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	CALIFORNIA STATE BOARD OF EDUCATION
JANUARY 2007 AGENDA

	SUBJECT

Petition by Aspire Public Schools to establish a Statewide Benefit Charter School under the oversight of the State Board of Education: Hold Public Hearing, Make Finding, and Approve
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) hold a public hearing regarding the petition by Aspire Public Schools (Aspire) to establish a statewide benefit charter and then take the following actions:

1. Pursuant to Education Code (EC) Section 47605.8(b), make a finding that the proposed charter school will provide instructional services of statewide benefit that cannot be provided by a charter school operating in only one school district, or only in one county.

2. Approve the Aspire petition to establish a statewide benefit charter for a five-year period from July 1, 2007, to June 30, 2012, subject to both of the following:

· Aspire complies with the conditions for the opening and operation of school sites as set forth in Attachment 1, which ensure that these school sites will be located in areas critically in need of academic improvement. The conditions are the same as those applied by the SBE to the first approved statewide benefit charter petition (High Tech High).

· The Aspire petition is modified to incorporate the additions and changes proposed by the CDE and the Advisory Commission on Charter Schools (ACCS).

3. Assign the Aspire petition charter number ___. [The charter number will be identified at the SBE meeting consistent with the SBE’s actions on other items involving charter numbering.]
4. Direct that, if the first two schools authorized under the petition (to be located in the Stockton Unified School District and the Los Angeles Unified School District) do not open on or before September 30, 2007, approval of the Aspire statewide benefit charter is terminated on October 1, 2007.
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


Assembly Bill (AB) 1994 (Chapter 1058, Statutes of 2002) added EC Section 47605.8 providing for the creation of statewide benefit charter schools to operate at multiple sites throughout the state. Statewide benefit charter petitions are submitted directly to the SBE, in contrast to individual charter petitions that come to the SBE from time to time because the petitions have been denied (for initial approval or renewal) at the local level. 

In November 2004, the SBE adopted the Title 5 regulations called for in AB 1994 to implement EC Section 47605.8, and the regulations took effect (following approval by the Office of Administrative Law) in June 2005.
	SUMMARY OF KEY ISSUES


Aspire is the nonprofit public benefit corporation established to develop and operate charter schools. Aspire currently operates 17 elementary, middle, and high schools that are chartered by local educational agencies, three of which opened in fall 2006. Aspire schools are located in Alameda, Los Angeles, Sacramento, San Joaquin, San Mateo, and Stanislaus Counties. Aspire schools have established a reasonably strong record of academic success.
The following tables provide key demographic and academic achievement data for the 14 Aspire schools that operated in 2005-06.

	School Name

(Year Opened)
	Grade Levels
	2005 API Rankings
	2006 API Increase
	2006 Growth API
	% Proficient and Advanced – English**
	% Proficient and Advanced – Math**
	2006 Adequate Yearly Progress (AYP)
	2005-06 Enrollment*
	% African American*
	% Asian*
	% Hispanic/Latino*
	% White*
	% Socioeconomically Disadvantaged**
	% English Learners**
	%Special Education**


Alameda County

	Monarch 
(2000)
	K-5
	2/4
	+62
	713
	29%
	51%
	Yes
	353
	8%
	0
	91%
	0
	94%
	91%
	8%

	Millsmont 
(2005)
	K-8
	N/A
	N/A
	642
	16%
	30%
	No
	271
	65%
	0
	31%
	<1%
	48%
	30%
	2%

	Lionel Wilson (2002)
	6-12
	2/2
	+51
	665
	21%
	21%
	Yes
	476
	18%
	0
	82%
	0
	84%
	83%
	3%

	Berkley Maynard (2005)
	K-5
	N/A
	N/A
	645
	23%
	28%
	No
	202
	91%
	1%
	8%
	0
	95%
	9%
	6%

	California College Prep (2005)
	6-7
	N/A
	N/A
	650
	23%
	22%
	Yes
	82
	38%
	5%
	11%
	46%
	90%
	21%
	6%


	*
	October 2005 California Basic Educational Data System (CBEDS)

	**
	Based on spring 2006 participation in the Statewide Testing and Reporting (STAR) Program. Percent proficient and advanced is the weighted average of all grades tested.


	SUMMARY OF KEY ISSUES (cont)


	School Name

(Year Opened)
	Grade Levels
	2005 API Rankings
	2006 API Increase
	2006 Growth API
	% Proficient and Advanced – English**
	% Proficient and Advanced – Math**
	2006 Adequate Yearly Progress (AYP)
	2005-06 Enrollment*
	% African American*
	% Asian*
	% Hispanic/Latino*
	% White*
	% Socioeconomically Disadvantaged**
	% English Learners**
	%Special Education**


Los Angeles County

	Antonio Maria Lugo (2005)
	K-5
	N/A
	N/A
	724
	34%
	50%
	Yes
	159
	0
	0
	100%
	0
	84%
	64%
	4%


Sacramento County
	Capitol Heights
(2003)
	K-8
	1/NA
	+68
	675
	16%
	30%
	Yes
	153
	47%
	1%
	39%
	10%
	76%
	20%
	4%


San Joaquin County
	University Public (1999)
	K-5
	9/6
	+24
	868
	70%
	77%
	Yes
	352
	7%
	7%
	18%
	66%
	16%
	13%
	9%

	River Oaks
(2001)
	K-5
	6/7
	+51
	821
	50%
	74%
	Yes
	351
	9%
	10%
	37%
	35%
	34%
	27%
	11%

	Benjamin Holt (2003)
	6-11
	7/3
	+73
	824
	59%
	51%
	Yes
	451
	9%
	13%
	33%
	43%
	32%
	19%
	3%

	Rosa Parks
(2005)
	K-5
	N/A
	N/A
	649
	32%
	27%
	No
	173
	48%
	1%
	36%
	5%
	83%
	21%
	9%


San Mateo County

	East Palo Alto

(2003)
	K-8
	7/10
	+46
	823
	45%
	82%
	Yes
	405
	15%
	0
	82%
	0
	100%
	82%
	7%


Stanislaus County

	University Charter (1999)
	K-6
	9/10
	+4
	884
	73%
	78%
	Yes
	227
	7%
	11%
	15%
	60%
	10%
	0
	6%

	Summit Charter

(2001)
	K-8
	5/2
	+48
	781
	47%
	57%
	Yes
	356
	8%
	2%
	28%
	58%
	39%
	14%
	10%


	*
	October 2005 California Basic Educational Data System (CBEDS)

	**
	Based on spring 2006 participation in the Statewide Testing and Reporting (STAR) Program. Percent proficient and advanced is the weighted average of all grades tested.


Aspire submitted its statewide benefit petition in November 2005. It was reviewed by the Advisory Commission on Charter Schools (ACCS) on November 29, 2005. The CDE staff review of the petition found it reasonably comprehensive, though concerns were raised on several matters. The CDE staff review is included as Attachment 2.

The Aspire petition identifies a statewide benefit that has four components:

· Component One: Systematic and rigorous pursuit of the vision and specific provisions of the federal No Child left Behind Act of 2001.

	SUMMARY OF KEY ISSUES (cont)


· Component Two: Targeted instruction and support services to accelerate academic growth among students traditionally under-prepared for high school success, and (as a consequence) underrepresented among high school graduates, college goers and college graduates. Increase the number of underrepresented students in the UC/CSU systems.

· Component Three: The creation of alternative credentialing pathways and professional development activities (for credentialed teachers) that focus on the skills and knowledge necessary to work effectively with diverse students.

· Component Four: Effective integration of data collection, organization, review and analysis in all phases of instruction and assessment.

The ACCS considered the Aspire petition and the record that Aspire schools have compiled. By unanimous vote of the members present, the ACCS recommended that the SBE approve the Aspire statewide benefit petition, subject to the conditions prior to the opening and operation of school sites as indicated in Attachment 1. The ACCS also recommended incorporation of the minor changes proposed by CDE staff; Aspire has agreed to modify the petition accordingly.
Since Aspire’s statewide benefit charter was recommended for approval by the ACCS, three important developments have occurred that enhance the components of the statewide benefit.

· Open Court Implementation. Aspire has completed an organization-wide implementation of the SRA/Open Court Reading in kindergarten through grade six.

· Teacher Induction Authorization. Beginning in 2006-07, Aspire has been authorized to grant clear credentials through its own teacher induction programs approved by the California Commission on Teacher Credentialing and the CDE. Aspire is the first charter school to have been so authorized.
· Delivery of Special Education. Aspire has become a local educational agency (LEA) member of the El Dorado County Office of Education Special Education Local Plan Area (SELPA). In 2006-07, students in three of Aspire’s schools are served through this formal relationship. Subject to approval by the El Dorado County SELPA, Aspire intends to serve the special education students in its statewide benefit charter school sites in the same manner. 
	FISCAL ANALYSIS (AS APPROPRIATE)


Approval of a statewide benefit charter per se has little (if any) effect on the total amount of state local assistance funding to public schools. To the extent students attend 

	FISCAL ANALYSIS (cont)


schools operated under the proposed statewide benefit charter, the funding to support those schools is merely redirected from other public schools. State costs overall are essentially the same.

There are currently two full-time equivalent CDE staff positions assigned to oversee the SBE-approved charter schools, including the one statewide benefit charter school, and the eight all-charter districts (which are jointly approved by the SBE and the State Superintendent of Public Instruction), as well as to provide some essential business functions that support these schools and districts. The addition of another statewide benefit charter school would increase workload, but the CDE would be entitled to recover the actual costs of oversight up to one percent of the general purpose and categorical block grant revenues generated by the school.
	ATTACHMENT(S)


Attachment 1: Aspire Public Schools Statewide Benefit Charter: Proposed Conditions Prior to Opening and Operation (4 pages)
Attachment 2: Statewide Benefit Charter School Petition Review Form 2005-06 (21 pages)

Attachment 3: Aspire Statewide Benefit Charter School Petition (58 pages)
Attachment 4: Aspire Financial Projections (3 Pages)

California Department of Education (CDE) staff and the Advisory Commission on Charter Schools (ACCS) recommend approval of Aspire Public Schools (Aspire) statewide benefit charter petition with the following conditions prior to the opening and operation of school sites. These conditions are to be incorporated in a memorandum of understanding (MOU) between Aspire and the CDE. Specifically, the proposed conditions are:

1. The CDE be provided information by the statewide benefit charter school sufficient to update the SBE periodically (and prior to the opening of any schools under the charter) on the organization’s progress in implementing the charter and the MOU. It is the intent of the CDE, unless circumstances otherwise dictate, to include this information in the standing item for updates on SBE-chartered schools.

2. As a condition for the opening of additional school sites, each of the first two school sites opened under the statewide benefit petition shall demonstrate student academic achievement on the Academic Performance Index (API) of either:

· A statewide API ranking of 7 or better and a similar schools ranking of 6 or better; or 

· A statewide API ranking of 6 or better and a similar schools ranking of 7 or better.

3. The statewide benefit charter school shall present a specific plan for the opening of the first two school sites in the districts specified in the petition, i.e., the Stockton Unified School District and the Los Angeles Unified School District. The plan shall be considered to be part of the statewide benefit charter, and any material revision of it shall require the SBE’s approval. The plan shall have the following elements:

· The first two sites shall be located in areas of the districts where neighboring public schools serving the same grade levels are in Program Improvement.

· After the first two sites have operated for two years, and provided the first two sites achieve at least the API rankings specified above, no more than two sites may be opened each year. Each additional site shall be located in areas where neighboring public schools serving the same grade levels are in Program Improvement and shall be opened only with prior approval of the CDE, which shall notify the SBE of the location of the additional site(s). In addition, each existing school site operated under the statewide benefit petition must meet or exceed its API growth targets both schoolwide and for all subgroups and maintain: 

· A statewide API ranking of 7 or better and a similar schools ranking of 6 or better; or 

· A statewide API ranking of 6 or better and a similar schools ranking of 7 or better.

· Each site shall initially open between July 1 and September 30.

· The specific location of each site (within the districts indicated in the charter) shall be identified to the CDE in the January immediately preceding its opening.

4. Through legal review, the CDE and SBE staff shall ensure that the first two school sites to be opened under the statewide benefit charter are not currently authorized by a school district or county office of education.

5. All CDE final findings and recommendations must be addressed in the specified time lines and to the satisfaction of the CDE and SBE before the statewide benefit charter school is authorized by the CDE to open any individual school site under the charter.

6. Prior to the opening of any school sites, a memorandum of understanding (MOU) shall be developed between the statewide benefit charter school and the CDE that covers essential elements of the school sites’ operation that are pertinent to effective state oversight and that are not incorporated in the charter itself. 

7. In the annual report the statewide benefit charter school submits to the SBE, the statewide benefit charter school will provide detailed information regarding student achievement at each school site, with particular emphasis on core subjects, as may be specified by the CDE and SBE staff.

8. The SBE may assign an SBE member or designee to the statewide benefit charter school’s governing board.

9. The MOU between the statewide benefit charter school and the CDE shall address at a minimum:

· Insurance Coverage. Not later than [DATE TO BE DETERMINED (TBD)] (or such earlier time as statewide benefit charter school may employ individuals or acquire or lease property or facilities for which insurance would be customary), submit documentation of adequate insurance coverage, including liability insurance, which shall be based on the type and amount of insurance coverage maintained in similar settings.

· Oversight Agreement. Not later than TBD, either (a) accept an agreement with the SBE, administered through the CDE, to be the direct oversight entity for the statewide benefit charter school, specifying the scope of oversight and reporting activities, including, but not limited to, adequacy and safety of facilities; or (b) enter into an appropriate agreement between the statewide benefit charter school, the SBE (as represented by the Executive Director of the SBE), and an oversight entity, pursuant to Education Code (EC) Section 47605(k)(1), regarding the scope of oversight and reporting activities, including, but not limited to, adequacy and safety of facilities.

· SELPA Membership. Not later than TBD, submit written verification of having applied to a special education local plan area (SELPA) for membership as a local educational agency and, not later than TBD, submit either written verification that the statewide benefit charter school is (or will be at the time students are being served) participating in the SELPA, or an agreement between a SELPA, a school district that is a member of the SELPA, and the school that describes the roles and responsibilities of each party and that explicitly states that the SELPA and the district consider the school’s students to be students of the school district in which the school is physically located for purposes of special education programs and services (which is the equivalent of participation in the SELPA). Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of CDE staff based on a review of either the school’s written plan for membership in the SELPA, including any proposed contracts with service providers or the agreement between a SELPA, a school district, and the school, including any proposed contracts with service providers.

· Educational Program. Not later than TBD, submit a description of the curriculum development process the statewide benefit charter school will use and the scope and sequence for the grades envisioned by the school; and, not later than TBD, submit the complete educational program for students to be served in the first year including, but not limited to, a description of the curriculum and identification of the basic instructional materials to be used, plans for professional development of instructional personnel to deliver the curriculum and use the instructional materials, identification of specific assessments that will be used in addition to the results of the Standardized Testing and Reporting (STAR) program in evaluating student progress. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of CDE staff.

· Student Attendance Accounting. Not later than TBD, submit for approval the specific means to be used for student attendance accounting and reporting that will be satisfactory to support state average daily attendance claims and satisfy any audits related to attendance that may be conducted. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Fiscal Services Division.

· Facilities Agreements. Not later than TBD, present written agreements (e.g., a lease or similar document) indicating the statewide benefit charter school’s right to use the principal school sites and any ancillary facilities identified by the petitioners for at least the first year of each school’s operation and evidence that the facilities will be adequate for the school’s needs. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division.

· Zoning and Occupancy. Not less than 30 days prior to the school’s opening, present evidence that each school site facility is located in an area properly zoned for operation of a school and has been cleared for student occupancy by all appropriate local authorities. For good cause, the Executive Director of the SBE may reduce this requirement to fewer than 30 days, but may not reduce the requirement to fewer than 10 days. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division.

· Final Charter. Not later than TBD, present a final statewide benefit charter that includes all provisions and/or modifications of provisions address all concerns identified by CDE staff, and that includes a specification that the statewide benefit charter school will not operate satellite schools, campuses, sites, resource centers or meeting spaces not identified in the charter without the prior written approval of the Executive Director of the SBE based primarily on the advice of the Charter Schools Division staff.

· Legal Issues. In the final statewide benefit charter, resolve any legal issues that may be identified by the SBE’s Chief Counsel or the CDE’s General Counsel.

· Processing of Employment Contributions. Prior to the employment of any individuals by the statewide benefit charter school, present evidence that the school has made appropriate arrangements for the processing of the employees’ retirement contributions to the Public Employees’ Retirement System (PERS) and the State Teachers’ Retirement System (STRS).

· Operational Date. If any deadline specified in these conditions is not met, approval of the statewide benefit charter is terminated, unless the SBE deletes or extends the deadline not met. If the school is not in operation within one year of the charter petition’s approval by the SBE, approval of the charter is terminated.

California Department of Education

STATEWIDE BENEFIT CHARTER SCHOOL PETITION REVIEW FORM 2005-06
School Name: Aspire Public Schools 
Deborah Connelly
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This form is designed as a tool to evaluate a statewide benefit charter school petition submitted to the State Board of Education in order to insure that the charter meets all the requirements and standards intended by State law.  After evaluating the charter petition, please respond to each of the questions below and provide additional comments, as needed.  

REQUIREMENTS FOR SUBMISSION OF A PETITION

	COPY OF THE CHARTER PETITION -Title 5, California Code of Regulations Section 11967.6

	• Complete copy of the charter petition is provided
	Yes 
	

	• Petition contains the number of signatures required by Education Code (EC) Section 47605 (a)
	Yes
	

	Comments:  None



	


	CERTIFICATION OF COMPLIANCE - Title 5, California Code of Regulations Section 11967 (b)(3)

	• A signed certification of compliance with applicable law is provided.
	Yes
	

	Comments: None




EVALUATION OF THE CHARTER PETITION

CDE STAFF OVERALL RECOMMENDATION: 

CDE staff recommends that this petition be approved by the SBE with the standard conditions recommended by CDE staff on charter appeals, and the development of a contract for oversight. Further, based on the review and discussion of this petition by the ACCS and continuing discussion with and guidance from representatives of the ACCS and SBE on the first statewide benefit petition (High Tech High), which was approved by the State Board at its January 2006 meeting, the CDE recommends the following conditions be imposed if the SBE chooses to approve the Aspire statewide benefit charter petition:

1. As a condition for the opening of additional schools, each of the first two schools opened under the statewide benefit petition shall demonstrate student academic achievement on the Academic Performance Index (API) of either:
· A school wide API ranking of 7 or better and a similar schools ranking of 6 or better; or 

· A school wide API ranking of 6 or better and a similar schools ranking of 7 or better.

2. Aspire shall present a plan for the opening of school sites. The plan shall be considered part of the statewide benefit charter, and any material revision of it shall require the SBE’s approval. The plan shall have the following elements:

· The first two sites shall be located in different school districts and/or different counties and shall be located in areas where most neighboring public schools serving the same grade levels are in Program Improvement.

· After the first two sites have operated for two years, and provided the first two sites achieve the API rankings specified above, one or more sites may be opened each year. Each additional site shall be located in areas where most neighboring public schools serving the same grade levels are in Program Improvement. 

· The SBE will consider accelerating by one year the schedule for opening additional sites (as a material revision to the plan) upon a showing by Aspire of outstanding student achievement at the first two sites.

· Each site shall initially open between July 1 and September 30.

· The specific location of each site shall be identified to the CDE in the January immediately preceding its opening.

3. Through legal review, the CDE and SBE staff shall ensure that the first two Aspire schools to be opened under the statewide benefit charter are not currently authorized by a school district or county office of education.

4. All CDE final findings and recommendations must be addressed in the specified time lines and to the satisfaction of the CDE and SBE before Aspire is authorized by the CDE to open any individual school under the statewide benefit charter.

5. For each school opened under the Aspire statewide benefit charter, a target of at least 40 percent shall be established for the portion of the school’s student body who are socioeconomically disadvantaged students (for API purposes). Each school site shall implement student recruitment efforts and establish admission preferences, as permitted by law, to achieve the target.

6. Prior to the opening of any schools, a memorandum of understanding shall be developed between Aspire and the CDE that covers essential elements of the schools’ operation that are pertinent to effective state oversight that are not incorporated in the charter itself. It is the intent of the SBE that such a memorandum of understanding be established with all future charters authorized or renewed by the SBE.

7. In the annual report Aspire submits to the SBE on the statewide benefit charter, Aspire will provide detailed information regarding student achievement at each school site, with particular emphasis on core subjects, as may be specified by the CDE and SBE staff.

In addition to the foregoing conditions, the CDE recommends that all the standard conditions of approval for individual charter petition appeals (as Attached) be applied to the Aspire statewide benefit charter with appropriate modifications both:

· To address matters covered in the foregoing conditions; and

· To properly reflect the broader nature of a statewide benefit charter.

The petitioners have reasonably described a statewide benefit that cannot accrue if Aspire was operating in only one district or county. Aspire is proposing to open two schools that will serve grades K-8, each in separate districts and counties (Los Angeles and Stanislaus) in the fall of 2006. They are proposing to bring a total of 5 schools online by 2010 in various districts and counties in the state. 

The petitioners have demonstrated moderate success in improving student academic performance in their other schools previously approved within the state. The curriculum and instructional methodologies proposed are generally the same ones that have been used in Aspire’s 11 other existing schools. API scores for some of the existing schools have been consistently high and others, while not receiving the highest API rankings, have demonstrated consistent growth over time. 

Aspire appears to have built the organizational and administrative structure, and the capacity to operate schools in a fiscally sound and prudent manner as demonstrated through the successful opening and operation of the organization’s 11 existing schools. They have previously successfully secured facilities and special education services for its existing schools.  

The petitioners have requested that the term of the charter be for a five-year period. Although the SBE has consistently taken action to limit charters on appeal to three year terms, CDE staff recommends a five-year initial term for this charter petition.  It is difficult to establish solid academic performance within a three-year period because of the timing of the availability of STAR test data and the long lead time for petition renewals. This new statewide benefit charter school option demands developers that have a proven track record of operating high quality charter schools resulting in API statewide and similar schools rankings of eight or higher.  

Last, although CDE staff has worked extensively with the petitioners, there are still minor, technical changes that need to be made to the language of the petition, if the SBE approves it.

Education Code §47605.8(b)

	INSTRUCTIONAL SERVICES OF A STATEWIDE BENEFIT 

	Evaluation Criteria

The State Board of Education may not approve a petition for the operation of a statewide benefit charter school unless the State Board of Education finds that the proposed statewide benefit charter school will provide instructional services of statewide benefit that cannot be provided by a charter school operating in only one school district, or only one county. Instructional services of a statewide benefit include, but are not limited to:

	
(1) Unique factors and circumstances related to the statewide benefit charter school’s educational program that can only be accomplished as a statewide benefit charter and not as a single district- or single county-authorized charter, including specific benefits to the following:

               (A) The pupils who would attend the statewide benefit charter school.

               (B) The communities (including the school districts and the counties) in which the individual schools would be located.

               (C) The state, to the extent applicable.

               (D) The statewide benefit charter school itself.                             

      

	Charter petition proposes to provide instructional services of a statewide benefit. The SBE may not approve a petition unless it finds that the charter school will provide instructional services of a statewide benefit that cannot be provided by a charter school operating in only one district or only one county.  (Indicate “No” if denial is recommended for this reason).
	                                                                                                                                                         Recommend Approval With Modifications


Comments:

The petition addresses most of the unique factors and circumstances that it states would benefit pupils, communities, the state, and the school itself in a reasonably comprehensive manner. The petition proposes a model that would attempt to close the achievement gap of students in various locations in the state, while at the same time would improve achievement by all students. The petition proposes to do this through four strategies:

· Systematic and rigorous pursuit of the vision and specific provisions of NCLB by locating in areas of highest need, thereby providing parents with alternatives to failing schools, and by providing examples of successful practices that improve the academic performance of the targeted population.

· Targeted instruction and support services to accelerate academic growth among students traditionally unprepared for high school success and underrepresented among high school and college graduates. Aspire would do this through beginning the preparation of students for high school and college success very early in grades K-8 by maintaining rigorous academic standards and inculcating the idea of going to college in very young students.

· Creation of alternative credentialing pathways and professional development activities to focus on the skills and knowledge necessary to work effectively with diverse students. Aspire will operate a teacher credentialing program with CSU, Stanislaus, become a Beginning Teacher Support provider, and conduct an administrative credentialing program in conjunction with CSU, San Jose.

· Integration of data collection, organization, review, and analysis in all phases of instruction and assessment. Aspire has created a data driven model to refine the instructional program which allows schools to modify instruction and target specific students for additional support.   

The weakest link in this four-pronged approach to a unique statewide benefit is the second strategy of targeting instruction and support to underserved students. The petition does not adequately describe how these schools will target instruction and support services. The petition focuses on increasing the number of underrepresented students in the UC/CSU systems, but does not identify strategies for ensuring that K-8 grade students are well prepared for success in high school that will lead to more underrepresented students attending colleges and universities. 

A second concern with the petition is that the teacher preparation program appears to be geared to high school level teaching in that teachers graduating from the program will have secondary single subject credentials. Although Aspire has long range plans to add high schools to the statewide benefit petition, the more immediate benefit would be to prepare teachers to work with K-8 student populations.
CDE staff recommends the petition be revised to provide additional information regarding Aspire’s approach to targeting support to underserved kindergarten through eighth grade students and how the teacher preparation program will benefit kindergarten through eighth grade students.
Education Code §47605(b)(1)

	UNSOUND EDUCATIONAL PRACTICE 

	Evaluation Criteria

For purposes of Education Code §47605(b)(1), a charter petition shall be “an unsound educational program” if it is either of the following:

	
(1) A program that involves activities that the State Board of Education determines would present the likelihood of physical, educational, or psychological harm to the affected pupils.

      (2) A program that the State Board of Education determines not to be likely to be of educational benefit to the pupils who attend.

	Charter petition is “an unsound educational program”.  (Indicate “Yes” if denial is recommended for this reason.)
	No

Recommend Approval

	Comments:  The education program proposed by Aspire appears to be sound and based on the track record of its existing schools, it will likely result in increased academic performance by students. CDE staff believes this model is worthy of replication. CDE staff does have a few specific comments about some aspects of the education program as described in the charter petition. These comments are provided under each of the required elements below. 



II. Education Code §47605(b)(2)

	DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM


	Evaluation Criteria

The State Board of Education shall take the following factors into consideration in determining whether charter petitioners are "demonstrably unlikely to successfully implement the program."

	(1) If the petitioners have a past history of involvement in charter schools or other education agencies (public or private), the history is one that the State Board of Education regards as unsuccessful, e.g., the petitioners have been associated with a charter school of which the charter has been revoked or a private school that has ceased operation for reasons within the petitioners’ control.

(2) The petitioners are unfamiliar in the State Board of Education’s judgment with the content of the petition or the requirements of law that would apply to the proposed charter school.

(3) The petitioners have presented an unrealistic financial and operational plan for the proposed charter school. (See details: Title 5, California Code of Regulations §11967.5.1. (c)(3) (A-D))
(4) The petitioners personally lack the necessary background in the following areas critical to the charter school’s success, and the petitioners do not have plan to secure the services of individuals who have the necessary background in these areas:

A. Curriculum, instruction, and assessment.

B. Finance and business management.

	Petitioners are "demonstrably unlikely to successfully implement the program".  (Indicate “Yes” if denial is recommended for this reason.)
	No 

Recommend Approval

	Comments: The petitioners appear to have a good grasp of the requirements of the law and have a background in the financial and legal aspects of operating charter schools.  Aspire has a past history of operating successful charter schools and the organization has expertise in curriculum and instruction as well as finance and business management. The budget documents include cash flow information for each of the proposed schools. 

CDE staff notes that the petitioners have identified the San Joaquin County Office of Education as the agency they would like to establish accounts in the county treasury on Aspire’s behalf in accordance with Title 5 regulations (Section 11967.8). It is unclear if the petitions have entered into discussions with the county office. 


III. Education Code §47605 (b)(4)

	Affirmation of each of the conditions described in subdivision (d) of Education Code §47605


	Evaluation Criteria

A charter petition that "does not contain an affirmation of each of the conditions described in subdivision (d)" of Education Code Section 47605 shall be a petition that fails to include a clear, unequivocal affirmation of each such condition.  Neither the charter nor any of the supporting documents shall include any evidence that the charter will fail to comply with the conditions described in Education Code Section 47605(d).

	 Education Code §47605(d)
(1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall not discriminate against any pupil on the basis of ethnicity, national origin, gender, or disability.  Except as provided in paragraph (2), admission to a charter school shall not be determined according to the place of residence of the pupil, or of his or her parent or guardian, within this state, except that any existing public school converting partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission preference to pupils who reside within the former attendance area of that public school.

(2)  (A) A charter school shall admit all pupils who wish to attend the school.

(B) However, if the number of pupils who wish to attend the charter school exceeds the school's capacity, attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.  Preference shall be extended to pupils currently attending the charter school and pupils who reside in the district except as provided for in Section 47614.5.  Other preferences may be permitted by the chartering authority on an individual school basis and only if consistent with the law.

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth of the charter school and, in no event, shall take any action to impede the charter school from expanding enrollment to meet pupil demand.



	Charter petition contains an affirmation of each of the conditions described in subdivision (d) of Education Code §47605. (Yes or No.)
	Yes, all

affirmations included

	Comments: None



IV.  Education Code §47605 (b)(5)

	REASONABLY COMPREHENSIVE DESCRIPTION OF THE SPECIFIED ELEMENTS


	 There are 16 Required Elements (A-P). Please indicate whether or not the information provided for each element overall meets the requirement for being “reasonably comprehensive” by circling the appropriate response at the end of each of the 16 sections.

“Reasonably comprehensive,” as used herein, means that the given information: (1) Is substantive and is not, for example, a listing of topics with little elaboration; (2) For elements that have multiple aspects, addresses essentially all aspects of the elements, not just selected aspects; and (3) is specific to the charter petition being proposed, not to charter schools or charter petitions generally.


	Required Element

1. Educational Program - EC §47605(b)(5)(A)


	Evaluation Criteria
	Yes
	No

	(A) Indicates the proposed charter school’s target student population, including, at a minimum, grade levels, approximate numbers of pupils, and specific educational interests, backgrounds, or challenges.
	X
	

	(B) Specifies a clear, concise school mission statement with which all elements and programs of the school are in alignment and which conveys the petitioners' definition of an "educated person in the 21st century, belief of how learning best occurs, and goals consistent with enabling pupils to become or remain self-motivated, competent, and lifelong learners. 
	X
	

	(C) Includes a framework for instructional design that is aligned with the needs of the pupils that the charter school has identified as its target student population.
	X
	

	(D) Indicates the basic learning environment or environments (e.g., site-based matriculation, independent study, community-based education, technology-based education).
	X
	

	(E) Indicates the instructional approach or approaches the charter school will utilize, including, but not limited to, the curriculum and teaching methods (or a process for developing the curriculum and teaching methods) that will enable the school’s pupils to master the content standards for the four core curriculum areas adopted by the State Board of Education pursuant to Education Code section 60605 and to achieve the objectives specified in the charter.
	X
	

	(F) Indicates how the charter school will identify and respond to the needs of pupils who are not achieving at or above expected levels.
	X
	

	(G) Indicates how the charter school will meet the needs of students with disabilities, English learners, students achieving substantially above or below grade level expectations, and other special student populations
	X
	

	(H) Specifies the charter school’s special education plan, including, but not limited to, the means by which the charter school will comply with the provisions of Education Code section 47641, the process to be used to identify students who qualify for special education programs and services, how the school will provide or access special education programs and services, the school’s understanding of its responsibilities under law for special education pupils, and how the school intends to meet those responsibilities.
	
	X


	Required Element

1. Educational Program - EC §47605(b)(5)(A) - CONTINUED


	Evaluation Criteria
	Yes
	No

	Note: If serving high school students, describes how district/charter school informs parents about:

· transferability of courses to other public high schools 

· eligibility of courses to meet college entrance requirements

(Courses that are accredited by the Western Association of Schools and Colleges (WASC) may be considered transferable and courses approved by the University of California (UC) or the California State University (CSU)as creditable under the "A" to "G" admissions criteria may be considered to meet college entrance requirements.)                                                                                                                                     
	n/a
	

	Comments on element as a whole:

The petition as a whole is reasonably comprehensive and provides detailed descriptions of each of the evaluation criteria. However, there is one area that CDE staff recommends be amended if the SBE approves the charter petition. It is as follows:

Plan for Special Education – CDE staff recommends that Aspire provide additional information regarding how it intends to secure the resources typically needed by students with disabilities. For example, will it hire staff for each school or contract out for services? If Aspire is contracting for services, with whom is it contracting? Which entity will be responsible for compliance monitoring? Who will be responsible for reporting data to the state? The petition is vague as to how special education services will be provided, especially to the school that is proposed to be established in Los Angeles. Aspire has stated that their existing locally approved Los Angeles and Stockton schools are considered schools of the districts for purposes of special education. Aspire states that it intends to become an LEA in the Lodi SELPA, but it is not clear if Aspire is relying on the proposed pilot charter SELPA or if the SELPA will approve Aspire to become an LEA in the SELPA regardless of what transpires with the pilot project. CDE’s Special Education Division has indicated that the Lodi SELPA director has not been contacted by Aspire regarding the schools proposed in this statewide benefit charter. Petitioners have been in contact with the San Joaquin County Office of Education on this issue.

	   Overall this element describes a program that is “consistent with sound educational practice”  (Yes or No)
	
	Yes

	
	
	


	Required Element

2. Measurable Pupil Outcomes - EC §47605(b)(5)(B)


	Evaluation Criteria
	Yes
	No

	(A) Specify skills, knowledge, and attitudes that reflect the school’s educational objectives and can be assessed, at a minimum, by objective means that are frequent and sufficiently detailed enough to determine whether pupils are making satisfactory progress.  It is intended that the frequency of objective means of measuring pupil outcomes vary according to such factors as grade level, subject matter, the outcome of previous objective measurements, and information that may be collected from anecdotal sources.  To be sufficiently detailed, objective means of measuring pupil outcomes must be capable of being used readily to evaluate the effectiveness of and to modify instruction for individual students and for groups of students.
	
	  X

	(B) Include the school’s Academic Performance Index growth target, if applicable.
	N/A


	N/A



	Comments on element as a whole:

The petition contains many student outcomes that are quantifiable. However, the student outcomes described in the petition do not quantify at what levels students are expected to perform on the tests or over what period of time. CDE staff recommends that the Charter Schools Division work with Aspire over the next year to develop quantifiable and measurable student outcomes that will become part of the MOU between Aspire and the SBE, if the charter is approved. 



	  Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	
	No


	Required Element

3.  Method by Which Pupil Progress in Meeting the Pupil Outcomes Will Be Measured – EC §47605(b)(5)(C)


	Evaluation Criteria
	Yes
	No

	(A) Utilizes a variety of assessment tools that are appropriate to the skills, knowledge, or attitudes being assessed, including, at minimum, tools that employ objective means of assessment consistent with the Measurable Pupil Outcomes.
	X
	

	(B) Includes the annual assessment results from the Statewide Testing and Reporting (STAR) program.
	X
	

	(C) Outlines a plan for collecting, analyzing, and reporting data on pupil achievement to school staff and to pupils’ parents and guardians, and for utilizing the data continuously to monitor and improve the charter school’s educational program.
	X
	   

	Comments on element as a whole:

Petition is reasonably comprehensive in addressing this element. 

	   Overall this element meets the criteria for “reasonably comprehensive”  (circle one)
	Yes
	


	Required Element

4.  Governance Structure of School Including, But Not Limited to, Parental Involvement – EC §47605(b)(5)(D


	Evaluation Criteria
	Yes
	No

	(A) Includes evidence of the charter school’s incorporation as a non-profit public benefit corporation, if applicable.
	X
	

	(B) Includes evidence that the organizational and technical designs of the governance structure reflect a seriousness of purpose necessary to ensure that:


1. The charter school will become and remain a viable enterprise.


2. There will be active and effective representation of interested parties, including, but not limited to parents (guardians).


3. The educational program will be successful.


	X
	

	Comments on element as a whole:

The petition states that each school will have an Advisory School Council consisting of parents and school representatives. These bodies will make policy recommendations to the Aspire governing board, but appear to have no decision-making authority. In addition, there are a number of activities listed that parents may become involved in, such as exhibition panels, analysis of student progress, advocacy, and classroom volunteering, etc.  The petitioners should be aware that if the schools will receive federal funding under NCLB or the Perkins Vocational Education Act, there must be a formal parent involvement policy that reflects parents as being actively involved in the planning and implementation of the programs and activities funded with these federal funds.  


	  Overall this element meets the criteria for “reasonably comprehensive”  (circle one)
	Yes
	


	Required Element

5.  Qualifications to be Met by Individuals to be Employed by The School – EC §47605(b)(5)(E)


	Evaluation Criteria
	Yes
	No

	(A) Identify general qualifications for the various categories of employees the school anticipates (e.g., administrative, instructional, instructional support, non-instructional support).  The qualifications shall be sufficient to ensure the health, and safety of the school’s faculty, staff, and pupils.
	X
	

	(B) Identify those positions that the charter school regards as key in each category and specify the additional qualifications expected of individuals assigned to those positions.
	X
	

	(C) Specify that all requirements for employment set forth in applicable provisions of law will be met, including, but not limited to credentials as necessary.
	X
	

	Comments on element as a whole:  The description for this element is reasonably comprehensive. 



	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

6.  Health and Safety Procedures – EC §47605(b)(5)(F)


	Evaluation Criteria
	Yes
	No

	(A) Require that each employee of the school furnish the school with a criminal record summary as described in Education Code section 44237.
	X
	

	(B) Include the examination of faculty and staff for tuberculosis as described in Education Code section 49406.
	
	X

	(C) Require immunization of pupils as a condition of school attendance to the same extent as would apply if the pupils attended a non-charter public school.
	X
	

	(D) Provide for the screening of pupils’ vision and hearing and the screening of pupils for scoliosis to the same extent as would be required if the pupils attended a non-charter public school.
	X
	

	Comments on element as a whole:

The petition states that Aspire will develop a comprehensive school safety plan, but nothing is included with the petition.  Further, CDE staff recommends that the petition, if approved, be amended to state that all new employees be required to furnish criminal records summaries. Employees with credentials should not be exempt from this requirement.



	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	
	No


	Required Element

7.  Means to Achieve a Reflective Racial and Ethnic Balance – EC §47605(b)(5)(G)


	Evaluation Criteria
	Yes
	No

	Recognizing the limitations on admissions to charter schools imposed by Education Code section 47605(d), describe the means by which the school (s) will achieve a racial and ethnic balance among its pupils that is reflective of the general population residing within the territorial jurisdiction of the school district.
	X
	

	Comments on element as a whole: 

The petition is reasonably comprehensive in addressing this element. 

	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

8.  Admissions Requirements – EC §47605(b)(5)(H)


	Evaluation Criteria
	Yes
	No

	A description of admission requirements in compliance with the requirements of Education Code section 47605(d) and any other applicable provision of law.
	X
	

	Comments on element as a whole: 

The petition is reasonably comprehensive in addressing this element.



	  Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

9.  Financial Audit – EC §47605(b)(5)(I)


	Evaluation Criteria
	Yes
	No

	Describe the manner in which annual, independent, financial audits shall be conducted, which shall employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority.
	
	 

	(A) Specify who is responsible for contracting and overseeing the independent audit.
	X
	

	(B) Specify that the auditor will have experience in education finance.
	X
	

	(C) Outline the process of providing audit reports to the State Board of Education, California Department of Education, or other agency as the State Board of Education may direct, and specifying the timeline in which audit exceptions will typically be addressed.
	X
	

	(D) Indicate the process that the charter school(s) will follow to address any audit findings and/or resolve any audit exceptions.
	X
	

	Comments on element as a whole:

The petition is reasonably comprehensive in addressing this element. However, CDE staff recommends that Aspire be directed to employ an audit firm listed on the State Controller’s Office list of approved auditors if this petition is approved.



	  Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

10.  Pupil Suspension and Expulsion Procedures– EC §47605(b)(5)(J)


	Evaluation Criteria
	Yes
	No

	(A) Identify a preliminary list, subject to later revision pursuant to subparagraph (E), of the offenses for which students in the charter school must (where non-discretionary) and may (where discretionary) be suspended and, separately, the offenses for which students in the charter school must (where non-discretionary) or may (where discretionary) be expelled, providing evidence that the petitioners’ reviewed the offenses for which students must or may be suspended or expelled in non-charter public schools. 
	X
	

	(B) Identify the procedures by which pupils can be suspended or expelled.
	X
	

	(C) Identify the procedures by which parents, guardians, and pupils will be informed about reasons for suspension or expulsion and of their due process rights in regard to suspension or expulsion.
	X
	

	(D) Provide evidence that in preparing the lists of offenses specified in subparagraph (A) and the procedures specified in subparagraphs (B) and (C), the petitioners reviewed the lists of offenses and procedures that apply to students attending non-charter public schools, and provide evidence that the charter petitioners believe their proposed lists of offenses and procedures provide adequate safety for students, staff, and visitors to the school and serve the best interests the school’s pupils and their parents (guardians).
	X
	

	(E) If not otherwise covered under subparagraphs (A), (B), (C), and (D):


1. Provide for due process for all pupils and demonstrate an understanding of the rights of pupils with disabilities in       regard to suspension and expulsion.


2. Outline how detailed policies and procedures regarding suspension and expulsion will be developed and periodically reviewed, including, but not limited to, periodic review and (as necessary) modification of the lists of offenses for which students are subject to suspension or expulsion.
	X
	

	Comments on element as a whole:

The petition is very comprehensive in addressing this element. 

	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

11.  Staff Retirement System – EC §47605(b)(5)(K)


	Evaluation Criteria
	Yes
	No

	Describes the manner by which staff members of the charter schools will be covered by the State Teachers' Retirement System, the Public Employees' Retirement System, or federal social security, at a minimum, specifies the positions to be covered under each system and the staff who will be responsible for ensuring that appropriate arrangements for that coverage have been made.
	X
	

	Comments on element as a whole:

The petition is reasonably comprehensive in addressing this element.

	  Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

12.  Attendance Alternatives – EC §47605(b)(5)(L)


	Evaluation Criteria
	Yes
	No

	Describes the public school attendance alternatives for pupils residing within the school district who choose not to attend charter schools, at a minimum, specify that the parent or guardian of each pupil enrolled in the charter school shall be informed that the pupils has no right to admission in a particular school of any local education agency (or program of any local education agency) as a consequence of enrollment in the charter school, except to the extent that such a right is extended by the local education agency.
	X
	

	Comments on element as a whole:

The petition is reasonably comprehensive in addressing this element.

	  Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

13.  Description of Employee Rights – EC §47605(b)(5)(M)


	Evaluation Criteria
	Yes
	No

	The description of the rights of any employees of the school district upon leaving the employment of the school district to work in a charter school, and of any rights of return to the school district after employment at a charter school, at a minimum, specifies that an employee of the charter school shall have the following rights:
	
	

	(A) Any rights upon leaving the employment of a local education agency to work in the charter school that the local education agency may specify.
	X
	

	

	(B) Any rights of return to employment in a local education agency after employment in the charter school as the local education agency may specify.
	X
	

	(C) Any other rights upon leaving employment to work in the charter school and any rights to return to a previous employer after working in the charter school that the State Board of Education determines to be reasonable and not in conflict with any provisions of law that apply to the charter school or to the employer from which the employee comes to the charter school or to which the employee returns from the charter school.
	X
	


	Comments on element as a whole:
The petition is reasonably comprehensive in addressing this element. 

	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

14.  Dispute Resolution Process – EC §47605(b)(5)(N)


	Evaluation Criteria
	Yes
	No

	Describes the procedures to be followed by the charter school and the entity granting the charter to resolve disputes relating to provisions of the charter, at a minimum:
	
	

	(A) Include any specific provisions relating to dispute resolution that the State Board of Education determines necessary and appropriate in recognition of the fact that the State Board of Education is not a local education agency. (CCR 11967.5.1)
	N/A
	

	(B) Describe how the costs of the dispute resolution process, if needed, would be funded.
	X
	

	(C) Recognize that, because it is not a local education agency, the State Board of Education may choose resolve a dispute directly instead of pursuing the dispute resolution process specified in the charter, provided that if the State Board of Education intends to resolve a dispute directly instead of pursuing the dispute resolution process specified in the charter, it must first hold a public hearing to consider arguments for and against the direct resolution of the dispute instead of pursuing the dispute resolution process specified in the charter.
	X
	

	(D) Recognize that if the substance of a dispute is a matter that could result in the taking of appropriate action, including, but not limited to, revocation of the charter in accordance with EC Section 47604.5, the matter will be addressed at the State Board of Education’s discretion in accordance with that provision of law and any regulations pertaining thereto.
	X
	

	Comments on element as a whole:

CDE staff recommends that the reference to Education Code Section 47605.5 in this element be changed to Education Code Sections 47604.5 and 47607, which are the correct citations.  Further, the petition describes a plan for arbitration of disputes that may be useful in some cases. The petition also expressly recognizes that “because the SBE is not a local education agency, it may choose to resolve a dispute directly instead of pursuing the dispute resolution process.” The only limitation placed on the SBE’s excise of direct dispute resolution is that “it must first hold a public hearing to consider arguments for and against the direct resolution of the dispute.” Given that all SBE meetings are public meetings (with very limited exceptions for closed sessions within the public meetings), the public hearing requirement would create little additional work for the SBE. The existence of the dispute resolution provisions does not impair the statutory authority to make reasonable requests for information or to revoke the charter for major deficiencies, such as gross financial mismanagement, illegal or substantially improper use of funds, or substantial and sustained departure from measurably successful practices related to educational development.


	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

15.  Labor Relations – EC §47605(b)(5)(O)


	Evaluation Criteria
	Yes
	No

	Contains a declaration of whether or not the district shall be deemed the exclusive public school employer of the employees of the charter school(s) for the purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government Code), recognizes that the State Board of Education is not an exclusive public school employer and that, therefore, the district must be the exclusive public school employer of the employees of the charter school(s) for the purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government Code).
	X
	

	Comments on element as a whole:
The petition is reasonably comprehensive in addressing this element.



	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes or No)
	Yes
	


	Required Element

16. Closure of Charter School – EC §47605(b)(5)(P)


	Evaluation Criteria
	Yes
	No

	Describes the procedures to be followed if the charter school closes. 
	
	

	(A) The process for conducting a final audit of the charter school/district that includes specific plans for disposition of any net assets, and
	X
	

	(B) The process for notifying parents/guardians and for the maintenance and transfer of pupil records.
	X
	

	Comments on element as a whole: 

The petition is reasonably comprehensive in addressing this element. 

	   Overall this element meets the criteria for “reasonably comprehensive”  (Yes of No)
	Yes
	


V.  EDUCATION CODE §47605 (c)
	REQUIREMENTS SET FORTH IN EC §47605 (c)

	Specific evidence, procedures and/or assurance (check appropriate box for each)
	Yes
	No

	Evaluation Criteria 

(1) Meets all statewide standards and conducts pupil assessments required pursuant to EC §60605 and any other statewide standards authorized in statute or pupil assessments applicable to pupils in non-charter public schools.  Statement of assurance and list of pupil assessments included in petition.
	X
	

	(2) Consults on a regular basis with parents and teachers regarding the school's educational programs. Describes parental and teacher participation regarding the educational program.
	X
	

	Comments: The petition is reasonably comprehensive in addressing this element.



	   This criterion has been met (Yes or No).
	Yes
	


VI.  EDUCATION CODE §47605 (d)
	REQUIREMENTS SET FORTH IN EC §47605 (d)

	Specific evidence, procedures and/or assurance (check appropriate box for each)
	Yes
	No

	Evaluation Criteria 

(1) Statements of assurance are provided stating that district and/or charter school(s) shall be nonsectarian in its programs, admission policies, employment practices, and all other operations; shall not charge tuition, and shall not discriminate against any pupil on the basis of ethnicity, national origin, gender, or disability.  Also that admission to the district and/or charter school shall not be determined according to the place of residence of the pupil, or of his or her parent or guardian, within this state. (Note: Any existing public school converting partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission preference to pupils who reside within the former attendance area of that public school.) 
	X
	

	(2) (A) A charter school shall admit all pupils who wish to attend the school. 

(B) If the number of pupils who wish to attend a charter school exceeds the school's capacity, attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.  (Note: Preference shall be extended to pupils currently attending the charter school and pupils who reside in the district except as provided for in EC §47614.5.  Other preferences may be permitted by the chartering authority on an individual school basis and only if consistent with the law.) Describes how public random drawing will be conducted. Clearly describes admissions requirements, including any preferences (must be consistent with the law). 

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth of the charter school and, in no event, shall take any action to impede the charter school from expanding enrollment to meet pupil demand.
	X
	

	Comments:

The petition is reasonably comprehensive in addressing this element.

	   This criterion has been met (Yes or No).
	Yes
	


VII.  EDUCATION CODE §47605 (e)
	REQUIREMENTS SET FORTH IN EDUCATION CODE §47605 (e)

	Specific evidence, procedures and/or assurance (check appropriate box)
	Yes
	No

	Evaluation Criteria 

No governing board of a school district shall require any employee of the school district to be employed in a charter school.  Statement of assurance included in petition.
	X
	

	Comments: The criterion has been met.


	   This criterion has been met (circle one).
	Yes
	


VIII.  EDUCATION CODE §47605 (f)
	REQUIREMENTS SET FORTH IN EDUCATION CODE §47605 (f)

	Specific evidence, procedures and/or assurance (check appropriate box)
	Yes
	No

	Evaluation Criteria
No governing board of a school district shall require any pupil enrolled in the school district to attend a charter school. Statement of assurance included in petition. 
	X
	

	Comments:

The criterion has been met. 



	   This criterion has been met (Yes or No).
	Yes
	


IX.  EDUCATION CODE §47605 (g)

	REQUIREMENTS SET FORTH IN EDUCATION CODE §47605 (f)

	Specific evidence, procedures and/or assurance (check appropriate box)
	Yes
	No

	Evaluation Criteria
The petitioner or petitioners shall provide information regarding the proposed operation and potential effects of the school including, but not limited to:
	
	

	1) Facilities to be used by the school including where the school intends to locate
	X
	

	2) Manner in which administrative services of the school are to be provided
	X
	

	3) Potential civil liability effects, if any, upon the school and upon the school district
	X
	

	4) First-year operational budget, including startup costs
	
	X

	5) Cash flow and financial projections for the first three years of operation
	
	X

	Comments:

Tentative sites have been identified for both the Stockton and Huntington Park schools proposed to open in 2006. CDE fiscal staff notes that there are no detailed assumptions included with the budget and cash flow documents, therefore it is difficult to assess the reasonableness of salaries and many operating expenditures.  There are additional problems with the budgets: (1) the budgets assume unspecified donations in the amounts of $100,000 for the first year and $50,000 for the second year, without which the schools’ budgets will be in deficit; (2) the budgets and cash flow documents also assume that the schools will receive $405,000 in Public Charter School Grant Funding in the first year of operation. However, the grants are not disbursed in one lump sum, therefore this is an unrealistic assumption; (3) the budgets for class size reduction budget appears higher than it is projected to be. Fiscal staff project the 2006-7 amount to be approximately $161,000 compared the the Aspire projections of $237,000; and (4) lottery revenues are projected to be received in the first year of operation on the cash flow documents. New schools do not receive lottery revenues until year two. 

If the SBE approves the Aspire statewide benefit petition, CDE staff recommends the budgets for the two schools proposed for 2006-07 be revised to provide detailed assumptions about revenues and expenditures and correct deficiencies identified by staff.  



	   This criterion has been met (Yes or No).
	
	No
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INTRODUCTION


California’s future economy rests on an educated workforce.  Currently there are approximately 6 million students in California public schools.  If past trends hold true in the future, students living in families at or below the poverty level have less than a 4% opportunity of leaving high school prepared to enter the University of California (“UC”) and the California State University (“CSU”) systems, (see http://www.ucaccord.org). 


This is particularly true in our urban communities.  Reversing this trend must begin at an early age.  Pre-school programs, robust elementary experiences and a sense of efficacy about college by the time the youngster is attending middle school are all essential.  These supports are readily present in many California communities but absent in a significant number of urban neighborhoods.  It is clear that there are two very distinct ways of looking at college as an option.  In many elementary schools and homes, the question asked is not “if” one goes to college, but “where”.  In many homes and neighborhoods where families live at or below the poverty line, however, the aspiration to college is never considered.


In 1998 the California legislature passed AB 544 by a vote of 89-7 and Governor Wilson enthusiastically signed that legislation two weeks later.  The new law enacted public policy to promote vigorous competition within the public school system, to increase student achievement, and to provide additional opportunities for students who were identified as academically low achieving.  Aspire Public Schools (“Aspire” or “School”) was founded 4 months later to specifically address the purposes of AB544, to serve the needs of children and families living in overcrowded and underperforming neighborhoods, and to triple the numbers of students in those neighborhoods who both attend post-secondary education and graduate.  


Against this backdrop, Aspire respectfully submits this petition for a statewide benefit charter to the California State Board of Education (“SBE”). Aspire Public Schools seeks a statewide benefit charter for schools that serve students and families in grades Kindergarten through grade 8 with a potential expansion to grades 9 through 12 as readiness is demonstrated. By this petition, Aspire seeks a statewide charter for the commencement of instruction at two schools, both of which shall be in different school districts and in different counties:

· A K-8 school in Los Angeles Unified School District which shall serve the diverse pupil population of Huntington Park, California, with an approximate initial enrollment of 244 kindergarten through eighth grade pupils, to be opened in fall 2007.

· A K-8 school in the Stockton Unified School District on the campus of CSU Stanislaus which shall serve Stockton’s diverse pupil population, with an approximate initial enrollment of 244 kindergarten through eighth grade pupils, to be opened in fall 2007.


Since 1998, Aspire has designed and developed 14 schools.  These schools begin in the elementary grades and grow to address grades kindergarten through grade 12.  The organization is committed to a consistent model and continuous improvement.  The results are both commendable and realistic:  Aspire has met growth targets over time and has been the subject of annual financial audits with no uncorrected audit findings or exceptions.  Aspire’s current inventory of schools consists of the following:

· University Public School (“UPS”).  The UPS charter was granted by the Lodi Unified School District (“LUSD”) on January 19, 1999.  The LUSD granted the charter renewal on May 12, 2004.  UPS is a K-5 school currently providing instruction to 351 students.

· Monarch Academy (“Monarch”).  The Monarch charter was granted by the Oakland Unified School District (“OUSD”) on March 26, 1999.  The OUSD granted the charter renewal on August 11, 2004.  Monarch is a K-5 school currently providing instruction to 354 students.

· University Charter School (“UCS”).  The UCS charter was granted by the Keyes Union Elementary School District (“KUESD”) on May 9, 2000.  The KUESD granted a material revision on December 10, 2002.  UCS is a K-6 school currently providing instruction to 244 students.

· River Oaks Charter School (“ROCS”).  The ROCS charter was granted by the LUSD on August 15, 2000.  ROCS is a K-5 school currently providing instruction to 353 students.

· Summit Charter School (“Summit”).  The Summit charter was granted by the KUESD on October 9, 2001.  Summit is a K-8 school currently providing instruction to 390 students.

· Lionel Wilson College Preparatory Academy (“Wilson Prep”).  The Wilson Prep charter was granted by the OUSD on March 27, 2002.  Wilson Prep is a 6-12 school currently providing instruction to 468 students.

· The Benjamin Holt College Preparatory Academy (“Ben Holt”).  The Ben Holt charter was granted by the LUSD on March 4, 2003.  Ben Holt is a 6-10 school currently providing instruction to 510 students.

· East Palo Alto Charter School (“EPACS”).  The EPACS charter was granted by the Ravenswood City School District (“RCSD”) on April 24, 1997.  The RCSD granted the charter renewal on May 9, 2002.  Aspire began operating EPACS pursuant to a management contract on July 1, 2003.  Aspire and the non-profit corporate entity to which the charter was granted, East Palo Alto Learning Foundation (“EPALF”), was finalized on June 27, 2005.  EPACS is a K-8 school currently providing instruction to 420 students.

· Capitol Heights Academy (“CHA”).  The CHA charter was granted by the Sacramento City Unified School District (“SCUSD”) on July 21, 2003.  CHA is a K-8 school currently providing instruction to 201 students.

· Millsmont Academy (“MMA”).  The MMA charter was granted by the OUSD on October 27, 2004.  MMA is a K-8 school currently providing instruction to 260 students.

· Rosa Parks Academy (“Rosa Parks”).  The Rosa Parks charter was granted by the Stockton Unified School District (“SUSD”) on April 23, 2003.  Rosa Parks is a K-5 school currently providing instruction to 176 students.

· Antonio Maria Lugo Academy (“ALMA”).  The ALMA charter was granted by the Los Angeles Unified School District (“LAUSD”) on June 13, 2003.  ALMA is a K-3 school currently providing instruction to 140 students.

· Antonio Maria Lugo Academy, St. Martha’s (“St. Martha’s”). The St. Martha’s school operates under the charter granted to ALMA by the LAUSD on June 13, 2003.  St. Martha’s is a K-3 school currently providing instruction to 160 students.

· Berkley-Maynard Academy (“BMA”).  The BMA charter was granted by the OUSD on November 17, 2004.  BMA is a K-5 school currently providing instruction to 306 students.

· California College Preparatory Academy (“Cal Prep”).  The Cal Prep charter was granted by the OUSD on November 17, 2004.  Cal Prep is a 6-12 school currently providing instruction to 140 students.
· Aspire LA Secondary (“Aspire LA”). The Aspire LA charter was granted by the LAUSD on June 13, 2003. Aspire LA is a 4-6 school currently providing instruction to 406 students.
· CSU Stanislaus/Aspire (“CSU”). CSU is currently operating under the charter granted to Rosa Parks by the SUSD on April 23, 2004. CSU is a 5-6 school currently providing instruction to 120 students.

In this context, Aspire is petitioning the SBE for a statewide benefit charter for K-8 schools.  This is done in order to capitalize on Aspire’s consistent pattern of performance at these grade levels and to set a standard for school performance that must be achieved before requesting growth through the secondary grades.  After proving our success at educating students in grade 9-12 in our other schools, Aspire intends to apply for a material revision of this charter to K-12.  

Aspire currently operates 3 secondary schools including one Early College High School with the University of California at Berkeley.  Students, prior to graduation from high school, will complete a minimum of 30 college credits.  This will propel the students’ achievement, their efficacy, and increase their college graduation rates at costs that are more affordable because of the early college model.  Aspire envisions a series of Early College High Schools serving grades K through 12 that have formal relationships with the UC and CSU systems.  As stated, Aspire is currently working with the University of California at Berkeley, while one of the two schools to open under this statewide benefit charter is with CSU Stanislaus.  


All Californians desire to see more students qualify for college and earn college degrees. College ready high school graduates are also better prepared for certification programs in jobs and professions that will enable them to earn a family sustaining income. The goal is clear:  You graduate from high school college ready and college prepared.  The more California youth with that standard of preparation, the greater the quality of life will be for them and for all Californians.  Students from families with little college matriculation must aspire to college and see themselves as college prepared.  They must experience the college milieu and enter college without the hardship of remedial level work when they enter.  Only then is systemic change possible.  A profound and sustainable difference is made when a neighborhood has more adult college graduates.  Studies suggest that crime decreases, property values increase, and volunteerism and community engagement take root.  All Californians will then be the beneficiaries.

STATEWIDE BENEFIT

Aspire respectfully seeks this statewide charter to facilitate the provision of instruction in a multi-county and multi-site setting.  Through this statewide benefit charter Aspire Public Schools proposes a unique model that demonstrates how to effectively close the achievement gap among diverse students in different parts of the state, while, at the same time, ensuring that the achievement of all participating students improves. This unique model incorporates four essential components (each of which is explored in more detail below):

· Systematic and rigorous pursuit of the vision and the specific provisions of the federal No Child left Behind Act of 2001.

· Targeted instruction and support services to accelerate growth among students traditionally under-prepared for high school success, and (as a consequence) underrepresented among high school graduates, college goers and college graduates.

· Creation of alternative credentialing pathways and professional development activities (for credentialed teachers) that focus on the skills and knowledge necessary to work effectively with diverse students.

· Effective integration of data collection, organization, review and analysis in all phases of instruction and assessment.

Beginning with two schools in different counties and limited to kindergarten through grade eight, Aspire Public Schools proposes to:

· First, compile an exemplary record of academic achievement at the initial two sites for two consecutive years.

· Then, replicate the model gradually and strategically around the state to provide real-world examples of closing the achievement gap among diverse students for other public schools to study and emulate; and

· Return to the State Board of Education for approval to phase-in grades nine through twelve in the statewide benefit schools, on a site-by-site basis, as each demonstrates the necessary academic and organizational readiness and facility-related capability to implement and sustain a secondary program.

Component One:  Systematic and rigorous pursuit of the vision and specific provisions of the federal No Child left Behind Act of 2001


The State of California and the United States Federal government are holding schools up to high standards through the No Child Left Behind Act and the Public Schools Accountability Act.  These initiatives have given many schools the resources and information to better serve students.  Unfortunately, not all of the identified schools have been able to dramatically improve or reduce the gap between students.  Aspire can help California in continuing their improvement efforts by providing alternatives to the families in these neighborhoods, where performance has been chronically low and choice relatively non-existent.  


Aspire’s growth through a statewide benefit charter would be in areas with high levels of students in failing schools as identified by the State of California.  Not only does this serve the students and families, it assists the State of California in implementing and complying with the No Child Left Behind Act.  By providing schools where achievement meets and exceeds state and federal expectations through a statewide charter, Aspire can provide both an alternative school choice required for parents under the No Child Left Behind Act and a local example of practices that can be examined by other public schools serving similar students.


Throughout Aspire’s 7-year history, the organization has been advised by the work of the Education Trust. The Education Trust’s research and reports describe how staff assignments and transfers have provided the most underserved students with the least prepared staff. The Education Trust also reports the fact that less prepared and newer staff also reduce the per pupil expenditure.  Aspire’s policies allow and encourage the most capable teachers to educate at-risk youngsters and the funds generated by the students remain in the program for each specific school.  This in turn increases the likelihood that achievement targets will be met or exceeded, (see http://www2.edtrust.org/NR/rdonlyres/0279CB4F-B729-4260-AB6E-359FD3C374A7/0/k16_summer98.pdf). 


To meet the expectations of No Child Left Behind and provide a statewide benefit Aspire Public Schools is consistent and persistent in the implementation of the following beliefs and systems that have be recognized in the recent EdSource research project, “Similar Students, Different Results: Why Do Some Schools Do Better?”(www.edsource.org). Student achievement is the highest priority at our schools. Meeting AYP and API subgroup targets are and explicit expectation and demanding targets are established annually. Aspire has a value-add system of performance compensation that considers both school-wide and individual staff member accomplishments related to academic performance of students. Assessment data is used to evaluate the principal based upon student achievement. The implementation of a coherent, aligned and integrated Standards-based system is the expectation of every member of Aspire Public Schools. Instructional materials that have assessments and a monitoring system matched to Standards, weekly joint planning by teachers of the same age level students, the use of frequent assessments and the principal’s personal use of assessment data to identify struggling students in order to make instructional and support system adjustments are part of the culture at every school. Rigorous attention to these practices will enable Aspire Public Schools to meet the NCLB requirements, close the achievement gap and offer opportunities for other professionals to consider these systems for their local schools.


In addition to benefiting the state in meeting NCLB, a statewide benefit charter also has the effect of invigorating local communities in the area of jobs and the economy. Aspire has constructed 3 new school facilities at a cost of over $30 million dollars. These projects have energized their communities.  For example, the Lionel Wilson College Preparatory Academy has helped to transform the Sobrante Park neighborhood of East Oakland.  Wilson Prep is the first newly constructed high school in Oakland in 42 years.  Neighbors are employed; the school hosts community events and adult education programs.  As neighbor Evelyn Markham stated to Council member Larry Reid:  “This school is revitalizing the neighborhood.”


Finally, Aspire Public Schools is currently using state funds from Propositions 47 and 55 to construct 3 additional schools at costs of approximately $50 million dollars. One of these projects is in South Stockton where a joint project between Aspire and ACLC, a low cost housing developer, is creating a village where a new school will be built on 4 acres with the adjacent 4 acres providing 40 single family low cost houses. These facilities will increase property values and community aspirations.  The Aspire school will provide the tools and choice for the families to meet those aspirations.  

Component Two:  Targeted instruction and support services to accelerate academic growth among students traditionally under-prepared for high school success, and (as a consequence) underrepresented among high school graduates, college goers and college graduates. Increase the number of underrepresented students in the UC/CSU systems.

Despite numerous outreach programs by the UC and CSU systems, enrollment of minority students, particularly African-American and Hispanic students, is much lower than their white and Asian American counterparts.  The statistics are even lower when one looks at the college graduation rates of these underrepresented students.  By closing the achievement gap and creating a pipeline for college bound and college ready students, Aspire can help the State of California solve this very important challenge. 


Preparation for college begins in kindergarten. Students must learn to read by grade three so they can read to learn when the content becomes more rigorous. Students and their families must have a sense of efficacy about college. This also begins in kindergarten. Aspire Public Schools designs and implements a K-12 grade programs. The students who begin on a small elementary school campus are the same students who succeed in an upper school through grade 12. This allows students to be well-known and creates a sense of collective responsibility across the school.   It allows expectations to remain high in every grade.  


Aspire’s K-8 East Palo Alto Campus currently exemplifies Aspire’s successful K-8 school.  This campus exhibits high achievement as a 10 similar schools, consistently uses data through Edusoft software and Open Court reading assessments and has high parent and teacher satisfaction.  Students leave the school well-prepared for a secondary education.  


Ideally, these students would continue onto a high quality Early College High School like Aspire’s CAL Prep.  The school (CAL Prep) was designed in a partnership with the University of California at Berkeley.  It opened with 90 6th and 7th grade students and resides on the same campus as Berkley Maynard Academy, a kindergarten through grade 5 program of 200 students.  Early College High Schools are small secondary schools in which students graduate with not only a high school diploma, but with up to two years of college credit toward a Bachelor’s degree.  The students leaving these high schools are not only college bound, but with the experiences of college classes, they are college ready. This occurs due to the size of the school and the fact that the study skills, habits of mind and recognition that problem solving and memorization skills are developed consistently across content areas beginning in the primary grades.  

In a K-12, Early College High School students receive college credit by taking A-G approved classes through a community college, on-line or through a four-year university. Students are motivated to take college courses and to have that opportunity, they must pass pre-requisite assessments. In these settings the work and struggle of the transition into college are undertaken with supportive adults the students have known for years.  This support and the earned credits increase students’ chances of attending and succeeding in college.  In this way, students also experience the rigor a college course.  They understand the culture, expectations, and responsibilities of a post-secondary class while in the supportive environment of a small high school.  Students not only learn more, but the experience gives students exposure to the demands of college.  The kindergarten through grade 12 design at Aspire is developed around the research of Dr. David Conley at the University of Oregon.  Dr. Conley’s seminal work, College Knowledge, describes the backward mapping of both content standards as well as personal and academic habits required of college ready students. The high school provides the opportunity and support for the students academically, as well as financially.  Therefore the important secondary benefit of having the burden of paying for college dramatically reduced as two years of college are already financed is also evident.


The model also allows students to choose from a wider variety of topics within a given subject.  For instance, students can meet the “F” requirement in the arts through a much wider selection of courses than can be offered on the small high school campus.   Students also have a larger selection of advanced courses in math and science, as well as a large selection of foreign languages.   These opportunities for students to make choices about their classes make their educational experience more relevant and engaging.  Early College High Schools have a longer history on the east coast.  Brooklyn College Vice Chancellor Roberta Matthews describes the way middle school and high school students develop from their first day on the Brooklyn College campus:  “The first day they arrive they are scared to move and about a month later they own the place.”


This Early College High School model could be replicated on a statewide basis through relationships already established with the University of California and the California State University.  The UC relationship is already strong in Berkeley and is continuing at UC Davis.  Similarly, Aspire is working with CSU Stanislaus for the development of a school on its Stockton campus.  This is especially relevant in California’s Central Valley where matriculation rates of underrepresented students are much lower than desired. 


Therefore, this statewide charter would help California solve the low enrollment rate of underrepresented students.  It would also make the success of these students higher by providing them with college level experiences in a familiar and sheltered environment. To make this a reality for more students, the commitment and collective responsibility must begin in kindergarten. The seamless kindergarten through UC/CSU design with university professors formally joining Aspire educators will establish a model that can be replicated by other schools and school districts.  

Component Three:  The creation of alternative credentialing pathways and professional development activities (for credentialed teachers) that focus on the skills and knowledge necessary to work effectively with diverse students.


California is in a staffing crisis.  The California Commission on Teacher Credentialing (“CCTC”) suggests that California will need more than 250,000 teachers during the next decade.  If all of California’s current teacher training institutions filled every seat, that number would still not be achieved.  The current pattern of credentialing is adequate but not sufficient.  The preparation is more general than specific and those current successful focused programs like UCLA’s Center X are few in number.  When an organization is focused upon the needs of urban at-risk youngsters and the teacher and administrative preparation programs are equally focused, then greater success is likely.  In addition, when the preparation program has a “teaching hospital” philosophy and candidates are seamlessly supported by instructional coaches who serve as both their credential candidate instructors and supporters when they begin their official roles as teachers, then the likelihood for student success increases more so.  A simple example is that when teacher preparation programs develop skills in the same aligned instructional system that the hiring organization uses, then many of the first year teacher challenges are reduced. 


Aspire addresses this problem directly and offers solutions.  Aspire will operate three programs which would take an interested educator through teacher credentialing, Beginning Teacher Support and, if desired, onto an administrative credential.  All of these programs have the effect of providing an increased pipeline of high quality individuals to educate our children statewide.


First, the Aspire-CSU/Stanislaus Secondary Teacher Education Intern Program is designed to alleviate the teacher shortage on a statewide level throughout the State of California.  Graduates of this program will receive secondary single subject credentials which will then be utilized in various geographic settings.  The program is one-year in duration and includes course work, field practicum, and observational components.  This program was designed in conjunction with requirements issued by the CCTC and course work will be done via the Internet as well as by direct classroom instruction.  Approximately fifteen students have enrolled in the cohort and it is anticipated that all fifteen will have secondary single subject credentials by Summer 2006 which can then be utilized in the field.


Next, Aspire is applying to become a statewide Beginning Teacher Support provider.  Through a partnership with the Sacramento County Office of Education’s BTSA program, Aspire is learning about the best practices of a support organization.  In January 2006, Aspire will apply to become its own provider.  


Finally, in conjunction with San Jose State University, Aspire initiated an Educational Leadership Cohort which will infuse California’s educational system with new leaders for the 21st Century.  The San Jose State Educational Leadership Cohort is a master’s program for Aspire employees who are interested in achieving the role of principal.  This two-year program will provide the candidate with skills, strategies, and the accomplishments that they need in order to earn an administrative credential and a master’s degree.  The program is based on five “understandings” all of which are essential in order to provide quality educational leadership:  Role of Schooling in a Democratic Society; Building Equity in Diverse Communities; Facilitating Collaborative Change; Leadership Concepts & Management Strategies; and, Inquiry, Research, Learning & Reflective Practice. 


An educator who chooses to pursue education as a profession could join Aspire as a teacher credentialing candidate, become an Aspire teacher, receive ongoing support as a new teacher and ultimately move onto becoming a principal within any of our chartered schools.  This cohesive and seamless program not only improves the quality of our candidates by assuring complete and consistent instruction; it also increases the number of teachers and principals available for all of California’s schools.  This benefit will clearly help the students currently being taught by uncredentialed and unqualified adults throughout the State of California.


In sum, creating a deliberate and predictable pattern of schools will enable interested teacher and school leader candidates, whether from Troops to Teachers, other professions and new professionals, to participate in a residence credential program that develops their preparation in strategies that specifically address the needs of underserved students and provides them with employment in many areas across the state.  This third element allows Aspire to uniquely provide the talent and expertise to deliver the program necessary to close the achievement gap.  

Component Four:  Effective integration of data collection, organization, review and analysis in all phases of instruction and assessment.

In the current state and federal accountability climate, it is essential for teachers to be able to effectively analyze a range of student achievement data in order to identify their students’ skill gaps and the degree to which the students are mastering the state’s content standards.  While teacher education programs focus on how to teach students content area skills, few focus on how to effectively analyze data to drive instruction in California’s state and federal accountability context.  As a result, Aspire has created a model for using data to drive and refine its instructional program, most of which could serve as model for the rest of the state.

Aspire’s data analysis model incorporates state mandated (e.g. STAR and CELDT), internal (e.g. Developmental Reading Assessment and Aspire’s standards-based assessments), and classroom assessments.  Aspire has developed data tools and processes, analysis frameworks and reflection prompts, and training and coaching support to ensure that its staff effectively interpret their assessment results.  This allows staff to modify their instruction and to target specific students for additional academic supports.

With the STAR for example, Aspire has developed a PowerPoint based STAR Data Analysis Product for each of its schools.  This product summarizes the school’s California Standards Test (CST) results within an analytical frame that reflects California’s state and federal accountability context.  The analysis summarizes the school’s API and AYP growth, how much the school grew on the CSTs, which key student groups grew, if the school has any achievement gaps, and which strand areas students struggled with at each grade.  In addition, the product contains analysis for each individual teacher on the CST proficiency level changes and CA content strand results for their classrooms.  Finally, the product contains teacher rosters displaying their student’s proficiency level change and strand results along with prompts to guide them through analyzing and reflecting on their data.  This analysis and related coaching has helped the organization, schools, and individual teachers identify curricular areas and skills that need to be emphasized as well as specific students who need their learning accelerated.

At the classroom level, Aspire’s schools engage in two week Cycles of Inquiry where all teachers at a grade level teach a key standard, assess the results using Edusoft software, analyze the results, and modify their instruction accordingly.  During their grade level meetings, teachers discuss their students’ achievement results, share effective instructional strategies grounded in their student’s achievement results, identify skills they need to learn, and develop shared accountability for student achievement.  Standards are often chosen based on areas where students didn’t do well on either externally mandated or internal assessments and Aspire provides professional development and coaching to strengthen the skill deficits identified.

Given the numbers of California students with below grade level skills and the increasing Adequate Yearly Progress achievement demands, the state would benefit by having a model of how districts can provide their principals and teachers with the data and training they need in order to improve their instruction and increase student achievement.  A sample of the data packet is attached and incorporated herein by reference.

SUMMARY OF STATEWIDE BENEFITS

It should be noted that while this chart describes each statewide benefit in a separate column, the benefits are to be considered as benefits of one unique model.

	Element
	Implement No Child Left Behind and the Public Schools Accountability Act
	Increase Access to and Graduation Rates of Underrepresented Students in the UC/CSU Systems
	Create Alternative Credentialing Pathways 
	Provide an Integrated Model for Effective Use of Data for Teachers and Principals

	State of

California
	By establishing accountable public schools in neighborhoods where current schools have not met the requirements of these two acts, the state of California is better able to comply with the requirements of the laws as well as operational zing the AB544 strategy as a model for others to follow.
	The state of California’s higher education system has a mandate to serve all students. Formal Early College High Schools with higher education partners will increase the number of underrepresented students who will graduate from the UC/CSU systems. 
	California will require 250,000 teachers and principals in the next decade. Aspire’s partnerships with CSU San Jose and CSU Stanislaus will provide “residence programs” where the emphasis will be devoted to preparing teachers and leaders to address the needs of urban students and English Language Learners  
	The effective use of data is an important function to address student achievement. As a statewide benefit charter the CDE staff and the State Board of Education can work with aspire Public Schools to directly develop school level data models that implement CSIS and have these serve as demonstration sites. 

	The local communities


	High performing schools invigorate communities. The prices of homes increase, jobs are added, the school serves as a community center for adult education and when new construction or modernization is undertaken the economy is more robust.  
	Increased college graduates help revitalize local neighborhoods. Housing prices increases, community involvement goes up and crime is reduced. In addition, the economy is enriched as a result of the increased earned income of increased college graduates.
	Many teachers leave the profession before their fourth year. Teachers leave urban schools because their personal needs and desires change as they mature. Professionals who have the opportunity to work in the same organization and serve urban learners, as they relocate to a place where they can own a home will assist these communities. More talent will remain when a multi-geographic option is available.
	As communities continue to become involved with student performance, effective data systems can be helpful and, to the extent allowed by law, informative to school volunteers/tutors, approved after school providers under NCLB and city sponsored recreation programs

	The students and their families
	Student performance will increase as well as aspiration for a college degree. 
	Students will earn at least 24 units of college credit while still in high school. This will increase their college going rates, cost less money to continue their education and see themselves as college graduates.
	EdTrust describes the impact on student learning of students who have excellent teachers for 3 straight years as opposed to 3 poor teachers for 3 years.

Highly trained teachers and leaders who work with collective responsibility in a specific system will enrich students.
	Students and families can benefit greatly when data systems can provide deep insight about  youngsters’ academic strengths in all core content areas as well as focus families on supports that can be provided at home. 


With a statewide benefit charter, Aspire is in the unique position to assist the state in increasing the levels of all students’ achievement.  These four elements combine to be a robust program that can be replicated throughout the state and help students, families and communities realize their aspirations.  

PETITION ELEMENTS

Title 5, California Code of Regulations, Section 11967.6(a)(11) states that all charter elements specified in Education Code Section 47605 shall be set forth “all charter elements specified in Education Code Section 47605 adapted appropriately for application at the statewide level”.  These sections of law and the required descriptions are discussed below.

Element A: Educational Program

A description of the educational program of the school, designed, among other things, to identify those whom the school is attempting to educate, what it means to be an “educated person” in the 21st century, and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-motivated, competent, and lifelong learners…If the proposed school will serve high school pupils, a description of how the charter school will inform parents about the transferability of courses to other public high schools and the eligibility of courses to meet college entrance requirements.  Courses offered by the charter school that are accredited by the Western Association of Schools and Colleges may be considered transferable and courses approved by the University of California or the California State University as creditable under the “A” to “G” admissions criteria may be considered to meet college entrance requirements. 

- California Education Code Section 47605(b)(5)(A)(i) and (ii)

Educational Mission
The School’s mission is to provide all students with an exceptional education that will allow them to excel inside and outside the classroom.  The School seeks to achieve this mission by offering students a rigorous core curriculum, an outstanding staff, high standards and expectations, extended instructional hours, and personalized learning opportunities.  The School will strive to ensure that students are prepared for college and for the 21st Century world and workplace by enabling them to learn to learn.  

Population to be Served by the School

Aspire’s educational program is based on the instructional needs of our target student profile.  Aspire targets the following students:

· Students who are not currently successful in their current core academic subjects 

· Students whose academic or English learning needs necessitate a small school environment with personalized attention;

· Students whose academic or English language learning needs are not being met in a traditional school environment; and

· Students whose diversity represents their respective communities.

In education, one size does not fit all and Aspire is dedicated to providing students and families throughout the State of California with a small school option that can meet their unique needs.

Education Program


Aspire’s education program is designed to give students the content knowledge and habits of mind necessary to face the challenges of the 21st century.  The California content standards drive the instruction of Aspire by providing the road map of what students need to know.  Students will have the skills and habits of mind to graduate with the A-G approved coursework in order to gain admission to a postsecondary school of their choice.  Aspire hopes to provide the secondary program after proving their success with the K-8 program.  Although the charter is only for grades kindergarten through eighth grade, descriptors about grades 9th through 12th grade are included to show the consistency and high expectations of the K-12 program.  

In order to succeed in college, Aspire’s educational program has drawn on the Center for Educational Policy Research’s study Standards For Success.  This research gathered information about the required skills to succeed in college from more than 400 staff and faculty members at research universities.  They believe college students need “critical thinking, analytic thinking and problem solving; an inquisitive nature and interest in taking advantage of what a research university has to offer; the willingness to accept critical feedback and to adjust based on such feedback; openness to possible failures from time to time; and the ability and desire to cope with frustrating and ambiguous learning tasks.”  Aspire has interwoven these habits into their core curriculum.

Additionally, Aspire has built a College For Certain® culture.  Beginning in kindergarten, students are informed and inspired to succeed in high school and attend college.  Classrooms are named after universities with the year the class will graduate from college above the door.  Teachers and principals proudly share their college going experiences, diplomas and challenges.  Through Aspire’s K-8 charter schools, students are given the will, the skills and the habits of mind to attend high school, continue onto college and succeed.  

Community

Aspire schools are small with a maximum of 60 students per grade level.  They are broken into divisions and small classes to create a community where each student is known personally. 

· Small Schools: Students are more likely to succeed in small schools, where teachers and the principal know each family well.  Students and their needs are not lost in the crowd.  The initial two K-8 schools will grow to 396 student in grades kindergarten through eighth grade.  

· Small Class Sizes: In smaller classes, teachers can give each individual student the time and individual attention necessary to realize his or her personal academic goals.  Aspire maintains a 20:1 student-teacher ratio in kindergarten through third grade and a 29:1 ratio in grades four through eight.  Also, students in the 6th through 8th grade will spend part of each day in seminars with a student-teacher ratio of 17:1.

· Looped Grouping:  In grade K-5, teachers will teach the same group of students for two years.  This longer time with one teacher, allows students to develop a deep relationship with one individual.  The teacher saves instructional time during the second year of instruction as she/he knows the individual students’ strengths and weaknesses on the first day of school.  Instruction can begin as soon as the school year does.  Students will remain with the same teacher for kindergarten and first grade; second grade and third grade; and fourth and fifth grade.  

· Advisory Groups: Beginning in the 6th grade, each student is assigned to an advisory group of no more than 17 students that meets daily with an adult advisor.  The advisor acts as a bridge between the school and the students’ other communities (e.g. family, work, clubs, social service agencies).  The same group stays together through graduation, and provides a support structure for students.

Learning Time

Aspire provides 15% more learning time for students, and uses time more effectively during the year and day to maximize in-depth learning.

· Longer School Day: Students learn more when they are given more time to learn each day.  With more time, teachers can create more effective projects to build higher order thinking skills.  Aspire schools have, on average, a seven-and-a-half hour school day for grades 1-8, and 5-hour school day for kindergarten.  In other words, Aspire students receive about one hour more instruction each day than students in traditional public schools.

· Longer School Year: Aspire schools provide 190 days of instruction, ten days more than traditional public schools.  Some of these additional days are on Saturday, when parents can attend class with their children.  

· Modified Traditional Calendar:  After its first year of operation, the school will use a modified traditional calendar (trimesters with shorter summer recess) to decrease the loss of learning during extended recesses.  

· Block Scheduling: The daily schedule at grade 6th through 8th will be organized around blocks of 90-120 minutes.  Students can delve more deeply into subjects with these extended periods of time, and teachers work together to integrate the curriculum more seamlessly.

Teaching Methods

All educators at Aspire Public Schools use a variety of pedagogical strategies to ensure all students learn and grow continuously.  Strategies are selected based on the teacher’s knowledge of how students best learn different topics, and are usually used in combination.   Aspire has created Instructional Guidelines in math, language arts and humanities, (copies are attached hereto and are incorporated herein by reference) that spell out the frequency and purpose for each type of instruction.  These guidelines, as well as the purchased curriculum materials, such as Open Court Reading textbooks and Harcourt Brace math books, provide the structure for a standards-based curriculum.   Aspire educators are also trained to adapt these methods in ways that maximize personalized experiences each child receives.  The major strategies used include:

· Explicit Instruction: in this traditional form of teaching, the teacher presents the lesson, which includes: a purpose; specific instructions; modeling; guided practice; and checking for understanding.  At the conclusion, students individually demonstrate their new skills or knowledge.

· Massed and Distributed Practice:  this retention strategy provides students with many opportunities to practice new skills upon initial learning.  Practice is then distributed over the course of many months to increase the retention of previously learned skills and knowledge.  

· Problem Solving: this method provides students with a step-by-step process for determining the solution.  

· Inquiry: in this process, students are presented with a problem or question, and formulate and test theories to work towards a solution.  

· Project-based Instruction:  In this approach, students apply learning to complex problems, and are required to conduct extended research, analyze and synthesize information across subject areas, and develop written and oral end products.   Projects are also ideal for developing the “habits of mind” necessary for success in college and the world beyond, such as perseverance, responsibility, and time management.  Projects are linked with students’ real world experiences, making learning relevant.  Many projects are community service oriented.  

· Apprenticeship: If the school grows to 9th through 12th grade, students will spend part of their time in the community and local businesses, applying their learning by doing real work alongside professionals in the field.  These may take place in the summer, after school or during the day.  Current Aspire students have held internships at non-profits, schools and community agencies.
· Distance Learning:  If students are served in grades 11th and 12th grade, they may elect to take some specialized coursework on-line, through colleges and universities.  This is contingent on state board approval of those grade levels.  

Curriculum

Aspire uses a combination of adopted programs and curriculum developed in-house to meet Aspire standards and build basic skills, higher-order thinking skills, and life-skills.  The curriculum is clearly articulated as a K-8 system and based on the California state standards.  All elements of the curriculum are research-based and have been proven effective in schools.  

· Language Arts:  Students will communicate ideas clearly and effectively in various modes of expression appropriate to audience and purpose.    This may be through oral reports and debates, written letters and essays.  Through the examination of various texts, students will demonstrate critical reading and active listening skills in order to comprehend, interpret and evaluate ideas.  Students will write extensively in both expository and creative forms.
When students are learning to read, instruction will focus on phonemic awareness, phonics instruction, fluency, and text comprehension.    Writing will be integrated into the learning process.  Due to the outstanding achievement of Aspire’s East Palo Alto Charter School while using Open Court Reading, all of schools sponsored by this charter will use it as its curriculum materials for grades K-6.  Writing will be supplemented with vocabulary and instruction based on the Six Traits of Writing.  

· Social Science:  Aspire’s history and social studies curriculum ensures that students are historically literate (including culture, geography, politics, economics, and ethics) and become active, informed citizens (including U.S. policy and effective research techniques). Students will be able to apply historical, political, philosophical, geographical, economic and sociological knowledge to local and global situations in order to comprehend contexts and events, predict and evaluate the outcomes of human actions, and act responsibly as world citizens.  Students will learn to apply chronological, thematic and integrative thinking, develop and test hypotheses about cause and effect, gather evidence to support conclusions, use methods of historiography, conduct in-depth and relevant research, critically examine sources, and synthesize ideas.  Materials at both the elementary and secondary level include primary sources, historical literature, History Alive!, Interact and a variety of non-fiction texts.  
Throughout the K-12 instructional program, social science and language arts are interwoven.  The stories and facts in history are the vehicles for instructing students to read and write.  

· Mathematics:  Students will apply mathematical concepts and processes, including number systems, operations, graphics and logic, in order to problem-solve within and outside of mathematics.  Students will demonstrate facility with the language of mathematics and express generalizations discovered through investigation.  Students will be expected to be competent in symbolic reasoning and in constructing logical arguments.
A balanced approach will provide both the conceptual understanding of math and the skills to solve problems.  By providing extensive math time in elementary classrooms and a double block of math in secondary schools, our state adopted math materials in Harcourt Brace can be interwoven with Marilyn Burns, Prentice Hall, College Preparatory Mathematics, and Saxon math materials.    The state standards provide a clear guide for instruction and assessment.   

A key tool in mathematics instruction is the standards-based software program Edusoft.  Edusoft creates scores and reports standards-based assessments.  These reports in all subjects inform the teacher on whether the students have mastered a standard or need further instruction.  

The attached sample report (copy attached hereto and are incorporated herein by reference) shows the results of a standards-based assessment given in 5th grade.  This report allows the teacher to identify which students have mastered the standards, Number Sense 1.2 and Number Sense 2.3, and which ones need remediation.  Teachers use this data on a daily cycle.  Grade level teams, principals and subject level teams look at this assessment data every two weeks.  

· Science:  Students will demonstrate understanding of scientific concepts and ideas through real-world applications.  Students will utilize scientific research and inquiry methods to conduct investigations and problem-solve.  They will apply conceptual knowledge and processes from the major branches of science (biology, chemistry, the earth sciences and physics) in order to further the study of science and relate the study of science to other disciplines.  Aspire uses a variety of curriculum materials and the state adopted Prentice Hall and Harcourt Brace textbooks are supplemented with AIMS,  FOSS, and local scientific resources such as guest speakers, field trips, and presentations.  
· Spanish/Second Language:  Students will work with the fundamentals of language structure, pronunciations, grammar, vocabulary, idioms and phrases in Spanish to develop competency in oral and written Spanish.  Students will work with Spanish texts to develop an understanding and appreciation of the various Spanish-speaking cultures.  Although Aspire will only offer Spanish as a foreign language.  Other Aspire schools  encourage 9th through 12th grade students to take advantage of courses on-line or at local colleges to receive instruction in other languages.  
· Early College High School:  Although the charter does not extend to grade 9th through 12th, Aspire students are thoughtfully prepared to attend Early College High Schools.  The schools select various courses offered at the school site, on-line, at local community colleges, and at four year universities.  The goal is for every student to graduate with up to sixty credits of college credit through these classes.  This allows students a college-going experience, a reduced financial college burden, and more academic choices.
Other subjects essential to a healthy and balanced life are also covered in a variety of ways:

· Visual and Performing Arts:  Appreciation and participation in the arts are essential to each student’s development.  At the elementary level, arts are integrated into thematic units to inspire students, help ideas come to life by using multiple intelligences, and ensure cultural literacy.  Visiting artists and parent docents also provide special programs in the arts.  Aspire secondary schools offer some on-campus electives in visual and performing arts and establish partnerships with local arts organizations and colleges to provide additional programs for students.
· Health:  Students will develop an understanding of the importance of health and nutrition through classroom instruction, selected special programs, collaborations with local health agencies, and thematic units.  Health instruction follows the California Health Framework.  Data from the California Healthy Kids survey will inform additional needed interventions.  
· Physical Education:  Students will receive regular physical education instruction.  Emphasis is placed on activities that students are likely to engage in throughout their lives (e.g. running, dancing).  
Assessment

At Aspire Public Schools, assessment is a critical tool for observing individual student progress, determining the efficacy of individual teachers, and evaluating the success of the program as a whole.  Multiple assessments are used because no single assessment provides sufficient information on students’ learning regarding all three outcomes.  Aspire students are assessed through:

· All standardized tests required for traditional public schools that are mandated in the California Education Code (including  CAT/6, CST, CELDT and Physical Fitness Test)
;

· Other nationally recognized norm-referenced and/or developmentally based tests (e.g. Developmental Reading Assessment; Silicon Valley Math Problem Solving Assessment, the Algebra)

· Specialized assessments developed by Aspire Public Schools for all areas of the academic core (e.g. ; project rubrics);

· Day-to-day assessments related to specific content or skills (running record for language arts; Open Court reading assessments, Edusoft assessments; math computation quizzes, unit tests);

· Qualitative observations of the process of learning (teachers' anecdotal notes, a child's reflection log, internship mentor reports); and

· Examination of final products (a final draft of a paper, an interdisciplinary final project, 5th and 8th grade Rites of Passage (ROPES) project) based on criteria and standards clearly communicated at the beginning of the project

Technology as a Tool

At Aspire, technology is used as a tool for research, communication, and production—just as it is in everyday life.  Each classroom in grades K-8 has 3 to 5 computers with Internet access, additionally students and teachers have access to banks of laptop computers.  Students exercise their higher-order thinking skills through simulations and presentations, their communication and production skills through electronic mail and publishing, and their research skills through use of electronic references, including the Internet.  

Support for English Language Learners

To meet the needs of English Language Learners, Aspire has added a number of bilingual teaching strategies to its core program, including: building on students’ culture, language and experiences; using dual-language strategies; teaching the second language through content; practicing English cooperative problem-solving groups; and allowing community language; norms in informal learning situations; and using computers and peer tutors to enhance language.  

All of the English Language Development standards have been mapped to the Instructional Guidelines, so teachers can integrate the specialized needs of English language learners into the everyday program.  Additionally, teachers use a consistent map which aligns the language arts content standards with the ELD standards.  

Early Intervention for Student Success

Through a variety of assessment measures including the CST, benchmark exams, and classroom assessments, struggling students will be identified as requiring additional instruction.  These students will be provided with before, during or after school tutoring at the school site.  

Highly Qualified Teachers



At the center of the educational program are the teachers.  The faculty will consist of well-prepared and certified teachers.  All core teachers and paraprofessionals will meet the requirements of the No Child Left Behind Act.  Teachers will be encouraged to pursue National Board Certification within their first five years at Aspire.  Professional development and teacher collaboration will be scheduled on a regular and on-going basis to support teachers throughout their career.  In establishing a professional teaching environment, Aspire will ensure collaborative planning time for teachers to design student focused curriculum, pedagogy and assessment through which students can make connections, deepen their understanding of concepts and achieve at high levels.
Special Education

In accordance with state and federal law, each student eligible under IDEA (Individuals with Disabilities Education Act) will be provided a free appropriate education in the least restrictive environment. The decisions regarding the specific services each student will receive are the responsibility of the Individualized Education Team. The Team includes the involvement of parents and the decisions are formulated in a written plan (referred to as an IEP).

The identification process for students who would be eligible for special education services begins when students have been accepted and enrolled in any Aspire Public School. All incoming students participate in a series of diagnostic assessments in Language Arts and mathematics. In addition students are also eligible through the “child find” process which is an ongoing aspect of the instructional program at all schools. Through an extensive use of the Student Study Team process and comprehensive professional development about the characteristics of special education handicapping conditions and the referral process, parents and students have extensive opportunities to be served.

Aspire Public Schools is a LEA in the LASER SELPA

Schools founded under the Aspire Public Schools Statewide Benefit Charter shall participate as a member of the Aspire Public Schools LEA in the LASER (Lodi Area Special Education Region) SELPA. All schools in the Aspire Public Schools LEA make the following assurances:

· Free Appropriate Public Education - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that a free appropriate public education shall be provided to all enrolled students including children with disabilities who have been suspended or expelled from school.

· Child Find - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that all students with disabilities are identified.

· Full Educational Opportunity - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that all students with disabilities have access to the full range of programs available to non-disabled students.

· Least Restrictive Environment - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that students with disabilities are educated with students who are not disabled to the maximum extent appropriate. This will be addressed through the use of supplementary aids and services in the general education environment.

· Individualized Education Program - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that an Individualized Education Plan is developed, reviewed and revised for each child who is eligible.

· Assessments - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that an IEP review shall be conducted on an annual basis at a minimum. In addition a reassessment shall be conducted at least once every three years, and more often if conditions warrant or requested by the student’s parents or teacher.

· Confidentiality and Procedural Safeguards - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that the confidentiality of identifiable data shall be protected at collection, storage, disclosure and destruction. In addition, students and their parents shall be provided with safeguards through the identification evaluation and placement process and provisions for a free appropriate public education.

· Personnel Standards - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that good faith efforts will be made to attract, recruit and hire appropriately trained and credentialed personnel to provide special education services to children with disabilities.

· State Assessments - Schools founded under the Aspire Public Schools Statewide Benefit Charter will assure that students with disabilities are included in State assessment programs with appropriate accommodations and modifications when necessary and appropriate.


In addition, each school chartered under the statewide benefit charter shall comply with the LASER Local Master Plan (a copy attached and incorporated herein by reference) and perform all corrective actions deemed necessary by Aspire Public Schools and/or the LASER SELPA. The Director of Special Education at Aspire Public Schools will work with each school to develop an annual budget, hire necessary staff, contract for appropriate services and document the qualifications and competency of school leadership to meet the special education compliance and quality requirements.


The Director of Special Education, the Program Specialist and other team members will work with the LASER leadership to provide monthly professional development that builds the capacity of the special education staff in the areas of promising instructional practices, compliance with state and federal statutes, reporting requirements and use of instructional data. In addition, all staff members will be provided annual professional development about practices that support the needs of special education students in the least restrictive environment. To assist the professional development of the professional team at Aspire Public Schools the organization will maintain an annual membership to CARS Plus.

Informing Parents about the Transferability of Courses to Other Public High Schools and the Eligibility of Courses to Meet College Entrance Requirements
If in the future Aspire is allowed to serve students of grades 9-12 through this charter, parents will receive a letter at the beginning of each school year that describes the transferability of courses to other public high schools and the eligibility of courses to meet college entrance requirements.  The School’s current plans and expectations regarding course transferability and eligibility for college entrance requirements are described below.   

Additionally, if the charter is revised to include grades 9-12, the School will seek to earn accreditation by the Western Association of Schools and Colleges (WASC) and to ensure that every student has the opportunity to graduate with University of California/California State University (UC/CSU) approved coursework. With WASC accreditation and UC/CSU course approval, students’ coursework is recognized by other schools and out of state universities and colleges and by the admissions committees of the UC/CSU system.

To earn WASC accreditation the School will apply for accreditation by WASC in the fall of the School's second year.  This is the earliest date that WASC recommends new schools to apply.  To apply for WASC accreditation, the School will fill out the “Request for WASC Affiliation” form – a form requiring only basic information (e.g., name, address, etc.).  Once the “Request for WASC Affiliation” form is received by WASC, they will then send the School an “Initial Visit Application.”  The School will then fill out this “Initial Visit Application” form.  It is a form that requires the school to report on largely the same things that this charter details (e.g., purpose of school, population and goals of school, governance and funding structures, etc.).

By the late winter of the school’s second year WASC will send a team to do a

one day visit at the School.  After their visit (and typically within two months) WASC will notify the School of its status.  The School anticipates receiving the highest approval rating for two reasons.  First, much of the criteria that WASC seeks is criteria the School must meet in order to be granted a charter.  Second, statistically, over one third of the schools that apply earn Interim Accreditation (the school has met all criteria and will conduct a self study the following year to gain full accreditation) and well over half earn Candidacy Status (the school is progressing and promises to meet all criteria and will conduct a self study in two years).

On such a timeline the School is likely to earn WASC accreditation with Interim Accreditation by the end of its third year and WASC Accreditation with Candidacy Status by the end of its fourth year.

The secondary portion of the curriculum will develop both a foundation of basic skills and cultivate higher-order thinking skills; it will be simultaneously rigorous and relevant to students.  The educational program emphasizes interdisciplinary thinking among subject areas.  Upon completion of the graduation requirements, students will have met the University of California system A-G subject requirements.

Graduation Requirements

· Complete course requirements (See below).

· Pass portfolio and exhibition reviews (See below).

· Passing of the California High School Exit Exam

Course Requirements

Students may fulfill course requirements through coursework at the School or through approved on-line coursework or approved coursework at a local college or community college.  Students will earn credits that fulfill the University of California and California State University (UC/CSU) system A-G requirements:

A. Social Science



2 years

B. Language Arts



4 years

C. Mathematics



3 years

D. Lab Science



2 years

E. Non-English Language


2 years

F. College Preparatory Electives

2 years

G. Visual and Performing Arts

1 year

Portfolio and Exhibition Requirements

In grades 9-12, students will be expected to demonstrate mastery through portfolios (a collection of student work) in the four core subject areas and in selected elective courses.  These portfolios will include research papers, scientific experiments, essays and other products of students’ inquiries.  They may also include tests, teacher or employer/internship evaluations, or other assessments of student work.  Students will also be expected to present and defend a number of their portfolios before a panel of judges including teachers and outside assessors. 

Acceptance to a Four-Year University


Throughout students educational experience at Aspire, they will receive support and counseling about getting into four year universities.  The College Handbook (a copy is attached hereto is incorporated herein by reference), one-on-one counseling, parent workshops and a culture of college aspirations will allow every student to leave Aspire and attend a four year university.  These services begin in sixth grade.  If Aspire is allowed to serve students in higher grades, acceptance at one of these institutes of higher education is a graduation requirement.  By creating a College for Certain® culture, providing the necessary skills and coursework and supporting students through the process, Aspire is preparing the students for a successful postsecondary experience.  

Element B: Measurable Pupil Outcomes

The measurable pupil outcomes identified for use by the charter school. "Pupil outcomes," for purposes of this part, means the extent to which all pupils of the school demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the school's educational program.

-
California Education Code Section 47605(b)(5)(B)


An Aspire education provides students with access to opportunities for success in future endeavors – in higher education, work, and citizenship.  Through personalized learning experiences, students master basic skills, acquire the thinking skills needed for the rigorous work of the real world, and develop productive life skills.  The School’s educational program is designed to help all of its students to develop the following measurable pupil outcomes:

To establish a foundation for success, Aspire students will:

· Basic Skills: Master at least grade level competency in the four core subjects: mathematics, science, social studies, and language arts (including reading, writing, listening and speaking);

· Thinking Skills: Be able to apply classroom learning to their real world experiences in a relevant and valuable way, using higher-order thinking skills (including critical thinking, creativity, decision-making, problem solving, reasoning, knowing how to learn); and

· Life Skills: Have developed personal qualities of individual responsibility, intellectual curiosity, sociability, self-management, confidence, and integrity.

Aspire sets high standards for all students, based on California State Content Standards, Newmann’s Standards for Authentic Instruction and Assessment, and the Secretary’s Commission on Achieving Necessary Skills (SCANS).  In addition, each student has a Personal Learning Plan (PLP), developed in collaboration with his/her teacher and parent(s), that outlines the student’s specific learning goals each semester. 

Element C: Methods to Assess Pupil Progress Toward Meeting Outcomes

The method by which pupil progress in meeting those pupil outcomes is to be measured.

- 
California Education Code Section 47605(b)(5)(C)

Aspire’s academic program is standards-based and data driven.  The California state content and performance standards and multiple sources of data form the basis of the School’s teachings.  Performance assessments will be evaluated with the use of common benchmarks and rubrics and will be analyzed on a regular basis to help drive the School’s educational program.   The rubrics will be used to inform students and parents about the standards for student work.  Both teachers and students will use the rubric to score the work and make improvements.     Rubrics used throughout the year will show growth over time.  

The data collected from the assessments below is used to evaluate student progress, to identify ways to improve learning, and to measure pupil progress in meeting the desired pupil outcomes in terms of their basic skills, thinking skills, and life skills.

· Basic Skills:  In order to demonstrate basic skills, students will be assessed in each of the core subjects by classroom assessments and the tests utilized in California’s Standardized Testing and Reporting (STAR) Program.  Pupil progress in developing basic skills will be measured by:

· 100% students passing core academic classes; and

· An increase of 10% each year of students scoring proficient or advanced proficient based on STAR   

· Thinking Skills:  Students will demonstrate thinking skills in the four core subject areas and in selected elective courses through interdisciplinary projects.  Pupil progress in applying thinking skills will be measured by:

· 100% of students meeting interdisciplinary project requirements.  Rubrics based on Newmann’s standards (a copy is attached and is incorporated herein by reference) for rigor will be used to assess the final projects and 

· 100% of students passing ROPE(s) exhibition; 

· Life Skills:  Students will demonstrate life skills through regular attendance at School, participating in co-/extra-curricular activities, and continuing/graduating from the School.  Pupil progress in developing life skills will be measured by:

· the School’s 95% or higher attendance rate;

· 90% of students participating in co-/extra-curricular activities; and

· the School’s 100% promotion rate; and

· the School’s 100%  4 year college acceptance rate (9-12, if charter is revised)

Schoolwide Performance Goals



The School expects to achieve the following school wide performance goals.  The School will aim to meet or exceed its school wide annual Academic Performance Index (“API”) growth targets.  The School will aim to have its numerically significant subgroups demonstrate comparable improvement in meeting or exceeding their annual API growth targets.



All Aspire schools have demonstrated significant academic achievement and student growth, as measured by exceeding the state’s API growth targets, and/or achieving an 8 or above on the state’s similar school ranking:

· University Public School:  Over the 5 years since UPS’s founding, the school has grown 225 points on the API, compared to the cumulative 19 points targeted by the state – a multiple of almost 12x.  In fact, each year UPS’s API growth has exceeded the state target.  UPS is also a California Distinguished School, and was awarded the honor in the first year it was eligible.

· Monarch:  Since its founding in 2000-2001, Monarch has grown 197 points on the API, compared to the cumulative 45 points targeted by the state – a multiple of over 4x.  (Note that for the 2005 STAR, Monarch students were combined with students from Millsmont, a new Aspire school in Oakland.)

· University Charter School:  UCS has grown a total of 78 points on the API over a three year period, despite already being above an 800.  UCS was also an 8 on the Similar School Ranking in 2004.

· River Oaks Charter School:  ROCS has grown 70 points on the API over the three years since its founding, compared to the cumulative 14 points targeted by the state – a multiple of 5x.    

· Summit: Summit has grown 39 points on the API over the three years since its founding, compared to the cumulative 17 points targeted by the state – a multiple of more than 2x.

· Wilson Prep: Wilson Prep has grown 74 points on the API over the two years since its founding, compared to the cumulative 27 points targeted by the state – a multiple of 2.7x.  In addition, in 2005, 100% of Wilson Prep’s first class of graduating seniors were accepted into at least one 4-year college.

· Ben Holt: Ben Holt grew 26 points from its baseline year in 2004 to 2005 – a multiple of 6.5x.  

· EPACS:  Over the 6 years since EPACS’s founding, the school has grown 240 points on the API, compared to the cumulative 49 points targeted by the state – a multiple of almost 5x.  EPACS has been a Similar Schools Rank of 10 since 2001, and at all times since becoming an Aspire school.

· Capitol Heights Academy:  CHA grew 68 points from its baseline year in 2004 to 2005 – that’s 5.7x over the state target of 12 points.  

· MMA:  Not applicable.  The school was founded in Fall 2004, and therefore the 2005 STAR results, which were blended into Monarch’s, serve as the school’s baseline.

· South Stockton:  Not applicable.  The 2005-2006 school year is the first year of instruction at South Stockton.

· LA Elementary:  Not applicable.  The 2005-2006 school year is the first year of instruction at LA Elementary.

· BMA:  Not applicable.  The 2005-2006 school year is the first year of instruction at BMA.

· Cal Prep:  Not applicable.  The 2005-2006 school year is the first year of instruction at Cal Prep.



A detailed chart setting forth Aspire’s performance is attached.  A copy is attached hereto and is incorporated herein by reference.

Collecting, Analyzing, and Reporting Data



Aspire will collect and analyze data on student achievement on a regular basis and will provide student achievement data to staff, parents and guardians, and the State Board of Education:

· Staff will receive data on student achievement during staff meetings and will use this data to help monitor and improve Aspire’s education program;

· Parents and guardians will receive data on student achievement when they meet with their child’s teacher to develop, modify, or review their child’s PLP; and

· The State Board of Education will receive data on student achievement through School reports and/or presentations.   

Aspire uses the State Testing and Assessment Reports to assist in identifying strengths and weaknesses at a student, classroom, grade level, school and organization.  Additionally, the SABE/2 and the California Physical Fitness test will be administered and used to inform the school program.  Every summer the School will have a staff retreat where the data will be analyzed.  School wide plans for professional development will be based on these plans.  

The School will use many in-house assessments which inform daily instruction.  Three Aspire assessments provide the best benchmarks of a student’s progress towards reaching the state standards.  

Annually, the status of the school is reported internally through a balanced scorecard (a copy is attached hereto and is incorporated herein by reference).  This tool allows an evaluation of the school on more then one facet.  Specifically, the scorecard measures:

· Student achievement:  Academic Performance Index,  math problem solving and reading level;

· Teacher satisfaction and effectiveness:  results on the staff survey, teacher evaluation, and teacher retention; and

· Community satisfaction:  parent survey results, school waitlist, reenrollment rate of students.

Reading Assessment

In grades K-8, the Developmental Reading Assessment (DRA) is used to benchmark students reading achievement at least three times a year.  This assessment tool measures a students’ independent reading level and instructional path to help teachers guide students to the next reading level.    It not only allows a teacher to listen for decoding, fluency and strategies, it also allows a teacher to measure comprehension.  The DRA levels span from 1 to 44 to show incremental reading growth.  Aspire has set benchmarks for every grade level.  Teachers turn in the scores three times a year.  Each teacher has similar weekly assessments that she/he uses in the classroom for instruction.

When students begin to read beyond the 6th grade level, teachers will switch the assessment to the Basic Reading Inventory.  This tool allows a broader diagnosis of students reading at grade levels 1st through 12th.   It includes a variety of comprehension questions.  Theses scores are collected and analyzed three times a year.  (A copy is attached and is incorporated herein by reference).
Aspire Writing Assessment

Three times a year every student in the school takes a writing assessment.  The prompts change and are aligned with the genres specific to the grade level standards.  The papers are scored with other Aspire staff including teachers and instructional coaches to insure validity of scores.  The rubric for scoring (a copy is attached and is incorporated herein by reference) is aligned with the writing rubric used by the state.  Benchmarks are set for every grade level.  These scores are analyzed three times a year.

Aspire Math Assessment

Every student takes an Aspire math assessment based on the specific grade level standards.  The papers include both computation and a problem solving section.  The computation is scored with Edusoft software.   The problem solving is scored with Aspire teachers and instructional coaches.  A task analysis is done of every paper, so that teachers can identify standards that need to be re-taught.   After every administration of the benchmark exams, the student data is analyzed at several levels – classroom, grade level, school and Aspirewide.  

If any student is not making sufficient progress to meet the benchmarks created by Aspire, teachers, parents or administrators begin a Student Success Team.  From this meeting an action plan is created to support the student.  

Element D: Governance Structure of School

The governance structure of the school, including, but not limited to, the process to be followed by the school to ensure parental involvement.

-
 California Education Code Section 47605(b)(5)(D)
The School will be an independent charter school governed by the Aspire Board of Directors.  The current members of the Aspire Board of Directors are:

· Tom Changnon, Superintendent
Keyes Union Elementary School District

· Beth Hunkapiller 



San Carlos, California

· Dr. Linda Darling-Hammond


Stanford University

· Bill Huyett, Superintendent


Lodi Unified School District

· Marie Washington


San Francisco, California

· Melvin Kaplan, CEO


Wellington Financial Group

· Steven Merrill 


Grass Valley, California

· Steve Poizner


Monte Sereno, California

· Don Shalvey, Ed.D., CEO


Aspire Public Schools

· Bill Hughson (Leave of Absence)


San Rafael, CA  94901

· Emily Rummo/Ron Yu (Sitting in for Sareena Ghulati)


New Schools Venture Fund

· Dick Spalding 


Thomas Weisel Healthcare Venture Partners

Aspire is governed by the Board of Directors in accordance with California’s Charter Schools Act and the Nonprofit Public Benefit Corporation Law.  The School will be governed pursuant to the bylaws adopted by the incorporators, as subsequently amended pursuant to the amendment process specified in the bylaws, (copies of articles of incorporation and by-laws are attached and are incorporated herein by reference).

Aspire is non-sectarian in its programs, admissions policies, employment practices, and all other operations, shall not charge tuition, and shall not discriminate against any student or employee on the basis of race, ethnicity, national origin, gender, sexual orientation or disability.  Aspire complies with all applicable federal, state and local laws applicable to its operation.  It will retain its own legal counsel when necessary. It will purchase and maintain as necessary general liability, property, workers’ compensation and unemployment insurance policies. 

The Aspire Board of Directors currently consists of a maximum of 11 regular members plus one seat for every previously-identified sponsoring district. At its option, the SBE may therefore designate a board designee to sit on the Aspire Board of Directors.  The Board of Directors is responsible for establishing broad policies that affect all Aspire schools.  For example, the Board of Directors and its Executive Committee may set policies related to staff hiring, benefits and compensation, conditions for student suspension or expulsion, controversial issues that affect more than one school site and teacher, and principal and staff compensation criteria. Members of the Board may also participate in raising funds and increasing public awareness of Aspire’s work.

Parent and Community Involvement

Aspire encourages all groups to participate in and share responsibility for the educational process and educational results.  In order to achieve this important end, the School plans to give local control to an Advisory School Council (“ASC”), consisting of parent and school representatives.  Each school’s ASC will participate in developing school policies and share in efforts to engage the support of the community.  The ASC may make recommendations about issues related to the school and participate in reviewing parental and community concerns.  The ASC will consist of representatives of the following parties: the principal, teachers, and parents.  The principal is responsible for communicating all ASC policy recommendations to the Aspire Board of Directors.  In short, Aspire’s governing board oversees issues related to Aspire schools in general, while the ASC’s focus on the day-to-day concerns of each respective Aspire school.

Additional Opportunities for Parent Involvement

· Parents, students and teachers meet at least twice a year to plan and assess the students’ learning progress and determine goal

· Exhibition panels – parents may sit on panels to judge student work

· School and staff evaluations – parents fill out a survey each year evaluating the strengths and weaknesses they identify with the program at the School

· Student-led conferences – students will lead conferences on their work during the year to keep parents informed

· Volunteer Opportunities – various opportunities will arise for parents to volunteer, such as helping in classrooms, leading extra-curricular activities, assisting in event planning, attending study trips, and serving on parent committees

· Fundraising – parents and community members may work with the school to raise additional resources to support students and the school program

· Advocacy – parents and community members communicate the school design and outcomes to the public, educators and policy makers and advocate for necessary policies and resources

Addressing Parent Concerns and Complaints


Aspire is committed to working with parents to address parental concerns and complaints.  Parents will be encouraged to share their ideas and concerns with the School and Aspire throughout the school year.  In addition, an Ombudsman will serve as an objective, third party resource for parents or community members who wish to express a grievance to Aspire about the School.  The Ombudsman, a respected community leader from the School’s local community, will use his/her discretion to ameliorate specific parental concerns and may choose to discuss the problem with Aspire’s Board of Directors in serious cases.  Also, Aspire has established a formal complaint process to address any parent complaints about the employees or employment practices of the organization and has issued Community Complaint Procedures and a Community Complaint Form.  Finally, Aspire is committed to providing a safe, discrimination-free and harassment-free education to its students.  To help achieve this important end, Aspire has established a formal Discrimination/Harassment Policy and Complaint Procedure.

Element E: Employee Qualifications

The qualifications to be met by individuals to be employed by the school.

-
 California Education Code Section 47605(b)(5)(E)
Aspire will recruit professional, effective, and qualified personnel to serve in administrative, instructional, instructional support, and non-instructional support capacities.  Aspire believes that all of its employees play a key role in creating a successful learning environment and will recruit qualified employees throughout the organization.  The School will conduct background checks on employee candidates to provide for the health and safety of the School’s faculty, staff, and pupils and the academic success of the pupils.  Employees will meet specific qualifications for employment as outlined in their job descriptions. Teachers at the School will meet all requirements for employment set forth in applicable provisions of law, including credential requirements outlined in the Charter Schools Act.  

Principal Qualifications

Principals are the instructional leaders at the Schools and will be responsible for helping the Schools and students achieve the outcomes outlined in this charter petition.  The Principal will have the following qualifications:


Required knowledge, skills, and abilities:

· Superb communication and community-building skills

· Deep knowledge of curriculum development and program design

· A record of success in developing teachers

· Entrepreneurial passion

Required educational level:

· Bachelors degree

· Graduate coursework in educational administration

Required experience:

· 5 plus years teaching and administrative experience

· Experience in performance assessment

Office Manager Qualifications


The Office Managers are responsible for overall front office activities, will report to the Principal, and will work with students, parents, and outside parties.  The Office Manager will have the following qualifications:


Required knowledge, skills, and abilities:

· Strong organizational, time management, and multi-tasking skills

· Strong interpersonal and communication skills

· Expedience in office management capacity

· Ability to work independently as well as with a team

Required educational level:

· A.A. degree or equivalent work experience

Required experience:

· 3 plus years in fast-paced administrative support position

· Experience in school front office preferable

· Proficiency with Microsoft Office

Teacher Qualifications

Criteria for the selection of teachers are adapted from the five standards used for certification from the National Board for Professional Teaching Standards.  During the hiring process, candidates are evaluated using these standards:

1. Committed to students and learning

2. Knowledgeable about their subject matter

3. Skilled in management of learning

4. Reflective in their practice

5. Community-oriented

In addition, teachers of core, college preparatory courses at the School will be required to hold a CCTC certificate, permit, or other document equivalent to that which a teacher in other public schools would be required to hold.  Teachers who are hired to teach a specific subject (e.g. math) will be required to hold a subject-specific credential or permit from the CCTC.       

Teacher Hiring


As a public charter school organization with a clearly defined focus, Aspire tends to attract educators interested in working in more accountable, innovative, collaborative environments—teachers and principals who are themselves educational entrepreneurs.  A rigorous and sound process for selecting from the pool of teacher candidates is essential.  Aspire’s multiple-stage approach includes: a resume screen; interview with a site hiring committee (discussed below); demonstration lesson with students; and reference checks.  

The principal will be in charge of School hiring decisions and may have the opportunity to work with other staff and community members in making these decisions.  The School may utilize a hiring team that includes some or all of the following individuals: 

· Principal: Chairs the hiring committee and makes all final decisions on hiring for the School.  

· Office Manager:  Helps organize the process and paper trail, including: scheduling candidates for interviews and demonstration lessons; collecting score sheets; coordinating with current staff or participating students for demonstration lessons; and sending decline candidates’ paperwork to Aspire.

· Teachers: Actively participate in evaluating candidates through interview and demonstration lesson observation.

· Parents: Actively participate in evaluating candidates through the interview process, observe demonstration lessons and provide input.     

Professional Development


Once teachers are hired, Aspire invests in their continued professional development.  Teachers new to Aspire participate in 3 weeks of summer training to become fluent in the Aspire education program;  four days on literacy instruction, three days on math instruction; two days on rigorous interdisciplinary instruction;  two days of multiage instruction; one day on parent engagement and three days with other team members examining student data.  Each subject training includes professional development about assessing student achievement, classroom management and differentiating instruction.  

In addition, Aspire conducts several school-year workshops in specific areas.  The School Principal, in his/her capacity as instructional leader, provides on-site coaching.  Teachers are organized into teams, led by an experienced “lead teacher” who has the skills to mentor others.  Teachers are then able to collaborate and support each other to reach the Schools’ and individual students’ learning goals.  Aspire also has instructional coaches who provide additional support, provide one-on-one consultation, conduct experience-based group sessions (e.g. New Teacher Support Program), and guide educators in their application for certification from the National Board for Professional Teaching Standards.  Teachers are evaluated by their School Principal at least twice a year according to criteria that are based on National Board Certification.  

Element F: Health and Safety Procedures

The procedures that the school will follow to ensure the health and safety of pupils and staff. These procedures shall include the requirement that each employee of the school furnish the school with a criminal record summary as described in Section 44237.

-
California Education Code Section 47605(b)(5)(F)

The School will comply with the provision of Education Code Section 44237: Fingerprints and Criminal Records Summary.  Each new employee having contact with minor students and not possessing a valid California State teaching credential must submit two sets of fingerprints to the Department of Justice for the purpose of obtaining a criminal record summary.  Faculty and staff will also be examined for tuberculosis as described in Education Code Section 44237.  The above requirements constitute conditions of employment.

All new students will be required to show proof of necessary immunizations as a condition of School admittance to the same extent as would apply if pupils attended non-charter public schools.  The School will provide screening of students’ vision and hearing and the screening of students for scoliosis to the same extent as would be required if students attended a non-charter public school.  Records of staff and student immunizations will be maintained.

Aspire is committed to providing a safe school environment and the School will develop a comprehensive school safety plan that is specific to the School site.  This plan will address conceivable emergency situations, e.g., earthquakes, floods, shootings, and electricity loss.  

Additionally, the School will develop plans for OSHA mandated policies, safe school plans, illness and injury prevention plan and hazardous materials communication plans.  

Element G: Means to Achieve Racial/Ethnic Balance

The means by which the school will achieve a racial and ethnic balance among its pupils that is reflective of the general population...

-
California Education Code Section 47605(b)(5)(G)
Aspire will strive to ensure that the student population at the School will be reflective of the general population residing within Aspire’s stated target areas.  Aspire will monitor the racial and ethnic balance among its students on an annual basis and will engage in a variety of means and strategies to try to achieve a racially and ethnically diverse student population.  These strategies will include enrollment timeline and process that allows for a broad-based recruiting and application process, outreach efforts via neighborhood groups, community organizations, churches, and other leadership organizations, and marketing brochures and/or TV/radio public service announcements targeted towards diverse populations, and when needed, in various languages.

Element H: Admission Requirements

Admission requirements, if applicable.

-
California Education Code Section 47605(b)(5)(H)

The School will actively recruit a diverse student population from throughout the State of California who understand and value the School’s mission and are committed to the School’s instructional and operational philosophy.


The School identifies the following admission requirements:

· Students will be considered for admission without regard to race, ethnicity, national origin, gender, disability, achievement level, or any other prohibited classification.  The school is open to all California students;
· Admission to the School shall not be determined according to the student’s place of residence, or that of his or her parent or guardian, within the state of California;

· Admission preference shall first be given to students with siblings admitted to the School;

· If the number of students interested in attending the School exceeds the School’s capacity, a public random lottery will be held;

· Based on the lottery (or lotteries), a wait list will be kept at the School, and as openings become available, preference will be given to those in order of the wait list;

· Based on research that shows the impact of parental involvement on student achievement, the School will strongly encourage and support parental involvement in their child’s education; and

· Admission tests will not be required; however, assessments will be administered to determine individual instructional programs once students are admitted.  These tests will serve as diagnostics of students’ reading, writing and math skills.

Element I: Financial Audit

The manner in which annual, independent, financial audits shall be conducted, which shall employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority.

-
California Education Code Section 47605(b)(5)(I)
An annual fiscal audit, required under the Charter Schools Act, will be conducted by an auditor with experience in education finance and will use generally accepted accounting principles.  That audit will cover each of Aspire’s schools including those under the statewide charter umbrella.  Because Aspire has only one legal entity, only one set of audited financial statements will be produced for Aspire, but those financial statements will include supplementary information showing site-by-site results.

Aspire’s Audit Committee, in conjunction with Aspire’s Chief Financial Officer, is responsible for contracting with the independent auditor.  Aspire’s Chief Financial Officer is responsible for overseeing the independent audit.  Aspire will share the results with the State Board of Education or designated staff and any other entities (such as the California Department of Education, the County Office of Education, or any other agency as the State Board of Education may direct) as required by law.  The Executive Committee of the Aspire Board of Directors will resolve audit exceptions and deficiencies in a timely fashion.    

Aspire will comply with the Public Records Act (Government Code Section 6250) and the Brown Act (Government Code Section 54950). 


Aspire has been receiving funding pursuant to provisions of the California Education Code as it has opted to be direct-funded. 


Aspire shall promptly respond to all reasonable inquiries. 

Element J: Pupil Suspension and Expulsion

The procedures by which pupils can be suspended or expelled.

-
California Education Code Section 47605(b)(5)(J)

The procedures for suspension and expulsion of the School’s students will comply as closely as feasible with the procedures identified in the California Education Code.  The policies and procedures for suspension and expulsion will be periodically reviewed and the list of offenses for which students are subject to suspension and expulsion will be modified as necessary.  The School will provide notification of any expulsions.  The School will account for suspended or expelled students in its average daily attendance accounting as provided by law.

In addition, Aspire will comply with all federal laws regarding student discipline for children with disabilities and will stay apprised of any developments in the IDEA legislation.  If a student with disabilities has an Individual Education Program (“IEP”) that includes disciplinary guidelines, that student will be disciplined according to these guidelines.  Students whose IEP does not include specific disciplinary guidelines may be disciplined in accordance with the standard school policies listed above.  

The following are grounds for suspension and expulsion:

· Physical Injury: Caused, attempted to cause, or threatened to cause physical injury to another person (Ed. Code 48900(a)(1)) or Willfully used force or violence upon the person of another, except in self-defense. (Ed. Code 48900(a)(2))  Notification to police required for students in grades K-12.

· Weapons, Explosives, Dangerous Objects: Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object, unless, in the case of possession of any object of this type, the pupil had obtained written permission to possess the item from a certificated school employee, which is concurred in by the principal or the designee of the principal. (Ed.Code 48900(b))  Notification to police required for students in grades K-12.

· Controlled Substances/Alcohol: Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of, any controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind. (Ed.Code 48900(c))  Notification to police required for students in grades K-12.

· Substances in Lieu of Controlled Substances: Unlawfully offered, arranged, or negotiated to sell any controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind, and then either sold, delivered, or otherwise furnished to any person another liquid, substance, or material and represented the liquid, substance, or material as a controlled substance, alcoholic beverage, or intoxicant. (Ed.Code 48900(d))  Notification to police required for students in grades K-12.

· Robbery or Extortion: Committed or attempted to commit robbery or extortion. (Ed.Code 48900(e))  Notification to police required for students in grades K-12.

· Damage to Property: Caused or attempted to cause damage to school property or private property. (Ed. Code 48900(f))  Notification to police required for students in grades K-12.

· Theft of Property: Stole or attempted to steal school property or private property. (Ed. Code 48900(g)) Notification to police required for students in grades 4-12.

· Tobacco: Possessed or used tobacco, or any product containing tobacco or nicotine products, including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets, and betel.  However, this section does not prohibit use or possession by a pupil of his or her own prescription products. (Ed.Code 48900(h))

· Obscenity/Profanity: Committed an obscene act or engaged in habitual profanity or vulgarity. (Ed.Code 48900(i))

· Drug Paraphernalia: Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia, as defined in Section 11014.5 of the Health and Safety Code. (Ed.Code 48900(j))  Notification to police required for students in grades K-12.

· Disruption/Defiance: Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, administrators, or other school personnel engaged in the performance of their duties. (Ed.Code 48900(k))  Notification to police required for students in grades K-12.

· Received Stolen Property: Knowingly received stolen school property or private property. (Ed.Code 48900(l))  Notification to police required for students in grades 4-12.

· Imitation Firearm: Possessed an imitation firearm. (Ed. Code 48900(m))  Notification to police required for students in grades 4-12.   (The definition of “Imitation Firearm” is a replica of a firearm that is so substantially similar in physical properties to an existing firearm to lead a reasonable person to conclude that the replica is a firearm. (Ed.Code 48900(m)).

· Sexual Assault/Sexual Battery: Committed or attempted to commit a sexual assault as defined in Section 261, 266c, 286, 288, 288a, or 289 of the Penal Code or committed a sexual battery as defined in Section 243.4 of the Penal Code. (Ed.Code 48900(n))  Notification to police required for students in grades 4-12.  (The definition of sexual assault includes rape, various types of sexual abuse, and lewd and lascivious conduct. (Penal Code 261, 266c, 286, 288, 288a, 289.)  The definition of sexual battery is the touching of an intimate part of another person, if the touching is against the will of the person touched, and is for the specific purpose of sexual arousal, sexual gratification, or sexual abuse. (Penal Code 243.4)).

· Harassment of Witness: Harassed, threatened, or intimidated a pupil who is a complaining witness or witness in a school disciplinary proceeding for the purpose of either preventing that pupil from being a witness or retaliating against that pupil for being a witness, or both. (Ed.Code 48900(o))

· Sexual Harassment: Committed sexual harassment. (Ed.Code 48900.2)  (The definition of sexual harassment is an act which, upon review of a reasonable person of the same gender as the victim, is determined to be sufficiently severe or pervasive so as to cause negative impact on one’s academic performance or to create an intimidating, hostile or offensive educational environment. Notification to police required for students in grades 4-12.  The limitations are that the sexual harassment must be unwelcomed by the recipient in order to constitute a violation of Education Code 48900.2, and only students in grades 4-12 are subject to suspension for sexual harassment.      

· Hate Violence: Caused, attempted to cause, threatened to cause, or participated in an act of hate violence. (Ed.Code 48900.3)  Notification to police required for students in grades K-12.  (The definition of hate violence is the use of force or threat of force to intimidate a person in the exercise of a constitutional or statutory right, or damage or destruction of property for the purpose of intimidating or interfering with a person because of that individual’s “race, color, religion, ancestry, national origin, disability, gender, or sexual orientation.”)

· Intentional Harassment: Created a hostile educational environment (Ed.Code 48900.4)  (The definition of intentional harassment is the engaging in harassment, threats or intimidation, directed against a student or group of students, that is sufficiently severe or pervasive to have the actual and reasonably expected effect of materially disrupting a classroom, creating substantial disorder, and invading the rights of the students or group of students by creating an intimidating or hostile educational environment).

· Terrorist Threats Against School Officials and/or Property: Committed a terrorist threat against school officials, school property or both (Ed.Code 48900.7)  (The definition of a terrorist threat includes any statement, whether written or oral, by a person who willfully threatens to commit a crime which will result in:  death; great bodily injury to another person, or property damage in excess of one thousand dollars ($1,000.00), with the specific intent that the statement is to be taken as a threat, even if there is no intent of actually carrying it out, which, on its face and under the circumstances in which it is made, is so unequivocal, unconditional, immediate, and specific as to convey to the person threatened a gravity of purpose and an immediate prospect of execution of the threat, and thereby causes that person reasonably to be in sustained fear for:  his or her own safety, his or her immediate family’s safety, the protection of school property, and/or the personal property of the person threatened or of his or her immediate family. 

· Electronic Signaling Device: Possessed electronic signaling device, including cell phones and pagers while on school grounds while attending school sponsored activities or while under the supervision and control of school employees (Ed. Code 48901.5)

· Hazing: Engaged in hazing activities or any act that causes or is likely to cause personal humiliation or disgrace (Ed.Code 32050-32052)

· Vandalism/Malicious Mischief: Defaced, damaged or destroyed any school property including, books, supplies of all kinds, equipment, buildings and grounds.  Note:  Parents can be held financially liable for damages up to $10,000 and shall also be liable for the amount of any reward not exceeding $10,000 pursuant to Section 53069.5 of the Government Code (Ed.Code 48904).

The following are the procedures in cases where suspension may result: 

Step One: The school site administrator or teacher investigates the incident and determines whether or not it merits suspension.  Searches:   In order to investigate an incident, or where there is reasonable suspicion, a student’s attire, personal property, vehicle or school property, including books, desks, and school lockers, may be searched by a principal/principal designee who has reasonable suspicion that a student possesses illegal items or illegally obtained items.  These may include illegal substances, drug paraphernalia, weapons or other objects or substances that may be injurious to the student or others.  Illegally possessed items shall be confiscated and turned over to the police. 

Step Two: The school site administrator determines the appropriate length of the suspension (up to five school days).  Note: A teacher may suspend a student only from his/her classroom for the day of the suspension plus the following school day.

Step Three: Unless a student poses a danger to the life, safety, or health of students or school personnel, a suspension will be preceded by an informal conference between the principal and student, in which the student shall be informed of the reason for the suspension, the evidence against him, and be given the opportunity to present his or her defense.  At the time of suspension, a school employee will make a reasonable effort to contact the student’s parents in person or by telephone.  In the event that a teacher suspends a student, the teacher shall ask the parent to attend a parent-teacher conference regarding the suspension as soon as possible. 

Step Four: School site administrator fills out a Notice of Suspension Form.  The parent will be given written notice of the suspension using this form.  A copy of this form is also sent to the Aspire home office and placed in the student’s cumulative file at the school site.

Step Five: School site administrator determines whether the offense warrants a police report.  State law requires that Aspire report certain offenses to law enforcement authorities (Ed. Code 48902).  If so, the police are called as soon as possible.   In addition to the offenses listed under “Grounds for Suspension and Expulsion” that require a police report, school personnel are required, by law, to file a report to the police or a legal agency as follows: 

· Prior to suspending a student from school for an assault upon any person with a deadly weapon or by force likely to produce great bodily injury. (Ed. Code 48902)

· A non-accidentally inflicted physical injury upon a minor student by another student which requires medical attention beyond the level of school-applied first aid. (Penal Code 11166)

· A non-accidentally inflicted physical injury by any person upon any minor which requires any medical attention.  A report must be made to police or a child protection agency. (Penal Code 11166)

· Actual or suspected sexual abuse or physical abuse of any minor child.  A report must be made to a child protection agency. (Penal Code 11166)

· An attack or assault on, or the menacing of, any school employee by a student. (Ed. Code 44014)

· A directly communicated threat by a student or any person to inflict unlawful injury upon the person or property of a school employee to keep the employee from fulfilling any official duty or for having fulfilled any official duty.

· Possession of any controlled substance, drug paraphernalia, alcoholic beverages or intoxicants, including glue containing toluene.  Possession of such materials is illegal, and upon confiscation, cannot be retained by school personnel. (Ed. Code 48900(c))

· Acts of school misconduct in violation of court imposed conditions on probation. (Ed. Code 48267)

· Truancy of any student under court ordered mandatory attendance.

Step Six: The school site administrator informs teachers of each student who has engaged in, or been suspected to have been engaged in, any misconduct for which the student can be suspended other than for use and possession of tobacco products.  The information must be maintained in confidence and transmitted to teachers and supervisory personnel in confidence for a period of three years after receiving such notification or from the time the student returns to the school (Ed. Code 49079).

Step Seven: The school administrator may require the student and his/her parent or guardian to sign a contract that states the conditions that the student is expected to meet while at the school.  Copies of the signed contract are kept by the school site, the student and parent or guardian and the Aspire home office.  

Appeals Process:  A student or the student’s parents/guardians may appeal those disciplinary actions, other than expulsion, imposed upon a student for his/her school related offenses.  Appeals must be made first in writing at the school level, and should be directed to the principal.  The principal or principal’s designee will attempt to resolve the appeal with a written response within ten (10) school days.  After appeal at the school level, if further appeal is desired, the appeal should be made to Aspire and should be directed to the Chief Executive Officer or the Chief Executive Officer’s designee for resolution with a written response within fifteen (15) school days.  After appeal at the Aspire administrative level, if further review is desired, the appeal may be forwarded to the Aspire Executive Committee for resolution with a written response within 20 school days.  If any appeal is denied, the parent may place a written rebuttal to the action in the student’s file.

The following are the procedures in cases regarding expulsion:

Definition: Expulsion is the involuntary removal of a student from all schools and programs of Aspire for an extended period of time for acts of specified misconduct.  Except for single acts of a grave nature, expulsion is used only when there is a history of misconduct, when other forms of discipline, including suspension, have failed to bring about proper conduct, or when the student’s presence causes a continuing danger to other students.  Final action is only taken by vote of the Aspire Board of Directors – Executive Committee.

In the event that a student is recommended for expulsion from Aspire, he or she is entitled to a hearing and, among other things, advance written notice of the rights and responsibilities enumerated in Education Code section 48918.  Written notice of these due process rights shall be provided at least 10 days in advance of the date set for the hearing. (Ed. Code 48918)

Expulsion proceedings for a currently identified Special Education student require additional due process procedures.  Aspire will follow all due process procedures for Special Education students included in this document and in the Education Code.  

The Aspire Executive Committee, upon voting to expel a pupil, may suspend the enforcement of the expulsion order for a period of not more than one calendar year and may, as a condition of the suspension of enforcement, assign the pupil to a school, class, or program that is deemed appropriate for the rehabilitation of the pupil.  The rehabilitation program to which the pupil is assigned may provide for the involvement of the pupil’s parent or guardian in his or her child’s education in ways that are specified in the rehabilitation program.  A parent or guardian’s refusal to participate in the rehabilitation program shall not be considered in the Aspire Executive Committee’s determination as to whether the pupil has satisfactorily completed the rehabilitation program. (Ed. Code 48917) 

Expellable Offenses include:

Category I – Mandatory Expulsion:  Under the mandatory provisions of Education Code 48915(c), a student who has committed one or more of the following acts must be recommended for expulsion and the Aspire Executive Committee must expel the student.

· Possessing, selling or otherwise furnishing a firearm when an APS employee verified firearm possession,

· Brandishing a knife at another person,

· Unlawfully selling a controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety Code, or

· Committing or attempting to commit a sexual assault or committing sexual battery

Category II – Mandatory Recommendation for Expulsion:  Under the Under the mandatory provision of Education Code 48915(a), a student who has committed one of the following acts of misconduct must be recommended for expulsion unless particular circumstances render it inappropriate.

· Causing serious physical injury to another person, except in self-defense;

· Possession of any knife, explosive, or other dangerous object of no reasonable use to the student;

· Unlawful possession of any controlled substance listed in Chapter 2 (Commencing with Section 11053) of Division 10 of the Health and Safety Code, except for the first offense for the possession of not more than one avoirdupois ounce of marijuana, other than concentrated cannabis;

· Robbery or extortion;

· Assault or battery upon a school employee.

Category III – Expulsion May Be Recommended:  In accordance with Education Code 48915 and by direction of the California Board of Education, a student may be considered for expulsion for committing any act not listed in Category I or II and enumerated in Education Code sections 48900, 48900.2, 48900.3, 48900.4, or 48900.7.

Note:  The Aspire Executive Committee’s decision to expel a student for violations included in Categories II and III must be based on a finding of one or both of the following:

1. Other means of correction are not feasible or have repeatedly failed to bring about the proper conduct.

2. Due to the nature of the act, the presence of the pupil causes a continuing danger to the physical safety of the pupil or others. (Ed. Code 48915(b) and 48915(e).)

Note:  If the Discipline Review Board chooses not to recommend the expulsion of the student, Aspire may, at its discretion, impose a lesser form of disciplinary action which may include assigning the student to another school or program.  Such transferred students will not be permitted to re-enroll in their former school of assignment. (Ed. Code 48918(e))

Procedures in Cases Requiring the Extension of Suspension and/or Expulsion:

Step One: School site administrator investigates an incident and determines whether the offense results in a suspension.  If so, the administrator follows the procedures to suspend the student outlined above.  

Step Two: A meeting is held within five school days of the student’s suspension to extend the suspension.  The student and his/her parent or guardian are invited to attend this meeting with the Chief Executive Officer (“CEO”) of Aspire or the CEO’s designee.  School site administrators or teachers may also be present.  At this meeting the offense and repercussions are discussed.  An extension of the suspension may be granted only if the CEO or the CEO’s designee has determined that the presence of the student at the school or in an alternative school placement would cause a danger to persons or property or a threat of disrupting the instructional process.  If the student has committed an offense that requires a mandatory expulsion recommendation, this is discussed and understood by all parties.

Step Three: A letter from Aspire is sent to the student and parent or guardian regarding the expulsion hearing.  This letter notifies the student and parent or guardian when and where the expulsion hearing will take place and the rights of the student with respect to the hearing as provided under Ed. Code 48918.  The expulsion hearing must occur within thirty days of the offense, unless the student and parent or guardian request a postponement.

Step Four: The school site administrator files papers that are available for review by the student and his/her parent or guardian.  These papers may include, but are not limited to, the following: A record of student attendance and grades; a record of previous infractions; a statement of the facts surrounding the case made by a site administrator; a statement of the facts surrounding the case made by a witness. 

Step Five: The student and his/her advocate prepare their presentation to the expulsion hearing board and, if necessary, subpoena witnesses.  The student’s advocate is any person (attorney or non-attorney) of the student’s choice who is willing and able to represent the student at the expulsion hearing.

Step Six: An expulsion hearing is held.  The hearing will follow the procedures identified in Ed. Code 48918.  This hearing cannot be held within less than ten days from when the letter in Step Three is mailed in order to give the student and his/her advocate time to prepare for the hearing unless the student and family/guardian waive their rights to ten days’ notice.  Instead of conducting the expulsion hearing itself, the Aspire Executive Committee may appoint a Discipline Review Board consisting of three or more certificated persons, none of whom is a member of the Aspire Board of Directors or employed on the staff of the school in which the pupil is enrolled, to hear the case or the Aspire Executive Committee may contract with the county hearing officer to hear the case.  A record of the hearing will be made and, if necessary, a translator will be present at the expulsion hearing.

Step Seven: Within three schooldays after the hearing, the county hearing officer or Discipline Review Board shall determine whether to recommend the expulsion of the pupil to the Aspire Executive Committee. If the county hearing officer or Discipline Review Board decides not to recommend expulsion, the expulsion proceedings shall be terminated and the pupil immediately shall be reinstated and permitted to return to a classroom instructional program, any other instructional program, a rehabilitation program, or any combination of these programs.  The decision not to recommend expulsion shall be final.

Step Eight: If the county hearing officer or Discipline Review Board recommends expulsion, findings of fact in support of the recommendation shall be prepared and submitted to the Aspire Executive Committee.  All findings of fact and recommendations shall be based solely on the evidence adduced at the hearing.

Step Nine: The Aspire Executive Committee meets and decides whether or not to approve the county hearing officer or Discipline Review Board’s recommendations.  If the Aspire Executive Committee accepts the recommendation calling for expulsion, acceptance shall be based either upon a review of the findings of fact and recommendations submitted by the county hearing officer or Discipline Review Board or upon the results of any supplementary hearing conducted pursuant to Ed. Code 48918 that the Aspire Executive Committee may order.  The decision of the Aspire Executive Committee to expel a pupil shall be based upon substantial evidence relevant to the charges adduced at the expulsion hearing or hearings.  An alternative school placement for the student will be arranged if the student is expelled for any length of time.

Step Ten: The county hearing officer, Discipline Review Board, or Aspire Executive Committee may require the student and his/her parent or guardian to sign a contract that states the conditions that the student must meet in order to remain or be re-admitted to the school.  Copies of the signed contract are kept by the school site, the student and parent or guardian and the Aspire home office.  The student’s compliance with the contract is reviewed periodically by a school administrator.

Steps to Appeal: All decisions to expel are final, but may be appealed to the County Board of Education.  The appeal process is enumerated in Education Code Section 48919 and a statement of rights is given in writing to parents for students that have been expelled.

Element K: Retirement System

The manner by which staff members of the charter schools will be covered by the State Teachers' Retirement System, the Public Employees' Retirement System, or federal social security.

-
California Education Code Section 47605(b)(5)(K)


All employees of Aspire who qualify for membership in STRS or PERS shall be covered under the appropriate system.  Employees will contribute at the rate established by STRS or PERS.  The Payroll/Benefits Manager of Aspire will ensure that appropriate arrangements for the coverage have been made.  Aspire will make all employer contributions as required.  Aspire will also make contributions for workers’ compensation insurance, unemployment insurance and any other payroll obligations of an employer.  

Element L: Attendance Alternatives

The public school attendance alternatives for pupils...

-
California Education Code Section 47605(b)(5)(L)

Students who opt not to attend the School may attend other public schools in accordance with existing enrollment and transfer policies of their county of residence.  The parent or guardian of each student enrolled in the charter school shall have no right to admission in a particular school of any local educational agency (or program of any local educational agency) as a consequence of enrollment in the School, except to the extent that such a right is extended by the local educational agency.

Element M: Description of Employee Rights

A description of the rights of any employee… and of any rights of return… after employment at a charter school.

-
California Education Code Section 47605(b)(5)(M)

The rights of any employees to take employment at the School, as well as the right to return, shall include:  Any rights upon leaving the employment of a local education agency to work in the School that the local education agency may specify; any rights of return to employment in a local education agency after employment in the School as the local education agency may allow; and, any other rights upon leaving employment to work in the School and any rights to return to a previous employer after working in the School that the State Board of Education determines to be reasonable and not in conflict with any provisions of law that apply to the School or to the employer from which the employee comes to the School or to which the employee returns from the School.  

Element N: Dispute Resolution Procedures

The procedures to be followed by the charter school and the entity granting the charter to resolve disputes relating to provisions of the charter.

-
California Education Code Section 47605(b)(5)(N)

Aspire agrees to any specific provisions relating to dispute resolution that the State Board of Education determines necessary and appropriate in recognition of the fact that the State Board of Education is not a local educational agency.  In further recognition of the fact that the State Board of Education is not a local educational agency, Aspire acknowledges that the State Board of Education may choose to resolve a dispute directly instead of pursuing any given dispute resolution process, provided that if the State Board of Education intends to resolve a dispute directly instead of pursuing any given dispute resolution process, it must first hold a public hearing to consider arguments for and against the direct resolution of the dispute instead of pursuing any given dispute resolution process.  Aspire further recognizes that if the substance of a dispute is a matter that could result in the taking of appropriate action, including but not limited to, revocation of the charter in accordance with Education Code section 47605.5, the matter will be addressed at the State Board of Education’s discretion in accordance with that provision of law and any regulations pertaining thereto.   Finally, Aspire represents that it is committed to working with the State Board of Education in a spirit of cooperation, and Aspire will agree to have matters unable to be resolved may be referred to a mutually agreed upon legally licensed mediator at standard cost and that any costs and fees other than attorney’s fees associated with the mediation shall be shared equally by the parties.

Element O: Exclusive Public School Employer Declaration

A declaration whether or not the charter school shall be deemed the exclusive public school employer of the employees of the charter school for the purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 4 of Title 1 of the Government Code).

-
California Education Code Section 47605(b)(5)(O)
For the purposes of the Educational Employment Relations Act, Aspire is deemed the exclusive public school employer of the employees of the School.

Element P: Process for Charter School Closure

A description of the procedures to be used if the charter school closes.  The procedures shall ensure a final audit of the school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for the maintenance and transfer of pupil records.

-
California Education Code Section 47604(b)(5)(P)
In the event that the School closes and does not continue operating under this charter or a different charter, the following procedures, which are adapted from the procedures recommended by the California Department of Education (“CDE”), shall be utilized to ensure a final audit of the School to determine the disposition of all assets and liabilities of the School, including plans for disposing any net assets and for the maintenance and transfer of pupil records.

Documentation of Closure Action


The decision to close the School for any reason will be documented by an official action.  The action will identify the reason for the School’s closure (i.e. whether the charter was revoked, not renewed or closed voluntarily) and the effective date of the closure.  

Notification to the California Department of Education


Notification will be given to the Charter Schools Unit at the CDE.  The notification will include the following information:

a. School name, charter number, and CDS code;

b. Date of closure action;

c. Effective date of the closure, if different; and 

d. Reason for the closure.  (Note: If the charter is revoked pursuant to Education Code Section 47604.5 or revoked or not renewed pursuant to Education Code Section 47607, the notice should clearly state that the charter has been revoked or not renewed, as appropriate.  If it is being closed for other reasons, the notice should specify the reason(s) and clarify that the charter school is being closed, but not revoked).

Notification to Parents and Students

Parents and students of the School will be notified as soon as possible when it appears that school closure is imminent.  The notification will include information on assistance in transferring the student to another appropriate school and a process for the transfer of all student records.

Parents will also be provided with a certified packet of student information that may include the closure notice, grade reports, discipline records, immunization records, and other appropriate information.  For students in grades 9-12 (ultimately), the information will include specific information on completed courses and credits that meet graduation requirements and college entrance requirements.

Other Notifications

The School will notify other entities responsible for providing education services so that they may assist in facilitating student transfers.

Student and School Records Retention and Transfer

The School will facilitate the timely transfer of student records to the entity to which the student will transfer.  The School will assist parents in the transfer of their students to other appropriate schools.  In the event that the School is unable to transfer student records for any reason, the School will maintain them in a safe and secure location and will provide authorized employees with access to these records.  The School will maintain all school records, including financial and attendance records, for a reasonable period after the School closure.         

Financial Close-Out

Aspire will have an independent audit of the School completed within 6 months after the closure of the School.  This may coincide with the regular annual audit of Aspire.  The purpose of the audit is to determine the net assets or net liabilities of the School.  The audit will include an accounting of all School assets, including cash and accounts receivable and an inventory of property, equipment, and supplies.  The audit will also include an accounting of all School liabilities, including any accounts receivable, loans, and unpaid staff compensation.  It may also include any reductions in apportionments as a result of audit findings or other investigations.  The audit will also assess the disposition of any restricted funds received by or due to the School.  The cost of the audit will be considered a liability of the School.  In addition to this final audit, the School will also submit any required year-end financial reports to the CDE in the form and time frame required.  These reports will be submitted as soon as possible after the closure action, but no later than the required deadline for reporting for the fiscal year.

Dissolution of Assets

Upon completion of the final audit, Aspire will develop a plan for the repayment of any liabilities, or the disbursement of any remaining assets of the School.  To the extent feasible, any assets of the School will be liquidated to pay off any outstanding liabilities and any remaining restricted assets, such as grant funds and restricted categorical funds, will be returned to their source.  This plan will be forwarded to the CDE as soon as possible.  If Aspire is not operating and does not plan to continue operating this School or any other schools, the corporation will be dissolved and its net assets will be transferred according to its articles of incorporation and bylaws.

OTHER CHARTER RELATED ISSUES

Term of Charter Petition


Aspire respectfully requests that the State Board of Education approve a term of this charter that shall begin for a five-year period, from July 1, 2006 to June 30, 2011.  Aspire may present a petition to renew or materially amend the Charter as specified in the Education Code. 

Interpreting the Charter


Aspire offers that all terms of this charter be interpreted as within the intent of the California Education Code and should be interpreted in such a manner.  Aspire further offers that the terms of this charter are severable, that in the event that any of the provisions are determined to be unenforceable or invalid for any reason, the remainder of the charter shall remain in effect, and that Aspire agrees to meet to discuss and resolve any issues relating to invalidated provisions in a timely, good faith fashion. 

Revoking the Charter


A charter may be revoked by the authority that granted the charter under this chapter if the authority finds that the charter school did any of the following: (1) Committed a material violation of any of the conditions, standards, or procedures set forth in the charter.  (2) Failed to meet or pursue any of the pupil outcomes identified in the charter. (3) Failed to meet generally accepted accounting principles, or engaged in fiscal mismanagement.  (4) Violated any provision of law.


Aspire respectfully requests that the State Board of Education agree to act in good faith to notify the School in writing of any violation that may result in the revocation of the Charter and, if the violation does not constitute a severe and imminent threat to the health or safety of the pupils, to provide a reasonable opportunity to cure such a violation.

Facilities


Aspire seeks to obtain and retain facilities via numerous mechanisms, including but not limited to, leases, bond measures, and local facilities.  All facilities have the “look and feel” of an Aspire Public School.  This includes using school colors and the naming of classrooms after local and national universities.  Concerning the sites subject to this petition, the facility for the school in Los Angeles shall be a leased facility from a local church organization with possible expansion and/or relocation at a later date, while the facility for the school on the campus of CSUC/Stanislaus shall be an existing structure currently located on the campus as potentially augmented with portables if necessary.

Administrative Services


Given that Aspire’s first charter was granted by the LUSD, and given the long history of working together in a positive and collaborative spirit, Aspire’s preferred county office for location of business records and operations is San Joaquin County.  Aspire has an experienced administrative staff that handles a variety of “back office” services like payroll, accounting, and purchasing.  Aspire will be responsible for all of its own personnel salary and benefit plans, provisions and costs.  

Financials


Copies of the financials that are subject to this petition are attached and are incorporated herein by reference.

Potential Civil Liability Effects

To the fullest extent permitted by law, Aspire shall indemnify, defend and hold harmless the State Board of Education, any successor entity thereto, and their respective trustees, officers, directors, members, employees, agents, affiliates, and representatives, past and present, from and against any and all liabilities, losses, penalties, damages and expenses, including costs and attorney’s fees, arising out of all claims, liens, demands, suits, liabilities, injuries (personal or bodily), property of every kind, nature and character arising or resulting from or occasioned by or in connection with (i) the possession, occupancy or use of the property by the School, its faculty, students, patrons, employees, guests, or agents (ii) any act or omission to act, whether negligent, willful, wrongful, or otherwise by the School, its faculty, students, patrons, employees, guests or agents (iii) a violation of any laws, statutes, codes, ordinances or regulations by the School, it faculty, students, patrons, employees, guests or agents, and/or (iv) any breach, defaults, violation, or nonperformance by the School or any term, covenant, condition, duty, or obligations agreed to by Aspire.  This indemnification, defense and hold harmless obligation shall survive the termination of the charter.  The Board shall have the right, at its own expense, to participate in the defense of any suit, without relieving the School of any of its obligations hereunder.  The Board retains final approval of any and all settlements or legal strategies or contracts which involve the Board.

Aspire acknowledges that the School is not operating as the agent, under the direction and control, of the Board, and that the Board assumes no liability for any loss or injury resulting from:  (1) the acts and omissions of the School, its directors, trustees, agents or employees; (2) the use and occupancy of the building or buildings occupied by the School, or any matter in connection with the condition of such building or buildings; or (3) any debt or contractual obligation incurred by the School.  

In order to mitigate both the potential legal and fiscal liabilities of the School, Aspire will have in force at all times prepaid liability insurance with the California Charter School Association Insurance JPA.  The State Board of Education will be named as an “additional insured.”  

The School acknowledges that it is without authority to, and will not, extend the faith and credit of the Board.

Description of Distinction between Centralized and Individual School Level Responsibilities
As the organization grows and evolves, Aspire will shift towards a matrix organization with both regional and functional dimensions to balance the need for both consistency and local control.  Under the new structure, the Home Office will set strategy and design core systems and processes, as well as provide some services that are best managed centrally.  In this matrix organization, the Home Office will have primary responsibility for daily management, guidance, staff development and performance management, while local school sites will implement on local levels.  

This matrix organization will enable the organization to capitalize on the expertise that individuals have already developed, and pass on institutional knowledge in a more methodical way.  It will also provide the opportunity to work through the natural challenges of dual reporting relationships.  Pragmatically, it is also necessary because individual geographic regions will take time to build to full scale, and having the Home Office share personnel will be more cost-effective.  


Simultaneously, as Aspire develops over time and centralizes “back office” processes, autonomy and power is disbursed to local levels so as to concentrate on local needs at the local levels.  Each individual Aspire school is responsible for setting and maintaining its own budget.  Each individual Aspire principal is concerned with day-to-day hiring and staffing.  Reflecting the values of charter legislation at the State level, each individual Aspire school is granted this power and autonomy in exchange for accountability and results, which to date have been positive.

Description of Local Community Input

Aspire Public Schools currently operates schools in both of the proposed areas of Los Angeles (Huntington Park) and Stockton.  In each community there either have been community and staff meetings or community/staff meetings already held. The purposes of the meetings are to accept suggestions and information regarding the proposed school, academic program and role of parents and community members in the educational program. This also includes the areas of mentoring for students and potential “wrap-around” programs that include before/after school and summer opportunities.

The chart below reflects the schedule of meetings and the approximate attendance for meetings previously held.  It is important to note that other planning meetings have taken place such as the program design meetings with the President of CSU Stanislaus and Aspire’s CEO.  A complete list of previous meetings can be provided:

	Community
	Meeting Date
	Meeting Date
	Meeting Date

	Stockton
	October 28, 2005

10 potential staff members and 8 faculty from CSU Stanislaus 
	January 2006
	March 2006

	Los Angeles (Huntington Park)
	October 18, 2005

55 families in attendance as well as 6 potential staff members and Mayor Ofelia Hernandez
	November 7, 2005

135 families in attendance, Mayor Hernandez, and Councilwomen Elba Romo
	February 2006


ASSURANCES


I hereby certify that the information submitted in this petition for a Statewide Benefit Charter School for Aspire Public Schools is true to the best of my knowledge and belief, that this petition does not constitute the conversion of a private school to the status of a public charter school, and that if awarded a charter, each of the sites of the Aspire Statewide Charter School:

1. Shall meet all statewide standards and conduct the student assessments required, pursuant to Education Code Section 60605, and any other statewide standards authorized in statute, or student assessments applicable to students in non-charter public schools;

2. Shall be deemed the exclusive public school employer of the employees of the charter school for the purposes of the Educational Employment Act;

3. Shall be nonsectarian in its programs, admissions, policies, employment practices, and all other operations;

4. Shall not charge tuition;

5. Shall admit all students who wish to attend the school, and who submit a timely application, unless the school receives a greater number of applications than there are spaces for students, in which case, subject to legal priority, each applicant will be given equal chance of admission through a random lottery process;

6. Shall not discriminate against any student on the basis of ethnic background, national origin, gender or disability;

7. Shall adhere to all provisions of federal law relating to students with disabilities, including the IDEA, Section 504 of the Rehabilitation Act of 1974, and Title II of the Americans with Disabilities Act of 1990, that are applicable to it;

8. Shall meet all requirements for employment set forth in applicable provisions of law, including but not limited to credentials, as necessary;

9. Shall ensure that teachers in the school hold a CCTC certificate, permit, or other document equivalent to that which teachers in other public schools are required to hold, and flexibility will be given to non-core, non-college preparatory teachers;

10. Shall at all times maintain all necessary and appropriate insurance coverage;

11. Shall follow any and all other federal, state, and local laws and regulations that pertain to the applicant or the operation of the school;

12. Shall provide an annual report to the SBE reflecting student achievement data, performance benchmarks, and other pertinent data supporting state charter goals;

13. Shall notify the CDE within 60 days of commencement of instruction at each site; 

14. Shall notify the school districts and county superintendents where each school is located at least 120 days prior to commencement of instruction; and

15. Shall assure that the instructional services for similar student populations described in this charter will be essentially similar at each school and, thus, that each pupil’s educational experience will be reasonably the same with regard to instructional methods, instructional materials, staffing configuration, personnel requirements course offerings, and class schedules.

________________________________

DON SHALVEY

CEO, Aspire Public Schools

ASPIRE FINANCIAL PROJECTIONS: CSU-Stanislaus Partnership (Estimated Monthly Cash Flow)
	
	Jul
	Aug
	Sep
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	Apr
	May
	Jun
	Total

	Funds from Operating Activities
	
	
	
	
	
	
	
	
	
	
	
	
	

	Net Income
	(45,567)
	78,259
	(4,292)
	(4,292)
	(4,292)
	(4,292)
	(6,292)
	(4,292)
	(6,292)
	(4,292)
	(4,292)
	34,983
	25,050

	Adjustments
	
	
	
	
	
	
	
	
	
	
	
	
	

	Depreciation
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	4,986
	59,833

	(Increase)/Decrease in Current Assets
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--

	Increase/(Decrease) in Current Liabilities
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--

	Net Cash from Operating Activities
	(40,581)
	83,245
	694
	694
	694
	(1,306)
	694
	694
	(1,306)
	694
	694
	39,970
	84,833

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Funds from Investing Activities
	
	
	
	
	
	
	
	
	
	
	
	
	

	Purchase of Property & equipment
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(75,000)

	Net Cash from Financing Activities
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(6,250)
	(75,000)

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Funds from Financing Activities
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--

	
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Net Change in Cash Balances
	(46,831)
	76,995
	(5,556)
	(5,556)
	(5,556)
	(7,556)
	(5,556)
	(5,556)
	(7,556)
	(5,556)
	(5,556)
	33,720
	9,883

	Beginning Cash Balance
	41,016
	(5,815)
	71,180
	65,624
	60,068
	54,513
	46,957
	41,401
	35,846
	28,290
	22,735
	17,179
	41,016

	Other Bond Activity (Draws)
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--
	--

	Ending Cash Balance
	(5,815)
	71,180
	65,624
	60,068
	54,513
	46,957
	41,401
	35,846
	28,290
	22,735
	17,179
	50,899
	50,899


	ASPIRE FINANCIAL PROJECTIONS
Statewide Charter

3 YEAR PRO FORMA INCOME STATEMENT

	
	
	
	
	
	

	
	
	 Year 0 
	 Year 1 
	 Year 2 
	 Year 3 

	
	
	 Startup 
	
	
	

	
	
	
	
	
	

	REVENUES
	
	
	
	

	State Aid Per Pupil Revenue
	
	         858,826 
	       1,036,857 
	       1,229,344 

	Federal Income
	
	         122,760 
	          145,795 
	          175,478 

	CDE Grant
	      405,000 
	                   -   
	                    -   
	                    -   

	Class Size Reduction
	
	         227,090 
	          210,444 
	          210,444 

	Categorical Block Grant
	
	         106,974 
	          127,539 
	          149,241 

	Lottery
	
	           48,565 
	            58,548 
	            69,087 

	Donations
	
	         150,000 
	          150,000 
	          100,000 

	In Lieu of Property tax
	
	         858,826 
	       1,036,857 
	       1,229,344 

	Interfund Transfer In
	 
	                   -   
	                    -   
	                    -   

	
	TOTAL REVENUES
	      405,000 
	      2,373,041 
	       2,766,040 
	       3,162,938 

	
	
	
	
	
	

	EXPENSES
	
	
	
	

	Personnel
	
	
	
	

	
	Certificated
	        60,000 
	      1,000,300 
	       1,188,250 
	       1,306,992 

	
	Classified
	        10,000 
	         153,000 
	          207,590 
	          258,818 

	
	Benefits
	        13,000 
	         304,834 
	          380,181 
	          434,288 

	
	   Total Personnel
	        83,000 
	      1,458,134 
	       1,776,021 
	       2,000,097 

	
	
	
	
	18%
	11%

	Books & Supplies
	
	
	
	

	Books
	        75,000 
	           22,000 
	            27,819 
	            30,894 

	Materials/Supplies
	 
	        27,000 
	           43,664 
	            49,470 
	            55,082 

	
	Tot Books/Supplies
	      102,000 
	           65,664 
	            77,289 
	            85,976 

	
	
	
	
	15%
	10%

	Services & Other Operating Expenses
	
	
	

	Travel and Conference
	        10,000 
	           11,140 
	            12,829 
	            14,610 

	Dues & Subscriptions
	
	             1,000 
	              1,000 
	              1,000 

	Insurance
	
	           13,728 
	            16,550 
	            19,529 

	PG&E
	
	           24,288 
	            29,281 
	            34,551 

	Other Utilities
	
	             8,096 
	              9,760 
	            11,517 

	Rent
	
	
	         272,040 
	          319,931 
	          373,953 

	Rent - Furn/Equip
	
	             9,000 
	              9,270 
	              9,548 

	Repairs & Maint
	
	             6,000 
	              6,180 
	              6,365 

	Educ Consultant
	
	         158,400 
	          190,962 
	          225,335 

	Facilities Contractor
	
	           17,600 
	            21,218 
	            25,037 

	Other Consultants
	        10,000 
	             4,224 
	              5,092 
	              6,009 

	Printing/Reprod
	
	           15,488 
	            18,672 
	            22,033 

	Depreciation
	                -   
	           36,667 
	            44,000 
	            51,333 

	Internet Connect
	
	             5,400 
	              5,562 
	              5,729 

	Phone, Fax
	
	             3,600 
	              3,708 
	              3,819 

	Postage/Delivery
	 
	 
	             2,260 
	              2,328 
	              2,398 

	
	Tot Services
	        20,000 
	         588,931 
	          696,343 
	          812,767 

	
	
	
	
	
	

	Other Expenses
	
	
	
	

	Corp Admin(7%)
	
	         146,483 
	          172,270 
	          201,359 

	Dist Admin (1%)
	
	           18,246 
	            22,013 
	            26,079 

	Reserve (3%)
	 
	 
	           62,779 
	            11,052 
	            12,467 

	
	Tot Other Activity
	                -   
	         227,508 
	          205,335 
	          239,905 

	
	
	
	
	-11%
	14%

	
	TOTAL EXPENSES
	      205,000 
	      2,340,236 
	       2,754,988 
	       3,138,745 

	
	
	
	
	
	

	NET PROFIT (LOSS)
	      200,000 
	           32,804 
	            11,052 
	            24,193 

	
	
	
	         (29,974)
	                     0 
	            11,727 

	 
	CASH ADJUSTMENT
	 
	 
	 
	 

	 
	Net Profit (Loss)
	      200,000 
	           32,804 
	            11,052 
	            24,193 

	 
	Accumulated Depreciation
	                -   
	           36,667 
	            44,000 
	            51,333 

	 
	Beginning Cash Balance 
	                -   
	                   -   
	            19,471 
	            29,523 

	 
	Site Improvements (Capitalized)
	      (75,000)
	         (20,000)
	          (15,000)
	          (15,000)

	 
	Computer (Capitalized)
	      (60,000)
	         (10,000)
	          (10,000)
	          (10,000)

	 
	Furniture (Capitalized)
	      (40,000)
	         (10,000)
	          (10,000)
	          (10,000)

	 
	Equipment (Capitalized)
	      (25,000)
	         (10,000)
	          (10,000)
	          (10,000)

	 
	Ending Cash Balance
	                -   
	           19,471 
	            29,523 
	            60,049 

	
	
	
	
	
	

	
	ENROLMENT BY GRADE
	K
	                  60 
	                   60 
	                   60 

	
	
	1
	                  60 
	                   60 
	                   60 

	
	
	2
	                  60 
	                   60 
	                   60 

	
	
	3
	                  60 
	                   60 
	                   60 

	
	
	4
	                  56 
	                   56 
	                   56 

	
	
	5
	                  56 
	                   56 
	                   56 

	
	
	6
	                   -   
	                   60 
	                   60 

	
	
	7
	                   -   
	                    -   
	                   60 

	
	
	8
	                   -   
	                    -   
	                    -   

	
	
	9
	                   -   
	                    -   
	                    -   

	
	
	10
	                   -   
	                    -   
	                    -   

	
	
	11
	                   -   
	                    -   
	                    -   

	
	
	12
	                   -   
	                    -   
	                    -   

	
	
	 Total 
	                352 
	                 412 
	                 472 

	
	
	
	
	
	

	
	Average Dailey Attendance (95%)
	 
	                334 
	                 391 
	                 448 

	
	
	
	
	
	

	
	Teachers
	 
	                  16 
	                   18 
	                   20 


� The growing emphasis on norm-reference tests is much debated. Educationally, standardized tests are only a single indicator of mastery in basic skills; however, they are regarded by employers and policymakers as broadly meaningful.  Aspire Public Schools believes that students should be prepared to be successful on the tests that they are held accountable for; these tests are often the key to future opportunity. 


� Based on important workplace skills as determined by the U.S. Department of Labor Secretary’s Commission on Achieving Necessary Skills (SCANS), Learning a Living: A Blueprint for High Performance.  April, 1992.





