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Chapter Objectives
By the end of this chapter, readers should be able to:
· Identify the components of the WL Standards
· Identify how the coding system of the Standards works
· Describe how the WL Standards are aligned to state and national, research-based publications
· Describe the value of developing communicative, cultural, and intercultural proficiency and global competence
· Describe how to develop student multiliteracy and higher order thinking skills
[bookmark: _Toc40422888]Introduction
The World Languages Standards (WL Standards) is a document intended to inform current and future teachers, school administrators, parents and guardians, and students about planning and instruction, professional development, and advocacy related to the curricular area of world languages education. World languages educators are encouraged to develop awareness of other content area standards, such as the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS for ELA/Literacy), the Next Generation Science Standards, and the History-Social Science Standards, among others. As a result of world languages study, students are prepared to investigate the world, recognize perspectives distinct from their own, communicate ideas to diverse audiences, and plan and take collaborative action to benefit the world at large.
World languages education focuses on students learning language, culture, and content through a language other than English. Communication is the primary goal. The skills that students learn in world languages classrooms transfer naturally across languages. A particular benefit to students of world languages is the fact that the early stages of language learning are supported by skill building which provides support for our most needy students. Some examples of this include reading for main ideas, identifying supporting details, using strategies to manage conversations, writing with sentence frames, and presenting information for a variety of audiences and purposes.
The most fundamental contribution of world languages instruction is the development of skills that allow students to interact in culturally appropriate ways based on their knowledge of target cultures products, practices, and perspectives. Students learn and use intercultural skills in diverse settings and with individuals of a wide variety of cultures. As a result, they learn to think critically and transcend borders with available technologies to solve problems while collaborating with others.
Another important contribution of world languages instruction is in making connections to other disciplines and diverse perspectives from the target culture(s). The strength of elementary world languages programs lies in the teaching of content through the vehicle of the target language. Secondary world languages teachers recognize that the content of other subject areas can be incorporated into thematic units in order to enhance content knowledge and provide unique perspectives for students as they connect with target culture communities around the world.
Students of world languages develop proficiency in language over time, progressing across the continuum from Novice through Superior and beyond. It is important for all stakeholders (teachers, administrators, parents, and students) to understand the proficiency ranges explained in the WL Standards. Because students in California may enter a world languages pathway at a variety of ages and grade levels, the proficiency ranges apply to elementary, middle school, and high school learners.
[bookmark: _Toc40422889]Background
The WL Standards are based on the idea that all students are able to learn to communicate in multiple languages and should have the opportunity to develop high levels of proficiency in a native or heritage language other than English if they have one, and in at least one additional language. These standards are intended to apply to all students of world languages, at all grade levels, including heritage, native, and second-language learners.
The WL Standards, adopted by the State Board of Education (SBE) in 2019, set expectations about the knowledge, skills, and abilities that students need to develop to demonstrate proficiency in multiple languages. The WL Standards were designed to ensure that California world languages students have access to opportunities to develop literacy in multiple languages, global competency, and career readiness. They provide teachers with clear expectations of outcomes for how well a language learner should know and be able to use the target language across proficiency ranges. These outcomes are intended to incorporate current and widely accepted research and approaches to language teaching and give educators practical guidance for designing learning experiences for all students. For more information about literacy, see Chapter 8: Teaching the Connections Standards.
The content of the WL Standards is woven throughout this framework. The following sections provide further detail on the purpose, nature, and organization and structure of the WL Standards.
[bookmark: _Toc40422890]Purpose of the World Languages Standards
The intent of the WL Standards is to detail the complex process of language development across the proficiency ranges and convey this information in ways that are useful and accessible for teachers, site and district administrators, and other educational stakeholders.
The WL Standards describe the key knowledge and skills that students develop as they increase proficiency in multiple languages, deepen their global competency (cultures-specific and intercultural proficiency, content knowledge, perspectives and world views), and progress in their career readiness. They are aligned with current research and nationally recognized guidelines from the American Council on the Teaching of Foreign Languages (ACTFL) and the National Council of State Supervisors of Foreign Language (NCSSFL). The WL Standards combine aspects of the 5 Cs (Communication, Cultures, Connections, Comparisons, and Communities) of the ACTFL World Readiness Standards into 3 Cs: Communication, Cultures, and Connections. By incorporating the ACTFL concepts of Comparisons and Communities into the 3 Cs of the California WL Standards, attention is focused on the importance of Communication, Cultures, and Connections and the tools needed to achieve the goals specified in the standards found within each.
The WL Standards are not intended to be an exhaustive list of learning targets or Can-Do statements. Rather, these standards are intended to guide teachers regarding the areas of language development that are crucial for advancing proficiency in multiple languages. To implement the standards for each range of proficiency, teachers will need to break them down into achievable learning targets in order to specify outcomes for classroom instruction.
[bookmark: _Toc40422891]New Emphases in the World Languages Standards
A number of concepts influence the implementation of the WL Standards, including professional learning, pedagogy, assessment, and curriculum design. The WL Standards are aligned with the following research-based publications that represent shifts from previous ideas about world language development:
· Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (2010)
· ACTFL Proficiency Guidelines (2012)
· ACTFL Performance Descriptors for Language Learners (2012)
· “Goal Setting and Student Achievement: a Longitudinal Study,” Moeller, Theiler & Wu (2012)
· California English Language Development Standards (2012)
· Career Technical Education Standards for California Public Schools (2013)
· California English Language Arts/English Language Development Framework (2014)
· ACTFL World Readiness Standards for Learning Languages (4th edition, 2015)
· “NCSSFL-ACTFL Can-Do statements: An effective tool for improving language learning within and outside the classroom,” Moeller & Yu (2015)
· Global California 2030 (2016)
· NCSSFL–ACTFL Can-Do Statements (2017)
[bookmark: _Toc40422892]Structure of the World Languages Standards
The structure of the WL Standards represents an innovative way of interpreting the learning and teaching experience related to world languages. In the California WL Standards, the original 5 Cs (Communication, Cultures, Connections, Comparisons, and Communities) of the ACTFL World Readiness Standards for Learning Languages have been combined into 3 Cs. The WL Standards include elements of the Comparisons and Communities national standards into the 3 Cs of the 2019 California standards. As a result, the WL Standards help teachers and students focus their attention on the goal areas of Communication, Cultures, and Connections [to other subject areas]. At the same time, teachers guide students to make comparisons between the languages and cultures they know and are learning about. Finally, teachers and students consider the varied settings for communication and necessary knowledge and skills in service of communication as they seek opportunities to interact with members of the target culture.
[bookmark: _Toc40422893]Learning to Communicate in Real-World Settings
One key concept that represents a shift from previous ideas about world language development is that language learners learn to communicate using a language rather than learning about the language (Richards & Rodgers, 2014). The primary goal of language use is to negotiate and make meaning, according to the ACTFL Position Statement “Use of the Target Language in the Classroom” (2010). As teachers work towards attaining this goal, students develop the capacity to communicate in culturally appropriate ways, making choices about how to express themselves that depend on the audience, setting, topic, and purpose. As a result, an increasing number of educators, who support the implementation of the WL Standards, come to understand that language is not only a set of grammatical rules and memorized vocabulary words, but rather a resource for achieving specific purposes, such as the following functions:  providing and obtaining information, meeting needs, persuading, explaining, interpreting messages, and communicating in the workplace.
Figure 4.1 is part of Appendix 2 of the WL Standards and illustrates recent shifts in the focus of objectives in current world languages classrooms resulting in a greater emphasis on learners taking an active role in the communicative process and engaging in real-world communicative activities—including participating in interactions with target language communities around the world. This table reflects the continuum of practice that all world languages educators are navigating as they work to improve their teaching practice and incorporate learner focused instructional strategies. Further guidance on strategies for moving across the continuum in more depth is provided in Chapters 6, 7, and 8.
Figure 4.1. “Then and Now” Table from P21 21st Century Skills Map
	IN THE PAST
	TODAY

	Students learned about the language (grammar)
	Students learn to use the language

	Teacher-centered class
	Learner-centered with teacher as facilitator/collaborator

	Focused on isolated skills (listening, speaking, reading, and writing)
	Focus on the three modes: interpersonal, interpretive, and presentational

	Coverage of a textbook
	Backward design focusing on the end goal

	Using the textbook as the curriculum
	Use of thematic units and authentic resources

	Emphasis on teacher as presenter/lecturer
	Emphasis on learner as “doer” and “creator”

	Isolated cultural “factoids”
	Emphasis on the relationship among the perspectives, practices, and products of the culture

	Use of technology as a “cool tool”
	Integrating technology into instruction to enhance learning

	Only teaching language
	Using language as the vehicle to teach academic content

	Same instruction for all students
	Differentiating instruction to meet individual needs

	Synthetic situations from textbook
	Personalized real-world tasks

	Confining language learning to the classroom
	Seeking opportunities for learners to use language beyond the classroom

	Testing to find out what students don’t know
	Assessing to find out what students can do

	Only the teacher knows criteria for grading
	Students know and understand criteria on how they will be assessed by reviewing the task rubric

	Students “turn in” work only for the teacher
	Learners create to “share and publish” to audiences more than just the teacher


P21 21st Century Skills Map for World Languages (2011) https://www.actfl.org/sites/default/files/pdfs/21stCenturySkillsMap/p21_worldlanguagesmap.pdf
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Another emphasis in the WL Standards is that teachers use the target language (see Chapters 6–8 for specific instructional strategies and practices for using the target language in instruction) as the primary means of communication during interactions with students within the classroom and outside the classroom setting. Communication standards 1, 2, and 3 emphasize that communication is made up of three modes: Interpretive (WL.CM.1), Interpersonal (WL.CM.2), and Presentational (WL.CM.3). The process of communication involves using words, sounds, signs, or behaviors to interpret messages, express or exchange information, or to express ideas, thoughts, and feelings to someone else. As world languages learners develop proficiency in Communication, they actively use the target language to comprehend the message, and to express their desired message and also to elicit further information in cases where they do not fully comprehend the message.
In order to best achieve the outcomes of these standards, the WL Standards recommend that teachers adopt the ACTFL recommendation that teachers and students use the target language during 90% of class instruction, at all course levels from Novice range and beyond, in order to simulate an immersion environment.
This recommendation supports the research by Vygotsky (1986) on the zone of proximal development, which represents the difference between what learners can do independently and what they can do with help from their teacher. This idea has given rise to the educational strategy of scaffolding in which the teacher or a more proficient peer provide support to the learner, gradually removing the supports as the learner develops the ability to communicate within increasingly higher ranges of proficiency (Vygotsky, 1978; Palincsar & Brown, 1984; Swain, 1985 & 2000; Donato, 1994). Teachers that use the target language 90% or more for class instruction provide students with the comprehensible input and needed scaffolding to allow them to make meaning in the target language.
As learners of world languages work to develop proficiency, they use language as a mediational tool. According to Glisan & Donato, mediation “…refers to the types of support that learners use to make meaning and sense out of the target language they hear (or view). In this way the use of the target language for instruction becomes a tool to mediate language learning and development…” (2017, pg. 20). As a result, students are able to achieve greater levels of proficiency at a faster pace and are able to communicate appropriately in the target language when immersed in the target language than they would be in a classroom environment where they were not immersed. Additionally, when teachers model culturally and linguistically appropriate use of the target language, their example encourages students to communicate in the target language as well.
[bookmark: _Toc40422895]Authentic Materials
In order to create an immersion environment in the classroom, the WL Standards encourage teachers to seek out and use authentic materials. Authentic materials are defined as documents, images, and audio or video broadcasts that are created by speakers of the target language for use by speakers of the target language. Authentic materials are also presented to students in their original form and are not altered or edited by the teacher. For more information on using authentic materials, see Chapter 5: Implementing High-Quality World Languages Instruction.
By incorporating authentic materials in classroom activity, teachers provide students with culturally rich and appropriate interactions with the products, practices, and perspectives of the target cultures that use the language they are learning. To create an environment that fosters communicative, cultural, and intercultural proficiency, teachers seek out resources that allow learners to engage with the target culture and community as directly as possible. For example, teachers may use menus from the target culture to teach concepts of food or may have students view televised- or web-based weather reports from the target culture when teaching about weather and climate. Ideally, authentic resources should be rich in language, content, and culture as well as being age-appropriate and engaging.
When students are given the opportunity to interact with a variety of authentic materials that reflect the unique viewpoints of the target cultures, they are able to access information and perspectives that would be unavailable to them if they were not learning that language. For example, students who study Spanish are introduced to the products, practices, and perspectives associated with the celebration of Día de los Muertos (Day of the Dead) in Mexico, a theme that would not be accessible to them if they were not learning Spanish.
In another example of authentic materials use, students learning Spanish can first view a collection of artistic depictions of family activities from a variety of Spanish-speaking cultures, and then read an authentic short story about family traditions in a Spanish-speaking region. Following their observations and after comparing the account of family traditions with the traditions of their own family, students identify similarities and differences between the target culture’s products, practices, and perspectives on family and their own perspectives derived from their heritage cultures and others with which they are familiar.
Additionally, students learning French can view a televised debate among politicians in the target culture and gain insight into the primary issues related to the election in that country. In all cases, since students have developed proficiency in the target language, they are able to make sense of the authentic materials and gain understanding of the cultural perspectives of the target culture, which would not be possible if they had not developed multiliteracy.
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In keeping with the shift towards engaging students in real-world communicative tasks, the WL Standards also include a greater emphasis on developing students’ global competence and multiliteracy. According to ACTFL, global competence “is developed and demonstrated by investigating the world, recognizing and weighing perspectives, acquiring and applying disciplinary and interdisciplinary knowledge, communicating ideas, and taking action” (2014). In order to accomplish this, teachers provide students with varied opportunities to learn content through the language they are acquiring. An important resource for teachers of world languages is the Global Competence Indicators & Benchmarks for K–12 Students in California developed by the California Global Education Project in 2017. This rubric provides teachers and students with a tool to measure students’ developing proficiency in global competence.
As teachers include authentic materials in classroom instruction, they help students to develop varied literacy strategies that will allow them to access and communicate information in age- and culturally appropriate ways. As students continue to develop their multiliteracy, they build their capacity for college and career readiness and unlock opportunities in employment and personal enrichment which would have been unavailable to them without their understanding of another language.
The WL Standards make connections between the Communication, Cultures, and Connections standards, the Common Core State Standards for English Language Arts (Anchor Standards), and the English Language Development Standards (ELD Standards) for California. These connections emphasize the importance of developing multiliteracy for California students and provide teachers of world languages with guidance on how to support school-wide efforts to develop literacy across the curriculum.
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The WL Standards are organized into three categories: Communication, Cultures, and Connections. Each category begins with an introduction that defines the concepts included in the standard, outlines the proficiency ranges described in the standard, and provides guidance to teachers on how to use the standards to design instruction.
Figure 4.2 provides an accessible outline of the organization of the WL Standards. Each of the categories—Communication, Cultures, and Connections—is discussed in detail in Chapters 6, 7, and 8, respectively. World languages educators and other stakeholders can use Figure 4.2 as a guide to access specific information related to instructional practices most appropriate for each of the Standards.
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	Category
	Standards

	Communication
	1. Interpretive Communication
2. Interpersonal Communication
3. Presentational Communication
4. Settings for Communication
5. Receptive Structures in Service of Communication
6. Productive Structures in Service of Communication
7. Language Comparisons in Service of Communication

	Cultures
	1. Culturally Appropriate Interaction
2. Cultural Products, Practices, and Perspectives
3. Cultural Comparisons
4. Intercultural Influences

	Connections
	1. Connections to Other Disciplines
2. Diverse Perspectives and Distinctive Viewpoints


Each standard begins with one or more Goals for students learning the target language, followed by a chart with descriptors of learner performance which are organized by proficiency range: Novice, Intermediate, Advanced, and Superior. The progression from range to range is shown in Figure 4.4 later in this chapter. While it is possible that language learners who begin study in elementary or Dual Language Immersion programs may approach or achieve some aspects of Superior range proficiency if they continue study throughout their K–12 years, students in more traditional programs that begin in middle or high school are unlikely to perform in the Superior range. The descriptors for Superior range proficiency are included in the WL Standards since learners can develop some of its competencies and its presence can inform backward planning for instruction and assessment.
Figure 4.3 provides an example of the structure of the WL Standards. Each standard includes one or more goals, which are followed by a chart with descriptors of the proficiency range performance learners can demonstrate. More in-depth information on proficiency outcomes within various pathways and outcomes for world languages, as well as support for heritage speakers, can be found in Chapter 3 of this framework.  Additionally, further information about the proficiency ranges and phases can be found in Chapter 9: The Proficiency Ranges in the World Languages Standards.
Figure 4.3: Sample Chart from the World Languages Standards
[bookmark: _30j0zll]Communication Standard 1: Interpretive Communication
(Comparable to “Interpretive Communication,” California English Language Development Standards: Kindergarten Through Grade 12 [California Department of Education 2014])
Goals
· Students demonstrate understanding, interpret, and analyze what is heard, read, or viewed on a variety of topics, from authentic texts, using technology, when appropriate, to access information.


	Novice
	Intermediate
	Advanced
	Superior

	[bookmark: _Hlk7518411]WL.CM1.N
Demonstrate understanding of the general meaning and some basic information on very familiar common daily topics. Recognize memorized words, phrases, and simple sentences in authentic texts that are spoken, written, or signed.
	[bookmark: _Hlk7518426]WL.CM1.I
Demonstrate understanding of the main idea and some details on some informal topics related to self and the immediate environment. Demonstrate understanding of sentences and strings of sentences in authentic texts that are spoken, written, or signed.
	[bookmark: _Hlk7518442]WL.CM1.A
Demonstrate understanding of the main idea and supporting details in major time frames on most informal and formal topics of general public interest. Demonstrate understanding of authentic texts using paragraph-level discourse that is spoken, written, or signed.
	WL.CM1.S
Demonstrate understanding and infer meaning from complex, authentic, multi-paragraph texts on topics of broad general interests. Demonstrate understanding of unfamiliar, abstract, and hypothetical areas of specialized professional and academic expertise, in texts that are spoken, written, or signed.
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The WL Standards use the proficiency ranges outlined in the ACTFL Proficiency Guidelines (2012) to describe what learners are able to do with language (speaking/signing, writing, listening/viewing, and reading) in real-world situations in a spontaneous and non-rehearsed context. As outlined in the WL Standards, learners demonstrate proficiency within the Novice, Intermediate, Advanced, and Superior ranges. The Novice, Intermediate, and Advanced ranges are then subdivided into Low, Mid, and High phases (e.g., Novice Mid). These proficiency ranges describe the continuum of proficiency from little or no functional ability (Novice) through the ability of a highly articulate, well-educated language user (Superior and beyond).
Figure 4.4 illustrates the cumulative progress that language learners make as they develop their communicative proficiency over time. The figure shows an inverted pyramid representing the ACTFL proficiency rating scale with major ranges and phases, including Distinguished. Detailed information on proficiency can be found in Chapter 9 of this framework.
[bookmark: _Figure_4.4:_Inverted]Figure 4.4: Inverted Pyramid Representing ACTFL Rating Scale
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Text accessible version of Figure 4.4
Source: ACTFL Proficiency Guidelines (2012)
Since the WL Standards are intended to guide teachers who work with diverse language learners in the K–12 grade levels, the WL Standards include proficiency ranges from Novice through Superior. The Superior range is included to provide teachers and other stakeholders with an understanding of potential future goals for language proficiency beyond the K–12 learning experience, rather than suggesting that it is realistic for K–12 students to achieve Superior proficiency during their time in California K–12 schools. However, learners who begin language at an early grade level, such as participating in a dual language immersion program or heritage or native speakers, may approach Superior proficiency if they are able to continue language learning throughout a well-articulated K-12 sequence.
As teachers use the WL Standards, they will encounter charts, such as the example in Figure 4.3, which provide descriptors of what learners at each proficiency level should know and be able to do with the language they are learning. These charts are designed so that teachers and other stakeholders are able to easily see the continuum of language development in a given area.
Another key concept teachers need to consider related to the proficiency ranges used in the WL Standards is that learners of language will develop proficiency at differing rates depending on their prior knowledge and experience, the languages they speak, cultural differences between their first and second languages, literacies they have achieved, personal interests, and goals (see the Foreign Service Institute Language Categories in Chapter 3: Pathways to Multiliteracy, and Chapter 12: Unique Features of Individual Languages). Therefore, an individual language learner will demonstrate proficiency at different ranges and phases depending on the topic and mode of communication. As a result, the development and assessment of a learner’s target language proficiency is an ongoing process throughout their learning experience. It is important for teachers to frequently communicate proficiency targets and expectations to learners, parents, and guardians, and to include students in setting personal goals for proficiency and reflecting on progress throughout their language learning experience. For more information on proficiency ranges and outcomes, see Chapter 9: The Proficiency Ranges in the World Languages Standards.
[bookmark: _Toc40422899]Numbering and Abbreviations of the World Languages Standards
The WL Standards are identified first by WL (in order to identify that they are World Languages Standards), followed by the category of the standard. The categories are represented by CM for Communication, CL for Culture, and CN for Connections. The standard number is placed next to the category of the standard. Finally, the proficiency level is indicated with an N for Novice, an I for Intermediate, an A for Advanced, and an S for Superior. 
Figure 4.5 provides a graphic representation of the numbering system for the WL Standards. This system is similar to other California curriculum frameworks and provides a coding system for educators and other stakeholders to quickly identify the references to the pertinent standards, elements, and proficiency ranges they represent. Each of the WL Standards will be discussed in detail in Chapters 6, 7 and 8 of this framework.
[bookmark: _Figure_4.5:_Numbering]Figure 4.5: Numbering System for the WL Standards
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Text accessible version of Figure 4.5
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As with many other state-adopted resources, the WL Standards and the WL Framework are designed to support the development of broadly literate students who have the capacities of literate individuals necessary for success in college, careers, and civic participation in today’s world (ELA/ELD Framework, 2014). These students read and view for pleasure, information, and inspiration and communicate knowledgeably, powerfully, and responsively. The WL Standards connect these literacies to 21st century learning, intercultural development, and global competence. “The ability to communicate on a wide variety of topics, in culturally appropriate ways, and in multiple target-culture settings, demonstrates how these literacies increase intercultural understanding and the effectiveness of collaborative international endeavors in today’s technologically-driven global economy” (2019, p. 1). This framework aims to guide educational stakeholders in the implementation of the WL Standards, which focus on students achieving broad literacy in English and at least one other language.
Traditionally, literacy has been defined as the ability to read and write. In recent years, the definition of literacy has evolved. With the advent of new technologies, the demands of the workplace, and the interconnected nature of our global society, new literacies have emerged. The National Council of Teachers of English, in their Position Statement: Definition of 21st Century Literacies, defines literacy in this way:
“Literacy has always been a collection of cultural and communicative practices shared among members of particular groups. As society and technology change, so does literacy. Because technology has increased the intensity and complexity of literate environments, the 21st century demands that a literate person possess a wide range of abilities and competencies, many literacies. These literacies are multiple, dynamic, and malleable. As in the past, they are inextricably linked with particular histories, life possibilities, and social trajectories of individuals and groups. Active, successful participants in this 21st century global society must be able to:
· Develop proficiency and fluency with the tools of technology;
· Build intentional cross-cultural connections and relationships with others to pose and solve problems collaboratively and strengthen independent thought;
· Design and share information for global communities to meet a variety of purposes;
· Manage, analyze, and synthesize multiple streams of simultaneous information;
· Create, critique, analyze, and evaluate multimedia texts;
· Attend to the ethical responsibilities required by these complex environments” (2013).
The ACTFL Languages and Literacy Collaboration Center (LLCC) adopted the above framework “as a way to encourage collaboration towards common goals across all disciplines” (2019).
The CA CCSS for ELA/Literacy base the full ELA Standards, as well the College and Career Readiness Anchor Standards (CCRAs), in the development of literacy skills for college and career success. As explained in the CCSS, “the College and Career Readiness Anchor Standards form the backbone of the ELA/literacy standards by articulating core knowledge and skills, while grade-specific standards provide additional specificity” (CCSS, 2010). The CA CCSS for ELA/Literacy also explain that regardless of the subject taught, all teachers have a shared responsibility to develop literacy skills in their students. The CA CCSS for ELA/Literacy, including the CCRAs, focus on the development of disciplinary literacy in four strands: reading, writing, speaking and listening, and language. The strands are organized by grade level for K–8 and in two-year grade spans for the high school level.
The WL Standards and the CA CCSS for ELA/Literacy—particularly the anchor standards—work in tandem to develop literacy skills through the integrated development of linguistic skills across all language skills and modes of communication. For example, language learners use their knowledge of the target culture and linguistic system to make sense of the content in an authentic text (Interpretive). They then communicate their understanding and convey their ideas using the Interpersonal and Presentational Modes of communication. In doing so, language learners develop literacy skills through the use of the receptive and productive skills of listening, viewing, speaking, signing, reading, and writing to communicate within various contexts and for different purposes.
While the CA CCSS for ELA/Literacy are designed with a focus on English language, California’s WL Standards are met through developing linguistic and cultural proficiency in a language other than English. The WL Standards support the CA CCSS for ELA/Literacy through the transfer of content knowledge and language skills, constrained of course by students’ range of proficiency in the target language. 
Figure 4.6 identifies the ways in which, within all ranges of target language proficiency, the WL Standards connect to and support key strands of the CA CCSS for ELA/Literacy. World languages and ELA educators can use this figure as a guide to connect world languages education to overall literacy development, especially in dual language immersion classrooms. Chapters 3, 5, and 11 of this framework provide more in-depth exploration of the contribution of world languages pathways to the development of students’ overall literacy.
Figure 4.6: Alignment of the Common Core State Standards and World Languages Standards
	Common Core State Standards
	World Languages Standards

	Reading
1. Key Ideas and Details
· Read for main ideas.
2. Craft and Structure
· Read for supporting details.
3. Integration of Knowledge and Ideas
· Use knowledge and ideas from reading in speaking, signing (ASL), and writing.
4. Range of Reading and Level of Text Complexity
· Read informational, cultural and literary texts.
	Communication
WL.CM.1 (Interpretive Communication)
WL.CM.5 (Receptive Structures in Service of Communication)
WL.CM.7 (Language Comparisons in Service of Communication)
Cultures
WL.CL.2 (Cultural Products, Practices, and Perspectives) WL.CL.3 (Cultural Comparisons)
WL.CL.4 (Intercultural influences)
Connections
WL.CN.1 (Connections to Other Disciplines)
WL.CN.2 (Diverse Perspectives and Distinctive Viewpoints)

	Writing
1. Text Types and Purposes
· Write for a variety of purposes and audiences.
2. Production and Distribution of Writing
· Write, revise, edit, and rewrite.
3. Research to Build and Present Knowledge
· Use technology to research, produce and publish and to collaborate with others.
4. Range of Writing
· Write a variety of texts.
	Communication
WL.CM.2 (Interpersonal Communication)
WL.CM.3 (Presentational Communication)
WL.CM.4 (Settings for Communication)
WL.CM.6 (Productive Structures in Service of Communication)
WL.CM.7 (Language Comparisons in Service of Communication)
Cultures
WL.CL.1 (Culturally Appropriate Interaction)
WL.CL.2 (Cultural Products, Practices, and Perspectives)
WL.CL.3 (Cultural Comparisons)
WL.CL.4 (Intercultural Influences)
Connections 
WL.CN.1 (Connections to Other Disciplines)
WL.CN.2 (Diverse Perspectives and Distinctive Viewpoints)

	Speaking and Listening, Signing and Viewing
1. Comprehension and Collaboration
· Converse and collaborate with others.
2. Presentation of Knowledge and Ideas
· Present knowledge in speech or sign language supported by digital media and visual displays.
	Communication
WL.CM.2 (Interpersonal Communication)
WL.CM.3 (Presentational Communication)
WL.CM.4 (Settings for Communication)
WL.CM.5 (Receptive Structures in Service of Communication)
WL.CM.6 (Productive Structures in Service of Communication)
WL.CM.7 (Language Comparisons)
[bookmark: _Hlk16077484]Cultures
WL.CL.1 (Culturally Appropriate Interaction)
WL.CL.2 (Cultural Products, Practices, and Perspectives)
WL.CL.3 (Cultural Comparisons)
WL.CL.4 (Intercultural Influences)
Connections
WL.CN.1 (Connections to Other Disciplines)
WL.CN.2 (Diverse Perspectives and Distinctive Viewpoints)

	Language
1. Conventions of Standard Language
· Use conventions of the standard target language in speaking or signing and writing.
2. Knowledge of Language
· Recognize effect of choice on meaning and choose language appropriate to register.
3. Vocabulary Acquisition and Use
· Develop receptive and productive vocabularies.
	Communication
WL.CM.1 (Interpretive Communication)
WL.CM.2 (Interpersonal Communication)
WL.CM.3 (Presentational Communication)
WL.CM.4 (Settings for Communication)
WL.CM.5 (Receptive Structures in Service of Communication)
WL.CM.6 (Productive Structures in Service of Communication)
WL.CM.7 (Language Comparisons)
Cultures
WL.CL.1 (Culturally Appropriate Interaction)
WL.CL.2 (Cultural Products, Practices, and Perspectives)
WL.CL.3 (Cultural Comparisons)
WL.CL.4 (Intercultural Influences)
Connections 
WL.CN.1 (Connections to Other Disciplines)
WL.CN.2 (Diverse Perspectives and Distinctive Viewpoints)


Students within higher ranges of language proficiency, those who begin learning a language other than English in elementary school and continue in a long sequence of dual language learning, will be able to carry out the full set of CA CCSS for ELA/Literacy in a language other than English (see Appendix X for CCR Anchor Standards).
With a broader definition than ever before, literacy has become associated not only with reading and writing, but also with knowledge and competence in specific skill areas such as financial literacy, civic literacy, information literacy, and media literacy, just to name a few.
Moreover, demonstrating understanding of these skills includes the effective use of all language domains – reading, writing, speaking/signing, and listening. The Partnership for 21st Century Learning (P21) provides many target language examples of the broader literacies that may be developed in world languages. The examples found in P21’s World Languages Skills Map include ideas for communicative tasks organized by interdisciplinary themes and skills, ranges of language proficiency, and modes of communication.
It is through the language skills used within each mode of communication that the development of twenty-first century skills, the WL Standards, and the CA CCSS for ELA/Literacy come together. As teachers support students’ achievement of WL Standards, they are supporting the development of twenty-first century skills and the achievement of the outcomes outlined in the CA CCSS for ELA/Literacy.

[bookmark: _Toc40422901]Higher-Order Thinking and Doing, the WL Standards, and the CA CCSS for ELA/Literacy
Critical thinking is the foundation of a good education, and broadly literate students are critical thinkers. In the CA CCSS for ELA/Literacy, the Foundation for Critical Thinking defines the term as, “[…] that mode of thinking—about any subject, content, or problem—in which the thinker improves the quality of his or her thinking by skillfully analyzing, assessing, and reconstructing it” (2019). Becoming a critical thinker requires the use of a range of thinking skills that go beyond remembering and understanding content. Regardless of the subject or language being learned, the thinking skills students use to initially make sense of content include lower-order thinking skills (recognizing, listing, repeating, or matching). However, in order to develop the ability to think critically about content, students use higher-order thinking skills (using, integrating, hypothesizing, or constructing). Students use a combination of lower- and higher-order thinking skills to make sense of and communicate with and about the world around them.
It is important for teachers and other educational stakeholders to plan instruction that increases in the complexity of thinking skills regardless of the grade level or proficiency range of students. In doing so, students will be guided to use higher-order thinking and develop critical thinking skills as they also develop language proficiency and cultural understanding. Bloom’s Taxonomy and Webb’s Depth of Knowledge (DOK) are two useful tools that teachers may use in designing an instructional sequence which guides students toward developing critical thinking skills and achieving the WL Standards.
In world languages classrooms, particularly in traditional secondary 9-12 WL pathways, students spend a significant amount of time remembering and understanding the TL. When teachers use these critical thinking tools intentionally to apply depth of thinking skills, language learners have the opportunity to apply the language they learn within various settings, to analyze and evaluate language, culture, and content connections, and to create products demonstrating their learning in the TL.
Figure 4.7, Hess’s Cognitive Rigor Matrix, was created to illustrate for educators how Bloom’s Taxonomy and Webb’s Depth of Knowledge (DOK) work in an interrelated manner. Educators are encouraged to use this tool as they have well-informed professional discussions regarding how they can ensure students are working at appropriate levels of cognition. Further discussion of the concept of cognitive rigor can be found in Chapters 2, 3, 5, 6, 7, 8, 9, and 10 of this framework.
Figure 4.7: Hess’s Cognitive Rigor Matrix
The content in the table below illustrates how Webb’s Depth of Knowledge Levels can be applied to Bloom’s cognitive dimensions.
	Revised Bloom’s Taxonomy
	Webb’s DOK Level 1 Recall & Reproduction
	Webb’s DOK Level 2 Skills & Concepts
	Webb’s DOK Level 3 Strategic Thinking/ Reasoning
	Webb’s DOK Level 4 Extended Thinking

	Remember
Retrieve knowledge from long-term memory, recognize, recall, locate, identify
	· Recall, recognize, or locate basic facts, terms, details, events, or ideas explicit in texts
· Read words orally in connected text with fluency & accuracy
	Use these Hess CRM curricular examples with most close reading or listening assignments or assessments in any content area.
	Use these Hess CRM curricular examples with most close reading or listening assignments or assessments in any content area.
	Use these Hess CRM curricular examples with most close reading or listening assignments or assessments in any content area.

	Understand
Construct meaning, clarify, paraphrase, represent, translate, illustrate, give examples, classify, categorize, summarize, generalize, infer a logical conclusion, predict, compare/contrast, match like ideas, explain, construct models
	· Identify or describe literary elements (characters, setting, sequence, etc.)
· Select appropriate words when intended meaning/ definition is clearly evident
· Describe/ explain who, what, where, when, or how
· Define/describe facts, details, terms, principles
· Write simple sentences
	· Specify, explain, show relationships; explain why (e.g., cause-effect)
· Give non-examples/ examples
· Summarize results, concepts, ideas
· Make basic inferences or logical predictions from data or texts
· Identify main ideas or accurate generalizations of texts
· Locate information to support explicit-implicit central ideas
	· Explain, generalize, or connect ideas using supporting evidence (quote, example, text reference)
· Identify/ make inferences about explicit or implicit themes
· Describe how word choice, point of view, or bias may affect the readers’ interpretation of a text
· Write multi-paragraph composition for specific purpose, focus, voice, tone, & audience
	· Explain how concepts or ideas specifically relate to other content domains (e.g., social, political, historical) or concepts
· Develop generalizations of the results obtained or strategies used and apply them to new problem-based situations

	Apply
Carry out or use a procedure in a given situation; carry out (apply to a familiar task), or use (apply) to an unfamiliar task
	· Use language structure (pre/suffix) or word relationships (synonym/ antonym) to determine meaning of words
· Apply rules or resources to edit spelling, grammar, punctuation, conventions, word use
· Apply basic formats for documenting sources
	· Use context to identify the meaning of words/phrases
· Obtain and interpret information using text features
· Develop a text that may be limited to one paragraph
· Apply simple organizational structures (paragraph, sentence types) in writing
	· Apply a concept in a new context
· Revise final draft for meaning or progression of ideas
· Apply internal consistency of text organization and structure to composing a full composition
· Apply word choice, point of view, style to impact readers’ /viewers’ interpretation of a text
	· Illustrate how multiple themes (historical, geographic, social, artistic, literary) may be interrelated
· Select or devise an approach among many alternatives to research a novel problem

	Analyze
Break into constituent parts, determine how parts relate, differentiate between relevant-irrelevant, distinguish, focus, select, organize, outline, find coherence, deconstruct (e.g., for bias or point of view)
	· Identify whether specific information is contained in graphic representations (e.g., map, chart, table, graph, T-chart, diagram) or text features (e.g., headings, subheadings, captions)
· Decide which text structure is appropriate to audience and purpose
	· Categorize/compare literary elements, terms, facts/details, events
· Identify use of literary devices
· Analyze format, organization, & internal text structure (signal words, transitions, semantic cues) of different texts
· Distinguish: relevant-irrelevant information; fact/opinion
· Identify characteristic text features; distinguish between texts, genres
	· Analyze information within data sets or texts
· Analyze interrelationships among concepts, issues, problems
· Analyze or interpret author’s craft (literary devices, viewpoint, or potential bias) to create or critique a text
· Use reasoning, planning, and evidence to support inferences
	· Analyze multiple sources of evidence, or multiple works by the same author, or across genres, time periods, themes
· Analyze complex/abstract themes, perspectives, concepts
· Gather, analyze, and organize multiple information sources
· Analyze discourse styles

	Evaluate
Make judgments based on criteria, check, detect inconsistencies or fallacies, judge, critique
	· “UG” – unsubstantiated generalizations = stating an opinion without providing any support for it!
	[Intentionally blank.]
	· Cite evidence and develop a logical argument for conjectures
· Describe, compare, and contrast solution methods
· Verify reasonableness of results
· Justify or critique conclusions drawn
	· Evaluate relevancy, accuracy, & completeness of information from multiple sources
· Apply understanding in a novel way, provide argument or justification for the application

	Create
Reorganize elements into new patterns/structures, generate, hypothesize, design, plan, produce
	· Brainstorm ideas, concepts, problems, or perspectives related to a topic, principle, or concept
	· Generate conjectures or hypotheses based on observations or prior knowledge and experience
	· Synthesize information within one source or text
· Develop a complex model for a given situation
· Develop an alternative solution
	· Synthesize information across multiple sources or texts
· Articulate a new voice, alternate theme, new knowledge or perspective


Source: Karin Hess. 2009. http://static.pdesas.org/content/documents/M1-Slide_22_DOK_Hess_Cognitive_Rigor.pdf.
In the process of acquiring world languages, higher-order thinking and doing are not dictated by proficiency range. Regardless of proficiency range, students can use higher-order thinking skills in the world language classroom. Language learners at higher proficiency ranges, by virtue of their communicative performance profiles, can participate more easily in higher-order thinking and problem solving in the target language. This is not to say that language learners within the Novice range cannot engage in higher-order thinking in the target language when they have necessary scaffolding to support their performance. For example, students with little or no language proficiency can sort images or representations of products and practices from their cultures, the target cultures, and those shared by both cultures, which is a complex intellectual task involving comparing and contrasting similarities using only visuals for support.
World languages teachers ensure students move from lower- to higher-order thinking skills, regardless of proficiency range or grade level. Figure 4.8, adapted from the article Starting at the End: Deconstructing Standards as Planning’s First Step, published in The Language Educator (ACTFL), provides an example of how to unpack the WL Standards in order to plan learning targets that incorporate a range of thinking skills. Further discussion of learning targets and lesson design can be found in chapters 2, 5, 6, 7, 8, and 10 of this framework.
Figure 4.8: Unpacking California’s WL Standards
The process below shows one way to relate cultural practices to perspectives using the sample progress indicators for intermediate learners in middle and high school.
Step One – Get to Know the WL Standards
Cultures Standard 2: Cultural Products, Practices, and Perspectives
Students demonstrate understanding and use the target language to investigate, explain, and reflect on the relationships among the products cultures produce, the practices cultures manifest, and the perspectives that underlie them in order to interact with cultural competence.
Sample Intermediate Progress Indicators with Interrelated WL Standards
· Identify and analyze cultural practices from authentic materials such as videos and news articles. (WL.CM.1.I, WL.CM.2.I, WL.CM.5.I, WL.CL.2.I, WL.CL.3.I, WL.CN.2.I)
· Engage in conversations with native speakers demonstrating an awareness of how to be culturally respectful. (WL.CM.2.I, WL.CM.4.I, WL.CM.5.I, WL.CM.6.I, WL.CL.1.I)
· Use formal and informal forms of address appropriately in rehearsed situations. (WL.CM.2.I, WL.CM.3.I, WL.CM.4.I, WL.CM.5.I, WL.CM.6.I, WL.CL.1.I)
· Begin to adjust language and message to acknowledge audiences with different cultural backgrounds. (WL.CM.2.I, WL.CM.3.I, WL.CM.4.I, WL.CM.5.I, WL.CM.6.I, WL.CL.1.I)
· Suggest cultural triangles with reasons connecting practices to associated products and perspectives. (WL.CM.2.I, WL.CM.3.I, WL.CM.4.I, WL.CM.6.I, WL.CL.1.I, WL.CL.2.I, WL.CL.3.I, WL.CN.2.I)

Step Two––Identify Levels of Thinking Skills and Linguistic Functions
	Nouns (content)
	Verbs (skills, linguistic functions/“levels of reasoning”)

	Cultural practices, relationship between practices and perspectives of culture studied, awareness of how to be culturally respectful, formal/informal forms of address, language, message, cultural triangles with reasons, products, perspectives
	Convergent (Lower Order)
Investigate, explain, identify, engage, demonstrate, use, suggest, connect
Divergent (Higher Order)
Reflect on, analyze, adjust, acknowledge




Step Three––Develop Learning Targets
Sample Learning Targets
	Knowledge
	Reasoning
	Skill
	Product

	· Consult authentic materials to investigate practices and perspectives of the target culture, and their relationships
· Identify practices and perspectives, and their relationships
· Explain practices and perspectives, and their relationships
· Use formal and informal forms of address appropriately in a simulation
	· Analyze how cultural practices are described in an online news article
· Reflect on (in a conversation with a peer) the relationship between the practices and perspectives of the target culture
· Suggest (in writing) a cultural triangle with reasons connecting practices to products and perspectives
	· Demonstrate awareness of how to be culturally respectful when engaging in conversation with a native speaker (in a classroom in Mexico) about practices and perspectives in their country
· Adjust language/ message in a way that acknowledges the speaker’s cultural background
	· Role-play culturally appropriate interactions in a simulation with peers


Source: Adapted from Kaplan, C., Graham-Day, K., and Troyan, F. (2017). Starting at the End: Deconstructing Standards as Planning’s First Step. The Language Educator.
Additionally, Figure 4.9, also adapted from Starting at the End: Deconstructing Standards as Planning’s First Step in ACTFL’s The Language Educator (2017), provides learning target definitions and world language examples in order to plan learning targets that incorporate a range of thinking skills and linguistic functions. The learning targets and world languages examples provided in Figure 4.9 are not proficiency range-specific. Proficiency is reflected within the task students complete to demonstrate knowledge within each learning target type. Further discussion of proficiency ranges can be found in chapter 9 of this Framework. Chapters 2, 6, 7, 8, and 10 of this Framework include discussion of lesson design, including identifying learning targets.
Figure 4.9: Learning Target Definitions, World Language Examples, and Example Verbs and Functions for Target Type
	Learning Target Definitions (Konrad et al., 2014, p. 80)
	World Languages Examples
	Example Verbs (Functions) for Target Type

	Knowledge targets demonstrate mastery of factual information, procedural knowledge, and conceptual understandings that underpin the discipline.
	Knowledge of:
· Cultural Products
· Cultural Practices
· Cultural Perspectives
· Related Vocabulary
· Grammatical form(s) necessary to successfully complete the task at the appropriate proficiency level
	· Recall
· Define
· Identify
· List
· Locate
· Match
· State

	Reasoning targets specify the thought processes students need to do well within a range of subjects. Teachers develop these targets on a broader level to promote problem solving.
	· Interpret key facts from reading/ listening activity
· Edit written text
	· Analyze
· Describe
· Determine
· Integrate
· Infer
· Reflect
· Retell

	Skill targets are more specific and demonstrate proficiency in a particular area. Mastery can be exhibited through a demonstration or physical skill-based performance, such as playing a musical instrument, reading aloud, or shooting a basket. 
	· Write cohesive sentences/a paragraph in the target language
· Deliver a speech using appropriate pronunciation, register, and demonstrating cultural awareness
	· Adjust
· Defend
· Demonstrate
· Evaluate
· Prepare
· Write
· Present

	Product targets [produce] an artifact in which creation of a product is the focus of the learning target. These targets provide concrete evidence of academic proficiency, and demonstration of mastery of the target is achieved by meeting specifications of quality for a specific product. These types of targets can be used to demonstrate mastery of the standards, and the type of target utilized should be based on the requirements of the specific standard (i.e., product targets are appropriate when demonstrating mastery of writing skills).
	· Write and perform a short video clip/ announcement/ informational clip that addresses the cultural topic and meets proficiency-level expectations
	· Design
· Develop
· Hypothesize
· Make
· Publish
· Produce
· Role Play


Source: Adapted from Kaplan, C., Graham-Day, K., and Troyan, F. (2017). Starting at the End: Deconstructing Standards as Planning’s First Step. The Language Educator.
As suggested in Figure 4.9, as well as in The Keys to Planning for Learning (ACTFL, 2013), world languages teachers can plan units and lessons that incorporate the full range of the target verbs above. (Note that this is not an exhaustive list.) For example, in a thematic unit on family celebrations, a Novice language learner can perform the following functions:
· list family members (remembering/knowledge)
· describe the personality traits of various family members (understanding/reasoning)
· present a description of a family celebration (quinceañera) and who they will invite to a friend (applying/skill)
· choose decorations and clothing that would make the celebration special (evaluating/skill)
· design a culturally appropriate invitation to family celebration (quinceañera) (creating/produce)
Teachers are encouraged to be sensitive to students who may not have traditional families. This topic can be adapted to focus on important individuals in students’ lives and traditional celebrations and decorations. Chapter 7: Teaching the Culture Standards includes additional, specific examples.
[bookmark: _Toc40422902]Conclusion
The WL Standards provide the outline for innovative world languages education that develops students’ communicative, cultural, and intercultural proficiency. The standards are applicable to all languages, as well as all grade levels, Kindergarten through grade 12, including dual immersion, heritage, and native speaker programs. The WL Standards also define the proficiency expectations for learners of world languages to give California educators, parents, and students guidance on realistic expectations for the development of proficiency in languages other than English.
Like recent initiatives to increase students’ global competence, the Communication, Cultures, and Connections Standards guide teachers as they design learning experiences that help students communicate in real-world settings. Teachers create immersion environments in their classrooms by using the target language at the recommended level of 90%+ and use authentic materials from the target culture to help students develop their understanding of cultural products, practices, and perspectives.
As California recognizes the importance of developing globally competent students who will be capable of competing in an increasingly multicultural and diverse economic environment, the role of world languages education is taking on greater importance. Initiatives such as California Global 2030 will have a significant effect on how educational stakeholders envision the structure and content of the varied world languages programs around the state and assure that all students are able to access world languages education and develop multiliteracy and global competence. The WL Standards can help guide teachers and educational leaders to design and implement the most effective world languages educational experience for California’s students.
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[bookmark: text44]Figure 4.4: Inverted Pyramid Representing ACTFL Rating Scale
This image illustrates the progression made by language learners as they move along the ranges of proficiency from Novice to Distinguished, as established by the American Council on the Teaching of Foreign Languages (ACTFL).
The image is a six-sided conical inverted pyramid, starting at a point at the bottom of the image and widening progressively to the top of the image.
Along the side of the pyramid are the proficiency ranges and phases which read from bottom to top: Novice Low, Novice Mid, Novice High, Intermediate Low, Intermediate Mid, Intermediate High, Advanced Low, Advanced Mid, Advanced High, Superior, and Distinguished.
On the pyramid, there are solid lines dividing the proficiency ranges (Novice, Intermediate, Advanced, Superior) and then dashed lines within the ranges to further divide each range into the phases (Low, Mid, High). The dashed lines are only shown in Novice, Intermediate, and Advanced ranges because Superior and Distinguished do not have phases.
The separation of the proficiency ranges is further illustrated by color coding: blue for Novice, green for Intermediate, orange for Advanced, yellow for Superior. Return to Figure 4.4.
[bookmark: text45]Figure 4.5: Numbering System for the WL Standards
This figure provides three examples of the numbering system for the WL Standards.
The first example given is for Communication Standard 1: Interpretive Communication. The example standard is represented as WL.CM1.N. The letters WL indicate that this a World Languages standard. The letters CM in the example represent the category of the standard, with CM standing for Communication. The number 1 next to the category of the standard CM indicates that this is standard 1. Finally, the N at the end represents the proficiency level in the standard, with N indicating the proficiency level is Novice.
The second example is for Cultures Standard 3: Cultural Comparisons. The example standard is represented as WL.CL3.I. The letters WL indicate that this a World Languages standard. The letters CL in the example represent the category of the standard, with CL standing for Cultures. The number 3 next to the category of the standard CL indicates that this is standard 3. Finally, the I at the end represents the proficiency level in the standard, with I indicating the proficiency level is Intermediate.
The third example given is for Connections Standard 2: Diverse Perspectives and Distinctive Viewpoints. The example standard is represented as WL.CN2.A. The letters WL indicate that this a World Languages standard. The letters CN in the example represent the category of the standard, with CN standing for Connections. The number 2 next to the category of the standard CN indicates that this is standard 2. Finally, the A at the end represents the proficiency level in the standard, with A indicating the proficiency level is Advanced. Return to Figure 4.5.
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