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Ackerman Charter School District
Academic Memorandum Form
Section 1. Charter District Information
General Information
	Prompt
	Response

	Charter District Name
	Ackerman Charter School District

	District Address
	13777 Bowman Rd

	City
	Auburn

	ZIP Code
	95603

	County
	CA

	Website Address
	https://www.ackerman.k12.ca.us/

	County District School (CDS) Code
	31-66761-6031009

	Charter Number
	00D9

	Current Charter Term Start Date
	7/1/2025

	Current Charter Term End Date
	6/30/2032

	Grade Levels Served
	TK-8

	2024–25 Enrollment
	603

	Instruction Type
	Classroom-based


District Description:
Ackerman Charter School District (ACSD) is a small, independent school district consisting of a single school, situated in the rural Sierra Foothills near Interstate 80. Founded in 1895 as Bowman School, it has consistently served as a central hub for the Bowman community.
While tradition remains a valued aspect of Bowman School's heritage, significant changes occurred during the 2005-2006 school year when Bowman applied for charter status to sustain and grow the school district. That year, Bowman Charter School was approved as a hybrid model and earned the distinction of being a California Distinguished School. The community and parents responded positively to the integration of charter and district students, fostering a robust school program that balances family choice, strong enrollment, and the preparation of students for future careers and college in the twenty-first century. In 2007, the Ackerman Elementary School District became the ninth charter school district in the state. Since then, the Ackerman Charter School District has seen a growing demand for enrollment, with the number of families applying increasing each year. Despite area-wide declining enrollment in neighboring districts, the number of students at Ackerman has steadily grown. As the school has expanded, so have its programs, services, and offerings for students. Test scores have consistently improved, the implementation of technology in a purposeful and intentful manner has been widely embraced. Bowman continues to meet the social emotional needs of our students by setting aside time daily for building culture and relationship within our school community. 
ACSD’s mission is to assist all students in becoming academically successful, responsible, confident, and creative by providing a safe, nurturing, and academically challenging environment. To accomplish this mission, ACSD focuses on student outcomes and offers an educational program that promotes academic self-reliance, personal integrity, and a lifelong love of learning. Our target student population includes individuals with a variety of backgrounds including socio-economic, cultural, English learners, high and low achieving students, as well as those with special needs.
Charter Schools within the Charter District
Provide information regarding the first charter school.
	Prompt
	Response

	Charter School Name
	Bowman Charter School

	County District School (CDS) Code
	31-66761-6031009

	Charter School Address
	13777 Bowman Rd

	City
	Auburn

	ZIP Code
	95603

	Grade Levels Served
	TK-8

	2024–25 Enrollment
	606

	Instruction Type
	Classroom-based


Demographic Information
Provide the following information as a percentage of the charter district’s total student population. Provide the information as it is reported on the 2025 California School Dashboard.
2025 Student Group Information
	Prompt
	Percentage

	English Learners
	0.4

	Foster Youth
	0

	Homeless
	0.5

	Socioeconomically Disadvantaged
	26

	Students with Disabilities
	11


2025 Race/Ethnicity Information
	Prompt
	Percentage

	African American
	0.5

	American Indian
	0.2

	Asian
	0.8

	Filipino
	0.8

	Hispanic
	18

	Pacific Islander
	0

	Two or More Races
	10

	White
	70




Section 2. California School Dashboard Data Overview
California School Dashboard
2025 Performance Levels: Percentage and Colors
	Prompt
	Percentage
	Color

	Chronic Absenteeism
	6.5
	Green

	Suspension Rate
	0.5
	Blue

	English Learner Progress
	45.8
	No Performance Color

	Graduation Rate
	Not applicable*
	Not applicable

	College/Career
	Not applicable*
	Not applicable


* The Graduation Rate and College/Career Indicators represent outcomes for students finishing high school. As the Ackerman Charter School District serves only grades TK through eight, these indicators do not apply.
2025 Performance Levels: Color and Distance from Standard
	Prompt
	Color
	Above or Below Standard
	Distance From Standard

	English Language Arts
	Green
	19.7
	Above standard

	Mathematics
	Yellow
	1.8
	Below standard


California Assessment of Student Performance and Progress
Provide the percentage of students that met or exceeded the standard for California Assessment of Student Performance and Progress (CAASPP) English language arts/literacy and mathematics test results:
	Prompt
	Percentage

	English Language Arts
	61.46

	Mathematics
	52.48




Section 3. Areas of Greatest Progress and Need
1. Based on California School Dashboard (Dashboard) data, identify the charter district’s areas of greatest progress.
Ackerman Charter School District (ACSD) distinguishes itself as a high-performing, student-centered educational community grounded in strong instructional practices, positive school culture, collaborative leadership, and deep family engagement. The district’s strengths are evident not only in academic outcomes but also in the relationships, systems, and strategic commitments that support student success. Together, these strengths create a learning environment where students feel empowered, safe, and inspired to thrive. 
One of ACSD’s greatest strengths is its unwavering commitment to high-quality instruction and continuous improvement. The district utilizes research-based teaching practices, standards-aligned curriculum, and ongoing assessment cycles to monitor student learning and guide instructional decisions. Teachers analyze data collaboratively, participate in structured professional learning communities (PLCs), and design interventions or extensions based on student needs. The implementation of the NWEA MAP assessment system has strengthened ACSD’s ability to understand growth over time, set meaningful student goals, and adjust instruction proactively. Students see themselves as active participants in their learning, celebrating academic growth and setting future goals with the guidance of their teachers. 
Another core strength of ACSD is its supportive and inclusive school culture, rooted in Responsive Classroom practices and the district’s character education program highlighting Perseverance, Respect, Ingenuity, Discipline, and Empathy. These expectations are woven into daily interactions, shaping schoolwide norms that emphasize kindness, responsibility, and community. Students are explicitly taught social-emotional skills, creating a safe environment where they can take risks, engage in collaborative learning, and navigate challenges with confidence. This strong culture is enhanced by ACSD’s small-school atmosphere, where students are known by teachers and staff, allowing individualized attention and consistent relationships that support both academic and emotional well-being. 
The district’s middle school offers electives, athletics, leadership programs, and clubs that help students explore their interests while developing teamwork and responsibility. These varied opportunities support the whole child and encourage students to develop a sense of purpose and identity. Teachers frequently design authentic, real-world tasks that deepen students’ critical thinking and problem-solving skills—skills essential for success in high school and beyond. 
The district also demonstrates strength in its dedicated and highly collaborative staff. Teachers and support personnel are deeply committed to meeting students’ academic and social-emotional needs, and they engage in ongoing professional development to refine their practice. ACSD staff work together across grade levels and departments, ensuring continuity, alignment, and shared expectations. This professional culture empowers educators to innovate, reflect, and work collectively toward the district’s mission. 
Family and community engagement are additional pillars of strength for ACSD. The district actively builds partnerships with families through open communication, regular updates on student progress, parent education nights, and collaboration with the Parent-Teacher Organization and various advisory groups. Families feel welcomed, and their voices are valued in decision-making processes such as the LCAP, ELAC, and schoolwide initiatives. This strong partnership increases trust and reinforces the idea that educating students is a shared responsibility. Community engagement, local partnerships, and volunteer involvement further enrich the educational experience for ACSD students. 
Ackerman Charter School District demonstrates a powerful blend of academic rigor, caring relationships, and forward-thinking leadership.
2. What internal assessments (not CAASPP) are being used to demonstrate the charter district’s areas of greatest progress? Are any of these assessments on the approved verified data list? If so, which ones?
ACSD uses local assessments, some on the verified list, some are not. On the verified list, ACSD uses NWEA MAP which is given three time per year to measure both academic achievement and growth. Also DIBELS mClass is used to assess for reading difficulties. Our students are given writing assessments 3 times per year and graded on a standardized rubric in grades 2-8. ACSD also uses both formative and summative curricular assessments to measure progress.
3. Based on Dashboard data, identify the charter district’s areas of greatest need. Include references to student groups.
In ELA  many students are achieving grade-level standards, but certain subgroups show lower performance relative to peers. According to recent CAASPP results for 2025, SED students have a higher percentage in the standard nearly met and standard not met, and lower percentages of students meeting or exceeding standards in ELA compared with non-disadvantaged peers. 
Math results show variation across subgroups, with evidence of the need for concentrated instructional strategies. Students with Disabilities and Socioeconomically Disadvantaged Students are referenced as groups with lower status performance levels in both ELA and math in district assessments aligned with Dashboard metrics. In the 2025 CAASPP math results, subgroup performance shows that economically disadvantaged students have higher rates in the standard not met and standard nearly met categories than their peers. 
While Ackerman Charter continues to perform well in many areas, subgroup performance highlights key areas of need in ELA and math achievement—especially for students with disabilities and socioeconomically disadvantaged learners. These needs call for strengthened intervention strategies, differentiated instructional supports, and expanded enrichment opportunities designed to close gaps and accelerate achievement for all.
4. How is the charter district addressing these areas of need? Include references to student groups.
ACSD has implemented a Multi-Tiered System of Support (MTSS) using PLCs. This model ensures that all students receive targeted instruction if they have not mastered standards or skills initially taught in class. With assessments and progress monitoring, staff interprets the data of both academic achievement and growth. Teachers design instruction for small intervention groups as well as using Universal Design for Learning (UDL) strategies ensuring that all students have access to learning. Students move fluidly between classrooms and groups based on their needs. Each grade dedicates time to supplementary instruction beyond the core program. With three tiers, each offering progressively more intensive support, our MTSS monitors programs and students closely with data reviews to track efficacy of instruction and progress toward grade-level proficiency.
In addition to academic support, Bowman employs both a certified school counselor and school psychologist to support the behavioral and emotional needs of our students. The district addresses the needs of academically struggling students through a range of intervention programs and instructional approaches. An Intervention Team that includes Site Administration, Coordinators of Student Services, and Coordinator of Special Services, and a credentialed Intervention Teacher consults with teachers to discuss student academic and behavioral struggles. The team collaborates on possible interventions, reviews data, tracks the success of classroom interventions both academically and behaviorally. The team oversees various interventions across all grade levels to ensure the efficacy of instruction and interventions, as well as monitor student progress. Students in need of support receive focused instruction in small groups led by credentialed teachers or highly trained paraprofessionals. Students not demonstrating progress are moved to Tier 2 interventions. Additional intervention options include small group targeted interventions delivered by our Title 1 program, before and after-school tutoring, and lunchtime tutorial workshops. Students not progressing  with Tier 1 interventions, needing more support may be referred to The Student Study Team (SST) process. This identifies students who may benefit from alternative interventions to enhance their learning. Identification criteria include data from attempted interventions, standardized test scores, assessments from instructional software, teacher observations, curriculum-based measurements, academic grades, and other school-approved screening methods.


Section 4. Summary of Performance on Measurable Pupil Outcomes
1. Identify the Measurable Pupil Outcomes in Element 2 of the charter petition. Summarize the performance for each outcome.
Annual goals and measurable student outcomes are defined in the Local Control Accountability Plan (LCAP). Goal 1, 2 and 3 specifically outline goals in the areas of English Language Arts, Math and student engagement are measured using a variety of assessments including local surveys, annual CAASPP assessments, ESGI, and NWEA MAP assessments. The following information outlines the yearly (2024-25) LCAP goals and actions  to attain these goals.
Goal 1: ELA - ACSD will increase all student academic performance towards meeting or exceeding standards in language arts through high-quality Tier 1 instruction and curriculum, tiered interventions, and enrichments as demonstrated by local and state assessment data.
Goal 2: Math - ACSD will increase all student academic performance towards meeting or exceeding standards in mathematics through high-quality Tier 1 instruction and curriculum, tiered interventions, and enrichments as demonstrated by local and state assessment data.
Goal 3: Student Engagement - ACSD will implement strategies to engage students in their learning and provide interventions to eliminate barriers to student success, including Tier 2 and 3 targeted academic support as needed. Overall Academic Performance (2025) ELA: Sixty-one and a half percent (61.5%) of students in Ackerman Charter met or exceeded grade-level standards on the 2025 Smarter Balanced ELA assessment. In grades 3–8 scores vary; however, several middle grades (e.g., 5th, 7th, 8th) have a sizeable number of students in the Proficient/Advanced categories. Hispanic students earned scores of 24.3% proficient and 15.7% advanced which is a decrease of approximately 13% in the prior year. Economically Disadvantaged Students earned scores of 30.6% proficient and 15.7% advanced, a decrease of approximately 5% over the previous school year. The performance of students with disabilities improved from 17.5% proficiency to 22% in the previous school year. 
Mathematics: Fifty-two and a half percent (52.5%) of students met or exceeded grade-level standards in mathematics in 2025. This represents a modest decline (–2.16%) from 2024. Hispanic students earned approximately 24.3% proficient and 15.7% advanced, representing a 3% decline from the previous year. Economically Disadvantaged Students (SED) earned scores of 24.3% proficient and 13.1% advanced, a decline of less than 2% over the previous year. The performance of students with disabilities earned just above 13% proficient, exceeding the previous year’s score by less than ½%.

Section 5. Local Control and Accountability Plan Progress
1. Provide a summary of progress made in meeting the charter district’s 2024–25 Local Control and Accountability Plan (LCAP) goals.
During the 2025-26 school year, Bowman Charter School made significant progress toward achieving the Local Control and Accountability Plan (LCAP) goals designed to strengthen instructional practice, increase student academic achievement, and deepen staff capacity in both English Language Arts (ELA) and mathematics. The district’s focus on high-quality professional learning, targeted student supports, and data-driven reflective practice has laid the foundation for sustained improvement.
A major area of advancement was the development of staff expertise in mathematics instruction aligned to the newly adopted California Math Framework. Teachers participated in a comprehensive professional development program that centered on understanding the framework’s vision for equity, conceptual understanding, and student sense-making. This professional learning included targeted workshops and follow-up collaborative application in grade-level teams. As a result, teachers reported increased confidence in designing instruction that emphasizes reasoning and problem solving, consistent with state expectations.
In alignment with this work, the school implemented a math lesson study and observation cycle, allowing educators to collaboratively plan, teach, observe, and reflect on lessons in real time. This cycle created structured opportunities for peer feedback and reflective dialogue rooted in classroom practice. Teachers shared that these experiences deepened their understanding of student thinking and instructional moves that support mathematical reasoning.
To further strengthen teaching practices, staff engaged in a sustained book study on Building Thinking Classrooms by Peter Liljedahl. This professional learning was embedded in monthly professional development and provided a research-based framework for fostering classroom environments in which all students are intellectually engaged and supported to think deeply. Teachers explored and piloted thinking routines and structures that promote student ownership of learning, collaborative problem solving, and access to rich mathematical tasks.
Complementing instructional shifts, Bowman Charter expanded both math and ELA intervention programs to ensure all students received the support they need to access grade-level content. These intervention structures were embedded within an updated Multi-Tiered System of Supports (MTSS) that provided a more coordinated and responsive approach to academic and behavioral needs. The MTSS framework ensured that interventions were data-driven, progress-monitored, and tailored to student needs, with structured input from educational peers, specialists, and instructional leaders. Teachers reported that this systematic process increased their capacity to identify students needing support earlier and to adjust instruction more responsively.
Building on collaborative structures, Professional Learning Communities (PLCs) met regularly to analyze student performance data, reflect on instructional practice, and plan responsive teaching strategies. These PLC conversations prioritized evidence of student learning and fostered shared ownership for student growth, which directly connected to the school’s LCAP metrics for achievement and equity.
In addition to adult professional learning and support structures, Bowman Charter emphasized student agency and goal setting. Students engaged in setting individual performance goals for the NWEA MAP assessments, reflecting an increased focus on growth mindset and self-regulated learning. Through conferences and progress checks, students articulated their goals and identified strategies to support their own growth. Staff noted that integrating goal setting helped students view assessments as tools for personal growth rather than purely evaluative measures.
Overall, the 2024–25 school year demonstrated purposeful implementation of systems and practices that align with the district’s LCAP priorities. Through intentional professional development, enhanced instructional collaboration, a strengthened MTSS framework, and student-centered academic planning, Bowman Charter continues to progress toward its goals of improving instructional effectiveness and accelerating student achievement across all learners.
2. Provide a summary of the charter district’s 2025–26 LCAP mid-year update that describes what the charter district is doing to increase community input.
Bowman Charter School is committed to fostering strong partnerships with families and the broader community, recognizing that meaningful community input is essential to student success and continuous school improvement. The school has intentionally created multiple, accessible opportunities for parents, guardians, and community members to share their voices, perspectives, and feedback.
Two organizations that support Bowman Charter engage families are the Bowman Education Foundation (BEF) and the Bowman Parent Teacher Organization. Both the BEF and PTO provide a structured forum for parents to participate in school life, support school programs, and share ideas and concerns. BEF focuses its efforts on larger campus projects, the Outdoor Pavilion. While PTO focuses on supporting classroom initiatives such as our volunteer Art Docent program. Through regular meetings, events, and volunteer opportunities, families are encouraged to contribute to decision-making and strengthen the sense of shared ownership in the school community.
Bowman Charter also prioritizes clear, consistent, and transparent communication from school leadership. The Superintendent/Principal maintains an open-door approach and regularly shares updates regarding academic programs, school initiatives, and operational decisions. Families are invited to ask questions, provide feedback, and engage in dialogue through meetings, email communication, and community forums. This approach reinforces trust and ensures that community members feel heard and valued.  In addition, Bowman Charter actively seeks community input during strategic planning and long-term decision-making processes. Families and staff have been invited to participate in surveys, discussions, and informational sessions related to school improvement efforts, facilities planning, and district initiatives. These opportunities allow stakeholders to provide input on priorities and help shape the direction of the school in ways that reflect community needs and values.
Transparency is further supported through accessible policies, handbooks, and public documents that outline school expectations, procedures, and avenues for communication. By making information readily available and clearly articulated, Bowman Charter ensures that families understand how to engage with the school and how their feedback can influence school practices.
Overall, Bowman Charter School demonstrates its commitment to improving community input by cultivating open communication, supporting active parent involvement, engaging stakeholders in planning processes, and maintaining transparent systems. These efforts strengthen partnerships between home and school and contribute to a collaborative learning environment focused on continuous growth and student success.


Section 6. Differentiated Assistance
1. Does the charter district qualify for Differentiated Assistance for the 2025–26 school year? If yes, provide a narrative response to prompts 2, 3, and 4.
No
2. Under which student groups and state priorities did the charter district meet the eligibility criteria for Differentiated Assistance (DA) in both the prior and current year?
[No Response]
3. Identify the support provider the charter district will be working with for technical assistance with DA.
[No Response]
4. What improvement strategies and actions has the charter district selected to address its identified student groups and state priorities?
[No Response]


Section 7. Acknowledgment, Certification, and Submission
Initial each of the below statements to confirm that you have read and understand following:
Acknowledgment
I understand and acknowledge that the CDE will present this information to the California State Board of Education (SBE) as a part of its annual information memoranda regarding the academic progress of charter districts authorized by the SBE. This information will be made publicly available and/or provide the information to other agencies, organizations, and individuals.
KSW
Certification
I hereby certify that I am a full-time paid employee of the charter district who has direct knowledge of the information contained herein and am authorized to submit this information to the CDE. I certify that I have provided only true and correct information about the charter district.
KSW
Contact Information
	Prompt
	Response

	Full Legal Name
	Kristin S. Wells

	Job Title
	Superintendent/Principal

	Email Address
	kwells@ackerman.k12.ca.us

	Phone Number
	530-885-1974



