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	Date:
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	TO:
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	JACK O’CONNELL, State Superintendent of Public Instruction


	SUBJECT:
	Greenfield Union Elementary School District Comprehensive Assessment Report


Summary of Key Issues

Attachment 1 is the comprehensive assessment report completed by the State Trustee for the Greenfield Union Elementary School District (GUESD), pursuant to the Memorandum of Understanding (MOU) between the State Board of Education (SBE) and the GUESD State Trustee, and its District and Intervention Team (DAIT). The comprehensive assessment is structured around the DAIT components found in the District Assistance Survey (DAS) and it identified findings in eight areas and recommended specific actions for the district to improve student achievement.
At its September 2010 SBE meeting, the SBE approved Item 4, available on the California SBE Agenda—September 14–16, 2010, Web page at http://www.cde.ca.gov/be/ag/ag/yr10/agenda201009.asp. It is a set of performance objectives presented by Norma Martinez, State Trustee of the GUESD pursuant to the MOU between the SBE and the GUESD State Trustee. 

On July 14, 2010, Norma Martinez, State Trustee for the GUESD, presented an initial report of findings and recommendations on progress made by the GUESD. The Board approved the Trustee’s report and recommendations. 

On May 5, 2010, the SBE assigned Norma Martinez as Trustee of the GUESD with authority to stay or rescind local governing board actions, as specified in CDE’s recommended Option A, for a period of not less than three years. The SBE also directed SBE staff to prepare a Memorandum of Understanding (MOU) to define the scope of work and authorities of the Trustee and the district during this period.

Attachment(s)

Attachment 1: Greenfield Union Elementary School District (GUESD) Comprehensive Assessment Report (19 Pages)

GREENFIELD UNION ELEMENTARY SCHOOL DISTRICT
COMPREHENSIVE ASSESSMENT Report

DISTRICT CONTEXT

Greenfield Union Elementary School District (GUESD) is a small, rural, high poverty district in the Salinas Valley, Monterey County. The district has four schools, three serving grades K-5 elementary and one serving grades 6-8 middle school for approximately 2,735 students. Student demographics for GUESD include 97% Hispanic, 1% African American, and 2% White. English Learners represent 63% of the students with 15% reclassified fluent English-Proficient, and 7% participate in the Migrant Education Program. 100% of students participate in Free or Reduced-Price Lunch Program, and the Average Parent Education Level is 1.93 which is below high school education. The district mobility rate indicates that 95% of the students were continuously enrolled from the October 2009 through 2010 STAR Testing. 

GUESD is currently a Program Improvement Year 3 Cohort 1 district, identified by SBE for Corrective Action 6 and assigned the Monterey County Office of Education as its DAIT provider in March 2008. All four schools are in Program Improvement Year 5. The district entered Program Improvement originally in 2005 when it did not make its AYP targets in ELA and Math for district-wide and all significant subgroups. The AYP scores in ELA for the district and subgroups show some increases but not enough to meet the targets from 2005 to 2010. The AYP Math scores are slightly higher with targets met for the first time in 2010 through Safe Harbor for district-wide and all subgroups. The 2010 API for GUESD increased 43 points from the previous year. (See Appendix B.)

PURPOSE 

As required by the State Board of Education, the State Trustee for Greenfield Union Elementary School District, Norma Martinez, must complete a comprehensive assessment report of the District’s problems and/or deficits contributing to the pervasive and severe underperformance of students and submit it by September 30, 2010. This report will be used by the State Trustee as a guide to develop a corrective action plan to correct the District’s performance problems, remedy the District’s corrective action status, and improve District capacity for increasing student achievement. 

This summer, New Directions for Academic Advancement, Inc., was approved by the Board of Trustees for Greenfield Union Elementary School District as the new DAIT provider. Led by Dr. Linda Gonzales, New Directions is a state-approved DAIT provider. The State Trustee requested assistance from New Directions to conduct and develop this comprehensive assessment report.

METHODOLOGY

Seven New Directions’ DAIT team members conducted the process for the district’s comprehensive assessment in both August and September 2010. New Directions utilized the following multiple strategies, including the state’s revised 2009 improvement tools to collect, document, and analyze information and to develop findings and recommendations contained in this report.

This comprehensive assessment is organized around the DAIT components found in the District Assistance Survey (DAS) with findings and recommendations provided each. After the finding, there is a notation providing the correlation to the specific DAIT requirement(s) using the letter of the DAIT component and its numbered element, such as “DAS A.1,” indicating DAIT component “A,” Governance, and element “1.” As needed for clarification, occasionally the finding or recommendation is also correlated to the Essential Program Component (EPC) number on the Academic Program Survey (APS).

1. Governance (A.1-A.9)

2. Alignment of Curriculum, Instruction, and Assessment (B.1-B.5)

3. Special Education (B.1-B.5)

4. Fiscal Operations (C.1-C.3)

5. Parent and Community Involvement (D.1-D.4)

6. Human Resources (E.1-E.7)

7. Data Systems and Monitoring (F.1-F.3)

8. Professional Development (G.1-G.8)

The comprehensive assessment was reviewed and approved by the State Trustee and will be presented at a meeting of the Greenfield UESD Board of Trustees. 

Following these eight sections are appendices providing additional information.

APPENDIX A: District Organizational Chart page 15

APPENDIX B: Accountability Progress Report 2001-2010 page 16

APPENDIX C: Aggregated Academic Program Survey page 17

APPENDIX D: Adopted Programs page 18

APPENDIX E: Special Education Services Chart page 19

1.  GOVERNANCE 

FINDING 1.1

The district is in need of a highly functional governance team.  There is a lack of unity among the team and a lack of understanding and adherence to the individual roles and responsibilities. District priorities need to be based on student achievement.   (DAS A.1)

Recommendation:

Continue the (California School Board Association) training and board development. Opportunities for the board to participate in the Masters in Governance Training through California School Board Association should be provided. It is imperative that the governance team follow the prescribed roles and responsibilities of their respective positions; the Board needs to understand that its role is to set district policy, and the role of the Superintendent is to manage and operate the daily operations of the District.
FINDING 1.2

The District lacks a process and protocol for the maintenance of board of trustees’ policies and administrative regulations. A process and protocol for the maintenance of board of trustees’ policies and administrative regulations must be developed. Monitoring the implementation of board policies for governance can only be achieved when such a policy and protocol process are operational. (DAS A.1)

Recommendations: 

Formalize the services of the CSBA Gamut on-line program for district policies to review and update board policies, consider and establish new board policies, and establish a continual policy renewal process for the future.  Collect all old policies books, and create a paper and an on-line system with a protocol for updates and verification. Require a designated administrator to be accountable for the maintenance of policy for both online and written formats. Formalize a protocol to annually verify and certify to the board that all district policies are current.  

FINDING 1.3
A comprehensive approach to program improvement is lacking in the district. Systems are not in place for curriculum, instruction and assessment. The district and school policies and structures necessary to meet the requirement of fully implementing the nine Essential Program Components (EPCs) are non-existent. (DAS A.2, A.3)
Recommendation:  

Policies that govern how high priority students will achieve success in school need to be adopted, including but not limited to: placement and exit criteria in intervention programs for English Learners (ELs) and students with disabilities (SWDs). The district needs to strategically abandon unsuccessful programs and practices for ELs and SWD students. 

FINDING 1.4

The LEA Plan needs to be updated and linked to the EPCs.  All of the Single Plans for Student Achievement (SPSAs) need to be aligned to the LEA Plan and EPCs. (DAS A.4, A.5)

Recommendation:

All district documents for program improvement need to be updated based on student data from the Greenfield Union Elementary School District and the Academic Program Survey. 

FINDING 1.5

There is a lack of two-way communication between and among all stakeholders. (DAS A.7)

Recommendation:

Timely district-wide systems of communication need to be established. Items such as board calendar, agendas, minutes, administrative meeting structures, reporting, and simple information sharing is needed across the district extending  to all employees, including parent, and community members. The Superintendent has begun the process of developing a comprehensive communication plan.

2.  ALIGNMENT OF CURRICULUM, INSTRUCTION, AND ASSESSMENT

FINDING 2.1

In 2009, the district adopted programs from the 2007 SBE-approved core mathematics adoptions and in 2010 from the 2008 SBE-approved core and intensive R/LA adoptions. The District also needs to fully implement the 2009 SBE-adopted Macmillan/McGraw-Hill California Treasures English Language Development for grades K-5 and the 2009 SBE-adopted McDougal Littell California Literature English (Program 2 with ELD) for grades six through eight.  However, to fully implement these adoptions, district and site staff must acquire an in-depth knowledge of the adopted programs, the nine Essential Program Components and use of the Academic Program Survey to guide instructional decisions. Consistent monitoring of full, daily implementation of all adoptions is not evident. (DAS B.2, B.4)
Recommendation:

Fully implement the new R/LA/ELD adoptions according to the APS. All administrators and staff need to be trained in the adoption they are using and how to support the program. Provide in-depth training to district administrators, site principals, and site leadership teams in the nine EPCs and use of the APS as a tool to fully implement these new adoptions. Determine and implement a district system and site process for monitoring full, daily implementation of reading and math adoptions including intervention programs along with a protocol for classroom observations for the purpose of improving teacher practice. The process for full implementation of the core programs and the effective use of a common classroom observation tool needs to be tied to be integrated into each principal’s evaluation.

FINDING 2.2 

High priority students (those not proficient) including ELs and SWDs need to have consistent access to the R/LA core curriculum and appropriate strategic and intensive interventions. (DAS B.2)
Recommendations:

All core materials including R/LA materials must be made available to all district students including SWDs as appropriate to their assessed needs. The district needs to develop a district-wide system to assess, appropriately place, and monitor all students including placement of ELs and SWDs in core R/LA instruction, core instruction with support for high priority students, or intensive reading intervention programs based on assessed student need. 
FINDING 2.3 Sufficient instructional R/LA time at the middle school and additional instructional time at both the elementary and middle school is not provided to all high priority (students not proficient) including ELs and SWDs on a consistent, daily basis to accelerate their learning to achieve grade level mastery. (DAS B.3, B.4)
Recommendation:

Provide additional instructional time daily for all high priority students in need of strategic and intensive intervention support in R/LA at all elementary and middle school sites.

FINDING 2.4 The district adopted a mathematics core program with intervention components for students in grades kindergarten through eight. The program needs to be fully implemented with additional support to master grade level standards in mathematics. In addition, there is minimal math intervention time provided to students on a daily basis at the elementary schools. (DAS B.2, B.3)
Recommendation:  

Fully implement the mathematics intervention program for grades kinder through eight. Include in the timeline the purchase of materials for SWD students as appropriate and train all staff including teachers of SWDs in the use of these new materials. Provide additional instructional time daily in math intervention support for all students who are at the strategic and intensive levels to master grade level standards. 

FINDING 2.5

The district must regularly monitor implementation of required number of instructional minutes for reading and math according to the Academic Program Survey, Essential Program Component 2. (DAS B.4)
Recommendations:

Develop a formal district process in the late spring to collect and analyze the elementary schedules and the middle school master schedule for the coming year delineating daily instructional minutes for reading and math core and intervention by grade level at each site.

Develop a formal process to complete the middle school master schedule annually during the late spring including a deadline for completion well before the opening of school. Communicate district expectations regarding daily instructional time in R/LA and math to all district and school staff and parents.

FINDING 2.6

The district lacks pacing guides for the new R/LA adoptions K-8 and for the McDougal Littell Algebra program for grade eight. All pacing guides for adopted programs must be fully implemented and monitored by site and district administrators. (DAS B.4)

Recommendations:

The district needs to develop R/LA instructional/assessment pacing guides based on the new R/LA core program California Treasures English Language Development K-5 and the McDougal Littell California Literature 6-8 that are focused on grade level standards and are aligned to the new assessments. 

A pacing guide needs to be developed for the McDougal Littell Algebra program that focuses on Algebra standards and aligned to the new assessments.

The district needs to develop a monitoring system to ensure pacing guides are fully implemented in all classrooms. 

3.  SPECIAL EDUCATION SERVICES

FINDING 3.1

There is a disproportionate number of special education students identified for service at the middle school level (14%) compared to the elementary sites (5-10%). (DAS B.3)

Recommendation:

To ensure that there is not a disproportionate number of special education students at middle schools, the district should train district staff in Response to Intervention (RtI) to develop a culture of general and special education teachers collaborating to serve all students. 
FINDING 3.2

There is no systematic monitoring of special education students taking the district benchmark assessments and a systematic analysis of their progress toward meeting grade-level standards in R/LA and math. (DAS B.3)
Recommendation:

Develop a monitoring system for special education students taking the district benchmark assessments and a system to analyze their progress toward meeting grade level standards in R/LA and math.

FINDING 3.3
All students in Greenfield including SWDs are taking the CSTs, and some students use accommodations. Students with disabilities, as appropriate, may need to take the CMA or CAPA to more fully demonstrate their knowledge and skills in the core content academic standards.  (DAS B.3)
Recommendation:

Examine student performance of SWDs on CSTs with or without accommodations and/or modifications, to determine if any students would be more appropriately assessed by the CMA or CAPA. Implement a plan to appropriately test all special education students on the CST, CMA, or CAPA.

4.  FISCAL OPERATIONS
FINDING 4.1   

Rather than documenting its Designated for Economic Uncertainties (DEU) mandated reserve for the General Fund in the Fund 01 category, the district reports these reserve funds in Fund 17, a special reserves fund set up for the district. A consistent practice might be that the District places its required reserve funds in Fund 01. In reviewing the District’s prior Annual Budgets for 2007-08, 2008-09, and 2009-10, the General Fund DEU was reported in Fund 01. The District’s Board of Education desires a four percent (4%) DEU which is what presently is reflected in Fund 17. The required DEU for a district of this size is three percent. (DAS C.1, FCMAT Indicator 1)
Recommendation:
The District should consider moving three percent (3%) to Fund 01, and either leaving one percent (1%) in Fund 17, or moving all of the four percent (4%) to Fund 01. This would be much more transparent to the public.

FINDING 4.2

There has been a failure to negotiate collective bargaining agreements between the district and certificated employees (Greenfield Teacher Association-GTA) for the last two years, and the district is currently entering the third year without a ratified agreement. During the 2009-2010 school year, both parties spent many hours negotiating in good faith twelve contract articles of the collective bargaining agreement. Both sides reached a tentative agreement and signed off. Unfortunately, after four separate occasions, GTA was unable to ratify the tentative agreement with its members. The parties are on the verge of reaching impasse.  (DAS C.1, FCMAT Indicator 6)

Recommendation:

The district and GTA must continue to negotiate in good faith in order to ratify the 2008-2009, 2009-2010, and the 2010-2011 bargaining agreements. The District will continue to operate under the approved, 2007-2008 bargaining contract. 

FINDING 4.3

The district in its annual audit for the period ending on June 30, 2009, received a “Qualified” auditors’ report issued on the basis of compliance for State programs.  Audit item number 2009-1 deals with Financial Statement Findings - Internal Control – Associated Student Body (ASB). This item is a recurrent problem, as it was also noted in a finding that appears in the district’s 2008 audit item 2008-1. (DAS C.1, FCMAT Indicator 11)
Recommendation:  

In December 2009, the district assigned an employee from the business office, to monitor the ASB item. The district anticipates that this issue will be resolved; however, the district should consider developing other internal control measures to bring this issue into compliance. 

FINDING 4.4   
There exists some confusion about what monies can be located at a school site. Some of the schools may be receiving donations directly, and some schools have created private checking accounts in order to disburse funds they have raised. This activity does not allow for proper accounting of these funds. (DAS C.1, FCMAT Indicator 15)
Recommendation:
It is recommended that all private checking accounts to the extent they exist in the District should be closed immediately. All funds donated to the school district if donated for a specific school should be approved and accepted by the District’s Board of Education (Board item). 

5.  PARENT AND COMMUNITY INVOLVEMENT

FINDING 5.1 

Parent and Community Involvement policies, procedures, and monitoring systems as required by State and Federal Programs do not exist. (DAS D.1)
Recommendations:  

Procedures must be in place for monitoring the required Parent Involvement Policy for each Title I school to maintain the legal requirements of Title I. Additionally, monitoring of legally required trainings for ELAC must be established.  

A systematic plan for implementing parental involvement activities must be developed. Items such as site meeting announcements, meeting agendas, and meeting minutes must be collected and monitored on a timely basis by district staff in order to comply with legal requirements of both Title I and EIA/LEP parental involvement. 

FINDING 5.2

The LEA needs to develop a systematic process to provide multiple opportunities for parents/family members to access staff and school programs and resources. (DAS D.4)

Recommendation:

The LEA must provide direction and support for all schools to develop a broad range of strategies to actively engage parents in their students’ education. The LEA must develop a systematic method for providing outreach to parents including informing them of regularly scheduled meetings such as School Site Council and English Learner Advisory Council meetings, and to gain their input regarding the education of their students, district and school parent involvement activities, and parent training opportunities.  

6.  HUMAN RESOURCES   

FINDING 6.1 

The evaluation processes for all district employees are dated.  Accountability for meeting specific student and teaching achievement goals are not part of the evaluation process. (DAS E.7, A.8)

Recommendation:  

The district needs to develop evaluation processes with a monitoring system to hold personnel, site administrators, and teachers accountable for meeting specific teaching and student achievement goals. 

FINDING 6.2

The LEA does not have specific expectations and performance objectives for principals, especially ones that are tied to improving student achievement. (DAS E.3, E.7)

Recommendation:

The State Trustee should develop a plan to evaluate principals on key instructional goals and objectives, including improving student achievement.

FINDING 6.3

The LEA does not have articulated policies and practices to support principals at underperforming schools. A systematic plan to build instructional leadership skills to effectively implement the APS is needed. (DAS E.1, E.2)

Recommendation:

The State Trustee should develop and implement a district systematic plan to build specific leadership skills that will ensure support to principals, increased student achievement, fully implement the adopted programs, deliver  research-based teaching strategies, teacher analysis and use of data in collaborative settings, and provide constructive feedback to teachers. 

FINDING 6.4

Over the last two years the district has moved from 85% to 100% Highly Qualified Teachers (HQT) and has 100% of its teachers authorized to teach English learners. Recent hires for the middle school by Human Resources support its intent to increase the quality of teachers’ subject area knowledge and instruction by moving to assignment of single subject teachers in R/LA, math, science, and history. (DAS E.4)

Recommendation:

Continue the hiring practices established by the current Human Resources staff as established in its Title II Equitable Distribution Plan. The Human Resources staff should continue hiring highly qualified teachers with single subject authorizations for the middle school in order to provide students with instructors having greater subject matter knowledge.

FINDING 6.5

The district lacks a certificated administrator on the Human Resources staff. The classified HR Manager is supervised by the Assistant Superintendent, Business Services, who has a background in personnel.

Recommendation:

The district must hire or re-assign a certificated administrator to devote at least part-time attention to human resources to provide supervision and evaluation authorization legally required for various personnel responsibilities. 

7.  DATA SYSTEMS AND MONITORING

FINDING 7.1

The LEA needs to provide all schools with an effective and comprehensive data collection and management system in order to collect and analyze student achievement data. District and school assessments (formative and summative) are not clearly defined, aligned to state blueprints, routinely used to inform instruction, assist in decision-making for student intervention programs, or to develop targeted professional development. (DAS F.1, F.2)

Recommendation:

The district needs to activate the On-line Access Reporting System (OARS) data system to provide a user-friendly and easily accessible data management system that tracks data over time. In addition, common formative and summative assessments must be clearly established along with routine monitoring of the use of assessment results by teachers, site administrators, and district administrators. DIBELS assessments must be implemented to provide initial reading language arts diagnostic information and on-going information about student progress in early literacy components.   
FINDING 7.2

The district is currently using the student information system, SASI, and plans to implement E-School (SunGard) in the spring of 2011.  An implementation plan needs to be developed. (DAS F.2)

Recommendation:
A protocol of procedures for the change from one student information system to another must be developed and implemented in order to ensure reliable data and student information. A training program and method for providing feedback to all key stakeholders must be developed and implemented to effectively use the student information system.

FINDING 7.3

The district lacks a systematic method for the implementation of the achievement monitoring system including oversight and monitoring of required district and school-wide data processes and procedures. (DAS F.3)

Recommendation:

A fully implemented and monitored district system for providing, giving, analyzing, and using student formative assessments aligned to state standards must be established and required at all sites. A district assessment matrix must be developed and implemented in order for all instructional stakeholders to be clear which assessments must be administered for what purpose and when the administration must occur.  

FINDING 7.4

There is a need for special education students, when appropriate, to take the CMA or CAPA, and for all eighth grade students to take the math CST assessment that aligns to the course they have taken. (DAS F.3)

Recommendation:
The process for effective and appropriate STAR testing must be developed, implemented, and monitored. This first includes developing and implementing a process for administering appropriate STAR tests, to all students according to the blueprints for each course by November 2010. 
FINDING 7.5

The District lacks a student outcomes/student achievement focus that continually analyzes student achievement data and CELDT data to gauge student progress toward mastery of standards. (DAS F.1, B.5)

Recommendation:

The district and schools’ culture needs to be rebuilt around, and focused on, the utilization of data to improve student outcomes.  All district and school resources need to be built around the EPCs to improve instruction and learning. Every district meeting needs to start and center on improving student achievement; all meetings need to be based on the most current student achievement data available along with focused frequent monitoring of student progress. 

8.  PROFESSIONAL DEVELOPMENT

FINDING 8.1

The district cabinet and leadership (including principals) need to have a full understanding of the seven components of a DAIT review and what his/her role is in this improvement process. (DAS G.1)                                                                                                                       

Recommendation:

The Trustee is beginning the process of weekly structured meetings with cabinet staff. Trustee will work to build the leadership capacity of all managers. Most useful would be thorough examination of defined roles and responsibilities in relationship to the DAIT components and district program improvement. 

FINDING 8.2

The District lacks a comprehensive professional development plan. In addition, a calendar with support systems needs to be developed and implemented in order to provide all district administrators, principals, and teachers with the training and support they need to improve instruction and raise student achievement. (DAS G.1, G.2, G.8)                                                                                                                       
Recommendation:

A new comprehensive professional development plan should be developed and implemented that includes training in standards-based content, adopted programs, research-based strategies to improve achievement, and instructional leadership to implement systemic reform. A leadership development program that brings teams together to build their capacity as instructional leaders must be provided to district staff. 
FINDING 8.3

None of the principals have been trained yet in the new core and intervention adoptions for R/LA. (DAS G.3)

Recommendation:

All principals need to be scheduled for the forty-hour materials-based professional development in the new R/LA adoptions. Provide all site administrators with training in both the R/LA and math core adoptions so that they can effectively provide instructional leadership in the full implementation of these programs. Human Resources need to establish a system of record keeping for professional development completed by principals.
FINDING 8.4

A plan is needed to train all untrained teachers in the full forty hours of professional development in the reading and math adoptions. (DAS G.4)

Recommendation:

A plan needs to be developed for providing professional development in R/LA and math for all untrained teachers. The district needs to establish an electronic record-keeping system to track completion of professional development. This responsibility should be handled by Human Resources staff with expertise in tracking credentials and authorizations.

FINDING 8.5

District administrators, principals, and coaches are not trained to implement a structured, consistently used protocol for monitoring classroom instruction for implementation of strategies and practices introduced in training. (DAS G.5, G.8)

Recommendation:

Develop and implement a system for monitoring classroom instruction that collects data for improvement of instruction. The system would include an observation protocol, timeline for district administrators to visit classrooms on a monthly basis, and principal expectations for monitoring of all classes every three weeks.

FINDING 8.6

Site principals and teachers need professional development in analyzing data to make instructional decisions to increase student achievement and provide appropriate interventions. This includes training in Response to Intervention (RtI). (DAS G.6)

Recommendation:

Develop a district-wide plan with written protocols for professional development for principals and teachers designed to increase their understanding of the purpose and uses summative and formative data, including how to respond when students are not adequately progressing toward academic proficiency.

FINDING 8.7

As the OARS data collection system is implemented, staff will need training so that all principals and teachers can navigate the system to produce reports to analyze student data. (DAS G.6)

Recommendation:

The district must develop and implement a system for training staff to effectively and efficiently use OARS. 

FINDING 8.8

Sites report minimal participation in effective, structured collaboration opportunities to focus on the use of formative assessments for instructional planning and decisions for intervention. All district staff should be trained to use a common district data protocol and use data to collaborate, as well as formulate new instructional strategies for student achievement. (DAS G.6, G.7, B.5, A.9)

Recommendation: 

Provide all school site and appropriate district staff with ongoing training and support to improve their understanding of the purpose and use of a common protocol for data analysis to formulate new instructional strategies for student achievement. The district needs to develop a system for how structured teacher collaboration will occur and be supported and monitored by the principal and district staff. 
FINDING 8.9

The district does not have a model for and does not monitor how instructional coaches are to be used solely to provide ongoing training and support for teachers in implementing the core instructional and intervention programs. (DAS G.5, B.4)

Recommendation:

The responsibilities of the coaches need to be realigned and monitored to ensure a comprehensive district-wide consistent program of instruction for all students kindergarten through grade eight in core R/LA and math, ELD instruction, and the intensive intervention programs. 

FINDING 8.10

As the DIBELS assessments are implemented, staff will need training so that all principals, coaches, and teachers can use the data to immediately improve students’ reading skills. (DAS G.6)

Recommendation:

The district must develop and implement a plan for training staff to effectively give the DIBELS assessments and use them to improve reading skills. The plan needs to include how the principals and district staff will monitor use of DIBELS.
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APPENDIX C: AGGREGATED ACADEMIC PROGRAM SURVEY FOR GREENFIELD ELEMENTARY UNION
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APPENDIX D: ADOPTED PROGRAMS 2010-2011 GREENFIELD UNION ELEMENTARY SCHOOL DISTRICT
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California Vistas (2006)
	Macmillan/

McGraw-Hill

California Science (2006)

	1
	Macmillan/McGraw-Hill

California Treasures (2009)
	
	Macmillan/McGraw-Hill

California Treasures (2009)
	Houghton Mifflin California Math (2009)
	
	Macmillan/

McGraw-Hill

California Vistas (2006)
	Macmillan/

McGraw-Hill

California Science (2006)*

	2
	Macmillan/McGraw-Hill

California Treasures (2009)
	
	Macmillan/McGraw-Hill

California Treasures (2009)
	Houghton Mifflin  California Math (2009)
	
	Macmillan/

McGraw-Hill

California Vistas (2006)
	Macmillan/

McGraw-Hill

California Science (2006)*

	3
	Macmillan/McGraw-Hill

California Treasures (2009)
	
	Macmillan/McGraw-Hill

California Treasures (2009)
	Houghton Mifflin  California Math (2009)
	
	Macmillan/

McGraw-Hill

California Vistas (2006)
	Macmillan/

McGraw-Hill

California Science (2006)*

	4
	Macmillan/McGraw-Hill

California Treasures (2009)
	Natl. Geographic

Hampton Brown

Inside Language (2009)
	Macmillan/McGraw-Hill

California Treasures (2009)
	Houghton Mifflin  California Math (2009)
	Houghton Mifflin

Intervention Component for

California Math (2009)
	Macmillan/

McGraw-Hill

California Vistas (2006)
	Macmillan/

McGraw-Hill

California Science (2006)*

	5
	Macmillan/McGraw-Hill

California Treasures (2009)
	Natl. Geographic

Hampton Brown

Inside Language (2009)
	Macmillan/McGraw-Hill

California Treasures (2009)
	Houghton Mifflin  California Math (2009)
	Houghton Mifflin

Intervention Component for

California Math (2009)
	Macmillan/

McGraw-Hill

California Vistas (2006)
	Macmillan/

McGraw-Hill

California Science (2006)*

	6
	McDougal Littell

California Literature (2009)
	Natl. Geographic

Hampton Brown

Inside Language (2009)
	McDougal Littell

California Literature (2009)
	McDougal Littell 

Math Course 1 (2009)
	McDougal Littell

Intervention Component for Math Course 1 (2009)
	McGraw-Hill/Glencoe

Discovering Our Past*
	McDougal Littell

California Science (2007)



	7
	McDougal Littell

California Literature (2009)
	Natl. Geographic

Hampton Brown

Inside Language (2009)
	McDougal Littell

California Literature (2009)
	McDougal Littell 

Math Course 2

(2009)
	McDougal Littell

Intervention Component for Math Course 2 (2009)
	McGraw-Hill/Glencoe

Discovering Our Past*
	McDougal Littell

California Science (2007)*



	8
	McDougal Littell

California Literature (2009)
	Natl. Geographic

Hampton Brown

Inside Language (2009)
	McDougal Littell

California Literature (2009)
	McDougal Littell 

Algebra (2009)
	McDougal Littell  Algebra Readiness-Intervention (2009)
	McGraw-Hill/Glencoe

Discovering Our Past*
	McDougal Littell

California Science (2007)*




APPENDIX E: SPECIAL EDUCATION SERVICES

GREENFIELD UNION ELEMENTARY SCHOOL DISTRICT

SPECIAL EDUCATION CLASSES BY SITE

2010-2011

	Site 
	RSP
	Speech 
	Special Day Class
	District
	Para-Professionals
	SELPA
	MCOE

	Cesar Chavez ES K-5
	1/3 FTE
	1/2 FTE
	1 SDC
	X
	1.0 FTE RSP

2.0 FTE for SDC
	
	

	Greenfield ES

K-5
	1/3 FTE
	      1/2 FTE
	
	X
	1.0 FTE RSP
	
	

	Oak Avenue ES K-5
	1/3 FTE
	      1/2 FTE
	
	X
	1.0 FTE RSP
	
	

	Vista Verde MS 6-8
	2 FTE
	      1/2 FTE
	2 SDC
	X
	1.0 FTE RSP

1.0 FTE for Alt. Ed. student
	
	

	
	
	
	
	
	
	
	

	Soledad School District
	
	
	10 SH students

Greenfield

funding 
	
	
	
	

	Non-public school placements 
	1 NPS placement 09-10 $ 60,000

No NPS placements for 10-11 school year
	
	
	
	


1.0 FTE District Psychologist 






2.0 FTE’s Speech Therapists plus 1 Paraprofessional



1.0 FTE Adaptive PE Teacher 1 afternoon per week 

 

0.5 FTE Occupational Therapist

0.0 FTE Physical Therapist                                   **Contracted nurses’ services through Visiting Nurses Association
Norma Martinez, State Trustee
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