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	SUBJECT:
	Summary of Post-Test Survey and Focus Group Results from the 2015 California Assessment of Student Performance and Progress Administration of the Smarter Balanced Online Assessments 


Summary of Key Issues

In order to improve support services to local educational agencies (LEAs) for the 
2015–16 test administration and beyond, Educational Testing Service (ETS) used two modes of outreach to learn about LEAs’ experiences in the first operational administration of the new online assessments that took place March 10 through July 31, 2015. An online survey and focus group sessions were used to gather feedback from LEA and school staff who were involved in the test administration. The survey was made available online from June 3, through July 2, 2015. 

The Summary of Post-Test Survey and Focus Group Results from the 2015 California Assessment of Student Performance and Progress Administration of the Smarter Balanced Online Assessments provides feedback on preparation/training, administrative challenges, and recommendations (see Attachment 1). 
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Introduction
The inaugural operational administration of the California Assessment of Student Performance and Progress (CAASPP) Smarter Balanced online assessments marked a new era of student testing in California using online exams in English language arts/literacy (ELA) and mathematics. The provision of online computer adaptive assessments to more than three million students statewide was a technical and logistical challenge for which extensive preparations, including the 2014 Smarter Balanced Field Test administration, were made. This summary report was undertaken by Educational Testing Service (ETS) to identify the successes achieved by California’s educators in administering the Smarter Balanced online assessments as well as in the areas of administration requiring additional support from the California Department of Education (CDE) and ETS for the 2015–16 school year. 
Overall, California succeeded in testing the vast majority of its students. The state’s educators indicated improved levels of preparedness relative to the administration of the 2013–14 field test. Their feedback described a relatively smooth administration with respect to planning and managing test sessions. Local educational agencies (LEAs) learned many valuable lessons that can be applied to the future administrations of the Smarter Balanced online assessments. Based on the reported lessons learned by LEAs and their suggestions for improvement in various test administration processes and systems, this summary provides recommendations for the CDE and ETS to enhance the administrative support provided to California schools and LEAs for the upcoming test administration.
ETS used a multipronged approach in supporting LEAs for the CAASPP Smarter Balanced online assessments. Prior to the start of testing, ETS conducted various outreach and training activities to ensure that LEAs were equipped from both an infrastructure (hardware) perspective and a testing system (software) perspective. During testing, communications and support through the California Technical Assistance Center (CalTAC) were provided to ensure students were afforded an optimal testing experience. After testing, a post-test survey and a focus group study were used to collect feedback on the lessons test administrators and educators learned from the 2014–15 administration of the CAASPP Smarter Balanced online assessments.
Post-Test Survey and Focus Groups
The post-test survey was designed to elicit feedback from a broad audience that included any LEA and school staff involved with testing, including the defined roles of the participants of the focus group study.
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In order to address the issues and challenges faced by LEAs and schools in a manner that a survey study might not be able to uncover, a separate focus group study was conducted. Clarion Research, an independent market research firm, was contracted to facilitate each of the groups and develop a final report on the results. ETS was responsible for developing the overall focus group plan, constructing the discussion guides, recruiting focus group study participants, arranging logistics for the focus groups, and presenting some preliminary survey results to each focus group. 
Post-Test Survey. A total of 15,701 unique respondents, consisting of LEA CAASPP Coordinators (DC), CAASPP Test Site Coordinators (SC), and CAASPP Test Administrators (TA) registered in the Test Operations Management System (TOMS) completed the post-test survey by June 15, including those who administered the California Alternate Assessments (CAA). The CAA is discussed in a separate report and will not be referenced here. 
Focus Groups. ETS targeted individuals who had completed the post-test survey by the second week of June, expressed interest in focus group participation through their response to a survey question, and were preferentially ranked based on several criteria, including: 

· their geographic location (north, central, south); 

· their level of experience working with English learners (ELs) and/or students with disabilities (SWDs) (those with less than a year’s worth of experience were not considered); 

· their fulfillment of only one role (i.e., those with multiple roles—such as both TA and DC—were less preferred);

· the type of institution they were affiliated with (charter, public, and so forth);

· their administration of the Smarter Balanced Summative Assessments; 

· and, secondarily, certain demographic considerations such as sex, race, and so forth. 

The participants were selected on an ongoing, rolling basis. These individuals were e-mailed an invitation to participate in a focus group scheduled for either June 15 or 16, 2015, in Sacramento and Costa Mesa, CA, respectively, or July 1 online. A total of 37 respondents participated in the focus group study. Six focus groups convened between June 15 and July 1. Two of these groups gathered in Sacramento at the ETS office, two groups organized at the Orange County Department of Education in Costa Mesa, and two groups met online through the Cisco WebEx Meeting platform. 
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One group in Costa Mesa focused on the testing experience of ELs; the two virtual groups focused on the experience of SWDs. Participants for these two groupings were selected from survey respondents who reported the highest level of experience testing these special student populations.

Major Findings

The feedback obtained from the post-test survey respondents and the focus group study were usually mirrored by both the focus group findings and the responses to open-ended questions. 

Preparation/Training
The 2013-14 CAASPP Smarter Balanced field test provided administrators, coordinators, and students with hands-on experience with the new online testing system. The two studies covered the full range of preparatory resources and tools available to California educators. Generally, these resources and tools were considered accessible, timely, and useful. For instance, most test coordinators and administrators utilized the interim assessments (IA) and practice and training tests to increase their and their students’ familiarity with the testing device and the computer adaptive test itself. 
Training was considered informative and valuable, although, some participants expressed a desire for additional professional development opportunities. The use of universal tools, designated supports, and accommodations was identified as the area of test administration requiring the most additional training. 
As for resources, it was reported that the large majority of classrooms have access to computers and most have incorporated their use in instruction. 
These findings provide evidence that California educators felt they were adequately prepared for the initial operational administration of the Smarter Balanced online assessments. 

Administrative Challenges
Perceptions of the helpfulness of troubleshooting resources varied depending on role, with TAs in particular responding that they had to rely on themselves to find their own solutions to administrative challenges. On-the-spot troubleshooting on the part of TAs and SCs appears to have resolved most issues without the need for escalation. The train-the-trainer model of support appears to have been relatively successful in maintaining lines of communication with LEA staff. CalTAC received mixed reviews for the speed with which representatives responded to calls and/or resolved issues.  
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Differences in LEA and site-level perceptions of the adequacy of technological infrastructure also are highlighted as TAs report a greater degree of strain on the part of their networks and devices than their DC counterparts. LEAs performed system stress tests to test the resiliency of their networks under peak testing conditions, often led by an Information Technology (IT) department representative. 

Generally, respondents indicated that the length of the testing window was appropriate. Scheduling, however, remained a challenge for the 2014–15 administration, primarily for the following reasons: the need for additional testing time, make-up exams for student absences, inconveniences caused by technological malfunctions (e.g., software glitches, Internet connectivity problems, and hardware malfunctions), and the limited number of devices available for testing. Because of these challenges, some LEAs preferred to allow school sites the flexibility to address these issues themselves and develop their own assessment schedules.
The universal tools, designated supports, and accommodations were a source of frustration for some (e.g., technical issues with Text-to-Speech experienced by some).
The TOMS was reported to be an improved system relative to the previous administration’s version. The issue cited most often related to the delays in student information and test settings migrating from TOMS to the test delivery system. These delays had a ripple effect on scheduling, particularly for make-up exams.
The Digital Library, Completion Status Reporting System, Interim Assessment Hand Scoring System (IAHSS), and IA Reporting System were all fairly well received by their users. Participation rates in the IA were low, partly due to their late availability. The use of the IAHSS and IA Reporting System reflected these lower rates of participation. Student and teacher reaction to the Smarter Balanced online assessments was mixed, with differing opinions about tests’ difficulty, length, and interface. 

Lessons Learned by LEAs
The administrative challenges associated with the first operational administration of the Smarter Balanced online assessments presented a prime learning opportunity for California’s LEAs. What follows are the most common lessons learned over the course of the 2014–15 CAASPP administration. 
1. TAs require additional training in technology-related tasks and tools/strategies for tracking the designated supports and accommodations assignments.
2. The IA and practice tests can be used to prepare students for the summative assessments.
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3. Students in the lower grades could benefit from computer training (e.g., keyboarding, word processing, Internet research skills, etc.) early in the year.
4. Test schedules should be flexible and allow for local calendar needs and longer times, based on the availability of technology resources.
5. The transition to the more rigorous Common Core State Standards (CCSS) requires a fundamental shift in instructional approach. 

Suggestions for Improvement
Particular areas of test administration were highlighted for improvement by LEAs. This summary includes the most commonly cited issues requiring improvement for the 2015–16 test administration and beyond. Some of the areas cited below are consistent with the lessons LEAs learned from their 2014–15 administration experience. 
1. Streamline the amount of information and training, reduce the number of manuals, improve the quality of Webcasts, and improve the organization of these materials.
2. However, provide additional training and other supports to help staff and students become more familiar with the designated supports and accommodations; improve systems used to track students who require supports and accommodations.

3. Improve the timeliness and level of detail offered in the reporting of IA results.

Recommendations for CDE and ETS
What follows are the recommendations for the CDE and ETS based on the complete findings of the post-test survey and focus group studies. The recommendations and detailed feedback will be used by the CDE and ETS to provide targeted support to the LEAs for future test administrations:
1. Develop more streamlined CAASPP-related training materials in the form of concise manuals. 
2. Produce engaging, topical Webcasts of shorter length, particularly in the use of universal tools, designated supports, and accommodations.
3. Offer additional training and timely information on the tools/strategies used to track the assignment of supports and accommodations.
	California Assessment of Student Performance and Progress
	


4. Provide TAs with training in the following areas:

a. Role-specific training in the assignment and use of the universal tools, designated supports, and accommodations
b. Training on the uses and value of the IA (including additional training on the interim hand-scoring process) as a tool used in preparation for the summative assessments
c. Training in technology-related tasks
5. Encourage LEAs and schools to offer additional computer literacy training (e.g. keyboarding, word processing, Internet research skills, etc.) for students in the lower grades as preparation for the summative assessments. 
6. Maintain continuity and consistency with key test administration processes and systems. This will allow LEA and school staff to continue becoming familiar with the CAASPP System and refine their local activities accordingly. 
7. Increase accessibility and knowledge of CalTAC support for DCs; keep CalTAC call wait times as low as possible.
8. Encourage LEAs and schools to continue to align their instructional practices with the rigorous demands of the CCSS.
9. Improve TOMS’ ability to process student data. Enhanced communication between the California Longitudinal Pupil Achievement Data System (CALPADS) and TOMS should facilitate faster student data updates in TOMS, which will, in turn, allow faster updates between TOMS and the test delivery system.
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