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[bookmark: _Toc226101580]Overview
The Career Technical Education (CTE) Model Curriculum Standards (MCS) are organized according to the Advance CTE National Career Clusters Framework®[footnoteRef:1]. The National Career Clusters Framework® supports alignment of state CTE systems with workforce systems while allowing for flexibility and adaptability. Under this framework, the standards establish curricular guidance for high-quality CTE programs. [1: . Advance CTE National Career Clusters Framework: https://careertech.org/career-clusters/about-the-national-career-clusters-framework/] 

The CTE MCS outline the essential knowledge, skills, and competencies that contribute to career and college readiness. These standards are designed to guide and support program development, offering flexible options rather than a fixed checklist, so educators can adapt them to best fit their context.
By incorporating the Career Ready Standards, the MCS support students in developing applied literacy, technical skills, and key employability competencies such as communication, collaboration, problem-solving, and leadership. The Career Ready Standards prepare students to navigate workplace expectations, adapt to changing career demands, and succeed in both postsecondary education and the workforce.
Additionally, the MCS establish Cross-Pathway Standards, which promote interdisciplinary learning and reinforce relevant core concepts across multiple career pathways. This interdisciplinary approach encourages students to make connections between different fields, supports a holistic and cohesive approach to CTE program design, and helps facilitate the development of courses aligned with multiple pathways within a Career Cluster.
The MCS establish Pathway Standards that provide structured guidance for instruction within each career pathway. Organized around job-alike skills, these standards define the essential technical knowledge, competencies, and proficiencies students need, ensuring alignment with current workforce demands, promoting applied CTE learning, and preparing students for successful, occupation-specific careers.

[bookmark: _Toc226101581]Description
[bookmark: _st7jn0nsw42j]Alignment to the National Career Clusters Framework®
“The Education Career Cluster spans careers aimed at fostering learning from early childhood to adulthood, including teaching, instructional design, counseling services, community engagement, learner support, and educator training. This Cluster emphasizes quality education standards and lifelong learning, preparing individuals for success through all life stages by nurturing knowledge, skills, and critical thinking and encouraging personal and societal growth in a constantly evolving world.”[footnoteRef:2] [2: . Advance CTE Education Career Cluster: https://careertech.org/career-clusters/education/.] 

Cluster Grouping: Caring for Communities
Career Cluster: Education
Pathways: Early Childhood Education[footnoteRef:3]; Elementary & Secondary Education[footnoteRef:4]; Family & Community Engagement[footnoteRef:5] [3: . Advance CTE Sub-Cluster Alignment: Early Childhood Development]  [4: . Advance CTE Sub-Cluster Alignment: Teaching, Training, & Facilitation]  [5: . Advance CTE Sub-Cluster Alignment: Teaching, Training, & Facilitation] 

Document Components
Model Curriculum Standards: The MCS provide a focused set of high-level industry standards intended to guide curriculum development. These standards are designed to be unpacked and differentiated according to the learner’s skill level, rather than tied to a specific grade level or sequenced course. Because CTE pathways can vary from two to five courses in a sequence, the standards are adaptable to any program structure, emphasizing the goal of preparing students for postsecondary education and industry readiness.
Career Ready Standards: (1.0–12.0) Career Ready Standards align with the National Career Clusters Framework® Career Ready Practices. The Career Ready Standards emphasize the importance of essential workplace skills such as critical thinking, digital literacy, problem-solving, ethical decision-making, and collaboration. The Career Ready Standards form the core of CTE instruction and are embedded in every level of a CTE pathway.
Cross-Pathway Standards: (13.0–16.0) Cross-Pathway Standards are interdisciplinary and address skills, knowledge, and competencies that apply to all pathways within a Career Cluster. These standards serve as prerequisites and corequisites for CTE pathway students.
Pathway Standards: (17.0–20.0) Pathway Standards build on the Career Ready Standards and Cross-Pathway Standards to incorporate technical skills, practical application, and industry practices. Pathway Standards are organized by Focus Areas to facilitate occupational and postsecondary alignment. Pathway Standards are organized in four general categories:
· Skill Building: Students will gain knowledge, refine technical skills, and demonstrate competencies specific to the focus area.
· Process & Practice: Students will engage in collaborative, industry-aligned environments where they apply structured problem-solving processes, iterative workflows, and technical skills to complete authentic, real-world projects.
· Career Exploration: Students will explore careers specific to the focus area.
· Advanced Technology & Impact: Students will examine topics such as emerging technology, environmental sustainability, and social responsibility relevant to the focus area.
Focus Areas: Focus areas are Pathway Standards organized by occupation-specific skills, knowledge, and competencies. The purpose of focus areas is to help CTE programs align with advanced training opportunities such as registered apprenticeship and postsecondary pathways.
Occupational Alignment to O*Net-Standard Occupational Classification (SOC) Codes[footnoteRef:6]: The O*NET Program is the nation’s primary federal database of occupational information, providing regularly updated data on job characteristics, skills, and labor market trends. It is regularly updated to provide workforce information and economic data. O*NET-SOC Codes are used to identify and classify occupations for workforce research, labor market analysis, and alignment with systems such as registered apprenticeship and other workforce development programs. Each focus area in this document lists relevant O*NET-SOC codes to support clear connections between instructional content and corresponding occupations in the federal database. [6: . O*Net Database: https://www.onetonline.org/find/career?c=020100.] 



Career Ready Standards
Career Ready Standards outline the essential skills, knowledge, and behaviors that students need to succeed in any workplace or industry. Flexible by design, the Career Ready Standards emphasize transferable skills that prepare students for employment, postsecondary education, and long-term career growth.
Applied across all Career Clusters, these standards serve as a unifying framework that connects classroom learning to industry expectations and bridges education with workforce needs. The Career Ready Standards also provide CTE teachers with a valuable planning resource. Teachers are encouraged to teach all the standards, adapting the depth and breadth to best fit the CTE course level and student needs. 
1.0 Academics
Integrate academic standards and knowledge (i.e., Common Core English Language Arts and Mathematics, Next Generation Science Standards, and other content-area standards) in CTE pathways.
1.1 Literacy:
Apply academic literacy skills (e.g., reading, writing, speaking, and listening) to design, test, and refine solutions for challenges encountered in authentic industry contexts.
1.2	Applied STEAM:
Develop and apply scientific, technical, engineering, artistic, and mathematical skills to industry-specific projects, in cross-industry scenarios, and within the context of a career pathway.
1.3	Cultural and Historical Influences:
Investigate historical achievements, accomplishments, and advancements by industry pioneers, innovators, and inventors from diverse genres, regions, cultures, backgrounds, and experiences.
1.4	Critical Response:
Examine industry-specific case studies and identify key trends, challenges, and innovations.
2.0 Communication
Develop professional written and verbal communication skills and communicate clearly, and with reason.
2.1	Professional Communication:
Respectfully communicate information and ideas in a variety of professional and educational environments.
2.2	Industry Vocabulary:
Use industry-appropriate terminology when discussing projects, writing proposals, and presenting work.
2.3	Oral Communication and Presentation Skills:
Apply extemporaneous speaking skills by adapting language and approach in real time to address questions, solve problems, and manage audience or client needs.
2.4	Social Media Networking:
Examine and explain the importance of establishing professional social media for the purpose of career-related networking and communication.
2.5	Workplace Writing Formats:
Differentiate industry-specific writing processes, formats, and conventions when completing written tasks (e.g., proposals, technical documentation, emails, memos, reports, and presentations).
2.6	Multimedia Communication:
Communicate information and ideas to multiple audiences using a variety of media and formats.
2.7	Digital Citizenship:
Practice safe, legal, and responsible use of digital technology for communication purposes.
2.8	Meeting Deadlines:
Coordinate with cross-functional teams to plan, execute, and evaluate projects, ensuring tasks are completed on schedule and deliverables meet expectations.
2.9	Communication Patterns:
Identify recurring structures, terminology, and formats that contribute to clear and aligned communication within an industry.
3.0 Career Planning & Management
Explore careers through career research, work-based learning, and ongoing career planning.
3.1	Career Pathways:
Research career pathways and identify required education and training, work experience, certifications, and credentials; understand salary, job growth,
demographics, and workplace conditions.
3.2	Annual Career Planning:
Conduct interest, skill, and aptitude assessments; develop a career plan that is adaptable and attainable; analyze how career planning can affect short- and long-term professional outcomes.
3.3	Networking:
Evaluate the importance of professional networking, including establishing and sustaining partnerships and relationships.
3.4	Employment Opportunities:
Search for jobs using online search engines; evaluate the application process for internships, apprenticeships, and entry-level positions.
3.5	Understanding Employment and Negotiating Job Offers:
Interpret and compare employment types (e.g., temporary, permanent, and freelance and work-for-hire) and their associated costs, benefits, and tax implications; practice negotiating fair compensation, terms, and benefits relative to individual circumstances.
3.6	Professional Organizations and Unions:
Research and describe the role of labor unions, guilds, and professional associations in business and government; explain the requirements and processes for membership or affiliation.
3.7	Resumes and Portfolios:
Develop a professional resume, personal statement, and industry-specific portfolio that highlights skills, technical proficiencies, and iterative processes.
3.8	Entrepreneurship and Self-Employment:
Demonstrate entrepreneurial skills (e.g., adaptability, confidence, discipline, perseverance, vision, and risk-taking) across industry contexts.
4.0 Technology
Evaluate technological advancements; use technology to complete industry-specific tasks.
4.1	Digital Safety and Information Integrity:
Practice internet safety, identify malicious activity (e.g., phishing and malware), discern and avoid misinformation, and keep personal information private.
4.2	Business and Collaboration Tools:
Use standard business software and online tools to gather information, create documents and presentations, share files, and connect with collaborators or clients.
4.3	Industry-Standard Technology:
Use industry-standard hardware, software, and technology to complete tasks accurately, efficiently, and safely.
4.4	Computing Systems:
Differentiate and use appropriate industry-standard operating systems, databases, and cloud services for data management.
4.5	Document and Asset Management:
Apply industry-standard asset and document tracking, file naming conventions, version control practices, and storage and backup protocols to file management.
4.6	Industry-Specific Artificial Intelligence (AI) Applications:
Evaluate applications, implications, ethics, and responsible use of AI and machine learning in business and industry; analyze the current and future impact of AI technology when career planning.
4.7	AI Responsible Use:
Employ AI technology responsibly by writing clear and complex prompts, fact-checking, reviewing, editing, and refining all AI-generated content in alignment with business or organizational policies.
4.8	Emerging Technologies:
Analyze industry-specific technological advancements; adapt and innovate with emerging technologies, cross-industry trends, and evolving technological tools.
5.0 Critical Thinking & Problem Solving
Utilize critical thinking to make sense of problems and persevere in solving them.
5.1	Reasoning and Decision-Making:
Use inductive and deductive reasoning to collect and analyze qualitative and quantitative data, make informed decisions, and construct well-supported arguments.
5.2	Accepting and Applying Critique:
Accept critique and apply feedback to revise work and improve skills.
5.3	Reflection and Iterative Processes:
Use questioning, reflection, and feedback to refine problem-solving, explore multiple approaches, and evaluate the outcomes of each.
5.4	Creative Problem-Solving:
Ask purposeful questions, analyze information, and apply logical reasoning to evaluate options, solve problems, and make informed decisions in professional contexts.
5.5	Analyzing Arguments:
Examine and evaluate arguments to identify claims, evidence, assumptions, and logical strengths or weaknesses; recognize argumentative techniques and avoid being misled by logical fallacies.
5.6	Constructing Arguments: 
Develop and present well-reasoned arguments using clear evidence while maintaining logical consistency and avoiding fallacies.
5.7	Applied Academics:
Apply academic subject knowledge to real-world problem solving; apply critical thinking strategies in professional environments to successfully navigate unanticipated situations.
5.8	Systems Thinking:
Apply systems thinking to analyze complex problems, identify recurring issues and their causes, and generate solutions to inform decision-making.
5.9	AI and Critical Thinking:
Employ analysis and decision-making skills when using AI technology; analyze AI-generated outputs to ensure validity, credibility, and accuracy.
6.0 Health & Safety
Evaluate how workplace practices impact health, safety, and financial stability.
6.1	Equipment and Tools:
Appropriately and safely handle industry-specific tools, equipment, and personal protective equipment; apply injury prevention and sanitation techniques in industry settings.
6.2	Workplace Safety:
Practice workplace safety as defined by industry-specific regulations, state licensing, and certification standards; identify how safety practices evolve with new technology and industry standards.
6.3	Self-Care and Injury Prevention:
Practice self-care and injury prevention strategies (e.g., rest, ergonomics, proper nutrition, exercise, and personal hygiene).
6.4	Workplace Culture:
Contribute to healthful workplace culture through safety-related decision-making and problem-solving techniques.
6.5	Mental Health and Wellness:
Prioritize wellness and mental health needs including physical, emotional, psychological, and social well-being; practice individual and collective strategies for stress management.
6.6	Workplace Behavior and Accountability:
Create a respectful and fair workplace by taking personal responsibility for harmful actions and working to repair relationships when conflicts occur; uphold sexual harassment policy.
6.7	Financial Planning and Literacy:
Apply financial literacy to analyze cost of living, plan budgets, manage income and expenses, file taxes, make informed spending decisions, and maintain credit responsibly.
6.8	Emergency Preparedness:
Evaluate workplace hazards and implement safety, emergency, and disaster preparedness procedures; assess operational continuity, risk management, crisis communication, and mitigation planning.
6.9	Workplace Policies and Worker Rights:
Interpret policies, procedures, and regulations for the workplace, including employee rights and responsibilities; examine how unions promote worker voice through collective bargaining, workplace safety, and representation.
7.0 Social & Civic Responsibility
Act as a responsible and contributing member of society.
7.1	Ethical Conduct and Workplace Integrity:
Demonstrate personal integrity, confidentiality, and ethical behavior in the workplace.
7.2	Cross-Cultural Understanding:
Demonstrate cross-cultural understanding through exploration of various resources that represent diverse perspectives and global viewpoints.
7.3	Avoiding Stereotypes:
Evaluate individual and collective biases; avoid stereotypes and misrepresentation of individuals, groups, and communities.
7.4	Recognizing and Addressing Bias:
Recognize strategies for mitigating bias in industry environments; analyze how individual and collective biases influence decision-making (e.g., hiring, promotion, and leadership).
7.5	Civic Responsibility:
Analyze how individual choices, collective efforts, and industry practices influence social, economic, and environmental outcomes within communities.
7.6	Inclusive Workplace Practices:
Support inclusivity, ensure accessibility, and uplift diverse experiences and perspectives in the workplace.
7.7	Community Service:
Engage in initiatives that support communities, promote inclusivity, and advance social good (e.g., volunteering, service learning, mentorship, sustainability programs, and advocacy).
7.8	Industry and Community Connection:
Engage in community partnerships, industry-aligned leadership development activities, and student-led community engagement projects.
7.9	Unions and Organized Labor:
Explain how unions function as democratic, worker-led organizations and analyze their role in civic engagement and representation.
8.0 Leadership & Management
Model accountability, ethical decision-making, and leadership.
8.1	Leadership Qualities:
Recognize and reflect the traits, responsibilities, and skills of successful employees, leaders, and managers (e.g., emotional intelligence, communication, time management, conflict resolution, and interpersonal skills).
8.2	Responsibility and Accountability:
Take direction from leaders, ask for help when needed, build positive professional relationships, and follow through with individual responsibilities.
8.3	Work Ethic:
Demonstrate independent initiative, time management strategies, versatility, and work ethic in professional environments.
8.4	Constructive Feedback:
Provide, accept, and integrate constructive feedback at various stages of a project.
8.5	Leading with Purpose:
Demonstrate the ability to lead inclusively and positively, foster teamwork and morale, and assess how leadership decisions impact team dynamics and outcomes.
8.6	Leadership Development and Student Organizations:
Participate in leadership development activities and Career Technical Student Organizations (CTSOs) to enhance academic preparation, promote career choices, and prepare for employment opportunities.
8.7	Organizational Culture:
Analyze organizational culture and apply leadership strategies such as change management, conflict resolution, consensus building, and communication.
8.8	Outcomes of Successful Leadership:
Define the outcomes of successful leadership and management; develop personal management skills to function efficiently and collaboratively in industry environments.
8.9	Organizational Dynamics:
Differentiate the roles and responsibilities of employees across an organization, and analyze how hierarchical structure, management styles, and power dynamics impact decision-making.
9.0 Collaboration & Teamwork
Work productively in teams while integrating cultural and global competence.
9.1	Collaboration and Shared Responsibility:
Work in teams to establish goals, share responsibilities, and contribute to collective decision-making.
9.2	High-Performing Teams:
Demonstrate the characteristics and qualities of successful teams (e.g., cooperation, communication, empathy, and shared decision-making) that support strong collaboration.
9.3	Conflict Management:
Navigate disagreements constructively and apply strategies to de-escalate and resolve conflict in collaborative environments.
9.4	Inclusive Teams:
Engage with peers, instructors, and collaborators in a professional and respectful manner, actively listening to diverse perspectives and valuing the contributions of others.
9.5	Diverse Perspectives:
Respect individual and cultural differences and respond thoughtfully to divergent perspectives and viewpoints to build trust and collaboration within a team.
9.6	Adaptability and Flexibility:
Adapt to changing and varied roles and responsibilities when working in teams.
9.7	Time Management:
Manage time in collaborative settings by prioritizing tasks, coordinating schedules, meeting deadlines, and supporting teammates to sustain trust and productivity.
9.8	High-Agency Mindset:
Take ownership of collective and individual actions and outcomes, demonstrate initiative and persistence, and proactively address challenges while seeking opportunities for growth.
10.0 Creativity & Innovation
Apply original thinking to develop new ideas, approaches, or products.
10.1	Conditions for Innovation:
Create the physical (e.g., flexible workspaces, access to tools, and access to technology) and mental conditions (e.g., growth mindset, autonomy, and trust) that allow for innovation and exploration of new ideas.
10.2	Developing Ideas:
Use research, brainstorming, and creative strategies to generate, refine, and expand original concepts.
10.3	Visualization Techniques:
Communicate and refine ideas through visual methods (e.g., diagrams, charts, mood boards, illustrations, wireframes, renderings, and storyboards).
10.4	Building and Refining Concepts:
Develop, test, and refine concepts through models, mock-ups, or prototypes that move ideas toward implementation.
10.5	Iteration and Feedback:
Reflect and ask questions to inform analysis and refinement of work; create multiple versions or drafts of a project and apply feedback throughout the process.
10.6	Risk-Taking, Experimentation, and Resilience:
Explore and test new methods and approaches in safe and responsible ways; embrace uncertainty, pilot ideas, recover from setbacks, and use challenges as opportunities to learn and improve.
10.7	Application and Implementation:
Translate innovative concepts into real-world projects, processes, or products that meet identified goals or solve problems.
10.8	Evaluation and Impact:
Evaluate innovative outcomes for sustainability and economic impact and apply observations and insights to guide future innovation.
10.9	Collaborative Creativity:
Leverage and apply the knowledge, skills, experiences, and strengths of team members to generate original ideas, experiment with approaches, and develop innovative solutions.
11.0 Research & Media Literacy
Employ valid and reliable research strategies.
11.1	Critical Inquiry and Media Analysis:
Demonstrate media literacy through critical inquiry, analysis, and reflection.
11.2	Diversity of Perspective:
Gather and synthesize information from diverse sources (e.g., research, interviews, observation, and experience) to develop original insight and perspective.
11.3	Citing Sources:
Avoid plagiarism and properly cite sources and proprietary information using appropriate formats.
11.4	Industry Trends:
Research current and emerging industry-specific technology, equipment, tools, and practices; collect, analyze, and apply quantitative and qualitative data to drive decisions.
11.5	Source Credibility and Bias:
Analyze and interpret resources from various sources to assess bias and discern the credibility, quality, and value of information collected online.
11.6	Use of Technology in Research:
Follow fair use guidelines, fact-check information, identify and cite source material, and respect intellectual property rights when using technology or web-based research tools.
11.7	Messaging:
Create original industry-specific messages (e.g., reports, presentations, digital communications, and product messaging) that demonstrate ethical use of information, clear purpose, and consideration of intended audiences.
12.0 Audience & Behavior
Understand the environmental, social, and economic impacts of human behavior.
12.1	Emerging Technology:
Analyze how emerging technologies and technological trends (e.g., AI, automation, biotechnology, and renewable energy) affect environmental sustainability, community well-being, and economic development.
12.2	Environmental Responsibility:
Evaluate and apply practices that reduce environmental impact and support sustainable resource use in industry-specific settings (e.g., lifecycle analysis, sustainable sourcing, resource management, and waste reduction).
12.3	Social Impact:
Develop and contribute to industry-specific projects that address social, cultural, environmental, and community needs.
12.4	Audience Awareness:
Study and engage with diverse audiences by observing perspectives, behaviors, and needs; examine how social and cultural trends influence communication, decision-making, and adoption of products or practices.
12.5	Consumer Behavior:
Evaluate how consumer choices are shaped by technology, data, and trends, and how those choices impact businesses and industries (e.g., algorithm-driven recommendations, data analytics, product reviews, and social influence).
12.6	Economic Impact:
Assess how individual and collective behaviors affect local and global economies, including supply chains, markets, and workforce needs.
12.7	Civic and Ethical Responsibility:
Examine how industries and individuals can promote ethical practices, accountability, and civic engagement to address societal challenges (e.g., fair labor, ethical sourcing, data privacy, and transparency).
12.8	Adaptation and Change:
Evaluate how industries, organizations, and professionals adapt to shifting environmental, social, and economic expectations, and apply strategies for resilience and innovation.
12.9	Long-Term Impacts of Decisions:
Analyze the interconnectedness of environmental, social, and economic systems to understand the long-term impacts of decisions (e.g., circular economy models, regenerative agriculture, and sustainable digital technology practices).
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13.0 Child Development
Understand foundations of physical, cognitive, social-emotional, and cultural development.
13.1	Pregnancy and Prenatal Development:
Summarize the stages of pregnancy from conception through birth and differentiate biological and environmental factors affecting fetal health.
13.2	Development Across Domains:
Describe typical developmental stages and variations in development across physical, cognitive, language, and social-emotional domains from infancy through adolescence.
13.3	Influences on Development:
Analyze biological and environmental influences on development and identify how heredity, culture, family, economics, and individual characteristics contribute to developmental outcomes.
13.4	Developmental Learning Theories:
Analyze how cross-cultural educational learning theories and current research findings apply to children’s social-emotional, multilingual language, cognitive, and perceptual and motor development.
13.5	Learning Environments and Independence:
Evaluate how learning environments, experiences, and interactions support development, independence, and social competence across developmental stages.
13.6	Culture, Family and Parenting:
Analyze how factors such as language, age, culture and diversity shape family dynamics, communication styles, parenting practices, community contexts, and child development; identify strategies to facilitate and reinforce positive parent-child interaction at each major stage of child development.
13.7	Nutrition and Wellness:
Analyze how nutrition, wellness, and health practices support children’s physical development, learning, and overall well-being ; identify common dietary restrictions and preferences (e.g., vegetarian, vegan, and gluten free)


13.8	Play and Learning:
Explain how play supports development and learning across all domains; implement developmentally appropriate play-based learning activities aligned with children’s stages of development.
13.9	Positive Guidance and Discipline:
Apply developmentally and culturally appropriate guidance, strengths-based strategies, and restorative practices that support self-esteem, self-regulation, and respectful interactions.
14.0 Teaching, Training, and Facilitation
Design and implement effective learning environments, curriculum and resources, assessment, and instructional practices.
14.1	Active Learning:
Design learning experiences that connect subject matter to real life contexts and engage learners in developmentally appropriate activities that support motivation and extend learning.
14.2	Learning Environments:
Design and maintain effective, cross-disciplinary learning environments that reflect learner interests and support developmental needs.
14.3	Assessment Strategies:
Compare assessment types and purposes (e.g., diagnostic, formative, summative, performance, observational, portfolio, and progress-monitoring); use assessment data, observation, and anecdotal records to monitor learning and inform instructional decisions.
14.4	Language Acquisition:
Apply research-based language acquisition strategies (e.g., language modeling, joint attention, interactive talk, home-language support, translanguaging practices, and scaffolding) to support learners with diverse linguistic and learning needs.
14.5	Differentiated Instruction:
Differentiate instructional strategies for individuals and groups to address varied learning styles, abilities, and common learning challenges.


14.6	Inquiry-Based Teaching:
Promote critical thinking, creativity, analysis, meaning-making, and reasoning through inquiry-based learning experiences that support independent exploration, inquiry, problem solving, questioning, and reflection.
14.7	Standards-Based Lesson and Resource Design:
Explain the role and purpose of standards-based instruction and assessment; design standards-based lessons that are age-appropriate, culturally responsive, and supportive of diverse learners.
14.8	Inclusive Instructional Design:
Design developmentally and ability-appropriate learning experiences using inclusive instructional frameworks (e.g. inquiry-based learning) to ensure access and meaningful participation for all learners.
14.9	Educational Technology:
Research teaching strategies aligned with internationally recognized educational technology standards; select appropriate educational technologies to support instruction, assessment, data analysis, and communication.
15.0 Learner Support & Inclusive Practice
Provide positive guidance and inclusive support strategies to meet the needs of all learners and families.
15.1	Student-Centered Engagement:
Apply knowledge of children and students’ backgrounds, experiences, culture, and social-emotional needs to implement engagement strategies that support active participation in learning.
15.2	Americans with Disabilities Act (ADA) and Related Services:
Describe the purpose and function of Individualized Education Plans (IEPs), Individualized Family Service Plans (IFSPs), Individualized Transition Plans (ITPs) and Section 504 plans of the Rehabilitation Act in compliance with the ADA and state laws. 
15.3	Inclusive and Evidence-based Practices:
Collaborate with educators to implement evidence-based practices, accommodations, and modifications aligned to diverse learning needs and goals.
15.4	Behavioral and Mental Health Supports:
Identify indicators of behavioral, emotional, mental health, and substance abuse concerns affecting students or families; apply trauma-informed and healing-centered practices, intervention, reporting, and referral procedures in accordance with school policies and legal requirements.
15.5	Expectations and Classroom Management:
Establish and maintain clear expectations for positive classroom behavior and for student-to-student and student-to- teacher interactions by communicating classroom routines, procedures, and norms to students and families.
15.6	Mandated Reporter Roles and Responsibilities:
Identify indicators of child abuse and neglect; adhere to mandated reporter protocols, legal requirements, licensing regulations, trauma-informed response and site policies.
15.7	Family and Student Communication:
Evaluate and apply strategies for ongoing, respectful, reciprocal communication with and partnership with students and families regarding expectations, performance, learning goals, and progress.
15.8	Family Engagement and Partnership:
Apply culturally responsive and appropriate communication and engagement strategies to establish trust, foster positive family-staff relationships, support family involvement, and promote the well-being of learners.
15.9	Emergency Response and Safety:
Apply environmental, health, and safety regulations i; demonstrate school health, safety, and emergency prevention and response practices (e.g., use of Material Safety Data Sheets (MSDS/SDS), first aid, CPR, AED, naloxone, disease prevention, site-based emergency procedures, and Disaster Service Worker responsibilities).
16.0 Career, Community & Family Connections
Analyze the relationships among personal, family, community, and career systems to support equitable access, well-being, and lifelong success.
16.1	Managing Life Roles:
Analyze how individuals manage and prioritize personal, family, education, career, and community roles across the life span; evaluate how life decisions affect role responsibilities, well-being, and long-term economic and social stability.
16.2	Education Systems:
Analyze the structure of the birth to Pre Kindergarten (PK) and Transitional Kindergarten through Twelfth Grade (TK–12) education systems, including governance, school organization, personnel roles, data management systems, and factors that influence how schools operate and support student learning.
16.3	External Influences:
Analyze how social, economic, and cultural factors and power dynamics influence family functioning, access to education, and community participation, and apply culturally and linguistically responsive practices that are sensitive to the diverse needs of children and families.
16.4	Managing Responsibilities:
Employ strategies for positive communication, relationship building, shared decision-making, role negotiation, and accountability within family, school, and community settings.
16.5	Community Systems and Public Policy:
Analyze how public policies, social and economic factors, and education funding affects educational systems and access to services; identify strategies for civic participation and advocacy.
16.6	Community Resources and Supports:
Identify community resources available to individuals and families for well-being, adult education, higher education, workforce development and career advancement; explain how to access services and support systems to meet diverse community and family needs.
16.7	Children’s Rights and Legal Protections:
Identify employer and employee responsibilities for complying with laws and regulations that protect the rights, safety, and well-being of young children (e.g., mandated reporting, health and safety requirements, supervision standards, confidentiality and privacy protections, and anti-discrimination laws).
16.8	Financial Decision-Making:
Analyze how individuals and families manage income, expenses, and financial priorities, and evaluate strategies to support short- and long-term life goals across education, work, and family contexts.
16.9	Nutrition Access and Family Well-Being:
Analyze the importance of nutrition and equitable access to healthy foods in supporting family health, child development, and educational success, including  food security, culturally responsive nutrition practices, school and community meal programs, and the economic factors that influence food choices.
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Pathway Description:
The Early Childhood Education pathway prepares students for careers supporting the care, development, and learning of young children from birth through the early elementary years. Students in this pathway learn to apply principles of child development, health and safety, curriculum planning, and positive guidance to create inclusive, nurturing, and developmentally appropriate learning environments.
Students explore professional roles and responsibilities across infant and toddler care, preschool and prekindergarten programs, transitional kindergarten and early elementary settings. Career opportunities include work in childcare centers, family childcare homes, state preschool programs, Head Start, and school-based early learning programs. 
The pathway emphasizes ethical practice, cultural responsiveness, family and community engagement, multilingualism and home language development, and alignment with California licensing regulations and the Child Development Assistant Permit issued by the California Commission on Teacher Credentialing.
Occupational Alignment: Sample O*Net-SOC Codes
11-9031.00 – Education and Childcare Administrators, Preschool and Daycare
21-1099.00 – Community and Social Service Specialists, All Other
25-2011.00 – Preschool Teachers, Except Special Education
25-3021.00 – Self-Enrichment Teachers 
25-2051.00 – Special Education Teachers, Preschool
25-3031.00 – Substitute Teachers, Short-Term
25-9042.00 – Teaching Assistants, Preschool, Elementary, Middle and Secondary 
School, Except Special Education
25-9043.00 – Teaching Assistants, Special Education
25-9049.00 – Teaching Assistants, All Other
39-9011.00 – Childcare Workers
39-9011.01 – Nannies
Focus Areas:
Infant & Toddler Care
Preschool & Prekindergarten
Transitional Kindergarten


Advance CTE Sub-Cluster Alignment: 
Early Childhood Development[footnoteRef:7]
 [7: . Leadership development can occur through participation in Career Technical Student Organizations such as Family, Career, and Community Leaders of America (FCCLA).] 

Early Childhood Education Pathway
[bookmark: _Toc226101587]Infant & Toddler Care
Focus Area Description: The Infant &Toddler Care focus area emphasizes practical caregiving skills for supporting the health, development, and learning of children from birth to 36 months in licensed early childcare settings. Students apply foundational principles of infant and toddler development, responsive caregiving, health and safety, and positive guidance while developing proficiency in observation, documentation, and daily care routines aligned with California licensing requirements.
17.0 Infant & Toddler Care (ITC): Skill Building[footnoteRef:8] [8: . California Early Childhood Education Teaching and Administrator Performance Expectations: https://docs.ctc.ca.gov/Document/Download/30466] 

ITC.17.1	Responsive Caregiving:
Examine responsive, relationship-based caregiving practices (e.g., primary caregiving, continuity of care, consistent routines, attuned interactions, early relational health, and co-regulation) that support secure attachment, emotional safety, and healthy development.
ITC.17.2	Infant and Toddler Development Foundations:
Apply knowledge of physical, cognitive, language, perceptual, motor, and social-emotional development to support age-appropriate expectations, and caregiving practices.
ITC.17.3	Developmental Patterns:
Identify individual developmental patterns, temperaments, and emerging abilities and behaviors in infants and toddlers to inform responsive care and individualized support.
ITC.17.4	Play, Exploration, and Sensory Learning:
Describe how play-based, sensory, and exploratory experiences (e.g., movement, manipulation and cause-and-effect activities) support learning and development across domains.
ITC.17.5	Emotional Regulation Support:
Outline how predictable routines, warm interactions, and developmentally appropriate responses to cues and behaviors foster early emotional regulation.
ITC.17.6	Communication and Language Development:
Promote language development through language-rich, serve-and-return interactions, including modeling, responding to vocalizations, gestures, and nonverbal cues, and supporting multilingual communication and home-language interactions.
ITC.17.7	Culturally Responsive Care:
Incorporate family culture, home language, and caregiving practices into daily routines and interactions to support family engagement in learning, continuity of care, and respectful family partnerships.
ITC.17.8	Inclusive Infant and Toddler Practices:
Identify inclusive strategies (e.g., environmental adaptations, individualized routines, early intervention and family collaboration) to support infants and toddlers with varying abilities and needs.
ITC.17.9	Health Observation and Reporting:
Recognize and identify early signs of illness, injury, discomfort, or special needs to ensure timely care and intervention.
18.0 Infant & Toddler Care: Process & Practice
ITC.18.1	Observation Documentation:
Observe and document factual and anecdotal observations aligned with developmental milestones to inform planning, supervision discussions, family communication, and required reporting.
ITC.18.2	Infant and Toddler First Paraprofessional:
Demonstrate how and when to use certified first aid, cardiopulmonary resuscitation (CPR), and other emergency procedures appropriate for infants and toddlers.
ITC.18.3	Daily Care Routines:
Carry out developmentally appropriate care routines (e.g., feeding, diapering, toileting, rest, and hygiene) that support attachment, communication, and social-emotional development and comply with licensing requirements.
ITC.18.4	Positive Guidance:
Apply positive guidance strategies by responding to infant and toddler behaviors in ways that support regulation, safety, and emotional security.
ITC.18.5	Learning Environments:
Design, maintain, and rotate indoor and outdoor community of care to ensure safety, accessibility, and developmentally appropriate exploration for infants and toddlers.
ITC.18.6	Family Communication Procedures:
Communicate daily care information, routines, and observations with families using professional, respectful, reciprocal, and culturally responsive practices consistent with program guidelines.
ITC.18.7	Recordkeeping and Compliance:
Maintain accurate attendance records, ratio compliance, and required documentation in accordance with licensing, funding, and site requirements for infant and toddler care.
ITC.18.8	Infant and Toddler Health and Safety Procedures:
Implement daily health, sanitation, and safety practices (e.g., close-proximity supervision, safe sleep and feeding practices, diapering and bottle sanitation, and choking prevention) and follow site reporting protocols, response procedures, and emergency plans.
ITC.18.9	Confidentiality:
Apply confidentiality requirements to protect student and family privacy when handling child, family, and program information for infants and toddlers.
19.0 Infant & Toddler Care: Career Exploration
ITC.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in infant and toddler care careers.
ITC.19.2	Infant & Toddler Care Careers:
Explore careers focused on providing care, nurturing, and developmental support for infants and toddlers in licensed early childcare centers. 
ITC.19.3	Health and Development Support:
Explore careers that collaborate with infant and toddler programs to support child and family wellbeing (e.g., lactation specialist, early intervention paraprofessional, child development assistant, community health provider, infant mental health specialist, parent advocate, and parenting teacher).
ITC.19.4	Family Child Care and Home-Based Centers:
Explore home-based infant and toddler care careers (e.g., licensed family childcare provider) and the responsibilities associated with operating small scale programs.
ITC.19.5	Business Ownership:
Evaluate how private childcare providers design staffing structures, define roles, and set qualification requirements to support program quality, compliance, and business growth.
20.0 Infant & Toddler Care: Advanced Technology & Impact
ITC.20.1	Digital Documentation Systems:
Analyze how digital documentation systems support observation, assessment, and communication with families and how these technologies have evolved in early childhood settings with ethical considerations related to privacy, bias, consent, and appropriate use of child images and developmental data.
ITC.20.2	Assistive and Adaptive Care Technologies:
Describe how assistive technologies and adaptive equipment (e.g., adaptive seating, sensory supports, communication aids, and mobility supports) can support infants and toddlers with disabilities or developmental delays.
ITC.20.3	Social Impact of Universal Childcare:
Examine the social and economic impacts of universal infant and toddler care on children, families, and communities (e.g., child development outcomes, family stability and workforce participation, equity of access, and long-term community well-being) 
ITC.20.4	Grants and Funding:
Research funding sources (e.g., public grants, education funds, and community-based funding opportunities) to support implementation of safety, emergency preparedness, and disaster measures.

Early Childhood Education Pathway
[bookmark: _Toc226101588]Preschool & Prekindergarten
Focus Area Description:
The Preschool & Prekindergarten focus area emphasizes practical instructional and classroom management skills for supporting the learning and development of children ages 3-5 in licensed early childhood education programs. Students apply foundational principles of child development, play-based learning, curriculum planning, and positive guidance while developing proficiency in designing learning environments, implementing developmentally appropriate activities, multilingual learner development and oral language-rich interactions, and supporting social-emotional growth. The focus area aligns with California early learning standards and applicable licensing and permitting requirements.
17.0 Preschool & Prekindergarten (PP): Skill Building
PP.17.1	Developmentally Appropriate Practice:
Describe developmentally and culturally appropriate, play-based teaching strategies, child agency, inquiry, and relationship-based teaching for children ages 3–5 (e.g., modeling, scaffolding, guided practice, open-ended questioning, and child-initiated exploration).
PP.17.2	Learning Across Domains:
Explain preschool development across key domains, including social-emotional, physical, and linguistic , literacy, mathematics, physical development, health, the arts, history-social science, science.
PP.17.3	Licensing and Regulatory:
Outline licensing and regulatory requirements for maintaining program safety, accountability, and operational readiness in preschools (e.g., staff-child ratio tracking, incident and injury reporting, maintenance of required records, inspection preparation, and adherence to mandated regulations).
PP.17.4	Belonging and Engagement:
Analyze how children’s culture, home language, and family practices can be incorporated into preschool curriculum, learning environments, and interactions to promote belonging and engagement.

PP.17.5	Inclusive Practices and Differentiation:
Identify and implement inclusive strategies and differentiated instructional approaches that support preschool age children with special needs and suspected developmental delays (e.g., adaptations, visual supports, and multiple means of engagement and expression).
PP.17.6	Professional Collaboration and Reflective Practice:
Collaborate with teachers and supervisors via coaching, mentorship, and reflective supervision to reflect on practice, implement feedback, and improve the learning environment and instruction.
18.0 Preschool & Prekindergarten: Process & Practice
PP.18.1	Environment Management:
Establish and maintain effective preschool learning environments (indoor/outdoor) to support engagement, accessibility, and safe movement during choice time.
PP.18.2	Daily Routines and Transitions:
Implement structured routines, activities, and transitions across small-group, large-group, and learning center settings to support engagement and effective use of instructional time.
PP.18.3	Program Operations:
Apply site operational procedures to support effective daily program functioning (e.g., supervision practices, attendance tracking, classroom routines, communication logs, supply management, and daily operational tasks).
PP.18.4	Social-Emotional Learning:
Model social-emotional skills and apply developmentally appropriate guidance strategies to support positive behavior, peer relationships, and classroom community.
PP.18.5	Early Academics:
Integrate early mathematics, literacy, and science concepts into daily routines to support inquiry and foundational academic development (e.g., storytelling and print awareness, counting and patterning, measurement through play, prediction and problem solving).
PP.18.6 	Nutrition and Food Practices:
Follow appropriate nutrition and food service routines that support children’s health, development, and independence (e.g., preparing and serving meals and snacks, allergy awareness, safe food handling, and promoting healthy eating, nutrition, and hygiene habits).
PP.18.7 	Sanitation and Illness Prevention:
Implement sanitation, hygiene, and illness prevention routines to reduce the spread of communicable and food-borne illnesses (e.g., handwashing, sequencing facility cleaning, and disinfecting play areas and equipment).
PP.18.8	Observation, Documentation, and Planning:
Collect observational evidence and assessment artifacts (e.g., anecdotal notes, work samples, photos, developmental observations, portfolios, and documentation of learning through play) to document developmental progress and inform instructional planning.
PP.18.9	Family Communication Procedures:
Use program communication procedures (e.g. daily notes, conferences, documentation, multilingual communication access, and culturally sustaining family engagement practices) to share learning and behavior information with families and build trusted relationships.
19.0 Preschool & Prekindergarten: Career Exploration
PP.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in preschool and prekindergarten careers.
PP.19.2	Public and Private Preschool Settings:
Explore careers across public and private preschool systems (e.g., state preschool, Head Start, private early learning centers, and school-based prekindergarten). 
PP.19.3	Early Learning Program Roles:
Explore careers that support preschool and prekindergarten classrooms and programs (e.g., instructional paraprofessional, classroom assistant, and site support staff).
PP.19.4	Starting a Childcare Business:
Explore the steps private providers and family childcare entrepreneurs take to start a childcare business, including designing staffing structures, defining roles, and meeting qualification and licensing requirements to ensure compliance and operational readiness.
20.0 Preschool & Prekindergarten: Advanced Technology & Impact
PP.20.1	Innovative Program and Pedagogical Models:
Analyze the impact of established and emerging early learning models (e.g., Montessori, Waldorf, Reggio Emilia–inspired approaches, play-based and inquiry-driven models, and dual language programs) on preschool and prekindergarten practice.
PP.20.2	Assistive and Instructional Technologies for Inclusion:
Describe how instructional and assistive technologies (e.g., visual supports, adaptive materials, communication tools, and technology-supported accommodations) can increase access and participation for diverse preschool learners.
PP.20.3	Social Impact of Universal Childcare:
Examine the social and economic impacts of Universal Prekindergarten (UPK) on children, families, and communities (e.g., child development outcomes, family stability and workforce participation, equity of access, and long-term community well-being).


Early Childhood Education Pathway
[bookmark: _Toc226101589]Transitional Kindergarten Support
Focus Area Description:
The Transitional Kindergarten focus area emphasizes instructional support and classroom practices specific to the first year of California’s universal TK–12 system, serving children who are age-eligible for kindergarten the following year. Students apply principles of child development, early literacy and numeracy, and social-emotional learning within standards-aligned instructional settings. Students learn to assist credentialed teachers in implementing developmentally appropriate, play-based, and relationship-centered instruction; support early academic and self-regulation skills; use observation and assessment information to inform instructional support; apply positive behavior and classroom management strategies; and follow school-site policies related to student safety, inclusion, and family communication.
17.0 Transitional Kindergarten Support (TKS): Skill Building
TKS.17.1	TK Program Purpose and Legal Context:
Explain the purpose of Transitional Kindergarten within California’s public school system and describe key program requirements that shape instruction and staffing.
TKS.17.2	Developmental Continuum for 4–5-Year-Old Learners:
Outline typical developmental characteristics of TK-age children and related instructional strategies that emphasize continuity between preschool learning and kindergarten expectations.
TKS.17.3	Standards-Based Early Learning Progressions:
Explain how TK instruction integrates pedagogy with early learning progressions that prepare students for kindergarten academic expectations (literacy, math, and interdisciplinary content) through play, inquiry, oral language, and hands-on learning experience.
TKS.17.4	Language Development and Multilingual Learner Support:
Differentiate research-based approaches that support language development, multilingual development, and access for multilingual learners in TK (oral language, vocabulary, comprehension, and structured language routines).


TKS.17.5	Social-Emotional Learning and Self-Regulation:
Analyze how TK learning environments, preschool special education and early intervention systems, and adult practices promote social-emotional development, self-regulation, and positive peer interaction in a school setting.
TKS.17.6	Inclusion and Early Intervention:
Identify inclusive practices and early intervention supports used in TK to address learning, behavioral, and developmental needs through tiered supports and collaborative services.
TKS.17.7	Family and School Partnerships:
Analyze culturally responsive strategies for engaging families as reciprocal partners in learning within TK classroom, school, and community systems, recognizing families as experts on children’s development, culture, and language.
TKS.17.8	Instructional Technology for Early Learning:
Describe criteria for selecting developmentally appropriate educational technology that supports TK teaching and learning while promoting accessibility and responsible use.
TKS.17.9	Arts Integration and Instruction:
Support access to the curriculum by incorporating visual and performing arts experiences aligned with lesson content and learning goals.
18.0 Transitional Kindergarten: Process & Practice
TKS.18.1	Standards-Based TK Lesson Design:
Support implementation of standards-based TK lessons that use play, inquiry, exploration, oral language interaction, active learning, and explicit instruction to build early literacy, math, and integrated content knowledge.
TKS.18.2	Classroom Routines and Transitions:
Implement classroom routines and transitions that sustain engagement and maximize instructional time across whole group, small group, and learning centers.
TKS.18.3	Language-Rich Instruction:
Implement language-rich instruction and integrate targeted supports (e.g., home language support, translanguaging strategies, and sustained shared conversations) during TK lessons and routines to support classroom teachers and build oral language and academic vocabulary for multilingual learners.
TKS.18.4	Observation, Assessment, and Instructional Adjustment:
Use observational and authentic assessments and formal assessment tools to monitor learning and development, adjust instruction in real time, and plan targeted supports and extensions for individuals and groups.
TKS.18.5	Tiered Supports and Inclusive Instruction:
Implement inclusive and tiered supports to address academic, behavioral, and developmental needs in TK (universal supports, targeted interventions, and individualized strategies).
TKS.18.6	Positive Guidance and Classroom Community:
Implement positive guidance and proactive classroom management strategies that promote social-emotional growth, safe behavior, belonging, and collaborative peer interactions.
TKS.18.7	Family Communication and Engagement Systems:
Use school-based communication systems to partner with families around expectations, progress, attendance routines, and learner needs.
TKS.18.8	Professional Collaboration and TK Program Responsibilities:
Collaborate with grade-level teams, specialists, and administrators to support TK implementation and student services, and apply professional responsibilities required in school settings.
19.0 Transitional Kindergarten: Career Exploration
TKS.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in transitional kindergarten careers.
TKS.19.2	Instructional Support Careers:
Explore careers focused on supporting instruction and learning in transitional kindergarten classrooms (e.g., TK classroom paraprofessional, instructional assistant, and bilingual paraprofessional). 
TKS.19.3	TK Credential Pathways:
Explore credential pathways and requirements to teach in TK in California (e.g., credential programs, assessment requirements, student teaching, and teacher induction programs).
TKS.19.4	Public School Early Learning Systems:
Explore careers that support TK implementation within public school systems (e.g., early learning coordinator, program specialist, and district curriculum support roles).
TKS.19.5	Student Support and Intervention Roles:
Explore careers that collaborate with TK classrooms to support early learning and readiness (e.g., attendance support staff, family liaison, and academic intervention paraprofessional).
TKS.19.6	Organized Labor:
Outline the role of unions and professional organizations in Early Childhood Education settings, including labor rights, workplace safety, jurisdiction, and collaboration across unions.
20.0 Transitional Kindergarten: Advanced Technology & Impact
TKS.20.1	Education Systems:
Evaluate how TK functions within California’s mixed-delivery UPK system, the importance of alignment across preschool, TK, and early elementary systems, and its impact on access, equity, and early learning outcomes (e.g., mixed-delivery models, credentialing requirements, alignment with preschool and kindergarten, and staffing structures).
TKS.20.2	Assistive Instructional Technologies:
Examine technologies that support inclusive practices in TK classrooms (e.g., visual support, language development tools, and assistive technologies).


[bookmark: _Toc226101590]Elementary & Secondary Education Pathway
Pathway Description:
The Elementary & Secondary Education pathway prepares students for careers supporting teaching and learning in public school settings, with an emphasis on the roles of paraprofessionals and instructional support staff. Students in this pathway develop foundational knowledge of child and adolescent development, instructional strategies, classroom management, special education, and inclusive practices to support student learning, engagement, and well-being across grade levels.
Students explore professional roles and responsibilities in elementary, middle, and high school environments, working under the direction of credentialed teachers to assist with instruction, small-group and individualized support, classroom organization, supervision, and student services. The pathway emphasizes ethical practice, collaboration with teachers and school teams, culturally responsive engagement with students and families, and alignment with California education code, district policies, and standards for the teaching profession.
Occupational Alignment: Sample O*Net-SOC Codes
11-9032.00 – 	Education Administrators, Kindergarten through Secondary
25-2012.00 – 	Kindergarten Teachers, Except Special Education
25-2021.00 – 	Elementary School Teachers, Except Special Education
25-2022.00 – 	Middle School Teachers, Except Special and Career/Technical Education
25-2023.00 – 	Career/Technical Education Teachers, Middle School
25-2031.00 – 	Secondary School Teachers, Except Special and Career/Technical 
Education
25-2032.00 – 	Career/Technical Education Teachers, Secondary School
25-2056.00 – 	Special Education Teachers, Elementary School
25-2057.00 – 	Special Education Teachers, Middle School
25-2058.00 – 	Special Education Teachers, Secondary School
25-3021.00 – 	Self-Enrichment Teachers
25-3031.00 – 	Substitute Teachers, Short-Term
25-3041.00 - Tutors
25-3099.00 – 	Teachers and Instructors, All Other
25-9042.00 – 	Teaching Assistants, Preschool, Elementary, Middle, and Secondary 
School, Except Special Education
25-9043.00 – 	Teaching Assistants, Special Education
25-9049.00 – 	Teaching Assistants, All Other
39.9032.00 – Recreation Workers
Focus Areas:
Elementary Classroom Support
Secondary Classroom Support
Special Education Classroom Support
Advance CTE Sub-Cluster Alignment: 
Teaching, Training & Facilitation[footnoteRef:9] [9: . Leadership development can occur through participation in Career Technical Student Organizations such as Family, Career, and Community Leaders of America (FCCLA).] 



Elementary & Secondary Education Paraprofessional Pathway
[bookmark: _Toc226101591]Elementary Classroom Support
Focus Area Description:
The Elementary Classroom Support focus area prepares students for paraprofessional roles that assist credentialed teachers in delivering instruction and supporting student learning in general education and special education elementary school settings. Students develop knowledge of child development, standards-based instruction, inclusive practices, and positive behavior supports to address elementary learners’ academic, social-emotional, and behavioral needs. This focus area emphasizes the application of instructional support strategies, small-group and individualized assistance, classroom organization, observation and documentation, and collaboration within school teams.
17.0 Elementary Classroom Support (ECS): Skill Building
ECS.17.1	Role of the Elementary Paraprofessional:
Explain the roles, responsibilities, and professional boundaries of paraprofessionals in elementary classrooms, including working under the supervision of credentialed teachers.
ECS.17.2	Child Development in the Elementary Years:
Outline the cognitive, social-emotional, and physical development of elementary age students and implications for supporting learning, behavior, and independence.
ECS.17.3	Standards-Based Instructional Support:
Describe how elementary curriculum standards guide instruction and how paraprofessionals support lesson goals, learning targets, and instructional routines.
ECS.17.4	Literacy Support Foundations:
Differentiate evidence-based approaches used in elementary classrooms to support reading, writing, speaking, and listening development.
ECS.17.5	Mathematics Learning Support:
Identify instructional strategies used to support elementary mathematics learning, including conceptual understanding, problem solving, and math discourse.

ECS.17.6	Asset-based Pedagogy:
Incorporate instructional strategies that recognize and build on elementary students’ languages, cultures, experiences, and strengths as meaningful resources for learning.
ECS.17.7	Full Inclusion Support:
Identify and describe strategies that support access, participation, and independence for elementary-age students with disabilities and diverse learning needs in alignment with the goals of their IEP.
ECS.17.8	Collaboration with Experts:
Collaborate with school and community colleagues to strengthen planning and instruction by accessing shared expertise through professional development, collaborative teaching, coaching, and networking.
ECS.17.9	Supporting Positive Behavior:
Analyze positive interaction, guidance, and discipline strategies to address common behaviors, support classroom management, and build a sense of community in elementary classrooms; recognize and appropriately address instances of discrimination, intolerance, and harassment.
18.0 Elementary Classroom Support: Process & Practice
ECS.18.1	Instructional Assistance and Small-Group Support:
Provide instructional assistance during lessons and facilitate small-group or individual learning activities as directed by the classroom teacher.
ECS.18.2	Academic Skill Reinforcement:
Support student learning by reinforcing literacy and mathematics skills through guided practice, learning centers, and targeted interventions.
ECS.18.3	Classroom Organization and Learning:
Implement classroom routines, transitions, and organizational systems to support instructional time, student independence, student safety, and productive elementary learning environments.
ECS.18.4	Observation and Student Monitoring:
Observe student learning and behavior, document observations accurately, and communicate observations to the supervising teacher to support instructional planning and accommodations.

ECS.18.5	Inclusive and Tiered Student Support:
Implement inclusive practices and tiered supports (e.g., accommodations, visual supports, and structured routines) to assist students with specialized learning and behavioral needs, including support with student goals as documented in their IEP.
[bookmark: schqbtqgqs5n]ECS.18.6	Positive Behavior Support Practices:
Apply positive feedback and age-appropriate behavior support strategies to reinforce expectations, promote self-regulation, build trust, and maintain a safe and respectful classroom climate.
ECS.18.7	Supporting English Learners:
Use English learner assessment information, as provided by teachers and school teams, to assist in implementing instructional supports and classroom strategies under teacher direction.
ECS.18.8	Professional Collaboration and Compliance:
Collaborate with teachers and school staff, follow district and site procedures, and comply with paraprofessional requirements related to supervision, documentation, communication, and professional conduct.
ECS.18.9	Elementary School Operations:
Apply core operational procedures, organizational policies, and workforce practices in elementary school settings (e.g., supply acquisition, attendance tracking, classroom documentation, and incident or injury reporting).
19.0 Elementary Classroom Support: Career Exploration
ECS.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in elementary classroom support careers.
ECS.19.2	Elementary Classroom Support:
Explore careers focused on supporting instruction and student learning in elementary classrooms (e.g., instructional paraprofessional, classroom assistant, paraprofessional, and bilingual paraprofessional) 


ECS.19.3	Academic Intervention:
Explore careers that provide academic, behavioral, and developmental support in elementary schools (e.g., intervention paraprofessional, academic support assistant, reading specialist, speech-language pathologist, school psychologist, occupational therapist, and special education support staff).
ECS.19.4	Inclusive Education Support:
Explore careers that support inclusive practices for diverse learners in elementary settings (e.g., inclusion paraprofessional, resource classroom paraprofessional, and student support assistant).
ECS.19.5	School-Based Support:
Explore careers that contribute to elementary school operations and student supervision (e.g., campus paraprofessional, playground supervision, and program support staff).
ECS.19.6	Pathways to Teaching and Education Leadership:
Identify the requirements for obtaining Multiple Subject, Administrative, and Pupil Personnel credentials; explore pathways from support roles into teaching, counseling, and education leadership (e.g., credentialed educator, school counselor, and school administrator).
ECS.19.7	Organized Labor:
Outline the role of unions in elementary school settings, including labor rights, workplace safety, jurisdiction, and collaboration across unions.
ECS.19.8 	Library and Information Services: 
Explore careers in library and information services, including librarianship, archival services, information management, research, and emerging roles in digital resources and technology.
20.0 Elementary Classroom Support: Advanced Technology & Impact
ECS.20.1	Technology in Elementary Education:
Analyze how advanced technologies can support instructional design, differentiation, equitable access, and administrative efficiency while maintaining age- and developmentally appropriate, healthy, and balanced practices.


ECS.20.2	Curriculum for Social, Community, and Environmental Awareness:
Examine how elementary learning experiences introduce social, community, and environmental topics through age-appropriate activities (e.g., classroom community projects, community gardens, local environmental stewardship, and early civic responsibility).
ECS.20.3	Ethics, Confidentiality and Student Rights:
Explain ethical responsibilities related to confidentiality, student privacy, mandated reporting, and protection of children’s rights in elementary school settings.


Elementary & Secondary Education Paraprofessional Pathway
[bookmark: _Toc226101592]Secondary Classroom Support
Focus Area Description:
The Secondary Classroom Support focus area prepares students for paraprofessional roles in middle and high schools, where they support students in special education and general education settings under the supervision of credentialed educators. Students develop knowledge of adolescent development, standards-based instruction, inclusive practices, and schoolwide support systems to assist diverse learners in accessing academic content and building independence.
17.0 Secondary Classroom Support (SCS): Skill Building
SCS.17.1	Paraprofessional Roles:
Explain the roles, responsibilities, and limits of paraprofessionals in middle and high schools, including supervision by credentialed teachers and local educational agency expectations.
SCS.17.2	Adolescent Development:
Describe the cognitive, social-emotional, and behavioral development of adolescents and how these characteristics affect learning, motivation, and independence in secondary classrooms.
SCS.17.3	California Standards and Graduation Requirements:
Analyze how California academic standards and graduation requirements are used to plan instruction, align curriculum, and support student progress toward graduation in secondary classrooms.
SCS.17.4	Academic Literacy:
Analyze strategies used in secondary schools to support critical thinking, problem-solving, and academic reading, writing, vocabulary, and comprehension across disciplines, as well as information and media literacy, including research skills and visual communication.
SCS.17.5	Self-Assessment:
Assist teachers in implementing self-assessment and reflection activities to support learning goals and progress; provide opportunities to revise or improve work based on assessment feedback.

SCS.17.6	Positive School Climate:
Explain schoolwide approaches to behavior support, attendance, restorative practices, and student engagement; recognize and demonstrate appropriate responses to discrimination, intolerance, and harassment among high school students, including social media behavior.
SCS.17.7	Student Support:
Describe the roles of counseling, intervention programs, attendance teams, and student services in supporting academic success and well-being in secondary schools.
SCS.17.8	Learning with Technology:
Analyze how secondary learning environments integrate technology (i.e., traditional, blended, online, and other mediums) to promote student learning through positive interactions and digital literacy.
18.0 Secondary Classroom Support: Process & Practice
SCS.18.1	Classroom-Based Instructional Support:
Provide instructional support in secondary classrooms by assisting with lessons, reinforcing learning objectives, and supporting student participation under teacher direction.
SCS.18.2	Small-Group and Intervention Support:
Support students during small-group instruction and intervention periods by reinforcing skills, monitoring engagement, and assisting with targeted learning activities.
SCS.18.3	Academic Organization and Learning Skills: 
Assist students in developing organization, study skills, and task completion strategies (e.g., managing assignments, using planners, and following multi-step directions).
SCS.18.4	Classroom Supervision and Student Monitoring:
Supervise secondary students during instructional and non-instructional periods (e.g., classrooms, labs, and study halls) and communicate observations to appropriate staff.
SCS.18.5	Inclusive and Tiered Supports:
Implement inclusive supports and tiered interventions (e.g., accommodations, structured routines, and visual supports) to increase access to instruction for diverse learners in secondary classrooms, including support with student goals as documented in their IEP.
SCS.18.6	Positive Behavior Support and De-Escalation:
Apply positive behavior support strategies and de-escalation techniques to promote effective communication, safety, respect, and supportive secondary learning environments.
SCS.18.7	Educational Technology and Digital Tools:
Support safe, appropriate, and critically informed student use of digital learning tools (e.g., AI, learning management systems, accessibility features, manipulatives, and productivity tools) to enhance engagement and access, while integrating non-digital methods as appropriate to learning goals and institutional policies.
SCS.18.8	Professional Collaboration and Compliance:
Collaborate with teachers, counselors, and administrators while following district procedures, supervision requirements, and professional standards for paraprofessionals in secondary school environments.
SCS.18.9	Self-Advocacy:
Provide opportunities for secondary students to advocate for strategies that meet their individual learning needs.
19.0 Secondary Classroom Support: Career Exploration
SCS.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in secondary classroom support careers.
SCS.19.2	Secondary Classroom Support:
Explore careers focused on supporting instruction and learning in middle and high school classrooms (e.g., instructional paraprofessional, classroom paraprofessional, and bilingual support paraprofessional). 
SCS.19.3	Academic Intervention:
Explore careers that provide academic, behavioral, and developmental support in secondary schools (e.g., intervention paraprofessional, academic support assistant, reading specialist, speech-language pathologist, school psychologist, occupational therapist, academic counselor, and special education support staff).
SCS.19.4	Career Technical Education (CTE) Support Roles:
Explore careers that assist with CTE instruction and lab-based learning environments (e.g., CTE classroom paraprofessional).
SCS.19.5	School Operations and Student Services Careers:
Explore careers that support school-wide systems and student supervision (e.g., attendance clerk, peer counselor, college-and-career counselor, work-based learning coordinator, academic counselor, and social-emotional counselor).
SCS.19.6	Pathways to Teaching and Education Careers:
Identify credential requirements for Single Subject Teaching Credentials, Designated Subjects Career Technical Education (CTE) Credentials, Pupil Personnel Services (PPS) Credentials and Administrative Services Credentials; explore pathways from support roles into teaching, counseling, and education leadership (e.g., credentialed educator, school counselor, and school administrator).
SCS.19.7	Organized Labor:
Outline the role of unions and professional organizations in Secondary Education settings, including labor rights, workplace safety, jurisdiction, and collaboration across unions.
20.0 Secondary Classroom Support: Advanced Technology & Impact
SCS.20.1	AI in Secondary Education:
Analyze how educators may use advanced tools, sophisticated equipment, and AI tools to support instructional design, individualized learning, personalization, and administrative efficiency while promoting ethical use, privacy, and student safety (e.g., lesson planning tools, standards alignment, writing supports, and data analysis tools).
SCS.20.2	Monitoring Student AI Use:
Apply school policies and guidelines that promote academic integrity, prevent misuse, and teach responsible application of AI in secondary education (e.g., in class writing and problem-solving, performance tasks, metacognitive prompts, and monitored environments).
SCS.20.3	Curriculum for Social, Community, and Environmental Impact:
Examine opportunities for cross-curricular integration of social, community, and environmental awareness (e.g., civic engagement projects, environmental literacy, and service-learning projects).
SCS.20.4	Career and College Readiness:
Analyze how secondary education programs support students through career technical education, dual enrollment, work-based learning, and other career-focused opportunities that prepare them for postsecondary education and the workforce.


Elementary & Secondary Education Paraprofessional Pathway
[bookmark: _Toc226101593]Special Education Classroom Support
The Special Education Classroom Support focus area prepares students for paraprofessional roles supporting children and youth in self-contained special education classrooms in both elementary and secondary school settings. Students in the focus area develop the knowledge and skills needed to assist with individualized instruction, communication access, functional academics, daily living skills, and safe participation in school routines under the supervision of credentialed educators. This focus area emphasizes supports for students with moderate to severe disabilities, including collaboration with multidisciplinary teams and implementation of evidence-based instructional and behavioral practices.
17.0 Special Education Classroom Support (SES): Skill Building
SES.17.1	Paraprofessional Role in Special Education Classrooms:
Explain paraprofessional responsibilities and boundaries when supporting students with disabilities across elementary and secondary settings under credentialed supervision.
SES.17.2	Characteristics and Learning Implications:
Identify common characteristics and learning implications associated with moderate to severe disabilities, including communication, mobility, sensory, cognitive, and medical considerations.
SES.17.3	Individualized Education Programs (IEPs):
Explain the purpose and components of IEPs, including goals, services, accommodations, modifications, and related support.
SES.17.4	Alternative Communication Systems:
Describe communication approaches used with students who have limited or alternative communication needs (e.g., Augmented and Alternative Communication [AAC] systems, visual supports, symbols, and schedules).
SES.17.5	Functional Skills:
Analyze instructional priorities for functional academics and life skills (e.g., daily living, communication, mobility, and vocational readiness) across grade levels.

SES.17.6	Health and Medical Awareness:
Outline health, safety, and medical considerations (e.g., seizure awareness and safe mobility support) commonly encountered in moderate-to-severe programs.
SES.17.7	Positive Behavior and Sensory Regulation:
Describe the sensory regulation strategies and behavior support principles used to support engagement and reduce distress for students with intensive needs.
SES.17.8	Safety and Support Strategies:
Outline proactive safety practices and evidence-based support strategies (e.g., recognizing triggers, using de-escalation techniques, implementing behavior support plans, maintaining clear boundaries, and collaborating with educators and support teams) to maintain a safe learning environment when working with students with emotional disturbance.
SES.17.9	Ethics, Dignity, and Student Rights:
Define ethical responsibilities related to student dignity, confidentiality, consent, mandated reporting, and protection of student rights.
18.0 Special Education Classroom Support: Process & Practice
SES.18.1	IEP Supports and Routines:
Implement the instructional and care-related supports (e.g., schedules, prompting levels, and adaptations) outlined in IEPs as directed by credentialed teachers and service providers.
SES.18.2	Communication Support:
Support verbal and nonverbal student communication by implementing AAC systems, visual schedules, and structured communication routines during instruction and transitions under the supervision of a credentialed teacher.
SES.18.3	Functional Skills and Daily Activities:
Assist students in practicing functional academic, self-care, and life skills (e.g., following routines, task completion, and community readiness) appropriate to age and setting.

SES.18.4	Mobility, Positioning, and Physical Assistance:
Provide safe physical support (e.g., positioning, transfers, and mobility assistance) in accordance with training, site procedures, and student plans.
SES.18.5	Health and Safety Monitoring
Monitor student health and safety needs and report medical or safety concerns in alignment with school procedures and emergency plans.
SES.18.6	Behavior Support:
Apply individualized behavior support and de-escalation strategies to maintain safety, dignity, and access to learning under the supervision of a credentialed teacher.
SES.18.7	Observation and Team Communication:
Document observations related to learning, behavior, communication, and health, and communicate information to teachers and support teams per site procedures.
SES.18.8	Collaboration with Multidisciplinary Teams:
Collaborate with teachers, related service providers, and administrators to support coordinated services across instructional and non-instructional settings.
19.0 Special Education Support: Career Exploration
SES.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in special education support careers.
SES.19.2	Special Education Classroom Support Careers:
Explore careers focused on supporting students with moderate to severe disabilities in specialized and inclusive school settings. Careers to explore include special education paraprofessional, instructional paraprofessional, and one-to-one support staff. 


SES.19.3	Related Services and Support Roles:
Explore careers focused on supporting student access and development within special education settings. Such careers include occupational therapy paraprofessional, physical therapy paraprofessional, and speech-language support assistant.
SES.19.4	Behavioral and Social Support Careers:
Explore careers that support student behavior, communication, and social-emotional development in structured settings (e.g., behavior support paraprofessional and student support assistant).
SES.19.5	Transition and Adult Services Pathways:
Explore careers, programs, and agencies that support student transition planning from school to adult life (e.g. Workability Program and Department of Rehabilitation’s Transition Partnership Programs) and community-based instruction staff).
SES.19.6	Pathways to Special Education Professions:
Identify special education credentialing requirements and specialist certifications; explore education and training pathways into advanced special education careers (e.g., special education teacher, non-public school administrator, occupational therapist, speech pathologist and other specialist roles).
SES.19.7	Organized Labor:
Outline the role of unions and professional organizations in Special Education settings, including labor rights, workplace safety, jurisdiction, and collaboration across unions.
20.0 Special Education Support: Advanced Technology & Impact
SES.20.1	Assistive Technology:
Analyze advanced assistive technologies that support communication, mobility, and participation for students with moderate to severe disabilities.
SES.20.2	Public Engagement & Destigmatization:
Design and support opportunities for public and community engagement that promote understanding, reduce stigma, and foster inclusive attitudes toward students with emotional and behavioral needs.


SES.20.3	Inclusive Extracurricular Participation:
Support the design and facilitation of inclusive extracurricular activities (e.g., adaptive clubs and sports, inclusive arts and recreation programs, and supported after-school activities) that provide meaningful opportunities for students with diverse abilities to participate, build skills, and engage with peers.
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Pathway Description:
The Family & Student Engagement pathway prepares students for careers supporting student engagement, well-being, and access to learning through expanded learning programs and school-based support services. Students in this pathway develop knowledge of youth development, family engagement, culturally responsive practices, and program operations to support students and families in educational settings outside of direct classroom instruction.
Students explore professional roles and responsibilities within expanded learning programs, community schools, and school- and district-based student services. The pathway emphasizes positive youth development, social-emotional learning, family and school partnerships, and coordination of student support systems. Students learn to work collaboratively with educators, families, and community partners while upholding ethical practice, student safety, and confidentiality in alignment with public education systems and workforce expectations.
Occupational Alignment: Sample O*Net-SOC Codes
21-1021.00 – Child, Family, and School Social Workers 
21-1093.00 – Social and Human Services Assistants 
21-1094.00 – Community Health Workers
21-1099.00 – Community and Social Service Specialists, All Other
25-3021.00 – Self-Enrichment Teachers
25-3041.00 - Tutors
25-9049.00 – Teaching Assistants, All Other
29-1125.00 – Recreational Therapists
39-9011.00 – Childcare Workers
39-9031.00 – Exercise Trainers and Group Fitness Instructors
39-9032.00 – Recreation Workers
Focus Areas:
Expanded Learning
Family & Community Engagement 
Advance CTE Sub-Cluster Alignment: 
Teaching, Training & Facilitation[footnoteRef:10] [10: . Leadership development can occur through participation in Career Technical Student Organizations such as Family, Career, and Community Leaders of America (FCCLA).] 



Family & Student Engagement Pathway
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Focus Area Description:
The Expanded Learning focus area prepares students to support learning, enrichment, and positive youth development in out-of-school-time programs serving elementary and secondary students. Students develop skills in youth engagement, supervision, social-emotional learning, academic support, and enrichment programming to support academic reinforcement and holistic development beyond the instructional day. Students learn to work in afterschool, before-school, summer, and intersession programs in alignment with school-day goals while collaborating with educators, families, and community partners.
17.0 Expanded Learning (EL): Skill Building
EL.17.1	Purpose of Expanded Learning Programs:
Explain the goals, mission, and core components of expanded learning programs (e.g., academic enrichment beyond the school day, youth development, social-emotional learning, and safe supervised environments).
EL.17.2	Youth Development Frameworks:
Describe positive youth development principles used in expanded learning programs (e.g., community partnerships, family engagement, relationship-building, youth voice, leadership opportunities, and strengths-based engagement) and how they support student growth.
EL.17.3	Group Engagement:
Explain age-appropriate engagement strategies (e.g., structured choice, cooperative games, project-based activities, and leadership roles) for prekindergarten, elementary, middle, and high school students in out-of-school-time settings based on student interests.
EL.17.4	Academic Enrichment and Homework Support:
Describe expanded learning approaches that support academics without duplicating classroom instruction (e.g., homework help routines, academic games, literacy and math enrichment, and study skill reinforcement).

EL.17.5	Social-Emotional Learning:
Model trauma-informed, healing-centered strategies that support SEL competencies (e.g., self-management, collaboration, conflict resolution, and goal setting) through activities and interactions, while recognizing the effects of stress and adversity on development.
EL.17.6	Culturally Responsive and Inclusive Programs:
Model culturally responsive practices that promote equity and inclusion in expanded learning (e.g., affirming identity, inclusive activities, multilingual communication, navigating power dynamics, and adapting activities for varied abilities).
EL.17.7	Healthy Choices and Behaviors:
Promote student well-being through opportunities to learn about and practice balanced nutrition, physical activity and other healthy choices in an environment that supports a healthy lifestyle.
EL.17.8	Professionalism:
Outline professional expectations of expanded learning staff (e.g., professional learning, respectful communications, appropriate boundaries, confidentiality, mandated reporting awareness, collaboration, and reliability).
EL.17.9	Program Operations and Facility Safety:
Analyze and apply operational procedures, risk management practices, and facility standards to support safe, effective, and equitable services.
18.0 Expanded Learning: Process & Practice
EL.18.1	Facilitation of Enrichment Activities:
Facilitate engaging activities aligned with program goals (e.g., arts, outdoor recreation, leadership projects, and service learning) to promote participation and skill development.
EL.18.2	Skill Building:
Maintain high expectations for all students, intentionally linking program goals and curricula with 21st-century skills and designing activities to help students achieve mastery.


EL.18.3	Safe and Supportive Environment:
Build positive, supportive relationships and create safe, nurturing, healing-centered environments that support students’ developmental, social-emotional, and physical needs, including those navigating stress, trauma, or adversity.
EL.18.4	Group Supervision:
Supervise students during activities and transitions using active supervision and safety procedures (e.g., clear expectations, transitions management, and emergency awareness).
EL.18.5	Active and Engaged Learning:
Design activities that reflect active, meaningful, and engaging learning experiences to promote collaboration and expand student horizons.
EL.18.6	Positive Behavior Support:
Apply positive behavior strategies and de-escalation techniques (e.g., clear expectations, redirection, calming strategies, conflict mediation) to maintain a supportive program climate.
EL.18.7	Program Documentation:
Complete required program documentation (e.g., attendance tracking, incident reports, daily logs) and communicate progress and concerns with supervisors and school partners.
EL.18.8	Continuous Improvement:
Collaborate with program staff and partners in planning activities, reflecting on program effectiveness, building strong adult teams across roles, and adjusting supports to improve program quality and student outcomes.
EL.18.9	Youth Voice and Leadership:
Provide and support intentional opportunities for students to play a meaningful role in program design and implementation; provide ongoing access to authentic leadership roles.
19.0 Expanded Learning: Career Exploration
EL.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in expanded learning careers.
EL.19.2	Afterschool and Enrichment Program Support:
Explore careers that support learning and enrichment in expanded learning programs (e.g., afterschool program leader, enrichment instructor, tutor, and youth program assistant). 
EL.19.3	STEM, Arts, & Enrichment Instruction:
Explore careers that lead specialized enrichment activities in expanded learning environments (e.g., STEM instructor, arts educator, media production instructor, sports and recreation coach, and maker-space facilitator).
[bookmark: _m1hvq2oaqxbl]EL.19.4	Program Coordination and Community Partnerships:
Explore careers that coordinate expanded learning programs and build partnerships with schools, families, and community organizations (e.g., site coordinator, community school coordinator, family engagement specialist, mentor coordinator, recreation leader, and partnership manager).
EL.19.5	Expanded Learning Leadership and Program Management:
Explore careers that design, manage, and evaluate expanded learning programs (e.g., program director, regional program manager, grant coordinator, program evaluator, and nonprofit education program leader).
20.0 Expanded Learning: Advanced Technology & Impact
EL.20.1	Education Systems and Program Context:
Analyze the role of expanded learning programs within California’s education system, including how programs are organized, staffed, and funded.
EL.20.2	Factors Influencing Youth Services:
Identify how policy, economic, and community factors influence youth services.
EL.20.3	Socioeconomic Impact:
Analyze the socioeconomic impacts (e.g., effects on family employment stability, student attendance and academic engagement, youth safety, community partnerships, and local economic activity) of publicly-funded expanded learning programs.


Family & Student Services Pathway
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Focus Area Description:
The Family & Community Engagement focus area prepares students to support families and students by strengthening communication, coordination, and access to school and community resources. Students develop knowledge of culturally responsive family engagement, student advocacy, and support systems that promote attendance, engagement, and well-being.
Students explore professional roles within expanded learning programs, community schools, and school and district-based student services. The pathway emphasizes positive youth development, social emotional learning, family–school partnerships, and the coordination of student support systems. Students learn to collaborate with educators, families, and community partners while upholding ethical practice, student safety, and confidentiality in alignment with public education systems and workforce expectations.
17.0 Family & Community Engagement (FCE): Skill Building
FCE.17.1	Family Engagement:
Describe the benefits of family engagement and community engagement on student outcomes (e.g., improving attendance, strengthening school connection, supporting learning continuity, and promoting student well-being).
FCE.17.2	Student Support Structures:
Explain how student support systems operate within schools and in partnership with community-based programs (e.g., counseling services, attendance teams, wellness centers, and community school models).
FCE.17.3	Barriers to Family and Student Access:
Identify common barriers (e.g., language access, transportation, work schedules, housing instability, and technology access) that affect student learning.
FCE.17.4	Community Resources:
Describe types of school-linked and community-based resources that support students and families (e.g., academic supports, health services, food programs, housing assistance, and youth development programs).
FCE.17.5	Confidentiality and Professional Boundaries:
Describe ethical responsibilities and confidentiality expectations (e.g., appropriate information sharing, privacy protection, mandated reporting awareness) of professionals in family and student support roles.
FCE.17.6	Legal and Regulatory:
Analyze how local, state, and federal laws, regulatory agencies, and employer policies protect families and students and guide practice in providing services to students and their families.
FCE.17.7	Health and Nutrition Education:
Analyze nutritional and economic factors affecting community food access, and identify community-based nutrition education strategies that promote equitable access to healthy foods, balanced diets, and regular physical activity.
18.0 Family & Community Engagement: Process & Practice
FCE.18.1	Family Communication Support:
Support family communication using approved school or program systems (e.g., phone calls, messages, meetings, translated materials, outreach events).
FCE.18.2	Student Engagement:
Assist with activities that promote student attendance and engagement (e.g., check-ins, peer-mentorship, tutoring, and coordination with expanded learning participation).
FCE.18.3	Family Resources:
Develop informational resources to help families access school and community resources (e.g., sharing referral information, supporting appointment scheduling, and connecting families to services).
FCE.18.4	Student Advocacy:
Support students by fostering self-advocacy, honoring student perspectives, facilitating goal-setting, and assisting with communication of needs, goals, and concerns to appropriate staff.
FCE.18.5	Culturally Responsive Practice:
Apply culturally responsive communication practices during student and family interactions.

FCE.18.6	Professional Conduct:
Maintain professional conduct and boundaries when supporting students and families (e.g., appropriate communication channels, confidentiality, and role clarity).
FCE.18.7	Interventions:
Identify indicators of neglect, endangerment, emotional and physical abuse, substance abuse, stress, and mental health crisis and report concerns to facilitate appropriate interventions and outside assistance.
19.0 Family & Community Engagement: Career Exploration
FCE.19.1	Career Advancement:
Explore industry certifications, labor union pathways, credit for prior learning (CPL) and competency-based preparation models (CPM), registered apprenticeships, licensing requirements, safety training, and postsecondary pathways related to advancing in family and community engagement careers.
FCE.19.2	Family Engagement Careers:
Explore careers focused on strengthening family and school partnerships (e.g., family liaison, parent engagement assistant, and community outreach coordinator). 
FCE.19.3	Student Support Services:
Explore careers that support student engagement, attendance, and well-being (e.g., student services paraprofessional, attendance support specialist, and social-emotional support staff).
FCE.19.4	School and District Support Careers:
Explore careers that coordinate student and family services (e.g., school office assistant, community school staff, and program support specialist).
FCE.19.5	Cross-Sector Education and Social Services:
Explore careers that connect education with social services and community supports (e.g., case manager, community resource navigator, nonprofit program coordinator, and youth services manager).
20.0 Family & Community Engagement: Advanced Technology & Impact
FCE.20.1	Communication Technologies:
Examine innovative digital tools used for family communication and outreach (e.g., messaging platforms, translation tools, virtual meetings).
FCE.20.2	Grant Funding:
Research funding sources for enrichment and youth development programs (e.g., public grants, education funds, and community-based funding opportunities) to support services for students, families, and communities.
FCE.20.3	Ethical Use of AI:
Apply organizational guidelines for the use of AI tools to support communication, data management, and service coordination while protecting student privacy, avoiding bias, and maintaining human-centered decision-making.
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The MCS publication serves as a guidance document for CTE educators. It outlines the industry-aligned knowledge, skills, and competencies needed to prepare students for success in a wide range of careers. These standards are intended to help teachers align classroom instruction with workforce expectations, while still allowing for local flexibility.
Though the standards outline the industry knowledge, skills, and competencies that should be covered in a CTE pathway, CTE educators can determine how they are implemented and taught. The standards are designed to support every level of instruction through the scaffolding of appropriate activities and projects. Educators have the flexibility to integrate the MCS at various levels of instructional depth. Educators may incorporate multiple standards into a single lesson or build extended units of instruction around a single standard. The standards can be implemented through a wide range of instructional strategies, including direct instruction, project-based learning, work-based learning experiences, and workplace simulations.
The MCS are designed to be meaningful, manageable, and measurable. They represent the highest level of competency, allowing educators to scaffold instruction and create grade-level appropriate rubrics. The MCS is designed to help define clear expectations for student achievement while familiarizing learners with the habits, knowledge, and behaviors expected in professional work environments. Competencies may be developed through multiple learning environments, including coursework, supervised field experience, apprenticeship, military-affiliated programs, community-based training, and work-based learning.
The Career Ready and Cross-Pathway Standards (Standards 1.0 through 16.0) are focused on the essential workplace skills and knowledge central to CTE instruction. These standards offer flexibility in curriculum design, articulation, and course sequencing because they transfer seamlessly across multiple pathways and focus areas. These standards are also especially helpful in middle school and other introductory CTE programs, where students are being introduced to skills and knowledge that will support multiple high school pathways. The Career Ready and Cross-Pathway Standards are prerequisite and corequisite to Pathway Standards for all Career Clusters.
The Pathway Standards (Standards 17.0 through 20.0) are specific to technical skill development and professional practice within a particular career pathway. These Pathway Standards support students as they prepare for entry-level work and postsecondary planning in targeted occupations. It is highly recommended that Career-Ready and Cross-Pathway Standards are addressed in introductory and concentrator courses, prior to implementing Pathway Standards.
CTE programs may develop curriculum around a single focus area or use an integrated, project-based instructional model that blends standards from multiple focus areas within a single pathway. Many focus areas are aligned with registered apprenticeship occupations, making it easier for programs to develop pre-apprenticeship programs and apprenticeship-aligned curricula. Focus areas can be used to design different types of courses within a pathway and should be prioritized for dual enrollment, pre-apprenticeship[footnoteRef:11] and youth apprenticeship alignment in CTE. [11: . Pre-apprenticeship definitions: Labor Code 3100.] 

Example of Leveled Implementation of a Career Ready Standard
10.4	Building and Refining Concepts:
Develop, test, and refine concepts through models, mock-ups, or prototypes that move ideas toward implementation.
Introductory Course (Introductory Level): At the entry level, students are introduced to the fundamentals of group collaboration in problem solving. They learn how to brainstorm in teams, give and receive feedback, and build simple mock-ups or prototypes using accessible materials. Emphasis is placed on exploration, communication, and critical thinking.
Sample Activities:
· Participate in small group brainstorming sessions to design an outdoor learning environment using visual aids (e.g., mind maps or mood boards).
· Create rough mock-ups using paper, cardboard, or other basic materials.
· Practice presenting unfinished ideas to peers for constructive feedback.
· Iterate on a basic concept in response to peer input.
Concentrator Course (Intermediate Level): At the intermediate level, students begin working more independently within teams to develop refined design solutions. Students use digital and physical tools and materials to create working models or prototypes and begin applying a more structured feedback process to improve their work.
Sample Activities:
· Collaborate in teams to develop proposals for outdoor learning environments that address a specific age range and incorporate specific sensory experiences.
· Create prototypes or models using tools like foam core, fabric, or entry-level digital fabrication tools.
· Use structured critique sessions (e.g., peer reviews or class critiques) to revise work.
Capstone Course (Advanced Level):
At the advanced level, students lead or contribute significantly to team-driven design projects with multiple rounds of revision. Students are expected to produce fully realized concepts and prototypes, present work in a professional manner, and demonstrate how feedback shaped their final product.
Sample Activities:
· Write interview questions and conduct interviews with childcare facilities to identify the desired components of an outdoor learning environment that integrates specific sensory experiences.
· Research costs associated with the development of outdoor learning environment, and develop a professional proposal based on a specific budget.
· Present slide deck to authentic audience (i.e., childcare program director).
Example of Leveled Implementation of a Cross-Pathway Standard
13.4	Developmental Learning Theories:
Analyze how cross-cultural educational learning theories and current research findings apply to children’s social–emotional, language, cognitive, and perceptual and motor development.
Introductory Course (Introductory Level): Students identify major developmental domains and are introduced to foundational learning theories and how they influence child growth across diverse cultural contexts.
Sample Activities:
· Define key developmental domains including social-emotional, language, cognitive, perceptual, and motor.
· Identify major theorists and their core ideas 
· Match developmental milestones to age ranges using case examples


Concentrator Course (Intermediate Level): Students apply developmental theories to analyze how children learn and grow, considering cultural context and individual differences.
Sample Activities:
· Analyze case studies to explain child behavior using developmental theories.
· Compare how different cultural contexts influence developmental expectations and learning 
· Design age-appropriate learning activities aligned to developmental stages.
Capstone Course (Advanced Level): Students evaluate and apply developmental theories and research to design, adapt, and justify learning experiences that support diverse learners across developmental domains.
Sample Activities:
· Design and justify culturally responsive learning experiences using multiple developmental theories.
· Assess developmental progress and recommend strategies to support individual learner needs
· Analyze complex scenarios to determine how social, cultural, and environmental factors impact development across domains.
Example of Leveled Implementation of a Pathway Standard:
PP.19.4	Starting a Childcare Business:
Explore the steps private childcare providers take to start a childcare business, including designing staffing structures, defining roles, and meeting qualification and licensing requirements to ensure compliance and operational readiness
Introductory Course (Introductory Level): At the introductory level, students identify the key steps required to launch a childcare business, with a focus on basic staffing roles and licensing requirements.


Sample Activities:
· Outline the major steps to open a childcare business (e.g., licensing, staffing, facility setup).
· Identify required roles (e.g., owner/director, teacher, assistant) and their core responsibilities.
· Describe basic licensing requirements (e.g., ratios, background checks, and CPR/First Aid certification).
· Compare startup requirements for home-based and center-based childcare businesses
Concentrator Course (Intermediate Level): At the intermediate level, students apply startup steps to develop a childcare business plan focused on staffing, compliance, and initial operations.
Sample Activities:
· Create a step-by-step startup plan including licensing, hiring, and opening timeline.
· Develop job descriptions aligned to licensing qualifications and program needs.
· Calculate staffing needs based on projected enrollment and required ratios.
Capstone Course (Advanced Level): At the advanced level, students evaluate and refine startup and early-stage operational decisions, ensuring alignment between staffing, compliance, and business viability.
Sample Activities:
· Develop a comprehensive staffing plan aligned to licensing approval, enrollment capacity, and hours of operation.
· Analyze how staffing decisions impact startup costs, timelines, and ability to open
· Present a childcare startup plan including staffing, licensing steps, and operational readiness strategy.
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Universal Terms
21st Century Skills: Essential workplace skills, habits, and characteristics such as collaboration, communication, creativity, critical thinking, and problem-solving.
Accessibility (ADA Compliance): Designing services, spaces, and experiences to be usable by individuals of all abilities in compliance with the Americans with Disabilities Act (ADA).
Accommodation (Education): Adjustments to instruction, materials, or environment that enable equitable access to learning without altering content expectations (e.g., extended time and visual supports). 
Advance CTE National Career Clusters Framework®: A national system organizing CTE programs into career clusters and pathways aligned with workforce needs and postsecondary education.
Artificial General Intelligence (AGI): The ability of an AI system to perform tasks with flexibility and autonomy across domains (e.g., chatbots).
Assessment: Processes used to measure student learning, including formative, summative, diagnostic, and performance-based assessments.
Authentic Learning Experiences: Classroom experiences that emulate situations, tasks, and interactions found in professional environments.
Blended Learning: An instructional model combining in-person and digital learning experiences.
Capstone Course: Advanced, final course in CTE pathway sequence of courses. 
Career Clusters: Industry sectors as defined by groupings from Standard Occupational Classification (SOC) and North American Industry Classification System (NAICS) codes.
Career Ready Practices: Transferable knowledge, skills, and mindsets that learners develop and demonstrate across all Career Clusters to be successful in postsecondary education, the workplace, and community contexts.
Career Ready Standards: Standards (1.0–12.0) that define essential employability and academic skills, aligned to the National Career Clusters Framework® Career Ready Practices and the California Standards for Career Ready Practice.
Career Technical Education (CTE): A program of study that integrates academic knowledge with technical and occupational skills to prepare students for postsecondary education, training programs, apprenticeships, and careers in specific industry sectors.
Cluster Groupings: Large purpose-driven meta-sectors that help guide young people toward Clusters that are aligned with their interests, their sense of purpose, and the impact they want to make on their communities.
Co-Curricular Programs: Programs that align with and enhance classroom learning to develop career self-efficacy and build skills necessary for the workplace, such as Career and Technical Student Organizations (CTSOs). 
Competencies: Measurable objectives that provide targeted goals and outcomes for student learning.
Concentrator Course: An intermediate-level focus area course in a CTE pathway sequence of courses. 
Concentrator: A student who has successfully completed two courses within a specific career pathway or sub-pathway.
Content: Any material or media appearing on a website or other electronic medium.
Cross-Cutting Clusters: Clusters that are based on both sector-specific and contextualized functions. Cross-Cutting Cluster standards can be used across all industry sectors or used for an independent Career Cluster.
Cross-Pathway Standards: Interdisciplinary standards (13.0–16.0) that apply across all pathways in each Career Cluster.
Culturally Responsive Teaching: An instructional approach that recognizes students’ cultural backgrounds, identities, and lived experiences as assets in the learning process and incorporates culturally relevant perspectives into curriculum and instruction.
Differentiated Instruction: An instructional approach that adapts content, process, and assessment to meet diverse learner needs.
Educational Technology: Tools and systems (e.g., learning management systems, AI tools, and digital platforms) used to support instruction, assessment, and communication.
English Learner (EL) or Multilingual Learner (ML): A student whose primary language is not English and who is developing proficiency in English. Under the Every Student Succeeds Act (ESSA) and California Education Code §313, schools must identify and provide language development services to these students.
Essential Workplace Skills: Transferable skills for the workplace, often referred to as “soft skills.”
Ethical: Referring to workplace or educational behavior; a set of rules, principles, values, and standards that students, instructors, employees, and employers follow in workplace or educational environments.
Focus Area: A sub-group of standards within a pathway organized by occupation-specific skills, knowledge, and competencies.
Formative Assessment: Ongoing evaluation used to monitor student progress and inform instruction. 
Free Appropriate Public Education (FAPE): A legal right under the Individuals with Disabilities Education Act (IDEA), 20 U.S.C. §1400, ensuring that students with disabilities receive specialized instruction and related services at no cost to families in order to meet their educational needs.
Generative Artificial Intelligence (AI): Pre-trained AI models that can generate new content (e.g., images, videos, audio, text, and derived synthetic content) by learning patterns from large datasets.
Implementation: The process by which educators adopt, adapt, and deliver curriculum based on the standards.
Inclusive Practices: Strategies that ensure all students, including those with disabilities or diverse needs, can access and participate in learning.
Inclusive, Equitable, and Accessible Design Practices: Design practices that consider and engage with groups that have historically been disadvantaged or harmed by design, especially those who might be impacted by the outcomes of the design project in question.
Individualized Education Program (IEP): A legally required document under the Individuals with Disabilities Education Act (IDEA) outlining a student's educational goals, services, accommodations, and supports designed to ensure access to a Free Appropriate Public Education.
Industry-Standard: Tools, equipment, technology, and practices used in professional environments.
Instructional Scaffolding: Temporary supports provided to help students achieve learning goals, gradually removed as independence increases.
Interdisciplinary Learning: Integration of multiple subject areas to enhance understanding and application. 
Introductory Course: Exploratory, beginning-level course in a CTE pathway, providing foundational knowledge and broad exposure to an industry sector.
Learning Objectives: Clear, measurable statements describing what students are expected to know or be able to do.
Least Restrictive Environment (LRE): A requirement under the Individuals with Disabilities Education Act (IDEA) stating that students with disabilities must be educated with their non-disabled peers to the greatest extent appropriate.
Lesson Planning: The structured design of instruction, including objectives, materials, activities, and assessment.
Machine Learning: Computer systems that use algorithms and data to adapt and change without explicit commands or instructions from a user.
Mandated Reporter: An individual legally required to report suspected child abuse or neglect.
Media Literacy: The ability to research, organize, analyze, evaluate, and create media in a variety of forms.
Occupational Alignment: The matching of CTE standards to specific industry job classifications (e.g., O*NET-SOC Codes).
Participants: Students who take a single CTE course in a pathway or across multiple pathways.
Pathway: A sequence of two or more CTE courses in a specific Career Cluster with a final capstone course, organized around job-alike skills, knowledge, and competencies, ensuring alignment with workforce demands.
Pathway Standards: Standards (17.0–20.0) focused on technical and occupational competencies within each pathway.
Pedagogy: The methods, strategies, and theories used to support teaching and learning, includes instructional approaches, curriculum design, classroom management, and assessment practices.
Professional Ethics: Standards of conduct that guide the behavior of educators and education professionals, including maintaining confidentiality, equity, integrity, and responsibility toward students and colleagues.
Registered Pre-Apprenticeship: A classroom-based prerequisite program for registered apprenticeship that is approved by program sponsors and registered with the Division of Apprenticeship Standards.
Registered Youth Apprenticeship: An apprentice training program that is registered with the Division of Apprenticeship Standards and/or the United States Department of Labor, consisting of paid on-the-job training, classroom instruction, and related certifications; “youth” refers to a target age range of 16–24.
Restorative Practices: Approaches that focus on relationship-building and repairing harm rather than punishment. 
Rubric: A scoring guide used to evaluate student performance based on defined criteria.
Service Animal vs. Emotional Support Animal: Distinction affecting access rights under ADA rules.
Standards-Based Instruction: Teaching aligned to defined academic or industry standards with measurable outcomes.
Sub-Clusters: Major groupings of career areas within a given field that have similar skills as defined by industry area, included in the Advance CTE National Career Clusters Framework® and considered when developing California’s Model Curriculum Standards and Framework.
Summative Assessment: Evaluation conducted at the end of a learning period to measure overall achievement. 
Universal Design for Learning (UDL): An instructional design framework that provides multiple means of engagement, representation, and expression to support diverse learners and remove barriers to learning.
Unpacking a Standard: The process of analyzing a curriculum standard to identify its key knowledge, skills, and competencies, helping educators design lessons, assess learning, and ensure alignment with the standard.
Web-Based Technology: Online applications and tools allowing individuals to connect and interact with each other, goods, and services in digital spaces.
Work-Based Learning (WBL): Educational experiences that integrate classroom instruction with real-world workplace activities (e.g., job shadowing, service learning, internships, clinical experiences, cooperative education, and apprenticeships). 
Industry-Specific Terms
Behavior Intervention Plan (BIP): A structured plan outlining strategies to address specific behavioral challenges based on functional behavior assessment data. 
Child Development Permit: A permit issued by the California Commission on Teacher Credentialing (CTC) authorizing individuals to work in child development programs serving children from birth through age 12. Permit levels range from Assistant to Program Director and require specified education and experience requirements. (California Education Code §§8360–8370.
Classroom Management: Strategies and systems used to maintain a productive, safe, and respectful learning environment.
Cognitive Development: The progression of thinking, reasoning, and problem-solving abilities across developmental stages.
[bookmark: _vu2owupjg5xn]Expanded Learning Programs: Programs that provide academic support, enrichment activities, and youth development opportunities outside the traditional school day. In California these include programs such as the Expanded Learning Opportunities Program (ELO-P) and After School Education and Safety (ASES) programs (California Education Code §§8482–8484).
Family Engagement: Collaborative partnerships between schools and families to support student learning and development. 
Paraprofessional: A trained staff member who assists teachers and specialists in providing instructional or support services to students. Under the Every Student Succeeds Act (ESSA), paraprofessionals working in Title I programs must meet qualification standards related to education or demonstrated competency.
Pupil Personnel Services (PPS) Credential: A credential issued by the California Commission on Teacher Credentialing authorizing individuals to provide specialized student services such as school counseling, school psychology, school social work, and child welfare and attendance services.
Scaffolding (Instructional): Support structures that assist learners in progressing toward mastery. 
Social-Emotional Learning (SEL): The development of skills such as self-awareness, self-management, relationship building, and responsible decision-making. 
Teaching Credential: A professional license issued by the California Commission on Teacher Credentialing (CTC) authorizing individuals to teach in California public schools. Credential types include Multiple Subject, Single Subject, and Education Specialist credentials.
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