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Chapter Objectives
By the end of this chapter, readers should be able to:
· Understand the role that linguistic diversity plays in the state of California
· Describe the organization of the California WL Standards
· Identify the audiences for which this framework is designed
· Understand the varied legislative initiatives that provide support for world languages education in California
· Understand the guiding principles underlying this framework
· Understand the role of language learning in the development of global competence
[bookmark: _Toc40359527]Introduction
Living and learning in California, a state of extraordinary linguistic diversity and cultural pluralism, places students at the heart of vibrant cultural exchanges and impactful language-learning opportunities. This diversity is reflected in the state’s rich variety of ethnicities and languages. The US Census Bureau estimates that 56 percent of individuals age five and older living in California speak only English at home, while 44 percent speak another primary language (US Census Bureau, 2014–18). After English, the most commonly spoken language is Spanish; other commonly spoken languages include Chinese, Filipino/Pilipino, Vietnamese, and Korean (Facts about English Learners in California—CalEdFacts, 2018).
California occupies a leading place in the global economy and is considered a trendsetter in areas such as popular culture, innovation, and environmentalism. California’s leading economic sectors are as diverse as its population: agriculture, travel and tourism, technology and scientific innovation, financial services, and entertainment. California has the largest sub-national economy in the world, and if it were an independent country, California would be the fifth largest economy in the world.
The unprecedented global challenges posed by international conflicts, global trade, and climate change make the need for international understanding and collaboration more valuable than ever before. By providing students with pathways to develop multiliteracy and global competence, they will be prepared to engage in intercultural communication with members of target cultures around the world. The extraordinary global influence of California can only be enriched and enhanced by providing increased opportunities to students throughout the state to develop multiliteracy through the study of languages in addition to English.
The adoption of the California World Languages Standards for California Public Schools, Kindergarten Through Grade Twelve (WL Standards) and the publication of this Framework represent the commitment of the state of California to increase multiliteracy throughout the state. The California Department of Education (CDE) is dedicated to ensuring that each and every student receives an education that enables them to take advantage of career options in a global context. The efforts of the CDE, including the development of this framework, to enact the Global California 2030 initiative proposed by former State Superintendent of Public Education, Tom Torlakson, demonstrate the state’s commitment to increasing multiliteracy. California world languages education prepares all students to compete in a global marketplace, to pursue their dreams and ambitions through interaction with people from other cultures, to appreciate or understand their own culture through studying other cultures, and to contribute to the state’s economic and social well-being and to increase intercultural appreciation and global competence in California and the world.
California students who have the opportunity to learn more than one language are able to increase their overall literacy (listening/viewing, reading/writing, and speaking/signing), thus learning transferrable skills that build their communicative, cultural and intercultural proficiency in English and other languages. The different aspects of literacy and discussion of how teachers can support students as they develop their skills is discussed in depth in this Framework in Chapter 9 (Pathways to Multiliteracy). A more optimistic and promising future is in store for our students—and our communities—by ensuring that all students acquire and develop communicative, cultural and intercultural proficiency in languages other than English (LOTE) and gain strong literacy and language skills in all subject areas.
[bookmark: _Toc40359528]Vision and Goals for California’s Children and Youth
In the years preceding the development of the WL Standards and WL Framework, there have been many legislative and educational initiatives which contribute to a greater focus on the importance of world languages education for all California students. In 2018, former Superintendent Torlakson asked a team of educators to prepare a roadmap for future education reforms: A Blueprint for Great Schools, Version 2.0. As part of this report, the mission statement of the CDE is as follows:
California will provide a world-class education for all students, from early childhood to adulthood. The Department of Education serves our state by innovating and collaborating with educators, schools, parents, and community partners. Together, as a team, we prepare students to live, work, and thrive in a multicultural, multilingual, and highly connected world.
This statement clearly indicates the value placed on developing multiliteracy in California’s public school students. When taken together, recent initiatives support the vision and goals developed to implement the mission of the CDE, especially where it relates to developing students’ multiliteracy and global competence.
One significant legislative initiative designed to increase communicative, cultural, and intercultural proficiency in California students was the passage of Proposition 58, approved by California voters in November 2016. This proposition is also known as the California Education for a Global Economy (CA Ed.G.E.) Initiative. The CA Ed.G.E. Initiative authorizes school districts and county offices of education to establish high-quality language acquisition programs for both native and non-native English speakers and requires school districts and county offices of education to solicit parent and community input in developing language acquisition programs. Most importantly, Proposition 58 removes previous limitations on the types of programs available to help English Learners continue to develop proficiency in their home language, so educational leaders, parents and families have choices about the most appropriate program to develop students’ multiliteracy.
Other significant legislation enacted in 2018 that provide support for world languages programs for California students include:
· AB 2319: Changes wording from “Foreign Language” to “World Languages” in Education Code
· AB 2239: Establishes A-G course certification for Heritage Language Courses
· AB 2514: Establishes “Pathways to Success” dual language grant program
· AB 2735: Provides equal access to participation in standard instructional programs for English Learners
For further information about legislative priorities related to world languages education, please visit the CDE website at www.cde.ca.gov.
As part of the initiative to develop multiliterate students, the WL Framework provides numerous examples and specific suggestions in order to support California educators. Figure 1.1, for instance, outlines how teachers can guide students in their development of the varied skills that students acquire as they develop literacy in English and other world languages. The capacities discussed in Figure 1.1 are outlined by the National Governors Association (NGA) Center for Best Practices and the Council of Chief State School Officers (CCSSO). The WL Framework, like all recent California curriculum frameworks, supports teachers in developing students’ capacities as literate individuals. Chapters 6, 7, and 8 offer specific guidance for language teachers to support literacy as they implement the WL Standards and develop students’ multiliteracy and global competence.
[bookmark: _Toc40359529]Figure 1.1: Capacities of Literate Individuals
Students demonstrate independence.
Students can, without significant scaffolding, comprehend and evaluate complex texts across a range of types and disciplines, and they can construct effective arguments and convey intricate or multifaceted information. Likewise, students are independently able to discern a speaker’s key points, request clarification, and ask relevant questions. They build on others’ ideas, articulate their own ideas, and confirm they have been understood. Without prompting, they demonstrate command of standard English and other world languages and acquire and use a wide-ranging vocabulary. More broadly, they become self-directed learners, effectively seeking out and using resources to assist them, including teachers, peers, and print and digital reference materials.
Students build strong content knowledge.
Students establish a base of knowledge across a wide range of subject matter —such as arts, sciences, and math, among others —by engaging with works of quality and substance. They become proficient in new areas through research and study. They read purposefully and listen attentively to gain both general knowledge and discipline-specific expertise. They refine and share their knowledge through writing, speaking, and signing.
Students respond to the varying demands of audience, task, purpose, and discipline.
Students adapt their communication in relation to audience, task, purpose, and discipline. They set and adjust their purpose for reading, listening/viewing, writing, speaking/signing, and language use as warranted by the task. They appreciate nuances and are aware of cultural differences, such as how the composition of an audience should affect tone and register when speaking/signing and how the connotations of words affect meaning. They also know that different disciplines call for different types of evidence, such as documentary evidence in history or experimental evidence in science.
Students comprehend as well as critique.
Students are engaged and open-minded—but discerning—readers, listeners, and viewers. They work diligently to understand precisely what an author, speaker, or signer is communicating. However, students do not simply accept what has been communicated. Rather, they also question an author’s, speaker’s, or signer’s assumptions and premises and assess the validity of claims and the soundness of the reasoning of the message.
Students value evidence.
Students cite specific evidence when offering an oral or written interpretation of a text. They use relevant evidence when supporting their own points in writing and speaking, making their reasoning clear to the reader or listener, and they constructively evaluate others’ use of evidence.
Students use technology and digital media strategically, capably, and responsibly.
Students employ technology thoughtfully to enhance their reading, writing, speaking, listening, and language use. They tailor their online searches to acquire useful information efficiently, and they integrate what they learn through technology with what they learn offline. They are familiar with the strengths and limitations of various technological tools and mediums and can select and use those best suited to their communication goals. Students are aware of the ethical responsibility that comes with using technology and online searches to avoid plagiarizing material and to give credit to online sources and authors.
Students come to understand other perspectives and cultures.
Students appreciate that the twenty-first-century classroom and workplace are settings in which people from often widely divergent cultures and who represent diverse experiences and perspectives must learn and work together. Students actively seek to understand other perspectives and cultures through reading, listening, and viewing, and they are able to communicate effectively with people of varied backgrounds. They evaluate other points of view critically and constructively. Through reading great classic and contemporary works of literature representative of a variety of periods, cultures, and worldviews, students can vicariously inhabit worlds and have experiences much different than their own.
Adapted by CDE from National Governors Association (NGA) Center for Best Practices and the Council of Chief State School Officers (CCSSO).
Former Superintendent Tom Torlakson launched the Global California 2030 initiative in 2018 to expand the teaching and learning of world languages and the number of students proficient in more than one language by 2030. At the launch of the initiative, the Superintendent said, “The mission of Global California 2030 is to equip our students with the world language skills to succeed in the global economy and to fully engage with the diverse mixture of cultures and languages found in California and throughout the world.” The Global California 2030 includes the following goals.
· By 2030, half of all K–12 students will participate in programs leading to proficiency in two or more languages, either through a class, a program, or an experience.
· The number of students who receive the California State Seal of Biliteracy, which is nationally recognized for college admissions and career opportunities, will more than triple from 46,952 in 2017 to more than 150,000 in 2030. By 2040, three out of four graduating seniors will earn the California State Seal of Biliteracy by demonstrating proficiency in English and another world language.
· The number of dual immersion programs that teach languages other than English will quadruple from about 400 in 2017 to 1,600 in 2030.
· The number of new bilingual teachers authorized in world languages classes will more than double from 2017 to 2030.
As California students build literacy in both English and languages other than English, they develop readiness for college, career, and civic life. The varied legislative and educational initiatives that have been and will be implemented open many new pathways and opportunities to California students and will contribute to increasing the global competence of graduates of California public schools in future.
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The World Languages Framework for Public Schools, Kindergarten through Grade Twelve (WL Framework) provides a blueprint for the implementation of the WL Standards, which were adopted by the California State Board of Education (SBE) in January 2019.The WL Framework marks a historic moment for world languages education in California. The publication of this document, marks the first time that teachers and other stakeholders have access to both World Languages Standards and a comprehensive World Languages Framework that provides educators with guidance on implementing a high-quality world languages program for each and every student at all levels from Kindergarten through grade 12.
This Framework is also ground-breaking because it aligns to national standards and research-based teaching practices in world languages education. By becoming more familiar with nationally recognized standards and research, California teachers will be able to engage in powerful professional networking with educators from around the country and the world by reading publications, attending local and state workshops and conferences—such as those offered by the California Language Teachers’ Association (CLTA)—and participating in a variety of national professional learning opportunities—such as those offered by the American Council on the Teaching of Foreign Languages (ACTFL).
The WL Standards that are discussed and illustrated in this Framework are organized into three main Standards, or three “Cs”: Communication, Cultures, and Connections. Each of the Standards are further divided into individual Standards focused on specific aspects of each of the three “Cs”. Figure 1.2 outlines the organization of the three Standards and how they are further delineated into the elements of each Standard. Chapters 6, 7 and 8 of this Framework provide detailed explanation and examples of how each Standard and element can be incorporated into world languages curricula and instructional practices.
[bookmark: _Toc40359531]Figure 1.2: Organization of the California 2019 World Languages Standards
[bookmark: _Hlk20403050]California World Languages Standards
Communication
· Interpretive Communication
· Interpersonal Communication
· Presentational Communication
· Settings for Communication
· Receptive Structures in Service of Communication
· Productive Structures in Service of Communication
· Language Comparisons in Service of Communication
Cultures
· Culturally Appropriate Interaction
· Cultural Products, Practices, and Perspectives
· Cultural Comparisons in Service of Communication
· Intercultural Influences
Connections
· Connections to Other Disciplines
· Diverse Perspectives and Distinctive Viewpoints
The WL Standards are rooted in the principle that each and every student in California be afforded the opportunity to develop proficiency in languages other than English, including their heritage language, and to develop global competence by demonstrating intercultural proficiency. This means that rather than being discouraged from enrollment in world languages courses, each and every student, including English Learners (EL), students living in poverty, migrant students, students with visible and non-visible disabilities, underserved students, Deaf and hard of hearing students, students with interrupted formal education (SIFE), Gifted and Talented students (GATE), and students with low academic skills deserve the opportunity to develop their skills in both English and at least one language other than English in order to prepare them to be college- and career-ready.
The WL Framework is complemented by and supports other California standards and frameworks, including the California Common Core State Standards for English Language Arts and Mathematics, the English Language Arts/English Language Development Framework for California Public Schools, Kindergarten Through Grade Twelve (ELA/ELD Framework), and other curricular areas. World languages education incorporates content across the diverse subject areas that students are exposed to in their overall studies, and the WL Framework provides guidance to educators on creating connections to other disciplines while simultaneously learning to communicate in another language.
Another important connection between WL and ELA/ELD education is the vision for language learning. High levels of proficiency in English and the target language are validated by the California State Seal of Biliteracy, which has been offered for California students since 2012. State Superintendent of Public Instruction Tony Thurmond and the SBE recognize biliteracy as a precious commodity that is worthy of encouragement and nurturing by educators in our state. The California State Seal of Biliteracy is awarded to high school graduates who have attained a high level of proficiency in all the modalities (listening, reading, viewing, speaking, signing, and writing) that characterize communication in one or more languages in addition to English. As former Superintendent Torlakson has emphasized, “Fluency in a second language helps our students be well-prepared to compete in a global marketplace. The gold seal on their high school diploma recognizes and celebrates a second language as an asset not just for themselves, but for our state, nation, and world. In the pursuit of a biliterate and multiliterate citizenry, California has the opportunity to build on the linguistic assets that our English learners bring to public schools while also supporting the acquisition of biliteracy and multiliteracy in students whose home language is English. This goal is a necessary component of a world-class education and will contribute to California’s continued leadership in the nation and the world.”
The WL Framework also emphasizes the importance of ongoing professional learning opportunities for world languages teachers. As teachers implement the lesson design principles and classroom practices outlined in the WL Standards and this WL Framework, it is essential that they have access to high-quality, research-based professional learning so they can be supported in their professional growth. They may access this professional learning by attending workshops and conferences, or by participating in professional learning programs offered by state and national organizations and professional associations, such as CLTA, ACTFL, and the California World Language Project (CWLP).
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This Framework has multiple audiences: (1) new and experienced educators, (2) site and district administrators and leaders, including governing board members and other interested parties, (3) developers and publishers of curriculum programs and materials, (4) families, community partners, and other stakeholders, (5) policymakers, and (6) institutions, organizations, and individuals involved in teacher preparation.
1. New and experienced educators use this Framework along with the WL Standards as a road map for curriculum design, instruction, and assessment.
2. Administrators use this Framework as they design pathways for language learning that offer students access to world languages education from transitional kindergarten through grade twelve. The Framework also provides guidance to site and district administrators as they recruit and hire qualified teachers, provide educators with feedback on classroom practice, plan or fund appropriate professional development, and adopt innovative, standards-aligned instructional materials.
3. Publishers attend to the content and pedagogical requirements specified in the WL Standards and WL Framework to ensure that all California students have access to carefully designed, research-based instructional materials that are appropriate for diverse linguistic and cognitive learning needs.
4. Parents, guardians, and communities of language speakers can be inspired by this Framework to work with schools to offer opportunities for students to interact with people who communicate in the target language and participate in the target culture, including helping to design and support opportunities for learners to travel and study abroad. The Framework is a guide to these parties as they engage in efforts to support their community’s children and youth, as well as those who teach them, and as they review curricula at the local and state levels.
5. Policymakers reference this Framework as they make decisions about academic requirements for California students as well as setting policy and funding for supporting professional learning for world languages educators across the state.
6. Institutions, organizations, and individuals involved in teacher preparation and delivery of ongoing professional learning for educators use this Framework to guide academic requirements for teacher candidates as well as program design and implementation.
[bookmark: _Toc40359533]Organization of the World Languages Framework
The California WL Framework is designed to be a resource to new and experienced world languages teachers, administrators, district leaders including Governing Board members, parents and guardians, community partners, policymakers, teacher preparation institutions, and other stakeholders. The WL Framework includes both theoretical information about language learning programs and practical suggestions and recommendations for designing learning experiences for world languages students of all ages and proficiency ranges.
Figure 1.3 is intended to provide the various stakeholders who are consulting this Framework with guidance about which chapters might be of most interest and assistance to them. The figure lists each of the chapters that make up the WL Framework and indicates which chapters might be most helpful to the individuals and institutions  interested in learning more about world languages education in California.
[bookmark: _Toc40359534]Figure 1.3: Chapters in the World Languages Framework Annotated for Potential Audiences
Key
WLE: World Languages Educators
SDA: Site and District Administrators
P/FM: Parents/Family Members
Prep: Teacher Preparation Programs
Univ: University professors
	Chapter
	WLE
	SDA
	P/FM
	Prep
	Univ

	Chapter 1: Introduction
	X
	X
	X
	X
	X

	Chapter 2: Access and Equity for California World Languages Students
	X
	X
	X
	X
	[blank]

	Chapter 3: Pathways to Multiliteracy
	X
	X
	X
	X
	[blank]

	Chapter 4: Overview of the World Languages Standards
	X
	X
	X
	X
	X

	Chapter 5: Implementing High-Quality World Languages Instruction
	X
	X
	[blank]
	X
	X

	Chapter 6: Teaching the Communication Standards
	X
	X
	[blank]
	X
	X

	Chapter 7: Teaching the Cultures Standards
	X
	X
	[blank]
	X
	X

	Chapter 8:  Teaching the Connections Standards
	X
	X
	[blank]
	X
	X

	Chapter 9: The Proficiency Ranges in the World Languages Standards
	X
	X
	X
	X
	X

	Chapter 10: Assessing the Learning of World Languages 
	X
	X
	[blank]
	X
	X

	Chapter 11: Professional Learning and Support for World Languages Educators
	X
	X
	X
	X
	X

	Chapter 12: Unique Features of Individual Languages
	X
	[blank]
	X
	X
	X

	Chapter 13: Instructional Materials and Resources
	X
	X
	[blank]
	X
	X

	Chapter 14: Glossary
	X
	X
	X
	X
	X


Brief snapshots and longer vignettes are included throughout this WL Framework and are intended to provide glimpses of effective instruction and assessment in world languages classrooms. These brief examples should not be viewed as prescriptive since the instruction provided in individual classrooms varies in accordance with student needs and the local context.
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The design of this WL Framework is based on four principles and beliefs, based upon input from world languages educators and leaders around the state during a series of focus group meetings and approved by the Instructional Quality Commission (IQC). The principles, listed below, guide student access to world languages education, highlight the value of developing multiculturalism and multiliteracy as a key component in global competence and career-readiness, and underscore the importance of both high-quality curricula that incorporate culturally authentic materials and ongoing support for professional learning opportunities for world languages educators.
[bookmark: _Toc40359536]Principle 1: All students can and should learn other world languages in addition to English (LOTE).
The guidelines in this framework are based on the fundamental belief that all students can and should learn other world languages in addition to English. Developing communicative, cultural, and intercultural multiliteracy is essential to creating global citizens who can contribute positively to California’s economic and cultural success. This framework provides guidance to language teachers to help them tailor lessons to meet students’ varied needs and challenge students appropriately. Access to learning languages other than English and the ability to develop multiliteracy is a fundamental opportunity that should be available to all students enrolled in California public schools. This includes heritage and native speakers of languages other than English, students living in poverty, migrant students, students with visible and non-visible disabilities, Deaf and hard of hearing students, gifted and talented students, English learners, students with interrupted formal education, underserved students, and students with low academic skills.
[bookmark: _Toc40359537]Principle 2: World languages proficiency is a key component in global competence and career readiness.
California students who develop proficiency in world languages are well prepared for success in college and career. A variety of research demonstrating the positive influence of language learning on general academic success can be found at the website of the American Council on the Teaching of Foreign Languages (ACTFL). In the Framework for 21st Century Learning, the Partnership for 21st Century Learning (P21) lists Communication as one of the Learning and Innovation Skills that students need to develop. The Partnership for 21st Century Learning also states that World Languages are one of the Key Subjects in which twenty-first century learners must develop proficiency in order to be effective members of a global society.
California educators strive to provide students with the ability to develop proficiency in languages other than English, so they have greater access to succeed in work, life, and global citizenship. As P21 advises, “When a school, district, or state builds on this foundation, combining knowledge and skills with the necessary support systems of standards, assessments, curriculum and instruction, professional development, and learning environments, students are more engaged in the learning process and graduate better prepared to thrive in today’s digitally and globally interconnected world” (Batelle for Kids, 2019).
Figure 1.4 provides a visual model of the connection between core curricula, twenty-first century skills, and educational practices in schools and districts. The design of this diagram emphasizes that the twenty-first century themes and the three categories of twenty-first century skills (Life & Career Skills, Learning & Innovation Skills, and Information, Media & Technology Skills) are an overlay that enhance the work that schools already do related to the items shown in the boxes at the base of the diagram. Chapters 6, 7 and 8 include more information to guide educators in how to incorporate twenty-first century skills in their instructional practice to help students’ develop college and career readiness.
[bookmark: _Figure_1.4:_Framework][bookmark: _Toc40359538]Figure 1.4: Framework for 21st Century Learning
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Text accessible version of Figure 1.4
[bookmark: _Hlk17302091]Source: Partnership for 21st Century Learning (a Network for Battelle for Kids), http://www.battelleforkids.org/networks/p21.
In 2016, as the culmination of a two-year Global Education Summit, the California Department of Education (CDE) collaborated with educational partners such as the California Global Education Project (CGEP), California World Language Project (CWLP), and other stakeholders around the state to establish the California Global Education Network (CGEN). CGEN has a stated goal of implementing and supporting global education programs in K–12 classrooms and after-school programs. The CDE adopted the four domains for global competence presented by the Council of State School Officers (CCSSO) and the Asia Society in 2011 to foster awareness and curiosity about how the world works.
Figure 1.5 is a visual representation of the four domains of global competence as described by the Asia Society. Because the visual is presented in the form of a circle, it emphasizes that each of the four domains connects to the others in a cyclical manner and each domain is both necessary to student understanding and contributes to student competence in the other domains. More information about the application of the domains of global competence can be found in Chapters 7 and 8 of this Framework.
[bookmark: _Figure_1.5:_The][bookmark: _Toc40359539]Figure 1.5: The Four Domains of Global Competence
[image: Circle divided into four quadrants, representing the four domains of global competence: Investigate the World, Recognize Perspectives, Communicate Ideas, and Take Action.]
Text accessible version of Figure 1.5
[bookmark: _Hlk17302571]Source: Asia Society, https://asiasociety.org/education/what-global-competence
The various collaborators in CGEN have developed the Global Competence Indicators & Benchmarks for K–12 Students in California (2017), which outline global competence performance indicators for students in the four domains of global competence identified by the Asia Society: Investigate the World, Recognize Perspectives, Communicate Ideas, and Take Action. Students meet benchmarks on a continuum ranging from Developing to Progressing and, finally, Practicing global competence. California World languages educators, in collaboration with other educators, can use this resource to integrate culturally appropriate content and communicative opportunities into learning episodes as they help students develop global competence. For more information on the four domains of global competence, see Chapter 4 of this Framework.
[bookmark: _Toc40359540]Principle 3: World languages curricula should be well-designed, comprehensive, and integrated.
Emphasis Quote
Teachers use principles of the Universal Design for Learning (UDL) approach to design learning episodes that allow all students to interpret authentic materials and develop language proficiency.
Effective world languages curricula are aligned to the WL Standards and emphasize the development of communicative, cultural, and intercultural proficiency to allow learners to interact effectively in a variety of real-world situations. Teachers use principles of the Universal Design for Learning (UDL) approach to design learning episodes that allow all students to interpret authentic materials and develop language proficiency. World languages curricula developers recognize the importance of including authentic materials as instructional resources. When selecting resources for use in the classroom, teachers ensure that curriculum materials are
· age-appropriate;
· culturally relevant, sensitive, authentic, and meaningful;
· rich in language, content, and culture;
· engaging and of interest to students;
· appropriate for students’ proficiency range; and
· mindful of the varied backgrounds and experiences of students.
[bookmark: _Toc40359541]Principle 4: Effective teaching is essential to student success.
This framework recognizes that a well-designed curriculum is not the only element in ensuring student success in developing proficiency in languages other than English. A fundamental key to effective world languages teaching is the use of target language (TL) in all phases of instruction, beginning from the first year of instruction and across all course levels and proficiency ranges. ACTFL recommends that language educators and their students use the target language as exclusively as possible (90% plus) at all levels of instruction, starting at Novice range, during instructional time and, when feasible, beyond the classroom. The state of California supports ACTFL’s position recommending the use of the target language at least 90% of the time in classroom instruction and student practice. In the case of dual language immersion classes, when teaching and learning content in the target language, teachers and students use the target language 100% of the time.
Teachers make decisions about appropriate and effective instructional strategies through thoughtful planning that incorporate the concept of UDL and backward design. When using UDL and backward design approaches to planning, teachers identify what they want students to know and be able to do with language functions, as found in the NCSSFL-ACTFL Can-Do Statements. Teachers use or adapt the Can-Do Statements to design appropriate performance assessments that measure how well students communicate. More information about NCSSFL-ACTFL Can-Do Statements can be found on the ACTFL website (http://actfl.org).
Emphasis Quote
Universal Design for Learning (UDL) is a teaching approach to help each and every student be successful. UDL provides students with a wide range of abilities, special needs, disabilities, ethnic backgrounds, language skills, and learning styles access to content and support through multiple means of representation, action and expression, and engagement.
Once they have identified learning targets and objectives (Can-Do Statements), teachers then determine the communicative, cultural, and intercultural tools students will need to be able to accomplish the communicative function. World languages educators teach content and communication using the target language, rather than simply teaching about the language with a disproportionate focus on grammatical form. They also carefully select authentic materials for students to interact with that provide access to the diverse perspectives and distinct viewpoints of the target cultures.
World languages educators apply the lens of language functions to their instructional planning and practices in order to assist learners to develop their cultural and communicative competency. Figure 1.6, from Clementi & Terrill’s The Keys to Planning for Learning (2013), lists specific examples of language functions that world languages learners can demonstrate depending on their proficiency level. World languages educators consider the guidance of the proficiency ranges outlined in the WL Standards to determine which functions are appropriate for their students. Chapter 9 of this Framework includes more in-depth discussion about selecting and applying language functions in world language education.
[bookmark: _Toc40359542]Figure 1.6: Language Functions
Accepting/refusing invitations
Agreeing/disagreeing
Analyzing/interpreting
Apologizing/forgiving
Approving/disapproving
Asking for/giving clarification
Asking for/giving information
Asking for/giving/refusing permission
Attracting attention
Blaming
Clarifying
Comparing/contrasting
Complaining
Complimenting
Confirming/admitting/denying
Congratulating
Contradicting
Counting
Defining
Describing events
Describing people
Describing places
Describing procedures, processes
Describing objects
Describing weather
Discussing
Encouraging
Evaluating
Explaining
Expressing cause and effect
Expressing certainty/uncertainty
Expressing comprehension or lack of comprehension
Expressing daily routines
Expressing doubt/indecision
Expressing emotions, feelings
Expressing hope
Expressing how often, how well
Expressing intentions
Expressing interest/lack of interest/indifference or boredom
Expressing likes/dislikes/preferences
Expressing needs/wishes/wants
Expressing obligation
Expressing opinions
Expressing possibility/impossibility
Expressing probability/improbability
Expressing regret
Expressing surprise
Expressing sympathy
Extending invitations
Giving advice
Giving biographical information (name, address, phone number, age)
Giving commands
Giving directions
Giving possible solutions
Giving reasons and explaining causality
Greeting/welcoming
Hypothesizing
Identifying
Identifying day, date, season
Indicating relationships
Instructing
Introducing oneself/someone else
Justifying
Leave-taking/farewells
Listing
Maintaining a conversation
Making appointments, arrangements, reservations
Making recommendations
Mediating or conciliating
Narrating
Negotiating
Offering
Offering alternatives/solutions
Opening/closing an interaction
Persuading/dissuading
Planning
Praising/blaming
Presenting information
Promising
Recounting experiences/events
Referring to things already mentioned
Reporting
Requesting
Responding
Seeking/requesting information
Sequencing
Speculating on the future
Stating location
Stating ownership
Suggesting
Summarizing
Talking about the future
Telling time
Telling/Retelling stories
Thanking
Turn taking (conversational)
Using formal/informal language appropriately
Warning
Source: The Keys to Planning for Learning: Effective Curriculum, Unit, and Lesson Design (Clementi & Terrill, 2017)
The WL Standards, and the guidance in the Then and Now chart in particular, call for world languages teachers to keep in mind the principles of UDL and backward design. Teachers can ensure that these principles guide their decisions as they plan learning experiences, lessons, and units that engage their students in inquiry and exploration of target languages and cultures and develop their global competence. For more information about the UDL approach to planning, see Chapter 2: Access and Equity for California World Languages Students.
Another key element in developing effective teaching practice is providing teachers with opportunities for professional learning that is “sustained, focused on important content, and embedded in the work of collaborative professional learning teams that support ongoing improvements in teachers’ practice and student achievement” (Task Force on Educator Excellence, 2012). An equally important aspect of ongoing teacher development is for educators to engage in reflective practice. The recommendations for curriculum, instruction, and assessment provided in the WL Framework are dependent on this learning environment for teachers. Professional learning is discussed in Chapter 11: Professional Learning and Support for World Languages Educators.
[bookmark: _Toc40359543]Conclusion
Through this framework, California’s world languages educators will benefit from increased guidance in implementing high-quality world languages programs that offer opportunities to students at all grade levels to develop global competence, multiculturalism, and multiliteracy. The subsequent chapters of this framework emphasize the importance of using the target language almost exclusively in all aspects of instruction, incorporating authentic materials to help learners access the target culture(s), designing learning episodes, and assessing students in a variety of ways that allow them to demonstrate their proficiency in world languages, and in the case of Dual Language education programs, allowing target language learners to demonstrate proficiency in the content areas. Educators and other stakeholders can view this Framework as a resource to return to often as they plan, adapt, and evaluate their world languages and Dual Language education programs.
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[bookmark: _Toc40359545]Text Accessible Descriptions of Graphics for Chapter 1
[bookmark: TXT14][bookmark: text13]Figure 1.4: Framework for 21st Century Learning
This image illustrates the interrelated nature of school activities and 21st century skills that learners need in order to be college and career ready.
At the base of the image, there are four rectangles with the words “Standards & Assessments,” “Curriculum & Instruction,” “Professional Development,” and “Learning Environments.”
Above the rectangles, there are three sets of arches. In the center arch, above the “Curriculum & Instruction” and “Professional Development” rectangles, there is an image of a globe with a mortar board hat and the number 21, representing the Partnership for 21st Century Learning that designed the image.
In the next arch are the words “Key Subjects—3Rs & 21st Century Themes”. The outer arch is divided into three sections. The words in those arch segments are “Life & Career Skills”, “Learning & Innovation Skills—4 Cs (Critical Thinking, Communication, Collaboration, Creativity”, and “Information, Media, & Technology Skills.” Return to graphic.
[bookmark: TXT15][bookmark: text14]Figure 1.5: The Four Domains of Global Competence
This image is a circle divided into four main sections. The center of the circle contains the words “Four Domains of Global Competence”, with an image behind the words that depicts an outline map of North America and the northern part of South America.
Surrounding the center circle is a ring divided into four quadrants. Each quadrant contains a single symbol:  a magnifying glass, two arrows intertwined, a light bulb, and a gear wheel. Each symbol is designed to illustrate one of the four domains of global competence.
In the quadrants surrounding the symbols, there are the titles of the four domains and then a brief explanation of each.
The first quadrant (represented by the magnifying glass) is “Investigate the World: Students investigate the world beyond their immediate environment”.
The second quadrant (represented by the intertwined arrows) is “Recognize Perspectives: Students recognize their own and others’ perspectives.”
The third quadrant (represented by the light bulb) is “Communicate Ideas: Students communicate their ideas effectively with diverse audiences.” Return to graphic.
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