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[bookmark: _Toc166078610]Executive Summary
[bookmark: _Hlk135055490][bookmark: _Hlk188001434][bookmark: _Hlk188001475]This report summarizes the key content of an annual report submitted by the Orange County Department of Education (OCDE) in 2024. This report is titled Developing, Aligning, and Improving Systems of Academic and Behavioral Supports: Enhancing the Social-Emotional Well-Being of Youth. This report details the implementation and impact of the project and how funds were used in program year three (2023–24).
This report covers the following information, as summarized from the original report:
1. A summary of activities conducted and resources developed.
2. The number of local educational agencies (LEAs), educators, and pupils served.
3. A description of effective, evidence-based strategies identified to help LEAs statewide create a positive school climate.
4. A summary of any data available on outcomes resulting from the activities conducted, including data reported by LEAs.
5. Recommendations for improving state-level policy or activity in support of improving school climate.
[bookmark: _Hlk188001453][bookmark: _Hlk183428755]If you have any questions regarding this report, please contact Alison Pettit, Education Programs Consultant, Professional Learning Support Division, at 916-323-3927 or apettit@cde.ca.gov. 
You can find this report at the California Department of Education Multi-Tiered System of Supports web page at https://www.cde.ca.gov/ci/cr/ri. If you need a copy of this report, please contact Alison Pettit, Education Programs Consultant, Professional Learning Support Division, at 916-323-3927 or apettit@cde.ca.gov. 
[bookmark: _Hlk135055539]
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[bookmark: _Toc166078611]Background and Legislative Reporting Requirements
[bookmark: _Hlk188001591]The Developing, Aligning, and Improving Systems of Academic and Behavioral Supports (ISABS) grant was established by Assembly Bill (AB) 104 (Chapter 13, Statutes of 2015) and later amended by Senate Bill 828 (Ch. 29, Stats. 2016). The 2015 Budget Act appropriated $10 million to the ISABS grant, and the 2016 Budget Act augmented the original appropriation with an additional $20 million. The legislation required that the grantee provide technical assistance and develop and disseminate statewide resources.
[bookmark: _Hlk90036364]In 2016, the California Department of Education (CDE) selected the Orange County Department of Education (OCDE) as the recipient of the ISABS grant through a competitive grant process for the Scaling Up Multi-Tiered System of Support (MTSS) Statewide Initiative, also known as the CA SUMS Initiative. The OCDE subcontracted with (1) the Butte County Office of Education (BCOE) for rural representation and partnership in planning and conducting grant activities and (2) the Schoolwide Integrated Framework for Transformation Technical Assistance Center at the University of Kansas to provide technical assistance and professional learning opportunities to participating local educational agencies (LEAs).
In 2018, AB 1808 (Chap. 32, Stats. 2018) established an additional component of the ISABS grant that required the OCDE to subcontract with a California postsecondary educational institution. The OCDE and BCOE partnered with the University of California, Los Angeles (UCLA) Center for the Transformation of Schools to expand the CA MTSS Framework with an emphasis on promoting a positive school climate statewide.
In 2021, AB 130 (Chap. 44, Stats. 2021) appropriated $50 million to the OCDE with the instruction to partner with an LEA to expand the state’s capacity to support LEAs in implementing social-emotional learning (SEL), trauma-informed practices, and culturally relevant, affirming, and sustaining practices. The Placer County Office of Education (PCOE) was identified as a partner LEA through a competitive application process, and OCDE awarded $12.5 million to PCOE as its partner LEA.
The CDE has an administrative role in this grant program, including conducting the award process, distributing funding, and providing technical oversight of the items contained within the original Request for Applications document. The CDE does not receive funding for the administration of this grant program.
AB 1808 (Chap. 32, Stats. 2018) requires that the grantee provide the following information on an annual basis:
1. A summary of the activities conducted and resources developed.
2. The number of LEAs, educators, and pupils served by the activities and resources.
3. A description of effective evidence-based strategies identified for implementing the practices described in subdivision (c).
4. A summary of any data that is available on outcomes resulting from the activities conducted, including any data reported by LEAs.
5. Recommendations for improving state-level activities or policies.
[bookmark: _Toc166078612]Summary of How Legislative Requirements Were Met
The OCDE provided the 2023–24 Developing, Aligning, and Improving Systems of Academic and Behavioral Supports: Enhancing the Social-Emotional Well-Being of Youth report to the State Superintendent of Public Instruction (SSPI) by the legislatively mandated date. This document is posted on the OCDE CA SUMS Initiative Annual Reports web page at https://ocde.us/MTSS/Pages/California_SUMS_Initiative.aspx.
Included in this legislative report is the grantee’s high-level summary obtained from the grantee’s annual report provided to the SSPI, which describes the use of grant funds during fiscal year 2023–24.
[bookmark: _Toc166078613]Activities Conducted and Resources Developed
The Executive Leadership Team
The Executive Leadership Team met weekly via phone conference calls and video conference calls. The executive leadership team includes:
· OCDE, Director, Jami Parsons, Ed.D
· BCOE, Director of Rural CA MTSS, Rindy DeVoll
The State Support Team
The State Support Team is made up of representatives from the OCDE, BCOE, CDE, and the State Board of Education. They conduct the following activities: (1) lead and support a sustainable technical assistance process for Region Lead County Offices of Education (COEs) and Region Site Coaches working with schools to implement the CA MTSS Framework with fidelity; (2) assist in scaling up and sustaining CA MTSS implementation across the state (including contributing to state and local meetings) and network development with other key agencies and educational partners; (3) provide CA MTSS professional learning opportunities; (4) facilitate Communities of Practice (COPs) across the state; and (5) oversee the Request for Applications (sub-grant) development and selection process.
Region Lead County Offices of Education
The Region Lead COEs serve as liaisons for information, technical assistance, and coaching expertise for sub-grant awardees in their local California County Superintendents Region. The Region Leads meet with the State Support Team for one hour per month to receive coaching resources and support. In turn, they meet once per month for one hour with lead coaches in their area to provide ongoing support and continue to build capacity for CA MTSS. There are 11 Region Lead Coaches based on the California County Superintendents Educational Services Association Regions. Region Lead County staff meet for approximately four to six hours per month.
Regional School Site Coaches
Local COE staff with knowledge of CA MTSS serve as coaches to LEAs in their area who were awarded the school or consortium grant. All coaches will complete the CA MTSS Pathway Certification for Schools courses and complete the Coaching pathway, which builds capacity for this approach to enhancing school climate using the CA MTSS Framework. Assigned coaches meet weekly or biweekly with site leadership to discuss progress on the course, implementation of CA MTSS, data around school climate, and goal headway.
Sub-Grants to Enhance the Social-Emotional Well-Being of Youth
Three types of sub-grants were made available as part of Phase 3 of the CA MTSS Development Timeline. These sub-grants were intended to provide funding for schools, consortia, and COEs to help enable staff to implement the CA MTSS Framework with fidelity at the school level, focusing on building or enhancing the social-emotional well-being of youth using Universal Design Learning, trauma-informed practices, and culturally and linguistically relevant and responsive teaching practices. While grant requirements differed between schools, consortia, and COEs, grant funds may be used in the following ways: (1) stipends for educators to complete courses for the CA MTSS Pathway Certification for Schools outside of school or contracted hours; (2) release time to hire substitutes so that staff could work together to complete the online courses during school hours; and (3) any additional funding that remains after 90 precent of the staff completes the course may be allocated for service agreements between the school and external service providers, limited purchases of technology hardware and software, and/or instructional materials to scale CA MTSS efforts as agreed upon by the coach and administrator. A summary of counties receiving subgrants is provided later in this report.
California Multi-Tiered System of Support Pathway Certification for Schools
The OCDE continued to utilize online certification courses to provide professional learning for pilot LEAs. The OCDE intention for the CA MTSS Pathway Certification for Schools is to build participant knowledge of the CA MTSS by making explicit and meaningful connections to the participant’s work as an educator. A score-tracking tool was implemented to support school leaders in easily interpreting and extracting information to make more effective data-driven decisions. As of the submission of this report, 46 schools in cohort A, 195 schools in cohort B, 157 schools in cohort C, and 42 COEs are participating in obtaining the CA MTSS Pathway Certification for Schools.
Communities of Practice
Each region or COE formed a COP to provide ongoing technical assistance and support for LEAs with their implementation of CA MTSS. The COPs are hosted in person, online (e.g., via Zoom), or in a combination of the two. Each COP identifies one of the CA MTSS domains or features to further explore and then shares practices.
California Multi-Tiered System of Support Professional Learning Institute
The OCDE hosted the CA MTSS Professional Learning Institute (PLI) on July 16−18, 2024, with over 3,000 educators in attendance. The conference theme was “Inspire, Innovate and Thrive,” and consisted of opportunities for attendees to learn and network to help educators integrate academic, behavioral, and social-emotional instruction, and mental health supports. The PLI had more than 250 presenters that covered knowledge and practices, equity and access, and school conditions and climate. Topics also included artificial intelligence and career education, as well as content to support English learners. The next PLI is scheduled for July 22–24, 2025.
California Rural Education Network
The California Rural Education Network serves to amplify the voices of rural educators. There is an executive team, steering committee, advisory council, a team of researchers, and over 300 members. In school year 2023–24, the California Rural Education Network held several events to gather and share information about promising practices in rural education. The Network is currently developing a data instrument to be used by multiple users to identify the strengths and needs in rural schools across California.
Guide to Implementing California Multi-Tiered System of Support
This guide serves as a useful tool for district and school leadership teams and provides practical guidance and resources for educators implementing the CA MTSS Framework. The guide is comprised of resources, strategies, and evidence-based practices that will assist district and school leaders in implementing the framework with fidelity. 
PsySTART Triage Tool
Sonoma COE was subcontracted to develop and pilot a crisis triage tool. Developed in partnership with UCLA, the PsySTART tool is an online self-report survey that takes respondents through six sets of questions that are meant to help an LEA understand the experiences of students and the community following a disaster or crisis response, and to connect those impacted to additional resources where possible. Sonoma COE developed a team of county trainers and created two 90-minute training modules. Presentations were also held at various state-level meetings, as well as 15-minute informational meetings. Ultimately, many LEAs considered the tool to be a useful resource but not necessarily needed at the moment, as they would prefer a trauma screener that is more proactive rather than reactive. However, LEAs who recently experienced a disaster or crisis were more receptive to the tool. Future plans include reaching out to LEA emergency response coordinators/teams to support their disaster preparation efforts. The PsySTART tool can be found on the Sonoma COE web page at https://www3.psystart.net/scoe2024.
California Integrated Supports Project
The OCDE partnered with the California Integrated Supports Project (CA-ISP) to expand the state’s capacity to support LEAs in implementing SEL, trauma screening, trauma-informed practices, and culturally relevant, affirming, and sustaining practices. Team members included representatives from PCOE, Kern County Superintendent of Schools, Santa Clara COE, and WestEd. The goal is to curate resources specific to SEL, mental health, and trauma-informed practices, develop training for school sites, and provide sub-grants to regional technical assistance centers to convene professional learning communities and provide ongoing training and coaching. CA-ISP has awarded sub-grants to 163 schools, representative of 51 districts.
[bookmark: _Toc166078614]Number of Local Educational Agencies, Educators, and Pupils Served
School and Local Educational Agency Teams
Schools and LEAs throughout the state applied in the first and second application rounds. Below is a summary of the number of schools and COEs that were awarded sub-grants and agreed to continue participation on a voluntary basis for 2023–24.
Table 1. Number of Schools by Sub-Grant Cohorts
	Geographic Lead Areas
	Cohort A
	Cohort B
	Cohort C
	Number of COEs

	Shasta COE
	9
	25
	43
	7

	Sonoma COE
	1
	17
	43
	7

	Placer and Sacramento COEs
	0
	34
	9
	7

	Alameda COE
	5
	4
	13
	5

	Tulare COE
	9
	31
	16
	9

	Kern County Superintendent of Schools
	7
	51
	42
	6

	Riverside and San Diego COEs
	15
	33
	25
	5

	Totals
	46
	195
	191
	46

	Total Number of Pupils 
(2023–24 Enrollment)
	14,085
	77,239
	71,471
	N/A


[bookmark: _Toc166078615]Description of Strategies Identified
Through coaching support and the CA MTSS Pathway Certification for Schools courses, learning opportunities are provided to enable the enhancement of school conditions and climate. Role-specific pathways allow educators to make connections to their work that guide them in providing a continuum of support to meet students’ academic, behavioral, social-emotional, and mental health needs. Specific evidence-based practices include:
· Continuous Improvement—Implementation Science and Improvement Science
· SEL to Support Social-Emotional Competencies
· Restorative Practices
· Positive Behavior Interventions and Supports
· Universal Design for Learning
· Culturally and Linguistically Relevant and Responsive Teaching
· Trauma-Informed Practices
Annual reports from school sites include descriptions of how these strategies were implemented.
[bookmark: _Toc166078616]Outcome Data
The OCDE uses the following measures to assess the sites’ ability to implement a school culture/climate training based on the CA MTSS Framework and show positive student outcomes over time. Detailed results of the assessments can be found in the OCDE 2023–24 report.
The Schoolwide Integrated Framework for Transformation—Fidelity Integrity Assessment
The Fidelity Integrity Assessment (FIA) is a self-assessment for school leadership teams with the purpose of examining the current status of schoolwide practices that have been demonstrated through research to provide a basis for successfully including all students who live in the school community. There were 22 FIA items associated with the CA MTSS Framework that were assessed, and teams reviewed descriptive statements and determined their current implementation on the following four-point scale: (1) Laying the Foundation, (2) Installing, (3) Implementing, or (4) Sustaining Schoolwide Implementation.
FIA results show that schools and sites in all three cohorts made progress toward implementing or sustaining the implementation of the practices described in the FIA, as well as making progress within some CA MTSS Framework Domains.
Schoolwide Implementation Tool
The Schoolwide Implementation Tool (SIT) is a self-assessment used by school leadership teams to examine the current status in addressing the four domains necessary for schools to improve their climate and culture: (1) developing a shared vision for readiness, (2) developing a school identity, (3) adopting approaches to learning, and (4) adopting schoolwide structures that support all students to succeed. The SIT employs the same four-point scale as the FIA to assess the site status in each domain.
SIT results show that schools and sites in all three cohorts made progress toward implementing or sustaining implementation of the practices described in the SIT, as well as making progress within each of the SIT components.
Local Educational Agency Self-Assessment
The Local Educational Agency Self-Assessment (LEASA) is a self-assessment for district leadership teams to examine the current status of systemic practices consistently demonstrated through research to be the components of effective district systems. There are six components of an effective district system assessed through the LEASA: (1) Shared Beliefs, Visions, and Mission; (2) Teaching, Learning, and Assessment; (3) Leadership and Governance; (4) Professional Learning for All; (5) Infrastructure Alignment; and (6) Clear and Collaborative Relationships. The same four-point scale as the FIA is used to assess the site status in each domain.
The OCDE report provided results stating overall LEAs supporting Cohort A schools and sites made progress toward implementing or sustaining implementation on the practices described in the LEASA and made progress in five of six LEASA components. However, LEAs supporting schools and sites in Cohort B did not make progress toward implementing or sustaining implementation overall but made progress in four of six LEASA components. LEAs supporting schools and sites in Cohort C made progress toward implementing or sustaining implementation overall and made progress in four of six LEASA components.
Annual End-of-Year Reports
School leaders reported on their progress toward inclusive, transformative social-emotional instruction and mental health support, such as implementing SEL/addressing the social-emotional needs of pupils, trauma screening, implementing trauma-informed practices, and implementing culturally relevant, affirming, and sustaining practices.
The OCDE report provided data from 226 schools across all three cohorts. These participants reported making progress toward achieving their project’s goals.
Completion of the California Multi-Tiered System of Support Pathway Certification for Schools Courses
At the time of the OCDE report submission to the CDE, 398 schools and 42 COEs across all three cohorts were participating in the CA MTSS Pathway Certification for Schools courses. A total of 1,482 staff have earned the CA MTSS Pathway Certification for Schools.
Coaching Feedback Survey
Coaches have been meeting with administrators in Cohorts A, B, and C since each cohort started with the online course. Conversations are most often individual, though some administrators have also met in small groups. Through the Coaching Feedback Survey, most administrators considered the coaching relevant and useful, and they reported increased confidence or efficacy in implementing their envisioned changes, accessing needed resources, and building their capacity to transform and sustain.
Professional Learning Institute Participant Feedback
Participant feedback was collected from the annual PLI that took place on July 16−18, 2024. Feedback was overwhelmingly positive, with most respondents reporting being pleased with the topics and content of the material presented, and feeling the information provided would enhance or be relevant to their work. The breakout sessions, keynote speakers, pre-conference sessions, wellness space, and student performances were considered the most valuable parts of the conference.
[bookmark: _Toc166078617]Recommendations for Improving State-Level Activities or Policies
Preliminary findings highlight the importance of the CA MTSS to enable school staff to support the implementation of high-quality integrated academic, behavioral, and SEL practices in an integrated MTSS at the school level. Encouraging and supporting school and district leaders to examine and assess their systems with a thoughtful and intentional approach is helping them establish inclusive academic and behavioral instruction and support, inclusive transformative social-emotional instruction and mental health support, trauma screening, trauma-informed practices, and culturally relevant, affirming, and sustaining practices. Wellness and self-reflective strategies and interventions are required to improve student achievement and school climate and to meet Local Control Funding Formula goals. Therefore, it is recommended that educators throughout the state continue to strengthen their understanding and implementation of the CA MTSS Framework through the CA MTSS Pathway Certification for School courses to organize schools around the academic, behavioral, and social-emotional needs of students. Also, feedback from coaches and grantees indicates how overlapping or similar initiatives (e.g. MTSS, Community Schools, Differentiated Assistance, College and Career Pathways Dual Enrollment, Expanded Learning, Positive Behavioral Interventions and Supports, SEL) compete for staff time, and the tasks of managing and fulfilling the demands of each initiative are overwhelming. More resources, technical assistance, and support are needed to connect or align CA MTSS with other initiatives. Recommendations for additional state-level activities or policies will be included in subsequent annual OCDE progress reports.
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