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[bookmark: _Toc40423296]Chapter Objectives
By the end of this chapter, readers should be able to:
· Explain how to use Universal Design for Learning (UDL) (see pages 2–5 in this chapter) to anticipate and plan for the needs of diverse learners, specifically the use of Tiered Lessons (see Chapter 2 for a detailed discussion of Multi-Tiered System of Support [MTSS] and Universal Design for Learning)
· Explain the process of standards-based unit design (see Chapters 6, 7, and 8 for lessons, episodes and activities to teach the Communication, Cultures and Connections Standards)
· Explain the benefits of using authentic materials in a framework-aligned instructional approach (see Chapters 6, 7, and 8 for examples of the use of authentic materials as part of the Communication, Cultures and Connections Standards)
· Explain the benefits of incorporating technology tools and resources into world languages instruction
· Describe where to begin researching authentic materials for the three Modes of Communication
· Describe important considerations for assessing the value of technology tools and programs
[bookmark: _Toc40423297]Introduction
Research consistently confirms that the most important determinant of student achievement is a classroom teacher who effectively utilizes resources and develops materials to deliver instruction (Hattie, 2003). The quality of instruction is fundamentally linked to Universal Design for Learning (UDL) where teachers anticipate and plan for the needs of diverse learners as part of a Multi-Tiered System of Support (MTSS) (See Chapter 2 for a detailed discussion of MTSS and UDL.) Using UDL, teacher:
· systematically familiarize themselves with their students and their backgrounds;
· identify the barriers, preferences, and needs of learners;
· identify clear unit and lesson goals (what students should know and be able to do); 
· determine acceptable evidence to gather on student performance;
· design flexible assessments in relation to each goal;
· proceed through a series of learning plans and learning episodes (sequences of activities educators use to teach and assess performance in each of the communicative modes—Interpretive, Interpersonal, and Presentational; teachers use learning episodes and plans  to focus on student learning and lesson segments and lesson plans help teachers focus on teaching);
· use formative assessments to inform and guide instruction; and
· develop flexible and engaging instructional methods and materials.
Emphasis Quote
Learning Episodes are sequences of activities educators use to teach and assess performance in each of the communicative modes—Interpretive, Interpersonal, and Presentational.
[bookmark: _Toc40423298]Guidelines of Universal Design for Learning (UDL)
Using the principles of Universal Design for Learning (UDL), teachers provide a wide variety of opportunities for of engagement, representation, action, and expression for students with a wide range of abilities, individual needs, backgrounds, communicative competencies, and learning preferences. It is a set of principles for curriculum development that uses multiple means of engagement to provide each and every student varied and flexible opportunities to learn. Guided by UDL, teachers focus on what students learn (content); how they learn it (process and products); and why they learn it (interest and motivation).
Using UDL, the teacher plans and carries out varied approaches to content, process, and products in anticipation of and in response to student differences in readiness, interests, and learning needs. In order to maximize the possibility of student engagement, teachers blend whole-class, small group, and individual instruction in a safe and welcoming environment. By implementing the principles of UDL, teachers can make instruction more student-centered while at the same time fostering students’ independence and initiative, leading to a Gradual Release of Responsibility (GRR) where learners take charge of learning and the uses to which their learning is put, as illustrated in Figure 5.1. For more information about the lesson design process in world languages, see Chapters 6, 7, and 8 of this framework.
Figure 5.1: Guidelines for Universal Design for Learning
Access
	Provide multiple means of ENGAGEMENT
	Provide multiple means of REPRESENTATION
	Provide multiple means of ACTION and EXPRESSION

	The “WHY” of learning
	The “WHAT” of learning
	The “HOW” of learning

	Provide options for Stimulating Interest
· Optimize individual choice and autonomy
· Optimize relevance, value, and authenticity
· Minimize threats and distractions
	Provide options for Perception
· Offer ways of customizing the display of information
· Offer alternatives for auditory information
· Offer alternatives for visual information 
	Provide options for Physical Action
· Vary the methods for response and navigation
· Optimize access to tools and assistive technologies 


Build
	Provide multiple means of ENGAGEMENT
	Provide multiple means of REPRESENTATION
	Provide multiple means of ACTION and EXPRESSION

	The “WHY” of learning
	The “WHAT” of learning
	The “HOW” of learning

	Provide options for Sustaining Effort and Persistence
· Heighten salience of goals and objectives
· Vary demands and resources to optimize challenge
· Foster collaboration and community
· Increase mastery-oriented feedback
	Provide options for Language and Symbols
· Clarify vocabulary and symbols
· Clarify syntax and structure
· Support decoding of text, mathematical notation, and symbols
· Promote understanding across languages
· Illustrate through multiple media
	Provide options for Expression and Communication
· Use multiple media for communication
· Use multiple tools for construction and composition
· Build fluencies with graduated levels of support for practice and performance




Internalize
	Provide multiple means of ENGAGEMENT
	Provide multiple means of REPRESENTATION
	Provide multiple means of ACTION and EXPRESSION

	The “WHY” of learning
	The “WHAT” of learning
	The “HOW” of learning

	Provide options for Self-Regulation
· Promote expectations and beliefs that optimize motivation
· Facilitate personal coping skills and strategies
· Develop self-assessment and reflection
	Provide options for Comprehension
· Activate or supply background knowledge
· Highlight patterns, critical features, big ideas, and relationships
· Guide information processing and visualization
· Maximize transfer and generalization
	Provide options for Executive Functions
· Guide appropriate goal-setting
· Support planning and strategy development
· Facilitate managing information and resources
· Enhance capacity for monitoring progress


Goal
	Provide multiple means of ENGAGEMENT
	Provide multiple means of REPRESENTATION
	Provide multiple means of ACTION and EXPRESSION

	Purposeful and Motivated
	Resourceful and Knowledgeable
	Strategic and Goal-Directed


Source: Cast (2018). Universal design for learning guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.
The following two snapshots, 5.1 and 5.2, demonstrate components of UDL. Each snapshot is intentionally different to underscore that there is no one way for teachers to plan. Snapshot 5.1 illustrates the principles of UDL in a Tiered Learning Plan from a third-year high school French class. Although each snapshot is focused on a specific language, levels of proficiency, age groups and program model, each can be adapted to serve students of other languages, levels of proficiency, age groups, and program models.
Snapshot 5.1: Tiered Learning in a Third-Year High School French Class
Mrs. Gautier uses tiered assignments to focus on the same essential skills and understandings for all students but at different levels of complexity, abstractness, and open-endedness. Through these assignments, she develops several pathways for students to arrive at understanding and develop skills based on their interests, readiness, or learning profiles. Mrs. Gautier chose the topic of clothing to enhance her students’ motivation and ensure success by tailoring tasks to her students’ ranges of proficiency.
Topic: Clothing
Language and Level: French III
Prior Knowledge and Skills:
· Mrs. Gautier creates motivating scenarios where her students use clothing vocabulary in real world contexts. Some describe in detail, others suggest clothing items to friends and customers, still others persuade, compare and contrast, and encourage.
· Mrs. Gautier’s students apply different social registers as appropriate since she knows that the control of register is necessary for her students to function in culturally appropriate ways in the real world.
· Mrs. Gautier’s students know about the impact of the French fashion industry and are aware of the styles of clothing throughout the Francophone world due to previous study. She effectively scaffolds instructional activities by identifying target-culture contexts where her students can put to use the knowledge and skills they have developed.
· Mrs. Gautier’s students know how to use target-culture currencies.
· Mrs. Gautier’s students are able to research information about the target-cultures’ clothing industry using the Internet. She capitalizes on the knowledge and skills her students have developed in other coursework and always looks for cross-curricular connections for her students to explore.
Key Understanding: When developing her lessons, Mrs. Gautier identifies key enduring understandings and skills that she expects her students to remember long after they finish the course. In this unit, the key enduring understanding is, “Clothing is a form of expression in all cultures.” Enduring skills include the functions that each group of students will carry out in their Tier of the assignment.
Targeted Standards:
COMMUNICATION: Presentational Communication, WL.CM3I-A , Settings for Communication, WL.CM4I-A
CULTURES: Cultural Products, Practices and Perspectives, WL.CL2N-A, Cultural Comparisons, WL.CL.3N-A
CONNECTIONS: Connections to Other Disciplines, WL.CN1I-A, Diverse Perspectives and Distinctive Viewpoints, WL.CN2I-A
Background: Mrs. Gautier’s’ third year students of French have studied clothing vocabulary and descriptive adjectives. They can use direct and indirect object pronouns when identifying clothing. They can persuade, encourage and suggest using commands, conditional and subjunctive forms of verbs. Her students know about the countries in the Francophone world, are aware of different styles of clothing and the roles of clothing in the cultures where French is spoken, and can relate this information to the concept of cultural diversity. They have engaged in a variety of activities and assessments and have also conducted web research on the Internet. Knowledgeable of the specific strengths and weaknesses of her students, Mrs. Gautier uses Universal Design for Learning (UDL) to plan activities that she knows will enhance the communicative and cultural proficiencies of her students.
When suggesting Tiers to students, Mrs. Gautier uses her knowledge of the communicative proficiency of her students to determine which assignment is most appropriate, Tier 1 for students functioning within the Low Phase of the Intermediate Range, Tier 2 for students within the Mid Phase of the Intermediate Range and Tier 3 for students within the High phase of the Intermediate range. The table that follows provides specific examples for each of these tiers.


	TIER 1 ASSIGNMENT  (Very Concrete)
	TIER 2 ASSIGNMENT (Somewhat Complex and Concrete)
	TIER 3 ASSIGNMENT (Complex and Abstract)

	Intermediate Low
Mrs. Gautier assigns students in her Tier 1 group the role of workers for an agency whose job is to create a mini catalog and advertisements for a large department store in Paris. Using magazines, drawings and pictures from the Internet, her students create a mini-catalog with twelve clothing items. They decide on theme, age, or gender of the group they will target. Her students describe each item using models from their previous research. They price the item in euros and type the descriptions and neatly arrange the catalog to make it appealing to customers. Finally, Mrs. Gautier’s students develop an advertisement promoting at least two sale items. She reminds students to be creative in their design, and present both the catalog and advertisement in their role as an employee of the department store. Her students share their campaign with the department store in Paris.
	Intermediate Mid
Mrs. Gautier assigns students in her Tier 2 group the role of members of the “Rules Committee” for their sister school in Montréal, Canada. They have been assigned to write a small section of the school handbook that explains the school’s dress code. Her students write a brief general statement about the dress policy and include twelve school rules discussing the dos and don’ts of school dress. Her students describe clothes that are acceptable and those that are not. Students in her Tier 2 group submit a typed copy of the descriptions and the dress code for publication in the school handbook. They design a poster with the twelve rules, present it to the class and share it with their sister school in Montréal.
	Intermediate High
Mrs. Gautier assigns students in her Tier 3 group the role of workers in a business training institute in French-speaking Africa. She asks students to write two scenarios for business students to use as practice when dealing with a variety of customers in a clothing store. For each one, Mrs. Gautier’s students write a script between a “challenging” client and a vendor. She tells her students that the scripts will be used by business school students to practice appropriate interactions between a challenging client and a vendor. She reminds her students that their conversations should encourage and persuade in culturally appropriate ways. Mrs. Gautier’s students submit a written copy and dramatize one script, without notes, as a model for the class.


Snapshot 5.2 features sample activities from Ms. Chen’s unit for a grade five Mandarin Dual Immersion program. In this unit, Ms. Chen illustrates Universal Design for Learning, specifically how to link activities in order to develop communicative proficiency, content and cultural knowledge and skill.
Snapshot 5.2: Mandarin, Grade Five, Dual Immersion Classroom
Ms. Chen’s units reflect both Multi-Tiered Systems of Support (MTSS) and Universal Design for Learning (UDL) which will be highlighted in this snapshot with bold text. When designing her units, Ms. Chen specifies the performance range within which her students can function in Mandarin and the standards her unit will address. She identifies an interesting theme, in this case the Chinese view of the importance of physical and mental activity. Ms. Chen uses an essential question or questions to guide instruction. and unpacks or adapts Can-Do statements that her students can use to assess their own progress. Often Can-Do statements contain more than one function or do not match exactly the tasks that Ms. Chen asks students to carry out. Skillful unpacking of Can Do statements is an important part of lesson design. Ms. Chen makes the Can Do statements match her unit, rather than matching her unit to the Can Do statements. For example, when Ms. Chen searches Can-Do statements within the Novice Range of proficiency, she selects the stem “I can identify” and combines it with “traditional Chinese sports.” When she searches within the Intermediate Range of proficiency, she selects the stem “I can give reasons why” and combines it with “table tennis has become the national sport of China.”
Language and Grade Level Program Type: Mandarin, Grade Five, Dual Immersion
Length of Unit: Five Weeks
Performance Range: Intermediate Mid
Weekly Minutes: 250
Theme: Active Mind, Active Body
Essential Question: How do we stay physically and mentally active?
Standards Addressed: WL.CM1.I, WL.CM2.I, WL.CM3.I, WL.CM4.I, WL.CM5.I, WL.CM6.I; WL.CL1.I, WL.CL2.I; WL.CL3.I; WL.CN1.I, and WL.CN2.I
Note that the variety of levels of proficiency addressed respond to UDL and MTSS.
What students should know and be able to do (Can-Do Statements)
· I can identify popular sports and recreational activities in China (Novice Mid).
· I can identify traditional Chinese sports (Novice Mid).
· I can give reasons why table tennis has become the national sport of China   (Intermediate Mid).
· I can tell someone about popular sports in the United States including how to play these sports (Intermediate Mid).
· I can compare daily workout routines in China and in the United States (Intermediate Mid).
· I can teach someone Wu Bu Quan (Five Step Training Form) (Intermediate Low).
· I can say and do the basic moves of Kungfu (Novice Mid).
· I can play Chinese Chess and/or Mahjong (Novice Mid).
· I can share the importance of exercising regularly and recommend some simple workout routines (Intermediate Low).
· I can talk about my favorite sports and recreational activities (Intermediate Mid).
· I can compare what teenagers do for recreation in China and in Western countries (Intermediate Mid).
· I can talk about what teenagers typically do during their free time and make suggestions for healthy and active recreation for teenagers (Intermediate Mid).
Interpretive Mode
Ms. Chen uses Integrated Performance Assessments to collect summative performance data that demonstrates her students’ knowledge and skill since she knows that this kind of assessment best reflects the types of tasks students will likely perform when using Mandarin in the world beyond the classroom.
Ms. Chen asks students to read an article about what the Chinese typically do for recreation. She tells her students that the Chinese referred to in an article she assigns are too busy during their leisure time. This is a cultural difference that may surprise her students) who read the article and respond to factual and higher order questions (Intermediate Mid).
She provides her students with the following culturally-authentic real-world scenario in which her students will participate: to celebrate International Health and Wellness Week, May 1 to May 7, their class plans a field trip to visit fifth-grade classrooms at a local Mandarin immersion elementary school to promote physical and mental wellness for young school children. In preparation for their part of the presentation, Ms. Chen provides an article about what people, including teenagers, typically do during their free time in China and in several Western countries. She asks her students to take notes on key information and to compare how teenagers spend their free time in these countries.
中国人的休闲时间-太忙 (The Chinese are too Busy During Their Leisure Time)
Interpersonal Mode
Ms. Chen asks students to exchange opinions about the positive and negative comments mentioned by three individuals interviewed in the article about recreation in China and compare teenagers’ leisure lifestyle in China and some Western countries (Intermediate Mid).
She asks her students to read the article, share their notes with their group and compare their thoughts about the interviewees’ opinions about what Chinese do for recreation. Ms. Chen asks students to talk about the information in the article that they believe will help school children lead a healthy lifestyle. In the end, Ms. Chen’s students share their answers. In this way, Ms. Chen prompts students to participate in critical thinking tasks in order to solve a real-world problem that exists both in China and in the western world.
作为一名青少年志愿者，乔治希望大人们多关心青少年的休闲生活。如何运用闲暇，从小培养青少年休闲的态度及习惯；如何提升他们的生活愉悦能力，培养活泼健康的个性，乃中国的当务之急。
Translation: As a young volunteer, George wants adults to care more about the leisure lifestyle of teenagers, specifically
• how to use leisure time to cultivate young people's attitudes and habits, and
• how to improve their pleasure and cultivate a lively and healthy personality, which is a top priority in China.
Presentational Mode
Ms. Chen then asks students to present to an audience about the importance of healthy and active recreational activities and suggest ways to lead a healthy and active teenage lifestyle (Intermediate Mid).
Specifically, she asks students to summarize and organize the answers from their group members and write a detailed paragraph to inform school children about the importance of a healthy and active leisure lifestyle. Students are asked to introduce and demonstrate the Five-Step Training Form（五步拳）, Tai chi（太极）Xiangqi (象棋) or other traditional Chinese recreational activities during their presentations. Ms. Chen identifies a variety of tasks where her students can demonstrate knowledge and skill in culturally appropriate ways the knowledge and skills they have acquired.
Learning Plans/Learning Episodes to Teach and Assess Performance in Each Communicative Mode
	Learning Plans
	Learning Episodes
	Communicative Mode

	After reading the part of the article about the benefits of playing table tennis and why it is an ideal sport for children and teenagers, Ms. Chen directs her students to write a journal entry to summarize what they learned about this popular sport in China.
弘扬国球文化 (Chinese Table Tennis)
	Ms. Chen guides her students to practice reading skills and gain cultural knowledge about the benefits of playing table tennis.
	Interpretive (Intermediate Mid) and Presentational (Intermediate Mid) Modes

	Ms. Chen asks students to tell others about a popular sport in the United States.
美国人最喜欢的运动项目(Conduct a web search for “The most popular sports in the United States”).
洛杉矶流行“抛斧头运动 (Conduct a web search for “Ax Throwing: An Edgy New Sport in Los Angeles)
	Ms. Chen’s students practice speaking about the rules of playing sports that are popular in the United States.
	Presentational Mode (Intermediate Mid)

	Ms. Chen’s students compare typical exercise spaces and routines in China and the United States.
Ms. Chen’s students compare typical exercise spaces and routines in China and the United States. To ensure her students have a rich experience, Ms. Chen shows a few video snippets showing elderly Chinese people doing morning exercises in a park (晨练大爷大妈). The students also view an exercise called Wu Bu Quan, also known as Five Step Training Form (五步拳教学), in practice.
	Ms. Chen’s students learn about popular morning workout routines and habits in China.
Ms. Chen’s students practice Wu Bu Quan
	Presentational Mode (Intermediate Mid)

	Ms. Chen’s students exchange opinions on the pros and cons of Public Square/Plaza Dancing (广场舞) and conduct a web search on The Benefits of Square/Plaza Dancing (跳广场舞的八大好处) and Is Chinese Square/Plaza Dancing Annoying to Residents? 广场舞真的扰民吗?)
	Ms. Chen’s students gain knowledge about why Chinese women like to dance in a large group and why it is becoming a popular activity in China. Her students practice giving reasons to justify personal opinions or choices.
	Interpersonal Mode (Intermediate Mid) Presentational Mode (Intermediate Mid)

	Ms. Chen’s students sing the song 中国功夫, by 屠洪刚and do the Kung Fu moves in the song.
· Do you want to add “Conduct a web search on the song, Chinese Kongfu (中国功夫).”
	Ms. Chen’s students practice saying the common terms used in Kung Fu and Tai Chi and learn the basic moves of Kung Fu and Tai Chi.
	Presentational (Intermediate Low)

	Ms. Chen’s students play a game of Xiangqi (象棋), Mahjong (麻将) or Go (围棋).
Conduct a web search on Mahjong (中国国粹: 麻将；如何学会打麻将；基礎麻將教學), Chinese Chess (中国象棋历史和入) and Go (棋弈: 象棋和围棋;围棋简史和入门).
	Ms. Chen’s students learn about the characters of Chinese Mahjong and Chinese Chess pieces and the rules of play for Mahjong, Chinese Chess and Go.
	Interpretive Mode (Intermediate Mid)
Interpersonal Mode (Intermediate Mid)

	Ms. Chen’s students identify information mentioned in the article, My Favorite Leisure Time Activity (我最喜欢的活动). 
· Her students name the activity/sport (Novice Mid)*
· They identify the benefits of the activity/sport (Intermediate Low to Mid)*
· and tell why individuals like the activity/sport (Novice High)*
	Ms. Chen’s students practice reading personal stories (narratives) about sports.
	Interpretive Mode (Intermediate Mid) * Note that Ms. Chen’s students are often asked to carry out a variety of subtasks at various levels of proficiency as part of a learning episode.

	After her students read the news article, The Chinese are too Busy During Their Leisure Time (中国人的休闲时间-太忙), they tell a partner whether they agree or disagree with comments made in the article about recreation in China.
	Ms. Chen’s students gain knowledge about typical Chinese recreation from the point of view of three westerners and practice giving reasons to justify personal opinions or choices.
	Interpretive and Interpersonal Modes (Intermediate High).

	Ms. Chen’s students present the benefits of exercising regularly and provide the audience with some simple workout or stretching suggestions for home and school.
	Ms. Chen’s students learn about the benefits of daily workout and names of exercises that can be done at home.
	Presentational Mode (Intermediate Mid)




[bookmark: _Toc40423299]Unit and Lesson Design
Instructional planning is a significant and fundamental element of both teacher effectiveness and of the implementation of optimal teaching practices. An essential part of effective planning is backward planning, where teachers specify what learners will know and be able to do. When backward planning, teachers consider the way that students will demonstrate mastery—in other words, teachers determine how they plan to assess students—before designing instructional activities. (For additional guidance, see the discussion of Universal Design for Learning on pages 3–16.) Using UDL and backward design approaches to planning, teachers first work as architects, then assessors, then curriculum developers, and finally as designers of units, lessons, and activities.
Emphasis Quote
Using UDL and backward design approaches to planning, teachers first work as architects, then assessors, then curriculum developers, and finally as designers of units, lessons, and activities.
Once teachers identify or develop the assessment they will use to gauge the degree to which students have attained mastery, the process of backward planning continues when teachers specify age- and proficiency-appropriate topics. In general terms, topics appropriate for proficiency ranges include the following:
· Novice – very familiar common daily elements of life
· Intermediate – topics related to self and the immediate environment
· Advanced – factual topics of public interest
Figure 5.2 includes sample topics across the Novice, Intermediate, Advanced and Superior ranges of proficiency. Superior topics are included since some can be addressed, although not fully, by students functioning within the Advanced range of proficiency. Notice that the numbers correspond to specific topics across the four ranges as they are addressed at different levels of proficiency. Notice that topic 1 becomes progressively more linguistically demanding as the range of proficiency increases. Additional information regarding age- and proficiency-appropriate topics and themes related to the WL Standards can be found in Chapters 6, 7, and 8 of this framework.

[bookmark: _GoBack]Figure 5.2: Sample Topics Across the Ranges of Proficiency
	Novice
	Intermediate
	Advanced
	Superior

	Students address very familiar common daily elements of life. Some examples follow:
1. greetings and introductions
2. family and friends
3. pets
4. home and neighborhood
5. celebrations, holidays, and rites of passage
6. calendar, seasons and weather
7. leisure, hobbies and activities, songs, toys and games, sports
	Students address topics related to self and the immediate environment. Some examples follow:
1. social relationships 
2. people in the community
3. zoo and farm animals, fables 
4. care of the home, interacting with people in the community
5. holiday customs and transition points in life
6. climate
7. cultural and leisure-time activities, outdoor, recreational activities, music
	Students address factual topics of public interest. Some examples follow:
1. social norms
2. historical and cultural figures, stereotypes
3. animals and their habitats
4. community issues, current events
5. origins of rites of passage, social and regional customs
6. environmental concerns 
7. media, internet, television, radio, film
	Students address complex factual and abstract topics of public interest. Some examples follow:
1. societal expectations
2. cultural and literary archetypes
3. endangered species
4. world events, social and political issues
5. belief systems
6. international environmental issues
7. the visual and performing arts

	8. vacations and travel, maps, destinations and geography
9. school, classroom, schedules, subjects, numbers, time, directions
10. important dates in the target culture
11. jobs
12. food, meals, restaurants
13. shopping, clothes, colors, and sizes
14. parts of the body, illness
15. technology
	8. transportation, lodging, itineraries, geographical features and landmarks
9. curricular and extra-curricular interests and events
10. significant historical figures
11. professions and the working world
12. cuisine and recipes
13. clothing and fashion
14. health, medical care
15. technological advances and innovation
	8. cultural, historic and geographic aspects of travel
9. curricular and extra-curricular subjects
10. significant historical events
11. careers and future plans
12. nutrition, fitness, and health
13. geographically and culturally appropriate clothing
14. cultural differences in health care
15. effects of technology in the modern world
	8. the nature of our interdependent world
9. issues in curricular and extra-curricular subjects
10. authors and their times
11. transnational careers and economies
12. issues of world hunger and health
13. design, production and marketing of clothing
14. policy issues in health care
15. the promise and challenge of technology




Similar to the topics identified in Figure 5.2 above, testing systems, including those of the American Council on the Teaching of Foreign Languages (ACTFL), the College Board’s Advanced Placement (AP) Language and Culture Programs, the International Baccalaureate (IB) Program and the National Examinations in World Languages (NEWL) address topics throughout the range of performance from Novice through Superior. Figure 5.3 illustrates how the International Baccalaureate Program uses themes throughout the K–12 sequence in the Primary Years, Middle Years and Diploma programs. Further discussion of world languages pathways can be found in Chapter 3 of this framework.
Figure 5.3: International Baccalaureate Themes for Primary Years, Middle Years, and Diploma Programs
	Primary Years Program
	Middle Years Program
	Diploma Program

	Who we are
	Identities and relationships
	Identities

	Where we are in place and time
	Orientation in space and time
	Experiences

	How we express ourselves
	Personal and cultural expression
	Human ingenuity

	How the world works
	Scientific and technical innovation
	Social organization

	How we organize ourselves
	Globalization and sustainability
	Sharing the planet

	Sharing the planet
	Fairness and development
	Sharing the planet


The Sustainable Development Goals (SDG), created by the United Nations in 2019, and featured in Figure 5.4, may also be used within appropriate ranges of proficiency to address cross-curricular instructional efforts and develop students’ global competence. Traditionally, world languages programs have addressed this content within the Advanced Range of proficiency. Creative educators, inspired by the content of this framework and California’s World Languages Standards, design lessons on these topics from the first units of instruction. When introducing the goal “Zero Hunger,” teachers can present typical meals where the target culture is spoken. When exploring the content of meals in relationship to social class, race and poverty, students functioning within the Novice range of proficiency can learn both the words for foods and dishes and the prevalence of hunger in different target culture communities. Further discussion of global competence and lesson design can be found in Chapters 2, 6, 7, and 8 of this framework.
[bookmark: fig54]Figure 5.4: Sustainable Development Goals
[image: ]
Text accessible version of Figure 5.4
Source: United Nations (2019) https://sustainabledevelopment.un.org/?menu=1300.
Teachers can research and select authentic materials related to the SDG that are age-appropriate and design tasks for students to demonstrate their ability to interpret information as appropriate to their proficiency range and phase. By employing the concept of “adapt the task, not the text,” teachers may use the same authentic material with students in a variety of proficiency ranges.
An important guide for teachers who seek to design activities that allow students at different proficiency ranges and phases to demonstrate their understanding in Interpretive Communication (WL.CM1.N/I/A) can be found in Appendix D of Implementing Integrated Performance Assessment (ACTFL 2013). Appendix D provides examples of various tasks that include vocabulary recognition, key concept recognition and citing evidence from text, and cultural comparison. Teachers are guided to select interpretive tasks that are appropriate for students at varying proficiency ranges and phases. By using this guide, teachers can design different tasks that allow them to use the same authentic material with students at different proficiency ranges.
After teachers have identified a topic or series of topics that are appropriate to the learners’ age, interests and background ,and range of proficiency, teachers design essential questions to be posed and addressed by the instructional units, lessons and episodes they design. Figure 5.5 offers some examples of themes, topics, and essential questions that guide the development of instructional activities. For additional discussion of thematic lesson design, please see Chapters 6, 7, and 8 of this framework.
Emphasis Quote
Essential questions focus on learner communication (Communication standards), address content (Connections standards) in culturally appropriate ways (Cultures standards). They are not intended to be answered with finality after a single lesson or within an instructional unit. Their aim is to stimulate thought and inquiry and spark more questions.
Essential questions focus on learner communication (Communication standards), address content (Connections standards) in culturally appropriate ways (Cultures standards). They are not intended to be answered with finality after a single lesson or within an instructional unit. Their aim is to stimulate thought and inquiry and spark more questions. Essential questions guide (1) the development of student knowledge of content and culture, (2) the advancement of student communicative proficiency, and (3) critical thinking.
Figure 5.5: Subject Matter Content and Essential Questions
Language teachers are encouraged to use themes or topics appropriate for Novice, Intermediate, or Advanced levels of communicative proficiency to address Connections Standards 1 and 2. In addition, teachers can develop essential questions that can be answered with memorized words and phrases (Novice), sentences and strings of sentences (Intermediate), and paragraphs and strings of paragraphs (Advanced) that help students address Communication Standards 5 and 6. Teachers can align units horizontally and vertically, within a particular grade or proficiency level and across grade or proficiency levels within the target languages, proficiency levels. As they plan and make all these decisions, teachers remain cognizant of the ages and developmental levels of students. Each unit plan specifies the performance ranges within which students demonstrate proficiency (for example, Novice High/Intermediate Low) as well as the days and minutes allocated to study of a theme or topic. Figure 5.5 demonstrates how world languages educators can use themes and topics within the Novice, Intermediate, and Advanced ranges of proficiency to create essential questions. Further discussion of proficiency ranges can be found in Chapters 6, 7, 8, and 9 of this framework.
	Features
	Novice
	Intermediate
	Advanced

	Themes and topics
	Technology
	Technological advances and innovation
	Effects of technology on the modern world

	Essential questions
	What technologies exist in the United States, in the students’ heritage cultures and in the target cultures?
(Learners will understand and produce lists of words or phrases.)
	What technological advances occurred in the United States, in the students’ heritage cultures and in the target cultures?
(Learners will understand and produce sentences or strings of sentences.)
	What are the effects of technology in the United States, in the students’ heritage cultures and in the target cultures?
(Learners will understand and produce paragraphs or strings of paragraphs.)


The College Board’s Instructional and Assessment Frameworks have had a profound impact on world languages education in California and throughout the United States. It is currently the most widely used system to validate the achievement of students in their study of world languages and cultures, and it is accepted by the vast majority of universities when granting advanced placement to student matriculants. For this reason, essential questions developed by the College Board for courses in Advanced Placement Language, Literature, and Culture may be used to guide instruction from beginning in the first year. Figure 5.6 features instructional units, contexts, and essential questions. More in-depth discussion of age- and proficiency-appropriate themes and contexts can be found in Chapters 6, 7, and 8 of this framework.
Figure 5.6: Essential Questions for Courses in Advanced Placement Language, Literature, and Culture
The College Board developed the essential questions in the tables below for courses in Advanced Placement Language, Literature, and Culture.
Advanced Placement Language and Culture
	Units
	Recommended Contexts
	Overarching Essential Questions

	Environmental, Political, and Societal Changes
	Economic Issues
Environmental Issues
Philosophical Thought and Religion
Population and Demographics
Social Welfare and Social Conscience
	What environmental, political and social issues pose challenges to societies throughout the world?
What are the origins of those issues?
What are possible solutions to those challenges?

	How Science and Technology Affect Our Lives
	Access to Technology
Effects of Technology on Self and Society
Health Care and Medicine
Innovations, Science and Ethics
Natural Phenomena
	How do developments in science and technology affect our lives?
What factors have driven innovation and discovery in the fields of science and technology?
What role do ethics play in scientific advancement?

	Factors that Impact the Quality of Life
	Volunteerism, Education and Careers
Entertainment, Travel and Leisure
Lifestyles and Relationships
Social Customs and Values
	How do societies and individuals define quality of life?
How is contemporary life influenced by cultural products, practices and perspectives?
What are the challenges of contemporary life?

	The Influence of Language and Culture on Identity
	Alienation and Assimilation
Heroes and Historical Figures
National and Ethnic Identities
Personal Beliefs and Personal Interests
Self-Image
	How are aspects of identity expressed in various situations?
How do language and culture influence identity?
How does one’s identity develop over time?

	Families in Different Societies
	Customs and Values
Education Communities
Family Structure
Global Citizenship and Human Geography
Social Networking
	What constitutes a family in different societies?
How do individuals contribute to the well-being of communities?
How do the roles that families and communities assume differ in societies around the world?

	Influences of Beauty and Art
	Architecture
Defining Beauty and Creativity
Fashion and Design
Language and Literature
Visual and Performing Arts
	How are perceptions of beauty and creativity established?
How do ideals of beauty and aesthetics influence daily life?
How do the arts both challenge and reflect cultural perspectives?




Advanced Placement Spanish Literature and Culture
	Units
	Recommended Contexts
	Overarching Essential Questions

	Societies in Contact
	Assimilation and Marginalization
Diversity
Imperialism
Nationalism and Regionalism
Socioeconomic Divisions
	In what way do the perspectives of a culture affect the representation of historical events?
How do members of a cultural minority resist or assimilate the customs and perspectives of the dominant majority?
How do literary works of various historical periods and diverse cultures represent the relationships between sociocultural groups (social classes, ethnic groups, etc.)?

	Gender
	Machismo
Patriarchal Systems
Sexuality
Social Relationships
Tradition and Rupture
	How does literature reveal changes in perception of men and women?
How have sociocultural factors (not) served as instruments of change in the representation of gender?
How has the representation of "feminine" (feminine voices, feminine characters) changed throughout literary history?

	Time and Space
	Carpe diem and Memento mori
Individuals and their Surroundings
Linear and Circular Time
Nature and Environment
Relationships between Time and Space
Trajectory and Transformation
	How does the literature of different cultures represent time and space?
How do authors use time and space to create a variety of emotional states or feelings (e.g., disorientation, nostalgia, remorse)?
What is the relationship between the representation of time and space in a literary work?

	Interpersonal
Relationships
	Effective and Ineffective Communication
Family Relationships
Friendship and Hostility
Individuals and the Community
Love and Distain
Relationships of Power
	How do protagonists of a literary work become transformed as a consequence of their relationships with other characters?
In what way do individuals contribute to or damage the wellbeing of families or communities?
How does the sociocultural context influence the development of interpersonal relationships?

	Duality
	Being and Literary Creation
Constructions of Reality
Introspection
Public and Private Images
Spirituality and Religion
	What questions does literature pose about reality and fantasy?
How does the sociocultural or historical context influence the expression of identity?
What is the meaning of life (for a character, for an author) and how is this related to beliefs or ideas about death?

	Literary Creation
	Creative Processes
Intertextuality
Self-Conscious Literature
Texts and their Contexts
	What factors motivate authors to create literary works?
In what way does intertextuality contribute to the meaning of a literary work?
How does the theme of literature in a literary work influence the experience of readers?


Teachers may base Unit Goals on essential questions. For example, at the Intermediate High/Advanced Low range (see Figure 5.5), a goal could be, “Learners will be able to discuss the effects of technology on youth in the United States, on the students’ heritage cultures, and in the communities where the target language is spoken.”
[bookmark: _Hlk17825305]When planning units of instruction, instructors might design an Integrated Performance Assessment which requires learners to carry out Interpretive, Interpersonal, and Presentational subtasks. These tasks address a variety of authentic materials in culturally authentic, real-world settings. Figure 5.7 illustrates integrated performance assessments from a fourth-year course in Portuguese for non-native and heritage speakers. Effective practice includes engaging students with a mix of real-world tasks and audiences from both global and local communities and emphasizes Interpretive, Interpersonal and Presentational communication—underscoring the importance of developing comprehension (focus on input) prior to developing production (focus on output). For additional discussion of assessment in world languages programs, please see Chapter 10 of this framework.
Figure 5.7: Integrated Performance Assessment (IPA) in a Portuguese Unit
Integrated Performance Tasks
The Interpretive Task, Standard WL.CM1.I
In order to assess his students proficiency in Interpretive Communication when listening, viewing and listening, and reading, Mr. DaCosta plays a radio interview of Portuguese speakers in a remote part of Angola that has just gained access to cell phone service (Intermediate High, the ability to understand main ideas and some supporting details), a television program from Brazil that reports on the effects of the use of personal computing devices supplied to students in a rural school (Intermediate High), and a report on the use of the internet in other parts of the Portuguese-speaking world (Intermediate High).
As a bridge to assessing the Interpersonal Mode, he asks his students to interpret a variety of authentic texts on similar topics in Portugal, Portuguese-speaking Africa, Brazil, and other parts of the Portuguese-speaking world.
The emphasis on the Interpretive Mode of Communication underscores Mr. DaCosta’s understanding of the central role that Comprehensible Input (CI) plays in standards-based instruction. In order to communicate effectively in the Interpersonal and Presentational modes, learners use a small amount of the language, content knowledge and cultural knowledge and skills acquired as input from authentic texts. Even within the Superior Range of proficiency, students of Spanish and Portuguese will be able to read and understand Don Quijote or O Tempo e o vento, but will not be able to produce this type of language when participating in Interpersonal and Presentational Communication. Since learners cannot control the input they receive, Mr. DaCosta realizes that Interpretive Communicative Proficiency must be the communicative mode that students need to develop most of all. 
The Interpersonal Task, Standard WL.CM.2.I
Although there are a wide variety of interpersonal tasks, Mr. DaCosta uses the academic tasks of discussion to help students, through negotiation of meaning, to acquire more deeply the information they discover when they interact with authentic materials.
The Presentational Task, Standard WL.CM.3.I
By linking interpersonal discussion to discussion that leads to the development of a product, a presentational task, in this case the design of a video presentation for other members of the class (Intermediate Mid to High), Mr. DaCosta continues to support student processing of the authentic texts introduced in the Interpretive phase of the Integrative Performance Assessment.
Standards that Support the Development of Communicative Proficiency
Although Mr. DaCosta’s main focus of instruction is Interpretive, Interpersonal, and Presentational Communication, he considers the need to address the following standards to ensure that the development of learner communicative proficiency is fully addressed.
Settings for Communication: Standard, WL.CM.4.I
Mr. DaCosta asks students to post their presentations on the internet and solicit input from youth in the Portuguese-speaking world (Intermediate Mid)*.
Some of Mr. DaCosta’s students discover that they enjoy the sources of information they uncovered in Portuguese and chose to continue watching television programs, listening to radio programs, or using written source materials (Intermediate High to Advanced Low)*.
*Notice that the setting for the interpretive tasks, viewing, listening and reading, is at a higher level of proficiency than the presentational task (posting their presentations). This highlights the need for higher levels of interpretive proficiency compared to proficiency in interpersonal or presentational communication.
Language Structures in Service of Communication, Standard WL.CM6.I
Some of Mr. DaCosta’s students need practice on the forms and uses of past tenses in Portuguese (Intermediate Mid).
Some of Mr. DaCosta’s students need practice in understanding paragraph-level discourse and linking their ideas into paragraphs in order to narrate, describe or explain (Intermediate High to Advanced Low).
Language Comparisons in Service of Communication, Standard WL.CM7.I
Mr. DaCosta’s students need assistance in understanding the wide variety of dialects within the Portuguese-speaking world and some need clarification of variants in formal and informal discourse (Intermediate High to Advanced Low).
Culturally Appropriate Interaction, Standard WL.CL1.I
In order to successfully communicate with e-pals about their video presentations, Mr. DaCosta’s students need to have acquired cultural knowledge and skills that permit them to interact in culturally-appropriate ways. Since they will be discussing video presentations, whose production requires performance within the Intermediate High to Advanced Low ranges of proficiency, they will need to have the ability to function appropriately with this level of content, and in this level of contexts.  Some of them have developed these skills and some of them need to learn them (Intermediate High to Advanced Low).
Cultural Products, Practices and Perspectives, Cultural Comparisons, Intercultural Influences, Standards WL.CL.4.I,  WL.CL.5.I, WL.CL.6.I
In order to interpret authentic texts, Mr. DaCosta’s students are confronted with cultural products, practices and perspectives from the Portuguese-speaking world, make comparisons with their experiences in the United States and with their heritage cultures, and notice the effects of technology as it moves from one culture to another (Intermediate High to Advanced Low).
Connections to Other Disciplines, Diverse Perspectives and Distinctive Viewpoints, Standards WL.CN1.I, WL.CN2.I
By participating in this instructional unit, Mr. DaCosta’s students expand their understanding of the effects of technology and how it is seen by others in a wide variety of Portuguese-speaking communities (Intermediate High to Advanced Low).
Adapted from Zaslow, “Teaching Portuguese to Spanish Speakers” (2010)
When selecting or creating Essential Questions, instructors consider the ultimate learning targets for their students for communicative, cultural, and intercultural proficiency. As is illustrated in Snapshot 5.3, an elementary Arabic unit on the theme, “I am Unique”, Mrs. Shadid uses the Essential Question, “What makes me unique?” to launch the unit of study for her grade 3 Arabic FLES class. Snapshot 5.3 also describes the ways that the teacher designs Integrated Performance tasks and Summative Performance tasks to provide students with authentic opportunities to communicate their responses to the Essential Question at appropriate proficiency range and phase. Snapshot 5.3 includes a comprehensive list of very specific tasks that Mrs. Shadid engages students in during their exploration of the Essential Question “What makes me unique?” and describes how each task reflects one or more of the WL Standards. An in-depth discussion of each of the standards listed can be found in Chapters 6, 7, and 8 of this framework.
Snapshot 5.3: An Elementary Arabic Unit – I am Unique
Mrs. Shadid uses the essential question to guide a five-week unit from an elementary school world language program in Arabic. She uses the unit’s goals to guide her students to self-assess their ability to carry out the objectives of the unit.
Language and Grade: Arabic, Grade 3, FLES Class
Approximate Length of Unit: Five Weeks
Proficiency Range: Novice Low-Mid
Weekly Minutes: 225
Theme/Topic: I am Unique
Essential Question: What makes me a unique person?
UNIT OBJECTIVES
Learners will be able to:
· introduce themselves stating their name, age, likes and dislikes (colors, food, drinks, toys, cartoon characters, pets) (Novice Mid; WL.CM3.N);
· greet peers, their teachers, and parents (Novice Low; WL.CM2.N);
· tell about feelings and provide one or two descriptions of themselves (Novice Mid; WL.CM3.N);
· respond to questions about their names, ages, likes and dislikes (Novice Mid; WL.CM2.N);
· respond to questions about self (Novice Mid; WL.CM2.N);
· use descriptive words to tell about and their unique physical and personal characteristics (Novice Mid; WL.CM3.N);
· identify basic information, types of greetings, likes and dislikes, and basic characteristics of children talking about themselves (Novice Mid; WL.CM1.N);
· identify basic information about main characters when reading a story or watching a cartoon (Novice Mid; WL.CM1.N);
· identify the colors, food, and drinks mentioned in a song, cartoon and story (Novice Mid; WL.CM1.N); and
· write names and ages (Novice Low); and, copy words that represent the things they like, such as colors, foods, and drinks (Novice Mid; WL.CM3.N).
INTEGRATED PERFORMANCE TASKS
Overview:
As a culminating task in this unit, Mrs. Shadid’s identifies a culturally-authentic, real-world task for her students to carry out beyond the constraints of the classroom, In this unit, students create an electronic book on the web in which they design pages about themselves to share with their sister school in Jordan.
In order to prepare her students for Presentational communication, Mrs. Shadid’s students first complete a series of Interpretive tasks to learn the language, culture, and content contained in the authentic materials. After her students have acquired receptive knowledge and skill, Mrs. Shadid designs activities that support her students to use the knowledge and skills developed during the Interpretive phase in the Interpersonal phase of the unit.
Notice that the knowledge and skills developed during Interpretive communication are used during the Interpersonal phases of the unit and finally are used again when she designs activities to support her students to successfully carry out the Presentational task.
SUMMATIVE PERFORMANCE TASKS
To assess her students’ proficiency in Interpretive communication, Mrs. Shadid addresses Communication Standard 1 within the Novice Range of Proficiency reflected in the following goal from written, video and audio sources:
Interpretive Mode
Students demonstrate understanding, interpret, and analyze what is heard, read or viewed on a variety of topics, from authentic texts, using technology, when appropriate, to access information.
	Interpretive Task 1
	Interpretive Task 2
	Interpretive Task 3

	Mrs. Shadid’s students identify the information written by students in an Arabic school contained in a “students of the week” chart (Novice Mid; WL.CM1.N).
	While viewing video segments of children talking about themselves, Mrs. Shadid’s students match children with names, family members, and things they like (Novice Mid; WL.CM1.N).
	Mrs. Shadid’s students listen to songs and identify colors, numbers, and descriptive words mentioned in songs (Novice Mid; WL.CM1.N).


To assess her students’ proficiency in Interpretive communication, Mrs. Shadid addresses Communication Standard 2 within the Novice Range of Proficiency reflected in the following goal:
Interpersonal Mode
Mrs. Shadid’s students interact and negotiate meaning in a variety of real-world settings and for multiple purposes, in spoken, signed, or written conversations, using technology as appropriate, in order to collaborate, to share information, reactions, feelings, and opinions.
Mrs. Shadid’s students exchange information about themselves and find out what they have in common using video chat with children from their sister school in Jordan (Novice Mid; WL.CM2.N).
To assess her students’ proficiency in Presentational communication, Mrs. Shadid addresses Communication Standard 3 within the Novice Range of Proficiency reflected in the following goal:
Presentational Mode
Mrs. Shadid’s students present information, concepts, and ideas on a variety of topics and for multiple purposes, in culturally appropriate ways, adapting to various audiences of listeners, readers, or viewers, using the most suitable media and technologies to present and publish.
Mrs. Shadid’s students create an electronic book on the web in which they design pages about themselves to share with their sister school in Jordan (Novice Mid; WL.CM3.N).
STANDARDS THAT SUPPORT PERFORMANCE IN THE COMMUNICATIVE MODES
Mrs. Shadid addresses the communicative standards in each instructional unit. She addresses other standards, as needed, to meet her communicative objectives.
Communication Standard 4 (Sample Evidence)
Mrs. Shadid specifies highly predicable common daily settings in which her students will carry out communicative tasks reflected in the following goal:
Settings for Communication 1
Students use language in highly predictable common daily settings (NOVICE), transactional and some informal settings (INTERMEDIATE), most informal and formal settings (ADVANCED), informal, formal and professional settings, and unfamiliar and problem situations, (SUPERIOR), in their communities and in the globalized world.
Mrs. Shadid’s students use video chat to interact with children from their sister school in Jordan. They publish on a website shared by their school and a sister school in Jordan. (WL.CM4.N)
Communication Standard 4 (Sample Evidence)
Mrs. Shadid’s students recognize language use opportunities outside the classroom and set goals, reflecting on progress, and using language for enjoyment, enrichment and advancement reflected in the following goal:
Settings for Communication 2
Students recognize (NOVICE), participate in (INTERMEDIATE), initiate (ADVANCED), or sustain (SUPERIOR), language use opportunities outside the classroom and set goals, reflecting on progress, and using language for enjoyment, enrichment and advancement.
Mrs. Shadid’s students use the internet to watch children’s programs, cartoons, and listen to songs that are enjoyable. (WL.CM4.N)
Communication Standards 5 and 6 (Sample Evidence)
Mrs. Shadid’s students use writing systems to communicate reflected in the following goal:
Language Structures in Service of Communication
Students use structures: sounds, parameters (ASL), writing systems (NOVICE), basic word and sentence formation (INTERMEDIATE), structures for major time frames, text structures for paragraph-level discourse (ADVANCED), all structures (SUPERIOR), text structures for extended discourse in order to communicate.
[bookmark: _Hlk39136507]Mrs. Shadid’s students recognize the main features of Arabic letters (Novice; WL.CM5.N, WL.CM6.N).
They recognize how Arabic letters connect in writing either from one side or both sides (Novice; WL.CM5.N, WL.CM6.N).
Communication Standards 5 and 6 (Sample Evidence)
Mrs. Shadid’s students use learned words and phrases to communicate reflected in the following goal:
Language Text-Types in Service of Communication
Students use language text-types: learned words, signs and fingerspelling, and phrases (NOVICE), sentences and strings of sentences (INTERMEDIATE), paragraphs and strings of paragraphs (ADVANCED), or coherent, cohesive multi-paragraph texts (SUPERIOR) in order to communicate.
Mrs. Shadid’s students use learned words and phrases in video chat, and in creation of the electronic book with their web pages. (Novice; WL.CM5.N, WL.CM6.N).
Communication Standard 7 (Sample Evidence)
Mrs. Shadid’s students compare similarities and differences in the target language and those they know in order to interact with communicative competence reflected in the following goal:
Language Comparisons in Service of Communication
Students use the target language to investigate, explain, and reflect on the nature of language through comparisons of similarities and differences in the target language and those they know in order to interact with communicative competence.
Mrs. Shadid’s students recognize that Arabic is written from right to left (Novice; WL.CM7.N).
They recognize Arabic sounds that do not exist in English (Novice; WL.CM7.N).
CULTURES AND CONNECTIONS STANDARDS
Cultures Standard 1 (Sample Evidence)
Mrs. Shadid’s students interact with cultural competence and understanding reflected in the following goal:
Culturally Appropriate Interaction
Students interact with cultural competence and understanding.
[bookmark: _Hlk39136680]Practice: Mrs. Shadid’s students recognize differences when greeting adults (a teacher) and peers that reflect respect and gratitude (Novice; WL.CL1.N).
Perspective: Her students recognize why Arabs demonstrate respect and gratitude (Novice; WL.CL1.N).
Practice: They recognize practices, kissing the hand and/or head of parents when greeting them (Novice; WL.CL1.N).
Perspective: They recognize that Arabs respect elders (Novice; WL.CL1.N).
Cultures Standard 2 (Sample Evidence)
Mrs. Shadid’s students reflect on the relationships among the products cultures produce, the practices cultures manifest, and the perspectives that underlie them in order to interact with cultural competence reflected in the following goal:
Cultural Products Practices and Perspectives
Students demonstrate understanding and use the target language to investigate, explain and reflect on the relationships among the products cultures produce, the practices cultures manifest, and the perspectives that underlie them in order to interact with cultural competence.
[bookmark: _Hlk39136781]Practice: Mrs. Shadid’s students say “al Hamdu lil Allah” regardless of how they feel and say “Subhan Allah” when they see beautiful things (Novice; WL.CL2.N).
Perspective: Her students recognize that Arabic speakers use these phrases to show that they are grateful to God for giving human beings the Earth and all that it contains (Novice; WL.CL2.N).
Cultures Standard 3 (Sample Evidence)
Mrs. Shadid’s students reflect on the nature of culture through comparisons of similarities and differences in the target cultures and those they know in order to interact with cultural competence, reflected in the following goal:
Cultural Comparisons
Students use the target language to investigate, explain, and reflect on the nature of culture through comparisons of similarities and differences in the target cultures and those they know in order to interact with cultural competence.
Practice: Mrs. Shadid’s students greet individuals of the same and different genders. e.g., Men kiss each other as do women as a sign of warmth. Men and women do not usually touch and rarely kiss (Novice; WL.CL3.N).
Practice: Her students recognize typical roles of men and women when they interact (Novice; WL.CL3.N).
Cultures Standard 4 (Sample Evidence)
Mrs. Shadid does not address all of the standards in each of her instructional units. The following goal was not addressed:
Intercultural Influences
Students demonstrate understanding and use the target language to investigate how cultures influence each other over time in order to interact with intercultural competence.
This standard is not addressed in the unit.
Connections Standard 1 (Sample Evidence)
Mrs. Shadid’s students expand their knowledge of other disciplines using the target language, reflected in the following goal:
Connections to Other Disciplines
Students build, reinforce, and expand their knowledge of other disciplines using the target language to develop critical thinking and solve problems in order to function in real-world situations, academic and career-related settings.
Mrs. Shadid’s students recognize that Arabic is spoken and studied in many countries (Novice; WL.CN1.N).
Connections Standard 2 (Sample Evidence)
Mrs. Shadid’s students access information and diverse perspectives that are available through the language and its cultures in order to function in real-world situations reflected in the following goal:
Diverse Perspectives and Distinctive Viewpoints
Students access and evaluate information and diverse perspectives that are readily or only available through the language and its cultures in order to function in real-world situations, academic and career-related settings.
Mrs. Shadid’s students learn diverse perspectives from web-based books and from their sister school in Jordan. (WL.CN2.N)
They learn diverse perspectives from children’s programs, songs and cartoons that are available online. (WL.CN2.N)
Resources Including Authentic Materials
“Students of the Week” chart; video segments; internet children’s programs, cartoons and songs.
The goal statements contained in the Unit Template were adapted from the World Readiness Standards for Learning Languages (ACTFL, 2015) and “Outcomes for Language and Culture Learning” (Zaslow, 2016). The Unit Template was adapted from The Keys to Planning for Learning: Effective Curriculum, Unit and Lesson Design (Clementi and Terrill, 2017).

[bookmark: _Toc40423300]Using Authentic Materials
The most efficient way to gain access to language, culture and content—and the best way to ensure that learners are prepared for real-world, culturally-appropriate interaction—is the use of authentic materials, These are materials that are designed by and for individuals who speak the language and share its cultures and its perspectives on content (Glisan and Donato, 2017).
Teachers who implement a framework-aligned instructional approach use authentic materials readily available on the internet and in the local community: menus, calendars, cookbooks, news programs, magazines, maps, and advertisements among others. For guidance on how to locate and select authentic materials such as these, please refer to the section on “Technology that Enhances Instruction” later in this chapter.
At the same time, teachers may experience challenges locating and using authentic materials rich in language, culture and content. Collaboration among teachers in this endeavor is well worth the effort as the use of authentic materials has a powerful effect on student learning.
In order to provide models for culturally appropriate, real-world language use, teachers locate authentic video, audio or print media that provide access to real-world language and topics (content), as well as products, practices and perspectives from the target cultures. Teachers can create and strengthen a culture of collaboration with colleagues by sharing resources—including on digital platforms—that support language-specific efforts to identify and classify multiple authentic audio, video, and print media.
[bookmark: _30j0zll][bookmark: _Toc40423301]Authentic Materials and Interpretive Communication
Recognizing that students may not understand every word in authentic materials, teachers use a wide variety of strategies for making the language, culture, and content comprehensible to their students. (For additional strategies aligned to specific WL Standards, see Chapter 6: Teaching the Communication Standards, Chapter 7: Teaching the Cultures Standards, and Chapter 8: Teaching the Connections Standards.) Since authentic materials can be used with students performing within different ranges of proficiency, teachers design tasks that are appropriate to the specific range of their students’ proficiency. They adapt tasks to accommodate student levels of proficiency rather than the texts they use for interpretation. Teachers prepare students for interpretation by interesting them in the theme of the lesson, building on prior knowledge, and previewing key language, culture, and content. Teachers ask students to make predictions, provide non-linguistic supports to meaning, and work with texts multiple times using different interpretive tasks that focus student attention on language, culture, or content. They break up texts into smaller segments in order to help students skim for main ideas and then scan for supporting details. Teachers use texts with storylines or content that can be divided into logical parts since texts with these characteristics are easier to understand and recall.
[bookmark: _Toc40423302]Authentic Materials and Interpersonal Communication
Once learners understand the language, culture, and content contained in the authentic materials used during interpretive communication, they need multiple opportunities to practice their interpersonal communication skills in order to prepare to communicate in target-culture communities. To gain proficiency in interpersonal communication, learners practice carrying out real-world tasks in multiple settings, such as making purchases in a variety of venues, asking for directions, or making an appointment. They also practice combining various elements of the language, culture, and content they learned by using authentic materials.
As students gain proficiency using the target language in a variety of culturally-authentic settings, teachers integrate language, culture and content in more demanding simulations or real-world interpersonal tasks.
[bookmark: _Toc40423303]Authentic Materials and Presentational Communication
Once students have had an opportunity to carry out a number of interpersonal tasks using what they have acquired from authentic materials, they are able to complete real-world presentational tasks with sufficient clarity and accuracy to be successfully understood by target-culture audiences. Presentational tasks can be signed, oral, or written; they can also combine both speech and writing.
When constructing presentational tasks, teachers focus learner attention on culturally appropriate behavior and target-culture audiences. The ability to negotiate meaning and resolve misunderstandings, a characteristic of interpersonal communication, is absent in the presentational mode. In presentational tasks, rubrics are useful to guide the many drafts that may be necessary to produce clear and accurate texts that communicate effectively with the target audiences.
In Figure 5.8 Mrs. Mizrachi, who teaches both Hebrew and French, uses this lesson in both her Hebrew and French classes. She uses these materials at the end of the second semester of her second-year Hebrew course and also at the end of the first semester of her first-year French course, this time as an invitation from Paul, demonstrating how similar tasks can be used with different language classes, although there may be variations, especially related to Cultures standards and Communication standards 5-7 (Structures and Languages Comparisons in Service of Communication). An in-depth discussion of the WL Standards can be found in Chapters 6, 7, and 8 of this framework.
Figure 5.8: Using Authentic Videotexts
The tables below provide suggestions for using authentic videotexts in a second-year Hebrew course and a first-year French course. The first of two tables addresses the input phase of a lesson, while the second table addresses the output phase of the lesson.
Lesson title: An Invitation from Itai (Hebrew 2B, Week 30)
Input Phase of Lesson
	Instructional Activity
	Educational Principle

	Mrs. Mizrachi uses an authentic videotext she found on the internet created by Itai, an Israeli teenager and his high school class, who is very proud of his country and has invited them to spend several weeks with his class in Israel. Watch the videotext and decide where you would like to visit. Mrs. Mizrachi prompts students to write their responses in Hebrew when they are able and in English when they are not.
	Mrs. Mizrachi created a real-world task that her students need to carry out with the videotext. Standards: Students gain access to content from other disciplines and view cultural products and practices as they interpret the videotext.

	Mrs. Mizrachi asks students to identify the places they would like to visit in Israel. Her students copy the locations that their classmates identify.
	Mrs. Mizrachi provides the target-language equivalents for words and phrases that students say in English (vocabulary development in context with a real-world purpose).

	Mrs. Mizrachi informs her students that they did not understand enough of the videotext to make a final decision and provides them with a script. Her students underline what they are able to understand.
	Both listening and reading are different forms of receptive proficiency. For this reason, students who may not understand what they hear, may, when they read, be able to more deeply comprehend a text. Mrs. Mizrachi provides her students with multiple paths to meaning. When working with an audio or videotext (a more difficult task), she often provides a target-language script to deepen understanding.

	Mrs. Mizrachi’s students work in groups with written questions to identify parts of the text that are central to its meaning. She speaks only in Hebrew when helping students establish the facts.
	Students at the Novice level of proficiency can understand more language than they can produce. For that reason, Mrs. Mizrachi asks questions in Hebrew to which students respond with appropriate phrases they identify in the text.

	Mrs. Mizrachi creates a true/false quiz on the content of the selection.
	Mrs. Mizrachi’s students read the text a number of times and gain greater comprehension of its meaning in preparation for the quiz.

	Mrs. Mizrachi plays the videotext one more time. Her students are amazed how much they understand.
	Not only have Mrs. Mizrachi’s students enhanced their ability to understand the text, they also have learned content from other disciplines and have made sense of the cultural content, practices and perhaps perspectives present in the videotext.

	Mrs. Mizrachi once again asks students to identify the places they would like to visit in Israel.
	Mrs. Mizrachi’s students more fully respond since they understand more of the videotext and have had the opportunity to write and say words and phrases.


Output Phase of Lesson
	Instructional Activity
	Educational Principle

	Mrs. Mizrachi’s students are given a questionnaire in Hebrew on which they indicate their preferences. The questionnaire may include questions such as Would you like to stay in a Kibbutz? Live with a host family? Live at a boarding school? Mrs. Mizrachi’s students indicate yes or no on the questionnaire.
	Since students will always be able to produce (say or write) less than they will be able to understand, Mrs. Mizrachi will have to identify a subset of the material contained in the videotext to target for productive proficiency. Replacing generic textbook vocabulary with interesting real-world language found in authentic texts will help students enhance their knowledge and proficiency.

	Mrs. Mizrachi’s students circulate throughout the room and ask others about their preferences. They note the names of their classmates and their responses yes or no.
	Mrs. Mizrachi’s students are given the opportunity to participate in meaningful and personalized guided practice in preparation for carrying out a real-world task.

	Mrs. Mizrachi asks her students to divide into groups based on their preferences: spending time in the north, the center, the west or the south of the country. Students groups produce itineraries (with added input from the internet) to be sent to Itai and his class.
	Mrs. Mizrachi’s students work in groups to accomplish a real-world task, in this case to create an itinerary to be placed in a message to be sent to Itai and his class for their consideration.

	While visiting Itai and the members of his class, Mrs. Mizrachi’s students write email correspondence to their Hebrew school telling about their trip which includes pictures found on the internet.
	In order to gain control of the linguistic functions, Mrs. Mizrachi’s students need multiple contexts in which to practice the language they are learning.

	When returning from Israel, students write to thank Itai and his class and extend an invitation to them to visit the United States. They produce an electronic video document in which they highlight the community in which they live.
	In order to gain real-world proficiency, Mrs. Mizrachi’s students need to use what they have learned in settings in which they have not practiced.

	Depending on the time allocated to this unit, Mrs. Mizrachi can select other content to teach or recycle, such as travel, weather, clothing, food, among other topics.
	Recycling and spiraling (teaching content from higher levels of proficiency) are powerful tools that will help strengthen students’ fluency in the language and push them to higher levels of performance.


Ms. Mizrachi knows that the use of authentic videotexts is a powerful tool since it prepares students to function in the world beyond the classroom. Since Advanced Placement (AP) Examinations, International Baccalaureate (IB) Examinations and National Examinations in World Languages (NEWL) require culturally appropriate, real-world language use, Ms. Mizrachi builds in this type of proficiency beginning at the Novice range of proficiency on the first day of the first year of instruction.
Ms. Mizrachi uses authentic videotexts since she knows that they:
· provide access to authentic language in the way that it is spoken by real people (regional/social dialects);
· provide access to the core curriculum (physical/cultural geography, history, art/music, current events);
· provide a window on cultural products, practices and perspectives;
· provide opportunities to create real-world productive (speaking, signing and writing) tasks such as:
· identifying preferences (substituting real-world language and content for the “generica” in textbooks);
· proposing an itinerary;
· writing email correspondence back home;
· thanking a host and extending an invitation to visit the United States;
· provide for natural recycling/spiraling of language;
Figure 5.8 was adapted from Zaslow “The World Language Teacher’s Toolbox” (2009).

[bookmark: _Toc40423304]Technology that Enhances Instruction
As teachers design learning experiences for students intended to build their global competence, technology and use of the internet are important tools and lead to students developing skills that contribute to their college and career readiness. The California Education for a Global Economy (CA Ed.G.E.) initiative calls for expansion of language programs at all grade levels across the state and stresses the importance of creating globally competent graduates who possess communicative proficiency and also the ability to connect with speakers of the target language in their own community and around the world.
It is important that teachers ensure that any use of instructional technology with students complies with their school or district Acceptable Use Policy (AUP) as well as California and federal laws regarding the protection of student information and data. These laws include the Student Online Personal Information Protection Act in California and the federal laws such as the Family Educational Rights and Privacy Act (FERPA), the Children’s Online Privacy Protection Act, and the Children’s Internet Protection Act. This is equally as important when students may be using their own devices.
One particular area where these laws become extremely important is in the use of technology tools that allow students to interact with speakers of the target language around the world. It is essential that schools and teachers vet potential platforms where students may interact with target language speakers to make sure that students are not exposed to inappropriate materials and that students’ identities are protected. One way to protect students’ identities is to have them post using only their first name or perhaps using a name used in the classroom environment. Students can choose a name from the target culture or come up with a pseudonym for this purpose.
As teachers explore the possible online resources and platforms available to provide students with access to target culture communities around the world, it is important to consult with district personnel who manage online access in the district about specific platforms and how students will interact with those platforms.
The WL Standards call for language teachers to conduct careful research to identify authentic video, audio, and print media to include in their world languages curricula. They do this using multiple means of engagement in order to give learners access to real-world language, content, and culture (products, practices, and perspectives) in meaningful ways. Additionally, because teachers can seek out authentic materials using technology, they are able to provide students with choice as they interact with the varied media. This allows students to select tools that meet their needs and preferences and to provide multiple means of action and expression for students.
Teachers use a variety of technology tools to allow their students to access information, engage in interpersonal communication with speakers of the target language, and publish for authentic audiences. However, it is important to use even greater caution if students’ faces—or other identifying features, such as a sports jersey with their school and number—will be visible or their voices heard through a recording, as commonly occurs when students create videos for presentational speaking or signing activities. In these cases, express written permission by the students’ guardians is generally required, unless the students’ work will never be shared beyond the classroom, even if their names are not included in the video.
Technology tools can also help teachers provide multiple means of representation, such as using technology to provide students with visible and non-visible disabilities better access to the curriculum through accommodations and modifications. For example, a student with dysgraphia can use technology to type or may use speech to text, such as on a smart phone when dictating to compose a text message to record a written response.
Emphasis Quote
Using technology should be a part of the lesson when it is essential to the success of the lesson and in service of language learning.
When considering the best technology for their classroom activities, teachers can keep in mind that technology is most effective when it is used to enhance instruction and learning and not because the technology is simply fun or exciting. In other words, using technology should be a part of a lesson when it is essential to the success of the lesson and in service of language learning. Additionally, it is likely true that teachers will need to plan to teach students how to use a new technology and to practice using it. This includes teaching students how to use online dictionaries as a resource for communication or using a presentation/slideshow program or platform to prepare appropriate visuals for Presentational communication activities.
The integration of technology in the classroom is a continuum, as described in the SAMR Model shown in Figure 5.9. Teachers should strive to move along the continuum from “Enhancement” to “Transformation” as they incorporate technology resources in their instruction. For more information about lesson design principles, see Chapters 2, 6, 7, and 8 of this framework.

[bookmark: fig58]Figure 5.9: SAMR Model for Using Technology in Classroom Instruction
[image: ]
Text accessible version of Figure 5.9
Source: Instructional design/SAMR Model/What is the SAMR Model? (2018, May 31). Wikiversity. Retrieved 22:17, May 31, 2018 from https://en.wikiversity.org/w/index.php?title=Instructional_design/SAMR_Model/What_is_the_SAMR_Model%3F&oldid=1877822.
As they incorporate technology into the world languages curriculum, it is important for teachers to adjust their practice to move from substitution (technology takes the place of a paper and pencil activity) toward redefinition (technology allows students to do something they could not have done if it were not available). In Figures 5.10, 5.11, and 5.12, there are examples of tasks appropriate for different proficiency ranges to apply or demonstrate knowledge in language using technology which show the progression in the SAMR model. More in-depth discussion of proficiency ranges and phases and appropriate activities and tasks in the WL Standards can be found in Chapters 6, 7, 8, and 9 of this framework.
[bookmark: _Hlk17022940]Figure 5.10: Sample SAMR World Language Activities/Tasks for Novice Learners
NOVICE
	Concept
	Substitution
	Augmentation
	Modification
	Redefinition

	Create a map of people who are supportive of you
	Students use a digital or online drawing tool/platform to create their map or diagram.
	Students add digital photos and other images available online to their map or diagram.
	Students use a digital or online  Presentation tool/platform to create a presentation about the people who are supportive of them.
	Students use a video app to record simple biographical information about the people who are supportive of them.

	Share basic information about self (age, birthdate, favorite/least favorite activities
	Students use a document sharing platform to answer questions. If they do not know a word, they may consult an online dictionary.
	Students share their document with a partner for peer review. Reviewers use the online reference platform to verify word choice.
	Students create a Presentation and add images and text to the slides.
	Students record a video introducing themselves.


A grade 2 French Dual Language Immersion (DLI) class (Novice) learns early in the school year how to introduce themselves to another person—by mentioning their name, age, birthdate, and where they live. As a summative activity in that unit, rather than have students stand in front of the class and introduce themselves to their classmates, the teacher asks students to record a video introducing themselves to students in the other grade 2 DLI class on campus. As they prepare this Presentational Speaking task, they will learn video production techniques in addition to refining and polishing their message in French. Through the addition of technology, the teacher provides students with a real-world task that they might be called upon to do outside of the classroom setting.
[bookmark: _Hlk12804487]Figure 5.11: Sample SAMR World Language Activities/Tasks for Intermediate Learners
INTERMEDIATE
	Concept
	Substitution
	Augmentation
	Modification
	Redefinition

	Write a journal entry in the target language.
	Students use a document sharing platform to write a journal entry.
	Students and the teacher use an online digital portfolio platform to post and review the journal entry. Teachers provides written or oral feedback to students.
	Students use an online audio recording platform or app to record their journal as a podcast and post in the digital portfolio for review by the teacher.
	Students post both their written journal and podcast recording to a digital portfolio or personal or class website.

	Give and follow directions using a map.
	Students receive an electronic file with written instructions. They then use an online map platform to navigate the directions.
	Students participate in an online quiz to see how many people in the class arrived at the correct location.
	Students work together to create their own directions/map activity. They create the directions online as well as their own online quiz.
	Students use an online map platform to follow the directions and take the online quiz created by their peers.


In a year 3 Japanese course in high school (Intermediate), students prepare a written journal of their activities during the winter break and post their entries to their folder on a digital educational portfolio platform set up by their teacher. Once they return to school after break, they peer edit three classmates’ entries and receive feedback from classmates and the teacher on their own entries. After the peer editing activity, each student records either an audio podcast or video blog of their activities during the break and post them to their digital portfolio folder. In this activity, the teacher incorporates technology that reflects personal and professional activities the students may engage in outside of the classroom setting in order to augment and enrich the Presentational task that traditionally would occur on paper.

Figure 5.12: Sample SAMR World Language Activities/Tasks for Advanced Learners
ADVANCED
	Concept
	Substitution
	Augmentation
	Modification
	Redefinition

	Describe a picture
	After viewing a photograph on a target culture website, students investigate the details of the story. They use an online brainstorming platform to organize their ideas.
	Students write sentences to describe what happened in the picture, including narration and description. They post their sentences to the same online brainstorming platform.
	Students write a narration about the picture to post on their blog.
	Students use an online storytelling app/platform to create a multimedia presentation narrating and explaining what happened in each image included in the presentation.

	Write about past events
	Students who participated in a summer travel abroad program write about their experiences in the target culture in a document sharing platform, using an online dictionary as needed.
	Students write and publish a blog post about what they learned about cultural products, practices, and perspectives during their travel abroad program.
	Students use an online recording platform to record a podcast in which they narrate their experiences in the target culture during their travel abroad program. They post their podcast on the class website. 
	Students will use an online storytelling platform or app to create a multimedia presentation of their summer travel abroad program experience. They post the presentation on the website of the travel abroad program as a testimonial for potential future travelers to view.


Adapted from Source: SAMR World Language https://sites.google.com/a/ccpsnet.net/edtechhub/tech-services/samr/samr_high_school/world-language
During an Advanced Placement (AP) German Language and Culture unit on artists of the twentieth century, students learn to observe images and describe both what they observe and what message they believe the artist was attempting to convey. As a culminating activity, students are asked to create a multimedia presentation in which they select a specific work of art and explain what they observe and how they interpret the artist’s message, in slideshow or video form, or using another visual digital platform. Once the presentations are completed, they share them with classmates, and discuss the results and edit as needed to reflect a finished product for a class museum during the school’s Open House event where students will share their work with visitors. This activity provides students with the opportunity to develop their collaboration skills. Additionally, when students use technology to prepare a presentation and then participate in a “poster session” during Open House, they are practicing a skill that they may use in future college or career scenarios.
Another issue that teachers consider is which technology resources are available to them in their school setting and what access their students may have to technology in and outside the classroom setting. It is very important for teachers to preview any technology resource they intend for their students to engage with for appropriateness before the students begin using the resources. Technology access in school settings is increasing, yet the availability of specific tools and connectivity vary. Cost may also be a factor, since many online tools have only limited free versions and may require payment to upgrade to versions with more robust capabilities. Most tools provide useful charts comparing versions that teachers can use to help determine which version is best for their needs.
Some schools and districts are choosing to adopt the use of Learning Management Systems (LMS), such as Blackboard or Canvas, to provide teachers with the ability to create content that is housed on the LMS. This option provides students with the ability to interact with the content and engage in discussion threads and publish their work. Advantages to using LMS include the support of content in various formats (video, text, and audio), access to the materials anytime and from any location, and providing students with the ability to learn collaboratively through the online platform. However, use of LMS requires schools and districts to provide a robust technology infrastructure and train teachers to adapt traditional teaching methods to this online setting. The world languages classroom is a particularly appropriate content area to use LMS since it is frequently easier to access authentic materials through online sources.
For example, a teacher can curate a series of vetted online materials and resources that they intend for their students to consult as they explore content such as traditional foods eaten by the members of a target language at each meal. By viewing photos and videos, reading blogs or menus, and listening to audio broadcasts, students can engage in comparisons of products, practices, and perspectives related to food and meals that they would not have access to if they could not access the technology through the school’s LMS. The internet provides teachers and students with the opportunity to interact with target-language speakers around the world, both in real-time and on a time delay—depending on the location of the speakers and the students.
In addition to more traditional applications and web-based platforms, teachers may want to consider using virtual reality (VR) and gamification as potential resources for classroom activities. Virtual reality is the use of computer technology to create a simulated environment. Platforms and apps that allow participants to view and interact with real-world environments, using VR headsets or viewers, make it possible for teachers to take students on virtual tours of locations in the locations that the target language is spoken. Gamification uses gaming elements such as badges, points, levels, and leaderboards within classroom activities. The intent is to allow students to both succeed and fail in a game-like context. This approach has the benefit of tapping into the learner’s motivation to progress through challenges and toward achievement goals.
As teachers and schools work to incorporate appropriate technology into learning experiences in the world language classroom, they can seek guidance from documents that provide guidelines for online teaching. One such resource is the National Standards for Quality Online Teaching (2011) published by the International Association for K-12 Online Learning (iNACOL). This document offers self-assessment rubrics for teachers as they develop their capacity to include technology tools in their instruction, including how to engage and include learners of all abilities through the use of online learning environments.
Emphasis Quote
When designing learning experiences that include the use of technology, teachers ensure that they develop students’ digital and media literacies by teaching students how to appropriately research information, how to respect copyright laws, how to evaluate the validity of sources, and how to behave appropriately online.
When designing learning experiences that include the use of technology, teachers ensure that they develop students’ digital and media literacies by teaching students how to appropriately research information, how to respect copyright laws, how to evaluate the validity of sources, and how to behave appropriately online. Teachers of Intermediate range students can have their students become market researchers who design and conduct an online survey for a new restaurant regarding changing the menu by adding some new international food items. Following the survey, the students then analyze the data and create an online graph that summarizes the survey results. Finally, in a visual and narrative report to the restaurant manager, the students make recommendations for menu changes and additions. They use tools such as presentation or animation software or online tools in order to make their presentation to the restaurant owner.
The following sections outline ideas for how teachers may begin their research into online resources. Suggestions are organized by communicative mode: Interpretive, Interpersonal, and Presentational. Since online platforms and sources change frequently, it is impossible to create an exhaustive list of specific online resources. Likewise, it is difficult to guarantee that any tools listed will continue to exist in future, so the lists provided are designed to give teachers an idea of where to begin their research. Once teachers identify online resources they wish to use, they should bookmark and/or download materials in accordance with copyright laws.
Teachers have many options when selecting technology that they and their students are comfortable using. Technology has the potential to support student practice of Interpersonal, Interpretive, and Presentational communication. It also allows students to engage with target cultures through the use of authentic resources.
Some schools are adopting “technology-free” policies which do not allow students to use technology during the course of the school day. Teachers in technology-free schools can still use authentic materials that are available online by printing documents for their students to use in class. For example, an Advanced Placement Italian teacher identifies an article on an Italian news website which discusses the current statistics related to homelessness in Italy. They then can print a copy of the article for their students to interact with as they engage in cultural comparisons of the homeless crisis in Italy and the United States. Additionally, although students in a “technology-free” school setting are not supposed to use devices, teachers can still make use of their devices to project web-based resources for their classes to interact with, such as video clips and websites.
[bookmark: _Toc40423305]Technology for Interpretive Communication
Teachers of world languages increasingly use online audio and video resources to access authentic content and culture. Online resources empower teachers to guide students to current materials on engaging topics in the target cultures they are studying. Teachers research and identify appropriate online sources and collaborate with other teachers to continually update their curated list of resources.
Part of researching potential sources for online content is ensuring materials are age-appropriate and interesting to students. Because the resources need to adhere to the definition of authentic materials, it is very likely that the language proficiency level will exceed students’ proficiency in the target language. Teachers do not need to reject these resources for their students. Rather, the teacher edits the task, not the text.
In other words, teachers use the text from the target culture online resource, while designing an activity for their students to demonstrate what they are able to understand from the text given their current proficiency range and phase. For example, a teacher of Spanish selects a text from a website that produces current events news for children in Ecuador. The teacher uses the same text for both Novice and Intermediate range students by asking each group to complete different tasks to demonstrate their understanding according to their proficiency range. A Novice learner would be asked to identify key words that they know and also guess meaning from context (memorized words/phrases). In contrast, an Intermediate learner would be asked to explain the overall message of the text (sentence level). In another example, a teacher may provide the same news article to Novice and Advanced learners. The Novice learners will be asked to identify words in the headline and photo captions, while Advanced learners will be given activities that require them to identify key concepts and summarize the author’s message, citing evidence from the text.
The ideas listed below are a starting point to help language teachers begin research for Interpretive communication resources. As is true when assessing the quality of all curricular materials, it is important to verify that resources are free of bias and are culturally sensitive, and also meet district policies. Teachers are encouraged to look for online resources from places where the target language is spoken that:
· Represent government agencies, including, but not limited to those that focus on health, nutrition, education, and the environment
· Represent news outlets
· Represent non-profit organizations
· Focus on specific causes
· Are designed to meet the needs of specific age groups, including but not limited to young children and adolescents
· Represent agencies and organizations dedicated to specific fields, industries, sports or other activities
· Provide opportunities for interaction between members of the target culture (social media platforms)

[bookmark: _Toc40423306]Technology for Interpersonal Communication
Technology can provide teachers with real-world opportunities to communicate with speakers of the target language, both in real-time and asynchronously. For example, a teacher may be able to form a partnership with a class in the target culture located in a similar time zone. This would allow the two classes to communicate synchronously, in real-time, via a video conferencing platform. On the other hand, a teacher whose class is in a very different time zone from their partner class may need to use technologies such as email or other platform that allows for asynchronous communication—communication that is not happening at the same time in both locations.
For example, a teacher of French 4/AP makes a connection, through the World Wise Schools program, with a volunteer in the Peace Corps serving in western Africa. The volunteer is working in the local school to teach English to the students, who speak French and local African languages. Due to serious restrictions of internet access in the volunteer’s village, it is not feasible for the students and the volunteer to connect in real-time via the internet, so the volunteer sends photos of the African school setting and sends letters and journal entries about daily life as well as messages written by the students by traditional mail. To segment the learning for her students, the teacher uses an online media curation tool designed for educational purposes to take selected excerpts from the written messages and intersperse them with photos and maps. Students then use computers to move through the curated lesson and respond in writing and orally using the platforms tools to each stimulus product and prompts set up by the teacher.
In another example, a Spanish 4 teacher (Intermediate Mid) introduces students to the essential question, How do educational systems shape individual and collective identities? Prior to this lesson, students had already learned and practiced vocabulary about the school system in Spain from elementary through university level. On the first day of this activity, the teacher provides students with a short article from a teen magazine in Spain about the ERASMUS program. ERASMUS is an initiative of the European Union that provides students with the opportunity to study or gain work experience in another European country while completing their college degree. The students in the Spanish 4 class read the article in groups, pausing to process and discuss the content in the TL (Interpretive and Interpersonal). The teacher checks student understanding throughout the process.
The next day, students use a free technology tool that facilitates threaded video conversations to record questions in Spanish that they would like to ask someone who is participating in ERASMUS (Presentational speaking). The teacher then sends the link to the threaded video site to a Spanish student studying in a different European country (Note: the Spanish teacher will have already identified a student in the ERASMUS program who is willing to participate through personal connections with teachers in the target culture). When the Spanish student’s responses are recorded in the threaded video site, the teacher then provides the link to the class with instructions on how they will listen and respond. The students then access the tool, using the link provided, and listen to the reply to their questions and can send follow-up comments or questions (Interpretive and Presentational).
As technology allows students to text or email speakers of the target language asynchronously as well as engage in synchronous communication, teachers make every effort to ensure students’ online safety and security with consideration to the AUP of the school or district. Many teachers reach out to colleagues who teach in the target culture to form partnerships between schools to engage in ongoing communication, both written and oral. While technology allows for additional target language interactions, it is important for teachers to consider the target culture community resources within the immediate environment. Some resources for target culture interactions in local communities include businesses, museums, non-profit organizations, and heritage and community organizations, among others.
There are also a variety of online services that match teachers from classrooms around the world who are interested in exploring a particular topic or engaging in communication in a specific language. Because the nature of online resources is that services and platforms are constantly changing and new resources are developed all the time, teachers will need to continuously update their familiarity of currently available platforms and services. Teachers also research the online platforms that their students are using and make use of them as appropriate. As always, teachers and schools refer to FERPA to protect students’ privacy while they engage in online interactions.
Examples of tools to facilitate Interpersonal speaking/signing
· Online communication apps
· Online meeting platforms
· Online video conferencing services
Examples of platforms for Interpersonal written communication
· Educational platforms
· Learning management systems
· Online brainstorming platforms
· Social media platforms
Examples of online services to connect teachers to speakers of other languages
· World Wise Schools: Peace Corps – https://www.peacecorps.gov/educators/global-connections/
[bookmark: _Toc40423307]Technology for Presentational Communication
One of the pillars of the Common Core State Standards is that students publish their work—oral, visual, and written—and are given opportunities to communicate beyond the classroom setting (CCSS.ELA-Literacy.CCRA.W6: Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others). Employing technology tools permits teachers to provide their students with access to real-world presentational communication that is appropriate for their age and proficiency range.
As with interpersonal communication via technology, teachers carefully research platforms and resources to make sure that they are age-appropriate, safe, and secure. For example, elementary teachers may have their students use storytelling apps designed for tablets or may record and store their students’ work in an age-appropriate digital portfolio that parents can access. Secondary teachers may have their students create blogs that are shared and discussed with partner classrooms from the target culture or may encourage students to post comments on a target culture online forum.

Examples of platforms for presentational speaking/signing
· YouTube
· Platforms that allow for asynchronous discussion threads to connect students to people who use the target language
· Online recording tools
· Digital portfolio platforms
· Storytelling apps for tablets
· Screen-casting software and websites which allow students to add narration or voice over to their work
· Technology tools that facilitate threaded video conversations
Examples of platforms for presentational writing
· Google Classroom or Sites
· Google Docs and Google Slides
· Digital portfolio platforms
· Blogging sites
· Storytelling apps and platforms
Technology for Assessment
In addition to using technology during instruction and for students to demonstrate their language proficiency, teachers can access technology tools to assist them during formative and summative assessment across the modes of communication. For example, online annotation tools and online video curation platforms allow teachers to guide students through activities using authentic texts and video resources to provide practice with developing interpretive proficiency. Digital storytelling platforms offer audio and video communication tools that students use to demonstrate presentational proficiency. Web-based tools or mobile apps also provide opportunities for students to contribute their ideas by recording an oral response rather than typing, thus providing additional opportunities for students to use their speaking skills and providing information to the teacher for formative and summative assessments for learning episodes. Digital portfolio tools provide a range of teacher-designed tasks with a variety of response types and allow students to curate their work over time in order to document their proficiency in all modes of communication. Because UDL includes identifying the evidence needed to ensure student proficiency, these online tools can assist teachers in monitoring student progress.
A teacher of a grade three Russian dual immersion class can use a digital portfolio platform to have students document their work throughout the school year in order to demonstrate their development along the proficiency continuum. By using a digital portfolio, the teacher is providing students with choice about which media to use for their responses and also which evidence of their work they wish to post. The digital portfolio allows students to post visuals (photo or video) and add audio or written commentary, respond in writing or orally to a teacher-provided prompt, or upload a slideshow file from a presentation into their individual portfolio folder online. The teacher can upload written and oral prompts and can create activities for students to respond to by recording their response in an audio or video submission or can upload a visual for students to respond to through audio, video, or in writing.
[bookmark: _Toc40423308]Use of Online Programs
There are a number of online language learning programs designed to offer language learning to people outside of a traditional academic setting. In some cases, schools and universities are turning to these resources to allow them to offer less commonly taught languages. It is essential that teachers and administrators at school and district levels carefully assess the quality of such programs to determine whether they will meet the needs of their students and provide robust authentic language learning opportunities. As was mentioned earlier, the iNACOL National Standards for Quality Online Teaching are a valuable resource to help schools and districts to assess potential online learning programs. Other resources for assessing online programs include Quality Matters (qualitymatters.org), a non-profit consortium established to measure the quality of these programs and provide pathways for certification.
Online programs may also be used to supplement traditional classroom instruction, such as when teachers incorporate a flipped or blended classroom. Students access online programs or instructional modules outside of classroom instruction time, generally prior to in-person interaction with their teacher and other students and are also able to review the materials after the lesson activities to reinforce their learning.
Online programs are assessed by potential users based on the same criteria for high-quality traditional classroom language programs. It is crucial that they incorporate the three modes of communication (Interpretive, Interpersonal and Presentational). Consideration is also given to the potential proficiency range(s) and the age of the students who will be using the program. Finally, teachers and schools ensure that online programs offer language learning through authentic audio, video, and print media that reflect authentic cultural products, practices, and perspectives.
Using online language programs requires that students and schools have access to reliable technology and internet access, both in class and outside of school. This is an important consideration for schools that may be researching this option for language learning. Schools and districts research and access funding opportunities such as grants and state and national funding initiatives to help them provide resources for students who may not have access outside of school, thereby working to counter the digital divide that many students experience. Additionally, since it may be true that students have mobile access rather than full internet access at home, schools and districts may select online programs offered on mobile platforms.
Examples of online language programs/resources
· Web-based programs accessed on a computer
· Apps available for use on tablets or mobile devices
· Learning Management Systems (LMS)
· Built-in cameras on computers to allow for Interpersonal communication and online proctoring
[bookmark: _Toc40423309]Distance Learning
Smaller, or remote, schools and districts may be limited in their ability to offer multiple languages to their students. Students who attend these schools may have fewer choices or opportunities in language learning available to them. Distance learning may allow students, schools and districts the ability to expand language learning opportunities, through quality, standards-based, and preferably A through G approved programs.
In addition to the online language programs mentioned above, schools can establish distance learning partnerships with online educational organizations and regional colleges and universities so that their students can access a greater variety of languages to study. The California Distance Learning Project (CDLP) defines distance learning (DL) as “... an instructional delivery system that connects learners with educational resources. DL provides educational access to learners not enrolled in educational institutions and can augment the learning opportunities of current students. The implementation of DL is a process that uses available resources and will evolve to incorporate emerging technologies."
It is important to use the same criteria to assess the quality of distance learning programs as would apply to online language programs. Similar technology considerations come up as well. Distance learning programs often require synchronous, or real-time, participation by students via online broadcast or web-based meeting platforms, so the schedule may affect the viability of these programs, especially if they take place outside of the school’s traditional schedule.
[bookmark: _Toc40423310]Conclusion
High-quality world languages instruction that provides access to all students occurs through the lens of Universal Design for Learning (UDL). While designing learning episodes, lessons, and units, teachers continuously align to the WL Standards to provide students with engaging, age-appropriate learning episodes designed for their students’ proficiency range and phase. Teachers use the process of backward planning to identify age- and range-appropriate themes and content, assessments and essential questions as they design and implement learning experiences for their students.
The WL Standards call for teachers to make frequent use of authentic materials to connect students to the products, practices, and perspectives of the people who use the target language to communicate. Many authentic materials can be accessed by using technology and teachers are mindful that this research will require time and frequent review since online sources are often edited or replaced over time. As teachers review and assess each resource, they can use the lens of selecting specific tasks designed to make it possible for their learners to demonstrate understanding at their range and phase of proficiency. By carefully selecting targeted interpretive, interpersonal, and presentational tasks, teachers may be able to use the same authentic material – audio, video, or print media – with learners in different courses who are able to communicate at varying ranges of proficiency.
By incorporating technology tools into their instruction, teachers provide opportunities to learn for all students and help students to develop their capacity to be open to diverse cultural perspectives. As students gain understanding of the products, practices, and perspectives of people from the target culture, they develop their intercultural competence and the ability to consider multiple perspectives and opinions and empathize with others. Technology tools can allow students to learn about and interact with individuals and groups in the target culture, and can also offer students access to learning languages that might not be readily available in their traditional educational setting, thereby opening opportunities and options to all students to explore new languages and cultures and develop their communicative, cultural, and intercultural proficiency and global competence.
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[bookmark: text54]Figure 5.4: Sustainable Development Goals
The image shows 17 squares naming the 17 Sustainable Development Goals that the United Nations Member States adopted in 2015. These goals are:
· Goal 1. End poverty in all its forms everywhere.
· Goal 2. End hunger, achieve food security and improved nutrition and promote sustainable agriculture.
· Goal 3. Ensure healthy lives and promote well-being for all at all ages.
· Goal 4. Ensure inclusive and equitable quality education and promote lifelong learning opportunities for all.
· Goal 5. Achieve gender equality and empower all women and girls.
· Goal 6. Ensure availability and sustainable management of water and sanitation for all.
· Goal 7. Ensure access to affordable, reliable, sustainable and modern energy for all.
· Goal 8. Promote sustained, inclusive and sustainable economic growth, full and productive employment and decent work for all.
· Goal 9. Build resilient infrastructure, promote inclusive and sustainable industrialization and foster innovation.
· Goal 10. Reduce inequality within and among countries.
· Goal 11. Make cities and human settlements inclusive, safe, resilient and sustainable.
· Goal 12. Ensure sustainable consumption and production patterns.
· Goal 13. Take urgent action to combat climate change and its impacts.
· Goal 14. Conserve and sustainably use the oceans, seas and marine resources for sustainable development.
· Goal 15. Protect, restore and promote sustainable use of terrestrial ecosystems, sustainably manage forests, combat desertification, and halt and reverse land degradation and halt biodiversity loss.
· Goal 16. Promote peaceful and inclusive societies for sustainable development, provide access to justice for all and build effective, accountable and inclusive institutions at all levels.
· Goal 17. Strengthen the means of implementation and revitalize the global partnership for sustainable development. Return to Figure 5.4.
[bookmark: text58]Figure 5.8: SAMR Model for Using Technology in Classroom Instruction
This image depicts the SAMR Model, a framework that categorizes four different degrees of classroom technology integration. The letters SAMR stand for Substitution, Augmentation, Modification, and Redefinition. In the picture, each of these categories is represented as a step in a staircase. 
The rung at the bottom is S, for Substitution, described as “Technology acts as a direct substitute, with no functional change.”
The second rung is A, for Augmentation, described as “Technology acts as a direct substitute, with functional improvement.”
These first two rungs are grouped together under the heading Enhancement.
The third rung is M, for Modification, described as “Technology allows for significant task redesign.”
The second rung is R, for Redefinition, described as “Technology allows for the creation of new tasks, previously inconceivable.”
These last two rungs are grouped together under the heading Transformation. Return to Figure 5.8.
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