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AMPS
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Dr. Nicolds C. Vaca Office: (510) 434-7011
Chief Executive Officer Cell:  (510) 5019608
Email: nvaca@amethodschools.org
March 24, 2020
HAND DELIVERED

Stephanie Farland, Director
Charter School Division

California Department of Education
1430 N Street, Ste. 5401
Sacramento, CA 95814-5901

RE:  John Henry High School Appeal of West Contra Costa Unified
School District’s Denial of Its Charter Petition

Dear Ms, Farland:

Enclosed please find John Henry High School’s (“JHHS”) appeal of West Contra Costa Unified
School District’s (“WCCUSD”) denial of its petition for renewal of its charter. Included are: (1)
the information required by Ed Code § 47607(b); (2) the petition submitted to WCCUSD; (3) the
WCCUSD's factual findings on which the denial of the petition for renewal was based; (4)
evidence that the Contra Costa County Board of Education (“CCCBOE”) failed to act; (5)
evidence that the timeline set forth in 5 CCR §11966.5(d) has expired; and (6) a description of
any changes to the renewal petition necessary to reflect the State Board of Education as the
chartering entity.

As noted above, the CCCBOE voted not to act on JHHS's appeal because it had received an
email containing various allegations against Amethod Public Schools (“AMPS”}, the Charter
Management Organization managing JHHS. AMPS attempted twice to obtain a copy of the
email so that it could respond the specific allegations. In both instances, the CCCBOE refused to
provide a copy of the email. (See ATTACHMENT A) AMPS considered this issue of such
importance that it retained counsel to request the email under the Public Records Act. CCCBOE
once again refused to produce the email. (See ATTACHMENT B) As a consequence, AMPS was
never given the opportunity to respond to the specifics alleged in the email. Additionally, JHHS

Amethod Public Schools
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Amethod Public Schools

John Henry High School Appeal of
West Contra Costa Unified School District’s
Denial of Its Charter Petition

agreed to a 30 d ay extension so that the CCBOE could conduct its investigation. This offer was
ultimateiy refused. (See ATTACHMENT C)

JHHS also includes its response to the Charter Renewal Review (“Renewal Review”) written by
WCCUSD's staff. The response was drafted with the understanding that JHHS would receive
additional time at the WCCUSD'’s Board meeting to make further oral and written responses;
that opportunity was denied when the Board voted to end discussion before JHHS got an
opportunity to respond. In addition to the Renewal Review, WCCUSD staff filed an additional
staff finding titled Staff Report for JHHS (‘Staff Report”) shortly before the WCCUSD Board
meeting which took place on December 18, 2019. JHHS did not have an opportunity to respond
to the Staff Report because the Staff Report was filed after the Renewal Review and only days
before the December 18 hearing, leaving JHHS insufficient time to thoroughly respond to both
filings.

When JHHS filed its appeal with the Contra Costa County Board of Education, it also filed a
document entitled “Supplemental Material for Appeal” which addressed the issues raised by
the Staff Report. These two documents are filed in conjunction with the appeal with the goal of
providing a complete record on which the SBE can make its decision.

Very truly yours,

Drd

Nicolas C. Vaca
Chief Executive Officer

tbm/NCV

cc: Edgar Quiroz, President AMPS Board of Directors
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3/24/2020 Amethad Public Schools Mail - Re: Follow up

AMPS

HONOR HARD WORK

Nick Vaca <nvaca@amethodschools.org>

Re: Follow up
1 message

Pam Tyson <PTyson@cccoe.k12.ca.us> Fri, Feb 14, 2020 at 8:21 PM
To: David Stephan <dstephan@amethodschools,org>
Cc: Nick Vaca <nvaca@amethodschools.org>

Hi David and Nick,

| apologize for not getting in touch sooner, | was out of town yesterday and today. | checked in with my office, and Here
are the current responses:

1. We are in the process of putting things together to address this issue, hopefully by Tuesday but definitely sometime
next week we will have something to share with you

2. We do not routinely send a follow up memo from the board meeting, you are expected to take your own notes.
However, you may be in luck this time - while away my assistant transcribed the board question part of your hearing. If
so and it looks in reasonable shape | will share it with you.

| hope you have a restful weekend/presidents day.

Best,

Pam

Get Outlook for iOS

From: David Stephan <dstephan@amethodschools.org>
Sent: Thursday, February 13, 2020 2:04:30 PM

To: Pam Tyson <PTyson@cccoe.k12.ca.us>

Cc: Nick Vaca <nvaca@amethodschools.org>

Subject: Follow up

Good Afternoon Dr. Tyson,

It was nice to see you at the meeting last night. | would like to follow up on two things and thought | would emalil as a
follow up to the call | just placed:

1. Last week you sent an email listing some very grave, yet unclear allegations levied against AMPS. We would like to
address any concems that arise during this process but need to know exactly to what we would be responding.
Therefore, | would request once again that the email you referenced be shared with us so we can clearly and coherently
respond.

2. | would like some mare information about how we are going to be responding to the questions formally asked by the
County Board during last night's meeting. Can we expect a list of questions to be sent to us to answer within a given time
frame? Is there a deadline for board members to submit questions to your staff that we should be aware of? This will help
us plan our time.

Best,

David A. Stephan

T ng Chiaf of Staff
A M p J e: dstephan@amethodschools.oro
o: {610) 434-7020
B TRS HARD WDRY ¢: (510) 409-6638

a: 2101 Livingston St. Oakland, CA 94608

CONFIDENTIALITY NOTICE

This message is intended only for the individual or entity to which it is addressed and muy contain information that is privileged,
confidential and exempt from disclosure under applicable law. If you are not the intended recipient, or the empluyee or agent
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3/24/2020 Amethod Public Schools Mail - Re: Serious Concerns with Amethod and JHHS Reported
A M
‘é‘ 4 p S Nick Vaca <nvaca@amethodschools.org>
HONDR HARD WORK

Re: Serious Concerns with Amethod and JHHS Reported

1 message

David Stephan <dstephan@amethodschools.org> Mon, Feb 10, 2020 at 2,55 PM
To: Pam Tyson <PTyson@cccoe.k12.ca.us>
Cc: Nick Vaca <nvaca@amethodschools.org>

Dear Dr. Tyson,

In order to appropriately respond to the claims made in the email you reference, we would appreciate receiving a copy of
the email.

Best,

David

On Mon, Feb 10, 2020 at 11:25 AM Pam Tyson <PTyson@cccoe.k12.ca.us> wrote:
To Amethod & John Henry Staff and Board Members,

My office has been in receipt of an email communication which describes serious concerns about
the operations of the Amethod charter schools. These concerns include wrongful termination,
discrimination, nepotism, miss use of grant funds, threats, harassment, and financial fraud.
Please provide our office with any investigations, reports, letters, emails or other information you
may have regarding complaints from employees, prior employees, members of the public,
parents and students.

Pam Tyson

Pamela Tyson, PhD
Contra Costa County Office of Education \
Dir. Administrative Services

(925) 942-3381

Confidentiality Notice: This email and any files attached may contain confidential information that is legally privileged. If
you are not the intended recipient, or a person responsible for delivering it, you are hereby notified that any disclosure,
copying, distribution or use of any of the information contained in or attached to this transmission is strictly prohibited. If
you have received this transmission in error, please destroy the original transmission and its attachments without
reading or saving in any manner.

I David A. Stephan
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AMPS
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Nick Vaca <nvaca@amethodschools.org>

RE: Amethod Public Schools CPRA Request #1

1 message

Pam Tyson <PTyson@cccoe.k12.ca.us> Wed, Feb 19, 2020 at 4:57 PM
To: "Paul C. Minney" <pminney@mycharterlaw.com>
Cc: Nick Vaca <nvaca@amethodschools,org>

Mr. Minnie,

The complainant has asserted whistleblower protection, For this reason we will not release the
information you requested.

Pam

From: Paul C. Minney <pminney@mycharterlaw.com>
Sent: Wednesday, February 18, 2020 2:22 PM

To: Pam Tyson <PTyson@cccoe.k12.ca.us>

Cc: Nick Vaca <nvaca@amethodschools,org>
Subject: Amethod Public Schools CPRA Request #1

Dear Dr. Tyson:

Please see the attached CPRA request. Please call me if you have any questions. We are hoping we can get this single
record today.

Thanks.

Paui C. Minney

Partner/Founder | Attorney at Law | Walnut Creek Office

Young, Minney & Cor|
YM&C @ oung, y & Corr, LLP
@ 855 University Ave, Sulte 150, Sacramento, CA 95825
LAW FIRM

pminney@mycharteriaw.com
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Re: Extension of Board Decision?

1 message

David Stephan <dstephan@amethodschools.org> Mon, Mar 2, 2020 at 2:07 PM

To: Pam Tyson <PTyson@cccoe.k12.ca.us>, Bill Clark <BClark@cccoe.k12.ca.us>
Cc: Nick Vaca <nvaca@amethodschools.org>, Evelia Villa <evilla@amethodschools.org>

Dear Dr. Tyson,
As a follow up to our call and this email chain, | am writing to note that after all the questions from the County and the
County Board have been sent to us, we now see that in order for staff and board members to have a full picture of

John Henry and AMPS, more time would be needed. Please accept this email as Amethod's agreeance to the previously
mentioned extension, making the prospective date of the vote 3.25.2020.

Best,

David

On Wed, Feb 19, 2020 at 12:44 PM Pam Tyson <PTyson@cccoe.k12.ca.us> wrote:
Thanks David.
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5 CCR § 11966.5

§ 11966.5. Charter Petitions That Have Not Been Renewed - Submission to County Board of
Education,

(a) When the governing board of a school district denies a charter school's petition for renewal, the
charter school may submit a petition for renewal to the county board of education not later than 30
calendar days after the district governing board makes its written factual findings. The county board of
education and the charter petitioner may extend this date by an additional 30 days only by written
mutual agreement. A petition for renewal not submitted to the county board of education within this
time shall be considered denied with no further options for administrative appeal.

(b) A petition for renewal, whether submitted to the county board of education as the chartering
authority or on appeal from denial of the renewal petition by the local governing board, shall be
considered by the county board of education upon receipt of the petition with all of the requirements set
forth in this subdivision,

(1) Documentation that the charter school meets at least one of the criteria specified in Education Code
section 47607(b).

(2) A copy of the renewal charter petition, as denied by the local board, including a reasonably
comprehensive description of how the charter school has met all new charter school requirements
enacted into law after the charter was originally granted or last renewed.

(A) The signature requirement set forth in Education Code section 47605(a) is not applicable to a
petition for renewal.

(3) When applicable, a copy of the governing board's denial and supporting written factual findings, if
available.

(4) A description of any changes to the renewal petition necessary to reflect the county board of
education as the chartering entity.

(c)(1) When considering a petition for renewal, the county board of education shall consider the past
performance of the school's academics, finances, and operation in evaluating the likelihood of future
success, along with future plans for improvement, if any.

(2) The county board of education may deny a petition for renewal of a charter school only if the
county board of education makes written factual findings, specific to the particular petition, setting
forth specific facts to support one or more of the grounds for denial set forth, as applicable, in
Education Code sections 47605(b) and 47605.6(b), or failure to meet one of the criteria set forth in
Education Code section 47607(b).

(d) If within 60 days of a county board of education's receipt of a petition for renewal the county board
of education does not grant or deny the petition for the renewal of a charter school. the charter school
may submit a petition for renewal to the State Board of Education (SBE). The county board of
education and charter petitioner may extend this date by an additional 30 days only by written mutual
agreement.

(e) If a county board of education denies a petition for renewal of a countywide charter school
established under Education Code section 47605.6, the petitioner may not elect to submit the petition
for renewal of the countywide charter school to the SBE.



accs-jun20item09
John Henry High School Appendices Attachment 9
and Supporting Documents Page 11 of 111

Note: Authority cited: Sections 33031 and 47605, Education Code. Reference: Sections 47605,
47605.6, 47607 and 47607.5, Education Code.
HISTORY

1. New section filed 10-24-2011; operative 11-23-2011 (Register 2011, No. 43).
2. Editorial correction of History 1 (Register 2011, No. 44).

This database is current through 2/21/20 Register 2020, No. 8

5 CCR § 11966.5, 5 CAADC § 11966.5
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SUPPLEMENTAL MATERIAL FOR APPEAL

The following is JHHS's supplemental response to West Contra Costa Unified School
District’s ("WCCUSD") staff findings on which WCCUSD based its decision to deny John Henry

High Schoaol’s {*JHHS") petition for renewal.

I THE CHARTER REWEWAL REVIEW FINDINGS DO NOT SUPPORT DERIAL OF JHHS

PETITION FOR REMEWAL OF ITS CHARTER
The first finding is an undated document titled Charter Renewal Review (“RR”)L. The RR

begins by acknowledging that JHHS’s petition for renewal met the threshold criteria for renewal

consideration because, pursuant to Ed. Code § 47607 (a) (4) (A) its performance:

[ils at least equal to the academic performance of the public schools that the
charter school pupils would otherwise have been reguired to attend, as well as
the academic performance of the schools In the school district in which the
charter school is located, taking into account the composition of the pupil
population that is served at the charter school. (RR, at p. 1)

The RR then, pursuant to 5 CCR § 11966.4(b) (1), lists the four criteria by which the petition

should be reviewed:

* Doesthe charter school present an unsound educational program for students?

= Isthe charter school demonstrably unlikely to successfully implement the program
set forth in the renewal petition?

* Does the renewal petition fail to contain the necessary statutory affirmations?

* Does the petition contain reasonably comprzhensive descriptions of all 15 required

elements? (RR at p. 10)

* The RR is attached as ATTACHMENT A.
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The RR concludes by stating that the four factors:

[a]re balanced against the charter school’s ‘increases in academic achievement
for all groups of pupils served by the charter school.” The review of increases in
academic achievement, or lack thereof, is the most important factor’,
(therefore, given the greatest welght of any individual factor) in determining
whether to renew a charter.,” (Emphasis added) (RR at p. 2)

The RR does not state the complete language of Ed. Code § 47607 {a){3)(A), which reads:

The authority that granted the charter shall consider Increases in pupil academic
achievement for all groups of puplls served by the charter school as the most
important factor in determining whether to grant a charter renewal.

Ed. Code § 47607 (a)(3)(A) does not include the words “or lack thereof”; a significant and
misleading inclusion by the WCCUSD staff. Ed. Code § 47607 (a)(3}(A) stated in its entirety

reads as follows:

(1) The single multiple measures public school accountability system authaorized
by Article 4.5 {[commencing with Section 520959.5) shall measure the overall
performance of numerically significant pupil subgroups in schools, including
charter schools, school districts, and county offices of education. (Emphasis
added)

(2) For purposes of this section, numerically significant pupll subgroups include
all of the following: (A) Ethnic subgroups. {B) Socioeconomically disadvantaged
pupils. (C) English learners. (D) Pupils with disabllities. (E) Foster youth. (F)
Homeless youth.

{3) (A) For purposes of this section, a numerically significant pupil subgroup is
one that conslsts of at least 30 pupils.

Consequently, only the academic performance of those subgroups, as defined by Ed.
Code § 47607 (a)(2), attending JMHS that total 30 or more students can be given the greatest

weight in deciding on the whether IHHS's petition for renewal should be granted or denled.

A, The RR Misstates the Criterla for Reviewing iMHS’ Petition for Repewal of its
Cheiter.

The RR states:
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To weigh the academic performance of the students at JHHS, and to take
Into account the composition of the pupil population served the District
must review data for all student, {(Emphasis added) (RR, a p. 2)

Not only does this appear to be an incomplete sentence, but it is also a misstatement of the
elements found Ed. Code § 47607 (a)(3)(A). As noted above, only the academic performance of
numerically subgroups served by JHHS is measured, not all of the students. Based on JHHS's
petition for renewal the only numerically subgroups served by JHHS are Hispanic/Latino,
numbering 311 (95.4%), English Language Learners, numbering 42 (13.18%), and
Socioeconomically Disadvantaged, numbering 297 (91.2%). The Socioeconomically
Disadvantaged subgroup overlaps significantly with the Hispanic/Latino subgroup. Indeed, the

RR acknowledges the absence of other numerically subgroups served by JHHS, when it writes:

The school, however, does not enroll sufficlent numbers of Special Education,
Initial Fluent English learners (ELs}, ELs in the U.S. fewer than 12 months, ELs in
the U.S. for 12 months or more, designated English Learners, English Only, or any
ethnicities served by the District save one-Hispanic Latinx. (Emphasis added. RR
at, p. 2)

However, the acknowledgment of insufficient numbers of students in the enumerated
categories that prevents the District from performing a comprehensive analysis, does not stop
the RR from incorrectly concluding, “To be clear, the academic achievement of all students is
unproven, and further, Is outweighed by systemic, serious, and persistent problems throughout

the organization. . . .” (Emphasis added) (RR, at p. 3)

What the District staff Is saying is: “We cannot establish, one way or another, the
academic achievement of students who do not constitute a subgroup served by JHHS, but we
are going to nevertheless say that whatever their achievements may be, which we clearly do

not know, are outweighed by other issues in the organization.” Thus, using an Inapplicable
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false negative, the RR concludes that JHHS does not serve all of its students, and that this false
negative in conjunction with other alleged prablems througheut the organization is sufficient

grounds to deny the petition for renewal.

smerically Significant Pupil Sub 5 ad Increag Academic
nianca In English lanpusges Aris and the Socioeconamizal idva
Su u ed fts Perfor 2,

In discussing the 2019 Dashboard Data for English Language Arts (“ELA’) the RR provides
a table that demonstrated that the Latino/Hispanic subgroup Increased in performance, and
that the Socloeconomically Disadvantaged maintained its performance. The RR points states,
“The data show increases for Hispanic and Latinx, but no data for multiple subgroups.” (RR, at
pp. 10-11) No data was provided for “multiple subgroups” because there are insufficient
number of students in these subgroups to constitute a numerically significant subgroup as

defined by Ed. Code § 47607 (a)(3)(A).

€. The RR Preseriis hMisleading Statistics for English Learners For English Languags
Arts.

The RR presents a table titled “English Language Arts, 2019” in attempt to demonstrate that the
performance of English Learners declined, (RR, at p. 10) However, the Smarter Balanced
Summative Assessment test it taken annually by students in grades 3 through 8 and only grade
11. While 65 IHHS students took the test, only 9 were 11 graders. As noted above, this

number does nat constitute a numerically significant pupil subgroups.

D. The &R’s Discussion of Ethnicities Served by JHHS Is Included to Distzact the District
From JHHS's Students Achievamants,

The RR devotes almost two pages to discussing the lack of diversity at JHHS. It begins:
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Over four years the percentages of ethnicities served at the charter school have
been static with a population largely consisting of Hispanic and Latino students.

(RR, at p. 3)
JHHS has a high percentage of one subgroup, with 85% of its students being Hispanic/Latino.

The RR suggests that AMPS’ “[p]ractices and policies encourage homogeneity. This practice
include lottery preferences for students from the immediate prior grade of another Amethod
school.” (Emphasis added) (RR, at p. 3) The implication Is that this practice is in contravention of
the Education Code. The Petition for Renewal (“Petitlon”) states:

In the event that more applicants apply than there are seats open, the Charter
School, with the aid of Enroll WCC and SchoolMint, holds a public random
drawing to determine admission for the impacted grade level, with the exception
of existing students who are guaranteed admission in the following school year.
{Petition, at p. 97)?

This procedure tracks the language found in Ed. Code § 47605(d) (2) (B) which states:

(B) If the number of pupils who wish to attend the charter school exceeds the
charter school’s capacity, attendance, except for existing pupils of the charter
school, shall be determined by a public random drawing. Preference shall be
extended to pupils currently attending the charter school and pupils who reside
in the school district except as provided for in Section 47614.5. Preferences,
including, but not limited to, siblings of pupils admitted or attending the charter
school and children of the charter school's teachers, staff, and founders
identified in the initial charter, may also be permitted by the chartering authority
on an individual charter school basis.

JHHS utilizes Enroll WCC to collect applications and conduct Its lottery. It impossible for
JHHS to select any one group of students for enrollment. As noted above, JHHS' renewal
petition includes a preference for students from the immediate prior grade of another

Amethod Public School, but those students are enrolled in those schools using the same lottery

2 See subrnission materials
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enrollment system, which cannot, and does not, account for the ethnic background of a given
applicant.

Moreover, in Richmond, AMPS operates three schools, creating a comprehensive K-12
system. This allows families to meet their education needs in one location, even if their family
has students in Elementary, Middle, and/or High School. This also means that the racial
composition of the student body will remain somewhat constant aver time, since the
enrollment preference places much of the onus for our diversified recruitment efforts on Benito
Juarez Elementary School ("BIE”). The racial composition at AMPS schools in Richmond, as a
whole, has been changing, as 85% of BJE K-1 students are Latino. It should be noted that in
2018 BJE's renewal was approved by WCCUSD for an additional five years, and the issue of
diversity was not ralsed, or considered, by the District. Finally, though JHHS and AMPS cannot
directly impact the ethnicities of those seeking enroliment to JHHS, AMPS takes diversity and
Incluslon very seriously. Though teaching staffs nationwide are predominately white (and this Is
not different at AMPS schools), AMPS employs a very diverse group of leaders. For example, at
AMPS Home Office 19 of 23 staff members are of color; 22% being African American; 35%
Latinx; 17% Asian; and 56.5% being women of color. AMPS and JHHS take diversity and
inclusion serlously.

E. The RR Misinierprets the English Language Learner Subgroup at JHHS

The RR states:

Between 2015-16 and 2018-19, the English learner population served by JHHS
dropped sharply, from 27.60% in 2015-16 to 12.40% in 2018-19, which was a
clear response to inadequate English Language Learner support offered by the

schoof {discussed later in this report), as well as evidence of the organization’s
failure to recruit English learners. (RR, at pp. 5-6)
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Prefiminarily, the RR does not provide any evidence in support of [ts conclusary
statement that JHHS has falled in its attermpts to recruit English learners. As noted above,
AMP5 admits students using Enroll WCC, and does 5o In canformlity with Ed. Code § 47605(d)
{21 {B). Therefore, k cannot “recruit” English |learners, it can and does encourage anyone
interasted in attending JHHS, to apply using Enrall WCC.

The RR states that JHHS “[h]as high percentages of more advanced language learners,
#nd the District has higher percentages of those new to the language {levels 1 and 2).* (RR, at
p.6) This statement suggests that JHHS purposaly admits more advanced lan guage learners,
This is an Incorrect interpretation of the data. The reality is that JHHS has the highest ELL
progress toward proficlency percentage among il high schools in the district, including charter
schools, which js 56.3%, meaning that the ELL students at JHHS are thriving. It is also important
to note that, as mertioned before, JHHS enrolls the majorfty of its students from the cther
AMPS schoals In Richmond. That there are lower percentages of less advanced ELL students
says [tle about JHHS' “recruitment” efforts and a lot about the success of AMPS schooels in
progressing FLi students prior to their atdmission to JHHS.

Maoreover, It is important to note that at JHHS, 56.3% of Its ELLs are making progress
towards Engiish Language Proficiency, which transiates to a progress level rating of “High” on
the California State Dashboard. JHHS received a progress level of “low” because only 93.4% of
ELLs were tested, not the targeted 95%. This means that 43 of 46 [HHS ELL students were
tested; one student missed testing due to a prolonged absence. Had that one ll student heen
tested, WCCUSD staff could not make this argument, and would have to recognize JHHS as

having the highest progress level rating in the district amongst high schools.
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The RR accuses JHHS of serving a disproportionately low number of ELL Students (22%),
but it is important to note that 66% of JHHS students are Reclassified Fluent English Proficient
{“RFEP”). This reclassification should not be viewed as an indictment of JHH5's ELL population
(or lack thereof), rather, it should be celebrated that the students entering JHHS have had solid
ELL instruction at AMPS’s two other Richmond schools.

It is also important to point out that, six months prior to JHHS' renewal submisslon, It
was granted a six (6) year WASC accreditation with only a one (1) day follow up visit. This is the
strongest nod of approval a schools can receive from a WASC committee. The WASC committee
conducted a three day comprehensive review of the school was impressed with JHHS' ELL
Program., WCCUSD Staff never vislted JHHS.

F. JHHE Provides gn Effective Program for English Lanpunge Learnars

The RR states that JHHS's English Language Learner “[s]trategies do not constitute a
program.” (RR, at p. 7} This is an incorrect interpretation of JHHS's programs. Preliminarily,

® JHHS offers two ELD classes and also has a full-immersion program;

= 66% of JHHS students are RFEP (Reclassified Fluent English Proficient);

» JHHS teachers are being trained with best practices and appropriate accommodations

to help serve ELLs based on individual need.

JHHS' ELD 1 Program uses the Everyday English Plus {"EEP”) curriculum. EEP offers a
multisensory approach to teaching English. This curriculum ensures students in level 1 receive
daily instruction in reading and writing and daily practice In speaking and listening in a
classroom setting. JHHS is in the process of adopting a new curriculum called English 3D, which

Is even more aligned to new ELD standards.
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JHHS' ELD 2 Program uses the Language Live curriculum which integrates grade level
instruction with foundational skills inchiding: writing, vacabulary, fluency, grammar,
comprehension, and spoken English. The curriculum provldes instruction in ELA and English
Language Development {ELD} simultaneously to accelerate ELL students’ achievement in high
school.

Additionally, JHH5" mainstream English ¢lassrooms use Springboaid as the core
currtulum. This program includes multiple ways for the teacher to differertiate and
accommuodate ELLs at any level. Springboard uses research-based instructional strategles and
practices so that ELLs at ali levels develep their linguistic skills as they develop knowletdge and
further thetr academic skills.

To complement its maln curriculum, IHHS also uses Achleve2000 school-wide in an
effort to promote IReracy growth at each students’ Indiidual pace and needs. ELLs at JHHS
receive extra scaffolding and support through this pregram to further their second language
acyuisition. This likeracy program provides English Immersion with 12 levels of differentiation,
English with Spanish language suppert, and dual language options. Furthermore, IHHS employs
paraprofessionals that help support ELLs in the mainstream classroom and during designated
tutoring time after school to further assist gur students In both thelr second language
scquisition and accessing and mastering the content in thelr core academic dasses.

Finaly, IHHS has two Deans of Instruction that oversee teacher lesson plans and support
teachers with various strategies, accommodatians, and medificatlons depending on the level

and need of each ELL. JHHS staff constantly assesses student work in order to monitor student
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progress and ensure rigorous instruction, hence JHHS' high Student Progress towards

Proficiency Percentage.

G. JHHS Is Comunitted 1o Incressing Its ilumerically Signifizant Subgroups’
Parformance in Math.

The RR notes that “Math results . . . show a precipitous decline from 41.38 to 20.20%.”
(RR, at p. 13) Preliminarily, it should be noted the SBAC results are not longitudinal, in that they
do not measure growth because the same cohort of students are not tested from one year to
the next. Each year a different cohort of students is tested. So, to state that there has been a
“decline” among the same cohort of students Is Inaccurate. Instead, the test results simply
reflect that last year’s students did not perform as well as did the prlor class.

However, in response to the math scores, AMPS, last summer, created a task force to
perform an analysis of the uncharacteristically low percentage of JHHS 11 graders at or
exceeding the standard on the SBAC. It was discovered that the conceptual understanding of
math was weak compared to procedural/operational understanding, i.e. the abllity to
commurnilcate reasoning was low (reading, writing, and speaking In the math content area) and
students were not highly engaged in their lessons and curriculum, This trend was reflected in
schools across the nation, as the shift in common core testing negatively impacted test scores.
It is also important to note, that though JHHS did see lower than expected scores last year, its
students still far outpaced the students at the schools they would be required to attend should
JHHS’ renewal be denied. Richmond High’s students met or exceeded the standard at an
extremely low and concerning rate of 16%, and Kennedy High’s Math scores met or exceeded
the standard at a disastrous and dangerous 2% rate. JHHS students met or exceeded the

standard at a 21% rate.

10
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AMPS also made a strategic declsion to shift currlculum. JHHS is now using College
Freparatory Math {"CPM®). CPM is a small group, task-based curriculum with 2 heavy emphasis
on the canceptual - “Why does this operation work”- rather then focusing exclusively on the
pracedural steps. CPM is also a curricilurn that requires much more reading and wriing than
traditional math curricula, further supporting all of our students in acqulring and utllizing
mathematical language, including our growing £LL populatlon, AMPS's found the small group,
task-based lessons of CPM to be much more engagling for Its students than those of previous
YEBIS.

JHHS afso hired two (2} Instructlenal Deans who conduct frequent observations of all
teachers in the classroom and share methods for improving teaching methods during
subseguent debriefing. JHHS's deans alzo pravide weekly lesson plan feedback, and
professional development, including blweekly data dives, designed to help teachers better
understand the highest leverage ways ta improve student achievement.

H. 1HHS Provides an Effaciivs end Propgrly Staffed Speclal Educatten Pragram,

The RR states contains serious inacouracles regarding the delivery of Special Educatlon
services at JHHS. Frst and foremost, the RRs suggest that JHHS does not a have full time
Education Specialist. This is untrue. M, Peter Kasnestls is JHHS’ full time Education Speclallst,
He Is employed by our outslde partner, Futures Education. Fitures provides him with regular
professional development and has glven him 2 1:1 coach to ensure he is delivering services to
the best of his abilitles and in a fully compliant manner. In typical fashion, It seems
WCCUSD'sCharter Oversight Coordinator continues in her “gotchas” approach rather than

seeking to fully investigate and understand the Special Education services at JHHS.

11
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Morsover, some AMPS employees may be canfused as to how questions about SPED
should be answered, hir. Kasnestis is a Fitures employee and recelves support from that
prganization as well as from AMPS. Indeed, he also works with Princess Tucker, our In-house
SPED Coordinator, to ensure AMPS' students are receiving the services they need. Based on this
structure, theugh simple In nature, you can see how guestloning administrative assistants and
Mr. Kasnestls himself could lead to confused rasponses. For additional information regarding
our SPED services, see our SPED Coordinator’s response to the Disability Rlghts Education and
Defense Fund {DREDF).?

1. The RR Incorrectiy Presents AMPS's Response fo the DREDF Motiflcation.

Preliminarily it should be notad that the DREDF Motification relates to Benito Juarez
Elementary School (“BJE”) and not to JHHS. Additionally, it contalns several inaccuracies,
Including a cursory and vague depiction of the procedure in place for Special Education at
AMPS. Nelther the DREDF nor the WCCUSD Inftially contacted AMPS regarding their concerns,

and to this date have not directly expressed any concems regards SPED at BIE or JHHS.
The following applies to Speclal Education {*SPFD”) at AMPS:

1. AMPS does pot have an over-representation of students in Special Educatfon

2. AMPS does not have a history of blatantly and seriously vialating the civil rights of
students with special needs.

AMPS places great emphasls and effort towards reducing our SPED students by praviding

pragrams that are aimed at main streaming students rather than keeping them SPED status.

4 Ser submission materals for this response,
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The opposition conclusion is predicated on a false assumption that the District is not properly
identifying, and or serving the students in the AMPS schools. AMPS addresses the Child Find,
provision of IDEA by assuring that all individuals that meet eligibility for speclal education are
identified and provision of services are obtained. AMPS recognizes that it has a legal and moral

duty to proactively identify and help students with learning and other disabilities.

When a referral [request for assessment] is received AMPS approach entalls several actions:
(1) engagement of the Student Study Team (“SST”); and (2) tiered level interventions [Response
to Intervention]. The SST focuses on instructional activities is designed to track the students’
progress. All students receive high quality, research based instruction in the general education
classroom with ongoing student assessment. AMPS provides a safety net approach for at-risk

students as a method to help identify students with specific learning disabilities (“SLD").

A multi-tiered approach- (Response to Intervention ("Rtl")), for the early identification and
support of students with learning and behavior needs Is utilized in the AMPS system. Rt
strategies address both learning and behavior. Struggling learners are provided with
interventions at increasing levels of intensity to accelerate their rate of learning. if a student
does not respond to the initial intervention more focused Interventions are used to help the
student master the skill. Both teachers and parents find valuable information in the Rti
strategles. After the student has received an Intervention, his/her progress is tested again, i
the student hasn’t improved, the teacher and other educators (S5T) will meet with the child’s

parent and together the team will select mare Intense interventions.

13
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The Rtl process was introduced within the 2004 reauthorization of the IDEA. While it Is not
mentioned as part of the law, it was presented within regulatory notes, a method to identify
students with SLD. The legislation and the Office of Special Programs {(“OSEP”) provides
guidance, and regulations to school districts to consider using interventions tried within Rtl and
not to rely on what is termed, “the discrepancy model® for identification of a SLD. Itisa
practice for most school districts to use Rtl to intervene prior to Special Education referral,
which is notably good. However, very few districts use the method to identify students.
Typically, interventions are tried, and when they do not work, a referral for using the
discrepancy model, is executed by a school district. Specific Learning Disability is the only
category that allows Rtl for identification purposes. AMPS dos not “dump” students into SPED.
AMPS has a commitment to deal with the deficits in learning of the students in AMPS and to

gain better putcomes for our students.

AMPS has also Implemented centralized, heightened, district office level review of our
students when we receive requests for assessments. AMPS’s observation, is that requests for

assessments are sometimes and more often, in areas that Rtl Is able to rectify/resolve/remedy.

AMPS SPED program provides an opportunity for children to fully assimilate into the
mainstream culture and the expectations of being in AMPS schools to ensure equality of

opportunity, full integration per IEP, Independent living and economic self- sufficiency.

I. AMPS Has a Long History of Effective Governance and Transparericy.

The RR states that the JHHS petition states:

Amethod Public Schools management team will be responsible for the majority
of the policy setting decisions inciuding the following: general policies of the

14
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school; recommend and monitor the school’s annual budget; ensure operation
of the school in accordance with the charter and the law; and hiring key staff
{Petition, p. 107) {RR, at p. 9).

However, page 107 of the petition does not reflect that language at all. Indeed, page
107 is part of the enumerated offenses for suspension and expulsion of students. The Petition
does sets forth the Board of Director’s duties as being “[rjesponsible for major strateglc and
policy decisions related to all of the charter schools it operates and also is tasked with ensuring
John Henry High's financial sustainability.” (Petition, at p. 78)

AMPS, originally, Jingletown Charter, has been in existence since 1593 and during this
prolonged perlod of time has had various Board of Director members who volunteer their time
and energy in overseeing the policies and direction of AMPS. During this time frame AMPS has
had board members who have served on the board for numerous years. As examples:

Nicolas C. Vaca-five years

Peter Hanley—four years

Kahlif Muhammed- five years

Wil Mendoza —three years

Karely Ordaz Salto — four years

Additionally, during this time frame, AMPS has complied with the all aspects of the
Brown Act. Indeed, at times it has even instituted procedures not required by the Brown Act.
This includes interpreters for monolingual speakers who wish to address the board, telephonic
remote access fram sites other than where the meeting is being held. Rermnote access was

instituted even before the effective date determined by SB 126, which is codified at Ed. Code §

47604.1.

15
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Recently AMPS has experienced turnover on its Board. This turnover was the
consequence of resignations of board members for a variety of reasons, the death of a recently
appointed board member and the severe illness of another board member’'s mother that
prevented her from attending board meetings. Because of this attritlon and AMPS desire to
comply with the requirements of the Brown Act, and also to allow K to perform its role of
oversight, the minimal number of board members was reduced from five to three.

It was during this time of transltion board members and certain staff, that AMPS did not
post the Agenda at one location, JHHS, for a single board meeting. Indeed, in the over 25 years
that AMPS has been in operation, it Is the only time that it failed to comply with this
requiretnent of the Brown Act.

Most recently Mr. Hanley (resume attached as ATTACHMENT B} rejolned the Board and
an additional individual was added to the board, so we currantly now have five Board
Members.

COMCLUSION

Based on the foregoing, JHHS belleves that it has more than met the requirements for
renewal of its charter, and respectfully requests that the Contra Costa County Board of
Educatlon grant tis appeal allowing it to operate and served the students of West Contra Costa

County for another five years.
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Attachment B



PETER H. HANLEY

San Mateo, CA 94404
hanteyph@gmail.com
(650) 533-9256

'KEY SKILLS
* Public policy analysts and
advocacy
= Strategic planning
= Drganization governance
* Complex program design and
e TiF 1 L H
* Fundraising
* Community and Consensus
burlding

{EDUCATION

M.A. International Affairs,
The George Washington
{University. Full academic
ischolarship.

1B.A. Political Science, University :

‘of Oregon. Phi Beta Kappa.

| Masters in Govemnance,
|California School Boards
:Association, California

,Leadership, San Mateo rLouncy,
,California

:Certificate, Ashridge
'Management College, London.

‘Certificate, Mandarin Chinese,
-Foreign Service Institute,
‘Washington, D.C.
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Educational leadership in the evolving learning paradigm.

i‘.r:u."-‘{-ﬂ; canuritinty necess 1o peucntionn! pegeiisnge,
SUMMARY
Extensive entrepreneurial leadership experience in starting and leading organizations and
high visibility programs. Recent focus on promoting, creating, supporting, and replicating
high performance education models with access and inclusion in underserved
communities.

o Elected to five terms as reformer and served four times as Board President on high
school board, to presidency of county school boards association, and to California
School Boards Association’s policy making body. Past three-term board president
and vice president of expanding, high performing charter management organization
with six inner city schools. Founding vice chalr of start-up inner city Waldorf model
charter school,

« Launched two successful nonprofit start-ups and implemented multiple fundraising
programs—~for consulting projects, large federal and foundation grants, and political
campaigns. Raised significant funds for passing two school bond measures totaling
about $500 million and have been active participant, including representing board,
on the citizens’ oversight committee for more than $700 million in construction.

* Successfully relaunched and funded, including recruiting nationally recognized figures
for board, a parental choice nonprofit organization.

PROFESSIONAL EXPERIENCE
SAN MATEO UNION HIGH SCHOOL DISTRICT, San Mateo, CA 2001-present

| Governing Board Member

Serve on District Board for 6 comprehensive high schools, a charter school, an
alternative high school, a middle college, and an adult school. Focus on improved
academic achievement, bringing change to the traditional high school model to
create greater choice and personalization, and repairing and modernizing
District’s school sites.

# Transformed all District schoals from low performance to now exceeding
state expectation by supporting increased graduation requirements and
new curriculum, placing all 9" and 10t graders on track to meet the UC/CSU
entrance requirement.

¢ Led effort to open District’s advanced placement classes to all students,
resulting in 40% increase in tests taken in just three years with no decline in
passing rate.

® Leading current expansion for access to college classes, doubling size of
middle college and bringing college classes on high school campuses.

® Part of bond committee leadership teams that passed two bonds totaling
nearly $500 million and on committee for $385 million bond on March 3,
2020 ballot.

* Raised more than $50K for each election. Led board restructuring of bond
implementation, saving district millions in unwarranted costs and
construction delays.
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San Mateo, CA 94404 - Educational leadership in the evolving learning paradigm.
hanleyph@gmail.com Creating community access to educational excellence.
(650) 533-9256 )
CHARTER SCHOOL GOVERNING BOARDS 2010-2018

Governing Board Memberships

Amethod Public Schools board, an Oakland-based charter management organization operating an
elementary school, three middle schools and two high schools in Oakland and Richmond, California.
Board Treasurer, 2013-2014

Board President from June 2014-17.

Board Vice President, 2018,

» Developed with staff innovative leadership and teacher development programs, which include career
ladders based on performance and achievement.

* Chair, Facilities and Nominating subcommittees. Facilities subcommittee has overseen the organization’s
expansion, particularly the financing and acquisition of multiple new spaces for expanding schools and
headquarters. Recruited multiple members for board.

« Partnered with the CED in the development of three-year strategic plan, approved in June 2016, which is
driving growth,

Community School for Creatlve Education in Oakland, California, the first Waldorf-inspired charter school to

serve an inner-city population.

* Founding Board Member, Vice Chalr, 2011-2016, awarded Waldorf Ambassador recognition, 2018

= Chair of Board’s Executive and Budget committees

» Chaired principal search committee composed of board members, administratian, teachers, and parents in
2012 resulting in successful recruitment of experienced principal

BAY AREA CHARTER SCHOOL ATHLETIC CONFERENCE 2007-present
Fi nager

Was one of the original founders of this nonprofit organization that provides sports programs currently to
16 charter high schools throughout the East Bay. These inciude volleyball, basketball, soccer, baseball, and
most others with the exception of football. We built it into the first charter high school league admitted to
the California Interscholastic Federation (CIF). Although | initially managed the organization while with the
California Charter Schools Association, | became the part-time financial manager in 2010. Duties include
account management with the schoaols, budgeting, tax and insurance management, and accounts payable
and receivable,

ADDITIONAL PROFESSIONAL EXPERIENCE

DISCOVERY INSTITUTE 2015-2016
Director

Led the merger of the American Center for School Choice with Discovery Institute to increase the resources available
to both organizations ta expand parental choice, especially through the work of our Commission on Faith-based
Schools,

» Working with Discovery’s president, obtained grants to fund initial operations.

o Directed national analysis of 2016 legisiative prospects for enacting parental choice legislation, ending in
selection of Oklahoma.
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hanleyph@gmail.com Creating community access to educational excellence. .~

{650) 533-9256

= We formed local partnerships and created state’s first multi-faith coalition, Faith Leaders for Parental
Empowerment in Education, to increase support for education savings account legislation, recruiting 270
members in just three months.

s For first time, the governor and a key legislative committee endorsed it. Established new social media
presence via Facebook and Twitter to support 2016 organizing work.

» Hired new staff and transitioned Internet presence.

AMERICAN CENTER FOR SCHOOL CHOICE 2010-2015
Executive Director

Restructured and led renaissance of previously quiescent nonprofit organization that focused on the

empowerment and authority of the family and parents and brought school choice to the center of the

palitical spectrum.

» Developed strategic plan and recruited nationally recognized education leaders to join the organization’s
leadership and board. Successfully increased funding and grew this national organization.

= Created national ecumenical Commission on Faith-based Schools to expand public understanding and
appreciation of the role of faith-based schools in American education, especially in low-income
communities; and address the need for expanding publicly funded school choice to increase a family’s
ability to access a full range of options.

¢ Co-authored Commission’s report to the nation and supervised the creation of the “Assembling the
Evidence” web site with unique information on faith-based schoals.

CALIFORNIA CHARTER SCHOOLS ASSOCIATION, Ozkland, CA 2007-2010
Director, Oakland Charter School Collaborative

Founded Oakland Charter School Collaborative to foster cooperation, including sharing of best practices,
among Oakland’s then 33 charter schools and to increase their advocacy power. Strong emphasis on
obtaining parcel tax funds for schools and improving Oakland Unified authorizer processes and procedures,
especially increased access to facilities and equitable approval and renewal of charter schools. Created first
charter high school athletic league admitted to California Interschaolastic Federation and continue as its
Finance Manager currently. Monitored school quality and worked with struggling schools and boards to
improve or close.

= Successfully obtained and implemented $240,000 federal grant to improve charter school emergency
preparedness.

= Gained support of community-wide coalition and charter schools for inclusion of parcel tax funds
designated for charter schools on November 2010 ballot. This was the first time the Oakland Unified
board included charter schools in a parcel tax.

= Brought schools together to create and implement Collaborative’s Five Year Strategic Plan.

GIBSON AND ASSOCIATES, Oakiand, CA 2000-2006
Associate

Provided analysis and evaluation of Oakland’s Community Development Blnck Grant (CDBG) projects, funded
through the U.S. Department of Housing and Urban Development. Work focused on complex residential and
small business lending programs that aid moderate- and low-income and minority residents. Evaluations also
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(650) 533-9256

included smaller learning community high schools, a charter school, a specialized K-8 mathematics program,

and a tutoring program.

o Served on team that developed the new strategic plan for the Oakland Fund for Children and Youth. Drafted
charter petitions.

» Led evaluation of twe San Francisco high schools’ smaller [earning community reform efforts, including
the design and conduct of surveys and focus groups as well as teacher interviews.

CALIFORNIA PARENTS FOR EDUCATIONAL CHOICE, San Francisco 2002-2008
Executive Director

Prepared position papers, analytical studies, press releases, and published op-eds on educational spending,
teaching, testing, and dropout rates as well as developed two-year work plan and budget. Manzge
relationship with 9 member board, prepared board materials, and recruit new board members,

INSTITUTE FOR THE FUTURE, Menlo Park, CA 1994 - 2000
Director

Designed and directed major strategic planning projects and contributed to Institute analyses of changes in
business environment and health care sector. Raised $1 million annually and led multinational study for five
years on “Future of World’s Post Offices” in light of email and e-commerce.
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AMPS
20 e - ]
HONOR HAFRD WORK

To: Dr. Pam Tyson — Director of Administrative Services, Contra Costa County Office of Education
From: David Stephan — Chief of Staff, Amethod Public Schools

Re: John Henry High School Appeal to the Contra Costa County Office of Education

Date: 1.17.2020

Dear Dr. Tyson,

On December 18, 2019, West Contra Costa Unified School District (WCCUSD) voted 4-1 to accept its
staff's recommendation to deny John Henry High School’s (JHHS) application for renewal of its
charter. This vote was based on incomplete facts based on a denial of due process, because
WCCUSD purposely prevented JHHS from presenting an oral response to WCCUSD’s staff's findings
on which the recommendation for denial was based. JHHS had prepared, both oral and additional
written documentation, in response to WCCUSD’s staff findings but was not allowed to make the
presentation. Additionally, JHHS's application for renewal was improper because it failed to properly
consider student achievement as the most important factor in determining whether to renew an
existing charter.

Documents Submitted in Support of Appeal

JHHS submits to Contra Costa County Office of Education (CCOE) the following as part of its appeal
of the WCCUSD's denial, and requests that JHHS’ charter be renewed for another five year term
under the auspices of the CCOE.

1. Documentation that JHHS meets at least one academic performance criteria described in Ed.
Code 47607(b). This is contained in the body of the renewal petition (Attachment A)* on
pages 10-19. On these pages, the standard for renewal is outlined and relevant data provided,
showing how JHHS meets at least one academic performance criteria.

2. An exact copy of the renewal pefition as it was denied by WCCUSD Board of Trustees
(Attachment A), and a redline copy of the initial petition submitted in 2015 (Attachment B).
The redline copy includes a matrix of changes highlighting the changes made from the initial
petition.

3. Copies of both the WCCUSD Staff Renewal Review released with the agenda for the
December 18, 2019 meeting (Attachment C), and the WCCUSD Staff Report, presented at
the December 18, 2019 school board meeting (Attachment D). The Staff Report was posted
on the agenda, but at a later time than the Staff Renewal Review. The Staff Report was not
posted when the agenda was initially posted for the public.

! Attachment A includes, in this order, (1) WCCUSD Charter Renewal Benchmarks Worksheet, {2) JHHS' self-reported Performance
Repart, (3) JHHS Charter Renewal Petition, (4} the Appendix to JHHS' Renewal Petition, {5} JHHS’ Presentation given to the WCCUSD
Board of Trustees on November 20, 2019

1
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4. Amethod Public Schools (AMPS) written response to the WCCUSD Staff Renewal Review
(Attachment E).

5. A letter from WCCUSD staff confirming the 4-1 vote to deny renewal of JHHS’ charter
(Attachment F).

§. Minutes from the Dacember 18, 2019 meeting {Attachment G).

7. A Letter of Good Standing from WCCUSD Superintendent Matt Duffy dated October 31, 2018
(Attachment H).

8. Signed Resolution Agreement between AMPS and WCCUSD Regarding JHHS, December 12,
2018 (Attachment I).

Changes to Reflect CCOE as Chartering Entity

The following describes the changes that need to be made to reflect the CCOE as the chartering
entity: Because JHHS is a member of the El Dorado County Office of Education (EDCOE) Special
Education Local Plan Area (SELPA), and intends to continue operating as a member of this SELPA,
the changes in the petition materials needed to reflect the CCOE as the authorizing entity include the
removal of all references to WCCUSD or “district” as the authorizing entity. Where the petition
materials once read WCCUSD or “district,” the materials should now read Contra Costa County
Board of Education (CCCBE) or “county.”

WCCUSD Improperly Denied JHHS Application for Renewal

WCCUSD's Posting of Initial Agenda With “Staff Charter Renewal Review” Attached

WCCUSD first posted it agenda, with an attachment, in early December 2019. Item F.2 of the agenda
read “Decision Hearing for John Henry High School Charter Renewal’, and listed an attachment
described as “JHHS Renewal Staff Presentation.” The actual title of the document attached to the
agenda was “Charter Renewal Review” (Renewal Review) (Attachment C).

JHHS sent, via email, a preliminary written response to the Renewal Review to all of the WCCUSD
Board members and staff (Attachment E). It did so with the anticipation that it would be allowed to
explain and further augment its response at the December 18, 2019, WCCUSD hearing.
Accompanying the response was a separate response provided by Amethod Public Schools’ (AMPS)
Special Education Department addressing the Special Education issues raised in the Review. The
responses were specifically sent to the WCCUSD Board members and staff, as an abundance of
caution. AMPS understood that it could not confirm that the WCCUSD Board members would open
the email and read the responses. For this reason, it prepared to present a comprehensive response
on December 18, 2019.

WCCUSD's Posting of Agenda with “John Henry High School Findings and Staff
Recommendations” Attached

On Friday, December 13, 2019, at 4:33 p.m., WCCUSD published an agenda for the December 18,
2019, Board meeting, and for the first time listed an attached document titled “John Henry High
School Findings and Staff Recommendation.” The actual title of the document was “Staff Report for
JHHS.” (Staff Report). It is unclear why the Staff Report was not attached to the initial Agenda and
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why it differed so significantly from the Renewal Review. Because of other pressing issues that JHHS
had to address, it did not send a written response to the Staff Report, believing, based on past
events, that it would have an opportunity to orally respond at the December 18, 2019 meeting.

The Staff Report, posted the weekend before the Board hearing, differed significantly from the
Renewal Review. It listed items under the title “Background” which referred to issues going back to
2017. This Background section was grossly misleading, because the Staff Report failed to mention
that AMPS and WCCUSD successfully resolved this issues raised in this section. To resolve the
issues, AMPS and WCCUSD entered into a legally binding Resolution Agreement (Attachment 1),
and AMPS has steadfastly adhered to its responsibilities as laid out in the agreement. Moreover,
shortly before execution of the Resolution Agreement, AMPS received a letter of good standing from
WCCUSD Superintendent Matt Duffy (Attachment H). This was also not noted in this section.

JHHS Was Denied an Opportunity to Respond to the Staff Recommendation

At the WCCUSD Board meeting, WCCUSD staff was allowed to present, unfettered, its findings. The
presentation, which included a PowerPoint presentation, took approximately one half hour with
occasional questions asked by the WCCUSD Board members. JHHS was allowed to only have its
counse! set forth the legal standard for denial of a renewal application. JHHS asked for, but was
denied, the opportunity to respond to the Renewal Review or the Staff Report. Indeed, when JHHS
attempt to respond to the staff presentation, a motion was introduced and passed, four-to-one, to end
discussion. Subsequent to the passage of that motion, the motion to deny the JHHS application for
renewal was introduced and passed.

What is particularly unsound about the Board's action was that Board Member, Valerie Cuevas,
stated that JHHS written response to the Renewal Review would be the sole basis for the Board's
decision, and because of this JHHS was not be allowed to present a response; completely ignoring
that JHHS was being be denied the opportunity to respond to the later added Staff Report. JHHS staff
had devoted a significant amount of time preparing its response, both orally and in written form, with
the firm belief that it would have an opportunity to present this information. A review of the video of
the December 18, Board meeting will confirm this action. As a consequence of preventing JHHS from
providing a response to the WCCUSD's Staff Report, not only was the Board robbed of the
opportunity to hear the counter presentation by JHHS, but so were the families of the JHHS students,
as well as the general public.

WCCUSD Did Not Apply the Correct Standard for Denial of the Renewal

WCCUSD did not apply the correct standard for its denial of JHHS’s renewal application. California Education
Code § 47607 (a)(d)(A) states that: “The authority that granted the charter shall consider increases in pupil
academic achievement for all groups of pupils served by the charter school as the most important factor in
determining whether to grant a charter renewal.” The Renewal Review makes note of this, but then
commences to recommend denial of the renewal petition “based on problems within the petition, the school,
and the organization.” (Renewal Review, Page 2).

The Petition: Nowhere in the Renewal Review are concerns about deficiencies with the petition noted. There
are no claims made by WCCUSD Staff that sections are missing or legally required updates not made.

The School;

Racial Composition of JHHS: The Renewal Review notes problems with the school and focuses primarily on
the composition of the student body, which is predominately Latinx (95%), and the lack of statistically
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significant subgroups. JHHS does indeed have a high percentage of one subgroup, with 95% of its students
being Latinx. The Renewal Review suggests that AMPS “policies and practices encourage homogeneity”
(Renewal Review, Page 3). This is a false claim. JHHS uses Enroll WCC to collect applications and conduct its
lottery. It impossible for JHHS to select any one group of students. It is true that JHHS' renewal petition
includes a preference for students from the immediate prior grade of another Amethod Public School, but those
students are also enrolled using the same open enrollment system, which cannot, and does not, account for
the ethnic background of a given applicant. Moreover, in Richmond, AMPS operates three schools, creating a
comprehensive K-12 system. This allows families to meet their education needs in one location, even if their
family has students in Elementary, Middie, and/or High School. This also means that the racial composition of
the student body will remain somewhat constant over time, since the enrollment preference leaves much of the
onus for our diversified recruitment efforts on Benito Juarez Elementary School (BJE). The racial composition
at AMPS schools in Richmond, as a whole, has been changing, as 85% of BJE K-1 students are Latino. As a
side note, in 2018 BJE's renewal was approved by WCCUSD for an additional five years.

English Language Learners: The Renewal Review also argues that JHHS does not have an adequate
English Language Learner (ELL) Program. As set forth in AMPS' written response to the Renewal Review
(Attachment E), 56.3% of JHHS ELLs are making progress towards English Language Proficiency, which
translates to a progress level rating of "High" on the California State Dashboard. JHHS received a progress
level of “low” because only 93.4% of ELLs were tested, not the targeted 95%. This means that 43 of 46 JHHS
ELL students were tested; one student missed testing due to a prolonged absence. Had just one more student
been tested, WCCUSD staff could not make this argument, and would have to recognize JHHS as having the
highest progress level rating in the district amongst high schools.

The Renewal Review accuses JHHS of serving a disproportionately low number of ELL Students (22%), but it
is important to note that 66% of JHHS students are Reclassified Fluent English Proficient (RFEP). This
reclassification should not be viewed as an indictment of JHHS's ELL population (or lack thereof), rather, it
should be celebrated that the students entering JHHS have had solid ELL instruction at AMPS two other
Richmond schools.

it is also important to point out that, six months prior to JHHS' renewal submission, it was granted a six (6) year
WASC accreditation with only a one (1) day follow up visit. This is the strongest nod of approval a schools can
receive from a WASC committee. The WASC committee conducted a three day comprehensive review of the
school was impressed with JHHS’ ELL Program. WCCUSD Staff never visited JHHS.

Special Education Services: The Renewal Review suggests that JHHS provides inadequate Special
Education (SPED) Services. This is incorrect. JHHS is fully staffed with a credentialed SPED Staff and JHHS
SPED students have received all services to date. The description of SPED services on Page 8 of the Renewal
Review references concerns from 2018 that were cured, and reveals not a disorganized SPED department at
JHHS, but a disorganized attempt by WCCUSD Staff to find a “gotcha” moment. AMPS contracts with an
outside partner, Futures Education, to staff and train SPED Staff. AMPS has an internal SPED Coordinator to
ensure all needs are being met. Rather than ask AMPS about our staffing model, WCCUSD Staff chose to ask
questions of individuals at JHHS who may not be aware of how we staff and provide SPED services.

The Organization: Page 8 of the Renewal Review suggests JHHS should not be granted renewal because of
organizational / governance issues. The Review focuses on Staff and Board Turnover and on Board Oversight.

Charter school boards of governance are composed of volunteers. Such is the case with AMPS, which has
recently undergone a period of some board turnover, including the death of one of it recently appointed board
member. The departure of certain members combined with the death of the board member, diminished the
number of existing board members forced AMPS to amend its bylaws to three as the minimum number of
board members. This ensured that AMPS could continue to conduct its business, operate its schools and, most
importantly, comply with the requirement of the Brown Act. It is important to note that over the past five years,
AMPS has had very limited board turnover, with almost all members during that time fulfilling their two year
term, and some extending the term. Currently, AMPS is pleased that is now has five Board members. To
reemphasize, the amendment made to the bylaws was not made because AMPS wanted to operate with only
three board members, rather, it was virtually forced to do so in order to conduct a business where time is of the
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essence. Indeed, one of the new members, Peter Hanley, a current member of the San Mateo Union High
School District, is not new at all, having previously served on the AMPS Board of Directors for a period of over
four years.

WCCUSD Staff also suggest JHHS should be closed due to high levels of staff turnover. It is questionable
where WCCUSD got their estimates from since, JHHS had a 40% staff retention rate in 2017-18, 50% in 2018-
19, and recent staff surveys suggest this will increase once again in 2019-20.

Conclusion: JHHS has a record of student success. Last year's SBAC scores showed that 68.12% were
proficient in ELA, and 20.90% were proficient in math. These scores comfortably outpace the scores of the
schools JHHS students would be forced to attend by virtue of their zip code. Were the standard noted in
California Education Code § 47607 (a)(d)(A) properly applied, JHHS would have been renewed for a second
five year term at the District level. Instead, JHHS is forced to appeal to the CCOE, as WCCUSD Staff appears
to have concocted a balancing test and concluded that other factors, described with questionable levels of
accuracy, outweigh the most important standard for renewal.

Respectfully Submitted,

David Stephan — Chief of Staff, Amethod Public Schools
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‘ . : \ i WEST CONTRA COSTA UNIFIED SCHOOL DISTRICT
Url— 1108 Bissell Avenue
Richmond, CA 94801-3135
Matthew Duffy Telephone: (510) 231-1101
Superintendent FAX: (510) 236-6784

October 31, 2018

By U.S. Mail and Email: Katrina. Johantgen@treasurer.ca.gov

Katrina M. Johantgen, Executive Director
California School Finance Authority

300 S Spring Street, Suite 8500

Los Angeles, CA 90013

Re: Letter of Good Standing - John Henry High School

Dear Ms. Johantgen:

The West Contra Costa Unified School District (“District™) is the charter authorizer for John Henry
High School Charter School (“Charter School”), a charter high school operated by Amethod Public
Schools, Inc. Please note that the Charter School is in good standing with the District and is in
compliance with the terms of its charter.

Please let me know if you have any questions.

Sincerely,

West Contra Costa ed School District

ce:  Jorge Lopez, Chief Executive Officer
Amethod Public Schools
2101 Livingston Street
QOakland, CA 94606
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AMPS starts with the belief that there’s no reason for the large academic gaps that exist between poor minority scholars and more
privileged children. We argue that It Is the job of the institution to seek ways to get better, and eliminate practices that are no longer
relative, and even damaging to the current student population. Thus, through the consistent implementation of core instructional delivery
developed, and tested to cultivate the analytic; minds on development among youth, we can minimize and even eradicate the Jarge
achievement gaps, high rates of dropouts and the academic failures of poor kids and children of color.

Excerpt from AMPS Consistent Practice Framework

The charter school concept is based on a simple, compelling bargain: greater autonomy in exchange for greater accountability for student achievement. Qverall, the chartes
school sector has definitely thrived. However, as the charter sector has grown in numbers over the years, it has also become far more complex as school quality outcomes
must not only reached, but sustained through the years, with the ultimate threat of school closure. Through the years the outcomes of charter schools have varied greatly
and as we now see it in the political arena, the powerful potential to increase quality public school options for all children, particularly for the minority and disadvantaged
students “left behind” in traditional school systems —is compromised. Faced with the brutal facts that college completion and career success for underserved populations i:
an exponentially harder and more important of an outcome than just annual test scores or even college acceptance, our mission is to shift in two ways.

The first is the shift in the narrative from to college to the now focus on through college. We realize that the outcomes our students need is dependent on a continuously
strong and effective pedagogy and also social/cultural progression model. This means that from the time our kids enter our system and until they are twenty-two In anothe
system, we must find ways to front load our students with the reality that college is for everyone first of all and then that college, especially for students of color, will have
academic, social/cultural, and economical obstacles that they will confront and thus, we must do our part In preparing them through this process. The second very large
shift are these revised Essential Instructional Domains that will focus more on student actions rather than the previous domains that centered on teacher actions. We
believe that student outcomes are the ultimate measure of instructlon, so we are focused less on Indhrlclual teacher inpul:s and more on the |mpact of these inpuu

As an AMPS Team we must commit to the urgency in the development of instruction, and practice and measuring outcames as the core of the instructional model,

Of course, there is no single bullet that prevails, rather AMPS schools seek to create and grow an environment that nurtures student achievement and personal
development with;

Structured daily and classroom with routines which provide stability, direction, and safety;
Teachers engaging students;

Leaders connecting with ALL school community;

Staff diversity- culture connections;

Clear and consistent ground rules that set the tone for respectful behavior;

High expectations, decisions and clear consequences are articulated to students frequently;
ALL Staff is non camplacent, caring; and urgent.

¢« ¢ & & & & @



accs-jun20item09
John Henry High School Appendices Attachment 9
and Supporting Documents Page 42 of 111

AMPS Essential Instructional Domains

The WHY- Purpose of the Essentials:

Clearly define great instruction at AMPS

To provide an organizational wide cohesive framework

To answer key questions about pedagogy

Support teacher growth and effectiveness

Support leader and dean growth through the oversight and monitoring of the framework
Measure the quality of instruction and revisit

Provide a strong framework for Teacher Career Pathway observations

Intentional Design:

Defending purposeful and inspirational Rigor for students

Alignment to the Common Core, college board, and Advanced Placement (AP}, and the shifts toward increased rigor and analytical thinking

Include both “foundational” {e.g., structured classroom processes or kids on task) and excellence (e.g., teacher investment to deep student thinking)
criteria

Keep 1-5 scoring for consistency

Revisit and reduce the number of original AMPS Domains to these Essential Instructional Domains

These will focus more on student actions. We believe that student outcomes are the ultimate measure of instruction, so we are focused less on
individual teacher inputs and more on the impact of these inputs.

Scoring Guidance:

Determine what rating BEST answers the big question for the Essential: ineffective, emergent, solid, strong, or exemplary. The evidence does not need
to meet every single indicator as the overall score is pot an average of the indicators beneath it; it is more about the rating of the preponderance of
evidence.

Goals and areas of growth for PGP can be determined through this tool.

The indicators are listed in order of importance, so if someone is especially weak or strong on indicators towards the top of the page, it should
influence the overall rating.

A score of “3 —Solid” indicates that the teacher is meeting the bar for effective instruction. Scores will be out of 25 (5 possible points per Essential) anc
may not translate exactly to the previous Domains Rubric. We will reevaluate observation minimums needed for stage advancement.

A score of “5— Exemplary” means that all the level 4 indicators are present and the level of instruction matches the descriptors of “5 — exemplary.” To
reach a 5, there may not always be evidence of all of the exemplary criteria, but there cannot be evidence that goes against them.
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Domain 1: RIGOR (TASK / CONTENT)- Are students grappling with content aligned to the mission and College Ready

Bar?

1. INEFFECTIVE

toward grade-level standards (pitched

toward grade-level standards {pitched

toward grade-level standards (pitched

5. EXEMPLARY 4, STRONG 3. 80D 2. EMERGENT i

i 7

All Level 4 descriptors and... College Ready i College Ready i |
- The top seven students in the class -The ENTIRE lesson focuses on . « MOST of the lesson focuses on ! -SOME of the lesson focuses on !
are clearly challenged by the content that advances students content that advances students content that advances students |

[}

i

content pitch and this sets the tone
for rigor.

- Students show a willingness to
challenge themselves; or students
actively seek out additional
challenge.

-Students are completing work
aligned to the language of the
standards and plans.

at/above Common Core and/for AP
and never lower than the bar set by
the AMPS pacing guide).

- The central question/task is pitched
to the college ready bar and designed
to maximize thinking and Academic
Discourse.

Student Qutcomes
- ALL or ALMOST ALL oral and written
responses are top-quality (meet

stated criteria and often include many

of the following: accurate answer,
clear logic, strong evidence, standard
grammar, complete sentences, clear,
and demonstrate best effort).

Time Spent in Rigorous Tasks
- Students active participants and
engage in frequent higher order

thinking — beyond basic remembering

(Bloom) or recall and reproduction.

- Students spend almost all of class
time on the most rigorous tasks and
questions. The big question drives the
class with scaffolding provided when
necessary.

i
}
}
A

at/above Common Core and/or AP
and never lower than the bar set by
the AMPS pacing gulde).

- The central question/task is pitched
to the college ready bar and clearly
drives the lesson.

Student Qutcomes
- MOST oral and written responses
are top-quality {(meet stated criteria
and often include many of the
following: accurate answer, clear
logic, strong evidence, standard
grammar, complete sentences, clear,
and demonstrate best effort).

Tlme Spent in Rigorous Tasks
-Students engage in ample higher
order thinking — beyond basic
remembering {Bloom) or recall and
reproeduction.

- Students spend most of class time
on the most rigorous tasks and
questions. The big question does
drive the class, but there may be too
much scaffolding (or not enough} at
times.

- Most of class moves along at a quick

pace withoutwastedtime | Differentiation

at/above Commeon Core and/or AP
and never lower than the bar set by
the AMPS pacing guide},

- The central question/task is pitched
to the college ready bar but is not
clearly driving the lesson.

Student Outcomes

E - SOME oral and written responses

: are top-quality (meet stated criteria

! and often include many of the
following: accurate answer, clear
logic, strong evidence, standard

grammar, complete sentences, clear,

and demonstrate best effort).

Time Spant in Rigorous Tasks
| -Students engage in some higher
i order thinking — though the focus is
¢ mostly on basic remembering (Bloom)
or recall and reproduction.

| - Students spend some of class time
i onthe maost rigorous tasks and

i questions.
i

- Some of class moves along at a quick
pace without wasted time

College Ready
- The lessan DOES NOT lesson focuses
on content that advances students
toward grade-level standards (pitched
at/above Commeon Core and/or AP
and never lower than the bar set by
the AMPS pacing guide).

- The central question/task is NOT
pitched to the college ready bar.

Student Qutcomes

| - FEW oral and written responses are

top-guality (meet stated criteria and
often include many of the following:
accurate answer, clear logic, strong
evidence, standard grammar,
complete sentences, clear, and
demonstrate best effort}.

Time Speot in Rigorous Tasks
- Students rarely engage in higher
order thinking — focusing instead on
basic remembering (Bloom) or recall
and reproduction.

- Students spend Iittle to no class time
on the most rigarous tasks and
questions.
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- Entire class moves along at a quick
pace without wasted time

Differentiation
- Differentiation Is leveraged so that
ALL or ALMOST ALL students are
challenged (e.g., extensian activitles,
Individual focus areas, changing
independent v. partner v. small group
for different students)

- When appropriate, students
generate more than two arguable
answers or solution pathways to the
focus question.

Wiord and World Knowladge
«ALlL or ALMOST ALL schotars
appropriately and accurately use
domain- specific vocabulary and
reference strong background
knowledge on the topic.

Differentistion
- Differentiation Is laveraged so that
MOST students are challenged (e.g.,
extension activities, individual focus
areas, changing independent v.
partner v. small group for different
students).

- When appropriate, students
generate two arguable answers or
solution pathways to the focus
question.

Word and Warld Knowledge
=~ MOST scholars appropriately and
accurately use domain-specific
vocabulary and reference strong
background knowledge on the topic.

- Differantiation is leveraged so that
SOME students are challenged {e.g.,
extension activitles, individual focus
areas, changing Independent v.
partner v. smalt group for different
students).

- Students generate only one answer
or solution pathway to the focus
question (when more than one Is

appropriate).

Word and World Knowledge
=SOME scholars appropriately and
accurately use domain-specific

vacabulary and reference background

knowledge on the topic.

~The entire of class moves along ata |
slow pace with much wasted time

Differentiation
- Differentiation Is not leveraged,
resulting In FEW or NO students belng
challenged (e.g., extension activities,
individual focus areas, changing
independent v. partner v, small group
for different students).

| -Students generate unclear answers
! or solution pathways to the focus
I question.

Word and Waorld Knowledge
=FEW scholars appropriately and
accurately use damatn-specific
vocabulary and reference background

knowledge on the topic.

5, EXEMPLARY ] 4. STRONG 3.s0LID 2. EMERGENT { 1. INEFFECTIVE
| 2%
Al Level 4 descriptors and ... OnTask OnYask i OnTask QnTask
- Students demonstrate a sense of - Off-task behavior has no material - Off-task behavior Is minor and has a | - Off-task behavior moderately affects - Off-task behavior significantly
ownership of behavioral expectations | Impact on the classroom climate or minimal effect on the classroom ' the classroom climate and the affects the classroom climate and the
and inteltectual effort by the learning of others. climate or fearning of others. learning of others. learning of others.
self-correcting and cuelng each other
to fix behavior. + = ALL {or ALL but ONE) students follow - ALMOST ALL students follow - MOST students follow directionsthe =~ - SOME, FEW or NO students follow
! directions the first time they are directions the first time they are first time they are stated. directions the first time they are
- Students immediately and stated. stated. stated.
respectfully Insist peer accountability. - MOST students fix thelr behavior
Students uphold habits of effective - ALL {or ALL but ONE) students fix - ALMOST ALL students fix their immediately and in a professional = SOME, FEW or NO students fix their
discussion, when applicable. their behavior immediately and Ina behavior immediately and ina manner when corrected. behavior immediately and in a
professional manner when corrected. | professional manner when cormrected. professlonal manner when corrected.
- Students assume responsibility for ' Tight Boutines

transitions, routines, and procedure.

Tght Boutines

Tight Routines i

TightBoutines
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and ALL students execute them inan
orderly and efficient manner,
requiring no direction or narration
from the teacher.

- ALL or ALMOST ALL students
demonstrate a evident sense of
urgency in starting and completing
both routines and academic work, by
assessing their own understanding of
the task and asking questions
immediately if confused.

5. EXEMPLARY

= ALL (or ALL but ONE) students

execute efficient and clear transitions, |

routines, and procedures according to
the routine Vislon of Excellence (VOE)

b - ALMOST ALL students execute
efficient and clear transitions,

| routines, and procedures according to

i the routine Vision of Excellence (VOE)

by adhering to expected speed, route, | , by adhering to expected speed, route,

and volume level.

Student Habits
- ALL {or ALL but ONE) students meet
the school's vision for foundational
habits by speaking in loud and proud
voices, sitting in active learning
positions, tracking the speaker, raising
confident hands, speaking In
complete sentences, listening
actively, participating In whole-group
or partner discussions, and
completing Instructional activities.

Urgency
- ALL (or ALL but ONE) students
sustain their focus during the entire
learning activity, adjusting their pace,
if necessary, to complete the activity
within the designated amount of
time.

- ALL {or ALL but ONE) students who
finish a task early "assign themselves”  task early "assign themselves” quality

L

quality work to leverage extra time.

4, STRONG

_WA_H'L_e_v;eTJ_ descri iptors and...
- Students create as well as
participate in the motivation rigor.

1
i
!
1
{

Inspired
' -The tone of the class is very positive.

ALL or ALMOST ALL students project
happiness and enthusiasm in facial

expressions and body language.

!
a
i

and volume level,

Studant Habits
- ALMOST ALL students meet the
school's vision for foundational habits
by speaking in loud and proud voices,
sitting in active learning positions,
tracking the speaker, raising confident
hands, speaking in complete
sentences, listening actively,
participating in whole-group or
partner discussions, and cornpleting
Instructional activities.

Urgency
- ALMOST ALL students sustain their
focus during the entire learning
activity, adjusting their pace, if
necessary, to complete the activity
within the designated amount of
time.

- ALMOST ALL students who finish a

work to leverage extra time.

3.s0LiD

! ~MOST students execute transitions,

routines, and procedures according to
the routine Vision of Excellence (VOE)

by adhering to expected speed, route, |

and volume level.

Student Habits
- MOST students meet the school’s
viston for foundational habits by
speaking in loud and proud voices,
sitting in active learning positions,

tracking the speaker, raising confident |

hands, speaking in complete
sentences, listening actively,
participating In whole-group or
partner discussions, and completing
instructional activities.

Urgency
- MOST students sustain their focus
during the entire learning activity,
adjusting their pace, if necessary, to
complete the activity within the
designated amount of time.

- MOST students who finish a task
early “assign themselves” quality
work to leverage extra time.

Domain 3: INVESTMENT AND BELIEF- Would students stay if they had a choice to leave?

|

?.EHERGENT

Inspired
- The tone of the class is positive.
MOST students project happiness and

1 enthusiasm In facial expressions and

body language

- The tone of the class is neutral.
MANY students da not appear happy
ar enthustastic In faclal expressions
and body language

B L

| - SOME, FEW, or NO students execute |
| transitions, routines, and procedures |

according to the routine Vision of
Excellence (VOE) by adhering to
expected speed, route, and volume
level,

Student Habits
- SOME, FEW or NO students meet
tha school’s viston for foundational
habits by speaking in loud and proud
voices, sitting In active learning
positions, tracking the speaker, raising
confident hands, speaking in
complete sentences, listening
actively, participating in whole-group
or partner discussions, and
completing instructional activities,

Urgency
- SOME, FEW, or NO students sustain
their focus during the entire learning
activity, adjusting their pace, if
necessary, to complete the activity
within the designated amount of
time.

- SOME, FEW, or NO students who
finish a task early “assign themselves”
guality work to leverage extra time.

1. INEFFECTIVE

Inspired
- The tane of the class is negative.
Several students appear avertly bored,
unhappy, or angry in facial expressions
and body language.
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- swﬁeﬁa_iupporund Inspireeach | - Thereis more than one momentof | -There are one or mare moments of ¥
other and name the values and enquiring, wonder, or laughter. enquiring, wonder, or laughter.
contributions each other bring.

Challenge & Rise Challenge & Rise
- Students fully own classroom rituals - ALL or ALMOST ALL students - MOST students demonstrate
and character goals and play active demanstrate motivation to answer motivation to answer questions and
leadership roles in the classroom In questions and solve problems. solve prabiems. (Evidence includes
ways that reflect a deep commitment (Evidence Includes extending the extending the conversation, taking
to their teacher, each other, and their  conversation, taking cohesive notes,  cohesive notes, searching sources for
leamning. searching sources for evidence, evidence, ralsing hands to engage,
raising hands to engage, staying on staying on tapic during partner and
“There is a palpable connectednessto  topk during partner and small group small group discussions, actively
learning. discussions, actively tracking and tracking and nodding).
nodding).
- Students can connect to the broader =MOST students demonstrate a
purpose and the important role =ALLor ALMDF{ n:u studentsh ﬂgnﬁ: take ‘:::s hJI:;aring
demonstrate a willingness to ta I even n re not
education plays In their Ivesandthe ., b sharing thelr thinking even sure that they're right.
lives of their classmates, when they're not sure that they're
right.
Bespect & Care
Bespeci® Care ~ ALMOST ALL students respond
- ALL students respond respectfullyto  respectfully to the teacher and each
the teacher and each other. other.
- There SOME moments where
- There are MANY moments where students encourage each other to
students encourage each other to take risks
take risks

- Some students appear bared.

Challenge & Rise
- SOME students demonstrate

motivation to answer questions and

solve problems. {Evidence includes

extending the conversation, taking
cohesive notes, searching sources for

evidence, ralsing hands to engage,
staying on topic during partner and

small group discussions, actively
tracking and nodding).

=S50ME students demonstrate a
willingness to take risks by sharing
their thinking even when they're not
sure that they're right.

Baspect & Care
- MOST students respond respectfully
to the teacher and each other.

- There are FEW to NO moments
where students encourage each other
to take risks

: = Students bored to the point where they
“are exhibiting non scholar behavior.
- Many students appear bored, There
are NO moments of enquiring or
wonder.

Challenge & Rise,

- FEW or NO students demonstrate
motivation to answer questions and

solve problems. (Evidence includes

extending the conversatlon, taking
cohesive notes, searching sources for

evidence, raising hands to engage,

staying on topic during partner and

small group discussions, actively tracking
and nodding),

=FEW or NO students demonstrate a
willingness to take risks by sharing their
thinking even when they're not sure that
they're right.

Bespect & Care
- SOME, FEW, or NO students respond
respectfully to the teacher and/or each
other.

. =Students discourage each other from
taking risks

Domain 4: REASONING - Are students doing the heavy lifting? Does instruction unleash the intellect of students?

5. EXEMPLARY 4. STRONG 3.80LID 2. EMERGENT
- The class functions effectively with - Students complete ALL or ALMOST - Students complete MOST of the - Students complete SOME of the
student facllitation. The teachercould ~ ALL of the cognitive work during the cognltive work during the lesson (at | cognitive work during the lesson (at

step away, and the students could
|_lead the class and push deep thinking

lesson (at least 80% of the time), by

least 60% of the time}, by reading,

least 40% of the time), by reading,

writing, discussing, analyzing,

1. INEFFECTIVE

Heayy Lifting
- Students complete UTTLE of the
cognitive work during the lesson (less
than 40% of the time), by reading,
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ENTIRE class (e.g. speaking,
note-taking, active listening, etc.).

- ALL or ALMOST ALL students
evaluate and bulld on their peers”
thinking.

- When appropriate, students
FREQUENTLY answer ‘stretch it’
guestions {e.g., how, why, more

precise, tell me more, apply in

different context).

- MOST students evaluate and build
on their peers’ thinking.

- When appropriate, students OFTEN
answer ‘stretch it questions {e.g.,
how, why, more precise, tell me
more, apply in different context).

- Academic Discourse results in
thinking that is MOSTLY coherent and
precise/accurate.

- SOME students evaluate and build
on their peers’ thinking.

- When appropriate, students
SOMETIMES answer ‘stretch it’
questians (e.g., how, why, more
precise, tell me more, apply in
different context).

- Academic Discourse results in
thinking that is SOMEWHAT coherent
and precise/accurate,

on their peers {prompting each other ‘ reading, writing, discussing, analyzing, writing, discussing, analyzing, f computing, or problem solving, but | writing, discussing, analyzing, computing,
to 'stretch it ‘prove it,’ and/or explain | computing, or problem solving. computing, or prablem solving. 1 the teacher completes more of it. or problem solving.
: thelr logic). { {
l i - ALL or ALMOST ALL Academic - MOST Academic Discourse activities | - SOME Academic Discourse activities - FEW or NO Academic Discourse
f - Students actively revise their own Discourse activities are are student-to-student interactionv. | are student-to-student interaction v. activities are student-to-student
thinking in light of other students’ student-to-student interaction v. student-to-teacher-to-student | student-to-teacher-to-student Interaction v.
responses and annotate and Jot down _student-to-teacher-to-student interactions. ! interactions. student-to-teacher-to-student.
new ideas without prompting. fnteractions. i
! - MOST students are prepared to - SOME students are prepared 1o
| - Students actively push back when the - ALL or ALMOST ALL students are answer the question when cold answer the question when cold - FEW or NO students are prepared to
' teacher or another student is prepared to answer the question called, turning and talking, or writing. = called, turning and talking, or writing. | answer the question when cold called,
over-scaffolding. This looks like when cold called, tumning and talking, turning and talking, or writing.
students saying the fallowing: "I've got or writing. Evidence Euidence
this. Wait. Let me try.” - MOST students provide meaningful - SOME students provide meaningful Evidence
Exidence evidence to support their thinking In ~ evidence to support their thinking in - FEW or NO students provide
- Students make natural connections - ALL or ALMOST ALL students provide | discussion and in writing (2 60% of diseussion and in writing (2 40% of meaningful evidence to support their
to previously learned topics or other ~ meaningful evidence to support their | time), This may occur after teacher time). This may occur after teacher  thinking {< 40% of time), even if teacher
subjects to answer the focus thinking In discussion and in writing {2 prompts. prompts. prompts,
question/master the objective. 80%) This may occur after teacher ¢
prompts, but the majority of scholars - SOME students explain the logicof - FEW or NO students explain the logic of
do so unprompted. - MOST students explain the logic of | thelr thinking (how evidence their thinking, even if teacher prompts.
thelr thinking (how evidence | supports the claim). This may occur
- ALL or ALMOST ALL students explain | supports the claim). This may occur ' after teacher prompts. Academic Discourse
the logic of their thinking (how : after teacher prompts. - Academlc Discourse engages only a
evidence supports the claim). This may | Academic Discourse FEW students in the class {e.g. speaking,
occur after teacher prompts, ! Academis Riscourse - Academic Discourse engages SOME note-taking, active listening, etc.).
} - Academic Discourse engages MOST of the class (e.g. speaking,
Academic Discourse ! of the class (e.g. speaking, note-taking, active listening, etc.). - FEW or NO students evaluate and build
- Academic Discourse engagesthe | note-taking, active listening, etc.). on their peers’ thinking.

- Students RARELY answer ‘stretch It/
guestions {e.g., how, why, more precise,
tell me more, apply in different context}.

- Academic Discourse results in thinking
that Is incoherent and
Imprecise/inaccurate.

- Academic Discourse fails to underscore
key points of the lesson,
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—~Academic Discourse results In - Academic Discourse fully - Academic Discourse fully
thinking that Is FULLY coherent, underscores MOST of the key points | underscores SOME key points of the
Insightful, and precise/accurate. of the lesson. lesson,

- Academic Discourse fully

underscares ALL of the key points of

the lesson.

DOMAIN 5: FEEDBACK- Are students rapidly improving the quality of their work based on clear, actionable

5. EXEMPLARY

All level 4 descriptors and...
- Students Independently check and
fix thelr work based on previous
feedback they've received.

- Students use effective, economized
language to give oral and written
feedback to each other.

- Students effectively track their own

progress and focus their work based
on that data,

4. STRONG

~ Especially during the central written
tasks of the lesson, ALL or ALMOST
ALL students receive clear, actionable
feedback on work quality OR several
students have extended conferences
with the teacher based on areas of
need.

- ALL or ALMOST ALL students
respond matter-of-factly or positively
to teacher correction and fix work
Immediately to meet the Criteria for
Succass,

Student Fvaluation
-ALL or ALMOST ALL students refer to
clear criteria and evidence when
evaluating thelr work or the work of
other students.

- Students have FREQUENT
opportunities to evaluate thelr own
work or the work of others.

= ALL or ALMOST ALL students

respond matter-of-factly or positively

feedback?
3. SOLID

Aggressive Monitoring
- Especizlly during the central written
tasks of the lesson, MOST students
receive clear, actionable feedback on
work quality OR a few students have
extended conferences with the
teacher based on areas of need.

- MOST students respond
matter-of-factly or positively to
teacher correction and fix work

immediately to meet the Criteria for
Success.

Student Evaluation
-MOST students refer to clear criteria
and evidence when evaluating their
work or the work of other students.

- Students have MANY apportunities
to evaluate their own work or the
work of others.

- MOST students respond

matter-of-factly or positively to peer
feedback and Immedlately improve |

to peer feedback and immediately | their work based on feedback given, - their work based on feedback given.

2. EMERGENT

Aggraasive Monitoring
=Especlally during the centra| written
tasks of the lesson, SOME students
receive feedback on work guality OR
one or two students have extended
conferences with the teacher based
on areas of need,

- SOME students respond
matter-of-factly or positively to
teacher correction and fix work

Immediately to meet the Criteria for
Success,

Student Evaluation
- SOME students refer to clear criteria
and evidence when evaluating their
work or the work of other students.

- Students have SOME opportunities
to evaluate their own work or the
work of others.

- SOME students respond

~ matter-of-factly or positively to peer

feedback and Immediately improve

i
|
!
}
i
]

1. INEFFECTIVE

Aggressive Monitoring
- Especially during the central written
tasks of the lesson, NO or FEW of
students receive feedback on work
quality during independent work OR
no students have extended
conferences with the teacher based
on thelr areas of need.

- NO or FEW students respond
matter-of-factly or positively to
teacher correction and fix wark

Immediately to meet the Criteria for
Success,

Student Evaluation
-NO or FEW students refer to clear

| eriteria and evidence when evaluating

their work or the work of other
students

- Students have NO or FEW
opportunities to evaluate their own
work or the work of others.

- NO or FEW students respond
matter-of-factly or positively to peer
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improve their work based an
feedback given.

Brogress Monitaring
- Students have MANY opportunities
to debrief common
misunderstandings or to practice
tricky problem-types or tasks
{individually + whole group) based on
previous or current areas of difficulty.

- ALL or ALMOST ALL students know /
can articulate what they are working
on with regard to a critical grade level
standard.

Progress Manitoring
- Students have SOME opportunities
to debrief common
misunderstandings or to practice
tricky problem-types or tasks
{(individually + whole group) based on
previous or current areas of difficulty.

- MOST students know / can articulate
what they are working on with regard
to a critical grade Jevel standard.

|

Progress Monitariog
- Students have FEW opportunities to
debrief common misunderstandings
or to practice tricky problem-types or
tasks (individually + whole group}
based on previous or current areas of
difficulty.

- SOME students know / can articulate

to a critical grade level standard.

E
i

j
1

1

| what they are working on with regard

1
i
i
|
!
i

feedback and immediately improve
their work based on feedback given.

Brogress Monitaring
- Students have NO opportunitias to
debrief common misunderstandings
or to practice tricky problem-types or
tasks (individually + whole group)
based on previous or current areas of
difficulty.

- NO or FEW students know / can
articulate what they are working an
with regard to a critical grade level

— standard. .
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Team Member Name Date
Role (grede ond subject ff tencher) # years with AMPS
*Career Path Status # years In role
Start of Year Goals (Identify the teaching domain/s involved if a teacher)
Goals Expacied Term: e °fmbf;£ne; xsﬂut hould|e e Initiai support or PDis needsd
[Ishort Term (20-60 doys)

Enter Goal Here

CiMedium Yerm (60-120 davs)
[Jiong Term (Year Long)

Enter Goal Here

_1Short Terrn (30-60 days}
CIMeadium Term (60-120 days)
i OLong Term (Year Long)

Enter Goal Here

_%

| Tishort Term (30-80 days)
CIMedium Term (80-120 days)
CiLong Term {Yaar Long)

Enter Goal Here

[C1shiort Term (30-60 days)
OMedium Term (60-120 days)
ClLong Term (Year Long)




PGP 1 (November)

John Henry High School Appendices

and Supporting Documents

accs-jun20item09
Attachment 9
Page 52 of 111

Pret Goal Status: Domain
include Domain # If Teacher or | Achieved, On Evidence/Data Notes To Rating Score Ongoing Supports And Additional Leadership Roles
Track, Support Rating (Teacher/Leade PD Plan Team Member has Taken On
=i _Not On Track r Only)
ClAchieved
CJOn Track
CINot On Track
OAchieved
CJon Track
CiNot On Track
OAchieved
OOn Track
CINot On Track
OlAchieved
OOn Track
CINot On Track
Summarize Areas of Strength:
Summarize Areas of Growth:
bl Expected Term Sources Of Evidence/Data That Should Be Collected What Initial Support Or PD ks Needed
inchude Domain ¥ if teacher or leader
Oshort Term {30-60 days)
OMedium Term (60-120 days)
ClLong Term (Year Long)
CIshort Term (30-60 days)
OMedium Term (60-120 days)
ClLong Term (Year Longj
Team Member Signature: Date: Leader Signature: Date:
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PGP 2 (March)
Previous Goals s, Domain
include Domain # if Teacher Or | Achieved, On Evidence/Data Notes To Rating Score Ongolng Supports And Additional Leadership Roles
. Track, Support Rating (Teacher/Leade PD Plan Team Member has Taken On
Tt .. Not On Track r m
ClAchleved
OonTrack
Track
CAchieved
CJon Track
CINot On Track
DOAchieved
C1On Track
CINot On Track
OAchteved
[On Track
CINot On Track
Summarize Areas of Strength:
Summarize Areas of Growth:
Hew Goals
Tnckoha Dormaln # 1 Seaciar or lender Expected Term ‘Sources Of Evidence/Data That Should Be Collected What Initial Support Or PD is Needed
CIshort Term (30-60 days)
CIMedium Term (60-120 days)
Cliong Term (Year Long)
[JShort Term (30-60 days)
CIMedium Term (60-120 days) |
ClLong Term |Year Longj i
Team Member Signature: Date: Leader Signature: Date:
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PGP 3 (June — End of Year)
Status: Domain
L2 i Achieved, On Evidente/Data Notas To Rating Score Ongolng Supports And Additional Lesdership Roles
include Domsin # If Teacher O Track, Support Rating {Teacher/Leade PD Plan Team Member has Taken On
et NotOnTrack | r Only}
[ClAchieved
[JOn Track
CINot On Track
Cachieved
[COn Track
CINot On Track o
OAchieved
On Track
DNotOnTrack | = G — s .
i [lAchieved
Jon Track
E —— CINot On Track S 1 .
| Summarize freas of Streagth
i
1
| Summarize Areas of Growth:
Nawions : ata What Initial Support Or PD is Neaded
(e oI Ao e sae Expected Texm Sources Of Evidence/Data That Should Be Collected =t initial Support $
{Jshort Term (30-60 days)}
CIMedium Term {60-120 days)
Cllong Term {Year Long)
CIshert Term {30-60 days)
CIvedium Term (60-120 days}
Ciong Term (Year tong)

Team Member Signature: Date: Leader Signature: Date:
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Career Path Worksheet

Every Teacher must have a career path plan,

e

Where on the AMPS Career Patb do you see ynurseo‘ in 2-4 years?

I need to develop the following skills and capabiiities to reach my gools:

Here is where | see myself in 5-7years:

| am interested in the “fill in blank” role at AMPS. How do | get there?

'.bmntl,tem members may mmwwﬁ the Start of mnumﬁwmﬁthmthﬂr AMFS and longiterm career plans.
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\ _Wﬁﬁh’t RMPS, o will pr‘rmaﬂly
g in-your new role. Inthemomlym:nd
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Section 504

Detailed Section Overview
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L DESCRIPTION

Section 504 is a civil rights law that prohibits discrimination against individuals with disabilities and
ensures that children with disabilities have equal access to education. Section 504 protects qualified
students with disabilities who attend schools receiving federal financial assistance, including charter
schools,

Generally all individuals who are disabled under the IDEA are also considered to be entitled to rights and
protection under Section 504. However, all individuals who have been determined to be Section 504 eligible
may not be IDEA eligible.

Free Appropriate Public Education, or FAPE, is an educational right of children with disabilities in the
United States that is guaranteed by Section 504 of the Rehabilitation Act of 1973 and the Individuals with
Disabilities Education Act (IDEA). Under Section 504, FAPE is defined as "the provision of regular or special
education and related aids and services that are designed to meet individual needs of persons with
disabilities as well as the needs of non-disabled persons are met and based upon adherence to procedural
guidelines regarding educational setting, evaluation and placement and procedural safeguards as outlined
in the law." Under the IDEA, FAPE is defined as an educational program that is individualized to a specific
child, designed to meet that child's unique needs, provides access to the general curriculum, meets the
grade-level standards established by the state, and from which the child receives educational benefit. The
United States Department of Education issues regulations that define and govern the provision of FAPE.

Sectlon 504 regulations require identification, evaluation, provision of appropriate services, and procedural
safeguards. While the IDEA spells out what FAPE means for the IDEA- eligible students with well defined
criterla and procedures, Section 504 does not provide similarly detailed eligibility criteria, nor does it
require any particular form in which program protections must be delivered. Classroom teachers and other
school staff are responsible for providing accommodations and for services necessary for eligible students
to participate in and benefit from public education programs and activities. Accommodations may provide
support of physical, instructional, or social/emotional nature.

Furthermore, while the IDEA programs receive state and federal funding, Section 504 receives no state or
federal funding.

Similar to the IDEA, Section 504 requires schools to provide a FAPE to each qualified student witha
disability, regardless of the nature or severity of the disability. Under Section 504, FAPE consists of regular
or special education and related aids and services designed to meet the student’s individual needs to the
same extent that the needs of nondisabled students are met. A student must be placed in the same setting as
students without disabilities, to the maximum extent appropriate to meet the needs of the student. This
includes academic and nonacademic services, including meals, recess, and physical education,

Unlike IDEA, Section 504 does not require that these services be provided under an IEP or other formal
document.

I ELIGIBILITY

Section 504 of the Rehabilitation Act of 1973 Is a federal civil rights anti-discrimination law that applies to
eligible adults and children.

The ADA Amendments Act directly impacts interpretation and application of Section 504, An individual with
a disability, or handicapped person as the phrase is used in Section 504, is "any person who:

i, Has a physical or mental impairment which substantially limits one or more major life activities, or



accs-jun20item09

John Henry High School Appendices Attachment 9
and Supporting Documents Page 58 of 111

i Has a record of such an impairment, or
fii. Is regarded as having such an impairment” {34 CFR. § 104.3 (i) (1) ).

Notes on Eligibility: under Section 504 also requires that the physical or mental impairment substantaily
limits one or more major life activities,

Section 504 applies broadly to any person who has been identified as having a physical or mental
impairment which substantially limits one or more major life activities including but not limited to:

Walking

Seeing

Hearing

Speaking

Breathing

Learning

Working

Performing manual tasks
Caring for oneself

Reading

Thinking

Concentrating

® @2 & & & ¢ o ® ® 2 O @

The ADA Amendments Act of 2008 provides that major life activities include "the operation of a major
bodily function, including but not limited to, the function of the immune system, narmal cell growth,
digestive, howel, bladder, neurological, brain, respiratory, circulatory, endocrine, and reproductive
functions” (42 U.S.C. § 12102(2)(B)).
Definitions
A Individual with @ Disabili
A qualified individual with a disability under Section 504 is any person who:

Has a physical or mental impairment which substantially limits one or more major life activities;

2. Hasarecord of such an Impairment; or
3. Isregarded as having such impairment. [29 U.5.C. Sec. 706(8)]

B. Hasa Revord of Such an Impgirment

Has a history of, or has been classified as having, a mental or physical impairment that substantially limits
one or more major life activities. [34 Code of Federal Regulations, Part 104.3]

€. IsRegarded gs Having an Impairment
1. Has a physical or mental impairment that does not substantially limit major life activities but is treated
by a recipient as constituting such a limitation;

2. Has a physical or mental impairment that does substantially limit major life activities only as a result of
the attitudes of others toward such an impairment; or
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3. Has none of the impairments defined but is treated by a recipient as having such an impairment. [34
Code of Federal Regulations, Part 104.3]

D. Qualified Disabled Individual-

A qualified disabled individual for public preschool, elementary, secondary, or adult education servicesis a
disabled person who:

1, Is of an age during which nondisabled persons are provided such services;

2. Is of an age during which it is mandatory under state law to provide such services to disabled persons,
or

3. Towhom the state is required to provide FAPE under the IDEA. [2% U.5.C. Sec. 706(81]
E.  Maior Life Activities

Major Jife activities are defined as "functions such as caring for aneself, performing manual

tasks, walking, seeing, hearing, speaking, breathing, learning, working, reading, thinking, and
concentrating.” The disability need only substantially limit one major life activity in order for the student to
be eligible. (34 Code of Federal Regulations, Part 104.3)

F. Physical or Mental Impairment

1. Any physiological disorder or condition, cosmetic disfigurement, or anatomical loss affecting one or
more of the following body systems: neurological; musculoskeletal; special sense organs; respiratory;
including speech organs; cardiovascular; reproductive; digestive; genito-urinary; hermetic and
lymphatic; skin; and endocrine; or

2. Any mental or psychological disorder, such as mental retardation, organic brain syndrome, emotional or
mental illness, and specific learning disabilities. (34 Code of Federal Regulations Part 104.3).

II.  IDENTIFICATION PROCESS

The school and organization has the responsibility to seek, identify, and develop accommeodation plans for

Section 504 eligible students. Students may be “self-referred” or referred by a parent/guardian, teacher, or
other adult.

In most cases, students are first referred for review by a Student Study Team {S5T) to discuss concerns and
consider accommodations or support services.

The SST may determine whether the student should be referred for evaluation under IDEA guidelines or Section
504. All members of the Student Study Team, including parents, will receive the summary notes and
determinations from the SST meeting(s).

Student Study Team (SST) Overview

1. Student Concerns arise (modifications may have been attempted previously at this point);
2, Meeting with family set to discuss student concerns (S5T);
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3. The Student Study Team (SST) meeting is set begin to asses if more comprehensive programs (such
as Individual Learning Plan, Individual Education Plan or 504 accommodations required);

Team meeting is set with family;

Team will write 55T summary and send to family;

Plan implemented;

Assessments and reviews are continued;

All throughout, modifications and plans are documented by teacher, supplemental staff and
administration;

0OUSD is the assigned SELPA and therefore are responsible for the testing, evaluation and referral
for students who may require further accommodations through IEP process, However, for students
not eligible under IDEA but still disables under Section 504, Amethod Public School is responsible
for the testing, evaluation, and provision of services to those students as needed.

| NOA e

o

Section 504 Team Membership and Meeting

A Section 504 team must include people who are kmowledgeable about the student, who are able to
interpret evaluation data, who are knowledgeable abont the health implications of the student's disability,
and the services that must be provided to Section 504-eligible students. Parents should also be included in
the meeting. Students should also attend the meeting if age appropriate and permitted by the parent.

In the event the student s assessed and found to have a disability within the definition of IDEA, the
assessment information may, but is not required to, be used to determine whether the studenthasa
disability within the definition of Section 504. Not qualifying for special education should not result in
automatic qualification for Section 504, Qualification for Section 504 must be based on the specific eligibility
standards for Section 504,

The facilitator takes a leadership role in planning and serving as the chair of the Section 504 Team meetings.

The designated Amethod Public Schools Regional Section 504 Facilitator is Evelia Villa- 3200 Barrett
Avenue, Richmond, CA 94801 (510) 235-2465.

Designated Amethod Public School 504 Coordinators by Site:

1. The Section 504 Coordinator should determine the appropriate memberghip of the team. This may
involve input from the student’s parent/guardian and teachers.

2. A meeting date should be determined. The meeting date should occur within 45 days of referral.

3. Awritten notice of the Section 504 Team Meeting should be sent to the parents/guardians.

4, The written notice should include a copy of the 504 Parent Rights and a Notice of
Nondiscrimination.

5, The Section 504 Coordinator should collect relevant information prior to the team meeting,
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Evaluation material can include:
« Formal and informal test results,
Aptitude and achievement tests,
Observations and anecdotal records.
Attendance records.
Behavior records.
Medical reports.
Grade records/progress reports.
Teacher reports/recommendations,
Grade, cohort, and /or classroom performance comparable data; (school district
should compare the student's performance to that of the average student in the
general population (Bervcovitch v. Baldwin School, 1998),

" % A & & % & @

The Section 504 team should then meet to review the above information and determine the student’s eligibility.

v. EVALUATION

Requirements for evaluation are determined by the type of disability believed to be present. The evaluation
must provide relevant data needed to assess the nature and extent of the disability, the impact of the
disability, and recommended services. Bvaluations more limited than a comprehensive special education
evaluation may be adequate in many circumstances, However, it {s imperative that staff conduct a Section
504 determination regardless of the information the parents/guardians may or may not provide,

Evaluation must cover area(s) of concern and be completed in a reasonable timeframe. Evaluation
{nformation from a variety of sources should be considered. Information may be available in the student's
record. While medical records can be provided by the parent/guardian, it is not mandated that the school
seek a doctor's input. It is an option of the parent/guardian to hire a physician in order to determine a
medical condition, All information on medical conditions must be considered. If a parent has a diagnosis
from a private medical or mental health provider, an appropriate staff person should discuss the diagnosis
with the parent and the provider, as needed and conduct any supplemental assessment deemed necessary,
including the possibility of the school conducting a medical assessment if needed.

Section 504 Accommodations

In the school setting, accommodations are adjustments made by the classroom teacher and other school
staffto enable the student to benefit from his or her educational program. Accommodations may provide
support of physical, instructional, or social/emotional needs. It is important that the Section 504 team
determine each year what interventions and accommodations are needed by the student to insure an
appropriate educational program.

Beview Annually

The student's progress must be reviewed by the appropriate school staff and parents/guardians, and
modified annually or more often, if there is a change in the student’s condition. The plan should be reviewed
if the student is not successfully accessing the educational program. A Section 504 transitional meeting
must take place between the elementary, middle, and high school staff prior to the Section 504 student
entering the six and ninth grades. The transitional meeting shall be held in the spring of each school year
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V. QVERVIEW OF 504 SERVICES

What services are available to a student who is not eligible for services under IDEA but is covered by
Section 5047 Section 504 defines the provision of an appropriate education as: either regular or special
education and related aldes and services that are designed to meet individual educational needs of
handicapped persons as adequately as the needs of non handicapped persons.

The services will be written into the student’s 504 plan,

*It is difficult to conceive of any student who requires special educotion under Section 504 yet is not eligible for
special education services under IDEA. In other words, if Section 504 requires a school district to provide
special education to a Section 504 student, that student should actually be an IDEA-eligible student receiving
special education services under IDEA.

Example of Services

School Instructional (Pre IEF, 504) Services include but are not limited to:

Small Group tutoring
Preferential class seating

Instructonal strategies such as: Cloze notes, SQ3R, outlines, etc.

Individual tutoring

A diabetic child may be permitted to eat in the classroom

Increased instructonal minutes (in class)

Extended calendar tutor modules

Organization aides

Insulin or medications

A child's seat assignment accommaodates a disability.

A child may be permitted to go to the office for the administration of medication.
A student's assignments or testing conditions may be adjusted (i.e. extensions of time, modification

of test questions).

e T T SR L S T L

Note: This is a team process where all members of the team, not just the teacher, may have
responsibilities in fulfilling the requirements of the 504 plan.

When eligibility is questioned and assessment begins.
2.  When eligibility is determined, Including determinations that a student is not eligible; and

When an accommodation plan is developed.

4, Before there is a significant change in the plan for services.

8 de the follo tinn 5t
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L Right to file a grievance with the charter school, school district, California State Department of
Education or the Office of Civil Rights over an alleged violation of Section 504 regulations.

2. Rightto have an evaluation that draws on information from a variety of sources.

3. Rightto be informed of proposed actions related to eligibility and plan for services.
4. Right to examine ail relevant records,
5

Right to receive all information in the parent/guardian’s native language and primary mode of
communication.

Right to periodic reevaluations and an evaluation before any significant change in program.
Right to an impartial hearing if there is disagreement with the charter school's proposed action,

Right to he represented by counsel in the impartial hearing process,

© o N oo

Right to appeal the impartial hearing officer's decision.

The parent/guardian should be provided with written notification of all actions and/or decisions made by a
Section 504 Team, fncluding those in which the parent/guardian participated. A vecord of documentation
provided to the parent/guardian should be maintained at the school in the student’s pupil records.

If the student is determined to be 504 eligible, the charter school/ district must develop and implementan
"Accommodation Plan" for the delivery of needed services. The charter school /district must provide what
the student needs to access programs and services comparable to that of a non- Section 504 students.
Accommaodations generally involve adjustments made by classroom teachers and other school staff to
enable the Section 504-eligible student to benefit from his/her educational program. Accommaodations may
provide support of a physical, instructional, or social /femotion nature.

The decisions about 504 eligibility, aids, and services must be documented in the 504 Plan and reviewed
annually by the 504 Team.

VIII. FoLLowup

Following the 504 meeting the site 504 meeting facilitator should

1. Notify all staff serving the student of the student’s eligibility and their role in providing
accommodations. These staff members should receive a copy of the accommeodation plan and sign
the Staff Acknowledgement Form indicating they received a copy of the plan. This form should be
attached to the 504 Plan.

2. Send a copy of the signed 504 Plan and all supporting documents to the school/regional 504
Coordinator, and the Chief Academie Officer.
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PROCEDURAL SAFEGUARDS/PARENT'S RIGHTS

Rights of parents or guardians relative to evaluation, eligibility, and services under Section 504 of the
Rehabilitation Act of 1973.

Federal regulations implementing Section 504 of the Rehabilitation Act of 1973 (34 CFT 104.36) requires
that procedural safeguards be made avallable regarding the evaluation, eligibility, or determination of
reasonable accommodation for students with disabilities.

As a parent or guardian, you have the right to:

A. Notice. Receive notice with respect to the evaluation, eligibility, and educational placement of

your child;

B. Examination of Records. Examine all relevant records relating to decisions regarding your
child's evaluation, eligibility, education programs, and services;

C. Impartial Review Hearing. Request an impartial review hearing related to decision or actions
regarding your child's education program. You and your child may take part in the impartial
hearing and have an attorney represent youw

Times during the planning process when parents/guardians should be provided their rights under

Section 504 are:

v" When eligibility is determined.
¥ When a plan is developed.
v'  Before there is a significant change in the plan for services.

Notification should include the following rights under Section 504;

i

8.

Right to file a grievance with the charter school /district over an alleged violation
of Section 504 regulations.

Right to have an evaluation that draws on information from a variety of sources.
Right to be informed of any proposed action related to eligibility and plan for
services.

Right to examine all relevant records.

Right to receive all information in the parent's/guardian’s native language and
primary mode of communication.

Right to periodic re-evaluations and an evaluation before any significant change in
program/ service modifications.

Right to an impartial hearing if there is disagreement with the school district's
proposed action. 6. Right ta be represented by counsel at their own expense in the
impartial hearing process.

Right to appeal the impartial hearing officer's decision.

The Charter school organization has established timelines for the 504 process, (See Timelines).

* Section 504 regulations do not define "impartial." However, in similar processes, impartial has been
defined as a person not employed by or under contract with the organization in any capacity.

10
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**Section 504 regulations do not require that the selection of the hearing officer be a mutually agreed
upon decision between the charter school organization/ district and the parents/guardians
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1. Concern

A student, parent, teacher, or administrator has a concern that a student may need support. Strategies are
developed and implemented to address the concern.

2. Referral to the Student Study Team {SST)

If the strategies are not successful, the concerned individual should complete the §5T referral form. The
referral form documents the original concern, the strategies implemented to address the concern and the
outcome of the strategies.

3. Decision to Evaluation

The SST reviews the referral, the student’s file, and the strategies implemented so far, and consult with
teachers, parents, student, or anyene wha has information. The SST decides whether it appears the student
might have a disability or other need.

If the S5T believes that the student may be eligible under IDEA or may be an English language learner or have
other needs, the SST refers the student for evaluation under those processes.

Ifthe student appears to have a disability under 504, the SST Team prepares for a meeting with a referral
form to all SST members and Notification of Meeting and Rights for parents. The parents must provide
consent prior to this initial evaluation.

If the SST decides the student does not appear to have a disability, the SST suggests other strategies for
resolving the concern and gives the parents a Notice of Action and Procedural Safeguards and Rights.

4, Evaluation

Once the parents have provided consent for evaluation, the team evaluates the student’s needs based ona
variety of collected information. The parents may also choose to have their own expert evaluate the student
in addition te the district's expert, at their own expense.

5. Eligibility Decision

A 504 Team is convened to review the evaluation data and decide if the student is eligible under Section 504.
Atthat time, the 504 Team fills out the Section 504 Determination Form. The 504 Team must include persons
knowledgeable about the student, the evaluation data, and modification plans. In making its eligibility
decision, the 504 Team must consider information from a variety of sources, including any relevant
information submitted by the parents. The student is eligible if the student has an impairment that
substantially limits a major life activity. The 504 Team can also refer the student for IDEA, ELL, or other
evaluation if appropriate.

If the 504 Team determines that the student is eligible under 504, the 504 Team gives the parents a Notice of
Action and Rights and the 504 Team convenes to develop a 504 Plan.

If the 504 Team decides that the student is not eligible, the 504 Team gives the parents a Notice of Procedural
Safeguards and Rights and meeting notes. The team also suggests other strategies for resolving the
underlying concern.
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6. Develop a 504 Plan

Once a student is found eligible under Section 504, the 504 Team convenes to develop a 504 Plan. The 504
Plan can be developed at the same time that eligibility is established if the 504 Team wishes. The 504 Plan
describes the student’s needs and what services or modifications will be provided to address the student’s
needs. The 504 Team gives the parents a Notice of Procedural Safeguards and Rights and a copy of the 504

Plan,

7. Review Plan

The 504 Team will convene annually to review the 504 Plan to ensure that the 504 Plan is meeting the
student’s needs. If the 504 Team decides that the 504 Plan needs to be modified, the 504 Team gives the
parents a Notice of Procedural Safeguards and Rights.

8. Reevaluation

The 504 Team must periodically reevaluate the student to determine if the student is still eligible or if the
student has additional needs. Before a reevaluation, the 504 Team gives the parent a Notice of Procedural
Safeguard and Rights. Reevaluations will occur on a yearly basis or before any significant change in
placement. Changes in placement include the discontinuation of services, changes of services, and long-term

suspensions and expulsions.

13
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AM PS Job Description

Site Director

et

HONOR HARD WORK

Amethod Public Schools (AMPS) is mission and values driven organization. Our mission is to provide a
rigorous college preparatory education and character development program that will prepare students
from underserved communities to succeed in college and beyond. Our day to day work is embodied
with a set of core values: Students First, Be Adaptable, Perseverance, Take Responsibility, and
Commitment to Distinction. We are looking for team members who exude these values and a passion
for our mission.

POSITION SUMMARY
The Site Director serves as the educational leader and chief administrator of the staff and students at

the school site. The Site Director is responsible for the execution of the instructional program,
development and leadership of the staff, operation of the school plant, development and monitoring of
the school budget. The Site Director will oversee the total school program to provide a quality
educational environment that meets the need of all students. The Site Director will serve as a member
of the administrative team dedicated to cultivating excellence throughout the school and community.

ESSENTIAL DUTIES AND RESPONSIBILITIES

Curriculum Development, Supervision, and Evaluation

e Serves as a curricular leader; understands school curriculum, ensures teaching of the written
curriculum, helps staff use curriculum resources

e Participates in and/or leads curriculum development activities commensurate with school and
district goals
Provides opportunities and encouragement for staff to increase professional expertise
Identifies curricular and extra-curricular needs by analyzing current programs and student
achievement

e Works in collaboration with staff to develop the master schedule
Regularly uses the results of student assessment data to identify problems and implement
program improvements and/or pacing.

e Provides continuous supervision and evaluation of the regular and special education programs
and operational activities within the school

e Interpret and implement the approved curriculum program and ensure that instruction aligns
with state standards

Talent Management
e Lead teaching professionals, teacher assistants, secretaries, and classroom volunteers
o Effectively execute the AMPS Professional Growth Plan Evaluation Process (PGP) process for all
staff.
e Provides orientation for newly assigned staff members and assists in their professional
development
¢ Responsible for recruiting, screening, hiring, training, and evaluation of the school personnel
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Makes personnel assignments based on knowledge of employee abilities, qualifications, past
performances, and school needs

Establishing an Effective Workplace and School Culture

Fully implements and ensures adherence to the AMPS Methods and Non Nogotiables for School
Culture

Develops and maintains positive staff morale

Protects instructional time by minimizing interruptions to the instructional process

Coordinates teacher and student schedules to promote maximum learning and minimize
conflict

Maintains high visibility in the school

Provides for adequate supervision and acceptable student behavior at all school functions
planned and operated by school personnel

Student Assessiient and Data Driven Culture

Excellence in assessment; emphasizes student achievement as the primary outcome of
seiooiing

Creates and maintains a culture where the team systematically assesses and monitors student
progress using objective and verifiable information

Works with staff to systematically identify and respond to at risk students; makes referrals to
appropriate community agencies when needed

Prowides mmaninglel formation to parenisiguardians and others regarding studest progress
Minimtains policies and praciives for grading, reporting, and promoting

Professional Development

Provides opportunities for teachars to share and demonstrate successiul practices,
ditferertiating based on individual nesds of the team

Hains teachers implement oblectves for themselves and students

¥eaps abreast of changes and developments In the profession by attending professional
meatings, reatling professionat iournals, and discussing problems of mutual interest with others
in the field

Assumes responsibility for his/her own professional growth and development, Views self as a
role model for expected staff behavior. Perceives self as a change agent; works for seif and
organizational renewal

Provide leadership in the development, direction and innovation of educational programs
designed to meet the needs of students groups, including English learners and Special Education
Effectively utilizes the expertise of school personnel, including self, in staff development

Student, Staff and Community Relations

interact, listens and responds appropriately to staff, student, and community concerns
Promotes and ensures a culture of urgency by celebrating progress while maintaining a focus on
continued improvement;

Guides conversations with parents around information regarding academic metrics

Solicits information froim schodl personnel and community in gauging the school climate
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s Promotes the improvement of student and staff self-images. Models and facilitates good human
relations skills; effectively interacts with others

* Maintain communication with the appropriate central office administrators informed of school
activities and problems such as transportation, special services, discipline, etc.

* Ensures the the community is informed about school activities through newsletters, news
releases, and attendance at parent meetings, etc.

Decision Making and Problem Solving
® (Considers research, altematives and consequences in the decision making process
e Effectively delegates decision-making and problem solving to appropriate personnel Makes
decisions in a timely fashion and maximize decisions effectiveness by follow up actions
e Establish an effective school administrative organization with clear lines of responsibility
including the necessary delegation of authority. Identifies problem areas and seeks solutions
before crisis situations develop

Building Management, Record-keeping, and Financial Management
e Delegates and monitors the adherence to rules and procedures for student and staff safety
e Monitors plant, office, and equipment maintenance. Promotes timely repair of school facilities
and equipment
Effectively copes with crises and emergencies
Ensures the maintenance of accurate student and fiscal records.
Prepares accurate budgets and effectively monitors expenditures
Anticipates future building and equipment neéds; plans appropriately to remedy
Works with the Dean of Students to ensure operational integrity.

QUALIFICATIONS
Required knowledge, skills & abilities:

¢ Demonstrated commitment to students and learning

e Demonstrated knowledge of curriculum development and program design

e Excellent communication, presentation and interpersonal skills with demonstrated ability to write clearly
and persuasively

e Excellent organization, time management and follow-up skills; high sense of urgency; demonstrated
ability to successfully
handle multiple projects concurrently; ability to work as a team
Strong community-building skills
Entrepreneurial passion

Education and Experience
e Demonstrative track record of producing high levels of growth in academic student

achievement on standardized state testing
¢ Valid Administrative Services Credential or enrolled in a Administrative credential program

Five or more years of successful educational experience
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AMPBS Job Description
iitoR SR Dean of Instruction

Amethod Public Schools (AMPS) is mission and values driven organization. Our mission is to provide
arigorous college preparatory education and character development program that will prepare
students from underserved communities to succeed in college and beyond. Our day to day work is
embodied with a set of core values: Students First, Be Adaptable, Perseverance, Take
Responsibility, and Commitment to Distinction, We are looking for team members who exude
these values and a passion fur aur mission,

Pasition Overview

The Instructional Dean serves as the educational leader of the staff and students at the school site. in
cotleboration with the Site Director, he or she is responsible for the execution of the instructional
program development and leadership of the staff. The Instructional Dean will aversee the
instructional program to provide a guality educational environment that meets the need of all
students. The Instructionat Dean in conjunction with the School Leader will serve as a member of the
administrative tearmn dedicated to cultivating excellence throughout the school and community. Yhey
witl have the leadership responsibifity of coaching and managing the school's teachers.

Essential Duties and Resionsibilities:

o Excellence in assessment; emphasizes student academic achievement as the primary
outcome of schooling.

e Systematically assesses and monitors student progress using objective and verifiable
information.

»  Works with staff to systematically identify and respond to at risk students; makes referrals to
appropriate community agencies,

» Helps maintain policies and practices for grading, reporting, and promoting.

» Assists in training and supporting teachers and leaders in using student information and
assessment systems (e.g., Iluminate Education)

Assessment Coordination

o Assists in coordination of statewide and school wide assessments such as:
CAASP/SBAC/CELDT/CAHSEE/ Benchmark Assessments.
Coordinates development and execution of grade level performance tasks for SBAC/CAASSP.
Assists in analyzing students’ wotk with individuals or groups of teachers, and then
brainstorms next steps for adjusting instruction.

»  Assists staff in the use of various types of programs such as online software, cusricuium
resources, ete.
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e Assists Site Director in staff classroom observations and instructional coaching and
demonstrates aptitude in the process.

e Assists Site Director with recruiting, screening, hiring, training, and evaluation of the school
personnel.

e Assists Site Director in developing and maintaining positive staff morale.

» Assists Site Director in providing orientation for newly assigned staff members and assists in
their professional development.

e Conducts data analysis alongside Site Director and assists in preparation and delivery of
professional development related to data analysis and assessments.

s Collect and analyze survey data on efficacy of PD sessions.

Professional Development

« Keeps abreast of changes and developments in the profession by attending professional
meetings, reading professional journals, and discussing problems of mutual interest with

others in the field.

» Assumes responsibility for hisfher own professional growth and development. Views self as a
role model for expected staff behavior. Perceives self as a change agent; works for self and
organizational renewal.

« Provide leadership in the development, direction and innovation of educational programs
designed to meet the needs of students groups, including English learners and Special

Education.
Helps teachers implement objectives for themselves and students.

» Provides opportunities for teachers to share and demonstrate successful practices.

Desired Education and Experience

e Demonstrative track record of producing high levels of growth in academic student
achievement on standardized state testing
Valid Administrative Services Credential preferred, but not necessary

e Five or more years of successful educational experience

Required knowledge, skills & abilities:

Demonstrated commitment to students and learning
Demonstrated knowledge of curriculum development and program design
Excellent communication, presentation and interpersonal skills with demonstrated ability to write
clearly and persuasively

s Excellent organization, time management and follow-up skills; high sense of urgency; demonstrated
ability to successfully handle multiple projects concurrently

e Has the ability to work as a team

e Strong community-building skills
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AMP S Job Description

i — Teacher

HONOR HARD WORK

Amethod Public Schools (AMPS) is mission and values driven organization. Qur mission is to provide a
rigorous college preparatory education and character development program that will prepare students
from underserved communities to succeed in college and beyond. Our day to day work is embodied with a
set of core values: Students First, Be Adaptable, Perseverance, Take Responsibility, and
Commitment to Distinction. We are looking for team members who exude these values and a passion
for our mission.

POSITION SUMMARY

We recognize that the number one factor impacting student achievement is quality, presence, and
effectiveness of every teacher within the classroom. We find it crucial to recruit, develop, support and
retain great educators as the key to the success of our students and the network as a whole. By providing
our teachers with individualized professional development and training, ongoing support as they develop
their teaching skills and creating career advancement oppottunities through our innovative Career Path
System, we aim to foster professional growth and a commitment to education,

ESSENTIAL DUTIES AND RESPONSIBILITIES
Student Achievement & Character Development
¢ Set and hold students to extremely high academic end behavioral standards
¢ Relentlessly demonstrate and embody the schools core values and ensure that students are
challenged
¢ Believe in measurable student academic growth to increase individual student's achievement

Core Instructional Excellence
¢ Assess every student’s mastery of the content and diagnose areas of student misunderstanding
Demonstrate strong content knowledge
Prepare questions, model responses and practice effective instructional delivery
Lead students through guided and independent practice and regularly check for understanding
Ensure academic rigor by asking increasingly difficult questions, accepting only high quality
student responses and posting examples of high quality work
o Use engagement strategies (e.g., rapid fire questioning, choral responses, tracking, non-verbal
responses, €tc)
e Meet needs of range of students, providing extra support, or variation of work

Classroom Culture
» Implement effective classroom management
Create positive, engaging , achievement-oriented and structured leaming environment where
students are excited about and invesied in their academics;
e Set and reinforce clear expectations and routines that are aligned with the school's overall vision
e Discuss, teach, and reinforce character skills.

Planning and Data Analysis
e Sct measurable, ambitious yet attainable goals for the year and for each interim assessment cycle
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Use data from interim assessmenis, quizzes and informal assessments fo inforn snd guide
instruction

Understands and knows standards and how standards are assessed

Objectives based lessons; develop and implement specific strategies to suswrs st each student
achieves gains

Student Supervision, Safely and Well-baing

e responsible for ereating and mewtaimng a safe and productive leaming environment for all
students

At all times, act in 2 manner in alignment with AMPS Core Values and any individual site normns
to promote respect and professionalism among students and colleagues

Be progotive in sddressing ssust to student safety and well-being (e.g., bullying, eic.)

QUALIFICATIONS

Beauiied bnowledpe and kille:

e ® & & @ © ¢ e

Btpeng olassromy management and presence
] v of subjent matier

Unyielding ent 1o students, self and school's constant earning and development

Betendossnets - domg whill i kes (o engure success

Tostt pisyer for ihe school ver compesitive for the class

Hightly nrganized

Belief in Amethod's mission, educational model, PATH , and Core Values

Sinowng waorle efide, no excuss, and 2o getter attitude.

Tduoniionsl Backpreund arsd Work Experience;

L]

Two vears of tesching experience with a reenyd of high student schiovement (preferred but not
absoiotely necessmy)

Bachelor's degree from a competitive college or university

Experience working with youth

Witlingness to seck certification if not already certifisd

To Apply: Please email the following to careers(@amethodschools.org:
Cover Letter » Resume « Undergrad/grad Transcripts (unofficial ok) « 3 references

OR

Apply at our website at www.amethodschools.org/careers
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SCHOOL SAFETY PLAN

JOEN BENRY
e

1402 MARINA WAY SCUTH, RICHMOND, CA 94804
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A. Child Abuse Renorting Procedures

The motto that we follow at AMPS when it comes to child abuse reporting is—“When in Doubt,
Reportit Out!” According to California Penal Code section 11165.7, a mandated
reported is defined as a teacher, an instructional aide, a classified employee of a public
school; etc. Pursuant to California Penal Code 11166, a mandated reported who has
knowledge of, or observes, a child in his or her professional capacity or within the scope
of his or her employment whom he or she knows or reasonably suspects has been the
victim of child abuse, must report the known or suspected instance of child abuse to a
child protective agency immediately, or as soon as practically possible, by telephone
and to prepare and send a written report thereof within thirty-six (36) hours of receiving
the information concerning the incident. The number to call Contra Costa County
Children and Family Services Is: 877-881-1116 or 510-374-3324. Report must be sent to:
https://oag.ca.gov/sites/all/files/agweb/pdfs/childabuse/ss_8572.pdf

Mare details on policy and procedures for child abuse reporting can be found on page 17 of the
AMPS Employee Handbook.

B. Disaster Procedures

In instance of emergencies, John Henry High School staff and students will follow protocol as
dictated in the AMPS Emergency Handbook. Annually, before the first day of school, the
John Henry High School Safety Coordinator, in tandem with guidance from the AMPS
Home Office Facilities Manager, will train staff on disaster procedures and the protocol
to follow at thelr particular site. Evacuation routes, off-site evacuation locations, and
detailed disaster response procedures are described in the AMPS Emergency Handbook.
On the first day of school, during every period, classroom staff will review safety
pracedures, evacuation routes, and gathering location with their students. Every
semester, 3 emergency drills are practiced- fire, earthquake, and lockdown. Staff will
have opportunities to discuss the outcomes of drills after the fact with fellow staff
members and also with students. Classroom evacuation maps are included as
addendums In this School Safety Plan.

C. Suspension & Expulsion Policies and Procedures

The procedures by which Amethod Public School pupils can be suspended or expelled
{California Education Code 47605(b)(5)(J)} are followed for every instance of suspension
and expulsion. The purpose of suspension and expulsion procedures are to ensure a
safe and effective learning environment for every John Henry High School student.

2
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Those who present an immediate threat to the health and safety of others will be
suspended. A student may be subject to suspension when it is determined that he/she:

Caused, attempted to cause, or threatened to cause physical injury to another
person or wilifully used force or violence upon the person of another, except in
self-defense. (Education Code 48900{a)).

A student who aids or abets the infliction or attempted infliction of physical
injury on another person, as defined in Penal Code 31, may be suspended, but
not expelled. However, a student may be suspended or expelled pursuant to
Education Code 48900(a) once he/she has been adjudged by a juvenile court to
have committed, as an aider or abettor, a crime of physical violence in which the
victim suffered great or serious bodily injury. (Education Code 48900{q))
Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other
dangerous ohject unless, in the case of possession of an object of this type, the
student had obtained written permission to possess the item from a certificated
school employee, with the principal or designee concurrence, (Education Code
48900(b})

Unlawfully possessed, used, sold, or otherwise furnished, or was under the
influence of, any controlled substance as defined in Health and Safety Code
11053-11058, alcoholic beverage, or intoxicant of any kind. (Education Code
48900(c))

Caused or attempted to deface or destruction of school property including
facilities interior and exterior

Defiance of specific school, or classroom rules

Stole, or attempted to steal school or private property

Committed, or attempted to commit robbery or extortion

Possessed or used tobacco or any product containing nicotine, or tobacco
products

Committed an obscene act or engaged in habitual vulgarity.

Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school
personnel engaged in the performance of their duties. Such acts include, but are
not limited to hazing, cheating, forgery, gambling, and willful disobedience to
school personnel

Possessed an imitation firearm (any replica substantially similar to an existing
firearm as determined by school personnel) as to lead a reasonable person to
conclude the replica is indeed a firearm

Committed or attempted to commit a sexual assault or committed sexual battery
Harassed, threatened, or intimidated a student who is a complaining witness in
school disciplinary proceedings

Harassment because of sex, race, ancestry, physical or mental disability, age or
any other protected basis

Caused, attempted to cause, threatened to cause or participated in an act of
hate violence as defined in Education Code 33032.5



accs-jun20item09

John Henry High School Appendices Attachment 9
and Supporting Documents Page 80 of 111

A student may be suspended for any of the acts listed above if the activity is related to school
attendance and occurs at any time, including but not limited to: (1)} while on school grounds; (2)
while coming or going from school; (3} whether on or off the school campus; (4) during or while
going or coming from a school sponsored activity.

Expulsion is an action taken by the AMPS Board of Governance for severe or prolonged
breaches of discipline by a student. Except for single acts of a grave nature, expulsion is used
only when there is a history of misconduct, when other forms of discipline, including
suspension, have failed to bring about proper conduct, or when the student's presence causes a
continuing danger to him/herself or others. (Education Code 48915) Expulsion is a drastic step
that may affect a child’s future, and as such, every effort will be made to develop and
educational program that encourages mutual respect among students, staff, and community.
Our school’s policy will provide all students with the opportunity to due process in accordance
with Ed Code 49073-49079. These policies wlll be reviewed annually.

For more details on AMPS Suspension and Expulsion policy, including discipline of students with
special needs, please consult pages 30-33 in the John Henry High School Family Handbook.

D.  Teacher Notification of Dangerous Pupils

Education Code section 49079 requires the school to “inform the teacher of each pupil who has
engaged in, or is reasonably suspected to have engaged in, any of the acts described in any of.
the subdivisions, except subdivision (h), of Section 48900 or in Section

48900.2, 48900.3, 48900.4, or 48900.7” of the Education Code. These sections specify conduct
for which suspension and expulsion is appropriate. While this law has been applicable to school
districts for many years, it was only made applicable to charter schools with AB 1747.

As the teacher notification under Section 49079 has only recently been made applicable to
charter schools, we assume that Amethod’s employee handbook does not specify any
procedures for this notification. Therefore, we recommend one of two approaches. Amethod
may either revise its employee handbook to provide the teacher notification under Section
49079, or the governing board can adopt a stand-alone policy to implement this notification
procedure. The School Safety Plan can then simply summarize and refer to this separate policy
regarding teacher notification.

E. Discrimination and Harassment Policy

According to page 5 of the John Henry High School Charter Petition approved for the time
period of July 1, 2015 through June 30, 2020, “The Charter School shall not discriminate
against any student on the basis of the characteristics listed in Education Code Section 220
{actual or percelved disability, gender, gender Identity, gender expression, nationality, race
or ethnicity, religion, sexual orlentation, or any other characteristic that Is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code or association with
an individual who has any of the aforementioned characteristics). [Ref. Education Code

§47605(d}{1}]
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According to page 43 of the John Henry High School Charter Petition, “The Charter
School shall comply with all state and federal laws related to the provision of special
education instruction and related services and all SELPA policies and procedures; and
shall utilize appropriate SELPA forms. The Charter School shall not discriminate against
any pupil with a disability in the admissions process or any other aspect of operation.”

According to page 86 of the John Henry High School Charter Petition, “The school shall follow
uniform complaint procedures when addressing complaints alleging unlawful discrimination
against any protected group as identified under Government Code 11135: including actual
or percelved sex, sexual orientation, gender, ethnic group identification, race, ancestry,
national origin, religion, color, or mental or physical disability, or age, or on the basis of a
person’s association with a person ar group with one or more of these actual or perceived
characteristics in any school program or activity that receives or benefits from state
financial assistance, (5 CCR 4610).”

According to pages 91-92 in the John Henry High School Charter Petition, “JHHS believes that
all persons are entitled to equal employment opportunity. It does not discriminate against
qualified applicants or employees on the basis of race, color, religion, sex, gender identity,
sexual orientation, pregnancy, national origin, ancestry, cltizenship, age, marital status,
physical disability, mental disability, medical condition, or any other characteristic protected
by California or federal law. Equal employment opportunity shall be extended to all aspects
of the employer-employee relationship, including recruitment, hiring, upgrading, training,
promotion, transfer, discipline, layoff, recall, and dismissal from employment.”

According to pages 4-5 in the AMPS Employee Handbook, the Complaint Procedure for
discrimination, harassment, and retaliation is such that employees must report all incidents
believed to be unlawful discrimination, harassment, or retaliation, regardless of whether
they are the alleged victim, a witness, a bystander, or otherwise. The complaint should be
filed in writing to the Human Resources Department at hrsupport@amethodschools.org, or
to his or her supervisor. Supervisors must report any and all conduct of which they are
made aware, which violates, or may violate, policies regarding unlawful discrimination,
harassment, or retaliation to the Site Director of the School or other upper-level managers,
as appropriate. Upon notice of such complaint, the School will attempt to resolve the
situation by promptly undertaking an effective, thorough, and objective investigation
through the use of “qualified personnel” and using methods that provide all parties with
“appropriate due process.” Employees who believe that they have been unlawfully
discriminated against, harassed, or retaliated agalnst may also file a complaint with the local
office of the California Department of Fair Employment and Housing (DFEH) or the Equal
Employment Opportunity Commission (EEQC), both of whom can order an employer to hire,
reinstate, or promote a victim of discrimination, harassment, and/or retaliation or make
other changes in School policies. For more information on the AMPS Discrimination Policy
and Procedures, please consult pages 4 and 5 of the AMPS Employee Handbaok.

E.Schoolwide Dress Code
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Exempt from answerlng this question.

G. Safe Ingress and Egress

In the picture below, the dotted-yellow path Is that of pedestrian travel to the 1402 Marina
Way South, Richmond, CA 94804 John Henry High School facility from the AC Transit Bus
Stop on Marina Way South.

The school goal is to encourage 60% of the student body to carpool, walk, ride, or take public
transit to school.

‘ ey
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Amethod Public Schools” Board of Governance has adopted and approved an Anti-Bullying
policy in 2013, it states that through student hancbooks, district and school rules related to
bullying — mechanisms available for reporting incidents or threats and the consequences for
engaging in bullying, will be made clearly known to students and families.

Amethed Public Schools may provide students with classroom instruction on promaoting
effective communication and conflict resolution skills, restorative justice models, social skills,
character/values education, respect for cultural and individual differences, self-esteem
development, assertiveness skills, and appropriate online behavior.

Students are encouraged to notify school staff when being bullied or suspect another student is
being victimized. Schools will alse maintain a means for students to report threats or incidents
confidentially and anonymousiy.

Correchive action for a student whio commits an act of bullying of any type may include
counseling, behavioral intervention, restorative sessions, education, and, if the behavior is
severe or pervasive (as defined in Ed Code 48900), suspension or expulsion in accordance with
organization policies and regulations.

For the full account of the Amethod Public Schools Bullying Policy, please consult the Board
approved “Bullying Policy” document.
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I. Procedures for Conducting Tactical Responses to Criminal Incidepts

Amethod Public Schools will follow the approved procedures by the California Governor’s
Office for Emergency Services for handling Active Shooter situations. The full protocol is

located in the AMPS Emergency Handbook, and Is excerpted here:
L During Emergency Event- Run, Hide, Fight Procedures (endorsed by RPD)

a. Run, Hide, Fight- not progressive steps but options that best suit the
situation
b. Instructive Video by Santa Ana Unified School District:
httmﬂm_w ou_tU..b_.e..&gmjm_chBM:iCdﬁSAeﬂ_ﬂM
o ; o ?

¢. RUN- if have chance to leave schuoi grounds, then do it; puts distanoe
between self and shooter

d. HIDE- If location of shooter is unknown or If the shooter is too close, then
hide {follow Lockdown Procedures)

e. FIGHT- as a last resort, if there are no other immediate options, then use
concentrated strength and defensive tools to incapacitate the assailant

Call 9-1-1 or Richmond police department 510-233-5223 and stay on the line with them.
ldentify self and location. If possible, identify how many assailants, describe
assailant, describe number and type of firearms,

f. Send out message via School Messenger to parents with the scripted
message: Deor [School Site] Parents and Families,

Currently, [School Site] is under lockdown. The police department has been notified. Please
refrain from calling the school er coming to the school as that prevents
Emergency Personnel from coming to our school. We will send out more
information as we receive It.

g. Stay in classrooms until given the all clear to evacuate from a person of
known authority (law enforcement, school administrator)- standard
procedure requires that sites incorporate pre-designated knock or code
word to signal end of lockdown.

h. Current AMPS Emergency Handbook requires the use of green (no injuries
present) and red (injury present) cards to indicate status inside classroom.
Indicate presence of injured individual(s) by sliding green/red card under door.

i. Evacuate to off-site location- Craneway Pavilion

I. Standard procedure- Leave severely infured persons behind, but note
names, locations, type(s) of injuries
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Make sure to carry emergency backpack with rosters inside.
Additionally, llluminate Ed can be utilized on cell phones to ascertain
class rosters.

Classroom Teachers with additional safety duties (First Aid Team, Search
and Rescue Team, Reunion Team, etc.) should handoff class to fellow
teacher and assist with additional safety duties
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| have reviewed the Safety Handbook that you sent over in light of the new standards
imposed by AB 1747. As you heard from Lisa’s presentation on this topic, and as Sarah
explained in her email below, AB 1747 requires the health and safety element in your
charter renewal to include procedures for the development of a school safety plan with
certain mandatory elements (listed as A-l below). As explained below, your current
Safety Handbook covers some (but not all) of these mandatory elements.

A. Child Abuse Reporting Procedures

A School Safety Plan must discuss the procedures for mandatory child abuse reporting,
which appear in Section 11164 ef seq. of the Penal Code. Typically, a full discussion of
these procedures appears in the employee handbook, since the purpose of the law is to
require teachers and other designated reporters to follow a prescribed procedure for
bringing evidence of child abuse to the attention of law enforcement.

Presumably, Amethod has included this information within its Employee Handbook, or
as a separate board policy. Therefore, we recommend that these procedures be
summarized in the School Safety Plan, with cross-references to the longer version of
the procedures in the Employee Handbook of Board Policy.

B. Disaster Procedures

A School Safety Plan must include certain disaster procedures, including emergency
preparedness and disaster response, for earthquakes, fires and other disasters.
Standards for the disaster procedures are available from the Governor's Office of
Emergency Services (Cal OES) and are based upon a Standardized Emergency
Management System (SEMS), which emphasizes inter-agency coordination.
(Government Code 8607.) In particular, the Schaol Safety Plan must include a
facility-specific “school building disaster plan® for each school building with two or more
classrooms (or an occupant load of 50 or more pupils). Also the disaster procedures
must include a training program to ensure that pupils and staff are adequately trained in
the disaster procedures. Finally, the Safety Plan must also include procedures to allow
for the facility to be used as an emergency shelter for use by the American Red Cross,
which is part of the inter-agency coordination anticipated under the SEMS.

Your Safety Handbook discusses disaster response procedures, and is generally
aligned with the SEMS. The Handbook also identifies both schoolwide procedures to
be followed at all school sites, as well as school-specific evacuation routes and maps.
However, these individual maps are not included as exhibits to the Handbook, and we
were not able to confirm that these satisfy the necessary elements of building-specific
disaster plans. To be clear, the evacuation routes for every classroom building with two
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or more classrooms must be included, as well as every building with an occupant load
ot 50 or more students. 1t appears that the Handbook does not include all such
information, but only identifies the offsite evacuation areas for the sites, not on-site
evacuation routes for individual buildings.

The Safety Handbook provides other information that is consistent with the
requirements for disaster procedures. Procedures for regular drills are provided, and
the Safety Handbook addresses measures to take before, during and after an
earthquake. Specific measures to be taken to ensure safety in advance of an
earthquake (securing items to prevent injuries, etc.) are listed on page 5. The
Handbook also includes a program to train staff and pupils regarding emergency
preparedness (pages 4-5). However, the Handbook should be more specific about the
timing and manner whereby this training is provided to staff and students.

The section on emergency preparedness needs to be amended to include “procedures
to allow a public agency, including the American Red Cross, to use school buildings,
grounds, and equipment for mass care and welfare shelters during an emergency.”
This is a requirement, in Subpart (ii) of the Disaster Procedures Element, that is
applicable to charter schools. A similar, but unrelated policy, is reflected in the Civic
Center Act, which allows school facilities to be used regularly by community groups
(e.g., girl scouts). Therefore, it may be possible to show that you have already opened
a practice of sharing the facility with the community. Allowing the school facility to be
available as a disaster shelter would represent an additional, more limited, public
community use.

C. Suspension & Expulsion Policies and Procedures

A School Safety Plan must include policies and procedures regarding suspensions and
expulsions, Most charter school provide this information in a stand-alone Board Policy
(or in the Student Handbook). | looked at the Amethod website and could not find a
Board Policy on this topic or your student handbook. It also does not appear that YM&C
has reviewed your student handbook recently.

We definitely recommend that Amethod have a legally~compliant student handbook;
laws related to student conduct are frequently amended by the Legislature. To satisfy
this requirement, the Safety Handbook can simply summarize and include a cross
reference to the suspension and expulsion policies and procedures in the handbook.
However, it will be important to separately ensure that those policies and procedures
are kept current year to year.

D. Teacher Notification of Dangerous Pupils
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Education Code section 48079 requires the school to “inform the teacher of each pupil
who has engaged in, or is reasonably suspected to have engaged in, any of the acts
described in any of the subdivisions, except subdivision (h), of Section 48900 or

in Section 48900.2, 48900.3, 48900.4, or 48900.7" of the Education Code. These
sections specify conduct for which suspension and expulsion is appropriate. While this
law has been applicable to school districts for many years, it was only made applicable
to charter schoals with AB 1747.

As the teacher notification under Section 48079 has only recently been made applicable
to charter schools, we assume that Amethod's employee handbook does not specify
any procedures for this notification. Therefore, we recommend one of two approaches.
Amethod may either revise its employee handbook to provide the teacher notification
under Section 48073, or the governing board can adopt a stand-alone policy to
implement this notification procedure. The School Safety Plan can then simply
summarize and refer to this separate policy regarding teacher notification.

E. Discrimination and Harassment Policy

The School Safety Plan must also discuss the charter school’s discrimination and
harassment policy. However, this policy must also be separately adopted by the
Charter School's Board of Directors, as it relates both to employment and student
conduct. Often both the employment handbook as well as the student handbook will
contain slightly different versions of a discrimination and harassment policy.

We can see that the website for Amethod contains a Title IX Discrimination and
Harassment Policy. Amethod likely also includes this topic in its charter. The School
Safety Plan can therefore summarize and refer to the separate policy language in the
charter, or in a separately-maintained policy.

F. Schoolwide Dress Code

The next element of the School Safety Plan is only applicable where the school has
adopted a dress code policy which prohibits “gang-related apparel” in accordance with
Section 35138 of the Education Code. It appears that Amethod students wear school
uniforms, and are not specifically prohibited from wearing “gang-related apparel.” If that
is the case, and Amethod’s dress code policy does not address the subject of
“gang-related apparel,” then this element is not applicable. However, if Amethod has a
dress code policy that addresses the subject of “gang-related apparel” then it is
necessary for Amethod to have a regular process for keeping abreast of the latest
gang-related apparel and symbols, as these vary by location and frequently change.
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(3. Safe Ingress and Egress

The School Safety Plan is required to include procedures for the safe ingress and
egress of pupils, parents and employees to and from the school site. This involves the
location of paths of pedestrian travel in parking areas and around the facility. Separate
from the Safety Plan, Amethod is also required to show that each facility and all parking
areas are accessible to persons in wheelchairs.

Amethod should search its records for a site plan exhibit showing paths and areas of
accessible travel in and around each facility. These may be similar to the maps
showing evacuation routes for the building safety plan, however the purpose in this
element is to show that measures are in place (such as marked crosswalks) to prevent
vehicle incidents. These exhibits should also show pick-up and drop-off locations in the
parking areas, as those are very important measures for safe ingress and egress. Such
exhibits would have been prepared for any use permits granted by the city or approved
by the school district before the sites were originally opened for school uses. Amethod
should include any additional procedures it has for maintaining safety around its school
sites such as crossing guard duties, safe routes to schools, measures encouraging
biking (and requiring helmets) or walking, etc,

H. A Safe and Orderly Environment Conducive to Learning

The School Safety Plan must discuss measures taken to provide students with a “Safe
and Orderly Environment Conducive fo Learning.” Separately, charter schools are
subject to a new law, in Section 234 .4, adopted by AB 2291 {2018), which requires
every “local educational agency” (including charer schools) to adopt, on or before
December 31, 2019, procedures for preventing acts of bullying, including cyberbullying.
AB 2291 also amended Ed. Code section 32283.5 to require all schools, including
charter schools, to make the CDE’s anti-bullying training module available. This fraining
modute takes the form of a Powerpoint presentation, which is available at the CDE
websile at:

DS WYY, OIS, G

asp (Online Bullying Training Module).

Amethod should discuss its anti-bullying measures and other measures that reduce
distractions within classrooms and otherwise ensure 2 high-gquality learning
environment.
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Finally, the Safety Plan must include procedures for conducting tactical responses to
criminal incidents. In California, the Governor’s Office of Emergency Services (Cal
OES) has prepared a guide for schools regarding this topic (attached): Cal OES Active
Shooter Awareness Guidance (2016). We recommend that this guidance be used to
craft procedures for charter schools in consultation with local law enforcement.

The Safety Handbook has a section on Lockdown Drills, which include some
procedures related to this topic. However, this section needs to be expanded to more
fully incorporate all of the recommendations of Cal OES (Run, Hide, Fight). Amethod
should also seek the input from local law enforcement agencies (i.e., city police) so that
these procedures include any specific protocol recommended by the same law
enforcement agencies that serve each school facility.
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TELEPHONE NUMBER
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1. How effective is your school overall?

Excellent: 5 H B R [Unsatisfactory: 1
Evaluation: 4

John Henry High School is effective because of our commitment to continuous growth and
development for all. Our leadership team is comprised of qualified instructional leaders that have
created a shared vision, mission, and set of school values through the cooperation of our
stakeholders. The school culture and climate is positive, safe, and orderly. Through using data-
informed practices, teachers are able to focus on delivering rigorous, standards-aligned instruction
coupled with multi-leveled support for all learners.

What are its notable strengths?

Our school’s noteworthy strengths are our students’ performance, positive school climate, college-
going culture, and our parental involvement.

Student Performance:

Percentage of Students Meeting and Exceeding State Standards on the ELA CAASPP Exam
- Compar n to Public Schools that Pupils Would Otherwise Attend (2019)

14.28%

JHHS Kennedy HS Richmond HS De Anza HS
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Percentage of Students Meeting and Exceeding State Standards on the Math CAASPP
Exam - Comparison to Public Schools that Pupils Would Otherwise Attend (2019)

216% s

Kennedy H3 Richmond HS Da Anza HS

Positive School Climate

e School-wide PBIS System (Kickboard Program)

e Qur suspension rate declined by 3.3% in 2018 (California School Dashboard)

e We devoted significant time and resources to further develop our PBIS System and
Socioemotional Program through the addition of a Wellness Counselor.

e Ability to Maintain Average Attendance Rate at 95% for the 18-19 School Year

e Increased teacher support and coaching opportunities with an additional Dean of Instruction

College-Going Culture

® 100% of Students Apply to College
Cash for College Family Night
College-Focused Advisory Program
Career Day
Field Trips to Various Colleges in California
Parent Informational Nights
Partnerships with Local Colleges (SF State, UC Berkeley, Contra Costa College, CSU East Bay))|
Two Full-Time College Advisors
Schoolwide PSAT Days

Parental Involvement
e Parent Volunteer Network
e FST-Family Staff Team
e Quarterly Parent Teacher Conferences

What are the main priorities for improvement?

To improve moving forward, we plan to focus on research skills across all content areas, introducing
common expectations and rubrics for research paper writing and citation in order to better prepare our
students for the rigors of collegiate scholarship. In addition, we will continue to refine our various EL
supports to offer more individualized support to each student. We will also continue to build
partnerships with the community to increase carcer awareness and internship opportunities.
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Percentage of Students Meeting and Exceeding State Standards on the Math CAASPP
Exam - Comparison to Public Schools that Pupils Would Otherwise Attend (2019)
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Positive School Climate

e School-wide PBIS System (Kickboard Program)

e Our suspension rate declined by 3.3% in 2018 (California School Dashboard)

e We devoted significant time and resources to further develop our PBIS System and
Socioemotional Program through the addition of a Wellness Counselor.

e Ability to Maintain Average Attendance Rate at 95% for the 18-19 School Year

e Increased teacher support and coaching opportunities with an additional Dean of Instruction

College-Going Culture
e 100% of Students Apply to College
Cash for College Family Night
College-Focused Advisory Program
Career Day
Field Trips to Various Colleges in California
Parent Informational Nights
Partnerships with Local Colleges (SF State, UC Berkeley, Contra Costa College, CSU East Bay)
Two Full-Time College Advisors
Schoolwide PSAT Days

® ® o 00 0 @0 0

Parental Involvement
e Parent Volunteer Network
® FST- Family Staff Team
e Quarterly Parent Teacher Conferences

What are the main priorities for improvement?

~ To improve moving forward, we plan to focus on research skills across all content areas, introducing
common expectations and rubrics for research paper writing and citation in order to better prepare our
students for the rigors of collegiate scholarship. In addition, we will continue to refine our various EL
supports to offer more individualized support to each student. We will also continue to build
partnerships with the community to increase carcer awareness and internship opportunities.
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