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[bookmark: _Toc144973154][bookmark: _Toc144981199][bookmark: _Toc144981334][bookmark: _Toc208835980][bookmark: _Toc209032907]Executive Summary
[bookmark: _Hlk158625146]This report is required by California Education Code Section 8902(n), which requires the State Superintendent of Public Instruction to provide an annual formative evaluation of the California Community Schools Partnership Program (CCSPP) to the Governor and the Legislature. The report includes information on outcome data, services provided, areas of progress, challenges, best practices, and sustainability strategies to meet school improvement goals.
The CCSPP is a “whole child” approach that emphasizes the Four Pillars of Community Schools: integrated support services, family and community engagement, collaborative leadership, and extended learning opportunities. The Four Pillars support the four key conditions for learning, four cornerstone commitments, and four proven practices of community schools as shown in the California Community Schools Framework.[footnoteRef:1] [1: .	California Community Schools Framework: https://www.cde.ca.gov/ci/gs/hs/documents/ccsppframework.docx] 

This third annual report provides information gathered from 2023–24 CCSPP grantees through annual reporting, 2024–25 activities of the statewide CCSPP technical assistance system, and the formative evaluation conducted by the Human Resources Research Organization. This report serves as the formative evaluation of the 2025 CCSPP as required by statute.
Through the CCSPP, the state has funded almost 2,500 school site grantees. Due to the timing of the release of data, this report describes the breadth and depth of statewide implementation at the school and local educational agency levels for Cohort 1 and Cohort 2 grantees during the first two years of program implementation and describes the comprehensive technical assistance system.
Overall, this report underscores the significance of community schools as an effective school transformation strategy. Promising early outcomes include reductions in chronic absenteeism and increases in credit accrual and California Assessment of Student Progress and Performance math scores in Cohort 1 and Cohort 2 grantees. Analyses suggest higher levels of family engagement and the engagement of historically marginalized students, and expanded whole-child supports are associated with improved student outcomes. The enthusiasm with which these community schools’ strategies have been embraced highlights the need for continuous support.
This report is available on the California Department of Education’s CCSPP web page at https://www.cde.ca.gov/ci/gs/hs/ccspp.asp. If you need a copy of this report, please contact the Community Schools Office at CCSPP@cde.ca.gov.
If you have any questions regarding this report, please contact Hamed Razawi, Education Administrator, Career and College Transition Division, at HRazawi@cde.ca.gov.

[bookmark: _Toc144973155][bookmark: _Toc144981200][bookmark: _Toc144981335][bookmark: _Toc208835981][bookmark: _Toc209032908]Introduction
A community school is a “whole child” school improvement strategy where the local educational agency (LEA)[footnoteRef:2] and school(s) work closely with school staff, students, families, and the community to leverage assets and meet students’ holistic needs. LEAs supporting community schools partner with community agencies and local government to align community resources to improve student well-being and academic outcomes. These partnerships “provide an integrated focus on academics, health and social services, youth and community development, and community engagement.”[footnoteRef:3]  [2: .	An LEA is defined as a school district, county office of education, or charter school.]  [3: .	Coalition for Community Schools: Community Schools Fact Sheet. https://www.communityschools.org/wp-content/uploads/sites/2/2021/05/CS_fact_sheet_final.pdf.] 

Community school initiatives have historically been driven at the local level with the support of philanthropy and LEA budget investments. With momentum growing around the efficacy of the community schools approach, especially in communities disproportionately impacted by longstanding educational inequities and the COVID-19 pandemic, the California Legislature passed the California Community Schools Partnership Act[footnoteRef:4] in 2021 and allocated over $3 billion for the program. In 2022, the Legislature increased funding by $1.1 billion, bringing the California Community Schools Partnership Program (CCSPP) amount to over $4.1 billion.  [4: .	California Community Schools Partnership Act. https://leginfo.legislature.ca.gov/faces/codes_displayText.xhtml?lawCode=EDC&division=1.&title=1.&part=6.&chapter=6.&article=. ] 

The CCSPP is an equity-driven initiative that prioritizes schools whose unduplicated pupil count meets or exceeds 80 percent of the enrolled student body. The CCSPP represents the largest investment in school transformation through community schools in the nation and signals state leaders’ support for elevating the community schools model as an approach LEAs should consider for their own resource allocation.
Due to the COVID-19 pandemic, LEAs were forced to rethink and strengthen the direct connection between schools and families as well as the link between schools and community services. Community school strategies can be an effective approach to mitigate the academic and social impacts of emergencies that affect local communities, improve school responsiveness to student and family needs, and organize school and community resources to address barriers to learning. Community schools include four evidence-informed programmatic features (known as the Four Pillars of Community Schools), captured in state law, which are aligned and integrated into high-quality, rigorous teaching and learning practices and environments:
· Integrated support services
· Family and community engagement
· Collaborative leadership and shared decision-making
· Extended/expanded learning time and opportunities
The California Department of Education (CDE) conducted and facilitated a community input process to create the California Community Schools Framework (Framework),[footnoteRef:5] which outlines California’s intentional approach to community schools as a school transformation strategy rooted in equity and charged with changing outcomes for students most impacted by present and historical educational disparities. In January 2022, the California State Board of Education (SBE) approved the proposed Framework. While the referenced legislative language establishes the process and structure of the program, the Framework is the guiding document that informs the expected equity outcomes for California community schools. [5: .	California Community Schools Framework https://www.cde.ca.gov/ci/gs/hs/documents/ccsppframework.docx. ] 

To meet the current moment, it is important not to view community schools as one initiative among many that are currently being funded in California but as an equity-enhancing strategy that aligns with and can help coordinate and extend a wide range of state, LEA, and school site initiatives. These initiatives include new state investments in youth-focused behavioral health, nutrition, universal prekindergarten, and expanded learning as well as ongoing efforts involving a Multi-Tiered System of Supports (MTSS), social–emotional learning, college and career readiness, and school improvement. As with these investments, the California Legislature has invested in community schools as another way to transform education in California.
This third annual report provides information gathered from 2023–24 CCSPP grantees through annual reporting, 2024–25 activities of the statewide CCSPP technical assistance system, and the formative evaluation conducted by the Human Resources Research Organization (HumRRO). This report serves as the formative evaluation of the 2025 CCSPP as required by statute. 
Subsequent annual formative evaluations will be completed by HumRRO. The next annual formative evaluation will be submitted to the Governor and the Legislature in December 2026.


[bookmark: _Toc144973157][bookmark: _Toc144981202][bookmark: _Toc144981337][bookmark: _Toc208835982][bookmark: _Toc209032909]California Community Schools Partnership Program: Planning Grants, Implementation Grants, and Technical Assistance
The CCSPP is built with sequenced grant opportunities for LEAs: a two-year Planning Grant, followed by a five-year Implementation Grant, and closing with a two-year Extension Grant. LEAs were not required to have received a Planning Grant to obtain an Implementation Grant. In 2024, the Legislature amended California Education Code (EC) Section 8902(h)(1) to adjust the amount available for Implementation grants by increasing the funding from 70 percent to up to 72 percent and EC Section 8902(k)(1) to reduce the Extension Grants from 20 percent to a minimum of 18 percent of the 2021 allocations. Additionally, the updated EC extended the life of the program to 2032 to ensure that Cohort 4 Implementation Grantees will have the opportunity to fully utilize the two-year Extension Grant. 
The CDE, in collaboration with the SBE, has implemented the CCSPP with fidelity to the legislative intent outlined in California EC Sections 8900–8902 and the Budget Acts of 2021 and 2022. The Annual Progress Report (APR) data from Cohort 1 and Cohort 2 grantees was collected in the summer of 2024 and represents data analysis from 1,028 school sites. The following section of this report details the CDE’s implementation activities and the status of allocations to the field in accordance with the statute. 
To guide its grantmaking and creation of a statewide technical assistance system for CCSPP schools, the CDE conducted listening sessions in 2021 and presented the Framework to the SBE in January 2022. The Framework now serves as the guiding document to support the implementation of the CCSPP at the school, district, county, and state levels. In addition to signaling California’s intent to adopt the Four Pillars of Community Schools, the Framework identifies four cornerstone commitments that will help define California’s community schools implementation: (1) a commitment to assets-driven and strength-based practice; (2) a commitment to racially just and restorative school climates; (3) a commitment to powerful, culturally proficient, and relevant instruction; and (4) a commitment to shared decision-making and participatory practices. 
The Framework also highlights four key conditions for teaching and learning and the successful implementation of school transformation plans based on the Science of Learning and Development: (1) supportive conditions that foster strong relationships and community, (2) instructional strategies that support students, (3) social–emotional learning, and (4) a system of support focused on student needs and development. Finally, the Framework includes detailed descriptions of four proven practices for successful community schools implementation that include: (1) Community Asset Mapping and Gap Analysis; (2) identification and assigning of a Community Schools Coordinator as a discrete role at both the LEA and school site level; (3) site-based and LEA-based shared decision-making councils; and (4) integration with and alignment to other relevant investments and programs, such as universal transitional kindergarten and expanded learning.
The Framework is widely used in the field and forms the basis for our technical assistance guidance at the state and regional levels. All grantees commit to implementing programs aligned to the Framework. The Framework is available on the CDE CCSPP web page at https://www.cde.ca.gov/ci/gs/hs/ccspp.asp. 
State law (EC sections 8900–8902) established grant opportunities starting in the 2021–22 fiscal year through the 2031–32 fiscal year, as follows:
· Planning grants (at least 10 percent of 2021 funding = $287,416,400) for the 2021–22 and 2022–23 program years. Grants were up to $200,000 per qualifying entity for LEAs with no community schools. Planning grants had a matching requirement of one-third with grant periods of up to two years. Any remaining planning grant funding after 2022–23 was made available for implementation grants. 
· Implementation grants (up to 72 percent of 2021 funding, including the 2022 increase = $3,148,033,840) for the 2021–22 through 2029–30 program years. Annual grants between $75,000 and $500,000 per school were available for new, expanding, or continuing community schools, with a matching requirement of one-third and grant periods of five years. 
· Extension grants (at least 18 percent of 2021 funding = $485,068,860) for the 2027–28 through 2031–32 program years. Annual grants of up to $100,000 per school will be available for implementation grantees to continue implementation activities for up to two years, with a matching requirement of one-to-one.
In alignment with statute, the Framework, and the identified priorities of the SBE, CCSPP grantees represent the breadth and diversity of California’s public education system as illustrated in the CCSPP Regional Transformational Assistance Center (R-TAC) Map. 
The following information details the CDE’s ongoing efforts to meet statutory prioritization while serving the entire state through CCSPP implementation, as evidenced in the table listing CCSPP planning and implementation grantmaking to LEAs by region. 

CCSPP R-TAC Map
[image: CCSPP R-TAC Map - All the information displayed in this map is available in the table on the following page]
	Region
	County Office of Education Lead
	Counties Served

	Bay Area
	Santa Clara
	Alameda, Contra Costa, Marin, Napa, San Francisco, San Mateo, Santa Clara, and Sonoma

	Capitol Area
	Sacramento
	Alpine, Colusa, El Dorado, Nevada, Placer, Sacramento, San Joaquin, Sierra, Solano, Sutter, Yolo, and Yuba

	Central Coast
	Monterey
	Monterey, San Benito, San Luis Obispo, Santa Barbara, Santa Cruz, and Ventura

	Central Valley
	Fresno
	Amador, Calaveras, Fresno, Kern, Kings, Madera, Mariposa, Merced, Stanislaus, Tulare, and Tuolumne

	Greater Los Angeles
	Los Angeles
	Los Angeles

	Northern California
	Shasta
	Butte, Del Norte, Glenn, Humboldt, Lake, Lassen, Mendocino, Modoc, Plumas, Shasta, Siskiyou, Tehama, and Trinity

	Southern Coast
	San Diego
	Imperial, Orange, and San Diego

	Southern Inland
	San Bernardino
	Inyo, Mono, Riverside, and San Bernardino




CCSPP Planning (Pg.) and Implementation (Imp.) Grantmaking to LEAs by Region 
	Region
	Pg. Grants: Cohort 1 (2021–24)
	Pg. Grants: Cohort 2
(2023–25)
	Imp. Grants: Cohort 1 (2021–27)
	Imp. Grants: Cohort 2
(2023–28)
	Imp. Grants: Cohort 3
(2024–29)
	Imp. Grants:
Cohort 4
(2025–30)
	Total

	Bay Area
	$6,397,718
32 grants
	$5,091,487
26 grants
	$217,312,500
19 grants
167 schools
	$121,125,000
25 grants
96 schools
	$73,981,500
32 grants
60 schools
	$26,837,500
11 grants
22 schools
	$450,745,705
145 grants
345 schools

	Capitol Area
	$2,391,649
12 grants
	$5,573,927
28 grants
	$13,537,500
3 grants
9 schools
	$46,312,500
6 grants
35 schools
	$104,145,000
29 grants
86 schools
	$60,800,000
11 grants
46 schools
	$232,760,576
89 grants
176 schools

	Central Coast
	$2,786,824
14 grants
	$2,786,927
14 grants
	$3,562,500
2 grants
5 schools
	$16,862,500
4 grants
12 schools
	$108,775,000
15 grants
76 schools
	$75,169,000
11 grants
54 schools
	$209,942,751
60 grants
147 schools

	Central Valley
	$5,733,108
29 grants
	$8,092,543
41 grants
	$99,750,000
18 grants
72 schools
	$136,325,00018 grants
100 schools
	$310,177,000
59 grants
239 schools
	$130,507,000
26 grants
100 schools
	$690,584,651
191 grants
511 schools

	Greater Los Angeles
	$8,191,863
41 grants
	$7,145,834
36 grants
	$106,400,000
11 grants
70 schools
	$234,412,50038 grants
174 schools
	$308,987,500
53 grants
227 schools
	$58,425,000
23 grants
44 schools
	$723,562,697
202 grants
515 schools

	Northern California
	$5,517,295
28 grants
	$6,604,236
34 grants
	$39,662,500
8 grants
35 schools
	$65,075,000
12 grants
58 schools
	$79,803,000
38 grants
87 schools
	$31,232,000
11 grants
29 schools
	$227,894,031
131 grants
209 schools

	Southern Coast
	$4,597,808
23 grants
	$5,999,753
30 grants
	$95,000,000
12 grants
65 schools
	$118,750,000
22 grants
87 schools
	$185,607,000
42 grants
138 schools
	$120,412,500
19 grants
83 schools
	$530,367,061
148 grants
373 schools

	Southern Inland
	$2,783,857
14 grants
	$3,399,725
17 grants
	$50,350,000
3 grants
35 schools
	$11,637,500
3 grants
8 schools
	$126,587,500
20 grants
85 schools
	$129,437,500
14 grants
91 schools
	$324,196,082
71 grants
219 schools

	State Total
	$38,400,122
193 grants
	$44,694,432
226 grants
	$625,575,000
76 grants
458 schools
	$750,500,000
128 grants
570 schools
	$1,298,063,500
288 grants
998 schools
	$632,820,500
126 grants
469 schools
	$3,390,053,554
1,037 grants
2,495 schools



[bookmark: _Toc208835983][bookmark: _Toc209032910]Planning Grants
The 2021 Budget Act allocated $287,416,400 for planning grants to be awarded during the 2021–22 and 2022–23 school years to LEAs with no existing community schools. Planning grants were for up to $200,000 for up to two years.
Cohort 1 Planning Grants
In 2022, the SBE approved $38,200,122 for Cohort 1 planning grants to 192 eligible LEAs. For more information, please see Agenda Item 02 on the CDE SBE Agenda for May 2022 web page at https://www.cde.ca.gov/be/ag/ag/yr22/agenda202205.asp. Subsequently, one LEA appealed and was awarded a planning grant, which brought the total number of planning grants to 193 for a total of $38,400,122. Grantees represent:
· 86 charter schools
· 15 county offices of education (COEs)
· 92 school districts
[bookmark: _Hlk158644602]Cohort 2 Planning Grants
In 2023, the SBE approved $44,294,432 for Cohort 2 planning grants to 226 eligible LEAs. For more information, please see Agenda Item 09 on the CDE SBE Agenda for March 2023 web page at https://www.cde.ca.gov/be/ag/ag/yr23/agenda202303.asp. Grantees represent:
· 76 charter schools
· 10 COEs
· 140 school districts
Overall, the CDE awarded over $83 million to 419 LEAs for planning grants. Cohort 1 planning grants were completed in June 2024, and Cohort 2 planning grants were completed in June 2025. Per legislation, EC Section 8902(g)(2), the remaining planning grant funds were used for implementation grants.
[bookmark: _Toc208835984][bookmark: _Toc209032911]Implementation Grants
The 2021 Budget Act allocated $2,011,914,800 for implementation grants. Additional funding was added to implementation grants from the remaining planning grant funds. In 2022, EC Section 8902(o) was revised to add another $992,554,000 toward implementation and/or extension grants. In 2024, the legislation was revised to increase the amount available for implementation grants. The CDE, with SBE approval, has awarded $3.3 million for implementation grants over four cohorts. 
In January 2022, the SBE added a priority for rural schools. Keeping in line with legislation to fund schools with the highest need, the CDE included the Non-Stability Rate as a funding consideration with SBE approval. A student is considered non-stable when they are continuously enrolled for less than 245 days or when they exit the school with a disqualifying exit.
[bookmark: _Hlk158644631]Cohort 1 Implementation Grants
In 2021–22, the SBE approved Implementation Grant funding for 76 LEAs, supporting 458 school sites, for a total allocation of $625,575,000. For more information, please see Agenda Item 02 on the CDE SBE Agenda for May 2022 web page at https://www.cde.ca.gov/be/ag/ag/yr22/agenda202205.asp. Grantees represent:
· 16 charter schools
· 10 COEs
· 50 school districts
Of the 458 school sites being supported by a Cohort 1 implementation, 447 of the school sites were at or above the 80 percent unduplicated student preference set in statute, and 11 were in rural LEAs serving between 70–80 percent unduplicated students per the 2022 SBE-adopted grantmaking preference for rural schools.
Cohort 2 Implementation Grants
In 2022–23, the SBE approved Implementation Grant funding for 128 LEAs, supporting 570 school sites, for a total allocation of $750,500,000. For more information, please see Agenda Item 09 on the CDE SBE Agenda for May 2023 web page at https://www.cde.ca.gov/be/ag/ag/main202305.asp. Grantees represent:
· 43 charter schools
· 7 COEs
· 78 school districts
Of the 551 school sites being supported by a Cohort 2 Implementation Grant, each of the school sites was at or above the 68 percent unduplicated student threshold for this cohort, 15 were rural schools serving between 58–68 percent unduplicated students, and four schools were funded due to their Non-Stability Rate being above 58 percent.
[bookmark: _Hlk158645134]Cohort 3 Implementation Grants
In 2023–24, the SBE approved Implementation grants for 288 LEAs supporting 998 school sites, for a total allocation of $1,298,063,500. For more information, please see Agenda Item 05 on the CDE SBE Agenda for July 2024 web page at https://www.cde.ca.gov/be/ag/ag/yr24/agenda202407.asp. Grantees represent:
· 94 charter schools
· 23 COEs
· 171 school districts
Of the 998 school sites being supported by a Cohort 3 implementation grant, 840 schools serve 80 percent or more unduplicated students, 36 rural schools serve 70 percent or more unduplicated students, one school has a non-stability rate of 80 percent or higher, 63 schools are served by an LEA planning grantee that serves 70 percent or more unduplicated students, and 58 rural schools are served by an LEA planning grantee that serves 60 percent or more unduplicated students.
Cohort 4 Implementation Grants
In 2024–25, the SBE approved Implementation grants for 126 LEAs supporting 469 school sites, for a total allocation of $632,820,500. For more information, please see Agenda Item 13 on the CDE SBE Agenda for July 2025 web page at https://www.cde.ca.gov/be/ag/ag/yr25/agenda202507.asp. Grantees represent:
· 39 charter schools
· 4 COEs
· 83 school districts
Funded sites were at and above 80 percent or more unduplicated students or 80 percent or higher for their non-stability rate and were tied to an LEA that was awarded a planning grant. 
Thus far, the CDE has awarded over $3,306,959,000 to 524 LEAs supporting 2,495 school sites for implementation grants. Cohort 4 is the final Implementation Grant cohort.
[bookmark: _Toc208835985][bookmark: _Toc209032912]Extension Grants
Extension grants (at least 18 percent of 2021 funding = $485,068,860) for the 2027–28 through 2031–32 program years are intended to extend implementation funding for two additional years, which provides seven years of funding to implement the community school model. LEAs may receive up to $100,000 annually per community school with a one-to-one matching funds requirement. The first Request for Applications (RFA) for extension grants will be posted in 2026–27 for Cohort 1 Implementation Grantees.
[bookmark: _Toc208835986][bookmark: _Toc209032913]CCSPP Technical Assistance System
The CCSPP technical assistance system is composed of a lead technical assistance center, known as the State Transformational Assistance Center (S-TAC), that works closely with the CDE and eight Regional Technical Assistance Centers (R-TACs). The S-TAC started work in summer 2022, and the R-TACs began work in summer 2023. 
Statewide Transformational Assistance Center
During the 2024–25 academic year, the S-TAC was led by the Alameda COE in collaboration with the University of California, Los Angeles (UCLA) Center for Community Schooling, the National Education Association, and Californians for Justice. The S-TAC’s work was grounded in partnership and relational practices that prioritized collaboration, responsiveness, and shared learning.
The S-TAC worked in close coordination with the CDE, eight R-TACs, an S-TAC Advisory Board, a Student Advisory Board, and a range of partner organizations and youth-serving initiatives. These partnerships were central to advancing the vision of whole child education and supporting grantees of the CCSPP across the state.
To support CCSPP grantees in their implementation efforts, the S-TAC developed and facilitated a variety of learning spaces designed to foster collaboration and capacity building. The Community of Transformational Practice (CoTP) brought together R-TACs to develop a shared understanding of the California Community Schools Framework and to align technical assistance strategies across the state. The Collective Learning Space, open to all CCSPP grantees, COEs, and R-TACs, provided ongoing professional learning opportunities, orientation for new grantees, and access to valuable implementation tools and resources. Statewide webinars were made available to a broad audience that included grantees, partners, students, families, community members, COEs, R-TACs, and state leaders and highlighted promising practices, sharing resources, and showcasing community school efforts across California. Additionally, the annual Empower Summit served as a statewide conference that brought together diverse stakeholders to celebrate achievements, participate in collaborative workshops, and build strong networks to support and sustain community school implementation.
Throughout the year, the S-TAC prioritized the development, refinement, and dissemination of resources to support grantee implementation and promote statewide alignment. Resource creation was a collaborative process that incorporated input from cross-sector partners such as educators, researchers, students, and community-based organizations. This inclusive approach ensured that the tools were relevant, equity-centered, and grounded in real-world practice. To maximize impact and accessibility, the S-TAC implemented a comprehensive statewide dissemination strategy. This strategy emphasized consistent messaging across R-TACs and coordinated efforts to provide grantees with timely, actionable guidance to support their implementation efforts.
The S-TAC advanced efforts to deepen the impact of community school implementation by emphasizing reflection, measurement, and continuous improvement. Through the Deep Dive Transformation Partner Sites, selected grantees engaged in intensive technical assistance and collaborative inquiry by using reflection to examine their practices and document key lessons learned. To further support this process, the Year 2 Growth and Progress Report was developed and disseminated as a means for grantees to assess their progress and inform ongoing improvement efforts. Additionally, the Multiple Measures Sub-Working Group was established to identify and promote alternative indicators of success that go beyond traditional academic metrics with the goal of more accurately capturing the holistic outcomes of community schools. Across all these initiatives, reflection emerged as a central strategy both for fostering continuous learning and for recognizing and celebrating the transformative work taking place within school communities. For more information, please request a copy of the 2024–25 S-TAC Annual Reflection Report from the Community Schools Office at CCSPP@cde.ca.gov. 
Regional Transformational Assistance Centers
The eight R-TACs across California have provided tailored and comprehensive professional learning opportunities to support the implementation and sustainability of the Community Schools strategy to current CCSPP grantees as well as anyone interested in learning about or implementing the community school strategy. During Phase 1 (2022–25), the Central Valley, Southern Inland, and Bay Area R-TACs prioritized cross-county alignment, integrated systems, and workforce readiness through convenings, boot camps, site visits, and communities of practice. The Central Valley R-TAC focused on system integration and shared learning while the Southern Inland R-TAC emphasized equity, data-driven decision-making, and large-scale events such as wellness conferences. The Bay Area R-TAC offered robust virtual and in-person learning that included coordinator boot camps, educator workshops, and convenings designed to foster transformative leadership and strong family-school partnerships.
Meanwhile, the Capitol Area, Central Coast, and Greater Los Angeles R-TACs focused on role-specific support, regional collaboration, and culturally responsive practices. The Capitol Area R-TAC developed differentiated professional learning strands and hosted quarterly convenings to integrate aligned support with partners. The Central Coast R-TAC used a subregional structure to provide targeted coaching and professional development tailored to each district’s readiness level, which fostered local capacity and peer collaboration. The Greater Los Angeles R-TAC implemented a geographically nuanced support system with tailored coaching, subregional in-person communities of practice, and wellness-focused site visits to ensure that professional learning was directly relevant to each community’s context and needs.
The Southern Coast and Northern California R-TACs built their professional learning around equity, rural responsiveness, and authentic community engagement. The Southern Coast R-TAC emphasized culturally responsive, human-centered practices through a wide range of events co-designed with grantee feedback and grew significantly in scale and impact over three years. The Northern California R-TAC, known as the North Star R-TAC, embraced “radical place leadership,” delivering multi-tiered professional development and technical assistance that addressed the unique challenges and strengths of rural schools. Together, these eight R-TACs have created a rich, collaborative statewide network supporting COEs, districts, and school sites through tailored coaching, shared learning experiences, and sustainable implementation of the California Community Schools Framework.
For more information on the accomplishments of each of the eight R-TACs, see Appendix A: California Community School Partnership Program, R-TAC Activities.
Coordination Grants
Coordination grants ($140,000,000 available) are awarded to COEs with a minimum of two CCSPP grants in their county. The purpose of this formula-driven allocation is to provide COEs with resources to coordinate county-level governmental, nonprofit, community-based organizations, and other external partnerships to support community school implementation in their county. This program will help LEAs build capacity to plan, implement, and coordinate community schools. One of CDE’s community school priorities for the 2025–26 school year is supporting coordination grantees. 
Coordination Grant funds will be awarded on an annual basis for a minimum of seven years. The R-TACs support COEs with this endeavor. 
· In 2022–23, the SBE approved the Coordination Grant funding for 41 COEs for a total allocation of $13,950,000 (https://www.cde.ca.gov/fg/fo/r17/ccsppcg22results.asp).
· In 2023–24, the CDE awarded 52 COEs for a total allocation of $17,150,000 (https://www.cde.ca.gov/fg/fo/r17/ccsppcg23results.asp).
· In 2024–25, the CDE awarded 52 COEs for a total allocation of $18,250,000 (https://www.cde.ca.gov/fg/fo/r17/ccsppcg24results.asp). 
The S-TAC leadership contract, the R-TAC contracts supporting regional networks, and the coordination grants to COEs collectively form a comprehensive statewide support system for the implementation of California's community school model to ensure that all LEAs in the state receive the guidance and resources they need. 
[bookmark: _Toc208835987][bookmark: _Toc209032914][bookmark: _Hlk158644835]Statewide Evaluation Efforts
Formative Evaluation
Per statute, the CDE has contracted with an expert evaluator to conduct an annual, comprehensive, formative evaluation of the CCSPP. The evaluator was selected through a Request for Proposals process; HumRRO was the successful bidder. The contract for HumRRO was executed in July 2024. HumRRO will have its first formative evaluation ready to present to the Legislature to be included in the 2026 CCSPP legislative report. 
The annual formative evaluation of the CCSPP is designed to measure the program’s impact in achieving its stated goals and to provide actionable insights for continuous improvement. The evaluation incorporates both state-mandated and locally developed measures and enables a comprehensive assessment of program effectiveness. The evaluation will provide feedback about program functioning and short-term outcomes. Results can determine: (a) whether the program is being implemented as intended, (b) the extent to which short-term outcomes are trending in the right direction, and (c) how the program may be improved and refined.
HumRRO’s formative evaluation methods included analysis of extant data and the collection of new data. Due to the timing of data release for the 2024–25 school year, the findings reflect existing data sources from the 2023–24 school year, which include school and LEA/consortia APRs and the California School Dashboard. During this school year, HumRRO collected data during focus groups with the S-TAC and R-TACs and site visits to 13 community school sites.
Seven research questions guided the formative evaluation. A summary of high-level findings from the first year of the evaluation, by research question, is presented below:
· What initiatives are community schools implementing to meet their community needs? 
· Data from the APR’s Whole Child and Family Supports Inventory indicates that positive behavioral support, mental health screening and services, MTSS, and programs and practices that teach social–emotional skills were consistently among the top five implemented whole child and family support among Cohort 1 and Cohort 2 schools across the 2022–23 and 2023–24 school years.
· Which of the Four Pillars are community schools implementing to foster their initiatives?
· APR and site visit data support that all Four Pillars of the community schools are being implemented in CCSPP-funded schools. Across multiple interest holder groups participating in the site visits, Family and Community Engagement was the most frequently mentioned pillar.
· What specific initiatives are community schools engaging in for each of the Four Pillars they target?
· Integrated Support Services: Site visit data indicated several common activities targeting this pillar, which include mental health services/support, behavioral interventions, trauma-informed practices, basic needs provision/support, academic support programs, and attendance improvement strategies.
· Family and Community Engagement: Site visit data indicated several common activities targeting this pillar, which include communication strategies, participation opportunities, leadership development, cultural responsiveness, trust-building initiatives, partnerships, collaborative programming, and community partnership development.
· Collaborative Leadership and Decision-making: Site visit data indicated several common activities targeting this pillar, which include formal leadership frameworks, collaborative decision-making processes, committee structures, and systematic approaches to implementing and managing community school initiatives.
· Extended/Expanded Learning Time and Opportunities: Site visit data indicated several common activities targeting this pillar, which include academies, internships, extended learning opportunities, experiential learning, alternative pathways, and comprehensive programming designed to prepare students for post-secondary success and career readiness beyond traditional classroom instruction.
· How are specific initiatives introduced during each year of implementation?
· Though no standard implementation schedule was reported by site visit schools, data suggests that the introduction of new initiatives requires investment in human capital that include structured training programs, collaborative professional learning, and capacity-building efforts that enable staff to effectively implement community school initiatives. 
· Additionally, 2023–24 APR data suggests that, when making changes to planned goals, metrics, desired outcomes, or implementing initiatives for the upcoming school year, schools prioritize engaging community and family interest holders and rely on both quantitative and qualitative data to identify needs and assets.
· How are community schools monitoring the implementation of initiatives? What tools/data are community schools using to monitor implementation of initiatives? Who developed the tools or collects the data? 
· Progress monitoring was a consistent theme among the APR and site visit data. Though community school staff rarely mention specific tools, some mentioned developing their own tracking tools or utilizing existing tools such as Google Sheets and Asset and Needs Assessment surveys. Other tools mentioned were standardized forms to be used across schools, financial monitoring tools, and screeners to ensure teachers were teaching students to the same standards. Interest holders also reported collecting feedback from Community Advisory Committees.
· What are challenges to monitoring the implementation of initiatives? 
· Some CCSPP schools do not have monitoring initiatives in place but are aware of their importance and have plans to introduce these tools as a next step. Other challenges include resistance among staff to changing long-held processes and procedures.
· What technical assistance is needed to more effectively monitor the implementation of initiatives?
· Site visit data indicates technical assistance and capacity-building needs for effective monitoring. These include structured professional development, training partnerships, leadership-driven training, and systematic knowledge transfer that enables staff to effectively monitor and evaluate community school initiatives. 
· How are community schools monitoring and measuring the effectiveness of initiatives? What tools/data are community schools using to monitor effectiveness of initiatives? Who developed the tools or collects the data?
· The APR is a self-reflection and growth tool developed by the S-TAC for schools and LEAs. It relies heavily on narrative and descriptive methods. 
· A common theme found in the site visit data was that community schools are implementing or developing comprehensive systems for collecting, analyzing, and utilizing quantitative and qualitative data to measure student outcomes, program effectiveness, and institutional progress through systematic tracking of attendance, academic performance, behavioral indicators, and mental health metrics.
· What are challenges to monitoring and measuring the effectiveness of initiatives?
· Because the APR primarily collects qualitative information, there is a strong desire for more measurable, numerical data to complement existing qualitative information.
· Site visit data suggests that organizational obstacles that impede effective monitoring and measurement of community school initiatives include funding challenges, resource limitations, staffing difficulties, bureaucratic barriers, and technical support gaps. 
· What local factors support monitoring and measuring the effectiveness of initiatives?
· Site visit data indicates that community schools benefit by creating collaborative structures and partnerships that enhance data sharing, coordinated evaluation, and comprehensive assessment across different organizational domains. 
· What technical assistance is needed to more effectively monitor and measure the effectiveness of initiatives?
· R-TACs requested more practical examples and tools rather than theoretical or philosophical guidance. 
· Site visit data indicates that the technical assistance and capacity-building needs for effective measurement include structured professional development, training partnerships, leadership-driven training, and systematic knowledge transfer.
· APR data indicated that Family and Community Engagement, Strategic Partnerships and Cross-Systems Coordination, and Collaborative Leadership Practices for Educators and Administrators were consistently the top three rated areas for which technical assistance is needed.

· What challenges are community schools facing in implementing the community school model?
· The most frequently mentioned challenges from the site visits included:
· Resource and Capacity Constraints: Systemic challenges, which include limited staffing, funding limitations, organizational resource constraints, time management difficulties, and inadequate operational capacity, that prevent comprehensive implementation of community school models.
· Organizational and Systemic Barriers: Institutional obstacles include bureaucratic barriers, organizational silos, systemic change resistance, implementation complexity, coordination challenges, and structural limitations that impede effective community school model execution.
· Professional Development and Capacity-Building Gaps: Challenges are related to insufficient training, professional development gaps, staff orientation needs, limited training participation, and inadequate preparation for implementing complex community school support systems and collaborative approaches.
· Communication and Engagement Challenges: Difficulties include family engagement, communication barriers, trust-building obstacles, leadership resistance, interest holder alignment problems, and challenges in creating meaningful partnerships with families and community members.
· Implementation Complexity and Coordination Difficulties: Challenges are related to program inconsistency, implementation uncertainty, goal complexity, systemic coordination problems, and the difficulty of managing multiple interconnected initiatives while maintaining program fidelity and effectiveness.
· Which of the Four Pillars of Community Schools do community schools struggle to implement? What factors make it difficult for schools to implement these?
· Most of the challenges mentioned during the site visits span the Four Pillars. However, challenges related to communication and engagement, corresponding to the Family and Community Engagement Pillar, were among the top challenges cited by LEA staff, school administrators, and teachers. These included communication barriers, trust-building obstacles, challenges in creating meaningful partnerships with families and community members, participation disparities, cultural accessibility issues, cultural hesitations, engagement continuity problems, and structural impediments to meaningful partnership development.
· Which of the Four Key Conditions for Learning do community schools struggle to implement? What factors make it difficult for schools to implement these?
· Most of the challenges mentioned during the site visits span the Four Key Learning Conditions. Challenges related to student support were among the most frequently cited by school administrators and teachers. These included mental health service gaps, program participation barriers, support accessibility issues, and struggles in addressing students' academic/social–emotional/behavioral/basic needs through integrated support systems, such as difficulties with behavioral interventions, special education support, and individualized care strategies. These challenges align with the conditions related to Social and Emotional Learning and systems of support.
· Which of the Four Cornerstone Commitments for Learning do community schools struggle to implement? What factors make it difficult for schools to implement these?
· Most of the challenges mentioned during the site visits span the Four Key Cornerstone Commitments. Challenges related to communication and coordination were among the most frequently mentioned by school administrators. These challenges relate to the Commitment to Shared Decision Making and Participatory Practices, as they encompass communication transparency issues, information deficits, coordination difficulties, and challenges in establishing collaborative governance structures that enable effective multi-interest-holder participation and shared responsibility.
· Which of the Four Proven Practices do community schools struggle to implement? What factors make it difficult for schools to implement these?
· Most of the challenges mentioned during the site visits span the Four Proven Practices. Challenges related to implementation complexity and coordination were among the most frequently mentioned by school administrators. These challenges relate to the Practice of Integrating and Aligning with other Relevant Programs, as they include program inconsistency, implementation uncertainty, goal complexity, systemic coordination problems, and the difficulty of managing multiple interconnected initiatives while maintaining program fidelity and effectiveness.
· Based on 2023–24 APR data, 56 percent of schools and 48 percent of LEAs indicated that a Community School Coordinator was involved in completing the APR. Staffing community schools with a Community School Coordinator is one of the Four Proven Practices.
· Based on 2023–24 APR data, 52 percent of schools indicated that their administrators engaged in school council/steering committee meetings. Similarly, 55 percent of LEAs indicated that they had established “the foundation for shared decision-making processes through a steering committee/advisory council.” Organizing site-based and LEA-based advisory councils is one of the Four Proven Practices.
· What state and local factors support the implementation of community school initiatives? What external factors (e.g., partnerships, local industries) positively influence the implementation of community school initiatives?
· Collaboration and community partnerships were the most frequently cited positive factors among site-visit schools. This includes strategic relationships and collaborative efforts with local businesses, organizations, agencies, and community interest holders that provide resources, support, and expanded programming opportunities for community school initiatives. 
· R-TACs value the opportunities to share resources and learn from each other within the community school network.
· What external factors (e.g., partnerships, local industries) negatively influence the implementation of community school initiatives?
· Resource availability, funding, and infrastructure constraints were the most frequently cited challenges among site-visit schools. These include funding restrictions, technology infrastructure deficits, geographic isolation challenges, transportation barriers, and resource accessibility issues.
· What are the interim impacts of CCSPP? What are trends across various outcomes, such as attendance rates, absenteeism rates, grade promotion rates, credit accrual rates, academic proficiency scores, health and well-being indicators, school climate indicators, college and career readiness indicators, suspension rates, recidivism rates, dropout rates, and rates of referral to alternative schools?
· Trends for chronic absenteeism rates, credit accrual rates, academic proficiency scores in English Language Arts (ELA) and math, college and career readiness indicators, suspension rates, expulsion rates, and dropout rates were identified by cohort for the year prior to receiving implementation grant funding through the 2023–24 school year. Currently, other outcomes are not being measured and reported in the California School Dashboard. 
· For each cohort, baseline data for the year prior to joining the CCSPP and data through the 2023–24 school year are presented. For Cohort 1, baseline is the 2021–22 school year, and the first year of implementation in the CCSPP is the 2022–23 school year. For Cohort 2, baseline is the 2022–23 school year, and the first year in the program is the 2023–24 school year.
· Chronic absenteeism rates decreased across both cohorts from baseline to 2023–24: Cohort 1 improved from 44.13 percent in its baseline year (2021–22) to 31.04 percent in its second implementation year, with rates declining consistently each year. Meanwhile, Cohort 2 improved from 34.06 percent (2022–23 baseline) to 28.64 percent in its first implementation year.
· Credit accrual rates improved across both cohorts from the year prior to implementation to 2023–24: Cohort 1 improved from 9.41 percent (2021–22 baseline) to 13.75 percent in the second implementation year, which shows consistent increases during implementation years; Cohort 2 also improved from 7.53 percent during the baseline year (2022–23) to 9.12 percent in the first implementation year.
Credit Accrual Rates by Cohort
 
· CAASPP ELA proficiency rates displayed varied trends across both cohorts from the year prior to receiving implementation grants to the 2023–24 school year: Cohort 1 remained relatively stable from 27.87 percent (2021–22 baseline) to 28.21 percent in the second implementation year, with a slight dip in the first implementation year (27.71 percent) before recovering; Cohort 2 improved slightly from 31.55 percent (2022–23 baseline) to 32.26 percent in the first implementation year.


Percentage of Students Meeting or Exceeding Standards for CAASPP ELA

· Similarly, CAASPP math proficiency rates improved across both cohorts from the year prior to receiving implementation grants to the 2023–24 school year: Cohort 1 increased from 16.40 percent (2021–22 baseline) to 19.02 percent in the second implementation year and shows consistent growth each year; Cohort 2 improved from 20.86 percent (2022–23 baseline) to 21.50 percent in the first implementation year.
Percentage of Students Meeting or Exceeding Standards for CAASPP Math
 
· College and career readiness rates (combined Career Technical Education and A–G course completion for students placed in the prepared level) showed mixed trends across both cohorts: Cohort 1 decreased from 57.86 percent (2021–22 baseline) to 44.03 percent in the second implementation year, with the steepest decline occurring in their first year (39.15 percent) before partial recovery. Meanwhile, Cohort 2 showed improvement from 42.71 percent during the baseline year (2022–23) to 43.16 percent in the first implementation year.
College and Career Readiness Rates (Career Technical Education and A–G Course Completion) by Cohort
 
· Dropout rates revealed mixed trends across both cohorts: Cohort 1 saw a decrease from 11.02 percent (2021–22 baseline) to 10.55 percent in the second implementation year. In contrast, Cohort 2 experienced a slight increase in dropouts, from 11.98 percent (2022–23 baseline) to 12.23 percent in the first year.
Dropout Rates by Cohort

· Expulsion rates also showed varied trends across both cohorts: Cohort 1 decreased from 0.067 percent (2021–22 baseline) to 0.051 percent in the second implementation year, although it rose to 0.085 percent in the first implementation year before declining. Cohort 2 also saw a slight decrease from 0.084 percent (2022–23 baseline) to 0.080 percent. While expulsion rates do not speak directly to recidivism rates, most of the expulsions recorded were related to students committing federal offenses (e.g., violent incidents, weapons possession, illicit drug-related offenses).
Expulsion Rates by Cohort
 
· Similar to expulsion rates, suspension rates displayed different trends across both cohorts: Cohort 1 increased from 3.41 percent (2021–22 baseline) to 3.84 percent in the second implementation year and peaked at 3.95 percent in the first implementation year before declining. On the other hand, Cohort 2 decreased from 4.22 percent (2022–23 baseline) to 4.13 percent in the first implementation year.


Suspension Rates by Cohort
 
· What are interest holders’ perceptions of community school initiatives? At each level (e.g., school, LEA, COE), how do interest holders perceive community school initiatives (i.e., positively, neutrally, or negatively)? What factors influence their perceptions?
· Teachers: In general, teachers expressed positive perceptions about their community school initiatives. Several teachers were optimistic that, while their community schools programs are still “a work in progress,” they have already observed improvements in the changes and initiatives implemented so far—most notably meeting students’ basic needs and increases in student attendance. Some teachers noted that their community schools initiatives have fostered an environment where students feel comfortable asking for help and advocating for their needs. Additionally, their community schools initiatives have improved school climate and community and parent engagement.
· Community Members/Organizations: Overall, community members and organizations emphasized several positive aspects of community schools, particularly the relationships and trust established between interest holders as well as the holistic support community schools offer students and their families. Community members and organizations also highlighted the achievements their community schools have made in reducing or eliminating barriers to resources by centralizing services.
· School Leaders: School leaders expressed more balanced perceptions of their community schools initiatives and noted that it takes much more time to see the full impact of the CCSPP. Many principals and community school coordinators discussed the challenges with planning and implementing initiatives, which are sometimes due to barriers at the LEA or state level related to the amount of funding available and the limitations placed on how it can be used. School leaders also emphasized the importance of support at the local, regional, and state levels, in some cases praising the support they had received from their LEAs, R-TACs, and the S-TAC while others stated they felt more support was needed. 
· LEAs: Similar to school leaders, LEAs discussed a range of perceptions of community school initiatives. LEAs emphasized the need for more regional and state support and noted insufficient guidance, unclear expectations, late materials, and a lack of structured support from new administrators. While LEAs discussed several challenges, they acknowledged the positive impacts observed thus far from the implementation of community school initiatives, which include improved family engagement, better collaboration, and measurable improvements in student outcomes. 
CCSPP Outcome Evaluation: Year 2 Growth and Progress Report
The Year 2 Growth and Progress Report, developed by the S-TAC, provides a comprehensive analysis of CCSPP’s ongoing implementation, emerging outcomes, and key learnings as California deepens its investment in equitable, community-rooted education systems. Drawing on multiple data sources—including APRs, state-level student outcome data, cross-site case studies, and expenditure reports—the Year 2 Growth and Progress Report examines CCSPP implementation progress among Cohort 1 and Cohort 2 site-level grantees and LEAs during the initiative’s first two years. The findings reveal both meaningful progress and areas for growth as schools and LEAs work to build the capacity needed to implement and sustain the California Community Schools approach.
The Year 2 report builds on and extends findings shared in the Fall 2024 APR. It offers a deeper look at outcomes and system-level implementation patterns emerging over the first two years. The Year 2 Growth and Progress Report is guided by a structured set of research questions developed by the S-TAC through iterative discussions with the CDE, the SBE, and R-TACs. To assess progress and emerging outcomes of the CCSPP, the report examines the following four research questions:
How have CCSPP grantees developed their capacity across the first two years to implement and sustain the California Community Schools framework, and what factors have influenced this progression?
1. How have CCSPP grantees advanced their implementation of whole-child and family supports? What roles do capacity-building, strategic partnerships, and funding integration play in this process?
2. What early outcomes are emerging among CCSPP grantees? How are these outcomes associated with variations in community school implementation?
3. How are LEAs using system-level data and cross-cohort learning to guide community school implementation? Which supports and conditions are emerging as critical for long-term sustainability?
The Year 2 Growth and Progress Report expounds upon previously disseminated visualizations and utilizes data from multiple sources to assess progress and surface learning from the first two years of CCSPP implementation. The data include:
· CCSPP APR: A review of statewide implementation trends from Year 1 and Year 2 APR submissions. Year 1 (2022–23) includes data from 450 schools and 76 LEAs (Cohort 1) that received implementation grants, while Year 2 (2023–24) includes 960 schools and 191 LEAs (over 90 percent response rate for both years). The APR examines key areas of growth and progress organized by the capacity-building strategies that are aimed at strengthening the knowledge, skills, practices, and commitments necessary for advancing community schooling. This data helps gauge implementation progress and surface patterns and supports reflective practice.
· California School Dashboard Data: Publicly available student- and school-level data includes data from the California School Dashboard and its underlying sources. These sources provide information on student outcomes such as absenteeism and suspension and expulsion rates.
· Cross-Site Case Study of “Deep Dive” Partnerships: In-depth qualitative and quantitative data from two selected CCSPP grantees located across distinct regions in California. These deep dive sites, which are selected for their strong implementation of the community schools approach, are leveraged to explore key conditions, outcomes, successes, and challenges for implementation from the ground up.
· Annual Expenditure Report: To complement data from the APRs, this analysis draws on a sample of 50 Annual Expenditure Reports submitted by Cohort 2 LEAs during their first year of CCSPP implementation. These standardized financial documents detail how grant funds are allocated across pre-defined object codes.
Together, these data sources offer a multidimensional view of how the CCSPP is unfolding across the state. Early findings suggest both continued momentum and ongoing complexity. The key findings, briefly described below, are designed to inform the field, guide technical assistance, and support California’s collective learning as the state continues to advance whole-child, whole-community transformation through community schooling.
Key findings include the following: 
Capacity Growth Across Cohorts: In Year 2, most grantees are actively building infrastructure, leadership capacity, and partnerships to advance community school implementation. Significant year-to-year growth was observed in Collaborative Leadership, Strategic Community Partnerships, and Centering Community-Based Learning. The majority of schools are still in the early stages of implementation—focused on visioning and engagement—which reflects the gradual, developmental nature of systemic transformation.
Phases of Growth and Development Across the Capacity-Building Strategies for Cohorts 1 and 2 (Year 2023–24)[footnoteRef:6] [6:  Bar chart showing percent in visioning, engaging, and transforming phases by five capacity building strategies for Cohorts 1 and 2 in school year 2023–24. 46 to 63 percent are in the visioning phase, 33 to 46 percent are in the engaging phase, and 3 to 11 percent are in the transforming phase. More than half of the schools are in the engaging and transforming phases for strategic community partnerships and sustaining staff and resources. More than half of the schools are in the visioning phase for collaborative leadership, centering community-based learning, and shared commitment, understanding, and priorities.] 


Stronger Engagement with Students, Families, and Partners: Schools reported increased engagement with students, families, staff, and community partners. Interactive engagement methods are becoming more common, which signals a shift toward more participatory and inclusive school cultures. Deeper and more intentional outreach remains necessary to meaningfully include historically marginalized groups.
Expanded Whole-Child and Family Supports: Schools are increasing the range and scope of integrated supports and services offered, which includes health screenings, mental health support, nutrition services, family engagement, and expanded learning opportunities. Partnerships with community organizations have been instrumental in broadening access to these supports.
Promising Early Outcomes: Preliminary analysis of student attendance and discipline data shows encouraging reductions in chronic absenteeism across both Cohort 1 and Cohort 2 grantees, with stronger declines observed for Cohort 1 schools entering their second year of implementation. Data analyses suggest that higher levels of family engagement, the engagement of historically marginalized students, and expanded whole-child supports are associated with improved student outcomes.
Changes in Chronic Absenteeism Rate for Cohort 1 and 2 CCSPP Schools and California Schools from 2021–22 to 2023–24 School Years[footnoteRef:7] [7:  Line chart showing chronic absenteeism rates for Cohorts 1 and 2 and statewide rates for 2021–22 through 2023–24. The Cohort 1 chronic absenteeism rate dropped from 44 to 31 percent. The Cohort 2 chronic absenteeism rate dropped from 41 to 29 percent. Statewide, the chronic absenteeism rate dropped from 34 to 23 percent.] 


Varied LEA Implementation and System-Level Learning: LEAs are leveraging data, technical assistance, and cross-cohort learning to inform implementation. While some LEAs are beginning to scale promising practices, others continue to face persistent challenges that include staffing shortages, resource alignment, and ongoing struggles to ensure student participation and engagement.
Emerging Needs for Technical Assistance and Sustainability: Based on APR findings, grantees indicated that they needed additional support focused on strengthening family and community engagement, strategic partnerships, collaborative leadership, integrated student supports, and community-based learning. Sustainability planning and diversified funding integration remain critical priorities for long-term implementation success.
The Year 2 Growth and Progress Report was shared widely with R-TACs, CCSPP grantees, community school advocates, and leaders of aligned educational initiatives as a means of informing the field, influencing technical assistance, and inspiring continuous improvement. As California advances into subsequent years of CCSPP implementation, sustained investment in technical assistance, capacity-building, cross-cohort learning, and systemwide leadership will remain essential. Ongoing data collection, including planned impact evaluations, will help deepen understanding of what works for whom and under what conditions. These future evaluations—drawing on both qualitative and quantitative data—will track trends in student services, attendance, discipline, school climate, and academic performance and will compare outcomes at CCSPP-funded schools with similar, non-participating sites. By continuing to elevate the voices of students, families, educators, and communities, the CCSPP is well-positioned to build resilient, inclusive, and equity-driven community school systems that advance educational equity and student success across California.
[bookmark: _Toc208835988][bookmark: _Toc209032915]Impact of the CCSPP in Achieving Legislative Goals 
In this section, we include some highlights from the evaluation findings.
Evaluation Methods
The evaluation integrates qualitative and quantitative data collection, including:
· APRs: Submitted by grantees to document progress, identify challenges, and share strategies for implementation. The three phases of implementation in the APR, based on the Capacity Building Strategies rubric, are:
· Visioning: This phase is focused on the initial stages of raising consciousness around the strategy. Community school leaders, students, families, educators, and partners envision and explore how the strategy can respond to the strengths and needs of the community and begin to organize people, data, and resources.
· Engaging: This phase is focused on deepening skills, capacities, and relationships as well as building the organizational infrastructure essential for implementing the strategy.
· Transforming: This phase is focused on action. Schools fully implement the strategy, in partnership with students, families, educators, and partners, and use established structures and sustainable practices to reflect on data and work collaboratively toward continuous improvement.
· Capacity-Building Strategies Rubric: Used to assess grantees’ progress in implementing core program components that range from leadership practices to integrated student supports.
· CCSPP Framework: Used to guide support from the S-TAC and the R-TACs to grantees in implementing and monitoring community school progress. The Framework is also being used to guide the formative evaluation to ensure the evaluation covers the breadth of the CCSPP mandate.
· Interest Holder Feedback: Gathered through interviews with students, families, staff, and community partners to ensure a holistic understanding of program outcomes.
Impact Highlights
· Improved Attendance: Schools implementing CCSPP strategies have reported reductions in chronic absenteeism, with some sites achieving decreases of 10 percent or more in the second year of implementation.
· Strengthened Family Engagement: Schools have noted increased participation in family workshops and events, which reflects a deeper connection between schools and their communities through improved communication strategies and using a culturally responsive lens in developing family activities.
· Capacity-Building: Grantees have shown consistent progress in moving from “Visioning” to “Transforming” levels in key areas such as collaborative leadership and family engagement as assessed through the rubric.
· Integrated Support Services: LEAs and schools are focusing on supporting students’ mental health and basic needs, attendance improvement strategies, and academic support programs to prepare students for success.
Outcome Data
California EC requires the formative evaluation to include outcome data that includes measures of pupil well-being and engagement such as pupil attendance and school climate data.
During the first two years of implementation, CCSPP grantee school sites established foundational components of community school infrastructure, including strategic partnerships. In Year 1, 63 percent of Cohort 1 grantees indicated they were in the “engaging” or “transforming” phase of growth and were facilitating the expansion of culturally responsive programming and resources for students, educators, and families. By Year 2, this number increased to 69 percent. Evidence of strengthened partnerships included contract agreements and Memorandums of Understanding (82 percent), feedback from existing partners (46 percent), and direct input from students and families (36 percent). By the end of the 2023–24 academic year, Cohort 1 schools had made the most progress in establishing strategic community partnerships, with 20 percent moving beyond engaging to transforming their practices. Meanwhile, Cohort 2 schools have been focusing their efforts on staffing and resources needed to fully implement a community school model to meet their goals and needs.
Family and Community Engagement
In Year 1, 30 percent of site-level grantees reported engaging over half of their community partners in developing a shared community school vision. These partnerships, particularly with healthcare providers and after-school programs, aimed to enhance students’ educational experiences and address holistic needs. However, while some grantees noted strengthened partnerships, fewer described how partners shaped their community schools strategies. Instead, schools prioritized whole-child supports, such as integrated services (e.g., health care, mental health screenings, academic supports, and nutritional services) and expanded learning opportunities.
In Year 2, Cohort 1 grantees showed statistically significant increases in the engagement of three out of four partner groups—students, families, and school staff—between Year 1 and Year 2. For example, the percentage of grantees reporting very high levels of engagement (75 to 100 percent) of students rose from 25 percent in Year 1 to 33 percent in Year 2. Grantees who reported high-to-very-high levels of engagement (50 to 100 percent) of family members increased from 32 percent in Year 1 to 43 percent in Year 2, and grantees who reported low (1 to 24 percent) levels of engagement of family members decreased from 42 percent in Year 1 to 26 percent in Year 2. In Year 2, 47 percent of grantees reported engaging half or more of their community partners—an increase from 30 percent of grantees in Year 1. As for the engagement of community members, there is a small decline in the percentage of grantees engaging this group at the very high engagement level (75 to 100 percent).
Integrated Support Services and Expanded Learning Opportunities
Deep Dive sites[footnoteRef:8] mirrored this trend. They engaged a variety of partners to provide integrated supports, including mobile health clinics, dental services, and extended learning opportunities. For instance, one district partnered with its local municipality to secure significant funding, leadership support, and opportunities for student civic engagement and internships. Another site collaborated with colleges and universities to integrate community-based learning strategies into instruction and prepare students for college and career success. During school site visits[footnoteRef:9] conducted in spring 2025, educators reported leveraging a variety of opportunities for students—academies, internships, extended learning opportunities, experiential learning, alternative pathways, and comprehensive programming designed to prepare students for post-secondary success and career readiness beyond traditional classroom instruction—to meet community needs. [8: .	Deep Dive sites, also known as Transformational Zones, represent a vertical slice of the system that is representative of the larger system (e.g., urban, suburban, rural) and are designed to improve technical assistance strategies and serve as a purposeful approach to developing a sustainable, replicable, and effective infrastructure.]  [9: . 	In-person visits were conducted from April through May 2025 to 13 schools in six of the eight regions.] 

Collaborative Leadership and Practices 
Recognizing collaborative leadership as a cornerstone of community school implementation, 79 percent of Cohort 1 schools included support for collaborative leadership in their Needs and Assets Assessments and community school plans in Year 1. This increased to 84 percent in Year 2, which reflects growth in this area. At the same time, 42 percent of schools identified a need for additional technical assistance in building collaborative leadership capacity.
In Year 1, 51 percent of Cohort 1 schools reimagined or established shared leadership structures to enable democratic participation and decision-making. By Year 2, 63 percent of grantees reported reaching the “engaging” or “transforming” phase in these efforts. Deep Dive sites exemplified best practices that include partnerships with local unions to create community-school-teacher-led roles. These roles enhanced shared decision-making by shaping instructional practices collaboratively with administrators, staff, students, parents, and community partners. Schools embracing these roles shared the benefits as well as lessons learned with the community school network at the 2025 Empower Summit.
At the LEA level, effective leadership emerged as a critical factor. Sites with invested superintendents fostered interdisciplinary teams by sharing power with leadership at all levels. These teams created collaborative spaces for school site and classroom leaders to implement talent-focused, interdisciplinary strategies. However, centering teaching and learning within community schools remains a challenge that is often overshadowed by misconceptions that community schools are defined solely by wraparound services.
Teaching and Learning 
In Year 1, 63 percent of Cohort 1 schools indicated they were in the visioning phase of integrating community-based learning strategies, and 48 percent included improving teaching and learning in their Needs and Assets Assessments. By Year 2, 54 percent of grantees moved from visioning to engaging to incorporate community-based learning into their plans, which demonstrates progress. Two Deep Dive sites made significant efforts to integrate teaching and learning into community school strategies that included hiring district-level staff to support curriculum and instruction.
To advance these efforts, a community of practice was piloted with 30 educators from Cohort 1 and 2 Deep Dive sites. This initiative, expanded in 2024–25, aims to develop a shared understanding of whole-child education and community-based learning. The outcomes include a community school teaching guide, a repository of community-based learning curricula, and capacity-building opportunities. Additionally, the S-TAC continues to engage experts to build a suite of resources to strengthen community learning strategies.
Evidence of Best Practices 
To sustain community school strategies, grantees leveraged multiple funding sources aligned with their Local Control and Accountability Plans. Some funding sources that are being utilized are the Local Control Funding Formula, Title I, Title III, Expanded Learning Opportunity Program and, in some cases, LEAs are using local bond funds. In Year 1, 57 percent of Cohort 1 sites reported progress in the “engaging” or “transforming” phases of the staffing and sustainability strategy. However, high turnover among community school coordinators posed challenges.
By Year 2, 66 percent of Cohort 1 grantees demonstrated growth in staffing and sustainability and often celebrated the hiring of social workers, therapists, and other student support roles. Grantees also explored blending state funding sources, including the Expanded Learning Opportunities Program (57 percent), the Educator Effectiveness Block Grant (21 percent), and the Children and Youth Behavioral Health Initiative (19 percent).
Deep Dive sites employed innovative approaches to sustain community school strategies, such as partnering with higher education institutions to strengthen the workforce. Collaborating with stable anchor institutions like universities bridges the gap between research and practice and supports long-term sustainability. The S-TAC and larger network of community school advocates and practitioners in and external to California offer considerable resources on sustainability as evidenced by numerous sessions at the 2025 Empower Summit.
Professional Development and Capacity-Building 
The S-TAC provided extensive professional development opportunities during 2024–25, including:
· Three in-person R-TAC CoTP convenings.
· Six Collective Learning Space meetings were attended by 1,325 grantees.
· An Annual Summit with 2,184 attendees featured 115 sessions, eight R-TAC networking opportunities, and sessions led by students and parents.
Program Outcomes and Future Directions
The CCSPP has demonstrated significant progress in strengthening community school infrastructure, fostering collaborative leadership, integrating whole-child supports, and leveraging funding sources to sustain strategies. Continued focus on teaching and learning, capacity-building, and partnerships will ensure that community schools fulfill the mission of supporting California’s diverse student population.
[bookmark: _Toc208835989][bookmark: _Toc209032916]Conclusions
This third annual report demonstrates the initial and potential impact of the CCSPP that could transform public education outcomes. All grantees showed meaningful improvement in their collaborative leadership and practices for educators and administrators. At the school level, meaningful change was observed for all Four Pillars of Community School implementation, and numerous items across pillars—such as family supports and student and family access to integrated services—demonstrated significant improvement even as schools continue to struggle to stabilize in the wake of the COVID-19 pandemic. 
This report also describes how the CCSPP has been implemented at scale across California with fidelity to the statutory equity priorities in the planning and implementation grant cycles as well as the statewide system for technical assistance. The completion of six grant cycles that meet statutory intent, as well as the construction of a robust technical assistance program, indicate that the CCSPP is in full implementation. With more than 419 planning LEAs and nearly 2,500 implementation school sites spanning the geographic, school type, and regional diversity of our state, the CCSPP has set the foundation to meet the racial justice and school transformation vision that drove this investment and established our program. 
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The California Community Schools Partnership Program (CCSPP) represents a transformative statewide initiative aimed at reimagining public education through the lens of equity, collaboration, and whole-child development. At the heart of this effort are the eight Regional Technical Assistance Centers (R-TACs), which serve as the operational backbone of the CCSPP’s implementation strategy. The R-TACs are supported by the California Department of Education (CDE) and the State Transformational Assistance Center (S-TAC). These centers were established by the CDE to provide localized, hands-on support to county offices of education (COEs), local educational agencies (LEAs), and individual school sites as they implement the community school model. Their work is grounded in the belief that community schools thrive when they are responsive to the unique needs and assets of their local communities.
Each R-TAC is tasked with building regional capacity by offering tailored consultation, professional learning, coaching, and strategic planning aligned with the California Community Schools Framework. R-TACs help grantees navigate the complexities of lifting collaborative leadership and promote integrated support services that span academics, health, social–emotional development, and family engagement.
This document is a compilation of highlights created by each R-TAC and showcases the impactful work they’ve accomplished and their plans for the future

[bookmark: _Toc208583877][bookmark: _Toc209027388][bookmark: _Toc209032178][bookmark: _Toc209032919]Bay Area R-TAC
The Santa Clara COE (SCCOE) is honored to serve as the Bay Area R-TAC in support of the CCSPP. The SCCOE is committed to serving, inspiring, and promoting student and public school success through the goals of improving access to innovative, high-quality education for all; providing quality support to districts, schools, students, and communities; and being a premier service organization. The R-TAC is committed to upholding these goals as well. 
The Bay Area R-TAC, composed of partnerships between the SCCOE, the California School Based Health Alliance, the National Center for Community Schools, the Parent Institute for Quality Education, the Napa COE, and the John W. Gardner Center for Youth and Their Communities, has the distinct privilege of supporting 340 CCSPP grantees with their community school transformation across eight Bay Area counties, including Alameda, Contra Costa, Marin, Napa, San Francisco, San Mateo, Santa Clara, and Sonoma. Rooted in the California Community Schools Framework, Capacity Building Strategies, and overarching values, the Bay Area R-TAC is committed to listening, understanding, and providing technical assistance (TA) that integrates these guiding principles into all of our offerings. We support both CCSPP grantees and non-grantees as they begin or continue their journey of transformation into community schools. The work of the R-TAC prioritizes strong instructional leadership, equity-driven practices, student and family health and wellness, meaningful and purposeful partnerships, and ongoing improvement to support an educational approach that embraces both the whole child and the broader community.
Bay Area R-TAC Core Work and Offerings:
· Guiding Coalition: Held monthly with our official partners, our vision as the Guiding Coalition of the Bay Area R-TAC for Community Schools is a re-imagined future for education through partnership and the prioritization of student-centered schools and LEAs. We uplift educational leaders dedicated to transforming communities, fostering collaboration, demanding equity, and modeling diverse leadership that results in students’ and families’ highest level of physical, emotional, and academic success.
· Virtual Office Hours: Offered twice per month in one-hour increments, this is an optional drop-in space to support real-time questions, grapplings, and thought-partnership for planning grantees, implementation grantees, and non-grantees. 
· Webinars: Offered quarterly and rooted in the California Community Schools Framework, our interactive webinar series is designed to support and strengthen community school implementation.
· Community of Transformative Practice (CoTPs): Focused on supporting the implementation of the comprehensive Community Schools strategy, the monthly CoTPs provide opportunities for collective learning centered on the fundamentals and implementation practices. Sessions are offered both in person and virtually. 
· COE Lead Meetings: These monthly meetings bring together the Community School Leads from each of the eight COEs that make up the Bay Area region and provide a collaborative space to support countywide community school implementation plans. 
· Transformational Learning Communities: These twice-monthly sessions are an opportunity for school teams to focus on collective learning centered on community schools fundamentals with an opportunity for embedded team time.
Tailored Professional Learning Series:
· Community School Coordinator Bootcamp: Site-level coordinators learn foundational skills, create an action plan, and develop a network of peers. 
· Monthly Community School Coordinator Community of Practice (CoP): This virtual CoP is designed to support fostering trusting relationships within the school community, responding adaptively to challenges, and using data to guide work and lift up what it means to leverage the unique strengths of each school while embodying collaborative leadership.
· Educator’s Workshop: This four-part series focuses on strengthening family-school partnerships and equipping educators with practical strategies for authentic engagement.
· Social–Emotional Learning (SEL) Series: This virtual series supports participant understanding of teaching social and emotional skills in expanded learning settings for all grades (transitional kindergarten through grade twelve). Participants learn about models of SEL in the community, gain access to resources to support challenging behaviors, and explore examples of ways to leverage partnerships for SEL. 
· Building and Enhancing School Based Health and Wellness Centers: This monthly CoP supports those in all stages of forming a school-based health or wellness center with practical strategies. 
· Learning Through Play: This virtual series is geared toward building participant understanding of developmentally appropriate practice when working with transitional kindergarten and kindergarten students as well as the importance of creating environments that are informed by learning through play as part of the Community Schools strategy.
· Community Schools Parent Leader Trainer of Trainers series: This series equips family-facing practitioners, teachers, and parent leaders with skills and resources to deliver impactful workshops at their own school sites. The series covers topics such as home visits, family literacy, supporting young writers, and nurturing effective parent-child communication.
· Site Visits: These tours are rooted in active representation of promising practices related to the Capacity-Building Strategies. 
· Bay Area Community Schools Convening: This in-person, region-wide event is dedicated to bringing together educators, administrators, community leaders, parents/caregivers, and other invested parties to share best practices, innovative strategies, and collaborative solutions to enhance the educational experience and outcomes for students in community schools. 
Looking Ahead
In response to the feedback received from participants across our varying TA offerings, the Bay Area R-TAC is excited to continue to offer webinars, CoTPs, Annual Expenditure Report (AER)/Annual Progress Report (APR) support, site tours, and a revised Guiding Coalition. Additionally, we are thrilled to responsively meet needs expressed across our region with the addition of our new Community School Collective. This series is rooted in the Overarching Values and the Four Cornerstone Commitments of the California Community Schools Framework, and it is co-hosted with our COEs. We are also excited to welcome Inflexion as an official partner in our work. Inflexion is deeply rooted in and committed to community schools both in practice and lived experience. As the Bay Area R-TAC, we remain dedicated to focusing on support for all who want to join or continue along the journey of community school transformation, regardless of grant status, with a deep focus on equity, sustainability, alignment, and coherence.
Highlights of Additional County-Specific Supports:
· Regular cadence of coaching, support, and planning meetings with COE Community School Leads and teams and AER/APR Supports
· Participation in Transforming Together pilot cohort
· Responsive TA and related support for CCSPP grantees 
· Coaching for teams within the 2024–25 Community Engagement Initiative and Street Data CoP 
· Support for COEs with professional learning alignment
· Developed an AER Companion Guide 
· Partnered on countywide planning, advising on agenda design, facilitation structures, and sustainability framing with city and other partnerships 
· Co-lead for County Community School Director Network meeting series 
· Supported school site Community Schools Advisories
· Supported county-specific Community School Summits 
· Hosted Street Data Workshop
· Hosted Community Schools Network
· Supported Community Schools, Universal Pre-Kindergarten, and Expanded Learning Opportunities Program collaborative meetings

[bookmark: _rc2d0eoy49my][bookmark: _Toc208583878][bookmark: _Toc209027389][bookmark: _Toc209032179][bookmark: _Toc209032920]Capitol Area R-TAC
The Capitol Area R-TAC is a proud leader in the CCSPP. Our work is anchored in a strong, collaborative partnership between the Sacramento COE, the Placer COE, and our experienced community partners: Learning Heroes, The Glen Price Group, the Center for Whole Child Education, and the Community Schools Learning Exchange. Together, we build on each other’s strengths to provide a comprehensive, equity-driven system of support across the Capitol Area Region.
Our service area spans 180 miles east to west and 150 miles north to south and covers 12 diverse counties: Sacramento, Placer, Solano, Sierra, Alpine, San Joaquin, Yolo, Nevada, Colusa, Yuba, Sutter, and El Dorado. Within these vibrant and varied communities, we are honored to support 176 CCSPP grantee school sites alongside a growing network of dedicated changemakers from both grantee and non-grantee communities.
[bookmark: _vpod74zfb64r]Our Vision and Commitment
As a CCSPP technical and adaptive implementation support team, the Capitol Area R-TAC is guided by a vision of schools as vibrant community hubs—places of joy, belonging, innovation, self-determination, and lifelong learning for all.
We take our role in supporting Community Schools systems seriously and uphold our responsibility to deliver high-quality, responsive, and transformative assistance across all levels of implementation.
[bookmark: _ci2nlvxc88ja]Capitol Area R-TAC Key Priorities
1. Build Awareness
Deepen understanding of the Community Schools approach and its transformative potential for students, families, and educators.
2. Develop Collaborative Leadership
Foster mindset shifts, strengthen leadership capacity, and promote shared accountability for systemic transformation.
3. Strengthen Capacity
Build on existing assets and address gaps to support effective, sustainable Community Schools practices.
4. Differentiate Programming
Provide responsive support tailored to meet the unique needs and contexts of schools, districts, and counties.
[bookmark: _vsv36graiugp]Professional Learning and Communities of Practice
To meet the diverse needs of educators and leaders, we have designed eight differentiated professional learning strands aligned with key components of the Community Schools framework and specific roles within school systems. Each strand includes four to seven sessions and offers participants opportunities to deepen their knowledge and strengthen their practice.
Content-Specific Learning Strands:
· Building Bridges: Strengthening Family and Community Partnerships
· Integrated Systems of Support
· Centering Community-Based Learning: Classroom Applications
· Whole Child Improvement Network for Community School Implementers
Role-Specific Communities of Practice:
· Learning Together: Site-Level Leads
· District Systems for Community Schools: District Coordinators
· COE Network for Community Schools: COE Leads
· Principals CoP (New in 2025–26)
These opportunities are complemented by our commitment to modeling coherence across related educational initiatives. We actively partner with leaders from programs such as the Children and Youth Behavioral Health Initiative, the Behavioral Health Student Services Act, Positive Behavioral Interventions and Supports, Differentiated Assistance, and Expanded Learning Opportunities Program to align resources and co-deliver professional development.
[bookmark: _8rqqfahryv7v]Regional Convenings
Each quarter, we host in-person regional gatherings open to all Capitol Area CCSPP grantees and interested school and community teams. These events—Capitol Area R-TAC Community: Ideas, Insights, and Impact—foster collaboration, celebrate successes, and address challenges. They serve as spaces where educators, leaders, and partners come together to learn, connect, and lead as a united CoP.
[bookmark: _ll26hyz3mvls]Tailored Technical Assistance and Coaching
We pride ourselves on cultivating trusting, supportive relationships with our grantees. We foster a “family feel” by maintaining open lines of communication through our R-TAC email, regular outreach, and monthly virtual office hours.
As interest in tailored support continues to grow, we have increasingly co-designed and co-facilitated professional learning sessions with local Community Schools leaders. This model not only builds capacity within county and district leaders but ensures sustainable implementation and regional knowledge-sharing.
[bookmark: _wdx5n1ndps62]Study Tours, Storytelling, and Deep Dives
To spotlight regional excellence and foster peer learning, we engage in several powerful practices that elevate voices and experiences from the field:
Study Tours
In collaboration with COE partners, we host multiple Community School Study Tours annually. These visits highlight exemplary schools that are leading the way in one or more of the six key Community School practices. In partnership with Ethical Narrative, we document these tours through video storytelling to extend their reach and impact.
Storytelling: Community Schools Connection Newsletter
We produce and distribute five editions of the Community Schools Connection Newsletter each year. These newsletters feature local success stories, tools, promising practices, and upcoming learning opportunities from across our 12-county region.
Deep Dive Partnership with UCLA and S-TAC
In 2024–25, we partnered with UCLA and the S-TAC to highlight two outstanding grantee LEAs: Gateway Community Charters and the Wheatland High School District. Through this initiative, these districts shared their journeys and practices with Community Schools implementers across California. Our R-TAC team also learned alongside other regional leaders through cross-regional visits, the Teacher Fellows program, and Digital Storytelling cohorts.
[bookmark: _hesl8eevyj15]Looking Ahead to 2025–26
The Capitol Area R-TAC is energized by the continued growth and momentum of the Community Schools movement. As we enter 2025–26, we remain committed to:
· Enhancing and refining our differentiated professional learning offerings through continuous improvement and feedback
· Expanding our in-person convenings and CoPs to further strengthen our regional network
· Launching our new Principals CoP, in partnership with Learning Heroes, to directly support site-level leadership
· Elevating data use and storytelling by supporting our region in capturing not only implementation outputs but also meaningful outcomes and impact
Now that many of our schools have moved beyond the visioning stage, we are focused on guiding and modeling data-informed transformation—amplifying the voices, strengths, and stories of our communities.
Together, we are building a future where Community Schools are not the exception but the norm—where every school is a place of possibility, equity, and community-driven success.


[bookmark: _Toc208583879][bookmark: _Toc209027390][bookmark: _Toc209032180][bookmark: _Toc209032921]Central Coast R-TAC
Mission:
The Monterey County R-TAC believes in inclusion and equitable opportunities for all children within our school communities. We aim to establish a learning collective by which the R-TAC Team, CCSPP grantees, and other educational partners support, coach, and empower each other in a collaborative and goal-focused way. The R-TAC commits to providing knowledge, skills, and resources via partnerships with community agencies and other educational partners to fulfill the vision of the Community Schools Strategy.
Supporting Systems Change Across Six Counties
The Central Coast R-TAC has been instrumental in supporting the implementation and sustainability of the Community Schools Framework in the counties of Monterey, Santa Barbara, San Benito, Santa Cruz, San Luis Obispo, and Ventura. Our mission throughout this period has been to provide targeted TA, capacity-building support, and professional learning opportunities to school districts and site-based teams as they implement or prepare for implementation of the Community Schools Framework.
A Regional Structure for Connection and Responsiveness
To effectively serve such a geographically and demographically diverse region, the Central Coast R-TAC organized support by sub-region and assigned coordinators to clusters of counties. This intentional structure enabled us to build meaningful, trusting relationships with district leaders, site administrators, certificated staff, and classified employees. By working in close partnership with local teams, we ensured that TA was responsive to context, aligned with the four pillars of the Community Schools Framework, and supportive of each district’s unique stage of implementation. 
Differentiated Support for District Readiness
Our six-county region reflects a wide continuum of readiness. Some districts have been engaged since Cohorts 1 and 2, refining systems and scaling best practices, while others entered Cohort 3 during 2024–25 or prepared applications for Cohort 4. Recognizing this variation, the Central Coast R-TAC adopted a multi-tiered system of differentiated support designed to meet grantees where they are and accelerate progress toward sustainability and impact. We will continue to provide this differentiated support in the coming year while also continuing to modify our support based on the evolving needs of grantees across the region.
Capacity-Building Through Professional Learning
A key component of our approach included capacity-building workshops developed in partnership with Manuel Colón from Inflexion. This four-part professional learning series grounded district- and school-level staff in the principles and practices of the Community Schools Framework. To maximize participation and reduce barriers, the R-TAC hosted two full workshop series, one in the northern region (Monterey, San Benito, and Santa Cruz counties) and another in the southern region (Santa Barbara, San Luis Obispo, and Ventura counties). Districts were encouraged to attend with cross-functional teams to foster collaborative planning. 
Communities of Practice to Build Regional Capacity
Recognizing that sustainable systems emerge through collaboration, the Central Coast R-TAC prioritized CoPs for key partners. For Community School Coordinators, the R-TAC partnered with Scholar System for webinars on enhancing inclusive school cultures, identifying key conditions of learning, supporting student success, and engaging at-promise students. For COE leads, the R-TAC collaborated with Heartwise to strengthen capacity for coaching districts, scaling implementation, and using data for decision-making. In Monterey County, the R-TAC launched a Coordinator Network that convened monthly for in-person sessions and created a space for peer-to-peer learning and sharing of best practices. These sessions featured district or site presentations on sustainability planning, needs assessments, and advisory council development with community partners such as Monterey Peninsula College contributing expertise in expanded learning, workforce development, and integrated student supports. These networks fostered collaboration, innovation, and shared responsibility in the success of community schools.
Ongoing Technical Assistance and Site-Based Support
In addition to structured learning, the R-TAC provided continuous TA through email, virtual meetings, phone consultations, and in-person visits. These touchpoints allowed coordinators to troubleshoot challenges, track progress, and guide planning around annual reporting and Cohort 4 applications. Site visits offered opportunities to observe implementation in action, celebrate successes, and document best practices for dissemination across the region. During these visits, R-TAC staff worked closely with local teams to ensure alignment with the Community Schools Framework, strengthen multi-tiered systems of support to meet student needs holistically, and leverage data from needs and asset assessments to prioritize strategies and resources.
Spotlighting Best Practices and Targeted Coaching
Workshops emphasized strategies to strengthen needs and asset assessments, establish and sustain advisory councils, and design culturally responsive approaches for family and community engagement. In addition, several districts, including Salinas Union High School District and Alisal Union School District, received targeted coaching from Manuel Colón, who highlighted successes that inspired peers across the region.
Deep Dive District Partnerships
The Central Coast is especially proud to have two deep dive sites, Salinas Union High School District and Soledad Unified School District, that will be sharing their work with the S-TAC team. Their selection reflects the region’s strong leadership and commitment to equity-driven implementation. By spotlighting their promising practices, the R-TAC aims to elevate local innovations and connect them to broader statewide learning.
Looking Ahead: Sustaining Momentum
Through these efforts, the Central Coast R-TAC has fostered a regional learning ecosystem that supports continuous improvement and equity-driven implementation of community schools. As we move into the 2025–26 school year, we remain steadfast in our commitment to continue providing differentiated support tailored to district readiness, to assess grantee needs on an ongoing basis to ensure responsive TA, to expand CoPs that deepen family and community partnerships, and to build capacity for sustainability across systems. Together with our COEs, district partners, and community partners, we will continue advancing the vision of community schools as hubs of opportunity, belonging, and holistic support for every student and family we serve.


[bookmark: _objrxdt7ape1][bookmark: _Toc208583880][bookmark: _Toc209027391][bookmark: _Toc209032181][bookmark: _Toc209032922]Central Valley R-TAC
[bookmark: _kt4pohs1kjs0][bookmark: _jjymu9poh43b]Purpose and Vision (Created by all 11 COEs in the Region)
By cultivating relationships, celebrating assets, and removing barriers, we will transform schools and education in the Central Valley based on the voices of our communities.
Our schools will be hubs of their communities, meeting the needs of residents and encouraging healthy, thriving children with choices for their futures.
Key Accomplishments
· All Systems Go! Regional Convening: This convening brought together state and county leaders, district administrators, site coordinators, and community partners across the Central Valley Region. This event symbolized the integration of multiple systems into a shared vision for whole-child success and reinforced the R-TAC’s role as a connector of people, resources, and strategies. It was a landmark event. True integration will build sustainable practices that will not only elevate staff well-being but will also greatly maximize student achievement.
· CoP Networks: Convenings across Fresno, Kern, and Stanislaus counties built alignment and shared learning and TA.
· Community-Based Learning: Giving grantees and non-grantees the opportunity to visit and learn about what Community-Based Learning is all about. The Central Valley R-TAC has also provided the conditions to bring Community-Based Organizations together with thriving businesses to better build the future workforce through our partnership with IMAGO.
· In-Person Professional Learning: Learning opportunities include Culturally Responsive Practices, Improvement Science, Educational Leadership, Leadership from the Boardroom to the Classroom, and Artificial Intelligence. 
· Boot Camps: Boot Camps were launched in multiple counties to equip new and continuing coordinators with skills in collaboration, equity strategies, and family engagement.
· Office Hours: Bi-monthly office hours were coordinated with all three COEs to provide a space where grantees and non-grantees can connect. 
· Bright Spot Learning Visits: Peer site visits showcased effective community school practices and inspired replication.
· Transformational Assistance: Professional learning (with WestEd and partners) advanced culturally responsive practices and continuous improvement.
· TA and Office Hours: Monthly office hours support grantees with the APR and the Request for Applications to ensure timely guidance.
[bookmark: _aiilqlenwb7s][bookmark: _7j8fwocnxzy9][bookmark: _mindfi31rpk1]Areas of Strength from Grantees and CBOs
· People-first service: Staff praised as “supportive, patient, knowledgeable”
· Accessibility and flexibility: Feedback from grantees: “highest scores for availability; in-person sessions and office hours valued”
· Collaborative learning spaces: CoP debriefs, data-driven sessions, and resource sharing fostered cross-district innovation
· Concrete tools: The compass, gauge, one-pagers, and resource sheets are cited as practical
· Positive ripple effects: Wellness centers, food pantries, laundry services, garden projects, and Community-Based Learning expanded with TA support
· Sustainability: The Central Valley R-TAC always promotes partnerships to build sustainability
[bookmark: _ofarygjyjxp5][bookmark: _n8occqqirjyc]Moving Forward with Sustainability
· TA Hub: A one-stop portal (calendar, recordings, evergreen resources) to cut email overload
· Tiered CoPs: Pathways to sustain growth from beginner to advanced districts
· Office-Hour Makeover: Earlier slots, fiscal specialists, and recorded sessions
· Rural Collaboration Circle: Quarterly roundtables to address transportation, tele-mental health, and staffing
· AB 2083 Coordination: Supports we build are not dependent on one grant cycle; they rest on formal agreements and systems that will endure beyond individual programs or leaders
· Parent Partnership Toolkit: Scalable engagement plan ready for fall 2025
[bookmark: _43nzxi5jfolf][bookmark: _sluk9w15576e]Looking Ahead
Phase One established a foundation of sustainable practice: peer networks, functional tools, systemic alignment, and cross-county and district collaboration. All Systems Go! underscored the R-TAC’s role in building regional momentum that will last. The added All Systems Go! podcast is bringing partners in to share their ability to build coordination that leads to Integration.
As Phase Two begins, the focus will shift to differentiation, streamlined systems, and scaling innovation to ensure the Central Valley Region not only launches Community Schools but sustains them as a permanent part of the educational landscape. Sustainability will be evident in the partnerships with businesses, community-based organizations, government agencies, and any other entity dedicated to serving students and strengthening communities.
The Central Valley R-TAC Tools to Build Toward Transformation
· Capacity-Building Progress Gauge: This is a self-assessment tool that helps community schools measure growth and plan next steps for each capacity-building strategy. It also supports alignment with annual reporting.
· Community Schools Connection: This is a centralized hub for sharing tools, events, and updates across the region. It strengthens collaboration by connecting coordinators, partners, and educators working to advance community school strategies.
· The Coordinators Compass: This is a guide and repository for all things Community Schools that helps Coordinators navigate core responsibilities across planning, implementation, and collaboration. It includes tools, resources, and prompts to align daily actions with long-term goals.
· CCSPP Sustainability Rubric and Self-Assessment Form: This tool helps community schools evaluate their progress toward sustaining key practices, partnerships, and funding beyond the grant period.
· CCSPP Sustainability Plan Form: This tool allows grantees to complete and submit their sustainability plan template seamlessly. It is designed for direct submission to Qualtrics and the CDE.
· COSPP Purchase Requirement Request Form: This form is used to document and justify purchases made with Community Schools grant funds. It ensures that all expenses align with grant guidelines and support students and community needs.

[bookmark: _Toc208583881][bookmark: _Toc209027392][bookmark: _Toc209032182][bookmark: _Toc209032923]Greater Los Angeles R-TAC
The Los Angeles COE’s (LACOE’s) Community Schools Initiative is honored to serve as the lead of the Greater Los Angeles R-TAC (https://www.lacoe.edu/services/student-support/community-schools-initiative/regional-transformational-assistance-center). Led in partnership with the UCLA Center for the Transformation of Schools (https://transformschools.ucla.edu/research/community-schools-scale-up-in-la-county/) and the Los Angeles Trust for Children’s Health (https://www.thelatrust.org/community-schools), our team—comprising school-site and district leaders, equity-focused academic experts, and community health partners—is committed to advancing the community schools model. 
Grounded in the California Community Schools Framework, Cornerstone Commitments, and S-TAC Capacity-Building Strategies, our transformational assistance helps grantees tackle persistent inequities in student success. The Greater Los Angeles R-TAC supports 508 school sites—the largest concentration of CCSPP grants in California—making L.A. County the nation’s biggest community schools investment. One in four statewide grantees is part of the Greater Los Angeles R-TAC.
Under LACOE Superintendent Dr. Debra Duardo’s leadership, the Greater Los Angeles R-TAC is focused on transforming mindsets, relationships, and outcomes across the region. We tailor our services across eight geographic subregions and assign an R-TAC Coordinator to each subregion. The R-TAC Coordinator team co-designs countywide professional development sessions (https://lacoepd.catalog.instructure.com/browse/csi) and provides differentiated coaching for district- and site-level coordinators. Our TA strategy centers on co-learning and collaboration to enable grantees to learn from the implementation expertise of colleagues from across their district, subregion, and county. 
The Greater Los Angeles R-TAC Offerings
· Individualized and Tailored Support: R-TAC Coordinators track the type of support provided to grantees, including the method of support, details on who received support, and the topics that were discussed.
· Countywide Professional Development: Virtual quarterly sessions, grounded in the four Cornerstone Commitments, include a welcome session targeted toward new cohort implementation grantees. 
· Virtual CoTP: 2023–24 sessions built understanding of the CCSPP Framework and Capacity-Building Strategies.
· Subregional In-Person CoTPs: Starting in spring 2024, the CoTPs transitioned to monthly in-person meetings held in each of the eight subregions to foster community, resource sharing, and exchanging ideas.
· Community School Site Visits: In-person tours to exchange knowledge and insights, such as town halls, panels, and focus groups.
· Technical Assistance Sessions: Virtual sessions for LEA and school teams focused on grant deliverables including Cohort 4 applications and required documentation. Semi-structured drop-in sessions were also offered.
· CCSPP Learning Webinars: Sessions based on TA Needs Assessment survey findings delve into critical implementation topics, with content developed by the Los Angeles Trust and UCLA.
· Wellness Center Tours: Visits are designed to enhance understanding of three different models of school-linked health care delivery and to highlight the partnerships involved in their implementation.
· Health and Wellness Trainings by the Los Angeles Trust: Sessions support school-based health and wellness and include 30-minute previews of additional trainings.
Impact and Outcomes
Attendance and feedback data indicates that our grantees appreciate and are invested in this implementation model. The following data points show the breadth and depth of our impact during Phase 1 (2022–23 through 2024–25). 
· Phase 1 Learning Opportunities: 139 sessions, 5,405 attendees[footnoteRef:10] [10: .	An estimated 2 to 3 three percent of those attendees were non-grantees or external organizations/partners.] 

· Phase 1 Individualized and Tailored Support: 1,051 sessions, 2,711 attendees
· In-Person Subregional CoTPs: 57 sessions, 1,899 attendees
· Virtual CoTPs: 24 sessions, 1,249 attendees
· TA Sessions: 15 sessions, 416 attendees
· CCSPP Learning Webinars: Seven sessions, 419 attendees
· Countywide Professional Development: Five sessions, 949 attendees
· Community School Site Visits: 17 sessions, 276 attendees
· Wellness Center Tours: Three sessions, 59 attendees
· Health and Wellness Trainings by the Los Angeles Trust: 11 sessions, 138 attendees
Survey and Feedback Highlights
· In 2023–24, the Greater Los Angeles R-TAC offered learning opportunities to strengthen grantees’ use of the Capacity-Building Strategies. CoTP survey results (n=521) showed the greatest gains in creating shared understanding and commitment (44 percent) and developing community partnerships (44 percent). Learning site visits (n=124) reinforced these findings, with grantees reporting improved understanding of collaborative leadership (78 percent), shared understanding and commitment (66 percent), and partnerships (61 percent). 
· A survey of 2,084 participants showed strong gains in preparedness and confidence, especially in assets-driven practices (50 percent) and shared decision-making (46 percent). Notable gains were also recorded in shared commitments (69 percent) and collaborative leadership (47 percent).
· Qualitative feedback: Grantees highlighted the importance of asset-based approaches, restorative justice, and spaces for racial justice and community. Wellness Center Tours inspired new efforts, with one principal noting, “We were so inspired by our visit . . . this prompted us to reflect on ways to replicate this type of services at our school [for students, family, and staff].”
· Cohort 1 grantees showed growth across all five revised Capacity-Building Strategies in the APR from fall 2023 to spring 2024, with the most significant gains in transitioning from visioning to engaging. Shared Commitment had the highest shift (45 percent to 71 percent), followed by Community-Based Learning (21 percent to 49 percent). 
Local Educational Agency/District Spotlights
Direct feedback we have received from grantees indicates that these sessions and direct coaching and support have led to transformational initiatives in integrated student services, shared decision-making, and creating racially just school climates. Here are a few examples of this impact from across the county:
· Azusa Unified School District (USD) has emerged as a model for transformative Community Schools implementation by embedding the Four Cornerstone Commitments in its districtwide practices. The district invested in professional learning for all staff and hosted a three-day, conference-style professional development for staff. Restorative practices, including Community Circles, Peer Mediation, and Restorative Justice, have become central to the district’s culture. Coordinators model the framework by opening and closing meetings with circles and reinforcing asset-based practices. 
· Alhambra USD has been a trailblazer regarding developing structured, shared decision-making opportunities for interest holders across the district’s six Community Schools. In partnership with the teachers’ union, Alhambra USD has established a Community Schools steering committee at the district level. Additionally, each Community School in the district has an established Community School Collaborative, or Advisory Council, where diverse interest holders are represented. One school, Marguerita Elementary School, launched a Student Ambassador program to increase student voice and liaison with the Community School Collaborative.
· The LACOE Community Schools Initiative, which comprises 23 school sites and is funded through the CCSPP and a partnership with the Los Angeles County Department of Mental Health, has made strong progress with implementation of the framework. Last year, schools held 515 shared decision-making meetings; supported 2,940 family cases; and formed 87 community partnerships. The 2024–25 Community Schools surveys also revealed an increased shared sense of belonging and inclusion among students, parents, and staff.
It is when we read these stories, visit our sites, and talk with our grantees during the CoTPs and individualized coaching sessions that we begin to understand the impact of these co-learning strategies and the relationships and community that have been fostered. We are grateful for the once-in-a-generation chance, in collaboration with the S-TAC and the CDE, to guide implementation of the CCSPP in our Greater Los Angeles community schools.


[bookmark: _r07bsc62ugjc][bookmark: _Toc208583882][bookmark: _Toc209027393][bookmark: _Toc209032183][bookmark: _Toc209032924]Northern California R-TAC
The Northern California R-TAC, known as the North Star R-TAC, serves California’s 13 northernmost counties: Butte, Del Norte, Glenn, Humboldt, Lake, Lassen, Mendocino, Modoc, Plumas, Shasta, Siskiyou, Tehama, and Trinity. Our region is defined by its rural geography, diverse communities, and close-knit networks of educators and partners.
The Shasta COE leads the North Star R-TAC, working alongside North State Together and Partners for Rural Impact, while subcontracting directly with each COE in our region to ensure that TA and professional learning are responsive to local needs while coordinated as part of a cohesive regional strategy. This structure allows us to:
· Maintain close working relationships with every grantee school and district.
· Offer professional development and TA tailored to the specific context of each county, which mirrors the place-based nature of community schooling.
· Leverage regional collaboration to share learning, amplify impact, align strategies, and highlight rural strengths.
This dual emphasis on supporting hyperlocal needs and regional alignment has become a hallmark of our work. We embrace radical place leadership, or the idea that sustainable change begins with valuing the unique strengths of rural communities, cultures, and geographies. To serve such a geographically dispersed and diverse region, the North Star R-TAC employs a layered support model:
1. Regional Level: Large-scale convenings, cross-county professional learning, and regional communities of practice
2. Micro-Regional Level: Clusters of counties working together to address shared needs and contexts
3. County Level: Tailored support provided through subcontracted COEs to ensure that assistance is responsive to local conditions and priorities
This approach allows us to offer simultaneous breadth and depth: broad opportunities for cross-region peer learning and highly personalized support at the county and site levels.
North Star Highlights
Since its inception, the North Star R-TAC has provided dozens of professional development sessions across the region and reaches CCSPP grantees, non-grantees, and community partners. These offerings included workshops, trainings, regional convenings, one-to-one and small group coaching, and collaborative planning sessions.

Regional Level
· [bookmark: _skzq8brpx75d]Regional CoP: Year-long series of sessions on topics like needs assessments, advisory councils, braided funding, and community partnerships. Rural school spotlights and expert panels gave participants practical tools and peer connections.
· [bookmark: _v9ue2cldphen]Peer Learning Sessions: County Community School Leads (CCSLs) co-facilitated sessions on integrated supports, expanded learning, family engagement, and collaborative leadership. Each highlighted local rural examples and fostered cross-county collaboration.
· [bookmark: _kk8b276j7edi]Community School Coordinator Boot Camp: Provided new coordinators with training on role clarity, leadership strategies, and peer networking. Participants left with practical tools and stronger connections to support site-level implementation.
· [bookmark: _8jwwrelz26aw]Grant Writing Series: Delivered an eight-part virtual series to support Cohort 3 and 4 CCSPP applicants. Sessions broke down the Request for Applications process, scoring rubric, and implementation planning to boost participant confidence.
· [bookmark: _5c77x0q8isz8]Collective Impact: Through data walks and cross-initiative planning, counties identified shared goals and concrete next steps across existing organizations, initiatives, and community school work. 
Micro-Regional Level
· [bookmark: _yq6i01z77rtq]Results-Based Facilitation: Participants practiced real-world tools to improve meetings and collaborative leadership to target coordinators and others who facilitate community school advisory councils.
· [bookmark: _o27vh2yxzlpr]Community School Site Visits: Organized visits in Humboldt, Siskiyou, Butte, Tehama, and Trinity counties to showcase community school strategies in action. Attendees learned directly from schools and partners and exchanged ideas on sustainability and partnerships.
County Level
Under the direction of the R-TAC, CCSLs at each COE in our region provided professional learning opportunities, TA, and tailored support to potential grantees, funded CCSPP grantees, and community partners. The format and frequency of these supports varied by county and took into account factors such as the number of schools served, level of need, geographic coverage, and participant availability. CCSLs act as the first point of contact for grantees in their respective counties to ensure timely and relevant support. 
CCSLs implemented a range of support structures, including small communities of practice, one-on-one coaching, role-alike groups, and targeted trainings. Local decision-making about county-level offerings was intentional and allowed flexibility in designing learning opportunities and TA that were most meaningful and responsive to grantee needs. A detailed report of each county’s activities, including specific supports provided by CCSLs, is available in the North Star Annual Reflection Reports. 
[bookmark: _3nlho9qvlr6k]Looking Ahead
As we move into the 2025–26 year, the North Star R-TAC is focused on sustainability and deepening expertise across the region. Our vision of sustainability is broad and multifaceted; it includes financial sustainability but also extends to sustaining practices, relationships, and mindsets that make the community school approach transformative. Key priorities for the coming year include:
Fiscal Sustainability Training: Provide school and community partners with skills to navigate funding transitions, braid resources, and plan for long-term viability.
Sustaining Practices and Mindsets: Offer sessions that frame community schools as more than a funding stream, emphasize that they are both a practice and a mindset rooted in equity. Sustained change requires embedding collaboration, shared leadership, and place-based solutions into the fabric of schools and communities.
County-Level Professional Development: Continue to deliver differentiated offerings through our COE leads to ensure that every county addresses sustainability within its own context.
Regional Convenings: Host sessions designed to spark cross-county learning and provide a platform for schools to share strategies and models.
[bookmark: _5nzr5sk00n7d]The Road Forward
The North Star R-TAC enters 2025–26 with momentum, strengthened relationships, and a clear focus on sustainability. We remain committed to the belief that community schools are not simply a program but a long-term strategy for transformation. We are proud of the progress to date and energized by the opportunity to continue building a sustainable, rural-rooted model of community schools that can inform and inspire the statewide initiative. 

[bookmark: _Toc208583883][bookmark: _Toc209027394][bookmark: _Toc209032184][bookmark: _Toc209032925]Southern Coast R-TAC
This four-page summary will highlight who we are as the Southern Coast R-TAC (https://www.southerncoastrtac.net/), provide a brief overview of our collective efforts, share an overview of grantees within the region, celebrate regional accomplishments, and highlight what is on the horizon for the 2025–26 school year. 
[bookmark: _u0n0xgo7k7tt]The Southern Coast R-TAC comprises the following organizations: Community Schools Learning Exchange, Imperial COE, Orange County Department of Education, and San Diego COE. Collectively, we are tasked with providing professional development, models of practice, coaching, and TA and support to CCSPP grantees, non-grantees, LEAs, and school sites interested in or implementing the equity-enhancing and transformative community schools strategy. As outlined in the Southern Coast R-TAC Scope of Work, which is driven by a theory of action and best practices, the Southern Coast R-TAC aims to establish a cohesive system of support for grantees by building their capacity to support their respective LEAs and sites. 
[bookmark: _1cu1htg8oouu]Together, the Southern Coast R-TAC assists CCSPP grantees and non-grantees in increasing their capacity to drive their local CCSPP journey to transform school sites into community schools. We are human-centered and culturally responsive educational leaders who care about each and every student in the respective counties. Our collective superpower is Community, Access, Resilience, and Equity (C.A.R.E.). As an R-TAC, we believe in the transformative community schools strategy as a vehicle to humanize education and increase outcomes for the most marginalized and vulnerable youth while providing a curb-cut approach (https://ssir.org/articles/entry/the_curb_cut_effect) for all youth and families.
The community schools strategy provides curb-cut opportunities for each and every student, educator, family, and community. As an R-TAC, we are intentional about reflecting and centering the needs of LEAs and school sites. We, in turn, create spaces, events, and experiences for grantees and non-grantees to engage in professional learning; reflect; collaborate; and access resources and tools to take back to their LEAs, sites, and community school steering committees/councils. 
During Phase I (2022–25), as an R-TAC, we were intentional about building our COE teams and partners to engage the community and build relationships with LEAs, sites, partners, the S-TAC, CDE consultants, and other R-TACs around California. The Southern Coast R-TAC team comprises educational leaders from diverse backgrounds who have directly served school communities and COEs as classroom teachers, community school coordinators, school counselors, social workers, principals, LEA leaders, community partners, and COE leaders. Our diverse skills, mindset, experience, and expertise have positioned our team to tap into our collective strength to understand the diverse needs and lived experiences of educators, youth, families, and communities. We explore theory; engage educators, youth, and families; research best practices and data; and engage in learning and continuous improvement while reflecting on how what we do impacts the learning and lived experiences of grantees and non-grantees. We are striving to get it right and make a collective impact.
Overview of Grantees Within the Region
Within the Southern Coast R-TAC region, there are currently 69 LEAs and 372 sites (Figure 1) across the three counties. Imperial County has the fewest CCSPP sites at 37, and San Diego County has the greatest number of CCSPP sites at 188. In contrast to other R-TACs, the Southern Coast R-TAC is the second-largest R-TAC in California. While the grantees across San Diego, Orange, and Imperial counties have some shared characteristics, there are also distinct differences. The local context surrounding each LEA and school site varies, which requires the Southern Coast R-TAC to provide differentiated and tailored TA to meet the needs of diverse educators. For instance, the counties are geographically dispersed, with some serving urban, suburban, tribal, and rural communities. 
Figure 1: Year-to-Date Current CCSPP Implementation Grantees 
	Topic
	Imperial COE
	Orange County Department of Education
	San Diego COE
	Total

	Total Number of LEAs
	9
	23
	37
	69

	Total Number of Sites
	37
	147
	188
	372


Within the region, there were LEAs that started as planning grantees while others forwent planning and applied as implementation grantees. We are inclusive and provide access to our TA to all, including non-grantees and planning grantees who were not awarded implementation grants. Figure 2 displays all LEA grantees that were awarded by cohort from 2021 to 2025. Within the Southern Coast R-TAC, there were a total of 146 CCSPP awards from all three counties. 
Figure 2: CCSPP LEA Grants Awarded by Cohort, Planning, and Implementation
	County
	Cohort 1
2021–22
	Cohort 2
2022–23
	Cohort 3
2023–24
	Cohort 4
2024–25
	Totals
All Years

	San Diego
	19
	27
	22
	10
	78

	Orange
	13
	18
	56
	5
	147

	Imperial
	1
	9
	7
	3
	20

	R-TAC Total
	35
	52
	41
	18
	146


Southern Coast R-TAC Regional Accomplishments
In early findings from the 2024 Southern Coast R-TAC evaluation, grantees reported appreciation for the Southern Coast R-TAC professional development, TA, support, coaching, tools, and resources provided through webinars, differentiated learning opportunities, the Summit, CoPs, and more. Within the TA survey (n= 94) released in 2024 and 2025, over 73 percent of survey respondents believed that Southern Coast R-TAC helped support them in accomplishing something that they otherwise would not have achieved. Whether it is from the newsletter, video, webinar, email, phone call, CoP, toolkit, slide deck, or more, the Southern Coast R-TAC is providing a range of relevant products to offer responsive and differentiated support and TA that aligns with the specific needs of grantees. 
In 2022–23, as displayed in Figure 3, the newly developed Southern Coast R-TAC held seven events with 16 grantees and non-grantees attending. During the 2023–24 school year, the Southern Coast R-TAC hosted 37 events with 1,941 grantees and non-grantees. Furthermore, in 2024–25, the Southern Coast R-TAC held 98 events with 3,508 grantees and non-grantees in attendance. All events were created based upon specific grantee feedback from surveys, street data, focus groups, and more. 
Figure 3: Phase Professional Learning Opportunities 
	Year
	Number of Events
	Number of Attendees
	Southern Coast R-TAC Community Schools Events Hosted
(open to Grantees and Non-Grantees)

	2022–23
	7
	165
	Virtual and in-person network meetings

	2023–24
	37
	1,941
	Network meetings, CoPs, two-day in-person Summit, webinars, Street Data, Transformational Change, conference presentations, and more

	2024–25
	97
	3,508
	Network meetings, listening circles, two-day in-person Summit, Level I and Level III, CBO network, Street Data CoP, webinars, Cohort III Orientation, Sustainability, budget webinar, expanded learning, MTSS, Alignment and Coherence, Artificial Intelligence, HHSA network meetings, Community Engagement Initiative, APR TA, RFA TA, Needs and Assessment Deep Dive, Coordination, and more


Not only has the Southern Coast R-TAC supported grantees, the Southern Coast R-TAC hosted the January 2025 S-TAC two-day CoP; engaged the S-TAC, CDE consultants, Transforming Together (T2), Community Engagement Initiative COE support, Differentiated Assistance, Systems of Support, Breaking Barriers, Youth Summit, Street Data CoP, and National Community Schools Conference; presented at the S-TAC; presented at conferences; participated in Deep Dives; participated in state, regional, and national working groups and committees such as Multiple Measures, Digital Commons, Principal Guide Book, Teacher Fellows; and more.
On the Horizon for 2025–26: Southern Coast R-TAC TA Highlights
Every year is a new beginning to reflect, pivot, enhance, and strengthen our collective efforts and capacity as documented in the Scope of Work. During Phase 2, the Southern Coast R-TAC will continue to strengthen our collective efforts and build our internal capacity, provide TA, collaborate with the S-TAC and other R-TACs, and align/support other statewide initiatives. Specifically, as the Southern Coast R-TAC, we are looking forward to learning and growing together, honing our coaching, engaging in evaluation for continuous improvement, and COE coordination. We’ll provide quality-first TA and coordinate events and professional learning opportunities to elevate the capacity-building strategies, California Community Schools Framework, continuous improvement, student voice, and street data. Some of our planned efforts include a Virtual Summit (Theme: Centering Teaching, Learning, and Belonging in Community Schools), Cohort IV Orientation, four webinars, Level I, regional network meetings, CoPs for community school coordinators and principals, launching a Community Schools Professional Learning Series titled Teaching and Learning in Community Schools, Family Engagement Training for Educators, Coordinator Collaborative Leadership Workgroup, and more. In addition, we will continue to develop and enhance our partnerships by collaborating with the S-TAC and R-TACs in an effort to co-develop and share tools and resources. With sustainability in mind, we will continue our work with alignment and coherence of the community schools strategy with other initiatives. Specifically, we will continue to support and collaborate around the Community Engagement Initiative, Differentiated Assistance, Preschool–Third Grade Alignment, MTSS, and T2. 
[bookmark: _iqtkbx6unkzx]Community schools in our region are thriving thanks to the dedication of educators, coordinators, families, and community partners. LEAs and school sites are embracing the journey of implementing whole-child, equity-enhancing, thriving community schools. We’re excited to continue our work to center youth; deepen relationships with educators, families, and partners; expand learning opportunities; and celebrate the incredible work happening in community schools throughout the Southern Coast R-TAC. To learn more about the Southern Coast R-TAC, please visit the Southern Coast R-TAC website at https://www.southerncoastrtac.net/.


[bookmark: _Toc208583884][bookmark: _Toc209027395][bookmark: _Toc209032185][bookmark: _Toc209032926]Southern Inland R-TAC
Introduction
The Southern Inland R-TAC, led by the San Bernardino County Superintendent of Schools, plays a vital role in advancing the CCSPP across the Southern Inland region. In partnership with Capacity to Impact, the Los Angeles Education Partnership, and the California School-Based Health Alliance, the Southern Inland R-TAC provides TA, coaching, professional learning, and evaluation support to schools and districts. Its work emphasizes instructional leadership, equity-centered practices, health and wellness, family engagement, and continuous improvement to ensure a whole-child, whole-community approach to education.
Since its inception, Southern Inland R-TAC has expanded in each CCSPP cohort and serves Inyo, Mono, Riverside, and San Bernardino counties. This rapid growth reflects the increasing demand for community schools and the Southern Inland R-TAC’s ability to adapt its supports to diverse urban, suburban, and rural contexts. As one of California’s eight R-TACs, the Southern Inland R-TAC not only builds local capacity but also contributes to the state’s collective learning by strengthening the four CCSPP pillars—Integrated Support Services, Family and Community Engagement, Collaborative Leadership, and Expanded Learning Time and Opportunities—with equity and continuous improvement at the core.
Core Work of Southern Inland R-TAC
· Capacity-Building and TA: Coaching, office hours, webinars, and evaluation tools
· Professional Learning Structures: CoTPs, Peer Learning webinars, Community Schools Partner Convenings (Fall/Spring), the Community Schools Foundations Workshop, Spotlight webinars, and podcasts
· Partnerships: Collaboration with counties, nonprofits, and agencies to expand student support
· Data and Evaluation: Listening and Learning tours, outcome tracking, and grantee feedback loops
Key Outputs
The Southern Inland R-TAC has experienced rapid growth in scope and reach and has expanded its support from 49 grantees in 2023–24 to 212 schools across 65 districts by 2024–25, including 88 new school sites added through the 2025–26 Cohort 4 grants. This expansion reflects both the growing demand for community schools and the center’s capacity to adapt supports across diverse urban, suburban, and rural contexts. To meet these needs, the Southern Inland R-TAC has developed a layered professional learning system that combines dozens of webinars, 24 Spotlight sessions, and a series of podcasts featuring student, family, and educator voices. These opportunities allow grantees to access strategies, tools, and peer examples in multiple formats, and participant feedback consistently highlights increased understanding, stronger networks, and actionable takeaways.
Beyond webinars, the Southern Inland R-TAC has invested heavily in convenings and collaborative spaces such as the annual Wellness Conference, regional convenings, and specialized training in restorative practices. These events have drawn large audiences and elevate student and family voices while modeling how whole-child and equity-driven approaches can be operationalized at scale. Underpinning all of this professional development is a strong evaluation infrastructure: a shared logic model, aligned APR tools, and cross-county data systems that support continuous improvement. By weaving together reach, professional development, convenings, and evaluation systems, the Southern Inland R-TAC has created a robust framework that strengthens implementation across the region and ensures that schools are supported in building sustainable, equity-centered community school models.
Key Outcomes
The work of the Southern Inland R-TAC has generated several important outcomes across the region. Schools have reported reductions in chronic absenteeism, stronger student re-engagement, and early gains in math achievement that reflect progress toward whole-child success. Families and communities are increasingly involved through advisory groups, listening sessions, and innovative formats like fishbowl conversations that have elevated caregiver and student voices in decision-making. At the leadership level, districts have established cross-departmental teams and strengthened principal and coordinator capacity, which fosters a culture of shared responsibility. Finally, continuous improvement practices have become more deeply embedded, with reflection cycles and data-driven decision-making now guiding school and district implementation efforts.
Special Section: Deep Dive Participation—Southern Inland R-TAC and Ontario-Montclair School District
The Deep Dive strategy, led by the S-TAC, focuses on scaling effective practices and learning from challenges across selected LEAs. In 2024–25, the Ontario-Montclair School District (OMSD) was chosen as a Cohort 2 Deep Dive site, with Southern Inland R-TAC serving as the regional partner.
Ontario-Montclair School District Contributions
· Vision and Leadership: Superintendent and cabinet established a bold, unifying vision; “spotlight teachers” model highlights practice
· Community Engagement: Families shaped planning through structured feedback forums and fishbowl discussions
· Data Use: Blended traditional metrics (absenteeism, academics) with partnership and engagement indicators
Key Learnings from the Ontario-Montclair School District Deep Dive
· Leadership Matters: Superintendent and cabinet aligned community schools with districtwide priorities.
· Process Coaching: Monthly check-ins created reflective spaces with the Southern Inland R-TAC and the S-TAC.
· Communities of Practice: Teacher Fellows refined community-based learning and shared innovations statewide.
Learning Artifacts Produced
· Digital Stories: Fellows documented transformational impact
· Practice Profiles: Documented processes and collaborations for statewide learning
· Data Use Cases: Localized studies of community school success measures
· Scholarship: Contributions to the UCLA Community Schooling Journal
Outcomes of Deep Dive Participation
· Elevated OMSD as a model district for community-based learning.
· Strengthened Southern Inland R-TAC’s capacity to tailor TA with real-time feedback.
· Enhanced statewide learning through exchanges and communities of practice.
Conclusion
From 2023 to 2025, the Southern Inland R-TAC expanded CCSPP implementation to over 200 schools, strengthened family engagement and collaborative leadership, and contributed to reductions in chronic absenteeism and gains in math achievement. The Deep Dive with OMSD demonstrates the Southern Inland R-TAC’s ability to not only provide technical support but also generate actionable insights for statewide learning. Sustaining progress will require continued investment in leadership development, partnerships, and equity-focused continuous improvement.
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