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	CALIFORNIA STATE BOARD OF EDUCATION
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	SUBJECT

English Language Proficiency Assessments for California: Approve the Revised Test Blueprints, the Revised General Performance Level Descriptors, and the Reporting Hierarchy. 
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


SUMMARY OF THE ISSUE(S)

In November 2015 and January 2016, the California Department of Education (CDE) presented the State Board of Education (SBE) with proposed test blueprints and conjoined task types for the English Language Proficiency Assessments for California (ELPAC) initial assessment (IA) and summative assessment (SA), and the general performance level descriptors (PLDs). The approval of these documents by the SBE initiated the development and administration of the ELPAC, as required by California Education Code (EC) Section 60810. Analysis of the data from the November 2015 task type pilot and the spring 2017 field test, as well as stakeholder input, has resulted in some proposed revisions to the test blueprints for the SA, revised general PLDs, and the development of a reporting hierarchy for the ELPAC. 
RECOMMENDATION

The CDE recommends that the SBE approve the proposed revisions to the SA test blueprints for the ELPAC, the revised general PLDs, and the reporting hierarchy of the ELPAC SA and IA score reports. 
BRIEF HISTORY OF KEY ISSUES

Proposed Revisions for the ELPAC Summative Assessment Blueprints

A test blueprint details the number of items and points by task type and content standard for an assessment. In December 2015, a pilot of the ELPAC task types was administered by California educators to approximately 130 transitional kindergarten through grade twelve students at a local educational agency (LEA) in Sacramento. The pilot, focusing on the administration of the task types, provided useful information on the clarity of directions and the appropriateness and scope of task types to specific grade spans. In March and April 2017, the ELPAC SA field test was administered to almost 47,000 students (41,763 English learners [EL] and 5,226 English only [EO] students) in over 400 LEAs throughout the state. There were approximately 6,000–7,000 students tested in each grade span and these students were a representative sample of the state’s EL population. The field test focused on the administration of the task types therefore, both the pilot and field test provided specific data to inform the revisions noted in Attachment 1. 
To ensure the revised test blueprints reflect the depth, breadth, and rigor of the 2012 California English Language Development Standards (2012 ELD Standards), the CDE has engaged in discussions with various stakeholder groups including the ELPAC Technical Advisory Group (TAG), Regional Assessment Network, and other California educators. Subsequent to the field test, the CDE surveyed approximately 1,600 field test examiners to obtain information on the field test administration experience; over 1,100 test examiners responded. In addition, the CDE requested that the Sacramento County Office of Education (SCOE) host nine in-person focus groups throughout California in April and May 2017; 184 test examiners, who administered the field test, attended and provided feedback.
In general, the proposed revisions have been made with the goal of measuring the full range of performance levels, with an emphasis on ensuring the rigor of the content standards is appropriately represented in the ELPAC. Additionally, it was also important to consider the timing of the administration in terms of the instructional year (i.e., the ELPAC SA administered in spring). The CDE is confident that stakeholder review and discussion, field test participant feedback, and standardized statistical analyses all contribute to a robust assessment that: (1) captures the full range of performance levels by English learners (ELs); (2) does not overburden students and/or test examiners; and (3) has sufficient items to contribute to valid and reliable test scores without excessive test length.
The attached SA test blueprints are presented separately from the IA test blueprints. The SA test blueprints do not impact the IA test blueprints that the SBE adopted in November 2015. If it is deemed that the IA blueprints need revision(s), these will be brought to the SBE in early 2018. The SA test blueprints identify the proposed number of SA test items and points by task type, as well as the grade or grade span tested. Task types are organized in the order of item difficulty from easiest to most difficult and by the four domains (i.e., listening, speaking, reading, and writing). A guide to the definitions of the task types may be found in Attachment 2.
In general, the proposed revisions fall into three categories: (1) administration considerations; (2) appropriate rigor; and (3) task type did not perform as expected and was removed. Following are some examples of the types of revisions that are proposed; the revisions in their entirety are noted in the attached test blueprints. 
· Administration considerations:
· Task type Listen to Speakers Support Opinions was revised to reduce the number of speakers to only one in the test item in order to simulate authentic scenarios to which a student would react to another’s position. It was renamed Listen to a Speaker Support an Opinion.

· Task type Summarize a Presentation (writing) elicited appropriate information about students’ English-language proficiency at grades six through twelve. However, the amount of time to administer this task type exceeded a practical administration time within a typical classroom period. It was determined that other task types (e.g., Summarize an Academic Presentation) could be used to assess the corresponding 2012 ELD Standards.

· Appropriate rigor:
· The number of points in task type Talk About a Scene decreased by three for kindergarten through grade two, and increased by three for grades three through twelve. The decision was made to make Talk About a Scene a set of six questions, worth nine points at all grades and grade spans, in order to gather information about Speaking proficiency at the lower performance levels and promote student confidence at the beginning of the Speaking administration.
· The number of points in task type Read-Along Information increased by three for kindergarten to collect information about reading proficiency at the mid to upper performance levels.

· The following task types did not perform as expected and were removed:
· Task type Read and Respond to a Message—Educators felt strongly that other task types (e.g., Justify an Opinion) would be more effective in measuring writing proficiency. 
· Task type Write and Support an Opinion:
· At kindergarten and grade one, students were not developmentally ready to provide written reasons, including English-only students.
· At grade two, it was determined that task type Support an Opinion, in the Speaking domain, would be more effective than written opinions.

· At grades three through five, this task type was replaced with task type Justify an Opinion (writing), which requires students to provide more substantial support of their opinion.
The task types in the attached test blueprints were developed with consideration that the ELPAC may transition to a computer-based assessment (CBA). As a result, a high proportion of the same task types that were designed for the paper-pencil ELPAC can be readily repurposed and enhanced for a potential CBA, subject to funding. 
Proposed Revisions for the ELPAC General PLDs
General PLDs (sometimes called policy definitions) provide general descriptors of student performance level expectations, and are used to guide the: 

· Development of the domain and grade span-specific PLDs
· Standard setting process scheduled for October 2017
· Development of communications to various audiences on the meaning of student performance
In January 2016, the SBE approved the ELPAC general PLDs. Since then, the CDE has engaged in additional discussions with California stakeholders and identified proposed revisions to the PLDs to reflect the proposed reporting hierarchy (below) as well as to better align them with the 2012 ELD Standards. These proposed changes shown in Attachment 3 include:

· Adding the proficiency level descriptors from the 2012 ELD Standards (Bridging, Expanding, and Emerging) to the ELPAC PLDs
· Replacing the word “functional” with “developed”

· Replacing “receptive” and “productive” with “oral” and “written” respectively, based on the ELPAC dimensionality study (Attachment 4)
Proposed Reporting Hierarchy
1. Proposed Reporting Hierarchy for the SA

In August 2017, the ELPAC TAG discussed the results of the dimensionality study.  The dimensionality study was conducted using English learner data from the ELPAC field test. The purpose of the study was to build a validity argument for ELPAC reporting based on empirical evidence. The study examined the structure of the information measured by the test including confirmation of the measurement of the four domains (listening, speaking, reading, and writing). The study was designed to inform the development of the reporting scale and subscales for the ELPAC operational SA. 
The study showed strong support for subscales in oral and written language across grade spans, and to a lesser extent supported productive and receptive subscales in for grades 6 and higher.

Based on the results of the study, the limitations regarding testing time, and funding considerations, the CDE recommends the reporting structure in Figure 1.
Figure 1. Proposed Reporting Hierarchy for the Summative Assessment, Kindergarten Through Grade Twelve
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The CDE is recommending that the ELPAC SA individual student scores include the following for all grades, kindergarten through twelve: (1) an overall score based on a continuous scale; (2) an oral language subscore which reflects performance on the listening and speaking domains based on a continuous scale, and a written language subscore which reflects the student’s performance on the reading and writing domains based on a continuous scale; and (3) the student’s proficiency within each domain (i.e., listening, speaking, reading, and writing) will produce three performance levels. The oral and written language subscores will produce four performance levels based on the PLDs.  
Additionally, the CDE recommends that we continue to explore the receptive and productive subscales for grades three through twelve using additional data from future test administrations. While the dimensionality study indicated reliable scale scores could be produced for grades six through twelve for these composite scores, the results were less compelling for grades three through five. Therefore, analyzing additional data from the first operational year would allow the CDE to continue to explore the stability of these scores as well as continue conversations on the usefulness of these subscores in combination with the oral and written subscores. The CDE does not recommend reporting on these exploratory subscores at this time.
2. Proposed Reporting Hierarchy for the IA

The purpose of the IA is to reliably identify, using a shorter assessment than the SA, whether a student is EL or initial fluent English proficient (IFEP). While the purpose of the SA is to measure the full range of ELD performance, the purpose of the IA is to quickly and precisely measure a specific range of performance. This change reduces the amount of information that can be reported reliably and accurately (see Figure 2). 
Figure 2. Proposed Reporting Hierarchy for the Initial Assessment, Kindergarten through Grade Twelve 
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For the ELPAC IA, individual student scores will include three performance levels for an overall scale score: level 1, level 2, and level 3. A level 1 is an EL who has limited English proficiency; level 2 is an EL who has some English proficiency, but is not yet fluent; and level 3 is a student who is IFEP. At the composite level, the CDE expects to produce three performance levels for oral and written language, pending confirmation from the IA field test data. Finally, at the domain level, the number of items in each measure is relatively small; therefore, there will be no scores produced in those areas.  
Next Steps

In partnership with SCOE for the ELPAC contract, Educational Testing Service (ETS) will convene the ELPAC SA Standard Setting meeting in October 2017 to develop specific performance level threshold score (cut score) recommendations that are tentatively planned to be presented to the SBE in November 2017. Select California educators will consider the knowledge and skills needed by a student who meets the minimum level of each PLD and use that SBE-approved description to guide their judgments in establishing a preliminary proposed threshold cut score for each level. Educators will review, discuss, and provide feedback on the specific performance level thresholds based on results from the ELPAC SA field test. 

After standard setting in October 2017, ETS will develop domain weighting recommendations that are anticipated to be presented to the SBE in November 2017, with the cut score recommendations mentioned above.

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION
In June 2017, the SBE was provided with a study regarding the ELPAC’s potential transition to a CBA (http://www.cde.ca.gov/be/pn/im/infomemojun2017.asp). 
In March 2017, the SBE approved the commencement of a second 15-day public comment period for the proposed ELPAC regulations (http://www.cde.ca.gov/be/ag/ag/yr17/agenda201703.asp). 
In November 2016, the SBE approved the commencement of a 15-day public comment period for the proposed ELPAC regulations (http://www.cde.ca.gov/be/ag/ag/yr16/agenda201611.asp). 
In May 2016, the SBE approved the commencement of the rulemaking process for the proposed ELPAC regulations (http://www.cde.ca.gov/be/ag/ag/yr16/agenda201605.asp). 
In January 2016, the SBE approved the ELPAC general PLDs which were used to guide the development of domain and grade/grade-span specific PLDs (http://www.cde.ca.gov/be/ag/ag/yr16/agenda201601.asp). 
In November 2015, the SBE approved the proposed ELPAC task types and test blueprints, which initiated the development and administration of the ELPAC (http://www.cde.ca.gov/be/ag/ag/yr15/agenda201511.asp). 

In October 2015, the SBE was provided with an update on the activities for the transition to the ELPAC, including the development of test blueprints (http://www.cde.ca.gov/be/pn/im/infomemooct2015.asp).
FISCAL ANALYSIS (AS APPROPRIATE)
The 2017–18 Budget Act includes $13.8 million for contract activities by ETS. Costs to develop and administer a CBA are not included in the current ELPAC contract and will be contingent upon an appropriation being made available from the Legislature in future fiscal years. 
ATTACHMENT(S)
Attachment 1: Proposed Summative Assessment Test Blueprints for the English Language Proficiency Assessments for California (13 Pages)

Attachment 2: Definitions of Summative Assessment Task Types for the English Language Proficiency Assessments for California (11 Pages)
Attachment 3: Proposed General Performance Level Descriptors for the English Language Proficiency Assessments for California (2 Pages)

Attachment 4: Summary of Field Test Dimensionality Analyses and Recommended Reporting Hierarchies (8 Pages)
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Background and Overview

The English Language Proficiency Assessments for California (ELPAC) is an English language development (ELD) test for students in kindergarten through grade twelve  (K–12) that will replace the California English Language Development Test (CELDT). The ELPAC must comply with California Education Code (EC) sections 60810 et seq. by which the Legislature required the State Superintendent of Public Instruction (SSPI) and the State Board of Education (SBE) to select or develop a test that assesses the ELD of students whose primary language is a language other than English. Beginning with the 2000–01 school year, the new law required the assessment of ELD to be done upon initial enrollment and annually thereafter until the local educational agency (LEA) reclassified the student. State law required the state test of ELD to be aligned to the state adopted ELD Standards (California EC Section 60810[c][7]). EC Section 60811 (as amended by Assembly Bill [AB] 899 in 2013) requires the 2012 California English Language Development Standards, Kindergarten Through Grade 12 (2012 ELD Standards), to be linked with academic content standards for mathematics and science in order to meet state law and federal accountability requirements.
The ELPAC consists of two separate assessments: the initial assessment for initial identification and the annual summative assessment. The ELPAC is a paper-based assessment that is administered to seven grades/grade spans: kindergarten (K), one (1), two (2), three through five (3–5), six through eight (6–8), nine and ten (9–10), and eleven and twelve (11–12). The ELPAC is aligned to the 2012 ELD Standards adopted by the State Board of Education in November 2012. Items also correspond to the Common Core State Standards (CCSS) Mathematical Practices and the Science and Engineering Practices in the Next Generation of Science Standards (NGSS). 
In November 2015, the SBE approved the Proposed Test Blueprints for the ELPAC, which included some task types adapted from CELDT items aligned with the 2012 ELD Standards. After the SBE approval of the Proposed Test Blueprints for the ELPAC, the first pilot of ELPAC items and the standalone sample field test of the summative assessment were administered. Analysis of the pilot and the standalone sample field test results led to modifications of the ELPAC test blueprints. The names of some of the task types were changed and some of the task types were removed from the test blueprints. In addition, the ELPAC test blueprints for the initial assessment (which will be presented to the SBE at a later date) were separated from the ELPAC Test Blueprints for the summative assessment. The result of this process are the ELPAC test blueprints for the summative assessment, which appear in Tables 1–4 on the following pages. Table 5 provides an overview of items and points on the ELPAC by domain and grade. 

Table 1: Proposed Blueprint for Listening: Number of Items and Points by Task Type and Grade

	Listening Task Type
	Aligned Primary  ELD Standard(s)

	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Listen to a Short Exchange 

[New task type]
	Part (P)I.A.1,

PI.B.5,

PII.A.2
	Discrete, 
1 point
	5

[0]
	5

[0]
	4

[0]
	4

[0]
	4

[0]
	4

[0]
	3

[0]
	3

[0]
	3

[0]
	3

[0]
	3

[0]
	3

[0]
	3

[0]
	3

[0]

	Listen to a Classroom Conversation 
	PI.A.1,

PI.A.3,

PI.B.5
	Set of 3 items, 
3 points per set

[Discrete, 1 point]
	0

[4]
	0

[4]
	0

[4]
	0

[4]
	0

[6]
	0

[6]
	6
	6
	3
	3
	3
	3
	3
	3

	Choose a Reply

[Removed]
	PI.A.1
	Discrete, 
1 point
	0

[6]
	0

[6]
	0

[6]
	0

[6]
	0

[6]
	0

[6]
	0

[6]
	0

[6]
	0

[3]
	0

[3]
	0

[3]
	0

[3]
	0

[3]
	0

[3]

	Listen to a Story
	PI.B.5,

PII.A.1
	Set of 3 items, 
3 points per set
	9

[6]
	9

[6]
	9

[6]
	9

[6]
	9

[6]
	9

[6]
	6
	6
	0
	0
	0
	0
	0
	0

	Listen to an Oral Presentation
	Grades K–12

PI.B.5
Grades 6–12
PI.B.7,

PI.B.8,

PII.A.1
	Set of 3–4 items, 
3–4 points per set
	6
	6
	9

[6]
	9

[6]
	9

[4]
	9

[4]
	7

[4]
	7

[4]
	8
	8
	8
	8
	8
	8

	Listen to a Speaker Support an Opinion

[Listen to Speakers Support Opinions]
	PI.A.3,

PI.B.5,

PI.B.7,

PI.B.8,

PII.A.1
	Set of 4 items, 
4 points per set
	0
	0
	0
	0
	0
	0
	0
	0
	8
	8
	8
	8
	8
	8

	Totals        
	20

[22]
	20

[22]
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22


Table 2: Proposed Blueprint for Speaking: Number of Items and Points by Task Type and Grade

	Speaking Task Type
	Aligned Primary 
ELD Standard(s)

	Aligned Secondary ELD Standard(s)

	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	
	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Talk About a Scene
	Part (P)I.A.1
	PII.B.3, PII.B.4, PII.B.5
	Set of 6 items, 
9 points per set

[Set of 3 or 6 items, 6 or 12 points per set]
	6
	9

[12]
	6
	9

[12]
	6

[3]
	9

[6]
	6

[3]
	9

[6]
	6

[3]
	9

[6]
	6

[3]
	9

[6]
	6

[3]
	9

[6]

	Answer and Ask Questions (Speaking with Listening)

[Removed]
	
	
	Set of 3 items, 
3 points per set
	0

[3]
	0

[3]
	0

[3]
	0

[3]
	
	
	
	
	
	
	
	
	
	

	Speech Functions
	PI.A.4
	PII.B.3, PII.B.4, PII.B.5
	Discrete, 
2 points
	0
	0
	0
	0
	3
	6
	3
	6
	2
	4
	2
	4
	2
	4

	Speaking—Support an Opinion
	Grades K–2

PI.C.11 

Grades 3–5

PI.C.11 


Grades 6–12

PI.A.3 
	PII.B.3, PII.B.4, PII.B.5, PII.C.6
	Discrete, 
2 points 
(Grades K–2);

3 points 
(Grades 3–12)

[Discrete, 
2 points 
(Grades K–1);

4 points 
(Grades 2–12)]
	2

[1]
	4

[2]
	2

[1]
	4

[2]
	2

[1]
	4
	2

[1]
	6

[4]
	2

[1]
	6

[4]
	2

[1]
	6

[4]
	2

[1]
	6

[4]

	Retell a Narrative
(Speaking with Listening)

[4-Picture Narrative]
	PI.C.9
	PI.B.5, PI.C.12, PII.A.1, PII.A.2, PII.B.3, PII.B.4, PII.B.5, PII.C.6
	Discrete, 
4 points
	1
	4
	1
	4
	1
	4
	1
	4
	0
	0
	0
	0
	0
	0

	Present and Discuss Information (Speaking with Reading)
	PI.C.9,

PI.A.3
	PI.B.6, PII.A.2, PII.B.3, PII.B.4, PII.B.5, PII.C.6
	Set of 2 items, 
6 points per set

[8 points per set]
	0
	0
	0
	0
	0
	0
	0
	0
	2
	6

[8]
	2
	6

[8]
	2
	6

[8]

	Summarize an Academic Presentation (Speaking with Listening)
	PI.C.9
	PI.B.5, PII.A.2, PII.B.3, PII.B.4, PII.B.5, PII.C.6, PII.C.7
	Discrete, 
4 points
	1
	4
	1
	4
	1
	4
	1
	4
	1
	4
	1
	4
	1
	4

	Totals
	10

[12]
	21

[25]
	10

[12]
	21

[25]
	13

[9]
	27

[24]
	13

[9]
	29

[24]
	13

[9]
	29

[26]
	13

[9]
	29

[26]
	13

[9]
	29

[26]


Table 3: Proposed Blueprint for Reading: Number of Items and Points by Task Type and Grade

	Reading Task Type
	Aligned Primary ELD Standard(s)

	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Read-Along Word with Scaffolding
	Part (P)III

PI.B.6
	Set of 2 items,

3 points per set

[Set of 6 items, 3 points per set]
	4

[12]
	6
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read-Along Story with Scaffolding
	PIII5
PI.B.6 
	Set of 4 items, 
5 points per set

[Set of 5 items, 5 points per set]
	4

[5]
	5
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read-Along Sentence

[Removed]
	
	Discrete, 
1 point
	0

[4]
	0

[4]
	
	
	
	
	
	
	
	
	
	
	
	

	Read-Along Information
	PI.B.6
	Set of 3 items, 
3 points per set
	6

[3]
	6

[3]
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read and Choose a Word
	PI.B.6
	Discrete, 
1 point
	0
	0
	3

[6]
	3

[6]
	2

[6]
	2

[6]
	0
	0
	0
	0
	0
	0
	0
	0

	Read and Choose a Sentence
	PI.B.6
	Discrete, 
1 point
	0
	0
	5
	5
	6
	6
	2

[6]
	2

[6]
	0
	0
	0
	0
	0
	0

	Read a Short Informational Passage
	Grades 1–12

PI.B.6

Grades 3–12
PI.B.7,
PI.B.8,

PII.A.1, 

PII.A.2


	Set of 2–3 items, 
1 point per item
	0
	0
	6

[3]
	6

[3]
	6

[5]
	6

[5]
	6

[8]
	6

[8]
	6
	6
	6
	6
	6
	6

	Read a Student Essay
	Grades 3–12

PI.B.6,
PI.B.7,
PI.B.8,

PII.A.1,

PII.A.2 

Grades 6–12

PI.B.8,
PII.C.6, 

PII.C.7
	Set of 6 items (Grades 3–5), 
Set of 8 items (Grades 6–12), 
1 point per item
	0
	0
	0
	0
	0
	0
	6

[0]
	6

[0]
	8
	8
	8
	8
	8
	8

	Read a Literary Passage
	PI.B.6,
PI.B.7,
PI.B.8, 

PII.A.1, 

PII.A.2
	Set of 3 items (Grades 1, 2) 

Set of 6 items, (Grades 3–12), 
1 point per item
	0
	0
	3
	3
	6
	6
	6
	6
	6

[7]
	6

[7]
	6

[7]
	6

[7]
	6

[7]
	6

[7]

	Read an Informational Passage
	PI.B.6,
PI.B.7,
PI.B.8, 

PII.A.1, 

PII.A.2
	Set of 3 items (Grades 1, 2) 

Set of 5–6 items, (Grades 3–12),
1 point per item

[Set of 3–6 items, 1 point per item]
	0
	0
	3
	3
	6

[3]
	6

[3]
	6
	6
	6

[7]
	6

[7]
	6

[7]
	6

[7]
	6

[7]
	6

[7]

	Totals
	14

[24]
	17

[18]
	20
	20
	26
	26
	26
	26
	26

[28]
	26

[28]
	26

[28]
	26

[28]
	26

[28]
	26

[28]


Table 4: Proposed Blueprint for Writing: Number of Items and Points by Task Type and Grade

	Writing Task Type
	Aligned Primary ELD Standard(s)

	Aligned Secondary ELD Standard(s)

	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	
	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Label a Picture—Word, with Scaffolding
	PI.C.10
	–
	Set of 4 items,  
6 points per set 

[Set of 3–4 items, 6 points per set]
	4
	6
	0

[4]
	0

[6]
	0

[3]
	0

[6]
	0
	0
	0
	0
	0
	0
	0
	0

	Write a Story Together with Scaffolding
	Grades K–1
PI.A.2

Grades 1–2
PI.C.10
	–
	Set of 4 items, 
6 points per set (Grade K) [Set of 4 items, 7 points per set],

7 points per set (Grades 1, 2)


	4
	6

[7]
	4
	7
	4
	7
	0
	0
	0
	0
	0
	0
	0
	0

	Write an Informational Text Together
	PI.A.2,

PI.C.10
	PI.C.12, PII.A.1, PII.A.2, PII.B.3, PII.B.4, PII.B.5, PII.B.6
	Set of 2 items, 
5 points per set
	0
	0
	2
	5
	2
	5
	0
	0
	0
	0
	0
	0
	0
	0

	Write and Support an Opinion

[Removed]
	
	
	Discrete, 2 points (Grades K–1); 

3 points (Grades 2–5) 
	0

[1]
	0

[2]
	0

[1]
	0

[2]
	0

[1]
	0

[3]
	0

[2]
	0

[6]
	
	
	
	
	
	

	Describe a Picture
(Writing with Reading)

[Label a Picture—Sentence]
	Grades 1–2

PI.C.10

Grades 3–12

PI.A.2,

PII.C.6


	PII.B.3,

PII.B.4, PII.B.5,

PII.C.7
	Discrete, 
3 points

(Grades 1, 2)

Set of 2 items, 
4 points per set

(Grades 3–12)

[Discrete, 3 points at Grade 2]
	0
	0
	1

[2]
	3

[6]
	1

[2]
	3

[6]
	2

[3]
	4

[9]
	2

[0]
	4

[0]
	2

[0]
	4

[0]
	2

[0]
	4

[0]

	Read and Respond to a Message

[Removed]
	
	
	Discrete, 
3 points
	
	
	
	
	
	
	0

[1]
	0

[3]
	0

[1]
	0

[3]
	0

[1]
	0

[3]
	0

[1]
	0

[3]

	Write About an Experience
	PI.C.10
	PII.B.3, PII.B.4, PII.B.5, PII.C.6
	Discrete, 
4 points
	0
	0
	0
	0
	0
	0
	1
	4
	1
	4
	1
	4
	1
	4

	Write About Academic Information (Writing with Reading)
	Grades 3–5

PI.C.10

Grades 6–12

PI.C.11
	PI.B.6, PI.C.12, PII.B.3, PII.B.4, PII.B.5, PII.C.6, PII.C.7
	
Set of 2 items, 
5 points per set

[Set of 2 items, 
6 points per set]
	0
	0
	0
	0
	0
	0
	2

[0]
	5

[0]
	2
	5

[6]
	2
	5

[6]
	2
	5

[6]

	Justify an Opinion
	PI.C.11
	PI.C.12, PII.A.1, PII.B.3, PII.B.4, PII.B.5, PII.C.6
	Discrete,
4 points
	0
	0
	0
	0
	0
	0
	1

[0]
	4

[0]
	1
	4
	1
	4
	1
	4

	Summarize a Presentation

(Writing with Listening)

[Removed]
	
	
	Discrete,
4 points
	
	
	
	
	
	
	
	
	0

[1]
	0

[4]
	0

[1]
	0

[4]
	0

[1]
	0

[4]

	Totals
	8

[9]
	12

[15]
	7

[13]
	15

[26]
	7

[13]
	15

[27]
	6

[7]
	17

[22]
	6

[6]
	17

[21]
	6

[6]
	17

[21]
	6

[6]
	17

[21]


Table 5: Overview of Items and Points by Domain and Grade

	Domain
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Listening
	20
	20
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22

	Speaking
	10
	21
	10
	21
	13
	27
	13
	29
	13
	29
	13
	29
	13
	29

	Reading
	14
	17
	20
	20
	26
	26
	26
	26
	26
	26
	26
	26
	26
	26

	Writing
	8
	12
	7
	15
	7
	15
	6
	17
	6
	17
	6
	17
	6
	17

	Totals
	52
	70
	59
	78
	68
	90
	67
	94
	67
	94
	67
	94
	67
	94
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This document is intended to provide context for the Proposed Summative Assessment Test Blueprints for the English Language Proficiency Assessments for California (ELPAC). It provides of a definition of each task type in each of the four language domains—listening, speaking, reading, and writing—with the accompanying ELPAC grades and grade spans.

The ELPAC consists of seven grades and grade spans, as referenced below: kindergarten (K); grade one (1); grade two (2); grades three through five (3–5); grades six through eight (6–8); grades nine and ten (9–10); and grades eleven and twelve (11–12). 

Listening

All listening items are multiple choice comprehension questions. At K and grades 1 and 2, the test examiner reads all questions and options aloud. At grades three through twelve (3–12), students listen to an audio recording. The test examiner enters responses for K through grade 1 (K–1) students. Students in grades two through twelve (2–12) mark their own responses in the Answer Book.
	Task Type
	Grades/Grade Spans

	Listen to a Short Exchange

Communicative Context: The test taker shows the ability to listen to a short exchange between two speakers attentively by answering one question.

Stimulus: The test taker listens to a short exchange between two speakers in a school context.     
	All grades/grade spans

	Listen to a Classroom Conversation

Communicative Context: The test taker shows the ability to listen to a conversation attentively by answering questions.

Stimulus: The test taker listens to a conversation between two students or a student and a teacher.
	3–5, 6–8, 9–10, 11–12

	Listen to a Story [Similar to CELDT Listening—Extended Listening Comprehension]

Communicative Context: The test taker demonstrates active listening to a story by answering detailed questions.
Stimulus: The test taker listens to a story. The story includes a conversation, which is provided using direct speech and/or indirect speech. 
	K, 1, 2, 3–5

	Listen to an Oral Presentation [Similar to CELDT Listening—Extended Listening Comprehension] 

Communicative Context: The test taker demonstrates active listening to an oral presentation by answering detailed questions.

Stimulus: The test taker listens to a teacher give a presentation.
	All grades/grade spans


Listening (cont.)
	Task Type
	Grades/Grade Spans

	Listen to a Speaker Support an Opinion

Communicative Context: The test taker answers detailed questions to demonstrate active listening to a speaker who is supporting an opinion.

Stimulus: The test taker listens to an extended conversation between two speakers in a school context. In the conversation, one classmate provides support for an opinion.
	6–8, 9–10, 11–12


Speaking

All speaking items are constructed-response items. The test examiner scores each student’s response in real time based on speaking rubrics. 

	Task Type
	Grades/Grade Spans

	Talk about a Scene 

Communicative Context: The test taker describes a common scene to a teacher.

Stimulus: The test taker views a scene from a school or a familiar place that shows a number of people doing common activities.

Prompt: The test examiner asks a number of questions about the scene.

Response: The test taker responds by answering questions about the scene.
	All grades/grade spans

	Speech Functions [Same as CELDT Speaking—Speech Functions]

Communicative Context: The test taker uses language to inform, persuade, make a request, etc. in an appropriate manner to a student or a teacher.

Stimulus: The test examiner describes a situation.

Prompt: The test examiner asks what the test taker would say or ask in the situation.

Response: The test taker provides an appropriate response for the situation.
	2, 3–5, 6–8, 9–10, 11–12

	Speaking—Support an Opinion

Communicative Context: The test taker shares his/her opinion and support for the opinion expressed.

Stimulus: A common topic (e.g., wearing school uniforms, best type of exercise) is introduced. In K–5, the test taker has a choice between two objects, activities, etc. In grades 6–12, the test taker chooses between two things that would be better for the school or community. 

Prompt: The test examiner asks the test taker to provide his/her opinion along with appropriate support. 

Response: The test taker provides his/her opinion along with support.
	All grades/grade spans

	Retell a Narrative [Integrated Skills: Speaking with Listening]

Communicative Context: The test taker retells a story that includes a series of events.

Stimulus: The test taker views a series of pictures while listening to the test examiner read a story aloud. 

Prompt: The test examiner asks the test taker to retell the story using the pictures.

Response: The test taker uses the pictures to retell the story.
	K, 1, 2, 3–5


Speaking (cont.)
	Task Type
	Grades/Grade Spans

	Present and Discuss Information [Integrated Skills: Speaking with Reading]

Communicative Context: The test taker summarizes information from a chart, graph, or image for a classmate and then states whether a certain claim can be supported using the information in the graphic.

Stimulus: The test taker views a graph, chart, or image that provides information from the school or community (e.g., a bar graph showing different ways in which students exercise each day). 

Prompt: The test taker is prompted to read the information and then answer two questions. The first question asks for a summary of the information. The second question asks whether a claim is or is not supported based on the information in the graphic.

Response: The test taker responds to the two questions about the information. 
	6–8, 9–10, 11–12

	Summarize an Academic Presentation [Integrated Skills: Speaking with Listening] 

Communicative Context: The test taker summarizes a presentation that was given by a teacher. 

Stimulus: The test taker listens to a presentation while viewing images that go along with the presentation.

Prompt: The test taker is prompted to retell the main points of the presentation with the help of the visuals that were provided during the presentation.

Response: The test taker summarizes the main points of the presentation.
	All grades/grade spans


Reading

All reading items are multiple choice comprehension questions; kindergarten also includes foundational literacy items with select task types. The test examiner enters responses for K–1 students. Students in grades 2–12 mark their own responses in the Answer Book.
	Task Type
	Grades/Grade Spans

	Read-Along Word with Scaffolding

Communicative Context: The test taker and a teacher are reading together.

Stimulus: The test taker listens to a word and reads along while looking at three picture options in the Answer Book. This is preceded by a foundational literacy skills item, in which the test examiner supports the test taker in decoding the word.

Prompt: The test taker is asked to decode a word. The test taker is then asked which picture matches the word.

Response: The test taker provides spoken responses to the first question about the names of the letters in a word, the sound of the initial letter, and the test taker’s ability to read the word. For the second question, the test taker points to the picture that represents the word.
	K

	Read-Along Story with Scaffolding
Communicative Context: The test taker reads a story together with the teacher.

Stimulus: The test taker listens to a story and reads along. The test examiner sweeps his or her finger under the text while reading the story aloud. This is preceded by a foundational literacy item in which the test examiner supports the test taker in demonstrating print concepts.

Response: The test taker provides spoken responses to the first question about the pre-reading skills of where to begin reading and the direction of reading. For the remaining three comprehension questions, the test taker chooses the correct answer from a set of three written and spoken or picture options.
	K

	Read-Along Information 

Communicative Context: The test taker and a teacher read an informational text together.

Stimulus: The test taker listens to informational text and reads along. The test examiner sweeps his or her finger under the text while reading the information aloud.

Response: The test taker chooses the correct answer from a set of three written and spoken or picture options. 
	K


Reading (cont.)
	Task Type
	Grades/Grade Spans

	Read and Choose a Word 

Communicative Context: The test taker is reading grade-level words independently.

Stimulus: The test taker looks at a picture.

Prompt: The test taker is asked to choose the word that represents the picture.

Response: The test taker reads three words and chooses the word that matches the picture. 
	1, 2

	Read and Choose a Sentence 

Communicative Context: The test taker is reading independently.

Stimulus: The test taker looks at a picture.

Prompt: The test taker is asked to choose the sentence that represents the picture.

Response: The test taker reads three sentences and chooses the sentence that describes the picture. 
	1, 2, 3–5

	Read a Short Informational Passage 

Communicative Context: The test taker reads a short informational passage about a topic from science or the social sciences.

Stimulus: The test taker reads an informational passage. 

Response: The test taker answers questions about the passage.
	1, 2, 3–5, 6–8, 9–10, 11–12

	Read a Student Essay

Communicative Context: The test taker reads another student’s essay to give the student feedback before it is submitted to the teacher.

Stimulus: The test taker reads a student essay. 

Response: The test taker answers a set of multiple choice questions. Questions include comprehension of main idea and details as well as questions concerning language use and word choice. 
	3–5, 6–8, 9–10, 11–12

	Read a Literary Passage [Similar to CELDT Reading—Reading Comprehension]

Communicative Context: The test taker reads a literary passage that would be presented in an English language arts class.

Stimulus: The test taker reads a literary passage.

Response: The test taker answers a set of multiple choice questions. Questions include comprehension of main idea and details as well as questions concerning language use and word choice.   
	1, 2, 3–5, 6–8, 9–10, 11–12


Reading (cont.)
	Task Type
	Grades/Grade Spans

	Read an Informational Passage [Similar to CELDT Reading—Reading Comprehension] 

Communicative Context: The test taker reads an informational passage that would be presented in an English language arts or a history, science, or social studies class.

Stimulus: The test taker reads an informational passage.

Response: The test taker answers a set of multiple choice questions. Questions include comprehension of main idea and details as well as questions concerning language use and word choice. 
	1, 2, 3–5, 6–8, 9–10, 11–12


Writing

All writing items are constructed-response items. After the test administration, raters score student responses based on writing rubrics.
	Task Type
	Grades/Grade Spans

	Label a Picture—Word, with Scaffolding

Communicative Context: The test taker is collaborating with a teacher to write about a picture for a classroom display.

Stimulus: The test taker looks at a picture. 

Prompts: The test taker is prompted to write labels for a picture. The test examiner supports the test taker by prompting for letter-level responses before prompting for full words.

Responses: The test taker writes letters and words for items in the picture.
	K

	Write a Story Together with Scaffolding

Communicative Context: The test taker is collaborating with a teacher to jointly compose a short literary text. 

Stimulus: The test taker sees a picture and is provided the initial sentence of the story followed by a sentence frame. The test examiner supports the test taker by prompting for letter level output, then word level, and finally one sentence (at grades 1 and 2).

Prompts 1–2: The test taker hears the title and writes the missing (initial) letters.

Prompt 3: The test taker hears a sentence and writes the missing word. (At kindergarten, there are two word-level prompts.)

Prompt 4: The test taker composes and writes an original sentence to complete the story. (at grades 1 and 2)

Responses: The test taker writes letters, a word, and a sentence in the blank spaces.
	K, 1, 2

	Write an Informational Text Together 

Communicative Context: The test taker is collaborating with a teacher to jointly compose a short informational text. 

Stimulus: The test taker sees a picture and is provided with the first sentence of an informational text. 

Prompt 1: The test taker hears a sentence and writes it down.

Prompt 2: The test taker composes and writes an original sentence to complete the text.

Response 1 and 2: The test taker writes sentences in the blank spaces.
	1, 2


Writing (cont.)

	Task Type
	Grades/Grade Spans

	Describe a Picture (Grades 1 and 2)

Communicative Context: The test taker looks at a picture and writes a brief description about what is happening.

Stimulus: The stimulus consists of an image. The image shows an easily depicted, common action. Context, contents, and expected vocabulary are grade appropriate.

Prompt: The test taker is instructed to write a sentence describing the picture.  

Response: The test taker writes a sentence(s) to describe the picture.
	1, 2

	Describe a Picture [Integrated Skills: Writing with Reading] (Grades 3–12)

Communicative Context: The test taker is working with a classmate to write a paragraph about a picture.

Stimulus: The stimulus consists of an image and a short paragraph about the image. The image shows an easily depicted, common action. Context, contents, and expected vocabulary are grade appropriate. The paragraph may have errors.

The test taker answers two of the following prompts:

Prompt 1: The test taker is asked to rewrite a sentence with more details.

Prompt 2: The test taker is asked to correct two errors in a sentence.

Prompt 3: The test taker is asked to combine and condense two sentences.

Prompt 4: The test taker is asked to write a new sentence to describe what might happen next.  

Response: The test taker writes a sentence in response to each prompt. 
	3–5, 6–8, 9–10, 11–12

	Write About an Experience 

Communicative Context: The test taker is provided with a common topic, such as a favorite celebration or a memorable trip. The test taker is prompted to write about the topic from his or her own personal experience.
Stimulus: The test taker is provided with a common topic, such as a favorite celebration or a memorable trip.

Prompt: The test taker is prompted to write about the topic.

Response: The test taker writes a paragraph about a personal experience.
	3–5, 6–8, 9–10, 11–12


Writing (cont.)
	Task Type
	Grades/Grade Spans

	Write About Academic Information [Integrated Skills: Writing with Reading] 

Communicative Context: The test taker describes information from a graphic organizer for a group project.

Stimulus: A member of the group has compiled information for a group project and has created a graphic organizer.

Prompt 1: The test taker is asked about important details in the graphic organizer. 
Prompt 2: The test taker is asked to use the information from the graphic organizer to support a statement.

Response: The test taker writes answers to two questions using information from the graphic organizer.
	3–5, 6–8, 9–10, 11–12

	Justify an Opinion 

(Initial: 9–10, 11–12; Summative: 6–8, 9–10, 11–12)

Communicative Context: The test taker writes an essay about a school-related issues as if the essay will be given to the school principal.

Stimulus: A common topic (e.g., wearing school uniforms, best type of exercise) is introduced.

Prompt: The test examiner asks the test taker to provide his/her opinion along with appropriate support.

Response: The test taker writes a paragraph containing his/her opinion along with support.
	3–5, 6–8, 9–10, 11–12


Proposed General Performance Level Descriptors for the 
English Language Proficiency Assessments for California 
Revised: August 9, 2017 

California Department of Education and Educational Testing Service
The original general performance level descriptors (PLDs) were presented to State Board of Education in January 2015. This August 2017 version reflects input from a range of English Language Proficiency Assessments for California (ELPAC) stakeholders. In order to support educators in linking student performance on the ELPAC to the 2012 California English Language Development Standards (2012 ELD Standards), each of the four levels now includes a sentence clearly stating the relationship of these general PLDs to the Bridging, Expanding, and Emerging proficiency levels found in the standards. 
Additionally, the PLDs reflect the intended reporting categories of Oral (listening and speaking) and Written (reading and writing) skills, based on the summative field test dimensionality analyses. Language that has changed since the October 2015 version is marked below in italics. 

	Level
	Description

	4
	English learners at this level have well developed oral (listening and speaking) and written (reading and writing) skills. They can use English to learn and communicate in meaningful ways that are appropriate to different tasks, purposes, and audiences in a variety of social and academic contexts. They may need occasional linguistic support to engage in familiar social and academic contexts; they may need light support to communicate on less familiar tasks and topics. This test performance level corresponds to the upper range of the “Bridging” proficiency level as described in the 2012 California English Language Development Standards, Kindergarten Through Grade 12 (CA ELD Standards). 

	 3
	English learners at this level have moderately developed oral (listening and speaking) and written (reading and writing) skills. They can sometimes use English to learn and communicate in meaningful ways in a range of topics and content areas. They need light to minimal linguistic support to engage in familiar social and academic contexts; they need moderate support to communicate on less familiar tasks and topics. This test performance level corresponds to the upper range of the “Expanding” proficiency level through the lower range of the “Bridging” proficiency level as described in the CA ELD Standards.

	2
	English learners at this level have somewhat developed oral (listening and speaking) and written (reading and writing) skills. They can use English to meet immediate communication needs but often are not able to use English to learn and communicate on topics and content areas. They need moderate-to-light linguistic support to engage in familiar social and academic contexts; they need substantial-to-moderate support to communicate on less familiar tasks and topics. This test performance level corresponds to the low- to mid-range of the “Expanding” proficiency level as described in the CA ELD Standards.

	1
	English learners at this level have minimally developed oral (listening and speaking) and written (reading and writing) English skills. They tend to rely on learned words and phrases to communicate meaning at a basic level. They need substantial-to-moderate linguistic support to communicate in familiar social and academic contexts; they need substantial linguistic support to communicate on less familiar tasks and topics. This test performance level corresponds to the “Emerging” proficiency level as described in the CA ELD Standards.


Summary of Field Test Dimensionality Analyses and Recommended Reporting Hierarchies

Overview

The first operational administration of the English Language Performance Assessments for California (ELPAC) summative assessment (SA) will occur in spring 2018. The reauthorization of the Elementary and Secondary Education Act from the No Child Left Behind Act to the Every Student Succeeds Act (ESSA) maintains legislation that requires states to measure student English proficiency in listening, speaking, reading, and writing and provide an overall measure of English-language proficiency. 

Analysis of the field test data for the ELPAC SA included a dimensionality study described in this paper. These analyses support decision making for reporting options for the ELPAC SA. Additional considerations for providing information to score users are also presented. 

The 2012 California English Language Development Standards, Kindergarten Through Grade 12 (2012 ELD Standards), reflect the multidimensional nature of language proficiency. The newly developed ELPAC brings this feature into the assessment by including among its task types “integrated skills” test items that incorporate multiple domains (i.e., more than one of the four domains of listening, speaking, reading, and writing). 

To allow students’ progress to be compared over time, continuous scales will be constructed for the ELPAC SA. To develop a stable continuous scale and individually reliable scores, it is desirable to have continuous scales that are based on relatively more items; however, this approach could result in a longer test. To minimize the testing burden on students, schools, and local educational agencies, and to increase reliability, domains will be combined for continuous scaling. Although it is theoretically reasonable to combine domains, it is important to also review empirical evidence prior to implementing this proposal. This evidence is provided in the dimensionality study.

Dimensionality Study

A dimensionality study was conducted to investigate whether the factor structure of the ELPAC is consistent with the theoretical construct underlying the ELPAC test design. Empirical data obtained during the 2017 ELPAC SA field test were used for the study. An item-level factor analytic approach, applying multidimensional item response theory (MIRT), was used to evaluate four competing models that represent the hypothesized factor structure of the ELPAC SA. These four models are:

1. Correlated four-factor model where listening, speaking, reading, and writing are considered unique skills
2. Correlated two-factor model where listening and speaking are considered oral language skills and reading and writing are considered written language skills
3. Correlated two-factor model where listening and reading are considered receptive language skills and speaking and writing are considered productive language skills
4. Single-factor model where all four language skills are psychometrically indistinguishable from one another

Analyses

Analyses were carried out across all seven grade/grade span assessments of the ELPAC item pools. The competing models were evaluated both on statistical criteria and practical considerations. Three statistical criteria were used in the evaluation: model fit, factor loadings, and correlation among latent domains. Model-fit indices comparing data-to-model fit are shown in Table 1 (for kindergarten through grade two) and Table 2 (for grades three through twelve).

Table 1.  Summary of Fit Statistics for Lower Grades (Kindergarten through Grade Two)

	Grade/‌Grade Span
	Model

	df
	-2 Log Likelihood 
(-2 LL)
	AIC
	BIC
	Order of Lowest Fit Value

	K
	1F
	333
	367,779
	368,445
	370,637
	4

	
	2F (O+W)
	334
	353,507
	354,175
	356,374
	2

	
	2F (R+P)
	334
	364,232
	364,900
	367,099
	3

	
	4F (L+S+R+W)
	339
	347,407
	348,085
	350,316
	1

	1
	1F
	361
	336,648
	337,370
	339,810
	4

	
	2F (O+W)
	362
	328,357
	329,081
	331,528
	2

	
	2F (R+P)
	362
	335,013
	335,737
	338,184
	3

	
	4F (L+S+R+W)
	367
	324,944
	325,678
	328,158
	1

	2
	1F
	418
	408,755
	409,591
	412,414
	4

	
	2F (O+W)
	419
	400,133
	400,971
	403,801
	2

	
	2F (R+P)
	419
	406,056
	406,894
	409,724
	3

	
	4F (L+S+R+W)
	424
	394,676
	395,524
	398,387
	1


Table 2.  Summary of Fit Statistics for Upper Grades (Grades Three through Twelve)

	Grade/‌Grade Span
	Model
	df
	-2 Log 

Likelihood

(-2 LL)
	AIC
	BIC
	Order of

Lowest

Fit Value

	3–5
	1F
	442
	455,579
	456,463
	459,426
	4

	
	2F (O+W)
	443
	452,188
	453,074
	456,043
	2

	
	2F (R+P)
	443
	453,443
	454,329
	457,298
	3

	
	4F (L+S+R+W)
	448
	448,248
	449,144
	452,147
	1

	6–8
	1F
	427
	466,630
	467,484
	470,319
	4

	
	2F (O+W)
	428
	463,530
	464,386
	467,228
	3

	
	2F (R+P)
	428
	463,336
	464,192
	467,033
	2

	
	4F (L+S+R+W)
	433
	458,802
	459,668
	462,543
	1

	9–10
	1F
	429
	505,500
	506,358
	509,233
	4

	
	2F (O+W)
	430
	500,863
	501,723
	504,605
	3

	
	2F (R+P)
	430
	499,019
	499,879
	502,761
	2

	
	4F (L+S+R+W)
	435
	492,963
	493,833
	496,749
	1

	11–12
	1F
	429
	429,173
	430,031
	432,839
	4

	
	2F (O+W)
	430
	426,355
	427,215
	430,029
	3

	
	2F (R+P)
	430
	424,588
	425,448
	428,263
	2

	
	4F (L+S+R+W)
	435
	420,489
	421,359
	424,206
	1


Three fit indices that are used for model-fit comparisons in Table 1 and Table 2 are the Akaike Information Criterion (AIC), Bayesian Information Criterion (BIC), and negative two log-likelihood (-2 LL). They are comparative model-fit indices; lower values indicate better model fit. 

The best fitting model is the least restrictive four-factor model followed by the two two-factor models; the most restrictive single factor model shows the least fit. The oral-/written-language model as shown in Table 3 explains the relationship between items and aligned latent factors reasonably well across all seven grade/grade span assessments. The receptive/productive model provides comparable fit with the oral-/written-language model for grades three through twelve only.

	Table 3.  Correlations and Factor Loadings from Oral and Written Language Skills

Grade/‌Grade 

Span
	Number of Items
	Mean (and SD) of Nonzero Factor Loadings
	Correlations across Latent Factors

	
	Oral
	Written
	Oral
	Written
	

	K
	78
	61
	.55 (.14)
	.61 (.23)
	.62

	1
	70
	82
	.54 (.14)
	.66 (.09)
	.62

	2
	83
	92
	.51 (.11)
	.67 (.13)
	.58

	3-5
	86
	96
	.47 (.12)
	.45 (.15)
	.70

	6-8
	88
	85
	.47 (.18)
	.39 (.12)
	.72

	9-10
	89
	85
	.50 (.19)
	.46 (.13)
	.75

	11-12
	89
	85
	.48 (.18)
	.43 (.14)
	.77


Table 4.  Correlations and Factor Loadings from Receptive and Productive Language Skills
	Grade/‌Grade Span
	Number of Items
	Mean (and SD) of Nonzero Factor Loadings
	Correlations across Latent Factors

	
	Receptive
	Productive
	Receptive
	Productive
	

	K
	85
	54
	.53 (.12)
	.64 (.18)
	.82

	1
	93
	59
	.59 (.15)
	.58 (.11)
	.82

	2
	112
	63
	.61 (.18)
	.51 (.14)
	.84

	3–5
	125
	57
	.44 (.15)
	.47 (.10)
	.80

	6–8
	113
	60
	.39 (.14)
	.53 (.12)
	.71

	9–10
	115
	59
	.45 (.14)
	.59 (.13)
	.69

	11–12
	115
	59
	.43 (.15)
	.57 (.12)
	.69


Table 5.  Factor Loadings from Four Language Skills (Listening, Speaking, Reading, and Writing)

	Grade/‌Grade Span
	Number of Items
	Mean (and SD) of Nonzero Factor Loadings

	
	Listening
	Speaking
	Reading
	Writing
	Listening
	Speaking
	Reading
	Writing

	K
	48
	30
	37
	24
	.57 (.12)
	.70 (.07)
	.54 (.14)
	.85 (.06)

	1
	41
	29
	52
	30
	.56 (.14)
	.66 (.11)
	.70 (.09)
	.67 (.10)

	2
	48
	35
	64
	28
	.58 (.15)
	.59 (.08)
	.71 (.14)
	.67 (.10)

	3–5
	53
	33
	72
	24
	.48 (.11)
	.60 (.11)
	.46 (.18)
	.52 (.10)

	6–8
	52
	36
	61
	24
	.43 (.15)
	.66 (.09)
	.40 (.13)
	.51 (.09)

	9–10
	55
	34
	60
	25
	.48 (.14)
	.72 (.09)
	.48 (.15)
	.56 (.09)

	11–12
	55
	34
	60
	25
	.44 (.15)
	.70 (.07)
	.46 (.16)
	.55 (.10)


Factor loadings, reported in Table 4 and Table 5, as well as in Table 3, indicated how distinctively each hypothesized factor contributes to test structure.

The results show that reasonable factor loadings are derived from the multifactor models. Intercorrelation among latent domains, displayed in Table 6, shows the correlation between latent traits in listening, speaking, reading, and writing. 

Table 6.  Correlations among Four Language Skills (Listening, Speaking, Reading, and Writing)

	Grade/‌Grade Span
	Domains
	Correlations among Latent Factors

	
	
	Listening
	Speaking
	Reading
	Writing

	K
	Listening
	1
	
	
	

	
	Speaking
	.69
	1
	
	

	
	Reading
	.79
	.68
	1
	

	
	Writing
	.57
	.52
	.81
	1

	1
	Listening
	1
	
	
	

	
	Speaking
	.69
	1
	
	

	
	Reading
	.65
	.55
	1
	

	
	Writing
	.59
	.55
	.87
	1


	2
	Listening
	1
	
	
	

	
	Speaking
	.61
	1
	
	

	
	Reading
	.71
	.48
	1
	

	
	Writing
	.57
	.43
	.84
	1

	3–5
	Listening
	1
	
	
	

	
	Speaking
	.60
	1
	
	

	
	Reading
	.74
	.54
	1
	

	
	Writing
	.59
	.54
	.78
	1

	6–8
	Listening
	1
	
	
	

	
	Speaking
	.59
	1
	
	

	
	Reading
	.75
	.49
	1
	

	
	Writing
	.61
	.60
	.68
	1

	9–10
	Listening
	1
	
	
	

	
	Speaking
	.61
	1
	
	

	
	Reading
	.78
	.49
	1
	

	
	Writing
	.65
	.69
	.70
	1

	11–12
	Listening
	1
	
	
	

	
	Speaking
	.61
	1
	
	

	
	Reading
	.78
	.48
	1
	

	
	Writing
	.69
	.68
	.68
	1


Table 6 shows that reading and writing are more highly correlated in the lower grades than in the higher grades. 

Practical considerations in test length as well as ease in score scale maintenance over future administrations were also factors in model evaluation. Although the four-factor model has a slightly better model fit, the number of items associated with each domain are small. The receptive/productive model might appear to align better with the 2012 ELD standards; however, the empirical data support this configuration only for upper elementary, middle, and high school grades (grades three through twelve). 

The oral/written model shows reasonable fit across kindergarten through grade twelve and also supports continuous scaling. Additional continuous scales that address receptive/productive skills might be considered for students in grades three through twelve as an option for consideration (see Figure 2). It should be noted, however, that receptive skills comprise of all multiple-choice (objectively scored) items and productive skills comprise all constructed-response (subjectively scored) items. 

The empirical results also can be interpreted as distinctions between the two item types instead of receptive and productive skills. Based on both statistical and practical consideration, a recommendation for the reporting hierarchy is made.

Recommended Score Reporting Hierarchy

There are three recommended ELPAC score reporting hierarchies: the first two pertain to the summative assessment, and the third refers to the initial assessment.

Figure 1 shows the score reporting hierarchy for the ELPAC SA, kindergarten through grade twelve. 
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Figure 1.  Proposed Assessment Hierarchy for the Summative Assessment, Kindergarten through Grade Twelve
The first level, overall score, is a weighted average of the oral and written language continuous scales and will be reported as a scale score. It also will be mapped onto four performance levels. The overall score is based on all test items across the four domains in the ELPAC. 

At the second level, there are two continuous scales, for oral language and written language, which will be reported as scale scores. The oral and written language scales each will be mapped onto four performance levels. These two continuous scales were informed by the test structure through our empirical analyses. 

At the third level, domain scores in listening, speaking, reading, and writing, which contain results for items in their respective domains, are based on items that are mapped to the 2012 ELD standards. In each domain, an indicator will be reported to show the performance level. The number of items in each domain level are relatively small; therefore, only three categories are supported.
Figure 2 shows the exploratory reporting hierarchy for the ELPAC SA for grades three through twelve. 
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Figure 2. Proposed Exploratory Assessment Hierarchy for Summative Assessment, Grades Three through Twelve
The empirical results provided the greatest evidence in support of the supplemental reporting scales for the middle through high school students (grades six through twelve). However, the evidence was less compelling for grades three through five. Although the oral/written model had better model fit, statistically there was no meaningful model fit difference associated with the receptive/productive model in grades three through five. Given this relationship, we recommend analyzing additional data from the first operational year to explore the stability of these additional scores for reporting in grades six through twelve.  In addition, a case could be made to extend the receptive and productive scales to grades three through five if the receptive/productive model provides better or comparable model fit in relation to the oral/written model after the first operational year. 

In this exploratory hierarchy, two additional continuous scales for receptive language and productive language at grades three through twelve, or grades six through twelve, would be produced as scale scores. The receptive and productive language scales each will be mapped onto four performance levels. At the domain level, only three performance levels would be produced for listening, speaking, reading, and writing. 

Figure 3 shows the anticipated score reporting hierarchy for the ELPAC initial assessment (IA). It will be confirmed after the IA field test psychometric analyses is completed.
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Figure 3.  Proposed Assessment Hierarchy for the Initial Assessment, Kindergarten through Grade Twelve

The highest level, overall score, is a weighted average of the two measures below it. The overall score will be reported as a scale score (on a common scale) and mapped onto three performance levels. All test items in the IA are included in the overall score.

At the second level, oral language and written language (not as continuously scaled measures), will be reported as three performance levels. The oral language measure is comprised of items within the listening and speaking domains. The written language measure is comprised of items within the reading and writing domains. The number of items in each measure is relatively small; therefore, no scores at the domain level.
� The information in square brackets indicates original information from the 2015 ELPAC test blueprints.


� Multiple primary standards are listed for those task types with items that align with different standards. These vary by grade. Additional secondary standards may apply to select stem types.
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� PIII foundational literacy skills may not be expressly considered standards.
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� Multiple primary standards are listed for those task types with items that align with different standards. These vary by grade.


� Secondary standards vary based on the stem types. These secondary standards are used in service of the PI Standards and are implicitly accounted for in the constructed-response rubrics.


� 1F denotes the single-factor model. 2F (O+W) denotes the correlated two-factor model with oral and written language scales. 2F (R+P) denotes the correlated two-factor model with receptive and productive scales. 4F (L+S+R+W) denotes the correlated four-factor model.
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