

Bonnie O’Neil 
 
 
 
 
 
 

Teaching our children through the 
advantage of textbooks is an excellent tool 
to equip students with knowledge. 
However, it is essential that the material 
within the textbooks be reviewed by all who 
wish to see it, not just a select group whose 
circumstances allow them the privilege. 
The more accessible the material, the 
greater the advantage becomes that all 
interested parties will be able to view it. 
 
Regarding the adoption of textbooks for our 
California schools, I therefore believe it is 
essential to add the following statement to 
Section 9523(b) of the proposed Title 5 
revisions. 
 
“It is required that the publishers provide 
CDE with a URL link so that the materials 
they are submitting for adoption can be 
viewed by all individuals desiring to view it. 
This must be done before the delivery date 
designated in the schedule. The CDE will 
be required to post direct hyperlinks to the 
publishers’ URLs on  
The website must be identical to the hard 

No response necessary. 
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copy version of the material submitted for 
adoption.” 
 

Gwen Blankenship, 
Chair, Science Department 
Ensign Intermediate School 
Newport-Mesa School District 
 
 
 
 
 
 

As a concerned parent, grandparent, and 
teacher, I would like to ask that you allow 
public online viewing of proposed 
textbooks, prior to their adoption by the 
California Department of Education. 
 
As a classroom teacher, I see these texts 
once approved. As someone who works 
fulltime, going down the Orange County 
location is not possible. I believe that 
placing textbooks online for public viewing 
gives everyone equal access to this 
information. 
 
I found an example of an error, after 
receiving the textbook in 2001 in Focus on 
Life Science published by Prentice Hall. On 
page 216 it states, “Although Redi and 
Pasteur demonstrated that living things do 
not spontaneously arise on today’s earth, 
scientists reason that the first life forms 
probably did arise from nonliving materials.” 
This contradiction was apparent to my 
students, who just pages prior read “It took 
hundreds of years to convince people that 
spontaneous generation does not occur . . . 
living things do not arise from nonliving 
materials” pages 209-210. 
 

No response necessary. 
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Angela MacGregor 
 
 
 
 

9523 (b) California public school textbooks 
contain far too many factual errors, which is 
why we need this excellent new section 
9523 (b) of the proposed Title 5 rules up for 
SBE approval.  
 
The instructional materials posted on each 
publisher’s website shall be identical to the 
hard copy version of the instructional 
materials submitted for adoption, except 
that copyrighted items that do not allow for 
posting online may be omitted and replaced 
by a description of the omitted item. 
 
Californians (then) can conveniently read 
the new textbooks up for state adoption 
and catch many factual errors, just like 
Texas citizens who have free access to 
submitted textbooks and catch hundreds of 
factual errors that publishers and the state 
miss in some years. 
 

No response necessary. 

 
Brian Hambrick 
 
 
 

 
Online review of proposed textbooks – so 
anyone at all can take a look at the books 
up for approval is a great idea. This allows 
everyone to be in on the process. This 
opens the process for real input. 
 

 
No response necessary. 

 
Dorothy Caruso 
 

 
Re: Online viewing: 
 

 
No response necessary. 
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Parents and those concerned with child 
education need to have access to free and 
open display of textbooks that are being 
presented to educate our children. As it 
stands now, only those with free time can 
hunt down the LRDCs to read them during 
restricted hours. Abiding by Supreme Court 
ruling in Pierce V Society of Sisters (268 
US 510) that parents have a right to direct 
the upbringing and education of their 
children; and are not mere creatures of the 
State…” 
 
Publishers could provide CDE with URL to 
their instructional materials that are being 
submitted for adoption, and the CDE could 
post its website direct hyperlinks to the 
URLs provided by the publishers. 
 
 
 
 

Assemblyman Van Tran 
 
 
 

Supports 9523 (b). Also supports fining 
publishers $5,000.00 per error as is done in 
Texas. 
 
 

There is no statutory authority to assess 
this fine.  

Wendy B. Leece 
 
 
 
 

I approve the proposed section 9523 (b) 
which requires online posting of textbooks 
submitted for California adoption each year.  
 
The instructional materials posted on each 

No response necessary. 
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 publisher’s website should be identical to 
hard copy version of the instructional 
materials submitted for adoption, except 
that copyrighted items that do not allow for 
posting online may be omitted and replaced 
by a description of the omitted item. 
Posting online will also help solve the 
factual error problem. Poor editing in 
California textbooks occurs in up for 
adoption books and are only seen by 
people on the selected review committees 
who cannot be expected to catch all factual 
errors. 

Charles Munger 
 
 
 

On-line LRDC 
I oppose putting this provision into the 
regulations. It would be a good idea for the 
public to have instant internet access to all 
programs in order to conduct their own 
reviews, if that is both possible and 
possible at a reasonable cost but: 
 
We have never done this or anything like it, 
and it might be best to try it once before it is 
locked into regulations. 
 
It is far from clear that it is currently 
technologically easy to provide electronic 
copies of programs that are hybrid print and 
electronic.  
 
This requirement may discourage small 
publishers in future adoptions.  

See above response. 
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The effectiveness is likely to high subject-
specific. It would be difficult to get a just 
impression of a fully hands-on science 
program without examining the actual lab 
equipment.  

WRITER COMMENTS § 9524 PUBLIC HEARINGS 
HELD BY THE CURRICULUM 
COMMISSION AND THE STATE BOARD 
OF EDUCATION REGARDING 
INSTRUCTIONAL MATERIALS 

RESPONSE 

Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 
 
 
 
 

The regulations add an appeals process 
whereby publishers would discuss not only 
the recommendations on whether a 
program should be adopted, but also all 
edits and corrections and comments 
regarding legal/social compliance. 
 
We appreciate the inclusion of an appeals 
process. However, the proposed appeals 
process does not provide ample 
opportunity for due process. We believe the 
role of a review process is to resolve 
problems before reaching the full 
Commission and the State Board. 
 
An appeals should embody the following 
principles: 
 
1) It should take two recommendations not 
to adopt for a credible submission to be 
rejected.  A credible submission might need 

CDE believes that the additional 
Curriculum Commission meeting allows for 
any party who disagrees with a 
recommendation in the IMR/CRE Report 
of Findings to provide extensive comment 
to the entire Curriculum Commission. This 
will allow the complaining party an 
opportunity to educate and persuade the 
Curriculum Commission prior to the 
Curriculum Commission making its 
recommendation. This structure allows for 
a detailed analysis of any controversial 
findings in the IMR/CRE Report at a very 
early stage in the process. CDE believes 
that having the entire Curriculum 
Commission hear the arguments of the 
complaining party will provide a more open 
and thoughtful process. CDE does not 
recommend this change, but recommends 
an additional sentence in part (a)(1) to 
make clear that a party will have a “full and 
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to be determined by a subcommittee of 
State Board members and Commissioners.  
 
2) The two evaluations (original and 
appeal), need to fit into the review schedule 
and occur before the Commission makes 
recommendations to the State Board. 
 
3) Any State Board member should be able 
to request and trigger an appeal evaluation 
at any time in the process. 
 
4) The appeal evaluation should be 
performed by a random selection of trained 
IMRs and CRPs, to ensure an independent 
and impartial review. 
 

fair” opportunity to comment. 

Sherry Skelly Griffith 
(ACSA) 

Page 25, lines 25-33 
We recommend the following amendments 
to (4) 
 
The Curriculum Commission’s 
recommendations shall be compiled into a 
document titled “Curriculum Commission 
Advisory Report:. Those recommendations 
may be different from those of the review 
panels as contained in the IMR/CRE 
Report of Findings. The Curriculum 
Commission shall not recommend rewrites 
of instructional materials. The Curriculum 
Commission report shall address in 
sufficient depth how the program covers 

 
 
 
 
CDE believes that the process set forth in 
the regulations results in a determination 
of whether a textbook meets the 
standards, framework and evaluation 
criteria.  Providing the level of detail 
suggested by this comment would require 
a significant increase in the amount of time 
needed for training and deliberations, time 
which is not available. CDE does not 
recommend this change. 
 



blue-sep07item39 
Attachment 3 

Page 38 of 44 
 
 

3/2/2012 2:25 PM 

each of the strands of the evaluation 
criteria (content alignment, assessment, 
program organization, universal access, 
etc). The Curriculum Commission Advisory 
Report shall be presented to the SBE along 
with the IMR/CRE Report of Findings. 
 
One of the biggest complaints of the field is 
that the Curriculum Commission Report 
and ultimately the final SBE reports do not 
contain any information in which to 
determine how and why the program meets 
the evaluation criteria. This requires the 
local school district to then repeat the entire 
process over at the local level. We 
recommend some effort to write a more in-
depth report. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
David Foster  
(SVMI) 
 
 
 

 
This regulations increases opportunities for 
public input, as it stipulates that the 
purpose of the Curriculum Commission’s 
hearing after the IMR/CRE Report of 
Findings is completed is “to afford the 
Curriculum Commission an opportunity to 
receive comment from those who disagree 
with any part of the IMR/CRE Report of 
Findings.” 

 
No response necessary. 

Suhag Shukla 
(HAF)  
 
 
 

Page 25, line 12, change the word 
“hearing” to “meeting”. 
 
Rationale: 
 

The use of the word hearing tracks the 
language in the statute. See Education 
Code section 60203. CDE does not 
recommend this change. 
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The stage described above is similar to the 
first public meeting held by the Curriculum 
Commission for receiving public comment 
on Frameworks and Evaluation Criteria 
adoptions. The same term should be used 
here to avoid confusion. Meetings seem to 
be the venue in which public comment is 
received, but no vote by the Commission 
takes place while hearings are the venue in 
which a vote for recommendation takes 
place in addition to public participating 
being allowed. 

 
Charles Munger 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The proposed regulations (in section 9512) 
do not codify an appeals process, but a 
series of scheduled public hears about an 
adoption: specifically, that the Commission 
will have a public hearing between the time 
it receives an adoption report and the time 
it acts to send its report on an adoption to 
the State Board; and that the State Board 
will have a public hearing between the time 
the Board acts to adopt and the Board acts 
to adopt or not to adopt a program. It is 
intended that publishers, as members of 
the public, will use these public hearings to 
defend their materials, but the rest of the 
public will also be arguing for and against 
the materials. It is therefore not an appeals 
process, in that not only can a publisher 
have an IMR/CRE recommendation against 
adoption receive a Commission 

 
No response necessary. 
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recommendations for adoption, but the 
reverse can occur. 
 
The requirement of these additional public 
hearings will do three things: 
Matters of controversy requiring both initial 
input and then research and time to think 
through will be substantially or completely 
addressed before the Board acts. Two, as 
the sheer number of programs under 
review increases there will be enough time 
in public meetings for all programs still to 
be considered fully, and three, we will be 
able to move to a system where edits and 
corrections, by working with publisher and 
the public in these public hearings, will be 
in final form when the Board acts to adopt, 
so publishers are free to print and ship their 
materials without having to delay until edits 
and corrections are resolved. 
 
However, a formal appeals, as suggested 
by AAP in their letter, is unwarranted. 
There is, in effect, two layers on top of the 
IMR/CRE report, and that is enough. A re-
review by another panel is not useful. It 
would take months, and would only focus 
on a narrow range of issues. Those issues 
can best be examined by the SMC in 
consultation with such outside experts as 
they determine they need. 

WRITER COMMENTS § 9525 POST ADOPTION RESPONSE Formatted: Font: Bold
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EDITS AND CORRECTIONS 
PROCEDURES 

 
Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 
 
 
 
 
 

 
The regulations specify that the edits and 
corrections shall be completed within 60 
days of the State Board of  
Education adopting materials. 
 
Concerns: 
1) We believe edits and corrections should 
be reviewed and completed prior to the 
State Board of Education meeting. Some 
edits are found to be unnecessary or 
inappropriate. It would be best to resolve 
these issues prior to the final adoption vote 
by the State Board of Education. 
 
 
2) The definition of “rewrite” on page 3, line 
22: where it limits it to paragraph and a 
page should be deleted because it is too 
restrictive. In an elementary book one 
sentence could be a paragraph or a page. 
 

 
The reference to 60 days is the deadline 
by which the publishers must provide 
revised instructional materials to the CDE 
that reflect the edits and corrections 
adopted by the SBE. The edits and 
corrections are final when the SBE adopts 
them. If a publisher does not want to make 
an edit and correction that was adopted by 
the SBE, they will need to raise the issue 
at the next SBE meeting. CDE 
recommends no change. 
 
 
 
 
CDE concurs in part with this comment 
and recommends revising the language to 
delete the word “paragraph” and to insert 
the word “entire’” before the word “page.” 
 

 
Charles Munger 
 
 
 
 

 
I concur with both of the above 
recommendations. The Commission should 
complete recommendations on Edits and 
Corrections before the Board acts, and the 
July 15th definition of “rewrite” while 
desirably narrower than past precedent, is 
too narrow. 

 
See above response. 
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WRITER COMMENTS § 9527  FREE 
INSTRUCTIONAL MATERIALS 

RESPONSE 

 
Stephen Rhoads 
Dale F. Shimasaki, Ph.D 
Sandra Vargas 
(AAP) 
 
 
 
 
 
 
 
 

 
New regulations are established regarding 
gratis items, including the posting of all 
gratis items offered in the United States 
and specify that the items on the list cannot 
be changed for two years from the adoption 
date.  
 
We recommend the items posted on the 
website be limited to items offered in 
California only and that the items posted 
only relate to state adopted instructional 
materials. 

 
The statutory language upon which this  
regulation is based, specifically requires 
publishers to provide any instructional 
materials free of charge in this state to the 
same extent as that received by any state 
or school district in the United States. CDE 
recommends no change. See Education 
Code section 60061. 
 
 

Sherry Skelly Griffith 
(ACSA) 

Page 27, lines 23-25 
We oppose the striking of the following 
language: 
 
(c) Publishers shall inform the CDE in 
writing of the terms and duration of an 
proposed offer or free gratis items at least 
30 working days prior to the effective date 
of the offer. 
 
We believe this language should be 
reinstated so that there is full disclosure 
and record of when the gratis item 
becomes available. Otherwise it will be 
difficult for districts to track when an item 
goes off or on the publishers list. Unless 
there is certification at the state level the 

CDE believes that the new language in 
parts (a) and (b) more clearly set forth the 
location and duration of the free 
instructional materials list. CDE believes 
that the new language provides full 
disclosure and recommends no change. 
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publisher could easily switch items and 
claim free one day but not the next. 

 
Mary-Alicia McRae 
 
 
 

 
I would like to ban all Free and Gratis Items 
from text publishers. The reason for this is 
that I do not want publishers having a 
competition to win the hearts and minds of 
districts based on the free items. This has 
happened in the past. Teachers have 
selected programs based on free items. In 
another state the escalation of this piece 
led to publishers offering computers, smart 
boards, etc. as incentive to district to buy 
standards based materials! 
 
If my proposal is not accepted, I would like 
to limit free items to adopted materials so 
escalation of non-standards based 
materials does not occur. 
 
 
 

 
The statutory language allows in certain 
circumstances for publishers to offer free 
instructional materials. Additionally, the 
statutory language does not restrict free 
instructional materials to only adopted 
instructional materials. CDE recommends 
no change. 

Writer COMMENT § 9530 SCHOOL DISTRICT 
ORDERING OF  
INSTRUCTIONAL MATERIALS 
 

RESPONSE 

 
Sherry Skelly Griffith 
(ACSA) 
 
 

Page 31, lines 13-33; page 32, lines 1-8 
We strongly oppose deleting the items 
referenced above. This section protects 
districts from having to keep unauthorized 
instructional materials which have been 
delivered and ensures a timely and cost 

CDE believes that these types of issues 
are best addressed by the terms of the 
contract between the district and the 
publisher. As such, CDE also recommends 
deleting part (d).  
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neutral protection for districts. We believe 
publishers should retain the responsibilities 
as outlined below and strongly recommend 
reinstating the following language: 
 
Should the publisher or manufacturer 
deliver unauthorized instructional materials 
to the school district, on written notice from 
the district , the publisher or manufacturer 
shall comply with the following 
requirements: 
 
(A) Withdraw the delivered unauthorized 
instructional materials from the school 
district. 
(B) Replace the unauthorized instructional 
materials with authorized materials that are 
comparable in subject matter, quality, 
quantity, and price in the California schools. 
(C) Incur all costs of transportation or any 
other costs involved to complete the 
transactions for withdrawing and replacing 
unauthorized materials. 
(D) Complete the transactions of 
withdrawing unauthorized instructional 
materials and replacing them in the school 
district with comparable authorized 
materials within 60 calendar days of the 
receipt of written notice from the district. 
 
Unless there has been a change in statute 
we see no compelling reason to weaken 
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local district control to have incorrect or 
unauthorized materials removed. 

WRITER GENERAL COMMENTS  
Senator Tom Harmon, 35th 
District 
 

Concerned about textbook errors, the 
approval process for instructional materials 
as presently constituted, and current 
restricted access to submitted textbooks at 
the LRDCs. Supports comments made by 
Wendy Leece. 

See above responses. 
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SUBJECT 
 
Standardized Testing and Reporting (STAR) Program: 
Standards-based Tests in Spanish (STS) Blueprints for Grades 
Eight through Eleven 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve the reading/language arts blueprints for the Standards-based 
Tests in Spanish (STS) for grades eight through eleven and the following mathematics 
blueprints: Algebra I and Geometry. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The testing contractor began the development of the STS in March of 2005 as authorized 
by Senate Bill (SB) 1448, Chapter 233, Statutes of 2004. SB 1448 requires that a test in 
Spanish that is aligned to the California content standards for reading/language arts and 
mathematics be developed to replace the designated primary language test. The 
designated primary language test is currently the Aprenda 3, a norm-referenced test which 
is available from Harcourt Assessment, Inc. 
 
The purpose of the STS is to assess the level of students’ mastery of the California content 
standards in mathematics and reading/language arts in their primary language. Students 
required to take the STS are English learners (ELs), who are receiving instruction in 
Spanish, or ELs who have been enrolled in a U.S. school less than 12 months. At the option 
of the school district, other ELs may take the STS. 
 
In July 2005, the SBE approved blueprints for grades two through four in reading/language 
arts and mathematics for the development of the STS. In July 2006, blueprints were approved 
for grades five through seven. The test contractor proceeded with the development of field test 
items for grades two through four and these grades were part of STAR testing in the spring of 
2007. Grades five through seven will be field-tested in September 2007. As each grade level 
becomes operational, it will replace the norm-referenced designated primary language test, 
the Aprenda 3. 
 
SUMMARY OF KEY ISSUES 
 
The STS Assessment Review Panel (ARP) reviewed and approved proposed blueprints for 
grades eight through eleven in March. The proposed blueprints are included for the SBEs  
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SUMMARY OF KEY ISSUES (Cont.) 
 
review and approval (Attachment 1 and 2). All of the content standards for both the 
reading/language arts and mathematics STS blueprints are the same standards that are 
assessed on the English-language arts and mathematics California Standards Tests (CSTs) 
blueprints. 
 
The SBE has adopted CSTs in mathematics in grades eight through eleven. The CSTs are 
for algebra I, geometry, general mathematics (for students in grades eight or nine who are 
not taking algebra I or any other higher level mathematics course), algebra II, integrated 
mathematics 1, 2, and 3, and summative high school mathematics (for students in grades 
nine through eleven who have completed algebra II or integrated mathematics 3 and who 
either are taking higher level mathematics or no mathematics). 
 
At this time, the CDE does not recommend STS assessments for general mathematics, 
algebra II, integrated mathematics 1, 2, or 3, or high school summative mathematics. The 
general mathematics CST is not currently linked to an end-of-course test. 
 
Additionally, because of the small number of ELs who would be eligible to take algebra II, 
integrated mathematics 1, 2, and 3, and high school summative mathematics, it would be 
difficult to field test enough items for the STS to adequately develop a form in less than two 
years. Data from 2006 below shows both the number of ELs who either were receiving 
instruction in Spanish or were enrolled in a United States school less than 12 months who 
took the tests listed below, as well as the total number of students who took these tests: 
 

California Standards 
Tests 

Number of eligible EL 
students taking the test  

Total Number of 
Students Taking the 

Test 
algebra II 786 213,087 
integrated Math 1 56 6,630 
integrated Math 2 20 4,219 
integrated Math 3 3 2,209 
high school summative 
mathematics 

 
79 

 
99,098 

 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All costs associated with the activities in this update are included in the current contracts 
with ETS for the CSTs, STS, California Alternate Performance Assessment (CAPA), and 
California Modified Assessment (CMA). 
 
ATTACHMENT(S) 
 
Attachment 1:  California Standards-Based Tests in Spanish (STS), Grades 8–11: 

Reading/Language Arts Proposed Blueprints (14 Pages) 
 
Attachment 2:  California Standards-based Tests in Spanish (STS), Grades 8-11: Algebra 1 

and Geometry Proposed Blueprints (5 Pages)



aab-sad-sep07item06 
Attachment 1 
Page 1 of 14 

 
 

3/2/2012 2:35 PM 
 

California Standards-Based Tests in Spanish (STS), Grades 8–11: 
Reading/Language Arts Proposed Blueprints 

 
STANDARDS-BASED TESTS IN SPANISH 
GRADE 8 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC VOCABULARY 

DEVELOPMENT:  Students use their knowledge of word origins and word 
relationships, as well as historical and literary context clues, to determine 
the meaning of specialized vocabulary and to understand the precise 
meaning of grade-level appropriate words. 

9 12% 

 
 

9 12% 

1.1 Vocabulary and Concept Development:  analyze idioms, analogies, 
metaphors, and similes to infer the literal and figurative meanings of phrases 2 

 

2 

 
1.2 Vocabulary and Concept Development:  understand the most important points 

in the history of English language and use common word origins to determine the 
historical influences on English word meanings 

2 2 

1.3 Vocabulary and Concept Development:  use word meanings within the 
appropriate context and show ability to verify those meanings by definition, 
restatement, example, comparison, or contrast 

5 5 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL MATERIALS):  
Students read and understand grade-level-appropriate material. They 
describe and connect the essential ideas, arguments, and perspectives of 
the text by using their knowledge of text structure, organization, and 
purpose. The selections in Recommended Readings in Literature, 
Kindergarten Through Grade Eight illustrate the quality and complexity of 
the materials to be read by students. In addition, students read one million 
words annually on their own, including a good representation of narrative 
and expository text (e.g., classic and contemporary literature, magazines, 
newspapers, online information). 

18 24% 18 24% 

2.1 Structural Features of Informational Materials:  compare and contrast the 
features and elements of consumer materials to gain meaning from documents 
(e.g., warranties, contracts, product information, instruction manuals) 

2 

 

2 

 

2.2 Structural Features of Informational Materials:  analyze text that uses 
proposition and support patterns 3 3 

2.3 Comprehension and Analysis of Grade-Level-Appropriate Text:  find 
similarities and differences between texts in the treatment, scope, or organization 
of ideas 

2 2 

2.4 Comprehension and Analysis of Grade-Level-Appropriate Text:  compare the 
original text to a summary to determine whether the summary accurately captures 
the main ideas, includes critical details, and conveys the underlying meaning 

2 2 

2.5 Comprehension and Analysis of Grade-Level-Appropriate Text:  understand 
and explain the use of a complex mechanical device by following technical 
directions 

3 3 

2.6 Comprehension and Analysis of Grade-Level-Appropriate Text:  use 
information from a variety of consumer, workplace, and public documents to 
explain a situation or decision and to solve a problem 

3 3 

2.7 Expository Critique:  evaluate the unity, coherence, logic, internal consistency, 
and structural patterns of text 3 3 
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STANDARDS-BASED TESTS IN SPANISH 
GRADE 8 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommended 
# of items on 

STS % 
3.0 LITERARY RESPONSE AND ANALYSIS:  Students read and respond to 

historically or culturally significant works of literature that reflect and 
enhance their studies of history and social science. They clarify the ideas 
and connect them to other literary works. The selections in Recommended 
Readings in Literature, Kindergarten Through Grade Eight illustrate the 
quality and complexity of the materials to be read by students. 

15 20% 15 20% 

3.1 Structural Features of Literature:  determine and articulate the relationship 
among the purposes and characteristics of different forms of poetry (e.g., ballad, 
lyric, couplet, epic, elegy, ode, sonnet) 

2 

 

2 

 

3.2 Narrative Analysis of Grade-Level-Appropriate Text:  evaluate the structural 
elements of the plot (e.g., subplots, parallel episodes, climax), the plot’s 
development, and the way in which conflicts are (or are not) addressed and 
resolved 

3 3 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  compare and contrast 
motivations and reactions of literary characters from different historical eras 
confronting similar situations or conflicts  

2 2 

3.4 Narrative Analysis of Grade-Level-Appropriate Text:  analyze the relevance of 
the setting (e.g., place, time, customs) to the mood, tone, and meaning of the text 2 2 

3.5 Narrative Analysis of Grade-Level-Appropriate Text:  identify and analyze 
recurring themes (e.g., good versus evil) across traditional and contemporary 
works  

1 1 

3.6 Narrative Analysis of Grade-Level-Appropriate Text:  identify significant 
literary devices (e.g., metaphor, symbolism, dialect, irony) that define a writer’s 
style and use those elements to interpret the work 

3 3 

3.7 Literary Criticism:  analyze a work of literature, showing how it reflects the 
heritage, traditions, attitudes, and beliefs of its author (Biographical Approach) 2 2 
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STANDARDS-BASED TESTS IN SPANISH 
GRADE 8 (Con’t) 
 

CALIFORNIA CONTENT STANDARDS: WRITING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  Students write 

and speak with a command of standard English conventions appropriate to 
this grade level. 

16 21% 16 21% 

1.1 Sentence Structure:  use correct and varied sentence types and sentence 
openings to present a lively and effective personal style 2 

 

2 

 

1.2 Sentence Structure:  identify and use parallelism, including similar grammatical 
forms, in all written discourse to present items in a series and items juxtaposed for 
emphasis 

2 2 

1.3 Sentence Structure:  use subordination, coordination, apposition, and other 
devices to indicate clearly the relationship between ideas  3 3 

1.4 Grammar:  edit written manuscripts to ensure that correct grammar is used 3 3 
1.5 Punctuation and Capitalization:  use correct punctuation and capitalization 3 3 
1.6 Spelling:  use correct spelling conventions 3 3 
1.0 WRITING STRATEGIES: Students write clear, coherent, and focused essays. 

The writing exhibits students’ awareness of audience and purpose. Essays 
contain formal introductions, supporting evidence, and conclusions. 
Students progress through the stages of the writing process as needed. 

17 23% 17 23% 

1.1 Organization and Focus:  create compositions that establish a controlling 
impression, have a coherent thesis, and end with a clear and well-supported 
conclusion 

4 

 

4 

 

1.2 Organization and Focus:  establish coherence within and among paragraphs 
through effective transitions, parallel structures, and similar writing techniques 4 4 

1.3 Organization and Focus:  support theses or conclusions with analogies, 
paraphrases, quotations, opinions from authorities, comparisons, and similar 
devices 

3 3 

1.4 Research and Technology:  plan and conduct multiple-step information 
searches by using computer networks and modems NA* NA* 

1.5 Research and Technology:  achieve an effective balance between researched 
information and original ideas NA* NA* 

1.6 Evaluation and Revision:  revise writing for word choice; appropriate 
organization; consistent point of view; and transitions between paragraphs, 
passages, and ideas 

6 6 

TOTALS 75 100% 75 100 % 
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STANDARDS-BASED TESTS IN SPANISH 
GRADE 9  
 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % Recommended # 

of items on STS % 
1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC VOCABULARY 

DEVELOPMENT:  Students apply their knowledge of word origins to 
determine the meaning of new words encountered in reading materials and 
use those words accurately. 

8 11% 8 11% 

1.1 Vocabulary and Concept Development:  identify and use the literal and 
figurative meanings of words and understand word derivations 

5 

 

5 

 
1.2 Vocabulary and Concept Development:  distinguish between the denotative and 

connotative meanings of words and interpret the connotative power of words 
2 2 

1.3 Vocabulary and Concept Development:  identify Greek, Roman, and Norse 
mythology and use the knowledge to understand the origin and meaning of new 
words (e.g., the word “narcissistic” drawn from the myth of Narcissus and Echo) 

1 1 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL MATERIALS): 
Students read and understand grade-level-appropriate material. They 
analyze the organizational patterns, arguments, and positions advanced. 
The selections in Recommended Readings in Literature, Grades Nine 
Through Twelve (1990) illustrate the quality and complexity of the materials 
to be read by students. In addition, by grade twelve, students read two 
million words annually on their own, including a wide variety of classic and 
contemporary literature, magazines, newspapers, online information. In 
grades nine and ten, students make substantial progress toward this goal. 

18 24% 18 24% 

2.1 Structural Features of Informational Materials:  analyze the structure and 
format of functional workplace documents, including the graphics and headers 
and explain how authors use the features to achieve their purposes 

2 

 

2 

 

2.2 Structural Features of Informational Materials:  prepare a bibliography of 
reference materials for a report using a variety of consumer, workplace, and public 
documents 

2 2 

2.3 Comprehension and Analysis of Grade-Level-Appropriate Text:  generate 
relevant questions about readings on issues that can be researched 2 2 

2.4 Comprehension and Analysis of Grade-Level-Appropriate Text:  synthesize 
the content from several sources or works by a single author dealing with a single 
issue; paraphrase the ideas and connect them to other sources and related topics 
to demonstrate comprehension 

2 2 

2.5 Comprehension and Analysis of Grade-Level-Appropriate Text:  extend ideas 
presented in primary or secondary sources through original analysis, evaluation, 
and elaboration 

NA* NA* 

2.6 Comprehension and Analysis of Grade-Level-Appropriate Text:  demonstrate 
use of sophisticated learning tools by following technical directions (e.g., those 
found with graphic calculators and specialized software programs and access 
guides World Wide Web sites on the Internet) 

2 2 

2.7 Expository Critique:  critique the logic of functional documents by examining the 
sequence of information and procedures in anticipation of possible reader 
misunderstandings 

4 4 

2.8 Expository Critique:  evaluate the credibility of an author’s argument or defense 
of a claim by critiquing the relationship between generalizations and evidence, the 
comprehensiveness of evidence, and the way in which the author’s intent affects 
the structure and tone of the text (e.g., in professional journals, editorials, political 
speeches, primary source material) 

4 4 



aab-sad-sep07item06 
Attachment 1 
Page 5 of 14 

 
 

*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 9 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommended 
# of items on 

STS % 
3.0 LITERARY RESPONSE AND ANALYSIS: Students read and respond to 

historically or culturally significant works of literature that reflect and 
enhance their studies of history and social science. They conduct in-depth 
analyses of recurrent patterns and themes. The selections in Recommended 
Literature, Grades Nine Through Twelve illustrate the quality and complexity 
of the materials to be read by students. 

16 21% 16 21% 

3.1 Structural Features of Literature:  articulate the relationship between the 
expressed purposes and the characteristics of different forms of dramatic 
literature (e.g., comedy, tragedy, drama, dramatic monologue) 

1 

 

1 

 

3.2 Structural Features of Literature:  compare and contrast the presentation of a 
similar theme or topic across genres to explain how the selection of genre shapes 
the theme or topic 

2 2 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze interactions 
between main and subordinate characters in a literary text (e.g., internal and 
external conflicts, motivations, relationships, influences) and explain the way 
those interactions affect the plot 

2 2 

3.4 Narrative Analysis of Grade-Level-Appropriate Text: determine characters’ 
traits by what the characters say about themselves in narration, dialogue, 
dramatic monologue, and soliloquy 

1 1 

3.5 Narrative Analysis of Grade-Level-Appropriate Text: compare works that 
express a universal theme, and provide evidence to support the ideas expressed 
in each work 

2 2 

3.6 Narrative Analysis of Grade-Level-Appropriate Text: analyze and trace an 
author’s development of time and sequence, including the use of complex literary 
devices (e.g., foreshadowing, flashbacks) 

1 1 

3.7 Narrative Analysis of Grade-Level-Appropriate Text: recognize and 
understand the significance of various literary devices, including figurative 
language, imagery, allegory, and symbolism, and explain their appeal 

2 2 

3.8 Narrative Analysis of Grade-Level-Appropriate Text: interpret and evaluate the 
impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a text 1 1 

3.9 Narrative Analysis of Grade-Level-Appropriate Text: explain how voice, 
persona, and the choice of a narrator affect characterization and the tone, plot, 
and credibility of a text 

1 1 

3.10 Narrative Analysis of Grade-Level-Appropriate Text: identify and describe the 
function of dialogue, scene designs, soliloquies, asides, and character foils in 
dramatic literature 

1 1 

3.11 Literary Criticism:  evaluate the aesthetic qualities of style, including the impact 
of diction and figurative language on tone, mood, and theme, using the 
terminology of literary criticism (Aesthetic Approach) 

1 1 

3.12 Literary Criticism:  analyze the way in which a work of literature is related to the 
themes and issues of its historical period (Historical Approach) 1 1 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 9 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: WRITING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  Students write 

and speak with a command of standard English conventions. 13 17% 13 17% 
1.1 Grammar and Mechanics of Writing:  identify and correctly use clauses (e.g., 

main and subordinate), phrases (e.g., gerund, infinitive, and participial), and 
mechanics of punctuation (e.g., semi-colons, colons, ellipses, hyphens) 

3 

 

3 

 

1.2 Grammar and Mechanics of Writing:  understand sentence construction (e.g., 
parallel structure, subordination, proper placement of modifiers) and proper 
English usage (e.g., consistency of verb tenses) 

3 3 

1.3 Grammar and Mechanics of Writing:  demonstrate an understanding of proper 
English usage and control of grammar, paragraph and sentence structure, diction, 
and syntax 

3 3 

1.4 Manuscript Form:  produce legible work that shows accurate spelling and correct 
use of the conventions of punctuation and capitalization 3 3 

1.5 Manuscript Form:  reflect appropriate manuscript requirements, including 1 1 
 1) title page presentation 1/3** 1/3** 
 2) pagination 1/3** 1/3** 
 3) spacing and margins 1/3** 1/3** 
 4) integration of source and support material (e.g., in-text citation, use of direct 

quotations, paraphrasing) with appropriate citations NA* NA* 

1.0 WRITING STRATEGIES:  Students write coherent and focused essays that 
convey a well-defined perspective and tightly-reasoned argument. The 
writing demonstrates students’ awareness of the audience and purpose. 
Students progress through the stages of the writing process as needed. 

20 27% 20 27% 

1.1 Organization and Focus:  establish a controlling impression or coherent thesis 
that conveys a clear and distinctive perspective on the subject and maintain a 
consistent tone and focus throughout the piece of writing 

3 

 

3 

 

1.2 Organization and Focus:  use precise language, action verbs, sensory details, 
appropriate modifiers, and the active rather than the passive voice 3 3 

1.3 Research and Technology:  use clear research questions and suitable research 
methods (e.g., library, electronic media, personal interview) to elicit and present 
evidence from primary and secondary sources 

2 2 

1.4 Research and Technology:  develop the main ideas within the body of the 
composition through supportive evidence (e.g., scenarios, commonly held beliefs, 
hypotheses, definitions) 

2 2 

1.5 Research and Technology:  synthesize information from multiple sources and 
identify complexities and discrepancies in the information and the different 
perspectives found in each medium (e.g., almanacs, microfiche, news sources, in-
depth field studies, speeches, journals, technical documents) 

2 2 

1.6 Research and Technology:  integrate quotations and citations into written text 
while maintaining the flow of ideas NA* NA* 

1.7 Research and Technology:  use appropriate conventions for documentation in 
the text, notes, and bibliographies by adhering to those in style manuals (e.g., the 
Modern Language Association Handbook, The Chicago Manual of Style) 

2 2 

1.8 Research and Technology:  design and publish documents by using advanced 
publishing software and graphic programs NA* NA* 

1.9 Evaluation and Revision:  revise writing to improve the logic and coherence of 
the organization and controlling perspective, the precision of word choice, and the 
tone by taking into consideration the audience, purpose, and formality of the 
context 

6 6 

TOTALS 75 100% 75 100% 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 10 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC VOCABULARY 

DEVELOPMENT:  Students apply their knowledge of word origins to 
determine the meaning of new words encountered in reading materials and 
use those words accurately. 

8 11% 8 11% 

1.1 Vocabulary and Concept Development:  identify and use the literal and 
figurative meanings of words and understand word derivations 5 

 

5 

 
1.2 Vocabulary and Concept Development:  distinguish between the denotative 

and connotative meanings of words and interpret the connotative power of words 2 2 
1.3 Vocabulary and Concept Development:  identify Greek, Roman, and Norse 

mythology and use the knowledge to understand the origin and meaning of new 
words (e.g., the word “narcissistic” drawn from the myth of Narcissus and Echo) 

1 1 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL MATERIALS):  
Students read and understand grade-level-appropriate material. They 
analyze the organizational patterns, arguments, and positions advanced. 
The selections in Recommended Literature, Grades Nine Through Twelve 
(1990) illustrate the quality and complexity of the materials to be read by 
students. In addition, by grade twelve, students read two million words 
annually on their own, including a wide variety of classic and contemporary 
literature, magazines, newspapers, and online information. In grades nine 
and ten, students make substantial progress toward this goal. 

18 24% 18 24% 

2.1 Structural Features of Informational Materials:  analyze the structure and 
format of functional workplace documents, including the graphics and headers 
and explain how authors use the features to achieve their purposes 

2 

 

2 

 

2.2 Structural Features of Informational Materials:  prepare a bibliography of 
reference materials for a report using a variety of consumer, workplace, and 
public documents 

2 2 

2.3 Comprehension and Analysis of Grade-Level-Appropriate Text:  generate 
relevant questions about readings on issues that can be researched 2 2 

2.4 Comprehension and Analysis of Grade-Level-Appropriate Text:  synthesize 
the content from several sources or works by a single author dealing with a single 
issue; paraphrase the ideas and connect them to other sources and related topics 
to demonstrate comprehension 

2 2 

2.5 Comprehension and Analysis of Grade-Level-Appropriate Text:  extend ideas 
presented in primary or secondary sources through original analysis, evaluation, 
and elaboration NA* NA* 

2.6 Comprehension and Analysis of Grade-Level-Appropriate Text:  demonstrate 
use of sophisticated learning tools by following technical directions (e.g., those 
found with graphic calculators and specialized software programs and access 
guides to World Wide Web sites on the Internet) 

2 2 

2.7 Expository Critique:  critique the logic of functional documents by examining the 
sequence of information and procedures in anticipation of possible reader 
misunderstandings 

4 4 

2.8 Expository Critique:  evaluate the credibility of an author’s argument or defense 
of a claim by critiquing the relationship between generalizations and evidence, the 
comprehensiveness of evidence, and the way in which the author’s intent affects 
the structure and tone of the text (e.g., in professional journals, editorials, political 
speeches, primary source material) 

4 4 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 10 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommended 
# of items on 

STS % 
3.0 LITERARY RESPONSE AND ANALYSIS:  Students read and respond to 

historically or culturally significant works of literature that reflect and 
enhance their studies of history and social science. They conduct in-depth 
analyses of recurrent patterns and themes. The selections in Recommended 
Literature, Grades Nine Thorough Twelve illustrate the quality and 
complexity of the materials to be read by students. 

16 21% 16 21% 

3.1 Structural Features of Literature:  articulate the relationship between the 
expressed purposes and the characteristics of different forms of dramatic 
literature (comedy, tragedy, drama, dramatic monologue) 

1 

 

1 

 

3.2 Structural Features of Literature:  compare and contrast the presentation of a 
similar theme or topic across genres to explain how the selection of genre shapes 
the theme or topic  

2 2 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze interactions 
between main and subordinate characters in a literary text (e.g., internal and 
external conflicts, motivations, relationships, influences) and the way those 
interactions affect the plot 

2 2 

3.4 Narrative Analysis of Grade-Level-Appropriate Text:  determine characters’ 
traits by what the characters say about themselves in narration, dialogue, 
dramatic monologue, soliloquy 

1 1 

3.5 Narrative Analysis of Grade-Level-Appropriate Text:  compare works that 
express a universal theme, and provide evidence to support the ideas expressed 
in each work 

2 2 

3.6 Narrative Analysis of Grade-Level-Appropriate Text:  analyze and trace an 
author’s development of time and sequence, including the use of complex literary 
devices (e.g., foreshadowing, flashbacks) 

1 1 

3.7 Narrative Analysis of Grade-Level-Appropriate Text:  recognize and 
understand the significance of various literary devices, including figurative 
language, imagery, allegory, and symbolism, and explain their appeal 

2 2 

3.8 Narrative Analysis of Grade-Level-Appropriate Text:  interpret and evaluate 
the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a 
text 

1 1 

3.9 Narrative Analysis of Grade-Level-Appropriate Text:  explain how voice, 
persona, and the choice of a narrator affect characterization and the tone, plot, 
and credibility of a text 

1 1 

3.10 Narrative Analysis of Grade-Level-Appropriate Text:  identify and describe the 
function of dialogue, scene designs, soliloquies, asides, and character foils in 
dramatic literature 

1 1 

3.11 Literary Criticism:  evaluate the aesthetic qualities of style, including the impact 
of diction and figurative language on tone, mood, and theme, using the 
terminology of literary criticism (Aesthetic Approach) 

1 1 

3.12 Literary Criticism:  analyze the way in which a work of literature is related to the 
themes and issues of its historical period (Historical Approach) 1 1 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 10 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: WRITING # of items on 
CST % 

Recommended 
# of items on 

STS % 
1.0 WRITTEN AND ORAL LANGUAGE CONVENTIONS:  Students write and 

speak with a command of standard English conventions. 13 17% 13 17% 
1.1 Grammar and Mechanics of Writing:  identify and correctly use clauses (e.g., 

main and subordinate), phrases (e.g., gerund, infinitive, and participial), and 
mechanics of punctuation (e.g., semi-colons, colons, ellipses, hyphens) 

3 

 

3 

 

1.2 Grammar and Mechanics of Writing:  understand sentence construction (e.g., 
parallel structure, subordination, proper placement of modifiers) and proper 
English usage (e.g., consistency of verb tenses) 

3 3 

1.3 Grammar and Mechanics of Writing:  demonstrate an understanding of proper 
English usage and control of grammar, paragraph and sentence structure, 
diction, and syntax 

3 3 

1.4 Manuscript Form:  produce legible work that shows accurate spelling and 
correct use of the conventions of punctuation and capitalization 3 3 

1.5 Manuscript Form:  reflect appropriate manuscript requirements, including 1 
(rotating 
annually) 

1 
(rotating 
annually) 

 1) title page presentation 1/4 1/4 
 2) pagination 1/4 1/4 
 3) spacing and margins 1/4 1/4 
 4) integration of source and support material (e.g., in-text citation, use of direct 

quotations, paraphrasing) with appropriate citations 1/4 1/4 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 10 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: WRITING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WRITING STRATEGIES:  Students write coherent and focused essays that 

convey a well-defined perspective and tightly-reasoned argument. The 
writing demonstrates students’ awareness of the audience and purpose. 
Students progress through the stages of the writing process as needed. 

20 27% 20 27% 

1.1 Organization and Focus:  establish a controlling impression or coherent thesis 
that conveys a clear and distinctive perspective on the subject and maintains a 
consistent tone and focus throughout the piece of writing 

3 

 

3 

 

1.2 Organization and Focus:  use precise language, action verbs, sensory details, 
appropriate modifiers, and active rather than the passive voice 3 3 

1.3 Research and Technology:  use clear research questions and suitable 
research methods (e.g., library, electronic media, personal interview) to elicit and 
present evidence from primary and secondary sources 

2 2 

1.4 Research and Technology:  develop the main ideas within the body of the 
composition through supportive evidence (e.g., scenarios, commonly held 
beliefs, hypotheses, definitions) 

2 2 

1.5 Research and Technology:  synthesize information from multiple sources and 
identify complexities and discrepancies in the information and the different 
perspectives found in each medium (e.g., almanacs, microfiche, news sources, 
in-depth field studies, speeches, journals, technical documents) 

2 2 

1.6 Research and Technology:  integrate quotations and citations into a written 
text while maintaining the flow of ideas NA* NA* 

1.7 Research and Technology:  use appropriate conventions for documentation in 
the text, notes, and bibliographies by adhering to those in style manuals (e.g., 
the Modern Language Association Handbook, The Chicago Manual of Style) 

2 2 

1.8 Research and Technology:  design and publish documents by using advanced 
publishing software and graphic programs NA* NA* 

1.9 Evaluation and Revision:  revise writing to improve the logic and coherence of 
the organization and controlling perspective, the precision of word choice, and 
the tone by taking into consideration the audience, purpose, and formality of the 
context 

6 6 

TOTALS 75 100% 75 100% 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 11 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC VOCABULARY 

DEVELOPMENT: Students apply their knowledge of word origins to determine 
the meaning of new words encountered in reading materials and use those 
words accurately. 

8 11% 8 11% 

1.1 Vocabulary and Concept Development:  trace the etymology of significant terms 
used in political science and history 2 

 

2 

 
1.2 Vocabulary and Concept Development:  apply knowledge of Greek, Latin, and 

Anglo-Saxon roots and affixes to draw inferences concerning the meaning of 
scientific and mathematical terminology 

2 2 

1.3 Vocabulary and Concept Development:  discern the meaning of analogies 
encountered, analyzing specific comparisons as well as relationships and 
inferences 

4 4 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL MATERIALS):  
Students read and understand grade-level-appropriate material. They analyze 
the organizational patterns, arguments, and positions advanced. The 
selections in Recommended Readings in Literature, Grades Nine Through 
Twelve illustrate the quality and complexity of the materials to be read by 
students. In addition, by grade twelve, students read two million words 
annually on their own, including a wide variety of classic and contemporary 
literature, magazines, newspapers, and online information.  

19 25% 19 25% 

2.1 Structural Features of Informational Materials:  analyze both the features and 
the rhetorical devices of different types of public documents (e.g., policy 
statements, speeches, debates, platforms) and the way in which authors use those 
features and devices 

4 

 

4 

 

2.2 Comprehension and Analysis of Grade-Level-Appropriate Text:  analyze the 
way in which clarity of meaning is affected by the patterns of organization, 
hierarchical structures, repetition of the main ideas, syntax, and word choice in the 
text  

3 3 

2.3 Comprehension and Analysis of Grade-Level-Appropriate Text:  verify and 
clarify facts presented in other types of expository texts by using a variety of 
consumer, workplace, and public documents  

2 2 

2.4 Comprehension and Analysis of Grade-Level-Appropriate Text:  make 
warranted and reasonable assertions about the author’s argument by using 
elements of the text to defend and clarify interpretations 

2 2 

2.5 Comprehension and Analysis of Grade-Level-Appropriate Text:  analyze an 
author’s implicit and explicit philosophical assumptions and beliefs about a subject 2 2 

2.6 Expository Critique:  critique the power, validity, and truthfulness of arguments set 
forth in public documents; their appeal to both friendly and hostile audiences; and 
the extent to which the arguments anticipate and address reader concerns and 
counterclaims (e.g., appeal to reason, to authority, to pathos and emotion) 

6 6 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 11 (Con’t) 
 

CALIFORNIA CONTENT STANDARDS: READING # of items on 
CST % 

Recommended 
# of items on 

STS % 
3.0 LITERARY RESPONSE AND ANALYSIS: Students read and respond to 

historically or culturally significant works of literature that reflect and enhance 
their studies of history and social science. They conduct in-depth analyses of 
recurrent themes. The selections in Recommended Readings in Literature, 
Grades Nine Through Twelve illustrate the quality and complexity of the 
materials to be read by students.  

17 23% 17 23% 

3.1 Structural Features of Literature:  analyze characteristics of sub-genres (e.g., 
satire, parody, allegory, pastoral) that are used in poetry, prose, plays, novels, short 
stories, essays, and other basic genres 

3 

 

3 

 

3.2 Narrative Analysis of Grade-Level-Appropriate Text:  analyze the way in which 
the theme or meaning of a selection represents a view or comment on life, using 
textual evidence to support the claim 

1 1 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze the way in which 
irony, tone, mood, the author’s style, and the “sound” of language achieve specific 
rhetorical or aesthetic purposes or both 

2 2 

3.4 Narrative Analysis of Grade-Level-Appropriate Text:  analyze ways in which 
poets use imagery, personification, figures of speech, and sounds to evoke reader’s 
emotions 

1 1 

3.5 Narrative Analysis of Grade-Level-Appropriate Text:  analyze recognized works 
of American literature representing a variety of genres and traditions: 

3 
(rotating 
annually) 

3 
(rotating 
annually) 

 1) trace the development of American literature from the Colonial period forward 0-3 0-3 

 2) contrast the major periods, themes, styles, and trends and describe how works 
by members of different cultures relate to one another in each period 0-3 0-3 

 3) evaluate the philosophical, political, religious, ethical, and social influences of 
the historical period that shaped the characters, plots, and settings 0-3 0-3 

3.6 Narrative Analysis of Grade-Level-Appropriate Text:  analyze the way in which 
authors through the centuries have used archetypes drawn from myth and tradition 
in literature, film, political speeches, and religious writings (e.g., how the archetypes 
of banishment from an ideal world may be used to interpret Shakespeare’s tragedy 
Macbeth) 

1 1 

3.7 Narrative Analysis of Grade-Level-Appropriate Text:  analyze recognized works 
of world literature from a variety of authors: 

NA* 
(Grade 12 

curriculum) 

NA* 
(Grade 12 

curriculum) 
 1) contrast the major literary forms, techniques, and characteristics of the major 

literary periods (e.g., Homeric Greece, Medieval Period, Romantic, Neoclassic, 
Modern) 

NA* NA* 

 2) relate literary works and authors to major themes and issues of their eras NA* NA* 

 3) evaluate the philosophical, political, religious, ethical, and social influences of 
the historical period that shaped the characters, plots, and settings NA* NA* 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 11 (Con’t) 

 

CALIFORNIA CONTENT STANDARDS: READING # of items 
on CST % 

Recommende
d # of items 

on STS % 

3.8 Literary Criticism:  analyze the clarity and consistency of political assumptions in a 
selection of literary works or essays on a topic (e.g., suffrage, women’s role in 
organized labor) (Political Approach) 

3 

 

3 

 3.9 Literary Criticism:  analyze the philosophical arguments presented in literary works to 
determine whether the authors’ positions have contributed to the quality of each work 
and the credibility of its characters (Philosophical Approach) 

3 3 
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*    Not assessable in multiple-choice format 
**   Fractional values indicate rotated standards (e.g., 1/2 = rotated every two years; 1/3 = rotated every 

three years) 
03/09/07                                                                                                                     3/2/2012 2:35:08 PM 

STANDARDS-BASED TESTS IN SPANISH 
GRADE 11(Con’t) 

 

CALIFORNIA CONTENT STANDARDS: WRITING # of items 
on CST % 

Recommended 
# of items on 

STS % 
1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  

Students write and speak with a command of standard English 
conventions. 

9 12% 9 12% 

1.1 demonstrate control of grammar, diction, paragraph and sentence 
structure, and an understanding of English 7 

 

7 

 1.2 produce legible work that shows accurate spelling and correct 
punctuation and capitalization 2 2 

1.3 reflect appropriate manuscript requirements in writing NA* NA* 
1.0 WRITING STRATEGIES: Students write coherent and focused texts 

that convey a well-defined perspective and tightly-reasoned 
argument. The writing demonstrates students’ awareness of the 
audience and purpose and progression through the stages of the 
writing process. 

22 29% 22 29% 

1.1 Organization and Focus:  demonstrate an understanding of the 
elements of discourse (e.g., purpose, speaker, audience, form) when 
completing narrative, expository, persuasive, or descriptive writing 
assignments 

4 

 

4 

 

1.2 Organization and Focus:  use point of view, characterization, style (e.g., 
use of irony), and related elements for specific rhetorical and aesthetic 
purposes 

2 2 

1.3 Organization and Focus:  structure ideas and arguments in a sustained, 
persuasive, and sophisticated way and support them with precise and 
relevant examples 

4 4 

1.4 Organization and Focus:  enhance meaning by employing rhetorical 
devices, including the extended use of parallelism, repetition, and 
analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); 
and the issuance of a call for action 

4 4 

1.5 Organization and Focus:  use language in natural, fresh, and vivid ways 
to establish a specific tone 2 2 

1.6 Research and Technology:  develop presentations by using clear 
research questions and creative and critical research strategies (e.g., 
field studies, oral histories, interviews, experiments, electronic sources) 

NA* NA* 

1.7 Research and Technology:  use systematic strategies to organize and 
record information (e.g., anecdotal scripting, annotated bibliographies) 2 2 

1.8 Research and Technology:  integrate databases, graphics, and 
spreadsheets into word-processed documents NA* NA* 

1.9 Evaluation and Revision:  revise text to highlight individual voice, 
improve sentence variety and style, and enhance subtlety of meaning 
and tone in ways that are consistent with the purpose, audience, and 
genre 

4 4 

TOTALS 75 100% 75 100% 
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California Standards-based Tests in Spanish (STS),  
Grades 8-11: Algebra 1 and Geometry Proposed Blueprints 

 
CALIFORNIA STANDARDS-BASED TEST IN SPANISH 
ALGEBRA I 

 

CALIFORNIA CONTENT STANDARDS: ALGEBRA I # of items 
on the CST % 

Recommended 
# of items on 

STS % 
Symbolic reasoning and calculations with symbols are central in algebra. 
Through the study of algebra, a student develops an understanding of the 
symbolic language of mathematics and the sciences. In addition, 
algebraic skills and concepts are developed and used in a wide variety of 
problem-solving situations. 

    

Algebra I  65 100% 65 100% 
1.0 Students identify and use the arithmetic properties of subsets of 

integers and rational, irrational, and real numbers, including closure 
properties for the four basic arithmetic operations where applicable: 

    

1.1 Students use properties of numbers to demonstrate whether assertions 
are true or false. 1/2**  1/2**  

2.0* Students understand and use such operations as taking the 
opposite, finding the reciprocal, taking a root, and raising to a 
fractional power. They understand and use the rules of exponents.  

4  4  

3.0 Students solve equations and inequalities involving absolute 
values.  1  1  

4.0* Students simplify expressions prior to solving linear equations and 
inequalities in one variable, such as   3(2x-5) + 4(x-2) = 12.  3  3  

5.0* Students solve multi-step problems, including word problems, 
involving linear equations and linear inequalities in one variable and 
provide justification for each step.  

6  6  

6.0* Students graph a linear equation and compute the x- and y- 
intercepts (e.g., graph 2x + 6y = 4). They are also able to sketch the 
region defined by linear inequality (e.g., they sketch the region 
defined by 2x + 6y < 4).  

4  4  

7.0* Students verify that a point lies on a line, given an equation of the 
line. Students are able to derive linear equations using the point-
slope formula.  

4  4  

8.0 Students understand the concepts of parallel lines and 
perpendicular lines and how those slopes are related. Students are 
able to find the equation of a line perpendicular to a given line that 
passes through a given point.  

1  1  

9.0* Students solve a system of two linear equations in two variables 
algebraically and are able to interpret the answer graphically. 
Students are able to solve a system of two linear inequalities in two 
variables and to sketch the solution sets.  

5  5  
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* Key standards (Mathematics Framework for California Public Schools, chapter 3) comprise a 
minimum of 70% of the test  
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CALIFORNIA CONTENT STANDARDS: ALGEBRA I # of items 
on the CST % 

Recommended 
# of items on 

STS 
% 

10.0* Students add, subtract, multiply, and divide monomials and 
polynomials. Students solve multi-step problems, including 
word problems, by using these techniques.  

4  4  

11.0 Students apply basic factoring techniques to second-and simple 
third-degree polynomials. These techniques include finding a 
common factor for all terms in a polynomial, recognizing the 
difference of two squares, and recognizing perfect squares of 
binomials.  

2  2  

12.0* Students simplify fractions with polynomials in the numerator 
and denominator by factoring both and reducing them to the 
lowest terms.  

3  3  

13.0* Students add, subtract, multiply, and divide rational expressions 
and functions. Students solve both computationally and 
conceptually challenging problems by using these techniques.  

4  4  

14.0* Students solve a quadratic equation by factoring or completing 
the square.  3  3  

15.0* Students apply algebraic techniques to solve rate problems, 
work problems, and percent mixture problems. 4  4  

16.0 Students understand the concepts of a relation and a function, 
determine whether a given relation defines a function, and give 
pertinent information about given relations and functions.  

1/2**  1/2**  

17.0 Students determine the domain of independent variables and 
the range of dependent variables defined by a graph, a set of 
ordered pairs, or a symbolic expression.  

1  1  

18.0 Students determine whether a relation defined by a graph, a set 
of ordered pairs, or a symbolic expression is a function and 
justify the conclusion. 

1/2**  1/2**  

19.0* Students know the quadratic formula and are familiar with its 
proof by completing the square.  2  2  

20.0* Students use the quadratic formula to find the roots of a 
second-degree polynomial and to solve quadratic equations.  3  3  

21.0* Students graph quadratic functions and know that their roots 
are the x-intercepts.  3  3  

22.0 Students use the quadratic formula or factoring techniques or 
both to determine whether the graph of a quadratic function will 
intersect the x-axis in zero, one, or two points.  

1  1  
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# of items on 

STS % 
23.0* Students apply quadratic equations to physical problems, such as the 

motion of an object under the force of gravity. 3  3  

24.0   Students use and know simple aspects of a logical argument:  

 

 

 
24.1 Students explain the difference between inductive and deductive reasoning 

and identify and provide examples of each. 1/3** 1/3** 

24.2 Students identify the hypothesis and conclusion in logical deduction. 1/3** 1/3** 
24.3 Students use counterexamples to show that an assertion is false and 

recognize that a single counterexample is sufficient to refute an assertion. 1/3** 1/3** 

25.0   Students use properties of the number system to judge the validity of 
results, to justify each step of a procedure, and to prove or disprove 
statements: 

 

 

 

 

25.1 Students use properties of numbers to construct simple, valid arguments 
(direct and indirect) for, or formulate counterexamples to, claimed 
assertions. 

1/2** 1/2** 

25.2 Students judge the validity of an argument according to whether the 
properties of the real number system and the order of operations have been 
applied correctly at each step. 

1/2** 1/2** 

25.3 Given a specific algebraic statement involving linear, quadratic, or absolute 
value expressions or equations or inequalities, students determine whether 
the statement is true sometimes, always, or never. 

1/2** 1/2** 

TOTALS 65  65  
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# of items 

on the 
CST 

% 
Recommended 
# of items on 

STS 
% 

The geometric skills and concepts in this discipline are useful to all 
students. Aside from learning these skills and concepts, students will 
develop their ability to construct formal, logical arguments and proofs 
in geometric settings and problems. 

    

Geometry 65 100% 65 100% 
1.0* Students demonstrate understanding by identifying and giving 

examples of undefined terms, axioms, theorems, and inductive and 
deductive reasoning. 

2 

 

2 

 

2.0* Students write geometric proofs, including proofs by contradiction. 3 3 
3.0*  Students construct and judge the validity of a logical argument and 

give counterexamples to disprove a statement. 4 4 

4.0* Students prove basic theorems involving congruence and similarity. 5 5 
5.0  Students prove that triangles are congruent or similar, and they are 

able to use the concept of corresponding parts of congruent 
triangles. 

2 2 

6.0 Students know and are able to use the triangle inequality theorem. 1 1 
7.0* Students prove and use theorems involving the properties of parallel 

lines cut by a transversal, the properties of quadrilaterals, and the 
properties of circles. 

5 2/3** 5 2/3** 

8.0* Students know, derive, and solve problems involving perimeter, 
circumference, area, volume, lateral area, and surface area of 
common geometric figures. 

4 4 

9.0 Students compute the volumes and surface areas of prisms, 
pyramids, cylinders, cones, and spheres; and students commit to 
memory the formulas for prisms, pyramids, and cylinders. 

2 2 

10.0* Students compute areas of polygons, including rectangles, scalene 
triangles, equilateral triangles, rhombi, parallelograms, and 
trapezoids. 

4 4 

11.0 Students determine how changes in dimensions affect the perimeter, 
area, and volume of common geometric figures and solids. 1 1 

12.0* Students find and use measures of sides and of interior and exterior 
angles of triangles and polygons to classify figures and solve 
problems. 

5 5 

13.0 Students prove relationships between angles in polygons by using 
properties of complementary, supplementary, vertical, and exterior 
angles. 

2 2 

14.0* Students prove the Pythagorean theorem. 1/3** 1/3** 
15.0 Students use the Pythagorean theorem to determine distance and 

find missing lengths of sides of right triangles. 2 2 
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16.0* Students perform basic constructions with a straightedge and 

compass, such as angle bisectors, perpendicular bisectors, and the 
line parallel to a given line through a point off the line. 

4 

 

4 

 

17.0* Students prove theorems by using coordinate geometry, including the 
midpoint of a line segment, the distance formula, and various forms of 
equations of lines and circles. 

3 3 

18.0* Students know the definitions of the basic trigonometric functions 
defined by the angles of a right triangle. They also know and are able 
to use elementary relationships between them. For example, tan(x) = 
sin(x)/cos(x), (sin (x))2 + (cos (x))2 = 1. 

3 3 

19.0* Students use trigonometric functions to solve for an unknown length 
of a side of a right triangle, given an angle and a length of a side. 3 3 

20.0 Students know and are able to use angle and side relationships in 
problems with special right triangles, such as 30°, 60°, and 90° 
triangles and 45°, 45°, and 90° triangles. 

1 1 

21.0* Students prove and solve problems regarding relationships among 
chords, secants, tangents, inscribed angles, and inscribed and 
circumscribed polygons of circles. 

5 5 

22.0* Students know the effect of rigid motions on figures in the coordinate 
plane and space, including rotations, translations, and reflections. 3 3 

TOTALS 65 100% 65 100% 
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RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) approve California Modified Assessment (CMA) blueprints for: English-
language arts, grades six, seven, and eight; mathematics, grades six and seven; and 
science, grade eight. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In May 2007, the SBE approved CMA blueprints for grades two through five in English-
language arts and mathematics, and grade five in science. These grades will be field-
tested in September 2007. 
 
SUMMARY OF KEY ISSUES 
 
The purpose of the CMA is to provide students with disabilities additional and 
appropriate access to an assessment of the California content standards that allows 
them to demonstrate what they know and can do.  
 
The proposed CMA blueprints include grades six, seven, and eight for English-language 
arts, grades six and seven for mathematics, and grade eight for science. Blueprints for 
the end-of-course tests, such as algebra, geometry, biology, and earth science will be 
developed next year. 
 
The blueprints list the California content standards assessed on the CMA and the 
number of items per standard (see Attachment 1). The blueprints were developed by 
Educational Testing Service (ETS), the CDE, and the CMA Assessment Review Panels 
(ARPs). The CMA ARP is composed of both special education and general education 
teachers and administrators. The CMA ARP recommended a shorter test covering most 
of the standards assessed on the California Standards Tests (CSTs). The CMA 
blueprints for these grades consist of 54 items, compared with 48 items for grades two 
through five. These blueprints contain similar percentages of items per strand as found 
of the CSTs and provide appropriate and adequate coverage of the content.  
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SUMMARY OF KEY ISSUES (Cont.) 
 
The percentages of items per strand on the CSTs in English-language arts, 
mathematics, and science are provided in Attachment 1. The proposed blueprints for 
each subject area are provided in Attachment 2. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All costs associated with the activities in this update are included in the current 
contracts with ETS for the CSTs, Standards-based Tests in Spanish (STSs), California 
Alternate Performance Assessment (CAPA), and CMA. 
 
ATTACHMENT(S) 
 
Attachment 1: Percentages of Items per Strand on the California Standards Tests 
 (CSTs) and Explanation of CST Standards Not Assessed on the CMA 
 Blueprint (1 Page) 
 
Attachment 2: California Modified Assessment Blueprints (23 Pages) 
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Percentages of Items per Strand on the California Standards Tests (CSTs) and 
Explanation of CST Standards Not Assessed on the CMA Blueprint 
 
 
Percentages of Items per Strand on the California Standards Tests (CSTs) 
 

English-Language Arts 
 

  Strands 
Percentage of Items Per Strand 

Grades 
6 7 8 

Word Analysis, Fluency, and Vocabulary Development 17 15 12 
Reading Comprehension 23 24 24 
Literary Response and Analysis 16 17 20 
Written and Oral English Language Conventions 21 21 21 
Writing Strategies 23 23 23 
Total 100 100 100 

 
 
 

Mathematics 
 

Strands 
Percentages of Items Per Strand 

Grades 
6 7 

Number Sense 39 34 
Algebra and Functions 29 38 
Measurement and Geometry  15 20 
Statistics, Data Analysis, and Probability 17 8 
Mathematical Reasoning Embedded Embedded 

 
Total 100 100 

 
 

Science 
 

Strands 
Percentages of 

Items Per Strand 
Grade 8 

1. Motion 13 
2. Forces 13 
3. Structure of Matter 15 
4. Earth in the Solar System (Earth Science) 12 
5. Reactions 12 
6. Chemistry of Living Systems (Life Science) 5 
7. Periodic Table 12 
8. Density and Buoyancy 8 
9. Investigation and Experimentation 10 
 Total 100 
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CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC 
VOCABULARY DEVELOPMENT:  Students use their 
knowledge of word origins and word relationships, as well as 
historical and literary context clues, to determine the meaning 
of specialized vocabulary and to understand the precise 
meaning of grade-level-appropriate words. 

9 17% 

1.1 Word Recognition:  read aloud narrative and expository text 
fluently and accurately, and with appropriate pacing, intonation, and 
expression 

NA* 

 

1.2 Vocabulary and Concept Development:  identify and interpret 
figurative language and words with multiple meanings 3 

1.3 Vocabulary and Concept Development:  recognize the origins 
and meanings of frequently used foreign words in English and use 
these words accurately in speaking and writing 

1 

1.4 Vocabulary and Concept Development:  monitor expository text 
for unknown words or words with novel meanings by using word, 
sentence, and paragraph clues to determine meaning 

3 

1.5 Vocabulary and Concept Development:  understand and explain 
“shades of meaning” in related words (e.g., softly and quietly) 2 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL 
MATERIALS):  Students read and understand grade-level-
appropriate material. They describe and connect the essential 
ideas, arguments, and perspectives of the text by using their 
knowledge of text structure, organization, and purpose. The 
selections in Recommended Readings in Literature, 
Kindergarten Through Grade Eight illustrate the quality and 
complexity of the materials to be read by students. In addition, 
by grade eight, students read one million words annually on 
their own, including a good representation of grade-level-
appropriate narrative and expository text (e.g., classic and 
contemporary literature, magazines, newspapers, online 
information). In grade six, students continue to make progress 
toward this goal. 

13 24% 

2.1 Structural Features of Informational Materials:  identify the 
structural features of popular media (e.g., newspapers, magazines, 
online information) and use the features to obtain information 

2 

 

2.2 Structural Features of Informational Materials:  analyze text that 
uses the compare-and-contrast organizational pattern 1 

2.3 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  connect and clarify main ideas by identifying their 
relationships to other sources and related topics 

3 

2.4 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  clarify an understanding of texts by creating outlines, logical 
notes, summaries, or reports 

1 

2.5 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  follow multiple-step instructions for preparing applications 
(e.g., for a public library card, bank savings account, sports club, 
league membership) 

2 

 
2.6 Expository Critique:  determine the adequacy and 

appropriateness of the evidence for an author’s conclusions 1 

2.7 Expository Critique:  make reasonable assertions about a text 
through accurate, supporting citations 1 

2.8 Expository Critique:  note instances of unsupported inferences, 
fallacious reasoning, persuasion, and propaganda in text 2 
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CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

3.0 LITERARY RESPONSE AND ANALYSIS:  Students read and 
respond to historically or culturally significant works of 
literature that reflect and enhance their studies of history and 
social science. They clarify the ideas and connect them to 
other literary works. The selections in Recommended 
Readings in Literature, Kindergarten Through Grade Eight 
illustrate the quality and complexity of the materials to be read 
by students. 

9 17% 

3.1 Structural Features of Literature:  identify the forms of fiction and 
describe the major characteristics of each form 1 

 3.2 Narrative Analysis of Grade-Level-Appropriate Text:  analyze 
the effect of the qualities of the character (e.g., courage or 
cowardice, ambition or laziness) on the plot and the resolution of 
the conflict 

2 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze 
the influence of setting on the problem and its resolution 1  

3.4 Narrative Analysis of Grade-Level-Appropriate Text:  define 
how tone or meaning is conveyed in poetry through word choice, 
figurative language, sentence structure, line length, punctuation, 
rhythm, repetition, and rhyme 

1 

 

3.5 Narrative Analysis of Grade-Level-Appropriate Text:  identify 
the speaker and recognize the difference between first- and third-
person narration (e.g., autobiography compared with biography) 

1 

3.6 Narrative Analysis of Grade-Level-Appropriate Text:  identify 
and analyze features of themes conveyed through characters, 
actions, and images 

1 

3.7 Narrative Analysis of Grade-Level-Appropriate Text:  explain 
the effects of common literary devices (e.g., symbolism, imagery, 
metaphor) in a variety of fictional and nonfictional texts  

1 

3.8 Literary Criticism:  critique the credibility of characterization and 
the degree to which a plot is contrived or realistic (e.g., compare 
use of fact and fantasy in historical fiction)  

1 
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CALIFORNIA CONTENT STANDARDS: WRITING Recommended # 
of Items on CMA % 

1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  
Students write and speak with a command of standard English 
conventions appropriate to this grade level. 

11 20% 

1.1 Sentence Structure:  use simple, compound, and compound-
complex sentences; use effective coordination and subordination of 
ideas to express complete thoughts 

3 

 

1.2 Grammar:  identify and properly use indefinite pronouns and 
present perfect, past perfect, and future perfect verb tenses; ensure 
that verbs agree with compound subjects 

2 

1.3 Punctuation:  use colons after the salutation in business letters, 
semi-colons to connect independent clauses, and commas when 
linking two clauses with a conjunction in compound sentences 

1 

1.4 Capitalization:  use correct capitalization 2 
1.5 Spelling:  spell frequently misspelled words correctly (e.g., their, 

they’re, there) 3 

1.0 WRITING STRATEGIES:  Students write clear, coherent, and 
focused essays. The writing exhibits students’ awareness of 
the audience and purpose. Essays contain formal 
introductions, supporting evidence, and conclusions. 
Students progress through the stages of the writing process 
as needed. 

12 22% 

1.1 Organization and Focus:  choose the form of writing (e.g., 
personal letter, letter to the editor, review, poem, report, narrative) 
that best suits the intended purpose  

2  

1.2 Organization and Focus:  create multiple-paragraph expository 
compositions   

 

 1) engage the interest of the reader and state a clear purpose NA* 
 2) develop the topic with supportive details and precise verbs, 

nouns, and adjectives to paint a visual image in the mind of the 
reader 

2 

 3) conclude with a detailed summary linked to the purpose of 
composition 1 

1.3 Organization and Focus: use a variety of effective and coherent 
organizational patterns, including comparison and contrast; 
organization by categories; and arrangement of spatial order, order 
of importance, or climactic order 

1 

1.4 Research and Technology:  use organizational features of 
electronic text (e.g., bulletin boards, databases, keyword searches, 
e-mail addresses) to locate information 

2 

1.5 Research and Technology:  compose documents with appropriate 
formatting by using word-processing skills and principles of design 
(e.g., margins, tabs, spacing, columns, page orientation) 

NA* 

1.6 Evaluation and Revision:  revise writing to improve organization 
and consistency of ideas within and between paragraphs 4 

TOTALS 54 100% 
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CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC 
VOCABULARY DEVELOPMENT:  Students use their 
knowledge of word origins and word relationships, as well as 
historical and literary context clues, to determine the meaning 
of specialized vocabulary and to understand the precise 
meaning of grade-level-appropriate words. 

8 15% 

1.1 Vocabulary and Concept Development:  identify idioms, 
analogies, metaphors, and similes in prose and poetry 2 

 
1.2 Vocabulary and Concept Development:  use knowledge of 

Greek, Latin, and Anglo-Saxon roots and affixes to understand 
content-area vocabulary 

2 

1.3 Vocabulary and Concept Development:  clarify word meanings 
through the use of definition, example, restatement, or contrast 4 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL 
MATERIALS):  Students read and understand grade-level-
appropriate material. They describe and connect the essential 
ideas, arguments, and perspectives of the text by using their 
knowledge of text structure, organization, and purpose. The 
selections in Recommended Readings in Literature, 
Kindergarten Through Grade Eight illustrate the quality and 
complexity of the materials to be read by students. In addition, 
by grade eight, students read one million words annually on 
their own, including a good representation of grade-level-
appropriate narrative and expository text (e.g., classic and 
contemporary literature, magazines, newspapers, online 
information). In grade seven, students make substantial 
progress toward this goal. 

13 24% 

2.1 Structural Features of Informational Materials:  understand and 
analyze the differences in structure and purpose between various 
categories of informational materials (e.g., textbooks, newspapers, 
instructional manuals, signs)  

2 

 

2.2 Structural Features of Informational Materials:  locate 
information by using a variety of consumer, workplace, and public 
documents 

3 

2.3 Structural Features of Informational Materials:  analyze text that 
uses cause-and-effect organizational pattern 2 

2.4 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  identify and trace the development of an author’s argument, 
point of view, or perspective in text 

2 

2.5 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  understand and explain the use of a simple mechanical 
device by following technical directions 

2 

 2.6 Expository Critique:  assess the adequacy, accuracy, and 
appropriateness of the author’s evidence to support claims and 
assertions, noting instances of bias and stereotyping 

2 

 



                           CALIFORNIA MODIFIED ASSESSMENT aab-sad-sep07item04 
                           GRADE 7 ENGLISH-LANGUAGE ARTS Attachment 2 
 Page 5 of 23 

 
 

* Not assessable in a multiple-choice format                                                     
© California Department of Education 

3/2/2012 2:35 PM 

 

CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

3.0 LITERARY RESPONSE AND ANALYSIS:  Students read and 
respond to historically or culturally significant works of 
literature that reflect and enhance their studies of history and 
social science. They clarify the ideas and connect them to 
other literary works. The selections in Recommended 
Readings in Literature, Kindergarten Through Grade Eight 
illustrate the quality and complexity of the materials to be read 
by students. 

9 17% 

3.1 Structural Features of Literature:  articulate the expressed 
purposes and characteristics of different forms of prose (e.g., short 
story, novel, novella, essay) 

1 

 

3.2 Narrative Analysis of Grade-Level-Appropriate Text:  identify 
events that advance the plot, and determine how each event 
explains past or present action(s) or foreshadows future action(s) 

2 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  analyze 
characterization as delineated through a character’s thoughts, 
words, speech patterns, and actions; the narrator’s description; and 
the thoughts, words, and actions of other characters  

3 

3.4 Narrative Analysis of Grade-Level-Appropriate Text:  identify 
and analyze recurring themes across works (e.g., the value of 
bravery, loyalty, and friendship; the effects of loneliness) 

1 

3.5 Narrative Analysis of Grade-Level-Appropriate Text:  contrast 
points of view (e.g., first and third person, limited and omniscient, 
subjective and objective) in narrative text and explain how they 
affect the overall theme of the work  

1 

 
3.6 Literary Criticism:  analyze a range of responses to a literary work 

and determine the extent to which the literary elements in the work 
shaped those responses  

1 
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CALIFORNIA CONTENT STANDARDS: WRITING Recommended # of 
Items on CMA % 

1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS:  
Students write and speak with a command of standard English 
conventions appropriate to the grade level. 

12 22% 

1.1 Sentence Structure:  place modifiers properly, and use the active 
voice 1 

 

1.2 Grammar:  identify and use infinitives and participles and make 
clear references between pronouns and antecedents 1 

1.3 Grammar:  identify all parts of speech and types and structure of 
sentences 2 

1.4 Grammar:  demonstrate the mechanics of writing (e.g., quotation 
marks, commas at end of dependent clauses) and appropriate 
English usage (e.g., pronoun reference) 

3 

1.5 Punctuation:  identify hyphens, dashes, brackets, and semi-colons 
and use them correctly 1 

1.6 Capitalization:  use correct capitalization 2 
1.7 Spelling:  spell derivatives correctly by applying the spellings of 

bases and affixes 2 

1.0 WRITING STRATEGIES:  Students write clear, coherent, and 
focused essays. The writing exhibits students’ awareness of 
the audience and purpose. Essays contain formal 
introductions, supporting evidence, and conclusions. 
Students progress through the stages of the writing process 
as needed. 

12 22% 

1.1 Organization and Focus:  create an organizational structure that 
balances all aspects of the composition and uses effective 
transitions between sentences to unify important ideas 

2 

 

1.2 Organization and Focus:  support all statements and claims with 
anecdotes, descriptions, facts and statistics, and specific examples 2 

1.3 Organization and Focus:  use strategies of note-taking, outlining, 
and summarizing to impose structure on composition drafts 2 

1.4 Research and Technology:  identify topics; ask and evaluate 
questions; and develop ideas leading to inquiry, investigation, and 
research 

2 

1.5 Research and Technology:  give credit for both quoted and 
paraphrased information in a bibliography by using a consistent and 
sanctioned format and methodology for citations 

1 

1.6 Research and Technology:  create documents by using word-
processing skills and publishing programs; develop simple 
databases and spreadsheets to manage information and prepare 
reports 

NA* 

1.7 Evaluation and Revision:  revise writing to improve organization 
and word choice after checking the logic of the ideas and the 
precision of the vocabulary 

3 

TOTALS 54 100% 
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CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

1.0 WORD ANALYSIS, FLUENCY, AND SYSTEMATIC 
VOCABULARY DEVELOPMENT:  Students use their 
knowledge of word origins and word relationships, as well as 
historical and literary context clues, to determine the meaning 
of specialized vocabulary and to understand the precise 
meaning of grade-level appropriate words. 

6 11% 

1.1 Vocabulary and Concept Development:  analyze idioms, 
analogies, metaphors, and similes to infer the literal and figurative 
meanings of phrases 

2 

 

1.2 Vocabulary and Concept Development:  understand the most 
important points in the history of English language and use 
common word origins to determine the historical influences on 
English word meanings 

1 

1.3 Vocabulary and Concept Development:  use word meanings 
within the appropriate context and show ability to verify those 
meanings by definition, restatement, example, comparison, or 
contrast 

3 

2.0 READING COMPREHENSION (FOCUS ON INFORMATIONAL 
MATERIALS):  Students read and understand grade-level-
appropriate material. They describe and connect the essential 
ideas, arguments, and perspectives of the text by using their 
knowledge of text structure, organization, and purpose. The 
selections in Recommended Readings in Literature, 
Kindergarten Through Grade Eight illustrate the quality and 
complexity of the materials to be read by students. In addition, 
students read one million words annually on their own, 
including a good representation of narrative and expository 
text (e.g., classic and contemporary literature, magazines, 
newspapers, online information). 

13 24% 

2.1 Structural Features of Informational Materials:  compare and 
contrast the features and elements of consumer materials to gain 
meaning from documents (e.g., warranties, contracts, product 
information, instruction manuals) 

2 

 

2.2 Structural Features of Informational Materials:  analyze text that 
uses proposition and support patterns 2 

2.3 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  find similarities and differences between texts in the 
treatment, scope, or organization of ideas 

1 

2.4 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  compare the original text to a summary to determine whether 
the summary accurately captures the main ideas, includes critical 
details, and conveys the underlying meaning 

2 

2.5 Comprehension and Analysis of Grade-Level-Appropriate 
Text:  understand and explain the use of a complex mechanical 
device by following technical directions 

2 

 
2.6 Comprehension and Analysis of Grade-Level-Appropriate 

Text:  use information from a variety of consumer, workplace, and 
public documents to explain a situation or decision and to solve a 
problem 

2 

2.7 Expository Critique:  evaluate the unity, coherence, logic, internal 
consistency, and structural patterns of text 2 
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CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

3.0 LITERARY RESPONSE AND ANALYSIS:  Students read and 
respond to historically or culturally significant works of 
literature that reflect and enhance their studies of history and 
social science. They clarify the ideas and connect them to 
other literary works. The selections in Recommended 
Readings in Literature, Kindergarten Through Grade Eight 
illustrate the quality and complexity of the materials to be read 
by students. 

11 20% 

3.1 Structural Features of Literature:  determine and articulate the 
relationship among the purposes and characteristics of different 
forms of poetry (e.g., ballad, lyric, couplet, epic, elegy, ode, sonnet) 

2 

 3.2 Narrative Analysis of Grade-Level-Appropriate Text:  evaluate 
the structural elements of the plot (e.g., subplots, parallel episodes, 
climax), the plot’s development, and the way in which conflicts are 
(or are not) addressed and resolved 

2 

3.3 Narrative Analysis of Grade-Level-Appropriate Text:  compare 
and contrast motivations and reactions of literary characters from 
different historical eras confronting similar situations or conflicts  

2 

 

3.4 Narrative Analysis of Grade-Level-Appropriate Text:  analyze 
the relevance of the setting (e.g., place, time, customs) to the 
mood, tone, and meaning of the text 

1 

3.5 Narrative Analysis of Grade-Level-Appropriate Text:  identify 
and analyze recurring themes (e.g., good versus evil) across 
traditional and contemporary works  

1 

3.6 Narrative Analysis of Grade-Level-Appropriate Text:  identify 
significant literary devices (e.g., metaphor, symbolism, dialect, 
irony) that define a writer’s style and use those elements to 
interpret the work 

2 

3.7 Literary Criticism:  analyze a work of literature, showing how it 
reflects the heritage, traditions, attitudes, and beliefs of its author 
(Biographical Approach) 

1 
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CALIFORNIA CONTENT STANDARDS: READING Recommended # 
of Items on CMA % 

1.0 WRITTEN AND ORAL ENGLISH LANGUAGE CONVENTIONS: 
Students write and speak with a command of standard English 
conventions appropriate to this grade level. 

11 20% 

1.1 Sentence Structure:  use correct and varied sentence types and 
sentence openings to present a lively and effective personal style 2 

 

1.2 Sentence Structure:  identify and use parallelism, including similar 
grammatical forms, in all written discourse to present items in a 
series and items juxtaposed for emphasis 

1 

1.3 Sentence Structure:  use subordination, coordination, apposition, 
and other devices to indicate clearly the relationship between ideas 2 

1.4 Grammar:  edit written manuscripts to ensure that correct grammar 
is used 2 

1.5 Punctuation and Capitalization:  use correct punctuation and 
capitalization 2 

1.6 Spelling:  use correct spelling conventions 2 
1.0 WRITING STRATEGIES:  Students write clear, coherent, and 

focused essays. The writing exhibits students’ awareness of 
audience and purpose. Essays contain formal introductions, 
supporting evidence, and conclusions. Students progress 
through the stages of the writing process as needed. 

13 24% 

1.1 Organization and Focus:  create compositions that establish a 
controlling impression, have a coherent thesis, and end with a clear 
and well-supported conclusion 

3 

 

1.2 Organization and Focus:  establish coherence within and among 
paragraphs through effective transitions, parallel structures, and 
similar writing techniques 

3 

1.3 Organization and Focus:  support theses or conclusions with 
analogies, paraphrases, quotations, opinions from authorities, 
comparisons, and similar devices 

3 

1.4 Research and Technology:  plan and conduct multiple-step 
information searches by using computer networks and modems NA* 

1.5 Research and Technology:  achieve an effective balance between 
researched information and original ideas NA* 

1.6 Evaluation and Revision:  revise writing for word choice; 
appropriate organization; consistent point of view; and transitions 
between paragraphs, passages, and ideas 

4 

TOTALS 54 100% 
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CALIFORNIA CONTENT STANDARDS: GRADE 6 Recommended # 
of Items on CMA % 

By the end of grade six, students have mastered the four arithmetic 
operations with whole numbers, positive fractions, positive decimals, and 
positive and negative integers; they accurately compute and solve 
problems. They apply their knowledge to statistics and probability. 
Students understand the concepts of mean, median, and mode of data 
sets and how to calculate the range. They analyze data and sampling 
processes for possible bias and misleading conclusions; they use addition 
and multiplication of fractions routinely to calculate the probabilities for 
compound events. Students conceptually understand and work with ratios 
and proportions; they compute percentages (e.g., tax, tips, interest). 
Students know about π and the formulas for the circumference and area of 
a circle. They use letters for numbers in formulas involving geometric 
shapes and in ratios to represent an unknown part of an expression. They 
solve one-step linear equations. 

  

Number Sense 21 39% 

Standard Set 1.0*  Students compare and order positive and negative 
fractions, decimals, and mixed numbers. Students solve problems 
involving fractions, ratios, proportions, and percentages: 

 

 1.1* Compare and order positive and negative fractions, 
decimals, and mixed numbers and place them on a number 
line. 

2 

1.2* Interpret and use ratios in different contexts (e.g., batting 
averages, miles per hour) to show the relative sizes of two 
quantities, using appropriate notations (a/b, a to b, a:b). 

1 

 

1.3* Use proportions to solve problems (e.g., determine the value 
of N if 4/7 = N/21, find the length of a side of a polygon 
similar to a known polygon). Use cross-multiplication as a 
method for solving such problems, understanding it as the 
multiplication of both sides of an equation by a multiplicative 
inverse. 

4 

1.4* Calculate given percentages of quantities and solve 
problems involving discounts at sales, interest earned, and 
tips. 

4 

Standard Set 2.0*  Students calculate and solve problems involving 
addition, subtraction, multiplication, and division:  

2.1 Solve problems involving addition, subtraction, 
multiplication, and division of positive fractions and explain 
why a particular operation was used for a given situation.  

2 

2.2 Explain the meaning of multiplication and division of positive 
fractions and perform the calculations (e.g., 5/8 divided by 
15/16 = 5/8 × 16/15 = 2/3). 

1 

2.3* Solve addition, subtraction, multiplication, and division 
problems, including those arising in concrete situations, that 
use positive and negative integers and combinations of 
these operations. 

5 

2.4* Determine the least common multiple and the greatest 
common divisor of whole numbers; use them to solve 
problems with fractions (e.g., to find a common denominator 
to add two fractions or to find the reduced form for a 
fraction). 

2  
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CALIFORNIA CONTENT STANDARDS: GRADE 6 Recommended # 
of Items on CMA % 

Algebra and Functions 16 29% 

Standard Set 1.0  Students write verbal expressions and sentences as 
algebraic expressions and equations; they evaluate algebraic expressions, 
solve simple linear equations, and graph and interpret their results: 

 

 

1.1* Write and solve one-step linear equations in one variable. 5 
1.2 Write and evaluate an algebraic expression for a given 

situation, using up to three variables. 1 

1.3 Apply algebraic order of operations and the commutative, 
associative, and distributive properties to evaluate 
expressions; and justify each step in the process. 

1 

1.4 Solve problems manually by using the correct order of 
operations or by using a scientific calculator. 1 

Standard Set 2.0  Students analyze and use tables, graphs, and rules to 
solve problems involving rates and proportions:  

2.1 Convert one unit of measurement to another (e.g., from feet 
to miles, from centimeters to inches). 1 

2.2* Demonstrate an understanding that rate is a measure of one 
quantity per unit value of another quantity. 4 

2.3 Solve problems involving rates, average speed, distance, 
and time. 1 

 

Standard Set 3.0  Students investigate geometric patterns and describe 
them algebraically:  

3.1 Use variables in expressions describing geometric 
quantities (e.g., P = 2w + 2l, A = ½ bh, C = πd – the formulas 
for the perimeter of a rectangle, the area of a triangle, and 
the circumference of a circle, respectively). 

1 

3.2 Express in symbolic form simple relationships arising from 
geometry. 1 

Measurement and Geometry 8 15% 

Standard Set 1.0  Students deepen their understanding of the 
measurement of plane and solid shapes and use this understanding to 
solve problems: 

 

 

1.1* Understand the concept of a constant such as π; know the 
formulas for the circumference and area of a circle. 2 

1.2 Know common estimates of π (3.14; 22/7) and use these 
values to estimate and calculate the circumference and the 
area of circles; compare with actual measurements. 

1 

1.3 Know and use the formulas for the volume of triangular 
prisms and cylinders (area of base × height); compare these 
formulas and explain the similarity between them and the 
formula for the volume of a rectangular solid. 

† 
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CALIFORNIA CONTENT STANDARDS: GRADE 6 Recommended # 
of Items on CMA % 

Standard Set 2.0  Students identify and describe the properties of two-
dimensional figures:  

 

2.1 Identify angles as vertical, adjacent, complementary, or 
supplementary and provide descriptions of these terms. 1 

2.2* Use the properties of complementary and supplementary 
angles and the sum of the angles of a triangle to solve 
problems involving an unknown angle. 

3 

2.3 Draw quadrilaterals and triangles from given information 
about them (e.g., a quadrilateral having equal sides but no 
right angles, a right isosceles triangle). 

1 

Statistics, Data Analysis, and Probability 9 17% 

Standard Set 1.0  Students compute and analyze statistical 
measurements for data sets:  

 

1.1 Compute the range, mean, median, and mode of data sets. 3 
1.2 Understand how additional data added to data sets may 

affect these computations of measures of central tendency. † 

1.3 Understand how the inclusion or exclusion of outliers affect 
measures of central tendency. † 

1.4 Know why a specific measure of central tendency (mean, 
median, mode) provides the most useful information in a 
given context. 

NA*** 

Standard Set 2.0  Students use data samples of a population and describe 
the characteristics and limitations of the samples:  

2.1 Compare different samples of a population with the data 
from the entire population and identify a situation in which it 
makes sense to use a sample. 

NA*** 

 

2.2* Identify different ways of selecting a sample (e.g., 
convenience sampling, responses to a survey, random 
sampling) and which method makes a sample more 
representative for a population. 

† 

2.3* Analyze data displays and explain why the way in which the 
question was asked might have influenced the results 
 obtained and why the way in which the results were 
displayed might have influenced the conclusions reached. 

NA*** 

2.4* Identify data that represent sampling errors and explain why 
the sample (and the display) might be biased. NA*** 

2.5* Identify claims based on statistical data and, in simple 
cases, evaluate the validity of the claims. 2 

Standard Set 3.0  Students determine theoretical and experimental 
probabilities and use these to make predictions about events:  

3.1* Represent all possible outcomes for compound events in an 
organized way (e.g., tables, grids, tree diagrams) and 
express the theoretical probability of each outcome. 

1 

3.2 Use data to estimate the probability of future events (e.g., 
batting averages or number of accidents per mile driven). NA*** 
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CALIFORNIA CONTENT STANDARDS: GRADE 6 Recommended # 
of Items on CMA % 

3.3* Represent probabilities as ratios, proportions, decimals 
between 0 and 1, and percentages between 0 and 100 and 
verify that the probabilities computed are reasonable; know 
that if P is the probability of an event, 1 - P is the probability 
of an event not occurring. 

2 

 3.4 Understand that the probability of either of two disjoint 
events occurring is the sum of the two individual 
probabilities and that the probability of one event following 
another, in independent trials, is the product of the two 
probabilities. 

† 

3.5* Understand the difference between independent and 
dependent events. 1 

Mathematical Reasoning Embedded  

Standard Set 1.0  Students make decisions about how to approach 
problems.  

 

1.1 Analyze problems by identifying relationships, 
distinguishing relevant from irrelevant information, 
identifying missing information, sequencing and prioritizing 
information, and observing patterns. 

Embedded 

1.2 Formulate and justify mathematical conjectures based on a 
general description of the mathematical question or problem 
posed. 

Embedded 

1.3 Determine when and how to break a problem into simpler 
parts. Embedded 

Standard Set 2.0  Students use strategies, skills, and concepts in finding 
solutions:  

 

2.1 Use estimation to verify the reasonableness of calculated 
results. Embedded 

2.2 Apply strategies and results from simpler problems to more 
complex problems. Embedded 

2.3 Estimate unknown quantities graphically and solve for them 
by using logical reasoning and arithmetic and algebraic 
techniques. 

Embedded 

2.4 Use a variety of methods, such as words, numbers, symbols, 
charts, graphs, tables, diagrams, and models, to explain 
mathematical reasoning. 

Embedded 

2.5 Express the solution clearly and logically by using the 
appropriate mathematical notation and terms and clear 
language; support solutions with evidence in both verbal and 
symbolic work. 

Embedded 

2.6 Indicate the relative advantages of exact and approximate 
solutions to problems and give answers to a specified 
degree of accuracy. 

Embedded 

2.7 Make precise calculations and check the validity of the 
results from the context of the problem. Embedded 
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CALIFORNIA CONTENT STANDARDS: GRADE 6 Recommended # 
of Items on CMA % 

Standard Set 3.0  Students move beyond a particular problem by 
generalizing to other situations.   

3.1 Evaluate the reasonableness of the solution in the context of 
the original situation. Embedded 

3.2 Note the method of deriving the solution and demonstrate a 
conceptual understanding of the derivation by solving 
similar problems. 

Embedded 
 

3.3 Develop generalizations of the results obtained and the 
strategies used and apply them in new problem situations. Embedded 

GRADE 6 TOTAL 54 100% 
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CALIFORNIA CONTENT STANDARDS: GRADE 7 Recommended # 
of Items on CMA % 

By the end of grade seven students are adept at manipulating numbers 
and equations and understand the general principles at work. Students 
understand and use factoring of numerators and denominators and 
properties of exponents. They know the Pythagorean theorem and solve 
problems in which they compute the length of an unknown side. Students 
know how to compute the surface area and volume of basic three-
dimensional objects and understand how area and volume change with a 
change in scale. Students make conversions between different units of 
measurement. They know and use different representations of fractional 
numbers (fractions, decimals, and percents) and are proficient at changing 
from one to another. They increase their facility with ratio and proportion, 
compute percents of increase and decrease, and compute simple and 
compound interest. They graph linear functions and understand the idea 
of slope and its relation to ratio. 

  

Number Sense 18 34% 

Standard Set 1.0  Students know the properties of, and compute with, 
rational numbers expressed in a variety of forms:  

 

1.1 Read, write, and compare rational numbers in scientific 
notation (positive and negative powers of 10) with 
approximate numbers using scientific notation. 

1 

1.2* Add, subtract, multiply, and divide rational numbers 
(integers, fractions, and terminating decimals) and take 
positive rational numbers to whole-number powers. 

3 

1.3 Convert fractions to decimals and percents and use these 
representations in estimations, computations, and 
applications. 

1 

 

1.4* Differentiate between rational and irrational numbers. 1 
1.5* Know that every rational number is either a terminating or 

repeating decimal and be able to convert terminating 
decimals into reduced fractions. 

1 

1.6 Calculate the percentage of increases and decreases of a 
quantity. 1 

1.7* Solve problems that involve discounts, markups, 
commissions, and profit and compute simple and compound 
interest. 

4 

Standard Set 2.0  Students use exponents, powers, and roots and use 
exponents in working with fractions:  

2.1 Understand negative whole-number exponents. Multiply and 
divide expressions involving exponents with a common 
base. 

1 

2.2* Add and subtract fractions by using factoring to find 
common denominators. 1 

2.3* Multiply, divide, and simplify rational numbers by using 
exponent rules. 2 

2.4 Use the inverse relationship between raising to a power and 
extracting the root of a perfect square integer; for an integer 
that is not square, determine without a calculator the two 
integers between which its square root lies and explain why. 

1 

2.5* Understand the meaning of the absolute value of a number; 
interpret the absolute value as the distance of the number from zero 
on a number line; and determine the absolute value of real numbers. 

1  
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CALIFORNIA CONTENT STANDARDS: GRADE 7 Recommended # 
of Items on CMA % 

Algebra and Functions 20 37% 

Standard Set 1.0  Students express quantitative relationships by using 
algebraic terminology, expressions, equations, inequalities, and graphs:  

 

1.1 Use variables and appropriate operations to write an 
expression, an equation, an inequality, or a system of 
equations or inequalities that represents a verbal 
description (e.g., three less than a number, half as large as 
area A). 

1 

1.2 Use the correct order of operations to evaluate algebraic 
expressions such as 3(2x + 5)2. 2 

1.3* Simplify numerical expressions by applying properties of 
rational numbers (e.g., identity, inverse, distributive, 
associative, commutative) and justify the process used. 

2 

1.4 Use algebraic terminology (e.g., variable, equation, term, 
coefficient, inequality, expression, constant) correctly. 1 

1.5 Represent quantitative relationships graphically and 
interpret the meaning of a specific part of a graph in the 
situation represented by the graph. 

1 

Standard Set 2.0  Students interpret and evaluate expressions involving 
integer powers and simple roots:  

 

2.1 Interpret positive whole-number powers as repeated 
multiplication and negative whole-number powers as 
repeated division or multiplication by the multiplicative 
inverse. Simplify and evaluate expressions that include 
exponents. 

1 

2.2 Multiply and divide monomials; extend the process of taking 
powers and extracting roots to monomials when the latter 
results in a monomial with an integer exponent. 

1 

Standard Set 3.0  Students graph and interpret linear and some nonlinear 
functions:  

3.1 Graph functions of the form y = nx2 and y = nx3 and use in 
solving problems. 1 

3.2 Plot the values from the volumes of three-dimensional 
shapes for various values of the edge lengths (e.g., cubes 
with varying edge lengths or a triangle prism with a fixed 
height and an equilateral triangle base of varying lengths). 

† 

3.3* Graph linear functions, noting that the vertical change 
 (change in y-value) per unit of horizontal change 
(change in x-value) is always the same and know that the 
ratio (“rise over run”) is called the slope of a graph. 

2 

4.1* Solve two-step linear equations and inequalities in one variable over 
the rational numbers, interpret the solution or solutions in the 
context from which they arose, and verify the reasonableness of the 
results. 

3 
 

4.2* Solve multistep problems involving rate, average speed, distance, 
and time or a direct variation. 3 

3.4* Plot the values of quantities whose ratios are always the same (e.g., 
cost to the number of an item, feet to inches, circumference to 
diameter of a circle). Fit a line to the plot and understand that the 
slope of the line equals the quantities. 

2 
 

Standard Set 4.0*  Students solve simple linear equations and inequalities over the rational 
numbers:   
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CALIFORNIA CONTENT STANDARDS: GRADE 7 Recommended # 
of Items on CMA % 

Measurement and Geometry 11 20% 

Standard Set 1.0   Students choose appropriate units of measure and use 
ratios to convert within and between measurement systems to solve 
problems: 

 

 

1.1 Compare weights, capacities, geometric measures, times, 
and temperatures within and between measurement systems 
(e.g., miles per hour and feet per second, cubic inches to 
cubic centimeters). 

1 

1.2 Construct and read drawings and models made to scale. 1 
1.3* Use measures expressed as rates (e.g., speed, density) and 

measures expressed as products (e.g., person-days) to 
solve problems; check the units of the solutions; and use 
dimensional analysis to check the reasonableness of the 
answer. 

1 

Standard Set 2.0  Students compute the perimeter, area, and volume of 
common geometric objects and use the results to find measures of less 
common objects. They know how perimeter, area, and volume are 
affected by changes of scale: 

 

2.1 Use formulas routinely for finding the perimeter and area of 
basic two-dimensional figures and the surface area and 
volume of basic three-dimensional figures, including 
rectangles, parallelograms, trapezoids, squares, triangles, 
circles, prisms, and cylinders. 

1 

 

2.2 Estimate and compute the area of more complex or irregular 
two- and three-dimensional figures by breaking the figures 
down into more basic geometric objects. 

1 

2.3 Compute the length of the perimeter, the surface area of the 
faces, and the volume of a three-dimensional object built 
from rectangular solids. Understand that when the lengths 
of all dimensions are multiplied by a scale factor, the surface 
area is multiplied by the square of the scale factor and the 
volume is multiplied by the cube of the scale factor. 

1 

2.4 Relate the changes in measurement with a change of 
 scale to the units used (e.g., square inches, cubic 
feet) and to conversions between units (1 square foot = 144 
square inches or [1 ft2] = [144 in2], 1 cubic inch is 
approximately 16.38 cubic centimeters or [1 in3] = [16.38 
cm3]. 

1 
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CALIFORNIA CONTENT STANDARDS: GRADE 7 Recommended # 
of Items on CMA % 

Standard Set 3.0  Students know the Pythagorean theorem and deepen 
their understanding of plane and solid geometric shapes by constructing 
figures that meet given conditions and by identifying attributes of figures: 

 
 

3.1 Identify and construct basic elements of geometric figures 
(e.g., altitudes, midpoints, diagonals, angle bisectors, and 
perpendicular bisectors; central angles, radii, diameters, and 
chords of circles) by using a compass and straightedge. 

† 

 

3.2 Understand and use coordinate graphs to plot simple 
figures, determine lengths and areas related to them, and 
determine their image under translations and reflections. 

1 

3.3* Know and understand the Pythagorean theorem and its 
converse and use it to find the length of the missing side of a 
right triangle and the lengths of other line segments and, in 
some situations, empirically verify the Pythagorean theorem 
by direct measurement. 

1 

3.4* Demonstrate an understanding of conditions that indicate 
two geometrical figures are congruent and what congruence 
means about the relationships between the sides and angles 
of the two figures. 

2 

3.5 Construct two-dimensional patterns for three-dimensional 
models, such as cylinders, prisms, and cones. NA*** 

3.6* Identify elements of three-dimensional geometric objects 
(e.g., diagonals of rectangular solids) and describe how two 
or more objects are related in space (e.g., skew lines, the 
possible ways three planes might intersect). 

† 

Statistics, Data Analysis, and Probability 5 9% 

Standard Set 1.0  Students collect, organize, and represent data sets that 
have one or more variables and identify relationships among variables 
within a data set by hand and through the use of an electronic spreadsheet 
software program: 

 

 

1.1 Know various forms of display for data sets, including a 
stem-and-leaf plot or box-and- whisker plot; use the forms to 
display a single set of data or to compare two sets of data. 

2 

1.2 Represent two numerical variables on a scatterplot and 
informally describe how the data points are distributed and 
any apparent relationship that exists between the two 
variables (e.g., between time spent on homework and grade 
level). 

2 

1.3* Understand the meaning of, and be able to compute, the 
minimum, the lower quartile, the median, the upper quartile, 
and the maximum of a data set. 

1 
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CALIFORNIA CONTENT STANDARDS: GRADE 7 Recommended # 
of Items on CMA % 

Mathematical Reasoning   

Standard Set 1.0  Students make decisions about how to approach 
problems:  

 1.1 Analyze problems by identifying relationships, 
distinguishing relevant from irrelevant information, 
identifying missing information, sequencing and prioritizing 
information, and observing patterns. 

Embedded 

1.2 Formulate and justify mathematical conjectures based on a 
general description of the mathematical question or problem 
posed. 

Embedded 

 

1.3 Determine when and how to break a problem into simpler 
parts. Embedded 

Standard Set 2.0  Students use strategies, skills, and concepts in finding 
solutions:  

2.1 Use estimation to verify the reasonableness of calculated 
results. Embedded 

2.2 Apply strategies and results from simpler problems to more 
complex problems. Embedded 

2.3 Estimate unknown quantities graphically and solve for them 
by using logical reasoning and arithmetic and algebraic 
techniques. 

Embedded 

2.4 Make and test conjectures by using both inductive and 
deductive reasoning. Embedded 

2.5 Use a variety of methods, such as words, numbers, symbols, 
charts, graphs, tables, diagrams, and models, to explain 
mathematical reasoning. 

Embedded 

2.6 Express the solution clearly and logically by using the 
appropriate mathematical notation and terms and clear 
language; support solutions with evidence in both verbal and 
symbolic work. 

Embedded 

2.7 Indicate the relative advantages of exact and approximate 
solutions to problems and give answers to a specified 
 degree of accuracy. 

Embedded 

 

2.8 Make precise calculations and check the validity of the 
results from the context of the problem. Embedded 

Standard Set 3.0  Students determine a solution is complete and move 
beyond a particular problem by generalizing to other situations:  

3.1 Evaluate the reasonableness of the solution in the context of 
the original situation. Embedded 

3.2 Note the method of deriving the solution and demonstrate a 
conceptual understanding of the derivation by solving 
 similar problems. 

Embedded 

3.3 Develop generalizations of the results obtained and the 
strategies used and apply them to new problem situations. Embedded 

GRADE 7 TOTAL 54 100% 
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CALIFORNIA CONTENT STANDARDS:  Grade 8 
Recommended # 

of Items on 
CMA 

% 

Article I. Motion 7 items 
13% 

1. The velocity of an object is the rate of change of its position. As a 
basis for understanding this concept:    

a. Students know position is defined in relation to some choice of a 
standard reference point and a set of reference directions.  1 

b. Students know that average speed is the total distance traveled divided 
by the total time elapsed and that the speed of an object along the path 
traveled can vary.  

2  

c. Students know how to solve problems involving distance, time, and 
average speed.  1  

d. Students know the velocity of an object must be described by specifying 
both the direction and the speed of the object.  1 

e. Students know changes in velocity may be due to changes in speed, 
direction, or both.  1  

f.  Students know how to interpret graphs of position versus time and 
graphs of speed versus time for motion in a single direction.  1 

Forces 7 items 13% 
2. Unbalanced forces cause changes in velocity. As a basis for 

understanding this concept:    

a. Students know a force has both direction and magnitude. 1 
b. Students know when an object is subject to two or more forces at once, 

the result is the cumulative effect of all the forces.  1 

c. Students know when the forces on an object are balanced, the motion 
of the object does not change. 1  

d. Students know how to identify separately the two or more forces that 
are acting on a single static object, including gravity, elastic forces due 
to tension or compression in matter, and friction.  

1 

e. Students know that when the forces on an object are unbalanced, the 
object will change its velocity (that is, it will speed up, slow down, or 
change direction).  

1  

f.  Students know the greater the mass of an object, the more force is 
needed to achieve the same rate of change in motion.  1 

g. Students know the role of gravity in forming and maintaining the shapes 
of planets, stars, and the solar system.  1 
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CALIFORNIA CONTENT STANDARDS:  Grade 8 
Recommended # 

of Items on 
CMA 

% 

Structure of Matter 8 items 15% 

3. Each of the more than 100 elements of matter has distinct 
properties and a distinct atomic structure. All forms of matter are 
composed of one or more of the elements. As a basis for 
understanding this concept:  

 

 

a. Students know the structure of the atom and know it is composed of 
protons, neutrons, and electrons.  2 

b. Students know that compounds are formed by combining two or more 
different elements and that compounds have properties that are 
different from their constituent elements.  

1  

c. Students know atoms and molecules form solids by building up 
repeating patterns, such as the crystal structure of NaCl or long-chain 
polymers.  

1 

d. Students know the states of matter (solid, liquid, gas) depend on 
molecular motion.  1 

e. Students know that in solids the atoms are closely locked in position 
and can only vibrate; in liquids the atoms and molecules are more 
loosely connected and can collide with and move past one another; and 
in gases the atoms and molecules are free to move independently, 
colliding frequently. 

2 

f.  Students know how to use the periodic table to identify elements in 
simple compounds.  1 

Earth in the Solar System (Earth Science) 7 items 13% 
4. The structure and composition of the universe can be learned from 

studying stars and galaxies and their evolution. As a basis for 
understanding this concept:  

 

 

a. Students know galaxies are clusters of billions of stars and may have 
different shapes. 1  

b. Students know that the Sun is one of many stars in the Milky Way 
galaxy and that stars may differ in size, temperature, and color.  2 

c. Students know how to use astronomical units and light years as 
measures of distances between the Sun, stars, and Earth.  †  

d. Students know that stars are the source of light for all bright objects in 
outer space and that the Moon and planets shine by reflected sunlight, 
not by their own light.  

2 

e. Students know the appearance, general composition, relative position 
and size, and motion of objects in the solar system, including planets, 
planetary satellites, comets, and asteroids.  

2 
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CALIFORNIA CONTENT STANDARDS:  Grade 8 
Recommended # 

of Items on 
CMA 

% 

Reactions 6 items 11% 
5. Chemical reactions are processes in which atoms are rearranged 

into different combinations of molecules. As a basis for 
understanding this concept:  

 

 

a. Students know reactant atoms and molecules interact to form products 
with different chemical properties.  2  

b. Students know the idea of atoms explains the conservation of matter: In 
chemical reactions the number of atoms stays the same no matter how 
they are arranged, so their total mass stays the same.  

1  

c. Students know chemical reactions usually liberate heat or absorb heat. 1 
d. Students know physical processes include freezing and boiling, in which 

a material changes form with no chemical reaction.  1  

e. Students know how to determine whether a solution is acidic, basic, or 
neutral. 1 

Chemistry of Living Systems (Life Science) 3 items 6% 
6. Principles of chemistry underlie the functioning of biological 

systems. As a basis for understanding this concept:   

 

a. Students know that carbon, because of its ability to combine in many 
ways with itself and other elements, has a central role in the chemistry 
of living organisms.  

1 

b. Students know that living organisms are made of molecules consisting 
largely of carbon, hydrogen, nitrogen, oxygen, phosphorus, and sulfur.  1 

c. Students know that living organisms have many different kinds of 
molecules, including small ones, such as water and salt, and very large 
ones, such as carbohydrates, fats, proteins, and DNA. 

1 

Periodic Table  6 items  11% 
7. The organization of the periodic table is based on the properties of 

the elements and reflects the structure of atoms. As a basis for 
understanding this concept:  

 
 

a. Students know how to identify regions corresponding to metals, 
nonmetals, and inert gases.  2 

b. Students know each element has a specific number of protons in the 
nucleus (the atomic number) and each isotope of the element has a 
different but specific number of neutrons in the nucleus.  

2 

c. Students know substances can be classified by their properties, 
including their melting temperature, density, hardness, and thermal and 
electrical conductivity.  

2  
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CALIFORNIA CONTENT STANDARDS:  Grade 8 
Recommended # 

of Items on 
CMA 

% 

Density and Buoyancy 5 items 9% 
8. All objects experience a buoyant force when immersed in a fluid. 

As a basis for understanding this concept:  
  

a. Students know density is mass per unit volume. 1  
b. Students know how to calculate the density of substances (regular and 

irregular solids and liquids) from measurements of mass and volume.  
2 

c. Students know the buoyant force on an object in a fluid is an upward 
force equal to the weight of the fluid the object has displaced.  

1 

d. Students know how to predict whether an object will float or sink.  1 
Investigation and Experimentation 5 items 9% 
9. Scientific progress is made by asking meaningful questions and 

conducting careful investigations. As a basis for understanding 
this concept and addressing the content in the other three strands, 
students should develop their own questions and perform 
investigations. Students will:  

 

 

a. Plan and conduct a scientific investigation to test a hypothesis. 1 
b. Evaluate the accuracy and reproducibility of data. 1  
c. Distinguish between variable and controlled parameters in a test. 1 
d. Recognize the slope of the linear graph as the constant in the 

relationship y = kx and apply this principle in interpreting graphs 
constructed from data. 

† 

e. Construct appropriate graphs from data and develop quantitative 
statements about the relationships between variables.  1  

f.  Apply simple mathematic relationships to determine a missing quantity 
in a mathematic expression, given the two remaining terms (including 
speed = distance/time, density = mass/volume, force = pressure x area, 
volume = area x height). 

1 

g. Distinguish between linear and nonlinear relationships on a graph of 
data.  † 

Total 54 items 100 % 
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SUBJECT 
 
Standardized Testing and Reporting (STAR) Program: 
California Modified Assessment (CMA) Participation Criteria 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) is presenting the California Modified 
Assessment (CMA) suggested participation criteria for information and discussion. The 
CDE recommends the State Board of Education (SBE) take action as deemed necessary 
and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In May 2007, the SBE approved CMA blueprints for grades two through five in English-
language arts and mathematics, and grade five in science. These grades will be field-
tested in September 2007 and will be administered as part of the Standardized Testing 
and Reporting (STAR) test in spring 2008. 
 
SUMMARY OF KEY ISSUES 
 
In April 2007, the United States Department of Education (ED) released final 
regulations containing direction to states for the development and implementation 
of appropriate guidelines for individualized education program (IEP) teams to 
apply for students who are assessed based on modified academic achievement 
standards. 
 
Section 200.1 of Title 34 of the Code of Federal Regulations states: 

 
§ 200.1 State responsibilities for developing challenging academic 
standards. 
(e) Modified academic achievement standards. (1) For students with 
disabilities under section 602(3) of the Individuals with Disabilities 
Education Act (IDEA) who meet the State’s criteria under paragraph (e)(2) 
of this section,… 
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SUMMARY OF KEY ISSUES (Cont.) 

 
(2) For students who are assessed based on modified academic 
achievement standards, the State must— 
 

 
 
 
 

 
  
(i) Inform IEP teams that a student may be assessed based on modified 
academic achievement standards in one or more subjects for which 
assessments are administered under § 200.2; 
(ii) Establish and monitor implementation of clear and appropriate 
guidelines for IEP teams to apply in developing and implementing IEPs for 
students who are assessed based on modified academic achievement 
standards. These students’ IEPs must— 

(A) Include IEP goals that are based on the academic content 
standards for the grade in which a student is enrolled; and 
(B) Be designed to monitor a student’s progress in achieving the 
student’s standards-based goals; 

(iii) Ensure that students who are assessed based on modified academic 
achievement standards have access to the curriculum, including 
instruction, for the grade in which the students are enrolled; 
(iv) Ensure that students who take alternate assessments based on 
modified academic achievement standards are not precluded from 
attempting to complete the requirements, as defined by the State, for a 
regular high school diploma; and 
(v) Ensure that each IEP team reviews annually for each subject, 
according to the criteria in paragraph (e)(2) of this section, its decision to 
assess a student based on modified academic achievement standards to 
ensure that those standards remain appropriate. 

 
Using the guidance provided by the federal regulations, the CDE has developed the 
draft participation criteria to be used by an IEP team in its determination of whether a 
student should be assessed using the CMA. 
 
This suggested California participation criteria has been vetted by the Special Education 
Division and was also discussed at the June CMA Assessment Review Panel (ARP) 

SUMMARY OF KEY ISSUES (Cont.) 

SUMMARY OF KEY ISSUES (Cont.) 
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meeting and the Standards and Assessment Division’s Technical Advisory Group. It will 
be presented to the Special Education Advisory Commission at its next meeting and will 
be reviewed by a local IEP team. 
 
Proposed timeline for the public release of the suggested participation criteria, prior to 
the November SBE meeting: 
September 
 19th SBE Item for information only 
 21 Presentation at the Special Education Advisory Commission 
October 
   9th Presentation at the North/South Information Meeting (Sacramento) 

16th Presentation at the North/South Information Meeting (Ontario) 
TBA Mock IEP Team Meeting 

 25th Los Angeles Area Focus Group (LAUSD) [tentative date] 
 

 
 
November 
   1st Merced Area Focus Group (MCOE) [tentative date] 
   7th SBE Item for approval 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All costs associated with the activities in this update are included in the current 
contracts with ETS for the California Standards Tests (CSTs), Standards-based Tests in 
Spanish (STS), California Alternate Performance Assessment (CAPA), and CMA. It will 
be presented to the Special Education Advisory Commission at its next meeting and will 
be reviewed by a local IEP team. 
 
ATTACHMENT(S) 
 
Attachment 1: Suggested California Modified Assessment Participation Criteria  

(2 pages) 
 

SUMMARY OF KEY ISSUES (Cont.) 
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Suggested California Modified Assessment (CMA) 
 Participation Criteria 

These criteria for guiding IEP teams in making decisions about which students should 
participate in the CMA are based, in part, on Title 34 of the Code of Federal Regulations, Part 
200—Title I—Improving the Academic Achievement of the Disadvantaged. 
 

1. The student’s disability has precluded the student from achieving grade-level 
proficiency, as demonstrated by such objective evidence as the student’s performance 
on the California Standards Test (CST) or and other assessments that can validly 
document academic achievement within the year covered by the student’s IEP plan. 
The determination of the student’s progress must be based on multiple measurements, 
over a period of time, that are valid for the subjects being assessed.  

• The student shall have taken the CST in a previous year and scored 
Below Basic or Far Below Basic in the subject area being assessed by 
the CMA 

• The student shall demonstrate that he/she cannot attain proficiency on 
the CST, even with the provision of accommodations based on 
documented multiple valid and objective measures of student’s progress 
(or lack of progress) 

 
2. The student’s progress to date in response to appropriate instruction, including special 

education and related services designed to address the student’s individual needs, is 
such that, even if significant growth occurs, the IEP team is reasonably certain that the 
student will not achieve grade-level proficiency within the year covered by the student’s 
IEP plan.  

 

3.• The student who is assessed with the CMA has access to the 
curriculum, including instruction, and materials for the grade in which 
the student is enrolled. 
 

• The student’s IEP includes standards-based goals and/or support in 
the classroom for a subject assessed by the CMA. Those goals are 
based on the California content standards for the grade in which the 
student is enrolled. 

• The student has received special education and related services to 
support access to and progress in the general curriculum   

 
5.3. The student who takes alternate assessments based on modified academic 

achievement standards is not precluded from attempting to complete requirements, as 
defined by the State, for a regular high school diploma.  
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6.The student shall have taken the CST in a previous year and scored Below Basic or Far 
Below Basic in the subject area being assessed by the CMA.  

 
4. Parents of the students selected to be assessed with the CMA are informed that their 

child’s achievement will be measured based on modified achievement standards. 
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7. 
 
 

Additional Decision Making Considerations for CMA  
 

1. The decision to participate in the CMA is not based on the amount of time the student is 
receiving special education services. 

 
2. The decision to participate in the CMA is not based on excessive or extended absences. 

 
3. The decision to participate in the CMA is not based on language, culture, or 

economic differences. 
 

4. The decision to participate in the CMA is not based solely on the student’s disability 
(i.e., deafness/blindness, visual, auditory and or motor disabilities) but rather the 
student’s inability to appropriately demonstrate their knowledge on the California 
content standards through the CST. 

 
5. The decision to use the CMA is an IEP team decision based on student needs. 

 
 

Definitions: 
 

Grade-level proficiency is the student’s knowledge and mastery of the California 
Content Standards for the subjects being assessed. This determination should 
be made by reviewing the content standards for the given grade level  and 
should not be confused with STAR Performance Levels as reported on the STAR 
student reports. 

Objective evidence is the most recent data available for the student’s performance on 
the California Standards Test (CST), CAPA, or CMA and/or locally used 
assessments and/or assignments, whether used for placement, diagnosis or to 
track student progress throughout the year. 

Multiple Measures are various assessments and/or instruments, including STAR program 
assessments, as well as locally used assessments and/or assignments, whether used 
for placement, instruments, either part of the STAR program or locally used 
assessments and/or assignments, whether used for placement, diagnosis or to 
track student progress throughout the year. 

Valid refers to the degree to which evidence and theory support the intended purpose 
of the test and the interpretation of test scores for the subjects being assessed. 
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Goals are those written by the IEP team, while not inclusive, for reading, writing, 
and mathematics and may include support for those areas in additional 
courses or study.  
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SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Standardized Testing and Reporting (STAR) Program: Update 
including, but not limited to, Program Update 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
None. 
 
SUMMARY OF KEY ISSUES 
 
STAR Test Results 
 
School districts started to receive their Standardized Testing and Reporting (STAR) 
results in mid-July. As of July 26, 2007, 1,260 out of 1,564 districts had received STAR 
results from Educational Testing Service (ETS), representing a total of 81 percent of the 
districts. Results were posted on the CDE Web site August 15 for school districts who 
had completed testing and returned tests to the contractor by June 25, 2007. 
 
The CDE prepared documents to assist school districts and the public in interpreting 
results. The documents, “Explaining 2007 Test Results to Parents and Guardians,” and 
“Explaining 2007 Internet Reports to the Public,” are posted on the STAR Web site at 
http://www.cde.ca.gov/ta/tg/sr/index.asp. 
 
Data Review for STAR Tests 
 
The Assessment Review Panels (ARPs) for the California Standards Tests (CSTs), the 
California Alternate Performance Assessment (CAPA), and the Standards Tests in 
Spanish (STS) met in July and August. The ARPs reviewed the statistics derived from 
the field-test items used in the 2007 STAR administration to inform test development for 
2008. 
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SUMMARY OF KEY ISSUES (Cont.) 
 
Field Tests Scheduled for September 2007 
 
STS 
As of July 24, sixty districts, with approximately 4,000 eligible students per grade, had 
agreed to participate in the STS field tests for grades five through seven. These grades 
will be included as part of the STAR 2008 testing. 
 
CMA  
As of July 24, seventy districts, with approximately 3,000 eligible students per grade, 
had agreed to participate in the California Modified Assessment (CMA) field test for 
grades three through five. These grades will be part of the STAR 2008 testing. 
 
Standards Setting 
 
A group of educators and community members, approved by CDE and SBE staff, will be 
convened to recommend performance levels for the STS. This group will meet on 
October 15–17 for reading-language arts and on October 22–24 for mathematics. The 
data they will review will be from the spring 2007 test results. It is anticipated that the 
recommended performance levels will be brought to the SBE in January 2008.  
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All costs associated with the activities in this update are included in the current 
contracts with ETS for the CSTs, STS, CAPA, and CMA. 
 
ATTACHMENT(S) 
 
None. 
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California English Language Development Test (CELDT): 
Update including, but not limited to, Program Update 
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RECOMMENDATION 
 
The California Department of Education (CDE) recommends that the State Board of 
Education (SBE) take action as deemed necessary and appropriate. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In November 2006, the SBE was provided with information for students taking the 
CELDT for Initial Identification (II) 2005-06. II comprised 31 percent of the students, of 
which 80 percent were kindergarteners. The CELDT is administered during the window 
July 1 – June 30 for II purposes.  
 
In May 2007, the SBE was given a list of locations for the Pre-Administration “Train the 
Trainer” workshops. Participation in these annual workshops is required by California 
Code of Regulations (CCR) Title 5: 11510(v). The training provided all CELDT district 
coordinators (CDCs) with an overview of changes to the CELDT and information on the 
new writing rubric format, cut scores, and scales. In addition, the workshops served to 
model for the CDCs the training that CDCs would be conducting in their home districts. 
 
In January 2007, the SBE was given a report on the Post-Test Data workshops 
provided by CTB McGraw-Hill (CTB), CELDT contractor.  The information covered the 
standard setting held the previous spring where new cut scores and scaling allowed 
student results to be compared from year-to-year rather than only within grade spans.  
 
In July 2007, the SBE received a report of the changes to the CELDT and the Annual 
Assessment (AA) results that had been released in June 2007. 
 
SUMMARY OF KEY ISSUES 
 
The posting of II results for 2006-07 will be in October 2007. The II results will be on the 
CDE Web site along with AA results that were posted in June 2007. State, county, 
district, and school level reports will be available.  
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SUMMARY OF KEY ISSUES (Cont.) 
 
The Pre-Administration “Train the Trainer” 2007-08 workshops is a mandated annual 
training for all CDCs. Participants are provided with six hours of training, a 
comprehensive binder, CDs, and DVDs that are to be used to create their own local  
training to those responsible for administering CELDT. This year 1,014 educators were 
trained in the 18 spring workshops. Another 200 participants registered for the August 
13, 14 21, 22, 23, and 29 workshops (Visalia, Stockton, Irvine, Pasadena, Long Beach 
and San Jose August respectively). 
 
The Post-Administration workshops are offered by CTB to CDCs and their data experts. 
Participants receive information for using CELDT results in presentations to various 
audiences. The workshop will also include a DVD that will be given to all attending 
CDCs. The training will take place in ten locations throughout the state between 
October 30 and early December.  
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
All costs for the current CELDT administration are included in the current CELDT 
contract ($10.4 million in 2007-08).  
 
ATTACHMENT(S) 
 
None. 



California Department of Education 
SBE-003 (REV 05/2005) 
SBE ITEM #45  
  

              CALIFORNIA STATE BOARD OF EDUCATION 

 
SEPTEMBER 2007 AGENDA 

SUBJECT 
 
Discussion of the CA State Board of Education’s English Learner 
Advisory Committee (ELAC) 

 Action 

 Information 

 Public Hearing 

 
RECOMMENDATION 
 
The State Board of Education staff recommends that the Board consider the need for, 
the benefits of, and administrative requirements involved with the SBE’s English 
Learner Advisory Committee (ELAC) in addition to those ELACs already required by 
statute. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
In 1999, the SBE established the English Learner Advisory Committee (ELAC). The 
purpose of this committee was to provide information, guidance, and advice to the 
board from highly skilled educators who have operated exceptionally successful 
educational programs for English learners.   

The laws of California and the policies of the administration and the State Board of 
Education require that each student:  

• Has access to the same high quality core curriculum.  

• Is tested to determine his or her academic progress and the progress of his or 
her school.  

• Pass the same high-level exit examination to receive a high school diploma.  

There was and still is a great need for high quality data describing the various 
educational circumstances of English learners, thus, in 1999 the Board created the 
ELAC to review a host of policies, funding decisions, data sources, and to provide the 
Board with advice as to how to focus resources better towards the goal of improving 
educational services for the students. In selecting the ELAC members, the State Board 
of Education has endeavored to ensure that educators with experience in successful 
educational programs for English learners are represented. Indeed, the Board 
appointees have had direct successful teaching experience with English learner 
students. For a variety of reasons this committee has never been as active as was 
originally intended. 



The Committee’s charge: 

Given the current state of our knowledge about English learners, whose primary 
language fluency and levels of academic achievement vary greatly, how can the State 
Board be most influential in helping these students to overcome language barriers 
quickly and to achieve academically at levels consistent with other students?   How can 
the State Board work most effectively to improve the functioning of the whole of the 
education system- -county offices, districts, school sites - - to provide high quality 
educational services to these students?  

What does current data tell us about the academic achievement of students?   Do we 
need more data? If so, what type?  

Is primary language support needed for some students and their parents at schools with 
English learners so as to improve communication with students and parents?  

How might we more clearly focus state and local funds on the academic achievement 
needs of English learners?   This is especially critical for the use of the $30 million for 
specified additional services for English learners provided in the budget for this current 
year.  

In addition to the basic materials adopted, should the state review supplemental 
instructional materials, which may be of specific assistance to specific language 
groups?  
 
SUMMARY OF KEY ISSUES 
 
Currently, there are several other English Learner Advisory Committees presently 
advising CDE. AB 2117 (Chapter 561 of the Statutes of 2006) created an advisory 
committee review best practices for English Learners. SB 472, the Mathematics and 
Reading Professional Development Program, had an advisory committee to establish 
the criteria for which potential provider’s trainings would be approved. The Reading First 
program also had an English Learner Advisory committee to review the Spanish 
assessments and professional development. If the Board desires to continue the 
existence of ELAC, the composition, objectives, frequency of meetings, travel costs, 
and board involvement should be specified. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
None 
 
ATTACHMENT(S) 
 
None 
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California Department of Education 
SBE-006 Federal (REV 07/21/04) ITEM # WC-1     
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Federal Waiver 
SUBJECT 
 

Request by Warner Unified School District for a renewal waiver of 
Section 131(d)(1) of the Carl D. Perkins Career and Technical 
Education Improvement Act of 2006 (Public Law 109-270). 
 
Waiver Number: Fed-4-2007 

 
 Action 

 
 

 Consent 
 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) approved a revision to State Board of Education 
Waiver Policy 01-01, Carl D. Perkins Vocational and Applied Technology Education Act: 
Consortium Requirement for Minimum Allocation on November 9, 2006. This waiver 
meets that new criteria, so is coming to the SBE on the Consent Calendar. 
  
SUMMARY OF KEY ISSUES 
 
Section 131(d)(1) of the Carl D. Perkins Career and Technical Education Improvement 
Act of 2006 (Public Law 109-270) requires local educational agencies (LEAs) whose 
allocations are less than $15,000 to enter into a consortium with other LEAs for the 
purpose of meeting the $15,000 minimum grant requirement. Section 131(d)(2) of the 
Act permits states to waive the consortium agreement. 
 
The SBE Waiver Policy indicates that: 
 
The LEA is: 
 

• A district or agency in a rural, sparsely populated area (as defined by National 
Center for Education Statistics (NCES) Locale Codes 33, 41, 42, and 43), 
OR 

• A public charter school operating secondary vocational and technical education 
programs (as evidenced by a State Board of Education issued charter number), 
AND 
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The LEA: 
 

• Demonstrates that it is unable to enter into a consortium for purposes of 
providing activities under this section (as evidenced by a description from the 
LEA or CDE of efforts to enter into a consortium).  

 
CDE staff contacted the Warner Unified School District and verified that this is the 
LEAs first consortium waiver and that the LEA meets the new waiver criteria. The 
district is in NCES Locale Code # 42 which is defined as rural, distant.  
 
The Warner Unified School District is located in the town of Warner Springs, in a 
remote part of San Diego County serving a 432 square mile region. The town is on 
the western border of the Los Coyotes Indian Reservation. The district serves 
students from both the Los Coyotes and Santa Ysabel Reservations with a total 
enrollment of 156 students. According to Rand-McNally, it is a sixty-seven mile drive 
on State Routes 78, 79 and 67 to the county seat of San Diego. Therefore there are 
no existing consortiums in this area that the district could join. 
 
In addition, this LEAs isolated location makes it impractical to form a consortium 
with any other school district. 
 
The department recommends approval. 
 
Authority for Waiver: Carl D. Perkins Career and Technical Education 
Improvement Act of 2006, Section 131(d)(2) 
 
Period of request:  July 1, 2006, through June 30, 2010 
 
Local board approval date(s): April 19, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval will enable the Warner Unified School District to receive its annual Perkins 
funds of $2,245.00 without having to participate in a consortium. The waiver has no 
significant effect on the distribution of Perkins funds, statewide. 
 
ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
                       Waiver Office. 
 
    
 
 
 
 



Revised:  3/2/2012 2:39 PM 

California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #WC- 2 
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by San Luis Coastal Unified School District to waive 
portions of Education Code (EC) Section 51222(a), related to the 
statutory minimum of 400 minutes of physical education required 
each ten school days for students in grades nine through twelve in 
order to implement a trimester block schedule at San Luis Obispo 
High School. 
 
Waiver Number: 52-4-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
  
This waiver meets all seven of the criteria cited in State Board of Education (SBE) 
Waiver Policy 99-03 and the California Department of Education (CDE) recommends 
approval with the following conditions: 

• By March 15, 2008, the district will provide CDE with units of instruction, 
assessment strategies, and evaluation data for instructional units in aquatics and 
tumbling to provide evidence that the district has developed and is implementing 
physical education courses that provide each high school student with required 
course content in the following areas: (1) the effects of physical activity upon 
dynamic health; (2) mechanics of body movement; (3) aquatics; (4) gymnastics 
and tumbling; (5) individual and dual sports; (6) rhythms/dance; (7) team sports; 
(8) combatives (may include self defense).  

 
• By November 1, 2007 the district will provide CDE with a progress report on the 

physical activity monitoring program. The progress report will include information 
on student accountability for participation in physical activity, guidance for students 
in using the principles of exercise to design and complete their physical activity 
program, and information related to the effectiveness of the design and delivery of 
the monitoring program.  

 
• The district monitors students’ maintenance of a personal exercise program during 

the weeks the student is not participating in a physical education course. 
 

•  All grade nine students are prepared for and participate in the physical 
performance testing program during the months of February, March, April, or May 
as specified in EC Section 60800. 

 
 
 



San Luis Coastal Unified 
Page 2 of 4 

Revised:  3/2/2012 2:39 PM 

• The district has a physical education professional development plan for teachers 
who deliver instruction in physical education at that school(s). 

 
• The school will offer physical education for 24 weeks in each trimester, for an 

average of 70 minutes every school day. 
 
• EC Section 33051(c) will NOT apply, the district must renew before June 30, 2008 

(only one year).  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
SBE Waiver Policy #99-03 establishes criteria for granting waivers related to physical 
education instructional minutes for the purpose of implementing a block schedule. In July 
2006, the SBE approved a revised waiver policy which strengthened the criteria for 
approval, this waiver meets the policy guidelines.   
 
This waiver was scheduled to be heard at the July SBE meeting, however, it was 
withdrawn by the district on the request of the California Teachers Association (as relayed 
by the department), in the hopes that some of the differences could be worked out. The 
local union had included an oppose position with several negative comments regarding 
the waiver. 
 
In August, 2007, department staff spent a good amount of time trying to understand the 
issues, the history, and coordinating communications between the district administration, 
the state California Teachers Association and the local union affiliate. Attachment 1 and 2 
are letters (one from the local association, the other from the district) under which 
agreement has been made to modify the waiver request to one year only, agree to work 
together on the continuing issues (by December 15, 2007) and the union’s position on the 
waiver to be changed to “neutral”. 
 
SUMMARY OF KEY ISSUES 
 
EC Section 51222 established requirements for minimum instructional minutes of physical 
education, 400 minutes every 10 school days for pupils in grades seven through twelve. 
San Luis Obispo High School has implemented a trimester schedule that does not 
provide each student with physical education instruction for a minimum of 400 minutes 
every 10 school days. Students are enrolled in physical education for only twenty four 
weeks of the school year.  
 
The district was granted a previous waiver of EC 51222 for less than two years for San 
Luis Obispo High School and is requesting a renewal of that waiver. The district has 
provided evidence that it meets each of the criteria outlined in SBE Policy # 99-03 for 
granting a waiver for block scheduling. Additional information is requested form the district 
by March 15, 2008 regarding units of instruction, assessment strategies, and evaluation 
data for instructional units in aquatics and tumbling. There continue to be concerns about 
the monitoring plan; current plans are to have the counselors monitor students in the 
trimester that they are not enrolled in physical education. CDE staff have reviewed and 
approved all curriculum, monitoring forms and other documents as a part of  
this waiver analysis. 
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A school granted a waiver of EC Section 51222 in order to implement a block schedule 
shall be selected to be monitored each cycle as a part of the district’s Categorical 
Program Monitoring (CPM) process. This shall only occur when the district has been 
identified for a CPM visit by CDE. The California Physical Fitness Test data will be 
reviewed for school(s) who request a waiver, initially and on request for renewal of the 
waiver to determine improvement or at minimum, maintenance of students’ levels of 
health-related fitness. Physical fitness test results from the spring of 2006 indicate that 
39.2% of the districts 9th grade students met minimum standards on each of the physical 
fitness test items.  
 
Although the SBE Waiver Policy #99-03 states that the district provides evidence that 
students are enrolled in courses of physical education a minimum of 18 weeks in 80-90 
minute daily class periods during the regular school year, this was based on a typical 4x4 
bock schedule. The San Luis Obispo High School has a trimester schedule of 24 weeks 
instead of 18, therefore the department has agreed that the number of minutes provided 
each day may be reduced to an average of 70 minutes, every school day for the 24 
weeks. 
 
It should be noted that a block schedule impacts all subject areas at the school, the 
physical education program is just one of many. The reason that the SBE developed the 
revised waiver policy in July, 2006 was to guide schools and districts who have in a local 
decision making process, chosen some type of block schedule impacting the physical 
education statute to come up with a reasonable alternative (through waiver conditions) for 
student physical health to the statutory requirement to allow local flexibility. 
 
Now that the local union and the district have come together and agreed to work on 
remaining concerns prior to December 15, the department recommends approval of this 
waiver with the conditions described above, for one additional year only, with a renewal 
required by June 30, 2008. Technical assistance from the CDE will be available to the 
district upon request. 
 
Authority for Waiver: EC Section 33050 
 
Period of request: July 1, 2007 – June 30, 2008 (one year only) 
 
See Acceptance of Settlement Offer and Change of Period of Request of Waiver from 
San Luis Coastal Unified School District, August 13, 2007(Attachment 1) 
 
Local board approval date(s): April 24, 2007 
 
Public hearing held on date(s): March 20, 2007 
 
Bargaining unit(s) consulted on date(s): San Luis Coastal Teachers Association 
(SLCTA) - March 1, 2007, SEIU – February 20, 2007, CSEA – February 27, 2007.  
 
See Settlement Offer from the San Luis Coastal Teachers Association – August 10, 2007 
(Attachment 2). 
 
 
Name of bargaining unit/representative(s) consulted: SLCTA – Bruce Badrigian, SEIU 
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– Frances Hallwood, CSEA – Margaret Geever.  
 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): See Settlement Offer from the San Luis Coastal Teachers 
Association – August 13, 2007 (Attachment 1). 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other  Each of the 
following bulletin boards: Instructional Services, District, Personnel  
 
Advisory committee(s) consulted: San Luis Obispo High School Management Team   
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: February 21, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver will have no fiscal impact.  
 
ATTACHMENT(S) 
 
Attachment 1: Acceptance of Settlement Offer and Change of Period of Request of        
                      Waiver from San Luis Coastal Unified School District (1 page) (This  
                       attachment is not available for Web viewing. A printed copy is available  
                       in the SBE Office or the Waiver Office.) 
 
Attachment 2: Settlement Offer from the San Luis Coastal Teachers Association  
                       (1 page) (This attachment is not available for Web viewing. A printed 
                       copy is available in the SBE Office or the Waiver Office.) 
 
Attachment 3: General Waiver Request (2 pages) (This attachment is not available for 
                       Web viewing. A printed copy is available in the SBE Office or the Waiver  
                       Office.) 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #WC-3  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by Santa Barbara School District to waive portions of 
Education Code (EC) Section 51222(a), related to the statutory 
minimum of 400 minutes of physical education required each ten 
school days for students in grades ten through twelve only in order to 
implement a four by four block schedule at San Marcos High 
School. 
 
Waiver Number: 10-6-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
  
This waiver meets four of the seven of the criteria cited in State Board of Education (SBE) 
Policy 99-03 and the California Department of Education (CDE) recommends approval 
with the following conditions: 
 

• Criteria # 1: By June 1, 2008, the district develops and implements  
standards-based physical education courses that provide each high school 
student with required course content in the following areas: (1) the effects of 
physical activity upon dynamic health; (2) mechanics of body movement;  
(3) aquatics; (4) gymnastics and tumbling; (5) individual and dual sports;  
(6) rhythms/dance; (7) team sports; (8) combatives (may include self defense). 
The necessary evidence to demonstrate the physical education program is in 
compliance with the California Code of Regulations (CCR), Title 5, Section 
10060, will include quarterly progress reports on the development of physical 
education courses. Progress reports shall be due to CDE no later than: 
September 15, 2007, December 15, 2007, March 15, 2008, and June 1, 2008.   

 
• Criteria # 2: By September 30, 2007 the district provides evidence that it has 

developed a physical education professional development plan for teachers that 
deliver instruction in physical education at San Marcos High School.  

 
• Criteria # 4: By October 15, 2007, the district provides a program to monitor 

students’ maintenance of a personal physical activity program during the weeks 
the student is not participating in a physical education course.  

 
• Criteria #6:  By January 15, 2008, the district provides evidence that is has 

developed a plan to administer the physical performance test to all eligible 
students in a manner that assures opportunity to collect reliable and valid test 
data.  
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• EC Section 33051(c) will NOT apply and the district must renew this waiver before 
July 31, 2008 (one year waiver)  

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
SBE Policy #99-03 establishes criteria for granting waivers related to physical education 
instructional minutes for the purpose of implementing a block schedule. In July 2006, the 
SBE approved a revised waiver policy which strengthened the criteria for approval, this 
waiver meets the policy guidelines.   
 
SUMMARY OF KEY ISSUES 
 
EC Section 51222 established requirements for minimum instructional minutes of physical 
education, 400 minutes every 10 school days for pupils in grades seven through twelve. 
Santa Barbara School Districts was found out of compliance of this section in a 2005-06 
Categorical Program Monitoring review due to the block schedule at San Marcos High 
School.  
  
The waiver request indicates that San Marcos is meeting the statutory requirement for 
physical education instructional minutes for students in grade nine, so a waiver is not 
necessary for students in grade 9. 
 
However, the course configuration and block schedule at San Marcos High School does 
not provide each student in grades 10, 11, and 12 with physical education instruction for a 
minimum of 400 minutes every 10 school days. Students are enrolled in physical 
education for only eighteen weeks of the school year.  
 
 

San Marcos High School 
Sample Student Schedules 

 
Fall Term 

18 Consecutive Weeks 

 
Spring Term 

18 Consecutive Weeks 
 
Student A 

 
Minutes per week of physical 
education instruction =   0 
 

 
Minutes per week of physical 
education instruction =   435 

 
Student B 

 
Minutes per week of physical 
education instruction =  435 

 
Minutes per week of physical 
education instruction =   0 
 

 
The district has provided evidence that it meets four of the criteria outlined in SBE Policy 
# 99-03 for granting a waiver for block scheduling, and is making significant progress on 
meeting additional criteria. CDE staff have reviewed and approved all documents as a 
part of this waiver analysis. 
 
A school granted a waiver of EC Section 51222 in order to implement a block schedule 
shall be selected to be monitored each cycle as a part of the district’s Categorical 
Program Monitoring (CPM) process. This shall only occur when the district has been 
identified for a CPM visit by CDE. The California Physical Fitness Test data will be 
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reviewed for school(s) who request a waiver, initially and on request for renewal of the 
waiver to determine improvement or at minimum, maintenance of students’ levels of 
health-related fitness. Physical fitness test results from the spring of 2006 indicate that 
42.5 % of the districts 9th grade students met minimum standards on each of the 
physical fitness test items.  
 
CDE recommends approval of this waiver with the conditions described above with a 
renewal required by July 31, 2008. Technical assistance from the CDE will be available to 
the district upon request. 
 
Authority for Waiver: EC Section 33050 
 
Period of request: August 27, 2007 – June 12, 2009 (district request).  

However the department is recommending a period August 27,         
2007 through July 31, 2008 with a renewal required at that               
time (one year waiver).     
 

Local board approval date(s): June 12, 2007 
 
Public hearing held on date(s): June 12, 2007 
 
Bargaining unit(s) consulted on date(s): Santa Barbara Teachers Association –  
SMHS Chapter - June 4, 2007. 
 
Name of bargaining unit/representative(s) consulted: Michael Thrasher.  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate):  
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other   
 
Advisory committee(s) consulted: San Marcos High School Site Council and the San 
Marcos High School Physical Education/Wellness Compliance Committee.  
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: June 4, 2007. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver will have no fiscal impact.  
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ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
                       Waiver Office. 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #WC-4  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by Santa Maria Joint Union High School District for a 
renewal to waive portions of Education Code (EC) Section 51222(a), 
related to the statutory minimum of 400 minutes of physical 
education required each ten school days for students in grades nine 
through twelve in order to implement a four by four block schedule at 
Santa Maria High School and Pioneer Valley High School.  
 
Waiver Number: 11-6-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
  
This waiver meets the five of the seven criteria cited in State Board of Education (SBE)  
Policy #99-03, and the California Department of Education (CDE) recommends 
approval with the following conditions: 
 

• By October 15, 2007, the district will provide CDE with information related to 
changes in high school physical education course descriptions and curriculum 
that reflects recent efforts to align courses with the physical education content 
standards and compliance with the California Code of Regulations (CCR),  
Title 5, Section 10060.    

 
• By October 1, 2007, the district will provide CDE with information related to 

changes in data collection and implementation of the program for monitoring  
student’s maintenance of a personal exercise program during the weeks the 
student is not participating in a physical education course.  

 
• Students receive physical education instruction a minimum of 18 weeks in  

80 to 90 minute daily periods during the regular school year.  
 

• The district provides physical education instruction that complies with federal and 
state statutes and regulations related to physical education instructional minutes, 
including offering a variety of elective physical education courses to students who 
are exempted from two years of physical education in grades 10, 11, and 12; and 
is aligned with the Physical Education Model Content Standards and Physical 
Education Framework.  

 
• The district monitors students’ maintenance of a personal exercise program 

during the weeks the student is not participating in a physical education course. 
• All grade nine students are prepared for and participate in the physical 
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performance testing program during the months of February, March, April, or  
May as specified in EC Section 60800. 

 
• The district has a physical education professional development plan for teachers 

who deliver instruction in physical education at that school(s). 
 

• EC Section 33051(c) will NOT apply and the district must renew this waiver 
before July 30, 2008. Only one year was given to endure all conditions are fully 
met before renewal. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
SBE Policy #99-03 establishes criteria for granting waivers related to physical education 
instructional minutes for the purpose of implementing a block schedule. In July 2006, the 
SBE approved a revised waiver policy which strengthened the criteria for approval, this 
waiver meets the policy guidelines.   
 
SUMMARY OF KEY ISSUES 
 
EC Section 51222 established requirements for minimum instructional minutes of physical 
education, 400 minutes every 10 school days for pupils in grades seven through twelve.  
 
Santa Maria and Pioneer Valley High Schools have implemented a block schedule that 
does not provide each student with physical education instruction for a minimum of  
400 minutes every 10 school days. Students are enrolled in physical education for only 
eighteen weeks of the school year.  
 
The district was granted a previous waiver of EC 51222 in September 2006 for Santa 
Maria and Pioneer Valley High Schools and is requesting a renewal of that waiver. The 
district has provided evidence that it meets the criteria outlined in SBE Policy #99-03 for 
granting a waiver for block scheduling. During recent weeks, district personnel have been 
dong additional work on reviewing data from physical activity monitoring program in 2006-
07 and making changes in implementation strategies. Further, additional work has been 
competed on the development of standards-based high school physical education 
courses that include the eight content areas outlined in CCR, Title 5, Section 10060.  
Additional information is requested from the district on the physical activity monitoring 
program and the course development work before October 15, 2007 and as a result, CDE 
is recommending only a one year renewal.  
 
In addition although the union gave a neutral position, they did note some concerns which 
can be followed up upon in the next year before renewal is granted. 
 
A school granted a waiver of EC Section 51222 in order to implement a block schedule 
shall be selected to be monitored each cycle as a part of the district’s Categorical 
Program Monitoring (CPM) process. This shall only occur when the district has been 
identified for a CPM visit by CDE. The California Physical Fitness Test data will be 
reviewed for school(s) who request a waiver, initially and on request for renewal of the 
waiver to determine improvement or at minimum, maintenance of students’ levels of 
health-related fitness. Physical fitness test results from the spring of 2006 indicate that 
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25.7% of the districts 9th grade students met minimum standards on each of the 
physical fitness test items.  
 
The CDE recommends approval of this waiver with the conditions described above with a 
renewal required by July 30, 2008. Technical assistance from the CDE will be available to 
the district upon request. 
 
Authority for Waiver: EC Section 33050 
 
Period of request: August 1, 2007 – August 1, 2009 (district request). However the 
department is recommending a period August 1, 2007 through July 30, 2008 with a 
renewal required at that time (one year). 
 
Local board approval date(s): June 13, 2007 
 
Public hearing held on date(s): June 13, 2007 
 
Bargaining unit(s) consulted on date(s): Santa Maria Joint Union High School District 
Faculty Association. 
 
Name of bargaining unit/representative(s) consulted: Lorene Yoshihara.  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): The Association understands the need for the waiver but still 
has some concerns about the implementation of the monitoring of students’ personal 
exercise program. The Association representative is directly involved in the development 
of the process.  
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other  Posted at the 
District Office and the Santa Maria Public Library.  
 
Advisory committee(s) consulted: Santa Maria High School Site Council and Pioneer 
Valley High School Site Council.  
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: SMHS Site Council - June 6, 2007 and PVHS Site Council –  
June 4, 2007. 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver will have no fiscal impact.  
ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
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                       Waiver Office. 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #WC-5  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by Lake Tahoe Unified School District for a renewal to 
waive portions of Education Code (EC) Section 51222(a), related to 
the statutory minimum of 400 minutes of physical education required 
each ten school days for students in grades nine through twelve in 
order to implement a four by four block schedule at South Tahoe 
High School. 
 
Waiver Number: 47-4-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
  
This waiver meets five of the seven criteria cited in State Board of Education (SBE) 
Policy 99-03 and the California Department of Education (CDE) recommends approval 
with the following conditions: 
 

• By October 1, 2007 the district provides CDE with an updated professional 
development plan for the teachers that provide physical education instruction at 
South Tahoe High School.  

 
• By October 15, 2007, the district will provide CDE with information related to 

changes in high school physical education course descriptions and curriculum 
that reflects recent efforts to align courses with the physical education content 
standards and compliance with the California Code of Regulations (CCR),  
Title 5, Section 10060.    

 
• The district provides physical education instruction that complies with federal and 

state statutes and regulations related to physical education instructional minutes, 
including offering a variety of elective physical education courses to students who 
are exempted from two years of physical education in grades 10, 11, and 12; and 
is aligned with the Physical Education Model Content Standards and Physical 
Education Framework.  

 
• The district monitors students’ maintenance of a personal exercise program 

during the weeks the student is not participating in a physical education course. 
 

•  All grade nine students are prepared for and participate in the physical 
performance testing program during the months of February, March, April, or  
May as specified in EC Section 60800. 
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• EC Section 33051(c) will NOT apply and the district must renew this waiver 
before June 29, 2009 (two years less one day), consistent with SBE Policy 99-03. 

 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
SBE Waiver Policy #99-03 Physical Education Requirements for Block Schedules 
establishes criteria for granting waivers related to physical education instructional minutes 
for the purpose of implementing a block schedule. In July 2006, the SBE approved a 
revised waiver policy which strengthened the criteria for approval; this waiver meets the 
policy guidelines.   
 
SUMMARY OF KEY ISSUES 
 
EC Section 51222 established requirements for minimum instructional minutes of physical 
education, 400 minutes every 10 school days for pupils in grades seven through twelve.  
 
South Tahoe High School has implemented a block schedule that does not provide each 
student with physical education instruction for a minimum of 400 minutes every 10 school 
days. Students are enrolled in physical education for only eighteen weeks of the school 
year.  
 
The district was granted a previous waiver of EC 51222 in September 2006 for South 
Tahoe High School and is requesting a renewal of that waiver. The district has provided 
evidence that it meets the criteria outlined in SBE Policy #99-03 for granting a waiver for 
block scheduling with work continuing on two important areas of the criteria. During the 
summer months, district personnel have been dong additional work on the professional 
development plan for physical education teachers and also on the high school physical 
education courses. CDE is seeking an update on both the professional development 
plan and also the high school course development work before October 15, 2007. For 
this reason the waiver is recommended for only a one year renewal. 
 

A school granted a waiver of EC Section 51222 in order to implement a block schedule 
shall be selected to be monitored each cycle as a part of the district’s Categorical 
Program Monitoring (CPM) process. This shall only occur when the district has been 
identified for a CPM visit by CDE. The California Physical Fitness Test data will be 
reviewed for school(s) who request a waiver, initially and on request for renewal of the 
waiver to determine improvement or at minimum, maintenance of students’ levels of 
health-related fitness. Physical fitness test results from the spring of 2006 indicate that 
38.8% of the districts 9th grade students met minimum standards on each of the 
physical fitness test items.  
 
The CDE recommends approval of this waiver with the conditions described above with a 
renewal required by June 30, 2009 pursuant to the waiver policy. Technical assistance 
from the CDE will be available to the district upon request. 
 
Authority for Waiver: EC Section 33050 
 
 
Period of request: September 1, 2007 – June 30, 2009 (district request). However the 
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department is recommending a period August 1, 2007 through June 29, 2009 with a 
renewal required at that time. 
 
Local board approval date(s): April 24, 2007 
 
Public hearing held on date(s): April 24, 2007 
 
Bargaining unit(s) consulted on date(s): South Tahoe Educators Association –  
April 23, 2007. 
 
Name of bargaining unit/representative(s) consulted: Carla Zezula.  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate):  
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other   
 
Advisory committee(s) consulted: School Site Council  
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: April 19, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver will have no fiscal impact.  
 
ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                        not available for web viewing but are available for inspection in the 
                        Waiver Office. 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #WC-6  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by El Dorado Union High School District for a renewal to 
waive portions of Education Code (EC) Section 51222(a), related to 
the statutory minimum of 400 minutes of physical education required 
each ten school days for students in grades nine through twelve in 
order to implement a four by four block schedule at Union Mine 
High School. 
 
Waiver Number: 16-5-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
  
This waiver meets all seven of the criteria cited in State Board of Education (SBE) 
Policy 99-03 and the California Department of Education (CDE) recommends approval 
with the following conditions: 
 

• The district provides physical education instruction that complies with federal and 
state statutes and regulations related to physical education instructional minutes, 
including offering a variety of elective physical education courses to students who 
are exempted from two years of physical education in grades 10, 11, and 12; and 
is aligned with the Physical Education Model Content Standards and Physical 
Education Framework.  

 
• The district monitors students’ maintenance of a personal exercise program during 

the weeks the student is not participating in a physical education course. 
 

• All grade nine students are prepared for and participate in the physical 
performance testing program during the months of February, March, April, or May 
as specified in EC Section 60800. 

 
• The district has a physical education professional development plan for teachers 

who deliver instruction in physical education at that school(s). 
 

• EC Section 33051(c) will NOT apply and the district must renew this waiver before 
July 30, 2009 per SBE Policy 99-03.  
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SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
SBE Policy #99-03 establishes criteria for granting waivers related to physical education 
instructional minutes for the purpose of implementing a block schedule. In July 2006, the 
SBE approved a revised waiver policy which strengthened the criteria for approval, this 
waiver meets the policy guidelines.   
 
SUMMARY OF KEY ISSUES 
 
EC Section 51222 established requirements for minimum instructional minutes of physical 
education, 400 minutes every 10 school days for pupils in grades seven through twelve.  
 
Union Mine High School has implemented a block schedule that does not provide each 
student with physical education instruction for a minimum of 400 minutes every 10 school 
days. Students are enrolled in physical education for only eighteen weeks of the school 
year.  
 
 

Union Mine High School 
Sample Student Schedules 

 
Fall Term 

18 Consecutive Weeks 

 
Spring Term 

18 Consecutive Weeks 
 
Student A 

 
Minutes per week of physical 
education instruction =   0 
 

 
Minutes per week of physical 
education instruction =   435 

 
Student B 

 
Minutes per week of physical 
education instruction =  435 

 
Minutes per week of physical 
education instruction =   0 
 

 
The district was granted a previous waiver of EC Section 51222 for Union Mine High 
School and is requesting a renewal of that waiver. The district has provided evidence that 
it meets each of the criteria outlined in SBE Policy # 99-03 for granting a waiver for block 
scheduling. CDE staff have reviewed and approved all documents as a part of this waiver 
analysis. 
 
A school granted a waiver of EC Section 51222 in order to implement a block schedule 
shall be selected to be monitored each cycle as a part of the district’s Categorical 
Program Monitoring (CPM) process. This shall only occur when the district has been 
identified for a CPM visit by CDE. The California Physical Fitness Test data will be 
reviewed for school(s) who request a waiver, initially and on request for renewal of the 
waiver to determine improvement or at minimum, maintenance of students’ levels of 
health-related fitness. Physical fitness test results from the spring of 2006 indicate that 
45.9% of the districts 9th grade students met minimum standards on each of the 
physical fitness test items.  
 
The CDE recommends approval of this waiver with the conditions described above for 
two years less one day with a renewal required by July 30, 2009. Technical assistance 
from the CDE will be available to the district upon request. 
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Authority for Waiver: EC Section 33050 
 
Period of request: August 2008 – July 2010 (district request). However the department 
is recommending a period August 1, 2007 through July 30, 2009 with a renewal 
required at that time. 
 
Local board approval date(s): May 8, 2007 
 
Public hearing held on date(s): May 8, 2007 
 
Bargaining unit(s) consulted on date(s): El Dorado Union High School District Faculty 
Association – April 25, 2007. 
 
Name of bargaining unit/representative(s) consulted: David Hamblen, President.  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate):  
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other   
 
Advisory committee(s) consulted: Union Mine High School Site Council (UMHS) and 
the Standards and Instructional Leadership Team (SILT).  
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: UMHS Site Council - April 24, 2007 and SILT - April 12, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver will have no fiscal impact.  
 
ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
                       Waiver Office. 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #WC-7  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by Elk Grove Unified School District to waive portions of 
Education Code (EC) Section 51222(a), related to the statutory 
minimum of 400 minutes of physical education required each ten 
school days for students in grades nine through twelve in order to 
implement a modified four by four block schedule at Franklin High 
School, Laguna Creek High School, Sheldon High School, 
Monterey Trail High School, Toby Johnson Middle School, T.R. 
Smedberg Middle School, and Edward Harris Middle School. 
 
Waiver Number: 9-5-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
  
This waiver meets all seven of the criteria cited in State Board of Education (SBE) 
Policy 99-03 and the California Department of Education (CDE) recommends approval 
with the following conditions: 
 

• The district provides physical education instruction that complies with federal and 
state statutes and regulations related to physical education instructional minutes, 
including offering a variety of elective physical education courses to students who 
are exempted from two years of physical education in grades 10, 11, and 12; and 
is aligned with the Physical Education Model Content Standards and Physical 
Education Framework.  

 
• The district monitors students’ maintenance of a personal exercise program during 

the weeks the student is not participating in a physical education course. 
 

•  All grade nine students are prepared for and participate in the physical 
performance testing program during the months of February, March, April, or May 
as specified in EC Section 60800. 

 
• The district has a physical education professional development plan for teachers 

who deliver instruction in physical education at that school(s). 
 

• EC Section 33051(c) will NOT apply and the district must renew this waiver before 
July 29, 2009 (two years less one day) per SBE Policy 99-03.  

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
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SBE Policy #99-03 establishes criteria for granting waivers related to physical education 
instructional minutes for the purpose of implementing a block schedule. In July 2006, the 
SBE approved a revised waiver policy which strengthened the criteria for approval; this 
waiver meets the policy guidelines.   
 
SUMMARY OF KEY ISSUES 
 
EC Section 51222 established requirements for minimum instructional minutes of physical 
education, 400 minutes every 10 school days for pupils in grades seven through twelve.  
 
Franklin High School, Laguna Creek High School, Sheldon High School, and Monterey 
Trail High School have implemented block schedules that do not provide each student 
with physical education instruction for a minimum of 400 minutes every 10 school days. 
Students are enrolled in physical education for only eighteen weeks of the school year, 
some in eighteen consecutive week terms and others in two nine week terms.  
 

 
School 

 
Enrolled in physical 
education courses 

 
Not enrolled in physical 

education courses 
 
Franklin High 
School 

 
Two – nine week terms 

 
Physical education 

Instructional minutes each 
week = 434 

 
Two – nine week terms 

 
Physical education 

Instructional minutes each 
week = 0 

 
Laguna Creek 
High School 

 
One – eighteen week term 

 
Physical education 

Instructional minutes each 
week = 442 

 
One – eighteen week term 

 
Physical education 

Instructional minutes each 
week = 0 

 
Sheldon High 
School 

 
Two – nine week terms 

 
Physical educational 

Instructional minutes each 
week = 446 

 
Two – nine week terms 

 
Physical education 

Instructional minutes each 
week = 0 

 
Monterey Trail 
High School 

 
Two – nine week terms 

 
Physical education 

Instructional minutes each 
week = 441 

 
Two – nine week terms 

 
Physical education 

Instructional minutes each 
week = 0 

 
 
 
SBE Policy #99-03 states that “the SBE will consider waivers for those middle 
schools/junior high schools that share a campus and/or physical education facilities with 
a neighboring high school operating on a block schedule with the same daily bell 
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schedule. Toby Johnson Middle School, T.R. Smedberg Middle School, and Edward 
Harris Middle School are adjacent to high schools that have implemented block 
schedules and have indicated that they share physical education facilities and operate 
with the same daily bell schedule as the adjacent high school. 
  

High School Adjacent Middle School 
Franklin High School Toby Johnson Middle School 
Sheldon High School T.R. Smedberg Middle School 

Monterey Trail High School Edward Harris Middle School 
 
The district was found to be out of compliance with EC Section 51222 in March of 2007 
during a Categorical Programs Monitoring (CPM) review due to the block schedules in 
use at the schools requesting a waiver of EC Section 51222.    
 
The district has provided evidence that it meets each of the criteria outlined in SBE Policy 
# 99-03 for granting a waiver for block scheduling. CDE staff have reviewed and 
approved all documents as a part of this waiver analysis. 
 
A school granted a waiver of EC Section 51222 in order to implement a block schedule 
shall be selected to be monitored each cycle as a part of the district’s Categorical 
Program Monitoring (CPM) process. This shall only occur when the district has been 
identified for a CPM visit by CDE. The California Physical Fitness Test data will be 
reviewed for school(s) who request a waiver, initially and on request for renewal of the 
waiver to determine improvement or at minimum, maintenance of students’ levels of 
health-related fitness. Physical fitness test results from the spring of 2006 indicate that 
35.5% of the districts 9th grade students, and 33.5% of the 7th grade students met 
minimum standards on each of the physical fitness test items.  
 
The CDE recommends approval of this waiver with the conditions described above with a 
renewal required by July 29, 2009 (two years less one day) per SBE Policy 99-03. 
Technical assistance from the CDE will be available to the district upon request. 
 
Authority for Waiver: EC Section 33050 
 
Period of request: July 1, 2007 through June 29, 2009. 
 
Local board approval date(s): May 1, 2007 
 
Public hearing held on date(s): April 10, 2007 
 
Bargaining unit(s) consulted on date(s): Elk Grove Education Association – December 
4, 2006. 
 
Name of bargaining unit/representative(s) consulted: Maggie Ellis, President.  
 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate):  
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Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other   
 
Advisory committee(s) consulted: Physical Education Steering Committee - March 27, 
2007.  
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: March 27, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver will have no fiscal impact.  
 
ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
                       Waiver Office. 
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California Department of Education 
SBE-006 Federal (REV 01/05/07) ITEM #WC-8  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Federal Waiver 
SUBJECT 
 

Request by Covina-Valley Unified School District to waive No 
Child Left Behind Act (NCLB); Title IV, Part A, Section 4115 (a)(1)(c) 
to use Safe and Drug Free Schools and Communities funds to 
support the cost of The Great Body Shop, a Comprehensive Health, 
Substance Abuse, Violence Prevention Program pre-kindergarten to 
eighth grade. 
 
Waiver Number: Fed-5-2007  

 
 Action 

 
 

 Consent 
 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the Covina-Valley Unified School District must submit a report to the Safe and 
Healthy Kids Program Office (SHKPO) no later than September 30, 2008, that 
describes the progress made by Southern Illinois University, Carbondale (SIUC) in 
submitting the results of the SIUC evaluation of The Great Body Shop program to (1) 
the National Registry of Effective Programs, (2) the University of Colorado’s Center for 
the Study and Prevention of Violence, or (3) the California Healthy Kids Resource 
Center, for possible designation as a Model, Blueprint, or Validated Program. The 
District must submit a final report to the SHKPO no later than September 30, 2009. The 
District must be willing to take part in a formal evaluation, if requested. The District must 
also implement and evaluate its own comprehensive prevention program in accordance 
with the District’s approved Local Educational Agency (LEA) Plan. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
State Board of Education (SBE) Policy 03-01 contains guidelines for approval of 
applications for waiver of the NCLB requirements that Title IV funds be used for 
“science-based” prevention programs. The SBE has previously approved a waiver of 
this program for use by Southern Kern School District (Fed-3-2005). 
 
SUMMARY OF KEY ISSUES 
 
This application requests a waiver so that the LEA may use the “promising” 
prevention program, The Great Body Shop rather than a “science-based” prevention 
program as required by Title IV of NCLB. In accordance with SBE Policy 03-01, 
there are three conditions that must be satisfied before use of a “promising” 
prevention program may be approved: 
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1. Is the program innovative? 
 
This condition is satisfied because the program targets school-aged children and 
their families in a unique way to foster improved health. Substance abuse and 
violence prevention are integrated into common health topics and embedded into 
each lesson. At each grade level of the program from preschool through middle 
school, lessons are structured so that knowledge, values, life skills, and critical 
thinking skills are introduced through concepts that are age-appropriate and familiar. 
The program is innovative because it combines health and prevention components 
in an integrated and cross-curricular approach by integrating lessons into reading, 
health, and science. The program includes parent bulletins, homework, and family 
activities as part of the unit of study. 
 
2. Does the program demonstrate substantial likelihood of success? 
 
The program is designated as “promising” by the Center for Substance Abuse 
Prevention (CSAP). SBE Policy 03-01 lists the CSAP as one of the nationwide 
research groups that may recognize a new program as “science-based.” 
 
An independent study of The Great Body Shop published in 1999 (The Impact of 
The Great Body Shop on Student Health Risk Behaviors and Other Risk and 
Protective Factors Using the Minnesota Student Survey, 1999) by the Center for 
Evaluation and Research with Children and Adolescents of the Massachusetts 
Society for the Prevention of Cruelty to Children (CERTA) found that students 
exposed to The Great Body Shop reported: 
 

• Lower use of alcohol. 
 
• Lower use of cigarettes. 
 
• Lower use of marijuana and other substances. 
 
• Students committed significantly fewer violent acts and exhibited fewer 

conduct problems. 
 
• Students showed more improvement on a number of scales (Others Caring 

Scale, School Risk Scale, Violent Behavior Scale, etc.) than children not 
exposed to the program. 

 
3. Is there a plan and timeline for submitting the program for review and 

recognition as a science-based program? 
 
The third condition requires that the program be reviewed by one of the nationwide 
research groups identified in SBE Policy 03-01. 
 
This condition is satisfied because the publisher of The Great Body Shop is currently 
participating in a study by SIUC that will determine the effectiveness of the  
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program within the next year. The program is listed as a “promising program” by the  
Substance Abuse and Mental Health Services Administration (SAMHSA). The 
District is committed to participating in a data collection process for the study 
conducted by the SIUC. 
 
The California Department of Education recommends that this waiver request be 
approved as it meets each of the three criteria identified in SBE Policy 03-01. 
 
Authority for Waiver: NCLB, Title IV, Part A, Section 4115(a)(3) 
 
Period of request: September 2007 - September 2009 
 
Local board approval date(s): June 16, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Waiver approval will allow the District to use Title IV, Part A, Safe and Drug Free 
Schools and Communities funds for this program. 
 
ATTACHMENT(S) 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
                       Waiver Office. 
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California Department of Education 
SBE-005 Specific (REV 07/21/04) ITEM #WC-9    
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by River Delta Unified School District under the authority 
of Education Code (EC) Section 52863 for a waiver of EC Section 
52852, allowing one joint school site council to function for two small 
schools, Clarksburg Middle School and Delta High School. 
 
Waiver Number: 6-7-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the joint school site council will include parent and staff representatives from both 
schools, and will maintain the parity requirements of EC 52852. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Many waivers of this type have been approved under the SBE Waiver Policy: 
Guidelines for Evaluating Requests of School Site Council Requirement for Schools 
Serving a Common Attendance Area.  
 
These waivers are limited to schools that are on a School-Based Coordinated Plan 
approved by their district and are only approved for two-year terms under the waiver 
authority of EC 52863.  
 
SUMMARY OF KEY ISSUES 
 
River Delta Unified School District operates schools in several rural communities along 
the Sacramento River from Clarksburg to Rio Vista. The newly built Clarksburg Middle 
School and Delta High School are located on the same campus.  
 
Clarksburg Middle School enrolls 220 students in grades 7- 9; Delta High School enrolls 
208 students in grades 10-12. The two schools function under a single principal, and 
share staff and facilities. A close coordination of instructional programs is maintained 
from grades 7 through 12.  
 
The department recommends approval of this waiver for two years. 
 
Authority for the Waiver: EC 52863 
 
Period of request: October 1, 2006 to September 30, 2008 
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Local board approval date(s): June 19, 2006 
 
Bargaining unit(s) consulted on date(s):   
River Delta Unified Teachers Association:  October 9, 2006 
California School Employees Association:  October 9, 2006 
 
Name of bargaining unit(s)/representative(s):  
Peter Hamilton, River Delta Unified Teachers Association 
Steve George, California School Employees Association 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                        Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this request would not result in additional costs to the district or to the state. 
 
ATTACHMENTS 
 
Consent Item: Backup materials, waiver request forms and supporting documents are 
                       not available for web viewing but are available for inspection in the 
                       Waiver Office. 
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California Department of Education 
SBE-005 Specific (REV 01/05/07) ITEM #W-1  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Los Gatos-Saratoga Joint Union High School District 
to waive Education Code (EC) Section 51224.5(b), the requirement 
that all students graduating in the 2006-07 school year be required to 
complete a course in Algebra I (or equivalent) to be given a diploma 
of graduation for one special education student based on EC Section 
56101, the special education waiver authority. 
 
Waiver Number: 5-7-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That this waiver removes the requirement that one student who has attempted to pass a 
course in Algebra I (or its equivalent) for the 2006-07 graduating year. This student has 
met other course requirements stipulated by the governing board of the school district of 
enrollment and EC Section 51225.3 in order to receive a high school diploma. In the 
event the student does not graduate in 2006-07, this waiver does not relieve the student 
of his responsibility to continue to attempt to successfully complete a course in Algebra I 
(or its equivalent) in 2006-07 as required by EC Section 51224.5. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
In 2000, legislation was enacted to require students as a condition of receiving a high 
school diploma to complete Algebra I. The Algebra I requirement applies beginning with 
students graduating in 2003-04. A limited number of waivers have been granted by the 
State Board of Education in the past. 
 
SUMMARY OF KEY ISSUES 
 
For the review of this waiver request, the district was required to provide the following 
documentation: 
 

• A valid, current Individualized Education Program (IEP) for the student for whom 
a waiver is being requested, highlighting the areas of mathematics deficiencies 
and how the student’s needs in mathematics were addressed. 
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• Information from IEPs for high school years to prove the student was on the 

diploma track consistently and evidence that the IEP was written to support the 
student’s participation in diploma track math courses, particularly algebra. 

 
• Indication of the specific assistance the district provided to the student, such as 

supplementary aids, services, accommodations, modifications, and supports to 
attain this diploma track goal specifically for the algebra requirement in those 
years. 

 
• Transcript for the student, highlighting all former attempts at algebra and  

pre-algebra classes. 
 

• Indication of which assessment the district used at the high school level for the 
student: Standardized Testing and Reporting program (STAR) or California 
Alternate Performance Assessment (CAPA).  

 
The above documentation specific to this one student was reviewed by a Special 
Education consultant in full confidentiality. Additional information was gathered from the 
district by telephone on August 1 and 2, 2007, to make a determination. The district has 
provided facts indicating that failure to approve the request would hinder implementation 
of the student’s IEP or compliance by the district for a free, appropriate education for 
students with disabilities. 
 
The California Department of Education recommends approval of the waiver for this one 
student on the following conditions: That this waiver removes only the requirement that 
this student successfully complete a course in Algebra I (or its equivalent) for the 2006-
07 graduating year. This student must meet other course requirements stipulated by the 
governing board of the school district of enrollment and by EC Section 51225.3 in order 
to receive a high school diploma. 
 
Authority for the Waiver: EC Section 56101 
 
Period of request: 2006-07 School Year 
 
Local board approval date(s): June 5, 20007 
 
Bargaining unit(s) consulted on date(s): Consultation is not required for this 
waiver.   
 
Name of bargaining unit(s)/representative(s): Consultation is not required for this 
waiver.   
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Position of bargaining unit(s) (choose only one): Consultation is not required for 
this waiver.   
 

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There will be no adverse fiscal impact to the state if this waiver is approved 
 
ATTACHMENT(S) 
 
Attachment 1: Specific Waiver Request (1 page) (This attachment is not available for 
                       Web viewing. A printed copy is available in the SBE Office or the Waiver 
                       Office.) 
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California Department of Education 
SBE-004 General (REV 07/21/04) ITEM #W-2  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by  Madera County Office of Education for a waiver of 
portions of Education Code (EC) sections 48660 and 48916.1(d) to 
permit a community day school (CDS) to serve students in grades  
4-6 with students in grades 7-8. 
 
Waiver Number: 9-6-2007  

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the waiver be approved as requested, for one year, an evaluation of the program 
will be conducted before renewal. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has approved prior requests to allow school 
districts to serve students in grades 4-6 with students in grades 7-8. This includes an 
identical request from another county office of education to align its community day 
school with the organizational framework of its districts. 
 
SUMMARY OF KEY ISSUES 
 
The Madera County Office of Education (COE) requests a waiver of portions of EC 
sections 48660 and 48916.1(d) that provide for the maximum authorized grade span to 
be served in a community day school (CDS). 
 
Current law was formulated to provide flexibility in establishing the grade spans for 
CDSs, authorizing any middle grades configuration used by the school district. Current 
law also provides for a K-8 district to establish a K-8 CDS. However, a COE that does 
not operate a middle school is still required to seek a State Board waiver in order to 
establish a CDS for this grade span. 
 
COEs provide educational services to a number of local school districts who cannot 
provide these services themselves. The Madera COE currently operates two CDSs, 
Challenger Elementary CDS (currently serving students in grades 4-6) and Discovery 
Secondary CDS (currently serving students in grades 7-12). Madera COE is requesting 
this waiver to serve students in grades 7-8 in the elementary CDS, restricting enrollment 
in the Secondary CDS to students in grades 9-12. This would match the grade span 
organization of its feeder districts: Chowchilla School District (K-8) and Chowchilla 
Union High School District (9-12). 
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This process has been inclusive of all parties involved. The Madera COE Board voted 
unanimously to support this request, which is also supported by the Madera COE 
California Teachers Association Collective Bargaining Unit and, specifically, the 
teachers from both sites. Additionally, the superintendents of each affected school 
district have submitted letters of strong support following review by district staff and the 
local school site council of Chowchilla School District. 
 
The California Department of Education recommends that the waiver be approved as 
requested, for one year, an evaluation of the program will be conducted before renewal. 
 
Authority for Waiver: EC Section 33050 
 
Period of request: August 1, 2007 to July 31, 2008 
 
Local board approval date(s): June 12, 2007 
 
Public hearing held on date(s): June 12, 2007 
 
Bargaining unit(s) consulted on date(s): May 3, 2007 
 
Name of bargaining unit/representative(s) consulted:  Madera COE CTA,  
Nancy Beltz 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): N/A 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other Madera COE, 
Enterprise Secondary School (Madera), Wilson Middle School and Chowchilla High 
School (Chowchilla) 
 

Advisory committee(s) consulted: Fairmead Elementary School Site Council, which is 
the school site council for the Chowchilla School District 
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: May 22, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver would not have a fiscal impact on the state.  
 
ATTACHMENT(S) 
 
Attachment 1: General Waiver Request (2 pages) (This attachment is not available for 
                       Web viewing. A printed copy is available in the SBE Office or the Waiver  
                       Office.    
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California Department of Education 
SBE-004 General (REV 07/21/04) ITEM #W-3  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by  Dixon Unified School District for a waiver of portions 
of California Education Code (EC) sections 48660 and 48916.1(d) to 
permit a community day school (CDS) to serve students in grades 4-
6 with students in grades 7-8. 
 
Waiver Number: 2-8-2007  

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the waiver be approved as requested, for one year, an evaluation of the program 
will be conducted before renewal. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has approved prior requests to allow school 
districts to serve students in grades 4-6 with students in grades 7-8. 
 
SUMMARY OF KEY ISSUES 
 
Dixon Unified School District (USD) requests a waiver of portions of EC sections 48660 
and 48916.1(d) that provide for the maximum authorized grade span to be served in a 
community day school (CDS). 
 
Current law was formulated to provide flexibility in establishing the grade spans for 
CDSs, authorizing any middle grades configuration used by the school district. Current 
law also provides for a kindergarten through grade eight (K-8) district to establish a K-8 
CDS. However, a unified school district that does not operate a middle school is still 
required to seek an SBE waiver in order to establish a CDS for this grade span. 
 
Dixon USD has been operating a Community Day School (DUSD-CDS) that serves    at-
risk students in grades 7-12. This is the only district school in which middle school and 
high school students have been served together. Dixon USD does not have another 
viable educational placement option to serve students in grades K-6 who need a CDS 
setting. 
 
Dixon USD is requesting a waiver in order to establish a second CDS to serve students 
in grades 4-8. This plan better matches the way educational services are provided in the 
district and in many other districts throughout the state. By serving students in this 
grade span, they will provide an educational option for currently unserved students in  
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grades 4-6. Additionally, the teachers will be able to better match teaching and student 
learning styles and target the whole-students’ developmental process for students in 
grades 7 and 8 than if these students were combined with students in grades 9-12. 
 
This process has been inclusive of all parties involved. The Dixon USD Board voted 
unanimously to support this request. The site councils of all of the schools in the district 
and all of the bargaining units are also supporting this waiver request. 
 
The California Department of Education recommends that the waiver be approved as 
requested, for one year, an evaluation of the program will be conducted before renewal. 
 
Authority for Waiver: EC Section 33050 
 
Period of request: August 31, 2007 to August 31, 2008 
 
Local board approval date(s): August 2, 2007 
 
Public hearing held on date(s): August 16, 2007 
 
Bargaining unit(s) consulted on date(s): July 27 and 30, 2007 
 
Name of bargaining unit/representative(s) consulted:  Suzanne Galloway – DTA 
Bargaining Chairperson; Diane Hensley – DTA Bargaining Co-President; and Debbie 
Lopez – SEIU Bargaining Team Member  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other:  post office, 
library, city hall, police department, chamber of commerce, department store  
 

Advisory committee(s) consulted: Dixon High School SSC; CA Jacobs Intermediate 
SSC; Silveyville Elementary SSC; Tremont Elementary SSC; Gretchen Higgins 
Elementary SSC; and Anderson Elementary SSC 
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: July 31, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this waiver would not have a fiscal impact on the state.  
 
ATTACHMENT(S) 
 
Attachment 1: General Waiver Request (2 pages) (This attachment is not available for 

Web viewing. A printed copy is available in the SBE Office or the 
Waiver Office. 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #W-4  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT  
 
Request by Imperial County Office of Education to waive 
California Code of Regulations (CCR), Title 5, Section 3051.16(b)(1), 
the requirement that educational interpreters for deaf and hard of 
hearing pupils must be certified as of January 1, 2007. Would allow 
four interpreters to continue to provide services to students for 18 
months under a remediation plan to complete the minimum 
qualifications as set by CCR Title 5, Section 3051.16(b)(1). 
 
Waiver Number: 15-6-2007, 17-6-2007, 18-6-2007, 19-6-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
Through June 30, 2008 for Rosa A. Cruz, Magdaleno R. Gonzalez, Brenda Abubo, and 
Andy Villagrana with the following conditions: 1) The Imperial County Office of 
Education must have these interpreters reassessed by January 30, 2008, to ensure that 
assessment scores are received by June 30, 2008, and 2) These interpreters will not be 
assigned to interpret for core academic subjects until they have met the regulatory 
qualification standards. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The Individuals with Disabilities Education Improvement Act (IDEA 2004) requires that 
interpreters for pupils who are deaf or hard of hearing meet state-approved or –
recognized certification, licensing, registration, or other comparable requirements, as 
defined in the Code of Federal Regulations, Section 300.156(b)(1).   
 
Current state regulations (5 CCR 3051.16) require that, beginning January 1, 2007, 
educational interpreters must be certified by the national Registry of Interpreters for the 
Deaf (RID) or equivalent, or if providing Cued Speech interpretation, be certified by any 
certifying body recognized by the National Cued Speech Association (NCSA). These 
regulations were approved by the State Board of Education (SBE) in May of 2002, with 
an implementation date of January 1, 2007, in order to provide local educational 
agencies and interpreters with five years to come into compliance with the regulatory 
requirements. 
 
Although the SBE has been working on a clarified version of these regulations at their 
meetings since January 2007, those regulations have not gone into effect, and, in fact, 
are elsewhere on the September 2007 agenda. However, even if they had been 
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approved, and implemented, these individual interpreters would have still been out of 
compliance with the new regulation. 
 
SUMMARY OF KEY ISSUES 
 
The Imperial County Office of Education (ICOE) has been proactive in its efforts to 
provide students who are deaf or hard of hearing with services by qualified interpreters. 
Before the current regulatory qualification requirements were approved in 2002, the 
ICOE had its interpreters assessed, using the Educational Sign Skills Evaluation, and 
was working to assist its interpreters to upgrade their skills. When CDE grant funding 
became available in 2002 to assist local educational agencies to provide professional 
development opportunities for educational interpreters, ICOE applied for and received 
grant funding all three years of the grant funding availability.  
 
Currently, ICOE has 17 interpreter positions (one vacancy), and 11 of those interpreters 
have met the current requirement. This waiver request would provide the remaining four 
interpreters with an additional year to meet the requirement. 
 
The ICOE has revised the Educational Sign Language Interpreter job description to 
reflect the regulatory qualification standard. The revised job description was approved 
by the interpreters on April 17, 2007, and by the California School Employees 
Association on July 24, 2007. A copy of the revised job description is attached to this 
waiver request. 
 
The ICOE has become a local test administration site for the Educational Interpreter 
Performance Assessment (EIPA), and has been assessing its interpreters one or two 
times per year with the EIPA to measure growth and provide baseline information for 
training. In 2006, ICOE had hopes of bringing all of its interpreters into compliance using 
feedback from the frequent assessment. In light of its assessment and training, ICOE 
did not place its employees on formal remediation plans in 2006, which would have 
enabled ICOE to terminate employment on July 1, 2007. For each interpreter, the ICOE 
included a remediation plan with the Waiver Request that will allow the termination of 
employment of interpreters who do not meet minimum requirements by July 1, 2008. 
The Waiver Request is an effort to demonstrate that ICOE’s interpreters have taken the 
qualification mandate seriously.  
 
Imperial County is geographically isolated and its interpreters are required to travel a 
great distance to participate in formal training of any type.  The local community college 
offers prerequisite American Sign Language classes, but does not offer a formal training 
program for Sign Language Interpretation. ICOE interpreters have participated in a 
variety of training opportunities, including the Program for Interpreters in Educational 
Settings (PINES), Cypress College teleconferences, and various workshops in San 
Diego, Los Angeles and San Luis Obispo. In addition, ICOE has sponsored weekly 
interpreter study sessions during the past year. 
 
ICOE’s Waiver Request has been endorsed by the Parent Teacher Organization for 
Imperial County Office of Education. Because ICOE has been proactive and has worked 
diligently to provide training for interpreters despite its geographic isolation, CDE 
recommends approval, with conditions, for the above named interpreters.   
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Authority for the Waiver: EC 56101 
 
Period of request: From 1/1/07 to 6/30/08 
 
Local board approval date(s): 6/25/07 
 
Bargaining unit(s) consulted on date(s): 6/16/07 
 
Name of bargaining unit(s)/representative(s): Ruby Tagaban, Ben Bustamonte, 
California School Employees Association (CSEA)  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other (specify) 
 
 

Advisory committee(s) consulted: School Site Council  
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: 6/19/2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
No fiscal analysis was necessary for this waiver request. 
 
ATTACHMENT(S) 
 
Attachment 1: Specific Waiver Request (8 Pages). (This attachment is not available for 

Web viewing. A printed copy is available in the SBE Office of the 
Waiver Office.) 

 
Attachment 2: Copy of Job Description for Educational Interpreters (4 Pages). (This 

attachment is not available for Web viewing. A printed copy is available 
in the SBE Office or the Waiver Office.) 
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California Department of Education 
SBE-004 (REV 04/17/07) bluesep07itemW4 

State of California Department of Education 

ITEM ADDENDUM 
 
DATE: September 13, 2007 
 
TO: MEMBERS, STATE BOARD OF EDUCATION 
 
FROM: Judy Pinegar, Manager 

Waiver Office 
 
RE: Item No. W-4  
 
SUBJECT: Request by Imperial County Office of Education to waive California 

Code of Regulations (CCR), Title 5, Section 3051.16(b)(1), the 
requirement that educational interpreters for deaf and hard of hearing 
pupils must be certified as of January 1, 2007. Would allow four 
interpreters to continue to provide services to students for 18 months 
under a remediation plan to complete the minimum qualifications as set by 
CCR Title 5, Section 3051.16(b)(1). 
 

 
The attached documentation is to add one more educational interpreter Juana Espinoza 
to the waiver request. Therefore, the waiver request is for a total of five interpreters. 
 
The department recommends approval. 
 
Attachment 1:  Specific information on Juana Espinoza (1 page) (This attachment is 

not available for Web viewing. A printed copy is available in the SBE 
Office or the Waiver Office.) 

 



Revised:  3/2/2012 2:39 PM 

California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #W-5  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT:  
 
Request by Los Angeles County Office of Education to waive 
California Code of Regulations (CCR), Title 5, Section 3051.16(b)(1), 
the requirement that educational interpreters for deaf and hard of 
hearing pupils must be certified as of January 1, 2007. Would allow 
one interpreter to continue to provide services to a student for 18 
months under a remediation plan to complete the minimum 
qualifications as set by CCR, Title 5, Section 3051.16(b)(1). 
 
Waiver Number: 2-7-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That 1) Los Angeles County Office of Education (LACOE) must revise its job description 
for educational interpreters, reflecting the regulatory qualification standard as a 
prerequisite for employment, and submit a copy of it to CDE by September 30, 2007; 
and, 2) LACOE must submit Educational Sign Skills Evaluation (ESSE) scores for 
Denise Dial to CDE by September 30, 2007. If Denise Dial’s score is not 4.0 or above 
on both the expressive and receptive portions of the ESSE, LACOE must, by October 
31, 2007, submit a plan for remediation to assist Denise in achieving a fully qualifying 
score to be able to continue to use this waiver. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The Individuals with Disabilities Education Improvement Act (IDEA 2004) requires that 
interpreters for pupils who are deaf or hard of hearing meet state-approved or –
recognized certification, licensing, registration, or other comparable requirements, as 
defined in the Code of Federal Regulations Section 300.156(b)(1).   
 
Current state regulations (5 CCR 3051.16 and 5 CCR 3065) require that, beginning 
January 1, 2007, educational interpreters must be certified by the national Registry of 
Interpreters for the Deaf (RID) or equivalent, or if providing Cued Speech interpretation, 
be certified by any certifying body recognized by the National Cued Speech Association 
(NCSA). These regulations were approved by the State Board of Education (SBE) in 
May of 2002, with an implementation date of January 1, 2007, in order to provide local 
educational agencies and interpreters with five years to come into compliance with the 
regulatory requirements. 
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SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION…Cont’d 
 
Although the SBE has been working on a clarified version of these regulations at their 
meetings since January 2007, those regulations have not gone into effect, and in fact  
are elsewhere on the September 2007 agenda. However, even if they had been 
approved, and implemented, this interpreter would still be out of compliance with the 
new regulation. 
 
SUMMARY OF KEY ISSUES 
 
Denise Dial is an educational interpreter who provides Signing Exact English (SEE) 
transliteration services for a deaf student whose Individualized Education Plan (IEP) 
specifies that service. She was informed of the requirement to meet the regulatory 
requirement by the Assistant Principal at her school, approximately a year and a half 
ago. However, she has been on Workman’s Compensation leave intermittently since 
2003, during which time she has undergone three surgeries. During the course of her 
surgeries and rehabilitative treatments, she was unable to sign or take an interpreter 
assessment.  
 
LACOE was unable to find a qualified SEE transliterator to replace her in her absence, 
and instead hired an American Sign Language (ASL) interpreter from an agency to 
provide services to the child. The ASL interpreter did meet the regulatory qualification 
standards; however, that interpreter was not able to provide SEE transliteration, as 
required by the student’s IEP. 
 
Denise is able to sign and interpret at this time. She took the ESSE on June 30, 2007, 
but has not yet received scores. If Denise Dial’s score is not 4.0 or above on both the 
expressive and receptive portions of the ESSE, LACOE must submit a plan for 
remediation to assist Denise in achieving a fully qualifying score, to be able to continue 
to use this waiver. If she is at 4.0 and above, this waiver will be not needed. 
 
The department recommends approval of this waiver with conditions as stated above. 
 
Authority for the Waiver: EC 56101 
 
Period of request: From 1/1/07 to 6/30/2008 
 
Local board approval date(s): 6/19/07 
 
Bargaining unit(s) consulted on date(s): 4/07   
 
Name of bargaining unit(s)/representative(s): Norma Kinder 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 



Los Angeles County Office of Education 
Page 3 of 3 

   

Revised:  3/2/2012 2:39 PM 

 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other (specify) Posted 
at LACOE lobby. 
 
 

Advisory committee(s) consulted: Shared Decision Making Council,  
Faith Brandstetter 
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: 8/9/07 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
No fiscal analysis was necessary for this waiver request. 
 
 
ATTACHMENT(S) 
 
Attachment 1: Specific Waiver Request (3 Pages). (This attachment is not available for 

Web viewing. A printed copy is available in the SBE Office of the 
Waiver Office.) 
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California Department of Education 
SBE-004 General (REV 01/05/07) ITEM #W-6  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by the Los Angeles County Office of Education to waive 
California Education Code (EC) Section 4006(c)(2), the requirement 
to fill a vacancy on the County Committee on School District 
Organization and the 70-day time period the county superintendent is 
required to fill the vacancy by his or her appointment. 
 
Waiver Number: 7-6-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial 
 
That the seat may remain vacant until December 30, 2007 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has not previously considered a similar waiver 
request. 
 
SUMMARY OF KEY ISSUES 
 
The Los Angeles County Committee on School District Organization (County 
Committee) consists of 11 members who are elected at an annual meeting of the 
representatives of the governing boards of each school district in the county (held 
between October 1 and December 1 of each year). Each school district governing board 
in the county selects one representative to vote in this election of County Committee 
members. 
 
Positions on the County Committee are determined by five trustee areas—each trustee 
area corresponds to one of the five county supervisorial districts. For the 11-member 
County Committee, two positions are apportioned to each county supervisorial district 
and one position is designated at-large (from the entire county). 
 
EC Section 4006 describes how vacancies on the County Committee are to be filled. 
For Los Angeles County, vacancies are to be filled by a majority vote of the remaining 
members of the County Committee. However, if these members do not fill the vacancy 
within 70 days of its occurrence, the vacancy is filled by appointment of the county 
superintendent of schools. 
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On January 6, 2007, a vacancy occurred on the County Committee. The term for this 
vacant position is set to expire on December 1, 2007. The County Committee received 
no nominations, and was unable to fill the vacancy within 70 days. The 70 day 
appointment period expired on March 17, 2007. 
  
The Los Angeles County Superintendent of Schools (County Superintendent) solicited 
nominations from school districts, community college districts, and local municipalities 
throughout the county supervisorial district containing the vacancy and also was unable 
to make an appointment for the last few months of the term. The Los Angeles County 
Board of Education is requesting that the period of the waiver request begin on March 
17, 2007, which was the end of the 70-day period for the County Committee 
appointment process. Thus, the waiver, if approved, will remove the County 
Superintendent from the appointment process for this specific vacancy and will allow the 
school district governing boards in Los Angeles County to elect a replacement at the 
2007 annual meeting of the representatives of the governing boards. 
 
The California Department of Education recommends that the SBE approve the waiver 
request to allow the County Committee to operate without filling the eleventh position. 
The County Committee should have no difficulty operating with the remaining ten 
members until the annual meeting of the representatives of the governing boards of 
county school districts. At this meeting (which will be held between October 1, 2007, 
and December 1, 2007), representatives of the governing boards will be able to receive 
nominations and elect a new member to a complete four-year term.  
 
Authority for Waiver: EC Section 33050 
 
Period of request: March 17, 2007, to December 30, 2007 
 
Local board approval date(s): June 5, 2007 
 
Public hearing held on date(s): June 5, 2007 
 
Bargaining unit(s) consulted on date(s): April 9, 2007 
 
Name of bargaining unit/representative(s) consulted: Service Employees 
International Union (SEIU)/Julie Cascarini 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other (specify) 
 
 

Advisory committee(s) consulted: Not applicable 
 
Objections raised (choose one):   None        Objections are as follows: 
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Date(s) consulted: Not applicable 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There will be no significant cost to the Los Angeles County Office of Education, any 
affected district, or the state due to approval of this waiver.  
 
ATTACHMENT(S) 
 
Attachment 1: General Waiver Request (4 pages) (This attachment is not available for 

Web viewing. A printed copy is available in the SBE office or the Waiver 
Office.) 
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  California Department of Education 
SBE-005 Specific (REV 01/05/07) ITEM #W-7  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Davis Joint Unified School District under the authority 
of Education Code (EC) Section 60422(c) to waive EC Section 
60422(a), the “24 month rule”, for purchase of instructional materials 
after the adoption of a new list by the State Board of Education. 
Request is to delay the adoption of materials in history–social 
science (K–5 only) for 12 additional months for one school only. 
 
Waiver Number: 3-7-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the district have instructional materials from the 2005 History-Social Science 
Primary Adoption purchased, ready to implement, and in the hands of students by the 
start of the Fall 2008 academic term. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
There is no existing State Board of Education (SBE) policy on waivers of the “24 month 
rule” regarding instructional materials. This is the fourth waiver request submitted to the 
SBE for this issue; the previous waivers were all approved.  
 
SUMMARY OF KEY ISSUES 
 
EC Section 60422 outlines the requirements of the Instructional Materials Funding 
Realignment Program (IMFRP). One of these requirements is that districts that accept 
this funding from the state provide standards-aligned instructional materials to students, 
“by the beginning of the first school term that commences no later than 24 months after 
those materials were adopted by the State Board of Education.” 
 
EC Section 60422(c) includes provision for the SBE to grant school districts additional 
time to meet the requirement to provide students with standards-aligned instructional 
materials following an SBE adoption. The additional time is based upon the district 
meeting the following criteria:  
 

(1) The school district has implemented a well-designed, standards-aligned basic 
instructional materials program. 
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(2) The school district, at the time of its request for additional time pursuant to this 
subdivision, has sufficient textbooks or basic instructional materials for use by 
each pupil. 

 
(3) The school district has adopted a plan for the purchase of standards-aligned       

instructional materials in accordance with subdivision (a) but that plan indicated an 
alternative date for compliance that is declared in the request for additional time. 

 
Davis Joint Unified School District has requested that the SBE provide it with an 
additional year to purchase standards-aligned instructional materials for kindergarten 
through grade five from the SBE-adopted 2005 History–Social Science Primary 
Adoption list. The request is for one school, Cesar Chavez Elementary, which has a 
Spanish Immersion program. The district is in the process of evaluating whether to 
implement a Spanish or English-based history–social science program and would like 
the additional time to make its decision.  
  
The district has provided supporting evidence to indicate that it has met each of the 
criteria listed in EC Section 60422(c): 
 

(1) The school is currently using a standards-aligned history-social science program 
adopted from the SBE’s 1999 adoption list (Adventures in Time and Place, 
McGraw-Hill, 2000). The school in question has an Academic Performance Index 
score of 876, and the percentage of its students that scored at “Proficient” or 
higher on the California Standards Test in English-language arts and 
mathematics is between 11 and 35 percentage points higher than the state 
average for grades two through five.   

 
(2) The district submitted a copy of its sufficiency resolution from 2006-07, stating 

that its students have sufficient instructional materials.  
 
(3) The district has stated that it will purchase materials for the start of the  

2008-2009 school year.  
 
Authority for the Waiver: EC Section 60422(c) 
 
Period of request: August 1, 2007, through August 1, 2008. The district has stated that 
it will have materials purchased and in the hands of students by the start of the  
2008-2009 school year.  
 
Local board approval date(s): June 28, 2007 
 
Bargaining unit(s) consulted on date(s): June 28, 2007   
 
Name of bargaining unit(s)/representative(s): Davis Teachers’ Association, Steve 
Kelleher, President 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
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Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
If the waiver is not granted by the SBE, the district will have to purchase history–social 
science materials for Cesar Chavez Elementary School by the start of the 2007-08 
school year. The district estimates that the cost for implementing this adoption at Cesar 
Chavez Elementary School would be $29,300.  
 
ATTACHMENT(S) 
 
Attachment 1: Specific Waiver Request (7 pages) (This attachment is not available for 
                       Web viewing. A printed copy is available in the SBE Office or the Waiver  
                       Office.) 
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California Department of Education 
SBE-005 Specific (REV 01/05/07) ITEM #W-8  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Lowell Joint School District to waive Education Code 
(EC) Section 46202(b) for failing to the make up instructional minutes 
(876 per year) as required by Waiver #10-1-2005-W-14, approved by 
the State Board of Education in March 2005 (regarding the 2003-04 
audit finding). In 2005-06, Rancho-Starbuck Intermediate School 
had a shortfall of 220 minutes for students in grades 7-8 in the 2005-
06 fiscal year, the first year of the required make-up. 
 
Waiver Number: 39-4-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the district maintains increased instructional time at the Rancho-Starbuck 
Intermediate School in grades 7-8 from the required minutes to 60,596 instructional 
minutes per year for a period of two years for affected grades levels and some of 
affected students per attached chart beginning in 2006-07 and continuing through 2007-
08 and report the increases in their yearly audits.  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has approved similar requests with conditions. 
EC Section 46206 authorizes waivers to be granted for fiscal penalties because of a 
shortfall in instructional time. A waiver may be granted upon the condition that the 
school or schools in which the minutes, days, or both, were lost, maintain minutes 
and days of instruction equal to those lost in addition to the amount for twice the 
number of years that it failed to maintain the required minimum length of time for the 
minimum number of instructional days for the school year following the year.   
 
SUMMARY OF KEY ISSUES 
 
In 2005-06, an audit of the annual instructional minutes revealed that the district failed 
to maintain the number of make up minutes as required in a previous waiver (Number 
10-1-2005-W-14) at Rancho-Starbuck Intermediate School. They had agreed to provide 
60,376 minutes per year for two years in lieu of getting the penalty. 
 
The failure to maintain those required instructional minutes resulted from a change in 
administration in July of 2006. Without realizing the consequences, the new 
administration changed the start time of school in the morning from 8:15 a.m. to 8:20 
a.m. This created a shortfall of 220 minutes at Rancho-Starbuck Immediate School.  
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In the previous waiver, a nutritional break had been disallowed so the school was short 
by 876 instructional minutes for the year. The district applied for a waiver of the 
instructional time penalty and it was granted on March 10, 2005 with the condition that 
the district increase the number of minutes offered daily for two years beginning in 
2005-06 and 2006-07. The following chart displays the shortages and the required 
make up minutes for both the original waiver and the present waiver. 
 
 
Fiscal 
Year 
 

State Minimum 
(for comparison 
purposes only) 

Required for this 
school - the 
amount in 1986-
87 

 
Actual 
Minutes 
Provided 

 
Shortage 
of 
Minutes 

 
Makeup  
Minutes 
Required 

 
2003-04 

 
54,000 

 
59,500  

 
58,624         

                
(876)       
     

 
60,376 

 
2004-05 

 
54,000 

 
59,500 
 

 
59,500 

  
 

 
2005-06 
 

 
54,000 

 
60,376 
year 1 - waiver #1 
 

 
60,156 

 
(220) 

Must repeat 
year 1 plus add 
additional short 
220 min = 
60,596 total 

 
2006-07 
 

 
54,000 

 
60,596 
year 1 waiver #1 
year 1 waiver #2 
 

 
60,596 

 
 

 
 
Both waivers  
1st year OK 

 
2007-08 
 

 
54,000 

 
60,596 
year 2 waiver #1 
year 2 waiver #2 
 

Planned 
 
60,596 

  
Both waivers  
2nd year OK        
           

 
The district was aware of the shortfall for the first waiver in the middle of the 2006-07 
school year and began making up the additional time in the later part of that school year 
(see Attachment 3).  
 
To avoid paying the full penalty of $50,477.87, the district must now offer 220 more 
instructional minutes at Rancho-Starbuck Intermediate School until 2007-08 on top of 
the 876 minutes that they were supposed to add for the first audit finding for two years 
as can bee seen in the above chart. Note that the “normal” required minutes for this 
particular school are already 5,400 minutes higher than the state minimum for most 
school districts; however the statute requires that the school minimum be the minutes 
which they provided in 1982-83 (59,500). 
 
With this waiver, for 2 years, affected grade levels will be getting 60,596 minutes, a full 
6,596 minutes per year more than most students in 7th and 8th grade. Proof that 
additional instructional minutes are very important is shown in the school‘s 2006 Base 
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Academic Performance Index (API) 803, up from the 2005 score of 797 and they made 
all 17 criteria for Adequate Yearly Progress.  
 
Since this is just a grade 7-8 school, affected students have moved on to high school in 
a different district, Fullerton Joint Unified, so will not receive the additional time. 
 
The department recommends approval of this waiver on the condition that the district 
maintains increased instructional time at the Rancho-Starbuck Intermediate School in 
grades 7-8 from the required minutes to 60,596 instructional minutes per year for a 
period of two years beginning in 2006-07 and continuing through 2007-08 and report the 
increases in their yearly audits.  
 
Authority for the Waiver: EC Section 42606 
 
Period of request: 2005 to 2006 
 
Local board approval date(s): April 16, 2007 
 
Bargaining unit(s) consulted on date(s): April 5, 2007 
 
Name of bargaining unit(s)/representative(s): California School Employees 
Association, Ronnie Mayer, President  
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The penalty for failing to maintain the instructional minutes required by the approval of 
Waiver Number 10-1-2005-W-14 is:  
770 (Average Daily Attendance) times $4,590.51 (Budget Revenue Limit) times 0.98802 
(Deficit 1) times 0.98174 (Deficit 2) equals $3,428,576.82 (Apportionment).  876 
(Number of Minutes Short) divided by 59,500 (Required Number of Minutes) equals 
0.014722689 (Percentage).  $3,428,576.82 (Apportionment) times 1.47% (Percentage) 
equals $50,477.87.  The district requests to waive the full penalty. 
 
ATTACHMENT(S) 
 
Attachment 1: Specific Waiver Request (2 pages) (This attachment is not available for  
                        web viewing. A hard copy is available in the SBE office or the Waiver  
                        Office.) 
 
Attachment 2: Audit Findings for Fiscal Year 2005-06 School Year (1 page) (This  
                       attachment is not available for web  viewing. A hard copy is available in  
                       the SBE Office or the Waiver Office.) 
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Attachment 3: Spreadsheet of Instructional Minutes for 2006-07 from 9/5/06 to 4/13/07  

  and 4/14/07 to 6/15/07 (1 page) (This attachment is not available for  
  web viewing. A hard copy is available in the SBE office or the Waiver  
  Office.) 

 
Attachment 4: Spreadsheet of Instructional Minutes for 2007-08 School Year (2 pages) 

   (This attachment is not available for web viewing. A hard copy is  
   available in the SBE Office or the Waiver Office.) 

 
Attachment 5:  2006-07 Accountability Progress Reporting (APR) (This attachment is 
                        not available for web viewing. A hard copy is available in the SBE Office  
                        or the Waiver Office.) 
 
 
 
 
 
 
 
 



Revised:  3/2/2012 2:39 PM 

California Department of Education 
SBE-005 Specific (REV 01/05/07) ITEM #W-9 
  
 CALIFORNIA STATE BOARD OF EDUCATION 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Oakland Unified School District to waive Education 
Code (EC) Section 46201(d), the Longer Day Incentive Program 
audit penalty for offering less instructional time in the 2003-2004 
fiscal year than the minimum requirements at: 
Stonehurst School  in kindergarten (shortfall of 205 minutes); 
Whittier School in kindergarten (shortfall of 2660 minutes);  
Melrose Leadership Academy in grades 6-8 (shortfall of 6,180 
minutes);  
Grass Valley School in grades 4-5 (shortfall of 160 minutes); and 
Washington Elementary School (now Sankofa Academy) in grades 
4-5 (shortfall of 490 minutes).  
The district also requests a waiver of EC 46200(c) the requirement 
than a school provide a minimum of 180 school days for 
Washington Elementary School (now Sankofa Academy) grades 4-
5 (2 days short). 
 
Waiver Number: 4-6-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the district maintains increased instructional time at all of the above schools per 
the attached charts, for the addition of a minimum of twice the number of minutes lost 
for two school years (actual years vary per charts) for the grade levels, and some but 
not all of the affected students, and report the increases in instructional minutes in their 
yearly audits. Washington School (now Sankofa Academy) must also add two 
instructional days for a total of 182 days for the 2006-07 and 2007-08 school years. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has approved similar requests with conditions 
under EC Section 46206 which authorizes waivers of fiscal penalties because of a 
shortfall in instructional time.  
 
A waiver may be granted upon the condition that the school or schools in which the 
minutes, days, or both, were lost, maintain minutes and days of instruction equal to 
those lost in addition to the amount for twice the number of years that it failed to 
maintain the required minimum length of time for the minimum number of 
instructional days for the school year following the year.   
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SUMMARY OF KEY ISSUES 
 
The annual audit of instructional minutes for school year 2003-04 at Oakland Unified 
found 5 schools to be out of compliance with instructional time statute, and the 
assessed penalties were over 8 million dollars. This was the year that the state 
assumed control of Oakland Unified, with Randy Ward appointed as state administrator 
on June 2, 2003 and the district had many serious problems. The actual audit of the 
district was completed by the State Controller’s Office, and it was due to the Department 
of Education on December 15, 2004 however, the audit was not certified until November 
8, 2005, nearly one year later. This delayed the implementations of corrections to the 
schedule for affected students. 
 
Kindergarten Findings: 
In both schools these findings were caused by the school improperly counting lunch as 
instructional time. This is not allowed, although recess is included when counting 
instructional minutes for this grade only. In 2005-06, Oakland Unified implemented full-
day kindergarten classes at all schools, immediately beginning the makeup of well over 
the required number (and in excess by 15 to 20 thousand) in the affected grade levels. 
 
Stonehurst Elementary, a K-5 school, in which kindergarten was 205 minutes short in 
2003-04. However, Stonehurst Elementary was closed in 2005-06 and all students are 
now at Korematsu and Esperanza Academies (both K-5 schools). Two years of make-
up was completed for kindergarten and all affected students (in grade 1 and then in 
grade 2) by the end of the 2006-07 school year. See Page 2 of Attachment 1. 
 
Whittier Elementary, a K-5 school, in which kindergarten was 2,660 minutes short in 
2003-04, about 15 minutes per day. Two years of make-up was completed for 
kindergarten and all affected students by the end of the 2006-07 school year. See Page 
3 of Attachment 1. 
 
Grade 6, 7 and 8 Findings 
 
Melrose Academy serving only grades 6, 7, and 8 was short 6,180 minutes, about 35 
minutes per day.  
 
Make-up for the grade level was begun in the 2005-06 school year, and completed in 
the 2006-07 school year. However, since Melrose only serves grades 6 through 8, 
affected students who were in grade 7 and 8 have since graduated, moving to other 
schools at the high school level. Therefore only one class of the affected students 
(grade 6) received the make-up, and only for one year. See Page 4 of Attachment 1. 
 
Grade 4 and 5 Findings 
 
Grass Valley Elementary, a K-5 school, in which grades 4 and 5 were short 160 
minutes. Make-up in the grade level was not begun until the 2006-07 school year, when 
the school turned two minimum days into full days (Jan 26 and June 11, 2007). 
 
 
Next year (2007-08), the last two days of the year, June 9 and 10, 2008 will be changed 
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from minimum days to full days in each year to complete the make-up at the grade level 
by adding 330 minutes to the year. 
 
However, Grass Valley Elementary only serves grades kindergarten through 5 so all 
affected students who were in grade 4 and 5 have since moved to other schools. 
Affected students in grade 4 received make-up for one year only. See Page 5 of 
Attachment 1. 
 
Washington Elementary was a K-5 school, in which grades 4 and 5 were short 490 
minutes. Make-up was not begun until the 2005-06 school year, and will be completed 
next year, in the 2007-08 school year. Although Washington Elementary only served 
grades kindergarten through 5, it was closed in 2005-06, and student(s) moved to 
Sankofa Academy which is K-8, so all affected students received the makeup while in 
grades 6, 7 and 8. See Page 6 of Attachment 1. 
 
Longer Instructional Year (180 days) Finding 
 
Washington Elementary also had a second finding in 2003-04, for a shortage of two 
instructional days in that same year. The principal confirmed that two of the 180 days in 
the 2003-04 school year listed as instructional days on the official calendar (December 
5 and March 12) were actually used for staff development of teachers, with students not 
present.  
 
Washington was closed in 2004-05 and students were all sent to Sankofa Academy for 
the 2005-06 year. In addition, make-up was not begun until the 2006-07 year and will be 
completed next year, 2007-08. Because of this delay students in three grade levels 
(grade 3, 4 and 5 in 2003-04 have moved on to other schools, students in the younger 
grade levels will receive the make-up time.) 
 
Two days have been added to the end of the school calendar for all grades K-8 in 
Sankofa Academy for both 2006-07, and next year 2007-08, in the month of June. See 
Page 7 of Attachment 1. 
 
Authority for the Waiver: 46206 
 
Period of request: July 1, 2004 to June 30, 2005 
 
Local board approval date(s): May 30, 2007  
                                                   State Administrator’s Resolution is in Attachment 2. 
 
Bargaining unit(s) consulted on date(s): May 8, 2007-  
 
Union participation (list below) was requested at a meeting on this date, however 
there were only 2 responses, noted below. 
 
Name of bargaining unit(s) and representative(s) 
    1.       Oakland Education Association – Nelly Obligation   Position:    Neutral          

   2.       American Federation of State, County and Municipal Employees 
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    3.       Building & Construction Trades Council of Alameda County 

    4.       Oakland Child Development Paraprofessional Association  
                                                                 Nelly Obligation     Position:    Neutral           
    5.       Service Employees International Union Local 790 AFL-CIO 
    6.       United Administrators of Oakland Schools: Julian Cane                                           
                                                                                                       Position:     Support 

Comments (if appropriate):  The organizations listed above without a position did not 
respond request for a meeting to participate. 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The penalty is calculated by multiplying the percentage of minutes lost in a grade 
level(s) at any one school by the total annual apportionment for the average daily 
attendance of the affected grade level(s) in the entire district.  
 
$      97,947.87    Stonehurst Elementary School (205 minutes)   
$ 1,270,947.87    Whittier Elementary School (2,660 minutes) 
$ 5,263,669.36*   Melrose Academy (6180 minutes) 
$    101,385.00*   Grass Valley Elementary (160 minutes) 
$    310,484.16*    Washington Elementary (490 minutes) 
$ 1,374,389.33     Washington Elementary (2 school days short) 
 
$8,418,823.59 Total  Note: figures marked with a (*) are estimates as ADA was not 
available by each grade level (4,5 & 6) so total ADA was divided by thirds to calculate 
penalties. 
 
ATTACHMENT(S) 
 
Attachment 1: Analysis of Instructional Time Penalties and Required Makeup Charts -    
                      showing when affected grade levels and affected students, if possible       
                      were provided (or will be provided) with make-up time (7 pages). 
 
Attachment 2: Specific Waiver Request (5 pages) (This attachment is not available for 
                       Web viewing. A printed copy is available in the SBE Office or the Waiver 
                       Office.) 
 
Attachment 3: Copy of the Audit Finding (8 page) (This attachment is not available for 
                       Web viewing. A printed copy is available in the SBE Office or the Waiver 
                       Office.) 
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Analysis of Instructional Time Penalties and Required Makeup 
 

The California Department Education of recommends approval of a waiver for the 
following instructional time penalties for 2003-04 on the condition that the district must 
also report the increased minutes (summarized in the attached pages, as verified by 
CDE staff with calendars, bell schedules, in great detail for each school), and report this 
increased time to the annual auditor as required by statute. Total penalty requested for 
full waiver is: $8,418,823.59 
 
In some cases it was impossible to make up the lost time for the affected students, 
however in all cases the district has made up the lost instructional time in the affected 
grade level for the school involved (or the school where the students were transferred 
when a school was closed.  
 
Details for each schools make-up time are on attached pages as indicated: 
 
 
EC Involved 

 
School Name 

Grade Levels 
Affected by Audit 
Finding 

Audit Penalty 
Amount 

    
See page 2 
 
EC 46201(d) 
 

 
Stonehurst Elementary 
School(now closed) 
 
Korematsu Academy and 
Discovery Academy 

 
Kindergarten 
 
Short: 205 minutes 
 

 
$      97,947.87 
 

See page 3 
 
EC 46201(d) 
 

 
Whittier Elementary School  
 

 
Kindergarten 
 
Short: 2,660 minutes 

 
$ 1,270,947.87 
 

See page 4 
 
EC 46201(d) 
 

 
Melrose Academy 
 

 
Grades 6, 7, 8 
 
Short: 6,180 minutes 

 
$ 5,263,669.36 
 

See page 5 
 
EC 46201(d) 
 

 
Grass Valley Elementary 
 

 
Grades 4 and 5 
 
Short: 160 minutes 

 
$    101,385.00 
 

See page 6 
 
EC 46201(d) 
 
 

 
Washington Elementary 
(now closed) 
 
Sankofa Academy 

 
Grades 4 and 5 
 
Short: 490 minutes 

 
 
$    310,484.16 
 

See page 7 
 
EC 46200(c) 
 

 
Washington Elementary 
(now closed) 
 
Sankofa Academy 

 
Kindergarten through 
Grade 5 (all students) 
 
Short: 2 school days 
 

 
$ 1,374,389.33 
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Audit Penalty: 2003-04 - Stonehurst Elementary School (Grade K-5) 
 
Offered 205 minutes less than the 36,000 minutes required in FY 1986-87 for 
Kindergarten Students. EC 46201(a). 
 
Note: In 2005-2006 the school was closed, students are now at Fred T. Korematsu 
Discovery Academy or Esperanza Academy – see below 
Year Grade  

Level 
Affected 

Affected  
Students in Later 
Years 

Affected  
Students in Later 
Years 

 
Audit  year 
2003-04 

Kindergarten 
 
Stonehurst Elem. 
Required minutes: 36,000 
Minutes offered: 35,795 
 
Short:  - 205 minutes 

  

 
2004-05 

Kindergarten 
 
Stonehurst Elem. 
 
No Make-up Done 
 

First grade now 
 
Stonehurst Elem 
Over minimum by 
2,110 minutes 
  
YEAR 1  OK 

 

 
2005-06 
 

Kindergarten 
 
Stonehurst Elem. 
Over minimum by 
20,310 minutes 
 
YEAR 1 OK 

 Second grade now 
 
Stonehurst Elem 
Over minimum by 
1,830 minutes 
 
YEAR 2 OK 

2006-07 
 

Kindergarten 
 
Korematsu Academy K-5 
Over minimum 21,460 
minutes  
 
Esperanza Academy K-5 
Over minimum by 16,680 
 
YEAR 2 OK 

  

The penalty for this particular audit finding was $ 97,947.871 (this is included in the 
penalty of $1,2707,947.87 for Whittier Elementary School, as both were findings for  
kindergarten level students in the district.)  
    
Note: All affected grade levels and affected students have received the make-up 
time. 
 
Waiver recommended for approval, on the condition that the district must also report the 
increased minutes to the annual auditor.    
                                            
1 * Note: The penalty is calculated by multiplying the % of minutes lost X the total kindergarten ADA for 
the whole’s district X the revenue limit.  
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Audit Penalty: 2003-04 - Whittier Elementary School (Grades K-5) 
 
Offered 2,660 minutes less than the 36,000 minutes required in FY 1986-87 for 
Kindergarten Students- EC 46201(a) 
 
Year Grade  

Level 
Affected 

Affected  
Students in Later 
Years 

Affected  
Students in Later 
Years 

Affected  
Students in Later 
Years 

 
Audit  year 
2003-04 

Kindergarten 
 
Whittier Elementary 
Required minutes: 
36,000 
Minutes offered: 
33,340 
 
Short:  - 2,660 
minutes 

   

 
2004-05 

Kindergarten 
 
Whittier Elementary 
 
 
No Make-up done 
 

First grade now 
 
Whittier Elem. 
Affected students 
Over minimum by 
3,600 minutes 
  
YEAR 1  OK 

  

 
2005-06 
 

Kindergarten 
 
Whittier Elementary 
Affected grade level 
Over minimum by 
15,000 minutes 
 
YEAR 1 OK 
 

 Second grade now 
 
Whittier Elem. 
Over minimum by 
1,500 minutes 
 
NOT ENOUGH  

Needed 2,660 
minutes 

 

2006-07 
 

Kindergarten 
 
Whittier Elementary 
Over minimum by 
21,100 minutes  
 
YEAR 2 OK 

  Third grade now 
 
Whittier Elem. 
Over minimum 
by 3,500 minutes 
 
YEAR 2  OK 

The penalty for this particular audit finding was $ 1,270,647.872 
 
Note: All affected grade levels and affected students have received the make-up 
time. 
 
Waiver recommended for approval, on the condition that the district must also report the 
increased minutes to the annual auditor.    

                                            
2 The penalty is calculated by multiplying the % of minutes lost X the total kindergarten ADA for the 
whole’s district X the revenue limit.  
.  
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Audit Penalty: 2003-04 – Melrose Academy (Grades 6-8) 

 
Offered 6,180 minutes less than the 54,000 minutes required in FY 1986-87 for 
Grades 6, 7 and 8. 
 
Year Grade  

Level 
Affected 

Affected  
Students in Later 
Years 

Affected  
Students in Later 
Years 

 
Audit  year 
2003-04 

 
Grades 6, 7,and 8 
 
Melrose Academy 
 
Required minutes: 54,000 
Minutes offered: 35,795 
 
Short:  - 6,180 minutes 

  

 
 
2004-05 
 

 
 
No Make-up Done 
 
 

 
Grade 7, 8, (9-HS) 
 
No Make-up done 

 

 
2005-06 
 

 
Grade 6, 7,and 8 
 
Over minimum 14,700 
minutes  
YEAR 1 OK 
 

 
Affected students  
(only grade 6, now 8) 
Over minimum 14,700 
minutes  
 
YEAR 1 OK 
  
High School now 
grade 9 and 10 
 

 
 

2006-07 
 

  
Grade 6th, 7th,and 8th 
 
Over minimum15,570 
minutes 
 
YEAR 2 OK 

  
All in High School 
now grade 9, 10,& 11 
 

The penalty for this particular audit finding was $5,263,669.363  
 
NOTE: Two grade levels (7 & 8 in 2003-04) of the affected students who have moved 
on to high school have not received any of the makeup time. Grade 6 students received 
only one year of make-up. The time was made up in the grade level in 2005-06 and 
2006-07. 
 
Waiver recommended for approval, on the condition that the district must also report the 
increased minutes to the annual auditor.    
                                            
3 * Note: The penalty is calculated by multiplying the % of minutes lost X the total 6th, 7th and 8th ADA for 
the whole’s district X the revenue limit. (Estimate – ADA was not available by each grade level) 
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Audit Penalty: 2003-04 – Grass Valley Elementary (Grades K-5) 
 
Offered 160 minutes less than the 54,000 minutes required in FY 1986-87 for 
Grades 4 and 5. 
Year Grade Level 

Affected 
Affected  
Students/ Later Years 

Affected  
Students/Later Years 

 
Audit  year 
2003-04 

 
Grade 4 and 5 
Grass Valley Elementary 
(K-5) 
Required minutes: 54,000 
Minutes offered: 53,840 
 
Short:  - 160 minutes 

 
 
 
 
 
 
 
 

 

 
2004-05 
 

 
Grade 4 and 5 
Grass Valley Elementary 
(K-5) 
Over minimum - 525 min 
not consecutive 2nd yr 
 

  
Affected students 
grade 5 
 
Over minimum 525 min 
not consecutive 2nd yr 

 

 
Affected students 
Grade 6 – other 
schools 
 
No Make-up Done 

 
2005-06 
 

 
No Make-up Done - over by 
only 70 minutes not 160 
 

 
 
 

 

Affected students 
Grade 6 and 7-  
other schools 
 
No Make-up Done 
 

2006-07 
 

School changed 2 minimum 
days to full days 
 
Jan 26 & June 11, 2007 
Over minimum 330 minutes 
YEAR 1 OK 

 
 
 
 
 
 

 

 
 
 
 
 
 

2007-08 
 
NEXT 
YEAR 
 

School changed 2 minimum 
days to full days 
 
June 9 & June 10, 2008 
Over minimum 330 minutes  
 
YEAR 2 OK 

 
 
 
 
 
 

 

 
 
 
 
 
 

 
The penalty for this particular audit finding was $ 101,3854 . 

 
NOTE: Grade 4 affected students received only one year of the make-up time. All 
other affected students have moved to other schools without any make-up. The 
time was made up in the grade levels in 2006-07 and will be completed in 2007-08. 
 
Waiver recommended for approval, on the condition that the district must also report the 
increased minutes to the annual auditor.    

                                            
4 * Note: The penalty is calculated by multiplying the % of minutes lost X the total 4th and 5th ADA for the 
whole’s district X the revenue limit. (Estimate – ADA was not available by each grade level) 
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Audit Penalty: 2003-04 – Washington Elementary (Sankofa Academy) 
 
Offered 490 minutes less than the 54,000 minutes required in FY 1986-87 for 
Grades 4 and 5. (Also: the school was short 2 days –see later in this document) 
 
Note: In 2005-2006 the school was closed, students are now at Sankofa Academy. 
Year Grade  

Level 
Affected 

Affected  
Students in Later Years 

Affected  
Students in Later 
Years 

 
Audit  year 
2003-04 

Grade 4 and 5h 

 
Washington Elementary 
Required minutes: 54,000 
Minutes offered: 53,510 
 
Short:  - 490 minutes 

  

 
 
2004-05 
 

Grade 4 and 5 

Washington Elementary 
 
No Make-up Done 
 

Grade 5 & 6 Affected 
students 
 
No Make-up Done 
 

 

Moved to 
new school 
 
2005-06 
 

 Grade 4 and 5  
Sankofa Academy K-8 
 
No Make-up Done 

Grade 6 & 7 Affected 
students 
Sankofa Academy 
Over minimum 7,675 
minutes  
 
YEAR 1 OK 

 
 

 
2006-07 
 

 Grade 4 and 5  
 
Sankofa Academy K-8 
Over minimum 750 
 minutes  
YEAR 1 OK 

 Grade 7 & 8 Affected  
Sankofa Academy 
Over minimum 750 
minutes  
 
YEAR 2 OK 

2007-08 
NEXT YEAR 
 
 

 Grade 4th and 5th  
 
Sankofa Academy K-8 
Over minimum 490  
 minutes  
 
YEAR 2 OK 

  

The penalty for this particular audit finding was $310,484.165 for Grade 4th and 5th level 
students in the district.  
 
NOTE: All affected grade levels and affected students have received the make-up 
time. 
 
Waiver recommended for approval, on the condition that the district must also report the 
increased minutes to the annual auditor. 
                                            
5 * Note: The penalty is calculated by multiplying the % of minutes lost X the total 4th and 5th ADA for the 
whole’s district X the revenue limit. (Estimate – ADA was not available by each grade level) 
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Audit Penalty: 2003-04 – Washington Elementary (Sankofa Academy) 
 
Offered 2 days less than the 180 days required in all grades K through 5th  
 
Note: In 2005-2006 the school was closed, students are now at Sankofa Academy  
 
Year Grade Level Affected  

 
Affected Students in 
Later Years 

Affected Students in 
Later Years 

 
Audit  year 
2003-04 

Grade K through 5th    

(Whole School) 
Washington Elementary 
Required days: 180 
Days offered: 178 
 
Short:  - 2 school days 

  
 

2004-05  
 
 

 
Washington Elementary 
K-5 
No make-up done 

Affected students  
grade 1 through 6 
 
No make-up done 

 
 

Moved to new 
school 
 
2005-06 
 

 
Sankofa Academy K-8 
 
No make-up done 
 

Affected students  
grade 2 through 7 
 
No make-up done 

 

 
2006-07 
 

 
Sankofa Academy K-8 

Added 2 days to K-8 
(whole school) 

June 14 and June 15 
 
182 days - YEAR 1 OK 

Affected students 
grade 3 -8 

Added 2 days to K-8 
(whole school) 

June 14 and June 15 
 
182 days - YEAR 1 

OK 

 

 
2007-08 
NEXT YEAR 

 
Sankofa Academy K-8 
 

182 days -YEAR 2 OK 
 

 Affected students 
grade 4 -8  

Added 2 days to K-8 
(whole school) 

182 days - 
YEAR 2 OK 

June 14 and June 15 
Grade 9 moved to High 
School - no make-up 

The penalty for this particular audit finding was $ 1,374,389.33 6  
 
NOTE: All affected students in grades K-4 in 2003-04 have received the full make-up. 
Grade 5 students received only one year of make-up, when they were in grade 8, they 
have since moved on to High School. 
 
Waiver recommended for approval, on the condition that the district must also report the 
increased minutes to the annual auditor. 
                                            
6 * Note: The penalty is calculated by multiplying the % of days lost X the total Kindergarten through 5th 
grade ADA for the whole’s district X the revenue limit.  
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California Department of Education 
SBE-005 Specific (REV 01/05/07) ITEM #W-10  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Pacific Collegiate Charter School under the authority 
of Education Code (EC) Section 47612.6 to waive the fiscal penalties 
assessed under EC 47612.5(c) for offering less instructional time in 
the 2005-2006 fiscal year than the minimum requirements for charter 
schools set by EC 77612.5(a)(D) for students in grades 9-12, 
shortfall of 917 minutes that year. 
 
Waiver Number: 8-6-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the charter maintain in grades 9 through 12 (grade level and affected students) 
from the required 64,800 minutes per year to at least 65,717 for a period of two years 
(2007-08 and 2008-09) per attached chart for affected grade levels and some of 
affected students. These minutes must be verified in the annual audit report for those 
years. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has approved similar requests with conditions 
for other charter schools. EC Section 47612.6 authorizes waivers of the fiscal 
penalties related to a shortfall in instructional time in a charter school as required by 
EC 47612.5.  
 
A waiver may be granted upon the condition that the school in which the minutes, 
days, or both, were lost, maintain minutes and days of instruction equal to those lost 
in addition to the amount for twice the number of years that it failed to maintain the 
required minimum length of time for the minimum number of instructional days for 
the school year following the year.  Affected grade levels and affected students 
should be included. 
 
SUMMARY OF KEY ISSUES 
 
During the annual audit of instructional minutes for the 2005-06 fiscal year, it was 
discovered that Pacific Collegiate Charter School failed to provide the required minutes 
to students in grades 9 through 12. This was apparently due to an error in the annual 
schedule which was not caught by the incoming administrator. The required annual 
minutes for these grade levels is 64,800, and the school had a shortfall of 917 minutes 
that year. This relates to about 5 minutes a day, and the penalty was $ 21,452 . This  
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was apparently due to an error in the annual schedule which was not caught by the new  
incoming administrator.  
 
Year/ Grade Level Minutes 

required per 
EC 47612.5 
 

Minutes offered 
in the 2005-06 
FY 

Minutes of 
Shortfall 

Fiscal 
Penalty 

Grade 9 through 12 
 

64,800 63,883 (917) $ 21,542 

 
Although the school increased the minutes in 2006-07 over the state minimum there 
were not enough to do the required make-up required for the waiver of penalties. 
 
For the 2007-08 and 2008-09 school years the charter school had added 4 days to the 
school year, over the minimum number of 180 days. The charter already has a 2006 
base Academic Performance Index, and is a rank 10 in both statewide and similar 
schools statistics, so these students are going to be really educated! 
 
This will more than provide the additional minutes required for a waiver of full penalties. 
Department staff have verified bell schedules and calendars to create this chart, and the 
Pacific Collegiate Charter School has agreed to provide this make-up time in both 2007-
08 and 2008-09.  
 

Year 
 

Grade Level 
Affected (9-12) 

Affected Students in 
Later Years (9-12) 

Affected Students in 
Later Years (9-12) 

Audit Year 
2005-06 
 

Actual minutes 
63,883 

Shortfall (917) 

  

2006-07  
No make-up done 
 

  

2007-08 
Makeup Year 1 
OK 
 

Minutes planned 
67,179 

Over minimum by 
2,379 

 

Minutes planned 
67,179 

Over minimum by 
2,379 

 

 

 
2008-09 
Makeup Year 2 
OK 
 

Minutes planned 
67,179 

Over minimum by 
2,379 

 

 Minutes planned 
67,179 

Over minimum by 
2,379 

 
 
Although two grade levels (11 and 12 in 2005-06) of the affected students have 
graduated, the time will be make up over two years for the affected grades (all), and the 
remaining affected students. 
  
The department recommends approval on the condition that the charter maintain in 
grades 9 through 12 from 64,800 minutes per year to at least 65,717 for a period of two 
years (2007-08 and 2008-09) for the affected grade levels and some affected students  
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per above chart. These minutes must be verified in the annual audit report for those 
years. 
 
Authority for the Waiver: EC section 47612.6 
 
Period of request: July 1, 2005 to June 30, 2006 
 
Local board approval date(s): June 6, 2007 
 
Bargaining unit(s) consulted on date(s): February 7, 2007 and March 26, 2007 
   
Name of bargaining unit(s)/representative(s): The charter school has no 
bargaining units. 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The calculation for grades 9-12 penalty is: 
 
240.62 (Average Daily Attendance) times $6,009 (General Purpose Entitlement Rate 
and Categorical Block Grant Rate) equals $1,445,885.58 (Apportionment). 917 (Number 
of Minutes Short) divided by 64,800 (Number of Required Minutes) equals 1.42% 
Percentage of Minutes not Offered). $ 1,445,885.58 (Apportionment) times 1.42 % 
(Percentage of Minutes Not Offered) equals $ 20,461.07 Penalty). 
 
ATTACHMENT(S) 

 
Attachment 1: Specific Waiver Request (3 pages) (This attachment is not available for 

Web viewing. A printed copy is available in the SBE Office of the 
Waiver Office.) 

 
Attachment 2: Copy of Audit Finding (1 page) (This attachment is not available for Web 

viewing. A printed copy is available in the SBE Office or the Waiver 
Office.) 

 
Attachment 3: 2007-08 Calendar (1 page) (This attachment is not available for Web 

viewing. A printed copy is the SBE Office or the Waiver Office.) 
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California Department of Education 
SBE-005 Specific (REV 01/05/07) ITEM #W-11  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Orange County Board of Education for retroactive 
waiver of the audit penalty for the 2005-06 fiscal year of Education 
Code (EC) Section 60119 regarding the annual public hearing and 
board resolution on the availability of textbooks and instructional 
materials for all students at all grade levels and subjects. The public 
hearing was held at 11:10 a.m. 
 
Waiver Number: 2-6-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education has heard and approved many similar waivers. 
 
Senate Bill 550 effective September 29, 2004, implemented the Williams Case lawsuit 
settlement. Among the changes were a number of new requirements regarding EC 
Section 60119, the requirement that all local educational agencies do an annual 
resolution and public notice on sufficiency of instructional materials. The K-12 Audit 
Guide checks for compliance and audit findings are issued.  
 
Resolution of district audit findings can now be done by the county offices of education. 
The counties are still required by EC Section 41344.3 to come to the SBE for resolution 
of their audit findings, provided they are minor and inadvertent. In the past, the SBE has 
required that the county offices of education be legally compliant with all of EC Section 
60119 for the current fiscal year. Major audit findings from all local educational agencies 
could be sent to the Education Audit Appeals Panel.  
  
Orange County Board of Education did not have a prior audit finding for EC Section 
60119.  
 
SUMMARY OF KEY ISSUES 
 
Orange County Board of Education was audited for fiscal year 2005-06 and found to be 
out of compliance with EC Section 60119 because the public hearing was held at 11:10 
a.m. The county is requesting a waiver of the time of day during which the hearing 
occurs addressed in the following EC Section:  
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60119 (b) The governing board shall provide 10 days' notice of the public 
hearing or hearings set forth in subdivision (a). The notice shall contain the 
time, place, and purpose of the hearing and shall be posted in three public 
places in the school district. The hearing shall be held at a time that will 
encourage the attendance of teachers and parents and guardians of pupils who 
attend the schools in the district and shall not take place during or immediately 
following school hours. 

 
Most county offices of education pre-Williams, held their public hearings during the 
daytime. After the Williams settlement however, many county offices of education have 
had audit findings for this section of education code. Some auditors feel that 
participation by parents requires hours that are in the evening, not just after school.  

 
Orange County Board of Education held their hearing for 2006-07 on July 20, 2006 at 
4:00 p.m., at time later than the school dismissal time. This may or may not incur 
another audit finding depending on the auditor’s interpretation.  
 
Attached is a list of the instructional materials currently used in K-6 in the county, which 
are currently adopted texts. The county has stated that the materials used 9-12 as well 
as those on Attachment 4 have all been properly adopted by the local board. 
  
The Orange County Board of Education has agreed to correct these deficiencies in the 
future, so the department recommends approval of this waiver request. 
 
Authority for the Waiver: EC Section 41344.3 
 
Period of request: July 1, 2005 to June 30, 2006 
 
Local board approval date(s): March 7, 2007 
 
Bargaining unit(s) consulted on date(s): March 1, 2007, March 7, 2007 
 
Name of bargaining unit(s)/representative(s):  
Orange County School Educators Assoc – Loryen Myhill, President  
California School Employees Association – Rick Meyers, President 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
The county board of education would have to repay $483,675 in Instructional Materials 
Funds for 2005-06 fiscal year. 
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ATTACHMENT(S) 
 
Attachment 1: Specific Waiver Request (3 pages) (This attachment is not available for  
                       Web viewing. A printed copy is available in the SBE Office or the Waiver 
                       Office.) 
 
Attachment 2: Copy of Audit Finding for the 2005-06 Fiscal Year (1 page) (This  
                       attachment is not available for Web viewing. A printed copy is available  
                       in the SBE Office or the Waiver Office.) 
 
Attachment 3: Copy of 2006-07 Resolution of Sufficiency of Instructional Materials  
                       (2 pages) (This attachment is not available for Web viewing. A printed  
                       copy is available in the SBE Office or the Waiver Office.) 
 
Attachment 4: List of Currently Used Instructional Materials (2 pages) (This attachment  
                       is not available for Web viewing. A printed copy is available in the SBE 
                       Office or the Waiver Office.) 
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California Department of Education 
SBE-004 General (REV 07/21/04) ITEM #W-12  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT  
 

Request by San Diego Unified School District to waive Education 
Code (EC) Section 44512(c) regarding the timelines to complete the 
final 80 hours of training for six school administrators involved in the 
principal training program, established by Assembly Bill 75 (Statutes 
of 2001). 
 
Waiver Number: 4-7-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the district complete the training for the attached list of six administrators the 
Principal Training Program and request the reimbursement by the California 
Department of Education by June 30, 2008.   
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Several waivers of this type have been presented to the State Board of Education 
(SBE). Assembly Bill 75 created the Principal Training Program and allocated funds for 
that purpose. Enacted in 2001, Assembly Bill 75 (AB 75) established the Principal 
Training Program to provide training for school administrators throughout the state. 
Each local educational agency (LEA) that submits names of school administrators 
receives $3,000. Administrators under this program receive 160 hours of training and 
once the training is completed, the LEA receives the remaining balance. However, since 
AB 75 defined the timelines for completion of this training, several LEAs have not 
completed the required training and need a waiver to complete this program under 
different timelines. 
 
SUMMARY OF KEY ISSUES 
 
San Diego Unified School District (USD) is requesting a waiver of the Principal Training 
Program, specifically EC Section 44512(c) to extend the timeline to complete the final 
80 hours of training and to receive funds beyond the 2005-2006 fiscal year. The county 
office of education has six administrators that still need to complete their training under 
the Principal Training Act. San Diego USD has submitted the attached list of names of 
administrators that have not completed the final 80 hours of the program. 
 
The reason for the extension is that these administrator were either hired late in the 
year, or there was a lack of administrative follow in getting them to sign up for the actual 
classes. The district is asking for an extension until June 30, 2007 to complete the 
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remaining balance of the training. Once the training is completed for the individual 
listed, San Diego USD can receive the remaining balance of $5,400. 
 
Therefore, the department recommends approval of this waiver request with the 
condition that the district to the department when each administrator has completed the 
training before a final payment to the district is released by June 30, 2008. 
 
Authority for Waiver: EC Section 33050   
 
Period of request: April 3, 2007 to June 30, 2008 
 
Local board approval date(s): May 22, 2007 
 
Public hearing held on date(s): May 22, 2007 
 
Bargaining unit(s) consulted on date(s): April 23, 2007 
 
Name of bargaining unit/representative(s) consulted: Jeannis Steeg, Administrator’s 
Association 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate):  
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other (specify)  
 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
If approved, this waiver request will allow San Diego USD to complete the training for 
six school administrators under the Principal Training Program (AB 75) and receive 
$5,400 for the additional training. 
 
ATTACHMENTS 
 
Attachment 1: Specific Waiver Request (2 pages) (This attachment is not available for  
                        web viewing. A hard copy is available in the SBE office or the Waiver  
                        Office.) 
 
Attachment 2: List of Administrators approved by this Waiver (1 page) (This  
                       attachment is not available for web  viewing. A hard copy is available in  
                       the SBE Office or the Waiver Office.) 
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California Department of Education 
SBE-004 General (REV 07/21/04) ITEM #W-13  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by Alameda County Office of Education for a waiver of 
portions of California Education Code (EC) Section 35706 regarding 
the 120-day timelines between the first public hearing and approval 
or disapproval of the petition by the Alameda County Committee on 
School District Organization regarding the transfer of territory from 
Castro Valley Unified School District to Dublin Unified School District. 
 
Waiver Number: 7-7-2007 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
Recommendation for approval is conditional upon application of the waiver only to the 
proposed transfer of territory from Castro Valley Unified School District to Dublin Unified 
School District currently being considered by the Alameda County Committee on School 
District Organization (County Committee). 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has approved similar waiver requests in the past, 
including two during this calendar year: a joint waiver request by the Riverside and San 
Bernardino county offices of education on March 8, 2007, and a request by the Contra 
Costa County Office of Education on July 12, 2007. 
 
SUMMARY OF KEY ISSUES 
 
A county committee on school district organization (county committee) is required by the 
EC to take certain actions, including holding public hearings, when it receives a petition 
to transfer territory between school districts. EC 35706 requires the county committee to 
recommend approval or disapproval of the territory transfer within 120 days of 
conducting the first public hearing of the petition. 
 
In 1982, the California Supreme Court held that reorganization of school district 
boundaries is a project within the scope and meaning of the California Environmental 
Quality Act (CEQA). The county committee, as the agency with authority to approve 
territory transfers, is the lead agency for purposes of the CEQA. As such, it is required 
to consider the impact of the territory transfer on the environment. 
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The County Committee anticipates that more than the 120 days provided by statute will 
be required to address CEQA requirements for the proposed transfer of territory from 
Castro Valley Unified School District to Dublin Unified School District. The CEQA  
process must be completed before a territory transfer proposal can be approved by a 
county committee. 
 
The California Department of Education recommends that the SBE approve the waiver 
request in order to allow the County Committee adequate time to conduct any required 
CEQA activities.  
 
Authority for Waiver: EC Section 33050 
 
Period of request: November 7, 2007, to February 5, 2008 
 
Local board approval date(s): July 10, 2007 
 
Public hearing held on date(s): July 10, 2007 
 
Bargaining unit(s) consulted on date(s): June 16, 2007   
 
Name of bargaining unit/representative(s) consulted: Kim Boerner, President 
Alameda County Teachers Association; Drew Kravin, Chair, Alameda County 
Curriculum Association; Teresa Jimenez, President, California School Employees 
Association. 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other (Notice was 
posted at each school district office, the Alameda County Office of Education [ACOE], 
and posted on the ACOE Web site). 
 
 

Advisory committee(s) consulted: Alameda County Committee on School District 
Organization. 
 
Objections raised (choose one):   None        Objections are as follows: 
 
Date(s) consulted: June 10, 2007 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
There will be no significant cost to the Alameda County Office of Education, any 
affected district, or the state due to approval of this waiver.  
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ATTACHMENT(S) 
    
Attachment 1: General Waiver Request (5 pages) (This attachment is not available for  
                        web viewing. A hard copy is available in the SBE office or the Waiver  
                        Office.) 
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California Department of Education 
SBE-005 Specific (REV 07/21/04) ITEM #W-14   
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Lompoc Unified School District under the authority of 
Education Code (EC) Section 53863 for a renewal to waive portions 
of EC Section 52852, to allow a School Site Advisory Team to 
function as the school site council for Maple Continuation High 
School and to modify the composition of the team. 
 

Waiver Number: 18-5-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the Maple Continuation High School Site Advisory Team, which will serve as the 
school site council during the period of this waiver, be composed of the following six 
members: the principal, two school staff members, two parents or community members 
and one student. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Waivers of the composition requirements for School Site Councils (SSC) have been 
previously approved under the SBE waiver authority for small schools. These waivers 
are limited to schools that are on a School-Based Coordinated Plan approved by their 
district and are only approved for two-year terms under the waiver authority of EC 
Section 52863.  
 
SUMMARY OF KEY ISSUES 
 
Education Code Section 52852 states in part:  

 
A schoolsite council shall be established at each school which participates in 
school-based program coordination. The council shall be composed of the 
principal and representatives of: teachers selected by teachers at the school; 
other school personnel selected by other school personnel at the school; 
parents of pupils attending the school selected by such parents; and, in 
secondary schools, pupils selected by pupils attending the school… 
     … At the secondary level the council shall be constituted to ensure parity 
between (a) the principal, classroom teachers and other school personnel; and 
(b) equal numbers of parents, or other community members selected by 
parents, and pupils. 
   At both the elementary and secondary levels, classroom teachers shall 
comprise the majority of persons represented under category (a)…. 
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To meet the composition and parity requirements of EC Section 52852, a secondary 
school SSC must have twelve members, including the principal, four classroom 
teachers, one other school employee, three parents, and three students.  
 
Maple Continuation High School has a constantly changing student body of 
approximately 120 students, and employs six classroom teachers. The school is located 
on Vandenberg Air Force Base, which involves a security check of parents and 
community members who wish to enter the base to attend meetings at the school. The 
district plans to relocate the school off base during the period of this two year waiver. 
 
Approval of this waiver request will allow the Maple Continuation School Site Advisory 
Team to function as the school site council during this period of change, while meeting 
the parity requirement for equal numbers of staff on the school side and parents and 
students on the community side.   
 
The department recommends approval of this waiver. 
 
Authority for the Waiver: EC Section 52863 
 
Period of request: August 23, 2007, to June 8, 2009 
 
Local board approval date(s): June 12, 2007 
 
Bargaining unit(s) consulted on date(s): May 14, 2007 
   
Name of bargaining unit(s)/representative(s):  
Carol Arnerich, Lompoc Federation of Teachers 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                        Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this request would not result in additional costs to the district or to the state. 
 
ATTACHMENTS 
 
Attachment 1: Specific Waiver Request (4 pages) (This attachment is not available for   
                        web viewing. A printed copy is available in the SBE office or the Waiver  
                        office.) 
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California Department of Education 
SBE-005 Specific (REV 07/21/04) ITEM #W-15    
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 Specific Waiver 
SUBJECT 
 

Request by Mt. Shasta Union Elementary School District under 
the authority of Education Code (EC) Section 52863 for a waiver of 
EC Section 52852, allowing one joint school site council to function 
for two small schools, Mt. Shasta Elementary School (grades K-3) 
and Sisson Middle School (grades 4-8). 
 
Waiver Number: 17-5-2007 

   Action 
 
 

   Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
That the joint school site council will include parent and staff representatives from both 
schools, and will maintain the parity requirements of EC 52852. 
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
Many waivers of this type have been approved under the SBE Waiver Policy: 
Guidelines for Evaluating Requests of School Site Council Requirement for Schools 
Serving a Common Attendance Area.  
 
These waivers are limited to schools that are on a School-Based Coordinated Plan 
approved by their district and are only approved for two-year terms under the waiver 
authority of EC 52863.  
 
SUMMARY OF KEY ISSUES 
 
Mt. Shasta Union Elementary School District comprises a single attendance area in 
Mount Shasta City, Siskiyou County, with two schools located on adjacent campuses.  
 
Mt. Shasta Elementary School enrolls 284 students in grades K–3. Sisson Middle 
School enrolls 461 students in grades 4–8. While each of the schools has its own 
school principal, a close coordination of instructional programs is maintained.  
 
Because the schools are small, only 745 students total and the grade levels are 
contiguous, and are only a span of K-8 total, it is likely that parents chosen to serve on a 
school site council would have children in both schools at the same time. 
 
The department recommends approval of this waiver for two years. 
 
Authority for the Waiver: EC 52863 



Mt. Shasta Union Elementary School District 

Page 2 of 2 

Revised:  3/2/2012 2:38 PM 

 
Period of request: May 1, 2007 to May 1, 2009 
 
Local board approval date(s): April 4, 2007 
 
Bargaining unit(s) consulted on date(s):   
MSETA:  April 2, 2007 
CSEA:  March 28, 2007 
 
Name of bargaining unit(s)/representative(s):  
Cherly Keiner, MSETA 
Linda Smyth, California School Employees Association 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                        Support                       Oppose 
Comments (if appropriate): 
 
FISCAL ANALYSIS (AS APPROPRIATE) 
 
Approval of this request would not result in additional costs to the district or to the state. 
 
ATTACHMENTS 
 
Attachment 1: Specific Waiver Request (2 pages) (This attachment is not available for  
                        web viewing. A hard copy is available in the SBE Office or the Waiver  
                        Office.) 
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California Department of Education 
SBE-004 General (REV 07/21/04) ITEM #W-16  
  
 CALIFORNIA STATE BOARD OF EDUCATION 

 

SEPTEMBER 2007 AGENDA 
 

 General Waiver 
SUBJECT 
 

Request by two local educational agencies (LEA) to waive the State 
Testing Apportionment Information Report deadline of December 31st 
in the California Code of Regulations (CCR), Title 5, Section 
11517.5(b)(1)(A) regarding the California English Language 
Development Test (CELDT), or CCR Title 5, Section 1225(b)(2)(A) 
regarding the California High School Exit Examination (CAHSEE), or 
CCR, Title 5, Section 862(c)(2)(A) regarding the Standardized 
Testing and Reporting Program (STAR).  
 
Waiver Numbers: see attached list for specific school districts 
 

 

 Action 
 
 

 Consent 

 
RECOMMENDATION 
 

  Approval    Approval with conditions    Denial  
 
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION 
 
The State Board of Education (SBE) has heard this type of waiver request as the 
deadline for submission of the State Testing Apportionment Information Reports were 
added to the CCR in 2005 with the approval of the SBE.  
 
SUMMARY OF KEY ISSUES 
 
The regulations for the State Testing Apportionment Information Report were amended 
in 2005 to include an annual deadline of December 31st for the return of the 
Apportionment Information Report for prior year testing for the STAR, the CAHSEE and 
the CELDT. The department sent letters announcing the new deadline in regulations to 
every local educational agency (LEA) advising them of this important change in the 
CCR in September of 2005. This deadline was enacted to speed the process of final 
reimbursement of testing costs to the LEAs. 
 
The districts filing for this waiver request missed the deadline for requesting 
reimbursement due to the district closure during the holiday season or because the staff 
responsible for this report were new to the job and did not realize that there was a 
deadline of December 31st for turning in this report. A few districts reported that they did 
not receive the notice in time to respond to the deadline by December 31st although 
ninety percent of the LEAs submitted their reports on time. Staff verified that these 
districts needed the waiver and that each district submitted their report before the 
waiver request was recommended for approval. 
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These LEAs are now all aware of this important change in the timeline and must submit 
their reports to the Standard and Assessment Division office for reimbursement. 
Therefore, the department recommends the approval of these waiver requests as 
required by regulation prior to final reimbursement.  
 
Authority for Waiver: EC Section 33050 
 
Period of request: December 31, 2006 to December 31, 2007 
 
Local board approval date(s): various dates 
 
Public hearing held on date(s): various dates 
 
Bargaining unit(s) consulted on date(s): various dates   
 
Name of bargaining unit/representative(s) consulted: various 
 
Position of bargaining unit(s) (choose only one):  

  Neutral                         Support                       Oppose 
Comments (if appropriate): 
 
Public hearing advertised by (choose one or more): 

 posting in a newspaper       posting at each school           other (specify) 
 
 

FISCAL ANALYSIS (AS APPROPRIATE) 
 
The LEAs will not receive the funding to reimburse them for the 2004-2005 tests 
administered. Attached is a list of the LEAs and the amounts that they will receive from 
the department if the waiver requests are approved. 
 
ATTACHMENTS 
    
 
Attachment 1: List of LEAs Requesting Waiver of State Testing Apportionment 

  Information Report Deadline (1 Page)  
 



Attachment 1 
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LEAs Requesting Waiver of State Testing Apportionment 

Information Report Deadline – September 2007 
 
 

LEA Name Waiver No. 
Test 

Report 
Missing 

Report 
Submitted 

Now? 

Amount of 
Reimbursement 

Cinnabar Elementary SD 13-6-2007 CELDT Yes $350.00 
 

Santa Rita Union Elementary SD 6-6-2007 CELDT Yes $6,370.00 
 

     
     
     
     
     

     
TOTAL    $6,720.00 

 


	SBE Agenda for September 2007
	Item 1
	California Department of Education
	SBE-003 (REV 05/17/04)
	CALIFORNIA STATE BOARD OF EDUCATION
	SEPTEMBER 2007 AGENDA
	SUBJECT
	Action
	Information
	Public Hearing
	RECOMMENDATION
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION
	At each regular meeting, the State Board has traditionally had an agenda item under which to address “housekeeping” matters, such as agenda planning, non-closed session litigation updates, non-controversial proclamations and resolutions, bylaw review and revision, Board liaison reports; and other matters of interest.  The State Board has asked that this item be placed appropriately on each agenda.
	SUMMARY OF KEY ISSUES
	Board Member Liaison Reports
	Board Members serve as liaisons to various committees, organizations, and issue areas. When appropriate, the Liaisons provide short oral reports on issues of interest to the State Board. At this time, there are several vacant liaison positions that Board Members may wish to accept.
	FISCAL ANALYSIS (AS APPROPRIATE)
	Not applicable for this “housekeeping” item.
	ATTACHMENT(S)

	Board Meeting 
	Other Dates of Interest to the State Board:
	Dates of Interest to the State Board:
	Board Meeting 
	Other Dates of Interest to the State Board:
	Dates of Interest to the State Board:
	ACRONYMS CHART
	ACRONYMS
	AB
	Assembly Bill
	Advisory Commission on Charter Schools
	Autism Comprehensive Educational Services
	ACRONYMS CHART
	ACRONYMS
	General Education Development


	II/USP
	School Accountability Report Card 
	ACRONYMS CHART
	ACRONYMS







	Item 2
	California Department of Education
	SBE-003 (REV 05/17/04)
	CALIFORNIA STATE BOARD OF EDUCATION
	SEPTEMBER 2007 AGENDA
	SUBJECT
	Action
	Information
	Public Hearing
	RECOMMENDATION
	Listen to public comment on matters not included on the agenda.  
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION
	N/A
	SUMMARY OF KEY ISSUES
	N/A
	FISCAL ANALYSIS (AS APPROPRIATE)
	N/A
	ATTACHMENT(S)
	None


	Item 3
	SUBJECT
	Other bills sponsored by the State Superintendent of Public Instruction
	Other Bills of Interest to the State Board

	Item 4
	SUBJECT
	SCHOOLS CHIEF JACK O'CONNELL RELEASES
	2006-07 CALIFORNIA HIGH SCHOOL EXIT EXAM RESULTS
	Attachments
	California High School Exit Examination (CAHSEE) Results
	English Language Arts
	Mathematics
	English-Language Arts
	English-Language Arts
	Mathematics

	Item 5
	SUBJECT
	State Superintendent Jack O'Connell Releases 2007 STAR Results Showing Encouraging, Troubling Trends
	Attachments

	Standardized Testing and Reporting (STAR) ProgramCalifornia Standards Test Results, 2003-2007 
	English–Language Arts
	Table 1: Percentages of Students Scoring at Proficient and Above*


	California Standards Test and California Alternate Performance Assessment Results, 2003-2007
	English–Language Arts
	Table 2: Percentages of Students Scoring at Proficient and Above by Subgroup* 

	English–Language Arts
	Table 3: Percentages of Economically Disadvantaged Students Scoring at Proficient and Above*
	Table 4: Percentages of Not Economically Disadvantaged Students Scoring at Proficient and Above*


	California Standards Test Results, 2003-2007
	Mathematics
	Table 5: Percentages of Students Scoring at Proficient and Above*

	Mathematics
	Table 6: Numbers of Students Tested*


	California Standards Test and California Alternate Performance Assessment Results, 2003-2007
	Mathematics
	Table 7: Percentages of Students Scoring at Proficient and Above by Subgroup*

	Mathematics
	Table 8: Percentages of Economically Disadvantaged Students Scoring at Proficient and Above*
	Table 9: Percentages of Not Economically Disadvantaged Students Scoring at Proficient and Above*


	California Standards Test Results, 2004-2007
	Science—Grade Level Tests*
	Table 10: Percentages of Students Scoring at Proficient and Above†

	Science—End-of-Course Tests (Grades Nine Through Eleven)
	Table 11: Percentages of Students Scoring at Proficient and Above*

	Science—End-of-Course (Grades Nine Through Eleven)
	Table 12: Numbers of Students Tested*

	History–Social Science
	Table 13: Percentages of Students Scoring at Proficient and Above†


	Standardized Testing and Reporting (STAR) ProgramSummary of 2007 Results
	Background
	Reporting STAR Program Results

	Summary of CST Results
	English–Language Arts (ELA)
	Mathematics
	Science
	History–Social Science



	Item 6
	SUBJECT

	Item 7
	SUBJECT

	Item 7 Attachment 1
	Item 7 Attachment 1 AAV
	Item 7 Attachment 2
	CALIFORNIA DEPARTMENT OF EDUCATION
	CALIFORNIA STATE BOARD OF EDUCATION

	Item 7 Attachment 3
	Item 7 Commentary
	M e m o r a n d u m

	Item 7 Addendum
	ITEM ADDENDUM
	Descriptions for Grade Two English-language Arts (ELA) on the CST
	Below Basic
	Basic


	Item 7 Addendum Attachment 5
	Item 7 Subcommittee
	Item 8
	SUBJECT

	Item 8 Addendum
	ITEM ADDENDUM

	Item 8 Addendum Attachment 1
	Final-w-Yes

	Item 9
	SUBJECT

	Item 10
	SUBJECT

	Item 10 Addendum
	ITEM ADDENDUM

	Item 10 Attachment 1
	Division 1. California Department of Education

	Item 11
	SUBJECT

	Item 12
	SUBJECT
	Division 1. California Department of Education

	Item 13
	SUBJECT
	SOUND EDUCATIONAL PRACTICE
	EC Section 47605(b)
	CCR, Title 5, Section 11967.5.1(a)
	Evaluation Criteria
	Is the charter petition “consistent with sound educational practice”? 
	Potentially
	UNSOUND EDUCATIONAL PRACTICE
	EC Section 47605(b)(1)
	CCR, Title 5, Section 11967.5.1(b)
	Evaluation Criteria


	Does the charter petition present “an unsound educational program”? 
	Probably not
	DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM
	EC Section 47605(b)(2)




	REQUIREMENTS FOR SBE-AUTHORIZED CHARTER SCHOOLS, PURSUANT TO EC SECTION 47605
	Evaluation Criteria
	For purposes of EC Section 47605(b)(2), the SBE shall take the following factors into consideration in determining whether charter petitioners are "demonstrably unlikely to successfully implement the program."
	Probably not
	REQUIRED NUMBER OF SIGNATURES
	EC Section 47605(b)(3)



	Evaluation Criteria
	Yes
	AFFIRMATION OF SPECIFIED CONDITIONS
	EC Section 47605(b)(4)

	THE SIXTEEN CHARTER ELEMENTS
	ADDITIONAL REQUIREMENTS UNDER EC SECTION 47605
	TABLE OF CONTENTS

	1. The charter school presents an unsound educational program for the pupils to be enrolled in the charter school. 
	 Too many of MECA’s financial resources will be devoted to the costs of administrators. MECA proposes to employ two administrators for only 110 students in the initial year of operation and three administrators by year three. With the limited levels of funding available to public schools in California, including charter schools, devoting such a large amount of money to administrative salaries is an unsound distribution of those funds away from other needs, particularly in light of the deficiencies in the budget, described more fully below.
	 The District is concerned with regard both to the care that was used in preparing this document, which is intended to control the development and operation of a public school, and the qualifications or experience of those proposing to open and operate such a school due to the fact that the Petition itself contains a large number of grammatical errors, typographical errors, word choice errors, writing, and related issues, as well as references to obsolete tests and assessments and apparent misunderstandings about some educational concepts. 

	2. The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition. 
	 The budget documents that were submitted appear to contain mistakes or are otherwise inadequate or leave open issues or present an unworkable budget, for example:
	o The budgeted figure of $60,000 for building rental appears to be too low for the projected school based on the District’s information and experience. It appears that MECA would be renting a building to house the school in the 2007-08 school year. In addition, there is no budget for tenant improvements. 
	o There are no budget notes that clearly describe the assumptions or revenue estimates, including but not limited to the basis for the ADA estimates or staffing levels.
	o The budget documents do not include or seriously underestimate, in the District’s opinion, costs for the start up and ongoing operation of a school, such as maintenance and custodial services, student information system, the Child Nutrition program, technology, furniture and security.
	o The budget documents and the Charter fail to provide any information about the firms that the School intends to use to provide payroll and other business functions.


	3. The petition does not contain reasonably comprehensive descriptions of the following elements required by law. 
	 A description of the educational program of the school, including identifying those whom the school is attempting to education, what it means to be an “educated person” in the 21st century, and how learning best occurs. 
	o No information is provided in the petition as to how this enrichment program would be restarted, nor how it would be funded. The Charter indicates that students will be provided technology education in the enrichment program referred to as Corporate Kids/Cyber Kids (CK2). There are numerous references throughout the petition to this program and in fact the bell schedule on pages 33 and 34 identifies this program as a “supplemental education program, additional to the standard instructional day” and is scheduled from 4 p.m. to 6 p.m. Yet, the District has learned that while this program was in existence at the time the MECA Charter was submitted in 2005, it has closed operations. Mr. Smith, the lead petitioner and executive director for MECA, was the individual who was primarily operating this program. 
	o The provision of appropriate and timely interventions is unclear. There are numerous references throughout the petition to interventions and in fact the bell schedule on pages 33 and 34 indicates that Intervention is a “supplemental program, additional to the standard instructional day” and is scheduled from 4 p.m. to 6 p.m. It is not clear how the School will ensure that students in need of ‘Intervention” will receive it. 
	o The statement made about WASC approval shows a fundamental lack of understanding of the accreditation process. The Charter application states that the School’s high school courses will be submitted for WASC approval. High school courses do not receive WASC approval (or accreditation); schools receive accreditation (not approval).
	o It is a violation of current federal and state law for some of the individuals identified in the Petition to have access to a student’s 504 plan without written parent permission. There is no provision in the Petition for this process. 
	o It demonstrates a fundamental lack of understanding of the process and is not based on the requirements in current law when the Petition describes how English Learners will be identified and assessed. 

	 The measurable pupil outcomes identified for use by the charter school. 
	o The Charter does not identify measurable pupil outcomes for some of the core areas under NCLB. Since MECA anticipates the receipt of Title I monies, its identification of Core Academic areas must align with the definition of core subjects in the federal No Child Left Behind act (“NCLB”). It does not.
	o In general, the goals are vague, using such terms as “increase in achievement,” “comparable achievement.” The Petition needs to set forth actual goals with numbers that can be actually measured.
	CDE Staff Comments. CDE staff recommends that measurable pupil outcomes be strengthened.
	o The Charter fails to include school or pupil outcome goals related to the California High School Exit Exam (CAHSEE), which is required for a high school diploma in California. This is a major omission for a secondary program.
	CDE Staff Comments. If the CDE staff recommendation to defer expansion to high school grades is accepted, development of an outcome pertaining to CAHSEE should be incorporated in the material revision.
	o Goals need to be stated in a measurable, non-modifiable manner in order to allow for a reasonable and valid evaluation of school and pupil outcomes. The District is also concerned with the statement that school-wide performance goals may be modified to reflect the needs of its actual students. It is unclear what is meant by this statement and leaves open the possibility that MECA will modify the goals unilaterally. 

	Petitioner Response. See petitioner response above relating to vague goals. Additionally, MECA does not intend to modify its performance goals unilaterally; rather, it intends to identify a baseline from which goals can be set in order to more effectively measure true growth in student performance rather than setting arbitrary goals. MECA does in fact intend to measure its performance based on the amount of growth it is able to effect while meeting or exceeding all accountability requirements set forth by state and federal legislation.
	CDE Staff Comments. CDE staff recommends some strengthening of measurable pupil outcomes. 
	 The method by which pupil progress in meeting those pupil outcomes is to be measured. 
	o As noted above, MECA does not identify the method by which pupil progress in meeting measurable pupil outcomes for some of the core areas under the federal No Child Left Behind (NCLB). Since MECA anticipates the receipt of Title I monies, its identification of Core Academic areas must align with the definition of core subjects in NCLB. It does not as proposed.

	 The governance structure of the school, including process to ensure parental involvement. 
	o The Charter is proposed to be governed by a non-profit public benefit corporation and a corporate board will act as the governing board of the School. The Petitioners failed to include the proposed bylaws or Articles of Incorporation. The Articles of Incorporation are the fundamental explanation of the purpose and structure of the corporation and are necessary in order to evaluate the proposed governance structure.
	o The proposed governance structure of the School presents conflict of interest issues that may violate applicable law, including but not limited to Government Code Section 1090 and the Political Reform Act of 1974, as well as good practices to protect the public interest. It appears from the Charter that members of the founding group may serve both as MECA Board members and paid employees, potentially including positions such as the Executive Director and teachers of MECA. No corporate bylaws or articles of incorporation were provided. Generally corporate bylaws for nonprofit public benefit corporations allow up to 49% of the corporate Board members to be “interested persons,” meaning individuals compensated by the corporation or relatives of such persons. While such an arrangement may be permissible pursuant to the rules governing non-profit public benefit corporations, charter schools are public entities and part of the public school system and as such, they are controlled by more stringent conflict of interest laws, including Government Code Section 1090 et seq., the Political Reform Act of 1974, and common law rules against conflicts, and should also comply with public policy and good practices aimed at preventing public officials from having any potential conflict of interests in their conduct of their official duties. The proposed structure allowing MECA Board members also to serve as employees of the School run afoul of these laws and rules.
	Petitioner Response. Page 43 of the petition describes the composition of the MECA board. In response to the districts reason for denial, the petition clearly states that the Executive Director will serve as a non-voting, ex-officio member of the board in order to avoid conflict of interest. The petition does not provide for a teacher to serve on the board of directors.
	o The Charter’s discussion of the MECA Board’s composition and the distribution of duties and responsibilities between the MECA Board and the administration is inadequate to provide a complete understanding of how the School will be governed, particularly since the Board is scheduled to meet only on a quarterly basis.
	CDE Staff Comments. CDE staff concurs that a quarterly governing board meeting is inadequate.
	o The governance structure does not permit the District to appoint a voting representative to the Board of the non-profit corporation that intends to operate MECA. This is contrary to the provisions of Education Code Section 47604 which specifically provides that the Board of the chartering agency is entitled to a representative on the Board of Directors of the non-profit public benefit corporation.

	Petitioner Response. This reason for denial is now moot.
	CDE Staff Comments. CDE staff recommends a change in this area of the governance structure.
	 The qualifications to be met by individuals to be employed by the school. 
	o The qualifications for teaching staff proposed in the Petition are inadequate. Pursuant to Education Code Section 47605(1), charter school teachers are generally required to hold “a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in other public schools would be required to hold.” The statute does provide that the Legislature intends for “charter schools be given flexibility with regard to non-core, non-college preparatory courses.” This “flexibility” is not a statement that teachers of non-core courses are entirely excused from the credential requirement. The proponents, however, assume that many of their courses may be taught by non-credentialed employees. 
	Petitioner Response. Petitioners do not intend to excuse any teacher from the credentialing requirements. MECA will hire only teachers that meet current credentialing requirements.
	CDE Staff Comments. CDE staff found that this element of the charter was generally reflective of the applicable regulation. Some technical changes are needed.
	o The qualifications for the school principal proposed in the Petition are inadequate. The description of the school principal qualifications provides that the individual is not required to hold an administrative or teaching credential and is only required to have “proven experience in educational leadership,” but there is no description as to what type or how much administrative or teaching experience is required, which leaves open the necessary qualifications for this important position. This is particularly troubling since the Charter provides that all management powers not specifically designated to the Board are delegated to the principal.
	CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.
	o There are no qualifications set forth in the Charter for the executive director. The description of the qualifications for executive director contains job duties only, not qualifications.
	Petitioner Response. This does not constitute legal grounds for denial. The Executive Director must demonstrate the capacity to effectively carry out the duties described in the petition.
	CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.
	o There are no qualifications set forth in the charter for classified personnel nor are there monies budgeted for PERS contribution in the budget for classified employees.
	Petitioner Response. Page 48 of the petition describes the selection process of office personnel and classified staff.
	CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.
	o The Charter contains no description of the qualifications for the technology coordinator nor does the position appear to be accounted for in the budget.

	Petitioner Response. Given the Executive Director’s extensive experience in the effective use of technology as an instructional resource/tool, the Executive Director will serve as the Technology Coordinator and will subsume this role are part of his job responsibilities. The need to hire a separate full-time technology coordinator will be re-evaluated regularly.
	CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.
	 Admission requirements if applicable. 
	o The Petition provides that admission for the school will be determined by reviewing the applicants who have submitted an application by the application deadline. The Petition is silent on what that deadline is. The failure to specify this deadline may result in a situation in which individuals who are not already knowledgeable about or involved in the formation and/or continuing operation of the School do not have an adequate opportunity to apply for and obtain admission to the School.

	Petitioner Response. The admission deadline will be listed on all written recruitment and enrollment documents.  It is not the intent of the petitioners to preclude any individual from learning about and enrolling in the school.
	CDE Staff Comments. CDE staff concluded that a technical amendment is needed in the admission requirements description, as noted above.
	 The procedures to be used by the district and the charter school for resolving disputes relating to provisions of the charter. 
	o The dispute resolution process between the School and the District is unacceptable and the District would not agree to such a process. There are many proposed steps of the process, which could take a significant amount of time to complete and could lead to major problems with enforcement of the terms of the Charter and/or impossibility of ever resolving important disputes. Further, there is no process for final resolution of any disputes. The last step is nonbinding mediation. The sole result of nonbinding mediation is a recommendation, it does not force resolution of the dispute, and either party could decline to follow the recommendation, thereby leaving the dispute unresolved. Given the significance of opening and operating a charter school and the District’s oversight obligations, as well as the issues and problems that have arisen in the operation of some charter schools in California in the past, having a clear and workable dispute resolution process is fundamental to any charter proposal that the District would consider.
	Petitioner Response. This is now moot.
	CDE Staff Comments. The dispute resolution description would need to be revised if MECA were to become an SBE-chartered school.
	o There is no internal dispute resolution process contained in the Petition to address conflicts and concerns that may arise between the School and its employees, parents and students. Instead this portion of the Charter simply provides that the District encourages the School to have such a policy. 

	Petitioner Response. This does not constitute legal grounds for denial.
	CDE Staff Comments. An internal dispute resolution procedure is not required in the applicable regulation.
	 A description of the procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for the maintenance and transfer of pupil records. 
	o The description of the procedures upon closure of the School is inadequate. This section of the Charter makes reference to distribution of assets in accordance with the Articles of Incorporation but the Articles were not provided to the District and thus it is unclear how such assets would in fact be distributed. The statute specifically requires that the procedures ensure a final audit. There is also no process to assure the payment of debts and liabilities. Further, stating that the Charter School will request the District to store the original records for the School students and transfer all records of the School to the District upon closure is not a plan for maintaining and transferring pupil and School records.

	Petitioner Response. The procedures for closing are clearly articulated on page 72 of the petition. These procedures fully and clearly address all of the concerns raised by the district in the above reason for denial.  It is unclear to the petitioners where the discrepancy lies.  
	CDE Staff Comments. The closure procedures would need to be revised if MECA were to become an SBE-chartered school.
	 The manner in which annual, independent, financial audits shall be conducted, which shall employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the district’s satisfaction. 
	o The Charter does not describe how audit exceptions and deficiencies will be resolved to the District’s satisfaction, as required. Instead, it merely states that the School will inform the District how they have been or will be resolved and any disputes regarding the resolution of audit exceptions or deficiencies are to be referred to the dispute resolution process.
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