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Summary of Key Issues

Annual Evaluation Report

California Education Code (EC) Section 60855 requires that the California Department of Education (CDE) contract for an independent evaluation of the previous year’s California High School Exit Examination (CAHSEE) testing activities. The CAHSEE independent evaluator, Human Resources Research Organization (HumRRO), has prepared annual reports on the CAHSEE and provided them to the State Board of Education (SBE) since 2000. The executive summary for the Independent Evaluation of the California High School Exit Examination: 2011 Evaluation Report is provided as Attachment 1. A copy of the full report, which contains findings and recommendations as well as an analysis of the results from the 2010–11 test administrations, will be provided to the SBE as soon as it becomes available. In addition, the CDE will make the full report available to the public by posting it to the CDE Web site in January 2012. 

Biennial Evaluation Report
Under California Education Code (EC) Section 60855(d), the independent evaluator provides regular biennial reports by February 1 of even-numbered years following 2002 to the Governor, the Office of the Legislative Analyst, the State Superintendent of Public Instruction, the SBE, and the chairs of the education policy committees in both houses of the Legislature.

HumRRO will present the findings and recommendations of the Independent Evaluation Biennial Report of the CAHSEE to the SBE at the March 2012 SBE meeting. A copy of the report will be provided to the SBE and posted to the CDE Web site upon its approval.
Attachments
Attachment 1:
Independent Evaluation of the CAHSEE: 2011 Evaluation Report, Executive Summary (10 Pages)
Attachment 2:
California Department of Education Response to Recommendations by the Human Resources Research Organization (HumRRO) in the Independent Evaluation of the CAHSEE: 2011 Evaluation Report 
(3 Pages)

Independent Evaluation of the CAHSEE: 2011 Evaluation Report

Executive Summary

In 1999, the California legislature established the requirement that, beginning with the Class of 2004, students pass a graduation examination in English-language arts (ELA) and mathematics (Senate Bill 2X [SB-2X], written into Chapter 9 of the California Education Code [EC] as sections 60850–60859). In July 2003, after the completion of the 2002–03 California High School Exit Examination (CAHSEE) testing, the State Board of Education (SBE) voted to defer the CAHSEE requirement to the Class of 2006. 

The legislation establishing the CAHSEE requirement also called for an independent evaluation of the impact of this requirement and of the quality of the CAHSEE tests. The Human Resources Research Organization (HumRRO) has served as the independent evaluator of the CAHSEE since January 2000. Over the past 11 years, HumRRO has gathered, analyzed, and reported a wide range of information as part of the independent evaluation of the CAHSEE. Copies of our annual and biennial evaluation reports may be found on the California Department of Education (CDE) CAHSEE Independent Evaluation Reports Web page at: http://www.cde.ca.gov/ta/tg/hs/evaluations.asp.

This annual report covers analyses of test results and other evaluation activities conducted through June 2011. Evaluation activities, findings from these activities, and recommendations based on these findings are summarized here. As in previous years, the evaluation includes analysis of test quality, test results, student perspectives, and an investigation of indicators of student achievement and success outside the CAHSEE program. Additionally, HumRRO began a special Post-High School Outcomes Study this year to investigate how students who graduated with differing levels of success on the CAHSEE are doing after high school. We will study these data to help evaluate the effectiveness of the CAHSEE passing standards and blueprints in the assessment of students’ readiness for work and college. We report progress on the Post-High School Outcomes Study, noting it will be a major part of next year’s evaluation activities. More detailed information on each activity is provided in the full report under the following topics:

· 2011 test administration, essay scoring, and score equating (Chapter 2)
· 2011 test quality review, including reviews of item development processes, alignment, and accessibility (Chapter 3)
· 2010–11 test results, including analyses of cumulative passing rates (Chapter 4)
· Analysis of student questionnaire responses (Chapter 5)
· Examination of other indicators of student achievement and success, including overview of the Post-High School Outcomes Study (Chapter 6) 
The final chapter (Chapter 7) of this annual report includes both a summary of key findings from each of these activities and a number of general policy recommendations for further improving the CAHSEE and its use. Following are the major findings as of June 2011, after eleven and a half years of evaluation.

CAHSEE Test Quality Continues to be Good


As in prior years, HumRRO reviewed the alignment of CAHSEE test forms to the blueprints specifying the content standards to be assessed. Good alignment provides the key evidence for the validity of the interpretation of the CAHSEE test scores as an indicator of competency in the required content. Alignment results from 2011 were mostly consistent with results from 2005 and 2008 for mathematics and with results from 2005, 2008, and 2009 for ELA. The CAHSEE test forms continue to surpass, for most strands, the minimum criterion for each alignment measure, although for some strands the alignment outcomes are consistently somewhat lower than for others. The 2011 CAHSEE mathematics test form was aligned with all or most of the targeted content strands for each alignment measure. The ELA test form was aligned with the majority of targeted content strands for two alignment measures, with more than half of the targeted content strands for one measure, and for less than half the strands for the fourth measure.
HumRRO worked with the National Center on Educational Outcomes (NCEO) to conduct the accessibility review of CAHSEE test design relative to the various student populations who take the CAHSEE. The test forms demonstrated many instances of fidelity to universal design considerations, including appropriate grade level vocabulary and sentence complexity, inclusion of commonly used words, sensitivity to test-taker characteristics, and identifiable questions. Some concerns about visual presentation of items were noted.

This year, we continued analyses of the accuracy with which the essay portion of the ELA test was scored and found acceptable accuracy similar to that observed in prior years. Two-thirds of the time, two independent scorers assigned the exact same score for each essay. Independent scores differed by more than one point about one percent of the time. We also found that the test forms used in different administrations were of comparable difficulty, as indicated by consistency in the raw-to-scale score tables resulting from test form equating. Further, we conducted a detailed replication of item analysis and equating for the March 2011 form that fully confirmed the operational results.

Test Scores Have Been Improving

Among many arguments for instituting the CAHSEE is the belief that this requirement would lead schools to improve the effectiveness of instruction in the content judged important for success after high school and lead students to work harder to master this content. Figure ES.1 shows that competency in the CAHSEE content, as indicated by scores from the initial testing of grade ten students, has improved over the past eight years. The percentage of students passing both parts on the first try has increased steadily from 64.3 percent in 2004 (Class of 2006) to 73.8 percent in 2011 (Class of 2013). Initial passing rates for Hispanic, African-American, and economically disadvantaged students showed even larger gains, indicating a modest reduction of achievement gaps at grade ten for these groups.
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Figure ES.1. Trends in overall grade ten passing rates for selected groups.
(Reproduction of Figure 4.1)
Note: Hisp = Hispanic or Latino, Afr. Amer = African American or Black, Econ Dis = Economically disadvantaged,    EL = English Learner, SE = students in special education.


One particular problem addressed by the CAHSEE requirement is student participation in elective high school mathematics courses. When the CAHSEE requirement was first passed, school districts established graduation requirements and some districts did not require students to take specific mathematics courses to receive a high school diploma. A statewide requirement that students take Algebra I was added shortly thereafter. Since the CAHSEE requirement was implemented for the Class of 2006, the percentage of grade ten students who have already taken Algebra I and are taking even higher level mathematics courses has increased steadily and dramatically, from 56 percent for the Class of 2006 to 73 percent for the Class of 2013 (Table 4.25). For all groups except English learners and Native Americans, the percentage taking courses beyond Algebra I continued to increase this year. However, the percentage of economically disadvantaged, Hispanic, and African American students taking courses beyond Algebra I continued to lag behind that of white and Asian students. For example, the percentage of Black or African-American students taking courses beyond Algebra I this year (67 percent) was about the same as the percentage of white students taking courses beyond Algebra I five or six years ago.
Increases in the grade ten passing rates indicate improved effectiveness of instruction prior to the point at which students take the CAHSEE for the first time. There is also evidence for improved remediation for students who do not initially pass the CAHSEE. The calculation of cumulative pass rates beyond grade ten is a difficult and controversial process, particularly given assumptions that must be made with an incomplete set of data. For example, when a student does not pass the CAHSEE in grade ten and does not retest in grade eleven, he or she may have dropped out or may have moved out of the state and continued high school elsewhere. Similarly, the test data available to HumRRO cannot identify when a student passes the CAHSEE in grade ten and then moves out of state. While the assumptions are subject to debate, HumRRO has retained consistent assumptions over time to facilitate interpretation of trends. Recognizing some difficulty in tracking students across grade levels, HumRRO estimates that cumulative passing rates for grade twelve general education students have increased from 91.2 percent for the Class of 2006 to 94.2 percent for the Class of 2011 (Table 4.11).

One new analysis HumRRO conducted this year looked more closely at the 2010–11 testing status of students in the Class of 2011 who had not passed one or both parts of the CAHSEE as grade eleven students, with testing status defined as either “continuing” or “not continuing” to test in grade twelve. As might be expected, the percentage of students not continuing to test was higher for those who had passed neither the ELA nor mathematics test through grade eleven (35.5%) than for those who had passed one of the two tests, with 21.5 percent of those who had passed ELA not continuing, and 18.6 percent of those who had passed mathematics not continuing (Table 4.12). When testing status was compared to the prior mean CAHSEE score earned by students on the test they had yet to pass, the prior mean was found to be only very slightly higher for students who continued to test compared to the mean for students who did not. This seems to indicate that there is a reason other than prior test performance that may be responsible for students choosing not to continue testing, hence denying themselves the opportunity to be successful on the CAHSEE.

One final indication of the impact of the CAHSEE requirement on student achievement is the significant number of students not passing the CAHSEE by the end of grade twelve who continue to work to pass in a fifth or subsequent year of high school. Roughly 25,500 general education students and 16,000 students in special education who were first-time seniors in 2010 had not met the CAHSEE requirement by May 2010 (Table 4.33). Of these, nearly 9,400 general education students and about 2,400 special education students took the CAHSEE at least once this year. Slightly over one-quarter of the general education students, but just about a tenth of the special education students who took the CAHSEE in their fifth year of high school completed the requirement. Also nearly 2,500 general education students in the Class of 2009 who had not yet passed the CAHSEE continued to try to pass it this year, and over 600 of these students did pass (Table 4.30). While there is no comparable data on fifth-year seniors prior to the CAHSEE requirement, the number now continuing to work to meet the new requirement is quite significant. 
Significant Gaps in Passing Rates Persist

While performance on the CAHSEE has increased for key demographic groups, significant gaps in CAHSEE passing rates persist. As shown in Figure ES.1 above there has been a modest reduction in gaps in initial passing rates for Hispanic or Latino, African American or Black, and economically disadvantaged students. Notwithstanding this modest reduction, their passing rates are still 7–15 percentage points below overall passing rates. Initial passing rates for ELs have increased only modestly, with about a third of these students meeting the CAHSEE requirement in grade ten. Almost by definition these students will have great difficulty passing at least the ELA portion of the CAHSEE until they achieve proficiency in English and are no longer classified as ELs. Trends for ELs are better captured by trends in scores on the California English Language Development Test (CELDT) reported elsewhere (see http://celdt.cde.ca.gov/). Finally, while there has been some improvement for students in special education, less than one quarter of these students met the CAHSEE requirement in grade ten. 

Students Report Varying Perspectives on the CAHSEE
As part of the independent evaluation, students complete a brief questionnaire after each part of the CAHSEE. The questions are designed to identify different ways that students are affected by the CAHSEE requirement. Responses to several questions suggest that, overall, increases in student CAHSEE scores result from a combination of increased help and increased effort. For example, this year 43 percent of all grade ten students said that a teacher spent time in class helping them get ready to take the CAHSEE ELA test and 27 percent said a teacher spent time helping them get ready to take the CAHSEE mathematics test (Table 5.4). In addition, the percentage of this year’s grade ten students saying they used the CAHSEE on-line prep increased to 12 percent for ELA and increased to 10 percent for mathematics(Table 5.6).
Trends in student responses indicate teachers have increasingly focused coursework on the skills tested by the CAHSEE. This year about 49 percent of all grade ten students said that all of the questions on the CAHSEE ELA test were similar to those encountered in class, up from 41 percent in 2005. Similarly, 44 percent of students said that all of the questions on the CAHSEE mathematics test were similar, compared to 35 percent in 2005 (Table 5.19). About 95 percent of all grade ten students said most or all of the topics on the ELA test were covered in their courses, up from 92 percent of grade ten students in 2005. For mathematics, the percentage saying most or all of the topics were covered in their courses rose from 89 to 91 percent over the same period (Table 5.17). The rigor of related courses has also increased. The percentage of grade ten students saying that the questions on the CAHSEE were more difficult than questions encountered in their course work dropped from 18 percent in 2005 to 12 percent in 2011 for ELA and from 22 percent in 2005 to 19 percent in 2011 for the mathematics test (Table 5.21).

In contrast to these generally positive perceptions, grade ten minority and low income students (ED), students with disabilities (SWD), and English learners (EL) continue to report a somewhat different picture. For example, ED, SWD and EL students report at higher levels than other students that test questions and topics on the CAHSEE differ from what they have seen in class and are more difficult than questions they see on classroom tests and homework. ED, SWD, and EL students were more likely than the general population to report nervousness as preventing them from doing as well on the test as they could. Hispanic or Latino, African American, and American Indian/Native Alaskan groups also report higher levels of difficulty with the test content than the general population reported.

As to graduation expectations and post-high school plans, grade ten students continue to be optimistic. About 84 percent of all grade ten students expect to graduate from high school on time, and about 62 percent of them plan to attend a four-year university. About 10 percent of grade ten students said they expect to graduate but may need additional coursework beyond their senior year (Table 5.8). That optimism declines for those who struggle to pass the CAHSEE, with only about 20 percent of this year’s grade twelve students still taking the CAHSEE reporting that they plan to attend a four-year university (Table 5.33). However, when asked what they would do if they did not pass this time, only about 4 percent of the grade twelve students who actually did not pass said they would give up trying to get a diploma (Table 5.38). The rest were willing to keep trying through additional courses, community college programs, or the GED program. 
Graduation Rates Increased and Dropout Rates Decreased, but Gaps Persist

We examined trends in other academic indicators to see if there might be changes that could be associated with the implementation of the CAHSEE requirement, beginning with the Class of 2006. Details of the indicators analyzed and findings from these analyses are reported in Chapter 6 and summarized here. 
Graduation rates dropped when the CAHSEE took effect as a graduation requirement in 2006 but the pattern has been more complicated since. The four-year adjusted cohort graduation rate complies with the U.S. Department of Education’s 2008 guidance and accounts for students who transfer in and out of California schools from grade nine on. This rate is represented by the blue line in Figure ES.2 and shows a steady climb after the 2006 dip, reaching its highest level in several years in 2010. A second calculation, the grade nine to graduation rate, is calculated simply as the number of graduates divided by the number of grade nine students four years prior. This calculation is depicted as the green line in Figure ES.2. Although this rate had continued its decline after the 2006 dip, it rose in 2010. Gaps in graduation rates have narrowed but continue to be large, ranging from 59.0 percent for African American students to 89.4 percent for Asian students.
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Source: CDE DataQuest. http://data1.cde.ca.gov/dataquest (accessed August 24, 2011).

Figure ES.2. Trends in two graduation rates.

(Reproduction of Figure 6.5)

The 2010 increase in graduation rates was accompanied by a decline in dropout rates. Table ES.1 shows the four-year dropout rates by demographic groups. Aside from an anomalous upward spike for the Class of 2009, the dropout rates have declined each year from 2007 to 2010, to a low of 17.7 percent for the Class of 2010. Large differences in dropout rates persist, from a low of 7.1 percent for Asian students to a high of 30.3 percent for African American students.

Table ES.1. CDE Four-Year Dropout Rates by Demographic Group 

(Extracted from Table 6.3)

	Demographic Group
	Four-Year Derived Dropout Percentage
	Percentage Point Decrease in Dropout Rate

	
	2006–07
	2007–08
	2008–09
	2009–10
	

	Race/Ethnicity

	African American (not Hispanic)
	35.8%
	32.9%
	36.8%
	30.3%
	5.5

	American Indian
	28.1%
	24.1%
	30.0%
	23.8%
	4.3

	Hispanic
	26.7%
	23.8%
	26.7%
	22.0%
	4.7

	Pacific Islander
	24.8%
	21.3%
	25.4%
	18.8%
	6.0

	White 
	13.3%
	11.7%
	14.1%
	10.8%
	2.5

	Filipino
	10.6%
	8.6%
	10.7%
	7.3%
	3.3

	Asian American 
	9.0%
	7.9%
	9.6%
	7.1%
	1.9

	Multiple/No Response
	26.8%
	23.3%
	N/A
	N/A
	N/A

	Other Demographic Groups

	Socioeconomically Disadvantaged
	25.4%
	23.2%
	25.2%
	18.9%
	6.5

	LEP†
	23.5%
	21.7%
	26.4%
	22.7%
	0.8

	Special Education ‡
	26.6%
	23.6%
	27.0%
	15.0%
	11.6

	State Totals 
	21.1%
	18.9%
	21.5%
	17.7%
	3.4


Source: CDE DataQuest.  http://data1.cde.ca.gov/dataquest (accessed July 7, 2011). 

† Limited English Proficient for federal reporting includes English learners and fluent-English proficient students that have not yet tested at the proficient or above level for three years on the CST ELA test.
‡Special education students in the Classes of 2006, 2007, 2010 and 2011 were exempt from the CAHSEE requirement.

Students are Participating in More College Preparation
One concern with the CAHSEE requirement was that it might lead to a focus on more basic courses at the expense of advanced coursework. Among other indicators we have tracked, the percentage of students taking and passing Advanced Placement (AP) tests has been an important check of this concern. In fact, participation in AP examinations has increased both before and after the CAHSEE requirement took effect. Nearly a third of the 2010 graduating class (32 percent) took at least one AP examination and over one-fifth (21 percent) achieved a score of 3 or better on at least one AP examination.
Participation in the SAT college entrance examination continued its slight decline in the 2009–10 school year. Participation on the ACT—which had only about one-quarter of the participation among California students that the SAT program did—increased. We presented achievement on the SAT and ACT using two metrics each and found inconsistent results for both examinations. Mean SAT scores continued a three-year increase, but the percentage of students earning a combined score of 1500 or better continued a two-year decline. Mean scores on the ACT decreased slightly but the percentage of students achieving a score of 21 or higher increased.

The CDE is Making Meaningful Improvements in Data and Reporting

The CDE recently implemented a new data collection system, the California Longitudinal Pupil Achievement Data System (CALPADS), with the potential to expand and improve available data. The CALPADS system aggregates data from a student-level database. In addition, the CDE online system, the California Basic Educational Data System (CBEDS), has been enhanced with select new reports. Four-year adjusted cohort graduation and dropout rates provide outcomes for a cohort of students (i.e., a graduating class) over time. We also note that CDE added disaggregated graduation rates for graduating cohorts in 2010 for the first time, making this important educational indicator more transparent.

Recommendations

As in past years, HumRRO offers a number of recommendations for improving the CAHSEE and its use based on findings from the evaluation. This year, we focus on two general recommendations related to our updated findings. We did not include prior recommendations with no new findings from current year evaluation work. We will, however, conduct a cumulative review of the status of all prior recommendations for the 2012 Biennial Report. The two general recommendations are:

General Recommendation 1: The State Board of Education and the California Department of Education should review the content and rigor of the CAHSEE requirement and propose alternatives for consideration by the Legislature and the Governor.
It has been more than ten years since the CAHSEE blueprints were first adopted by the SBE. It is an appropriate time for CDE and the SBE to review: (a) the pending change to the Common Core State Standards, including college and career readiness standards for high school youth, (b) experience with the current CAHSEE and with high school graduation tests in other states, and (c) initial data from our post-high school outcomes study that will be available in the coming year. Based on the outcome of such a review, the CDE and the SBE should recommend any changes in the content and rigor of the CAHSEE requirement that seem necessary and appropriate to ensuring that a high school diploma signals readiness for college and careers.

General Recommendation 2: California should set and maintain consistent requirements for students with disabilities with respect to the CAHSEE.

The CAHSEE requirement was appropriately deferred for two years for all students from 2004 to 2006 to allow time for instruction at earlier grades to prepare students to take and pass Algebra I and also to prepare students to meet high school ELA expectations. The requirement was deferred two additional years for SWD, from 2006 to 2008, while a law suit on behalf of these students was resolved. This second delay provided additional time to adjust individual education programs (IEPs) at earlier grades to prepare students for the high school requirements. For the high school classes of 2008 and 2009, SWD had to meet the CAHSEE requirement to receive a diploma, although waivers were available if students needed a testing modification to receive a passing score. Under current law, SWD in the high school classes of 2010, 2011, and 2012 have once again been exempted from the CAHSEE requirement, leaving teachers, parents, and the students themselves uncertain as to what is expected beyond spring 2012. Issues leading to the current exemption need to be resolved so that efforts to improve instruction for SWD will resume in full. Resolution of these issues will require agreement on appropriate alternatives for ways that SWD can demonstrate required knowledge and skills and might include identification of appropriate goals for students who are not able to participate in regular academic instruction.

In addition to these two general recommendations, HumRRO offers several specific recommendations for improving CAHSEE development, administration, and scoring procedures. These recommendations are listed briefly here and described more fully in Chapter 7.

Specific Recommendation 1: California should ensure that local educational agencies (LEAs) and school site test administration personnel are trained to deliver appropriate accommodations and modifications to students with disabilities.
Specific Recommendation 2: California should ensure that statewide student data systems are as accurate and up-to-date as possible.

Specific Recommendation 3: California should work with its test administration vendor to achieve improved content alignment of items assessing the content standards in the strands of Mathematical Reasoning and Reading and Comprehension.
Specific Recommendation 4: California should examine the visual presentation of the CAHSEE to achieve closer alignment with the principles of universal design for assessment.

California Department of Education Response to Recommendations 

by the Human Resources Research Organization (HumRRO) in the 

Independent Evaluation of the CAHSEE: 2011 CAHSEE Evaluation Report

General Recommendations

Recommendation 1: The State Board of Education (SBE) and the California Department of Education (CDE) should review the content and rigor of the California High School Exit Examination (CAHSEE) requirement and propose alternatives for consideration by the Legislature and the Governor.

Response: Before moving forward with any changes to the CAHSEE, it is important to consider other implications, and critical policy conversations between the CDE, the SBE, and stakeholders will be necessary. Several developments regarding state assessments have evolved within the past two years. The SBE adopted the Common Core State Standards (CCSS) in August 2010. The CCSS define the knowledge and skills in English-language arts (ELA) and mathematics that students will need for college- and career-readiness. California also joined the SMARTER Balanced Assessment Consortium (SBAC) as a governing state in June 2011. Assessments designed to measure student achievement of the CCSS in grades three through eight and high school in ELA and mathematics are projected to be in place operationally by the 2014–15 school year. In addition, the U.S. Department of Education has indicated that the modified achievement assessment would likely be directly incorporated into the assessment system aligned to the CCSS. The CDE is researching and analyzing potential implications so that the SBE may begin discussions regarding how best to move forward with the development and implementation of a comprehensive statewide pupil assessment system for California that is aligned with the CCSS and conforms to the assessment requirements of any reauthorization of the Elementary and Secondary Education Act (ESEA) or any other federal law that effectively replaces ESEA. 
Recommendation 2: California should set and maintain consistent requirements for students with disabilities with respect to the CAHSEE.

Response: The CDE agrees with this recommendation but recognizes the current legislative requirements regarding students with disabilities, including the availability of an exemption from the CAHSEE requirement for students with an individualized education program (IEP) or Section 504 plan that states the student has satisfied or will have satisfied all other state and local graduation requirements. The exemption, found in California Education Code Section 60852.2, remains in place until an alternative means to the CAHSEE is implemented. Work on development of an alternative means to the CAHSEE, which would allow these students to demonstrate the same level of achievement in the ELA and mathematics content standards required for passage of the CAHSEE, has been ongoing since 2009. If and when an alternative means is implemented, the exemption will no longer be available. However, as indicated in the CDE’s response to the first general recommendation, the assessment landscape nationally and in California is rapidly changing at this time and the implications for assessing students with disabilities will be key in developing an assessment system aligned to the CCSS.
Specific Recommendations

Recommendation 1: California should ensure that local educational agencies (LEAs) and school site test administration personnel are trained to deliver appropriate accommodations and modifications to students with disabilities.

Response: The CDE is working with its CAHSEE administration contractor, Educational Testing Service (ETS), to refine the Directions for Administration and the training video to address concerns about delivery of accommodations and modifications to students with disabilities. In addition, the CDE’s Special Education Division provides technical assistance to LEAs regarding accommodations and modifications for students with disabilities.

Recommendation 2: California should ensure that statewide student data systems are as accurate and up-to-date as possible.

Response: The CDE has already addressed this issue through development of the California Longitudinal Pupil Achievement Data System (CALPADS), which is used to maintain individual-level data including student demographics, course data, discipline, assessments, staff assignments, and other data for state and federal reporting. The assessment and accountability portion of CALPADS is expected to be operational by the 2012–13 school year. Local educational agencies will be able to load their pupil assessment data and will be able to access reports showing their Standardized Testing and Reporting (STAR) Program, California English Language Development Test (CELDT), and CAHSEE data.

Recommendation 3: California should work with its test administration vendor to achieve improved content alignment of items assessing the content standards in the strands of Mathematical Reasoning and Reading and Comprehension.

Response: This recommendation has already been addressed. The CDE worked extensively this fall with the CAHSEE administration contractor, ETS, to develop new test items for these content standards. As a result, a full range of new items will be field tested in the spring of the 2011–12 school year and be introduced shortly thereafter.

Recommendation 4:  California should examine the visual presentation of the CAHSEE to achieve closer alignment with the principles of universal design for assessment. 

Response: The CAHSEE fully incorporates the principles of universal design and makes special test versions (e.g., Braille, large print, audio, etc.) available to meet the needs of its students. Recommendations to increase the amount of white space to the Braille version made by experts in the field of special education will be incorporated in future Braille versions of the CAHSEE. 

12/23/2011 8:35 AM
12/23/2011 8:35 AM

[image: image3.jpg]Percentage

100
g0 |IBS 8.3 854 84
505 302 786 504

o ’——O_O—N e
70| = ) - 4
0 | T08 708 74 i = 635 700
50 -

No CAHSEE | CAHSEE Requirement CCAHSEE Requirement Fully in Effect
40 Requiremen§  Partly inEffect
0
2
10
0

2003 2004 2005 2006 2007 2008 2009 2010

Graduation Year

—+— Graduation Rate Required for ESEA Reporting ——Ninth Grade to Graduation Rate




