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	June 17, 2014


	TO:
	MEMBERS, State Board of Education


	FROM:
	TOM TORLAKSON, State Superintendent of Public Instruction


	SUBJECT:
	Publishing and Printing of the California English Language Development Standards


Summary of Key Issues

After the adoption of the California English Language Development Standards (CA ELD Standards) by the State Board of Education (SBE) in November 2012, the California Department of Education (CDE) prepared and submitted the CA ELD Standards to the California Department of Education Press (CDE Press) for publishing and printing. The printed CA ELD Standards publication were available to districts and teachers in
June 2014 to use as a resource in their efforts towards full implementation of the ELD standards.

The CA ELD Standards, posted on the CDE Web page at http://www.cde.ca.gov/sp/el/er/eldstandards.asp, were organized as follows: ELD Overview and Proficiency Level Descriptors; ELD Standards for kindergarten through grade 12; appendices A through D; and the glossary of key terms. In preparation for print publication, the online materials were reorganized to be suitable for print publication. As part of the reorganization of the online materials, an introduction was added, appendices A through D became chapters, and the grade level CA ELD Standards were placed within a single chapter. It is important to note that no changes were made to the content of the CA ELD Standards for this print publication as indicated in a crosswalk of the edits made during the publishing process (Attachment 1).
The rearrangement of the original CDE Web page materials for the CA ELD Standards print publication is described below:
· The Acknowledgements recognizes the efforts of all the organizations and individuals who contributed to the development of the CA ELD Standards and the completion of the printed publication. The Acknowledgements section was originally in the ELD Overview and Proficiency Level Descriptors.
· The Introduction provides the background to the CA ELD Standards and presents the organization of the printed publication with the description for each chapter. The Introduction was originally the beginning section of the ELD Overview and Proficiency Level Descriptors, the publication organization section was added as new information to the document. This was added to provide the reader with a clear overview of the contents of the CA ELD Standards publication as it corresponds to the SBE adopted standards document. 
The first section, which consists of chapters 1-3, is titled, “The English Language Development Proficiency Descriptors and Standards.” It provides an overview of the standards and describes the structure of the ELD Standards for kindergarten through grade12.
· Chapter 1, “Purposes, Development, and Structure of the California English Language Development Standards,” provides an introduction and overview of the CA ELD Standards to assist the reader in understanding the background and design of the standards corresponding to the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS for ELA/Literacy), the purpose and goals of the standards, and the organization of the ELD Standards. Chapter 1 was originally Appendix D of the SBE adopted standards document.
· Chapter 2, “Proficiency Level Descriptors for the California English Language Development Standards,” provides an overview of the stages of English language development through which English learners (ELs) progress. It depicts the student knowledge, skills, and abilities as a continuum, identifying what ELs know and can do at early stages and upon exit from each of three proficiency levels: Emerging, Expanding, and Bridging. Chapter 2 was originally a section in the ELD Overview and Proficiency Level Descriptors of the SBE adopted standards document.
· Chapter 3, “The Standards: Kindergarten through Grade 12,” presents the CA ELD Standards for each grade level.

The second section titled, “Professional Learning for Successful Implementation of the English Language Development Standards.” It provides the theoretical foundations and research base for the ELD Standards; including the implications for understanding how English works and the need for foundational literacy skills for ELs. Below is a brief description of each chapter in this section. 
· Chapter 4, “Theoretical Foundations and Research Base of the English Language Development Standards,” discusses the established research and emerging theories that informed the development of the CA ELD Standards. The theoretical foundations and research ensured that the ELD Standards highlighted and amplified the language demands of the CA CCSS for ELA/Literacy that are necessary for the development of advanced English and academic success across the disciplines. Chapter 4 was originally Appendix C of the SBE adopted standards document.
· Chapter 5, “Learning About How English Works,” offers teachers a new perspective on how to support ELs in understanding academic English and gaining proficiency in using it. The chapter aims to help teachers support ELs in ways that are appropriate to each student’s grade level and English proficiency level. Chapter 5 was originally Appendix B of the SBE adopted standards document.
· Chapter 6, “Foundational Literacy Skills for English Learners,” provides a research summary of key findings with implications for foundational literacy skills instruction for ELs. This chapter also outlines general guidance on providing instruction for ELs on foundational literacy skills, which now correspond with the reading standards in the CA CCSS for ELA/Literacy. Chapter 6 was originally Appendix A of the SBE adopted standards document.
· The Glossary, at the end of this publication provides definitions of key terms used in the CA ELD Standards and in related chapters.
The total page count for the CA ELD Standards printed publication is 218 pages and 5,000 copies will be printed to be available to the public for purchase.
Attachment(s)
Attachment 1:
CA ELD Standards Publication Chapters and Standards Crosswalk of 


Edits (13 Pages)

California English Language Development Standards Publication 
Chapters and Standards Crosswalk of Edits

The following general edits were made throughout the publication for consistency and accuracy of terminology.
1. “CA ELD Standards” is the abbreviation for the “California English Language Development Standards”
2. “CA CCSS for ELA/Literacy” is the abbreviation for the California Common Core Standards for English Language Arts and Literacy for History/Social Studies, Science, and Technical Subjects”
3. “Appendix A” is how we refer to “Appendix A of the national version of the Common Core Standards for English Language Arts and Literacy for History/Social Studies, Science, and Technical Subjects produced by the National Governors Association (NGA) and the Council of Chief State School Officers (CCSSO)” - (See Chapter 5, p. 2)
4. Replaced “etc.” with “and so on” or “and the like” where appropriate (includes Kindergarten through Grade 12 standards)
5. Replaced “aligned” with “correspond” when referring to the CA ELD Standards corresponding to the CA CCSS for ELA/Literacy

The following tables outlines the specific edits that were made in the acknowledgements, introduction, chapters and glossary, which include the page number, a summary description of the edit, the action that was taken, and the rationale for the made edit.

	Acknowledgements

	Page
	Summary Description
	Action Taken

	1
	Update listing of CDE staff and format as a list of names.


	“Former” was added next to CDE staff no longer at CDE

Carlos Rivera, Former Education Administrator

New CDE staff was added:

Elena Fajardo, Education Administrator

Sandra Covarrubias, Education Programs Consultant

Gustavo Gonzalez, Education Programs Consultant

	2
	List WestEd staff instead of being mentioned in a narrative paragraph and delete the “PhD” designation.


	WestEd staff was listed and the “PhD” designation was deleted.

Rationale: To provide consistency throughout the acknowledgements because CDE Staff were listed and did not include “PhD” designations.


	Introduction

	Page
	Summary Description
	Action Taken

	
	No content edits were made.
	


	Chapter 1

Purposes, Development and Structure of the California English Language Development Standards

	Page
	Summary Description
	Action Taken

	1
	Edit chapter 1  title, “Context, Development, and Validation  for the California English Language Development Standards”
	Revised title now reads, “Purposes, Development, and Structure of the California English Language Development Standards”

Rationale: The title better informs the readers of the content provided in the chapter, especially with the addition of the section,  “Organization of the CA ELD Standards”

	1
	Add a new section for clarity, “Definition of the Standards”
	The first paragraph of the section, “The California English Language Development Standards”, in this chapter  was moved to page 1  and given a new subheading, “Definition of the Standards”

Rationale:  The standards needed to be defined prior to going into an explanation of their purposes and organization.

	2
	Edit the last sentence in the first paragraph, “All of these factors inform how educators support ELs to achieve school success through the CA ELD Standards and the academic content standards depends on educators’ understanding of the following key factors:”
	The sentence was edited and now reads, “How educators support ELs to achieve school success through the CA ELD Standards and the academic content standards  depends on educators’ understanding of the following key factors:”

Rationale: To emphasize that “the factors” refers to the bullet points instead of the list of what ELs from all over the world come with.  

	3
	Move section , “The California English Language Development Standards” 
	The section was moved under the subheading, “Goals of The California English Language Development Standards” and the first sentence in the second paragraph became the beginning sentence, “ELs must have full access to high-quality English language arts, mathematics, science, and social studies content, as well as other subjects, at the same time that they are progressing through the ELD-level continuum.”

Rationale: The content describes the goals of the CA ELD Standards and provided less redundancy, thus making it clearer for the reader.

	4
	Edit subheading title, “What the California English Language Development Standards are Not”
	Revised subheading now reads, “Unintended and Inappropriate Uses of the Standards”

Rationale: The title better informs the reader of the content.

	6
	Edit subheading title, “Rational for Three Levels for Instructional Purposes”
	Revised subheading now reads, “Rationale for Three Proficiency Levels”

Rationale: The title is more succinct and better informs the reader of the content.

	9
	Edit subheading title, “Section 1 Component”
	Revised subheading now reads, “Component of the Standards” and deleted subheading title “Section 2 Components” on page 12.

Rationale: Indicates the overview content of the section and provides less redundancy.


	Chapter 2
Proficiency Level Descriptors for the California English Language Development Standards

	Page
	Summary Description
	Action Taken

	1
	Edit chapter 1  title, “Overview of the Proficiency Level Descriptors”
	Revised title now reads, “Proficiency Level Descriptors (PLD’s) for the California English Language Development Standards”

Rationale: The title better informs the readers of the content provided in the chapter since this chapter provides the detail explanation of the PLDs.

	4-9
	Edit the label in the chart, “English Language Development Proficiency Level Continuum”
	Revised label now reads, “ELD Proficiency Level Continuum”

Rationale: Maintains consistency to how the continuum is labeled throughout standards in chapter 3.


	Chapter 3

The Standards: Kindergarten Through Grade 12

	Page
	Summary Description
	Action Taken

	
	Edit chapter title, “Chapter Three  Kindergarten Through Grade Twelve California English Language Development Standards”
	Revised title now reads, “The Standards: Kindergarten Through Grade 12”

Rationale: Indicates the overview content and provides less redundancy.


	Chapter 3

”Section 1” of the ELD standards, consistent across the grade levels (Kindergarten Through Grade 12)

	Page
	Summary Description
	Action Taken

	1


	In section Goal, second to the last sentence,

add “exercise” after “writing” 
	Added “tasks” after “writing” to read, “They demonstrate knowledge of content through oral presentations, writing tasks, collaborative conversations, and multimedia.

Rationale: Adds clarity to the goal for the way in which students demonstrate their knowledge.

	1
	In section Part I: Interacting in Meaningful Ways, in the column with the standards, edit “Corresponding Common Core State Standards for English Language Arts”
	Replaced “Common Core State Standards for English Language Arts” with the proper abbreviation, “CA CCSS for ELA/Literacy”

Rationale: The abbreviation indicates the correct designation for the CA Common Core State Standards for English Language Arts and Literacy for History/Social Studies, Science, and Technical Subjects.

	2
	In section Part II: Learning About How English Works, in the column with the standards, edit “Corresponding Common Core State Standards for English Language Arts”
	Replaced “Common Core State Standards for English Language Arts” with the proper abbreviation, “CA CCSS for ELA/Literacy”

Rationale: The abbreviation indicates the correct designation for the CA Common Core State Standards for English Language Arts and Literacy for History/Social Studies, Science, and Technical Subjects.

	2
	The section below Part III: Using Foundational Literacy Skills, edit “The California English Language Development Standards correspond to California’s Common Core State Standards for English Language Arts and, for grades 6-12, Literacy in History/Social Studies, Science, and Technical Subjects.  English learners should have full access to and opportunities to learn ELA, mathematics, science, history/social studies, and other content at the same time they are progressing toward full proficiency in English”, by making it a footnote and writing the complete and proper CCSS designation.
	The text was revised to include the proper and complete CCSS title and it was made a footnote that appears on pages 1 and 2, so that in now reads, “The California English Language Development Standards correspond to California’s Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS for ELA/Literacy). English learners should have full access to and opportunities to learn ELA, mathematics, science, history/social studies, and other content at the same time they are progressing toward full proficiency in English.”

Rationale: The correct designation for the CA Common Core State Standards for English Language Arts and Literacy for History/Social Studies, Science, and Technical Subjects (with abbreviation) maintains consistency with the rest of the publication and making it a footnote provides clarity to the reader and to the formatting of the page.


	Chapter 3

“ELD Level Continuum” column for the standards, consistent across the grade levels 
(Kindergarten Through Grade 12)

	Section
	Summary Description
	Action Taken

	
	Edit “English Language Development Level Continuum”
	Revise to now read, “ELD Level Continuum”

Rationale:  It is easy to read and identify the level continuum—emerging, expanding, bridging


	Chapter 3
“Text and Discourse in Context” column for the standards, consistent across the grade levels 
(Kindergarten Through Grade 12)

	Section
	Summary Description
	Action Taken

	
	Edit the designation for “Common Core State Standards for English Language Arts” 
	Replace with the abbreviation, so that it reads, “Part 1, strand x-y, corresponding to the CA CCSS for ELA/Literacy”

Rationale: Maintains consistency with the rest of the publication in the proper designation of CCSS.

	
	Edit the sub headings, “Purposes for using language”, “Informational text types”, “Literary text types”, and “Audiences”
	Add the phrase, “include but are not limited to” to the end of each sub heading.

Rationale:  Clarifies for the reader that they are not limited to utilizing the example provided for “Purposes for using language”, “Informational text types”, “Literary text types”, and “Audiences”.


	Chapter 3 

“Section 2—Part III: Using Foundational Literacy Skills, consistent across the grade levels 
(Kindergarten Through Grade 12)

	Section
	Summary Description
	Action Taken

	Right Column
	Edit last phrase in the description, “Some considerations are:”
	Revised the phrase to now read, “Some considerations are as follows:”

Rationale: It leads the reader to the bullet points and has a better flow


	Chapter 3
Grade 6 Standards

	Page
	Summary Description
	Action Taken

	5
	Edit the word “unwasteful” in the example in standard 8 (bridging) because it is not a common word.


	Replaced “unwasteful” with “frugal”.

Rationale: It is a better word for the example and it appears more frequently in literary texts.

	5
	Edit the example in standard 8 (expanding), “The room was depressed and gloomy.”
	Revise the example in standard 8 (expanding) to now read, “The room was a dank cave, littered with food wrappers, soda cans, and piles of laundry.”

Rationale: The example accurately attributes human feelings to a room with a more precise use of figurative language.

	10
	Edit the use of “aspects” in the emerging, expanding and bridging levels of standard 3, “Use various verb types (e.g., doing, saying, being/having, thinking/feeling, reporting), tenses (e.g., present, past, future), and aspects (e.g., simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., simple present for literary analysis) on an increasing variety of topics.” 
	Deleted “aspects” in the emerging, expanding and bridging levels of standards 3 so that it now reads, “Use various verb types (e.g., doing, saying, being/having, thinking/feeling, reporting), tenses (e.g., present, past, future, simple, progressive, and perfect) appropriate for the task, text type, and discipline (e.g., simple present for literary analysis) on an increasing variety of topics.

Rationale: Verb “aspects” is not a familiar, recognized category.

	10
	Edit the example in the expanding and bridging level of standard 6 that does not indicate combining clauses, “Combine clauses in an increasing variety of ways (e.g., creating compound and complex sentences) to make connections between and join ideas, for example, to express a reason (e.g., He stayed at home on Sunday to study for Monday’s exam) or to make a concession (e.g., She studied all night even though she wasn’t feeling well).
	Revise the example in the expanding and emerging levels of standard 6 so that it reads,
“. . . .(e.g., He stayed at home on Sunday because he had an exam on Monday.) or to make a concession . . . .”

Rationale: The example did not combine clauses, instead it combined phrases.


	Chapter 3
Grade 7 Standards

	Page
	Summary Description
	Action Taken

	6
	Edit the example in standard 8 (expanding), “The wind whispered through the night.”
	Revise the example in standard 8 (expanding) to now read, “The wind blew through the valley like a furnace.”

Rationale: The example indicates a more accurate use of figurative language.

	10
	Edit the use of  “aspects” in the emerging, expanding and bridging levels of standard 3, “Use a variety of verbs in different tenses (e.g., present, past, future), and aspects (e.g., simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., simple present for literary analysis) on an increasing variety of topics.”
	Deleted “aspects” in the emerging, expanding and bridging levels of standards 3 so that it now reads, “Use a variety of verbs in different tenses (e.g., present, past, future, simple, progressive, and perfect) appropriate for the task, text type, and discipline (e.g., simple present for literary analysis) on an increasing variety of topics.”

Rationale: Verb “aspects” is not a familiar, recognized category.

	11
	Edit the example in the expanding level of standard 6 that does not indicate combining clauses, “Combine clauses in an increasing variety of ways (e.g., creating compound and complex sentences) to make connections between and join ideas, for example, to express a reason (e.g., He stayed at home on Sunday in order to study for Monday’s exam) or to make a concession (e.g., She studied all night even though she wasn’t feeling well).
	Revise the example in the expanding level of standard 6 so that it reads, 

“. . . .(e.g., He stayed at home on Sunday because he had to study Monday’s exam.) or to make a concession . . . .”

Rationale: The example did not combine clauses, instead it combined phrases.


	Chapter 3
Grade 8 Standards

	Page
	Summary Description
	Action Taken

	9
	Edit the use of  “aspects” in the emerging, expanding and bridging levels of standard 3, “Use a variety of verbs in different tenses (e.g., present, past, future), and aspects (e.g., simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., the present perfect to describe previously made claims or conclusions) on an increasing variety of topics.”
	Deleted “aspects” in the emerging, expanding and bridging levels of standards 3 so that it now reads, “Use a variety of verbs in different tenses (e.g., present, past, future, simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., the present perfect to describe previously made claims or conclusions) on an increasing variety of topics.”

Rationale: Verb “aspects” is not a familiar, recognized category.


	Chapter 3
Grade 9-10 Standards

	Page
	Summary Description
	Action Taken

	12
	Edit the use of  “aspects” in the emerging, expanding and bridging levels of standard 3, “Use a variety of verbs in different tenses (e.g., present, past, future), and aspects (e.g., simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., the present perfect to describe previously made claims or conclusions) on an increasing variety of topics.”
	Deleted “aspects” in the emerging, expanding and bridging levels of standards 3 so that it now reads, “Use a variety of verbs in different tenses (e.g., present, past, future, simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., the present perfect to describe previously made claims or conclusions) on an increasing variety of topics.”

Rationale: Verb “aspects” is not a familiar, recognized category.


	Chapter 3
Grade 11-12 Standards

	Page
	Summary Description
	Action Taken

	14
	Edit the use of  “aspects” in the emerging, expanding and bridging levels of standard 3, “Use a variety of verbs in different tenses (e.g., present, past, future), and aspects (e.g., simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., the present perfect to describe previously made claims or conclusions) on an increasing variety of topics.”
	Deleted “aspects” in the emerging, expanding and bridging levels of standards 3 so that it now reads, “Use a variety of verbs in different tenses (e.g., present, past, future, simple, progressive, perfect) appropriate for the task, text type, and discipline (e.g., the present perfect to describe previously made claims or conclusions) on an increasing variety of topics.”

Rationale: Verb “aspects” is not a familiar, recognized category.


	Chapter 4

Theoretical Foundations and Research Base of the California English Language Development Standards

	Page
	Summary Description
	Action Taken

	1
	Edit second paragraph
	Deleted the subheading title, “Theoretical Foundations and Research Base”, along with the first sentence in the paragraph, “The development of the CA ELD Standards was informed by multiple theories and a large body of research pertaining to the linguistic and academic education of English learners.”

Rationale: The content in the second and third paragraphs complimented the introductory paragraph and was best to integrate it instead of fragmenting it with an unnecessary subheading and sentence.

	4
	Figure lacks number and title
	Added “Figure 4.1 Optimizing Scaffolding for English Learners Engaged in Academic Tasks”

Rationale: Proper formatting of figures.

	7
	Edit the term “multisemiotic” to make it boldface (and insert in the glossary with the definition).
	Replace “multisemiotic” with "multimodal text" and make it boldface, so that it reads, “In this sense, “register variation” (Schleppegrell 2012) depends on what is happening (the content), who the communicators are and their relationship to one another (e.g., peer-to-peer, expert-to-peer), and how the message is conveyed (e.g., written, spoken, multimodal texts).”

Rationale: The term “multimodal texts” is more familiar to teachers and has the same meaning.


	Chapter 5

Learning About How English Works

	Page
	Summary Description
	Action Taken

	1
	Edit the subheading title, “Challenges and Opportunities”
	Deleted the subheading title, “Challenges and Opportunities”

Rationale: It was an unnecessary subheading—it interrupted the flow of the introductory sentence.

	2
	Edit the label for “Appendix A of the national Common Core State Standards” in the middle paragraph
	Deleted “national”, added the complete label of the CCSS, and identified the National Governors Association (NGA) and the Council of Chief State School Officers (CCSSO) so that it now reads, “Appendix A of the version of the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects produced by the National Governors Association (NGA) Center for Best Practices and the Council of Chief State School Officers (CCSSO) (hereafter referred to as Appendix A)”

Rationale: To prevent confusion between the CA CCSS and the national CCSS and to maintain consistency and accuracy to other CDE CA CCSS publications.

	17
	Missing W.5.1.b standard in Grade 5 CA CCSS for ELA/Literacy column in Table 5.4
	Added W.5.1.b standard in Grade 5 CA CCSS for ELA/Literacy column in Table 5.4

Rationale:  The standard was mistakenly omitted, but did need to be included.

	18
	Edit CA CCSS for ELA/Literacy standards that have California additions
	Included the California additions to the appropriate standards (W.5.4 and SL.5.4.a) and indicated the California additions in boldface and designated with “CA”

Rationale: To support the reader in their understanding of the standards and to maintain consistency and accuracy to other CDE CA CCSS publications.


	Chapter 6

Foundational Literacy Skills for English Learners

	Page 
	Summary Description
	Action Taken

	1
	Edit the subheading title, “Introduction”
	Deleted the subheading title, “Introduction”

Rationale: It was an unnecessary subheading.

	11
	Edit to Grade 4 Print Skill standard for Phonics and Word Recognition without the CA addition 
	Added the standard narrative for Phonic and Word Recognition without the CA addition to accompany the standard with the CA addition so that it reads,
Phonics and Word Recognition

3.
Know and apply grade-level phonics and word analysis skills in decoding words both in isolation and in text. CA
RF.K.3

RF.1.3

RF.2.3

RF.3.3

3.
Know and apply grade-level phonics and word analysis skills in decoding words.

RF.4.3

Rationale: The distinction between the standards for grades K-3 with the CA addition and grade 4 without the CA addition was necessary as to add to the clarity and understanding of the progression of the standards throughout the grade levels and the development for students to reach and exceed the standards.

	14
	Edit to Grade 5 Print Skill standard for Phonics and Word Recognition without the CA addition 
	Phonics and Word Recognition

3.
Know and apply grade-level phonics and word analysis skills in decoding words both in isolation and in text. CA
RF.K.3

RF.1.3

RF.2.3

RF.3.3

3.
Know and apply grade-level phonics and word analysis skills in decoding words.

RF.4.3

RF.5.3

Rationale: The distinction between the standards for grades k-3 with the CA addition and grade 5 without the CA addition was necessary as to add to the clarity and understanding of the progression of the standards throughout the grade levels and the development for students to reach and exceed the standards.


	Glossary

	Page 
	Summary Description
	Action Taken

	1
	Edit chapter title, “Glossary of Key Terms”
	Revised title now reads, “Glossary”

Rationale: Indicates the overview content and provides less redundancy.

	1
	Edit the second paragraph

“The national Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects (CCSS-ELA) Appendix A also provides extensive and detailed explanations of several other key terms used throughout the CCSS-ELA and referenced where relevant in the CA ELD Standards.  Given their centrality to the CCSS-ELA and their elaboration, these terms are not summarized here.  These terms are listed below, with references to CCSS-ELA Appendix A page numbers:

· Text Complexity (pp. 2-16)

· Reading Foundational Skills (pp. 17-22)

· Text types (argument, informative/explanatory writing, and narrative) (pp. 23-25)

· Oral Language Development (pp. 26-27)

· Conventions and knowledge of Language (pp. 28-31)

· Vocabulary (pp. 32-35)”
	Moved the second paragraph to the end of the glossary (page 7) and is now the last paragraph.

Rationale: CDE Press editors recommended moving this to the end of the glossary.

“We are telling readers that the related terms discussed in the Common Core appendix are not quite relevant to the CA ELD Standards, so why put this material up front?”—CDE Press Comments

	1
	Edit order of terms and definitions
	“Adjective and Adjective Phrases” was moved before “Adverb”
Rationale:  To maintain alphabetical order.

	3
	Edit order of terms and definitions
	“Mood” was moved to be between “Modality” and “Nominalization ”
Rationale:  To maintain alphabetical order.

	3
	Edit the addition of a term and definition
	Add the term “multimodal texts” and the following definition:

“Multimodal texts are those that combine textual, audio, and/or visual modes, which could include the use of media to create meaning. For example, a storybook may use illustrations in addition to words in order to convey character traits or actions. Similarly, a webpage may combine video, audio, and written words; a science textbook may combine symbols, diagrams, and written words; and a theater performance may combine gestures, spoken words, and visuals, such as artwork or set design, to convey particular meanings.”

Rationale: To define terminology for greater understanding of the content.

	6
	Edit order of terms and definitions
	“Voice” was moved to be after “vocabulary”

Rationale:  To maintain alphabetical order.

	7
	Edit the last paragraph which originally read,

“The national Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects (CCSS-ELA) Appendix A also provides extensive and detailed explanations of several other key terms used throughout the CCSS-ELA and referenced where relevant in the CA ELD Standards.  Given their centrality to the CCSS-ELA and their elaboration, these terms are not summarized here.  These terms are listed below, with references to CCSS-ELA Appendix A page numbers:

· Text Complexity (pp. 2-16)

· Reading Foundational Skills (pp. 17-22)

· Text types (argument, informative/explanatory writing, and narrative) (pp. 23-25)

· Oral Language Development (pp. 26-27)

· Conventions and knowledge of Language (pp. 28-31)

· Vocabulary (pp. 32-35)”
	The paragraph was edited so that it now reads,
“In addition to the terminology found in this glossary, the terms listed below were referenced where relevant in the CA ELD Standards, but are not summarized here.  Appendix A (NGA Center for Best Practices and CCSSO, referenced in Chapter 5) provides extensive and detailed explanation and elaboration of the following terms.  Page numbers have been included for your reference.

Text Complexity (pp. 2–16)

Reading Foundational Skills (pp. 17–22) 

Text types (argument, informative/explanatory writing, and narrative) (pp. 23–25)

Oral Language Development (pp. 26–27)

Conventions and Knowledge of Language (pp. 28–31)

Vocabulary (pp. 32–35)”

Rationale: To make the message clearer and to maintain consistency of the “Appendix A” labeling.
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