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h e ELA/ELD Framework p rovides g u idanc e on th e im p l em entation of two sets of standards: 
th e C A C C SS for E L A / L iterac y and th e C A E L D Standards. A l th ou g h two sep arate doc u m ents, 
th ese standards are inex tric ab l y l ink ed in th eir c onc ep tion and real iz ation in C al ifornia’ s 

c l assroom s. L iterac y and l ang u ag e are fu ndam ental el em ents of every disc ip l ine and sh ou l d b e 
tau g h t in way s th at fu rth er stu dents’ devel op m ent of th eir sk il l s, ab il ities, and k nowl edg e in l iterac y , 
language, and the specific area of study. Students who are ELs have the added task of navigating the 
p ath toward m astery of ac adem ic l iterac y and c ontent k nowl edg e wh il e sim u l taneou sl y devel op ing fu l l 
proficiency in English as an additional language. 

T h is c h ap ter ou tl ines th e essential el em ents of eac h set of standards and disc u sses th eir 
b ac k g rou nd, intent, natu re, and org aniz ation and stru c tu re. T h e c h ap ter c onc l u des with an 
ex am ination of th e interrel ationsh ip s b etween th e C A C C SS for E L A / L iterac y ( h ttp : / / www. c de. c a. g ov/ 
be/st/ss/documents/finalelaccssstandards.pdf ) and th e C A E L D Standards ( h ttp : / / www. c de. c a. g ov/ sp / 
el / er/ el dstandards. asp ) . I f l ang u ag e arts instru c tion is p rovided in a l ang u ag e oth er th an E ng l ish ( e. g . , 
in an al ternative b il ing u al p rog ram ) , instru c tion in th at l ang u ag e sh ou l d b e desig ned ac c ording to th e 
sam e standards and p rinc ip l es indic ated for l ang u ag e arts and l iterac y instru c tion in th is fram ework . 
Som e b il ing u al p rog ram s al so h ave a version of th e C C SS for th e desig nated l ang u ag e oth er th an 
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English. For example, the Common Core en Español for Spanish Language Arts and Literacy (https://
commoncore-espanol.sdcoe.net/) (SDCOE 2013) provides valuable guidance for bilingual programs 
where Spanish language arts is taught. 

In this ELA/ELD Framework, five key themes organize the discussion of the CA CCSS for 
ELA/Literacy and the CA ELD Standards: 

• Meaning Making
• Language Development
• Effective Expression
• Content Knowledge
• Foundational Skills
These crosscutting themes signify the interrelated nature of the strands of both sets of standards

and present them in an integrated context. They are discussed in greater detail in subsequent sections 
of this chapter and throughout the framework. See especially chapter 2.

CA CCSS for ELA/Literacy
Background

The development of the CCSS is the result of a multistate effort to establish a shared set of clear 
educational standards for English language arts and mathematics for voluntary adoption. Led by the 
National Governors Association (NGA) and the Council of Chief State School Officers (CCSSO), the 
standards were designed using the best available evidence and the highest state standards from 
across the country and globe. Created by a diverse group of teachers, experts, parents, and school 

administrators who represent the aspirations for our children and 
the realities of the classroom, “these standards are designed to 
ensure that students graduating from high school are prepared to 
go to college or enter the workforce and that parents, teachers, 
and students have a clear understanding of what is expected of 
them. The standards are benchmarked to international standards 
to guarantee that our students are competitive in the emerging 
global marketplace” (NGA/CCSSO 2010d, Frequently Asked 
Questions).

Building on the quality and rigor of California’s 1997 English–
Language Arts Content Standards, the adoption of the CCSS in 
2010 signals a renewed commitment to ensure that all California 
students gain the skills and knowledge necessary to succeed in 
a global economy and technology-rich workplace as responsible, 
actively engaged citizens. With the additions recommended by the 

California State Academic Content Standards Commission, the CA CCSS for ELA/Literacy describe the 
knowledge and skills in reading, writing, speaking, listening,1 and language that all students need for 
college and career readiness across academic content areas. These standards, along with the CCSS 
for Mathematics, the Next Generation Science Standards, and the CA ELD Standards are a part of a 

1 As noted throughout this framework, speaking and listening should be broadly interpreted to include signing and viewing 
for students who are deaf and hard of hearing whose primary language is American Sign Language (ASL). Students who 
are deaf and hard of hearing who do not use ASL as their primary language but use amplification, residual hearing, listening 
and spoken language, cued speech and sign supported speech, access general education curriculum with varying modes of 
communication. 
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According to the NGA Center for Best Practices and the CCSSO, the standards “define the 

 
 

 

nationwide movement to ensure that kindergarten through grade twelve students gain the necessary 
literacy, mathematical, scientific, civic, and English language understandings and practices required in 
21st century civic life, higher education, and workplace communities. 

knowledge and skills students should have [mastered] within their Moreover, the standards K–12 education careers so that they will graduate high school able 
are designed to provide to succeed in entry-level, credit-bearing academic college courses 

and in workforce training programs” (NGA/CCSSO 2010a, About guidance on what students 
the Standards). Moreover, the standards are designed to provide need to know while 
guidance on what students need to know while California and its California and its local 
local education agencies work together to formulate how students education agencies work 
engage in learning and thereby create an accessible roadmap together to formulate 
for teachers, administrators, community members, parents, and how students engage in students to navigate the pursuit of these important instructional 

learning . . .goals. 

Intent of the CA CCSS for ELA/Literacy 
The CDE’s 2011 transition plan, A Blueprint for Great Schools, expresses the vital importance of 

the CA CCSS for ELA/Literacy and Mathematics in achieving California’s goals for its students. “The 
highest performing school systems in the world prepare their students to apply rigorous academic 
content knowledge to real life situations. The end goal is to foster each student’s ability to create 
innovative solutions for complex problems and to bring higher levels of economic prosperity and 
social cohesion. As a result, these students are better able to lead productive and prosperous adult 
lives. Every California student deserves these same opportunities. In our increasingly complex society, 
students need to use knowledge in flexible ways, and develop complex reasoning and problem solving 
skills and abilities to collaborate and communicate in multiple forms” (CDE 2011, 11). 

The introduction of the CA CCSS for ELA/Literacy provides a portrait of students who meet the 
standards. These students “readily undertake the close, attentive 
reading that is at the heart of understanding and enjoying In our increasingly complex complex works of literature. They habitually perform the critical 

society, students need reading necessary to pick carefully through the staggering amount 
to use knowledge in of information available today in print and digital media. They 
flexible ways, and develop actively seek the wide, deep, and thoughtful engagement with 
complex reasoning and high-quality literary and informational texts that builds knowledge, 

enlarges experience, and broadens worldviews. They reflexively problem solving skills and 
demonstrate the cogent reasoning and use of evidence that is abilities to collaborate and 
essential to both private deliberation and responsible citizenship in communicate in multiple a democratic republic. In short, students who meet the standards 

forms. develop the skills in reading, writing, speaking, and listening that 
are the foundation for any creative and purposeful expression in 

language” (CDE 2013a, 2–3). 
This portrait, coupled with the following statement of the “Capacities of Literate Individuals” (see 

also the introduction to this ELA/ELD Framework, figure I.1), depicts the capabilities that successful 
California students will achieve. “As students advance through the grades and master the standards 
in reading, writing, speaking, listening, and language, they are able to exhibit with increasing fullness 
and regularity these capacities of the literate individual. They demonstrate independence; they build 
strong content knowledge; they respond to the varying demands of audience, task, purpose, and 
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discipline; they comprehend as well as critique; they value evidence; they use technology and digital 
media strategically and capably; and they come to understand other perspectives and cultures” (CDE 
2013a, 6). 

The CA CCSS for ELA/Literacy also advocate that students read widely—interacting with and 
viewing a broad range of high-quality literary and informational texts and performances—to become 
broadly literate. This breadth is highlighted by the College and Career Readiness Anchor Standards: 

To become college and career ready, students must grapple with works of exceptional craft 
and thought whose range extends across genres, cultures, and centuries. Such works offer 
profound insights into the human condition and serve as models for students’ own thinking 
and writing. Along with high-quality contemporary works, these texts should be chosen 
from among seminal U.S. documents, the classics of American literature, and the timeless 
dramas of Shakespeare. Through wide and deep reading of literature and literary nonfiction 
of steadily increasing sophistication, students gain a reservoir of literary and cultural 
knowledge, references, and images; the ability to evaluate intricate arguments; and the 
capacity to surmount the challenges posed by complex texts. (CDE 2013a, 46). 

The attention to the range and content of student reading makes clear the need to entice children 
to read early with enthusiasm and joy and the need to sustain all learners’ love and passion for 
reading and language as they build their skill, stamina, and capacities to read and express even more. 

The clear continuum of learning from kindergarten to grade twelve outlined by the CA CCSS for 
ELA/Literacy compels educators to view their instruction as part of each student’s multi-year journey 
of learning. This longitudinal view is an important aspect in California’s vision to address educational 
inequities that have persisted in the state. California’s commitment to equity and achievement for all 
students forms the center of the Common Core State Standards Systems Implementation Plan for 
California, “This system of clear expectations for student 
achievement promotes educational equity. This equity— Moving every student to college 
ensured through universal access for all students—is the and career readiness requires that 
cornerstone to our educational philosophy. It’s from the 

educators help students make results of our continuing research for and development 
of improved programs and instructional techniques that consistent progress along the 
students will actually achieve their true potential for path articulated by the CA CCSS 
academic success. When this success is attained—when for ELA/Literacy. This is especially 
there is no measureable gap between the academic important for students who 
performance levels of student subgroups—we will have have stalled in their progress at 
achieved true educational equality” (CDE 2013b, 1–2). particular points in their academic Moving every student to college and career readiness 

careers. requires that educators help students make consistent 
progress along the path articulated by the CA CCSS for 
ELA/Literacy. This is especially important for students who have stalled in their progress at particular 
points in their academic careers. 

New Emphases in the CA CCSS for ELA/Literacy 
Three new emphases in the CA CCSS for ELA/Literacy include increased attention to informational 

text, textual evidence, and text complexity. Often viewed as “shifts” from previous sets of standards, 
they impact the implementation of the standards, including professional learning, assessment, 
and curriculum. Drawn from the discussion of the shifts provided by Achieve the Core (Student 
Achievement Partners 2013), the three emphases are described in the following sections. 
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Content- R ich I nformational T ex ts 
Building knowledge through content-rich nonfiction, supported by realia and authentic experiences, 

plays an essential role in literacy and in the standards. In kindergarten through grade five, fulfilling 
th e standards req u ires a 5 0 / 5 0 b al anc e b etween inform ational and l iterary reading . I nform ational 
reading primarily includes content rich non-fiction in history/social studies, science, and the arts. The 
standards in kindergarten through grade five strongly recommend that students build coherent content 
k nowl edg e b oth with in eac h y ear and ac ross y ears. 

In grades six through twelve, ELA classes place much greater attention on a specific category 
of informational text—literary nonfiction—than has been traditional. Examples include biographies, 
m em oirs, j ou rnal ism , sp eec h es, and m ore. I n g rades six th rou g h twel ve, th e standards for l iterac y in 
h istory / soc ial stu dies, sc ienc e, and tec h nic al su b j ec ts ensu re 
th at stu dents c an indep endentl y b u il d k nowl edg e in th ese 
disc ip ines th rou h  reading  and writing  wh ic h  om em ent 
h ands- on au th entic  ex p erienc es.  B y  g rade eig h t,  inform ational 
tex t sh ou l d rep resent 5 5  p erc ent of stu dents’  reading  ac ross 
al  su ec t areas,  and y  rade twel ve it sh ou d rep resent 0  
p erc ent.  Stu dents’  ex p osu re to inform ational  tex t is a sh ared 
resp onsib il it  esp ec ial y  in rades six  th rou h  twel ve,  th e k 
of stu dents’  interac tions with  inform ational  tex t tak es p l ac e in 
th e ontex t of ric h  ontent earning  ac ross th e disc ip ines.  o 
b e c l ear,  th e standards do req u ire su b stantial  attention to l iteratu re th rou g h ou t k inderg arten th rou g h  
grade twelve as half of the required work in kindergarten through grade five and the core of the work 
of A  teac ers in rades six  th rou h  twel ve.  

R esponding  and Arg uing  from T ex tual Ev idence 
T h e standards p l ac e a p rem iu m  on reading ,  writing ,  and sp eak ing  g rou nded in evidenc e from  tex t,  

b oth  l iterary  and inform ational ,  with  stu dents writing  to sou rc es.  Stu dents u se evidenc e from  tex ts to 
p resent c arefu l  anal y ses,  wel l defended c l aim s,  and c l ear inform ation.  R ath er th an ask ing  stu dents 
q u estions th ey  c an answer sol el y  from  th eir p rior k nowl edg e or ex p erienc e,  teac h ers ex p ec t stu dents 
to answer q u estions th at dep end on th eir h aving  read and c l osel y  attended to th e tex t or tex ts.  T h e 
standards al so req u ire th e c u l tivation of narrative writing  th rou g h ou t th e g rades,  and in l ater g rades 
a c om m and of seq u enc e and detail  is essential  for effec tive arg u m entative and inform ational  writing .  
L ik ewise,  th e reading  standards foc u s on stu dents’  ab il ity  to read c arefu l l y  and g rasp  inform ation,  
arg u m ents,  ideas and detail s b ased on evidenc e from  tex t.  Stu dents sh ou l d b e ab l e to answer a rang e 
of text-dependent q u estions;  th ose th at req u ire eng ag em ent with  th e tex t,  inc l u ding  q u estions th at 
dem and th at stu dents m ak e inferenc es b ased on tex tu al  evidenc e.  

Complex  T ex ts and Academic L ang uag e 
e standards nec essitate reg ar rac tic e with  om ex  tex ts and ac adem ic  ang ag e.  ath er th an 

foc sing  sol el y  on th e sk i s of reading  and writing  th e standards ig ig t th e rowing  om ex ity  
of th e tex ts stu dents sh ou d read to e ready  for th e dem ands of ol eg e and areers.  e standards 

il d a stair ase of tex t om ex ity  so th at al  stu dents are ready  for th e dem ands of ol eg e-  and 
areer evel  reading  no ater th an th e end of ig h  sc ool .  

C l osel y  rel ated to tex t c om p l ex ity — and inex tric ab l y  c onnec ted to m eaning  m ak ing  and effec tive 
ex ression— is a foc s on ac adem ic  ang ag e,  inc ding  eneral  ac adem ic  voc ab ary  words th at 
ap p ear in a variety  of c ontent areas,  su c h  as ignite and commit) and domain-specific vocabulary 
words th at are ar el y  disc ip ine ou nd,  su h  as hypotenuse and mitosis .  

l g , c p l Building knowledge through 
 contentrich nonfiction, 

supported by realia and 
authentic experiences, plays 
an essential role in literacy 

 and in the standards. 

l b j b g l 7

y ; l g g b u l

c c l l T

E L h g g
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Sim il arl y , th e standards h ig h l ig h t th e im p ortanc e of g ram m atic al stru c tu res and u sag e. I n 
particular, understanding the purposes for using specific grammatical features in particular disciplines 
and tex t ty p es and k nowing h ow to u se k nowl edg e of g ram m ar to c om p reh end c om p l ex ac adem ic 
texts are emphasized (NGA/CCSSO 2010c, Appendix A). Students gain proficiency with academic 
l ang u ag e as th ey read, write, and disc u ss c om p l ex ideas and inform ation and as th ey u se p rec ise 
l ang u ag e to c om m u nic ate with one anoth er in th e c ou rse of eng ag ing l earning ex p erienc es, inc l u ding 
c onc rete h ands- on ex p erienc es. 

Nature of the CA CCSS for ELA/Literacy 
T h e C ol l eg e and C areer R eadiness ( C C R ) A nc h or Standards in th e strands of R eading , W riting , 

Sp eak ing and L istening , and L ang u ag e form th e backbone or c entral stru c tu re of th e standards. 
“Grade-specific K–12 standards [CCSS] in reading, writing, speaking, listening, and language translate 

th e b road ( and, for th e earl iest g rades, seem ing l y distant) 
aim s of th e C C R  [ A nc h or]  Standards into ag e-  and attainm ent
ap rop riate term s”  E  a,   e R  nc or Standards 
define the threshold for readiness as students pursue their 
postsecondary goals for college and careers. (See figure 1.1 on 
th e nex t p ag e.  

T h e standards set ex p ec tations not onl y  for E ng l ish  
ang ag e arts  t al so for iterac y  in istory soc ial  
stu dies,  sc ienc e,  and tec nic al  su ec ts.  st as stu dents earn
to read,  write,  sp eak ,  l isten,  and u se l ang u ag e effec tivel y  in 

 so too do th ey  earn th e iterac y  sk i s and nderstanding s 
req ired for ol eg e and areer readiness in m tip e disc ip ines.  
L iterac y  standards for g rade six  and ab ove are p redic ated on 
teac ers of E A ,  istory soc ial  stu dies,  sc ienc e,  and tec nic al  
su b j ec ts u sing  th eir c ontent area ex p ertise to h el p  stu dents 
m eet th e artic ar al eng es of reading  writing  sp eak ing ,  

-
The crossdisciplinary nature 
of the standards, exemplified 
by the specific standards 
for literacy in history/ 
social studies, science, and 
technical subjects for grades 
six through twelve, and the 
emphasis on informational 
text across all grades, are 
unique in the history of 
standards development. 

p ( C D 2 0 1 3 2 ) . T h C C A h

)

l u ( E L A ) b u l h /
h b j J u l

E L A , l l l l u
u c l c u l l l

h L h / h

p u l c h l , ,
listening, and language in their respective fields. It is important to note that the literacy standards in 
h istory / soc ial  stu dies,  sc ienc e,  and tec h nic al  su b j ec ts are not m eant to rep l ac e c ontent standards in 
th ose areas t rath er to su em ent th em  E  a,  . 

The cross-disciplinary nature of the standards, exemplified by the specific standards for literacy in 
h istory / soc ial  stu dies,  sc ienc e,  and tec h nic al  su b j ec ts for g rades six  th rou g h  twel ve,  and th e em p h asis 
on inform ational  tex t ac ross al l  g rades,  are u niq u e in th e h istory  of standards devel op m ent.  T eac h ers 
and sc h ool  l eaders need to eng ag e in an u np rec edented l evel  of c ol l ab oration and c oordination in 
order to ac h ieve th eir intent.  

b u p p l ( C D 2 0 1 3 2 )
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T h e California additions  to th e SS for iterac y  ig ig t ritic al  areas of im ortanc e 
for C al ifornia’ s stu dents.  T h e additions reinforc e th e c ru c ial  p l ac e of fou ndational  sk il l s in every  
stu dent s su ess in reading  e im ortanc e of voc ab ary  and th e need for an or aniz ed rog ram  
to devel op  every  stu dent s dep th  of voc ab ary  in ng ish  ang ag e arts and ac ross th e disc ip ines are 
u ndersc ored b y  th e additions.  A l so essential  are strong  p rog ram s th at b u il d reading  c om p reh ension 
u sing  tex ts th at rep resent th e variety  of c ontent areas and tex t ty p es,  inc l u ding  th e ric h  and 
c u l tu ral l y  diverse c ontrib u tions of A m eric an au th ors.  F orm al  p resentations and writing ,  as m eans of 
effec tive c om m u nic ation,  are c ru c ial  for C al ifornia stu dents as wel l .  T h ese c onc ep ts and oth ers are 
streng th ened y  th e item s added to th e A  SS for iterac  n addition,  standards added to th e 
language strand require California students to write fluidly and legibly in cursive or joined italics. 

Key Themes of the CA CCSS for ELA/Literacy 
Several  ey  th em es em er e in th e ex am ination of th e A  SS for iterac y  and al so th e 

A  D  Standards,  disc ssed in a su seq ent sec tion of th is ap ter)  ese inc de th e im ortanc e 
of m eaning  m ak ing  from  th e earl iest rades;  th e ritic al  rol e of ang ag e— esp ec ial y  ac adem ic  

ang ag e,  inc ding  voc ab ary — in om reh ending ,  

C C E L A / L h h l h c p

’ c c . T h p u l g p
’ u l E l l u l

b C C C E L A / L y . I

k g C C C E L A / L (
C E L u b u c h . T h l u p

g c l u l
l u l u u l c p
c om osing  om m nic ating  and ol ab orating  th e ower of 
effec tive ex p ression in oral , 2  visu al ,  and written form s;  th e 
interrel ationsh ip  b etween c ontent k nowl edg e and l iterac y  
devel op m ent;  and th e nec essity  of m astering  th e fou ndational  
sk i s of reading  earl y  in a i d’ s ac adem ic  areer  ese 
th em es are b est c u l tivated with in an integ rated,  m otivating ,  
eng ag ing ,  resp ec tfu ,  and intel ec tu al y  c h al eng ing  earning  
environm ent or c ontex t th at h el p s stu dents’  ac h ieve th e 
 oal s of E L A / l iterac y  and E L D  instru c tion:  stu dents devel op  
th e readiness for c ol l eg e,  c areers,  and c ivic  l ife;  attain th e 
 ap ac ities of l iterate individu al s;  b ec om e b roadl y  l iterate;  and 
ac ire th e sk i s for iving  and earning  in th e st entu ry .  
ven th ou h  th e A  SS for iterac y  are divided into 

R eading ,  W riting ,  Sp eak ing  and L istening ,  and L ang u ag e 
strands for onc ep tu al  arit  th e A  SS for iterac y  rop ose an integ rated m odel  of instru tion 
in wh ic h  th e roc esses of om m nic ation are osel y  onnec ted.  

n im ortant rp ose of th is fram ework  is to ou tl ine ow teac ers in al ifornia an su essf y  
implement the standards as illustrated in figure 1.2. The outer ring of the figure represents the 
goals of ELA/ELD programs for all students. The white field identifies context characteristics of high 

al ity  instru tion for al  stu dents as al ed for y  th e A  SS for iterac y  and oth er ontent 
standards. At the center and core of the figure are the CA CCSS for ELA/Literacy and the key themes 
th ey  em ody :  M eaning  M ak ing ,  L ang uag e Dev elopment,  Effectiv e Ex pression,  Content 
K now ledg e,  and F oundational Sk ills  W ith in th at ore,  th e A  D  Standards rovide idanc e on 
su orting  s to ac ess and ac ieve th e A  SS for iterac y  y  am if ing  th ose A  SS for 

iterac y  th at are m ost ritic al  for devel op ing  advanc ed evel s of ng ish  See th e nex t sec tion of 
th is ap ter for a disc ssion of th e A  D  Standards and see ap ter 2  in th is ELA/ELD Framework  
for eng th ier disc ssions of el em ents of th e rap ic ) 

p , c u , c l ; pEven though the CA CCSS for 
ELA/Literacy are divided into 
Reading, Writing, Speaking 
and Listening, and Language 
strands for conceptual clarity, 
the CA CCSS for ELA/Literacy 
propose an integrated model 
of instruction in which the 
processes of communication 
are closely connected. 

g

c

l l c h l c . T h

l l l l l

q u l l l l 2 1 c
E g C C C E L A / L

c c l y , C C C E L A / L p c
p c u c l c

A p p u h h C c c c u l l

q u c l c l b C C C E L A / L c

b
. c C E L p g u

p p E L c h C C C E L A / L b p l y C C C
E L A / L c l E l . (

c h u C E L c h
l u g h .

2   F or stu dents wh o are deaf and h ard of h earing  wh o u se A SL  as th eir p rim ary  ang u ag e,  th e term  oral  refers to th e u se of 
sig n ang u ag e. 
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Figure 1.2. Circles of Implementation of ELA/Literacy and ELD Instruction

The CA CCSS for ELA/Literacy call for increased rigor of thought and complexity of text; an 
intertwining of curriculum, instruction, and assessment; increased teacher professionalism and 
expertise to teach effectively, observe their students carefully, and scaffold student learning; and 
shared responsibility to integrate content, language, and literacy and to assess student progress and 
provide tailored instruction so that all students achieve. The CA CCSS for ELA/Literacy also call for rich 
instruction that skillfully combines related standards, inquiry-based learning, research, analysis of text 
and media, and use of textual evidence and effective arguments in writing. Through this instruction, 
students develop “the ability to gather, comprehend, evaluate, synthesize, and report on information 
and ideas, to conduct original research in order to answer questions or solve problems, and to analyze 
and create a high volume and extensive range of print and nonprint texts in media forms old and new” 
(CDE 2013a, 3).

Organization and Structure of the CA CCSS for ELA/Literacy
The CA CCSS for ELA/Literacy are organized by strands, which include Reading, Writing, Speaking 

and Listening, and Language. In Reading, the standards are further divided by domains, including 
literature, informational text, and foundational skills (kindergarten through grade five only). Literacy 
standards for Reading and Writing are specified in history/social studies, science, and technical 
subjects. The sub-headings (or sub-strands) that organize the standards within each strand are 
consistent across the CCR Anchor Standards and the grade-level and grade-band standards. For 
example, the sub-strands in Reading are key ideas and details, craft and structure, integration of 
knowledge and ideas, and range of reading and level of text complexity; these appear in all grade 
levels and grade bands. Figure 1.3 provides an overview of the structure of the standards by strand, 
domain, sub-strand, and standards.
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Figure 1.3. Structure of the CA CCSS for ELA/Literacy 

Strand Domains Sub- strands Standards 

R eading L iterature (Grades K–12) 
I nformational T ex t ( G rades 
K–12) 
L iteracy in H istory/ Social 
Studies 
(Grades 6–12) 
L iteracy in Science/ T echnical 
Subj ects (Grades 6–12) 

Note: References to history/social 
studies, science, and technical 
subjects are embedded within the 
K–5 standards. 

K ey I deas and D etail s 1–3 

C raft and Stru c tu re 4–6 

I nteg ration of K nowl edg e and 
I deas 

7–9 
Standard 8 
N / A for 
L iteratu re 

R ang e and L evel of T ex t 
C om p l ex ity 

1 0 

F oundational Sk ills ( G rades 
K–5) 

P rint C onc ep ts 1 
(Grades K–1) 

P h onol og ic al A wareness 2 
(Grades K–1) 

P h onic s and W ord R ec og nition 3 
(Grades K–5) 

F l u enc y 4 
(Grades K–5) 

W riting (Grades K–12) 
L iteracy in H istory/ Social 
Studies, Science, and 
T echnical Subj ects ( G rades 
6–12) 

Note: References to history/social 
studies, science, and technical 
subjects are embedded within the 
K–5 standards. 

T ex t T y p es and P u rp oses 1–3 

P rodu c tion and D istrib u tion of 
W riting 

4–6 
Standard 4 
b eg ins in 
G rade 2 

R esearc h to B u il d and P resent 
K nowl edg e 

7–9 
Standard 9 
b eg ins in 
G rade 4 

R ang e of W riting 1 0 
B eg ins in 
G rade 2 

Speak ing 
and 

L istening 

(Grades K–12) C om p reh ension and C ol l ab oration 1–3 

P resentation of K nowl edg e and 
I deas 

4–6 

L ang uag e (Grades K–12) C onventions of Standard E ng l ish 1–2 

K nowl edg e of L ang u ag e 3 
B eg ins in 
G rade 2 

V oc ab u l ary A c q u isition and U se 4–6 

Source 
C al ifornia D ep artm ent of E du c ation. 2 0 1 2 . C C SS: Overview of th e C om m on C ore State Standards for C 

“ T h e F ou r Strands. ” C al ifornia C om m on C ore State Standards P rofessional L earning M odu l es. 
al ifornia E du c ators. 
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For kindergarten through grade five, a comprehensive set of standards proposes reading, 
writing ,  sp eak ing ,  l istening ,  and l ang u ag e c om p etenc ies ac ross a rang e of l iterary  and inform ational  
tex ts,  inc ding  istory soc ial  stu dies,  sc ienc e,  and tec nic al  su ec ts.  ven th ou h  th e A  SS for 
ELA/Literacy at kindergarten through grade five are organized into one set of standards most often 
tau t y  one teac er  th e sk il s and nowl edg e stu dents earn in iterac y  are intended to e 
ap p l ied ac ross al l  c ontent areas.  Stu dents l earn to c om p reh end l iteratu re and c ontent area tex ts from  
th e earl iest g rades and write ac ross a rang e of g enres and su b j ec ts.  

R ec og niz ing  th at stu dents in g rades six  th rou g h  twel ve are m ost often tau g h t b y  several  teac h ers,  
th ere are two sets of standards:  th e E L A  standards for E ng l ish  l ang u ag e arts teac h ers and th e l iterac y  
standards for teac h ers of h istory / soc ial  stu dies,  sc ienc e,  and tec h nic al  su b j ec ts.  T ec h nic al  su b j ec ts 
are generally defined as all other subject matter, including mathematics, career-technical education, 
th e arts,  and worl d l ang u ag es.  T h e l iterac y  standards for h istory / soc ial  stu dies,  sc ienc e,  and tec h nic al  
su b j ec ts inc l u de onl y  th e strands of R eading  and W riting ,  al th ou g h  attention to sp eak ing ,  l istening ,  
and l ang u ag e k nowl edg e and u se are nec essary  c om p onents of l iterac y  instru c tion in th ese c ontent 
areas.  

e stru tu re of th e standards is f rth er i strated y  th e orresp ondenc e of th e R  nc or 
Standards to th e standards for eac h  g rade l evel  or sp an:  k inderg arten th rou g h  g rade eig h t,  g rades 
nine and ten,  and g rades el even and twel ve.  F or ex am p l e,  C C R  A nc h or Standard 1  in reading  states:  

ead osel y  to determ ine wh at th e tex t sa s ex ic itl y  and to m ak e og ic al  inferenc es from  it;  ite 
specific textual evidence when writing or speaking to support conclusions drawn from the text.” For 
eac h  g rade,  R eading  Standard 1  addresses th e sam e c ontent as ap p rop riate for th e g rade or g rade 
band. “Put another way, each CCR anchor standard has an accompanying grade-specific standard 
transl ating  th e b roader C C R  statem ent into g rade- ap p rop riate end- of y ear ex p ec tations”  ( C D E  2 0 1 3 a,  

 t sh ou d e noted th at standards rep resent th e ontent stu dents are to ac ieve y  th e end  of 
eac h  rade evel  or rade sp an.  

ig re 4  disp a s th e rade- sp an and rade- evel  standards th at orresp ond to th e R  nc or 
Standard 1 for the Reading strand. The figure displays the CCR Anchor Standard first and then 
dem onstrates h ow th e standard c an b e m ap p ed b ac k wards th rou g h  th e g rades to k inderg arten.  
T h e R eading  strand in th is ex am p l e is fu rth er divided b y  dom ain:  l iteratu re,  inform ational  tex t,  

h istory / soc ial  stu dies,  and sc ienc e and tec h nic al  su b j ec ts.  

l u h / h b j E g C C C

g h b h , l k l E L A / l b

T h c u l l u b c C C A h

“ R c l y p l l c

-
7 ) . I l b c h b

g l g
F u 1 . l y g g l c C C A h

H ig h l ig h ted tex t indic ates th e g rowing  sop h istic ation of th e 
standards as th ey  p rog ress th rou g h  th e g rades,  or in oth er 
words,  wh at as een added to a artic ar rade evel .  
Sinc e al l  ex p ec tations are new  in k inderg arten,  th e entire 
standard is h ig h l ig h ted.  

I m p ortantl y ,  th is p resentation of th e standards 
il l u m inates th e vertic al  artic u l ation of th e standards 
th rou g h ou t th e g rades and th e rol e th at every  g rade evel  
p l ay s in su p p orting  stu dents’  p rog ress toward ac h ievem ent
of th e C C R s.  T e resentation al so ac entu ates th e ross-
disc ip l inary  natu re of th e dom ains with in th e R eading  
strand and em p h asiz es th e im p ortanc e of c onnec ting  and 
integ rating  l iterac y  with in and ac ross th e disc ip l ines of 
E ng l ish  l ang u ag e arts,  h istory / soc ial  stu dies,  sc ienc e,  and al l  
oth er tec h nic al  su b ec ts. 

The presentation [figure 1.4] 
also accentuates the cross
disciplinary nature of the 
domains within the Reading 
strand and emphasizes the 
importance of connecting and 
integrating literacy within and 
across the disciplines of English 
language arts, history/social 
studies, science, and all other 
technical subjects. 

h b p u l g l

l

h p c c
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Figure 1.4. Grade-Specific Standards Corresponding to CCR Anchor Standard 1 for 
Reading, with New Expectations Highlighted 

Eng lish L ang uag e Arts Standards L iteracy Standards 

R L R I R H R ST 

R eading  L iterature R eading 
I nformational T ex t 

R eading  in H istory/ 
Social Studies 

R eading  in Science & 
T echnical Subj ects 

CCR  Anchor 
Standard 

R . C C R . 1 R ead c l osel y to determ ine wh at th e tex t say s ex p l ic itl y and to m ak e l og ic al inferenc es from it; 
cite specific textual evidence when writing or speaking to support conclusions drawn from the text. 

G rades 
11–12 

R L . 11–12. 1 C ite 
strong and th orou g h 
tex tu al evidenc e to 
su p p ort anal y sis of 
wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 

R I . 11–12. 1 C ite 
strong and th orou g h 
tex tu al evidenc e to 
su p p ort anal y sis of 
wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 

R H . 11–12. 1 C ite 
specific textual 
evidenc e to su p p ort 
anal y sis of p rim ary 
and sec ondary 
sou rc es,  c onnec ting 
insig h ts g ained from 

R ST . 11–12. 1 C ite 
specific textual 
evidenc e to su p p ort 
anal y sis of sc ienc e 
and tec h nic al 
tex ts, attending to 
im p ortant distinc tions 

th e tex t, inc l u ding 
determ ining wh ere 
th e tex t l eaves 
m atters u nc ertain. 

th e tex t, inc l u ding 
determ ining wh ere 
th e tex t l eaves 
m atters u nc ertain. 

specific details to an 
u nderstanding of th e 
tex t as a wh ol e. 

th e au th or m ak es 
and to any g ap s or 
inc onsistenc ies in th e 
ac c ou nt. 

G rades 
9 –10 

R L . 9 –10. 1 C ite 
strong and th orou g h 
tex tu al evidenc e to 
su p p ort anal y sis of 
wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 
th e tex t. 

R I . 9 –10. 1 C ite 
strong and th orou g h 
tex tu al evidenc e to 
su p p ort anal y sis of 
wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 
th e tex t. 

R H . 9 –10. 1 C ite 
specific textual 
evidenc e to su p p ort 
anal y sis of p rim ary 
and sec ondary 
sou rc es, attending to 
su c h featu res as th e 
date and orig in of th e 
inform ation. 

R H . 9 –10. 1 C ite 
specific textual 
evidenc e to su p p ort 
anal y sis of sc ienc e 
and tec h nic al tex ts, 
attending to th e 
p rec ise detail s of 
ex p l anations or 
desc rip tions. 

G rade 8 

R L . 8 . 1 
C ite th e tex tu al 
evidenc e th at m ost 
strong l y su p p orts an 
anal y sis of wh at th e 
tex t say s ex p l ic itl y 
as wel l as inferenc es 
drawn from th e tex t. 

R I . 8 . 1 
C ite th e tex tu al 
evidenc e th at m ost 
strong l y su p p orts an 
anal y sis of wh at th e 
tex t say s ex p l ic itl y 
as wel l as inferenc es 
drawn from th e tex t. 

R H . 6 –8 . 1 
Cite specific textual 
evidenc e to su p p ort 
anal y sis of p rim ary 
and sec ondary 
sou rc es. 

R ST . 6 –8 . 1 
Cite specific textual 
evidenc e to su p p ort 
anal y sis of sc ienc e 
and tec h nic al tex ts. 

G rade 7 

R L . 7 . 1 
C ite several p iec es 
of tex tu al evidenc e 
to su p p ort anal y sis 
of wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 
th e tex t. 

R I . 7 . 1 
C ite several p iec es 
of tex tu al evidenc e 
to su p p ort anal y sis 
of wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 
th e tex t. 

G rade 6 

R L . 6 . 1 
C ite tex tu al evidenc e 
to su p p ort anal y sis 
of wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 
th e tex t. 

R I . 6 . 1 
C ite tex tu al evidenc e 
to su p p ort anal y sis 
of wh at th e tex t say s 
ex p l ic itl y as wel l as 
inferenc es drawn from 
th e tex t. 
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Eng lish L ang uag e Arts Standards L iteracy Standards 

R L R I R H R ST 

R eading  L iterature R eading 
I nformational T ex t 

R eading  in H istory/ 
Social Studies 

R eading  in Science & 
T echnical Subj ects 

G rade 5 

R L . 5 . 1 
Q u ote ac c u ratel y 
from a tex t wh en 
ex p l aining wh at th e 
tex t say s ex p l ic itl y 
and wh en drawing 
inferenc es from th e 
tex t. 

R I . 5 . 1 
Q u ote ac c u ratel y 
from a tex t wh en 
ex p l aining wh at th e 
tex t say s ex p l ic itl y 
and wh en drawing 
inferenc es from th e 
tex t. 

E m b edded with in th e 
K–5 standards 

E m b edded with in th e 
K–5 standards 

G rade 4 

R L . 4. 1 
R efer to detail s and 
ex am p l es in a tex t 
wh en ex p l aining wh at 
th e tex t say s ex p l ic itl y 
and wh en drawing 
inferenc es from th e 
tex t. 

R I . 4. 1 
R efer to detail s and 
ex am p l es in a tex t 
wh en ex p l aining wh at 
th e tex t say s ex p l ic itl y 
and wh en drawing 
inferenc es from th e 
tex t. 

G rade 3 

R L . 3 . 1 
A sk and answer 
q u estions to 
dem onstrate 
u nderstanding of 
a tex t, referring 
ex p l ic itl y to th e tex t 
as th e b asis for th e 
answers. 

R I . 3 . 1 
A sk and answer 
q u estions to 
dem onstrate 
u nderstanding of 
a tex t, referring 
ex p l ic itl y to th e tex t 
as th e b asis for th e 
answers. 

G rade 2 

R L . 2. 1 
A sk and answer 
su c h q u estions as 
wh o, wh at, wh ere, 
wh en, wh y , and 
h ow to dem onstrate 
u nderstanding of k ey 
detail s in a tex t. 

R I . 2. 1 
A sk and answer 
su c h q u estions as 
wh o, wh at, wh ere, 
wh en, wh y , and 
h ow to dem onstrate 
u nderstanding of k ey 
detail s in a tex t. 

G rade 1 

R L . 1. 1 
A sk and answer 
q u estions ab ou t k ey 
detail s in a tex t. 

R I . 1. 1 
A sk and answer 
q u estions ab ou t k ey 
detail s in a tex t. 

K inder-
g arten 

R L . K . 1 
W ith p rom p ting and 
su p p ort, ask and 
answer q u estions 
ab ou t k ey detail s in 
a tex t. 

R I . K . 1 
W ith p rom p ting and 
su p p ort, ask and 
answer q u estions 
ab ou t k ey detail s in 
a tex t. 

Source 
Tulare County Office of Education. 2013. California Common Core Standards Learning Progression Guide. V isal ia, C A : 

Tulare County Office of Education. (Highlighting added) 
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Numbering and Abbreviations of the CA CCSS for ELA/Literacy
Individual CCR anchor standards are identified by their strand, CCR status, and number (e.g., 

R.CCR.6). Individual grade-specific standards are identified by their strand, domain (only applicable
in reading), grade, and number (or number and letter, where applicable), so that RI.4.3
stands for Reading, Informational Text, Grade 4, Standard 3 and W.5.1a stands for Writ
5, Standard 1a. California additions to the standards are identified in boldface print follo
abbreviation CA (CDE 2013a, v). See figure 1.5.

Figure 1.5. Numbering of the CA CCSS for ELA/Literacy

, for example, 
ing, Grade 
wed by the 

The abbreviations used in the CA CCSS for ELA/Literacy are depicted in figure 1.6.

Figure 1.6. Abbreviations of the CA CCSS for ELA/Literacy

Abbreviation Strand & Domain Grade Levels

RL Reading Standards for Literature K–12

RI Reading Standards for Informational Text K–12

RF Reading Standards for Foundational Literacy Skills K–5

RH Reading Standards for Literacy in History/Social 6–12
Studies

RST Reading Standards for Literacy in Science and 6–12
Technical Subjects

SL Speaking and Listening Standards K–12

L Language Standards K–12

W Writing Standards K–12

WHST Writing Standards for Literacy in History/Social 6–12
Studies, Science, and Technical Subjects

CA ELD Standards
Background

The CA CCSS for ELA/Literacy and all other content standards are intended to apply to all students, 
including ELs, as the developers of the CCSS have stated: “The National Governors Association Center 
for Best Practices and the Council of Chief State School Officers strongly believe that all students 
should be held to the same high expectations outlined in the Common Core State Standards. This 
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inc des stu dents wh o are ng ish  ang ag e earners.  
H owever,  th ese stu dents m ay  req u ire additional  
tim e,  ap p rop riate instru c tional  su p p ort,  and al ig ned 
assessm ents as th ey  ac ire oth  ng ish  ang ag e 
proficiency and content area knowledge” (NGA/CCSSO 

 ic ation of th e Standards for ng ish  ang ag e 
L earners) .  

 s m st ave f  ac ess to th e t es of ig
al ity  rric m  and instru tion al ed for y  th e A  
SS for iterac y  and oth er SB adop ted ontent 

standards ( inc l u ding  m ath em atic s,  sc ienc e,  h istory / soc ial  
stu dies,  and oth er su ec ts  as th ey  c onc rrentl y  rog ress 
th rou h  th e ontinu m  of ng ish  ang ag e devel op m ent.  
B ec au se th ey  are l earning  E ng l ish  as an additional  
ang u ag e wh i e th ey  are sim u taneou sl y  earning  
ac adem ic  c ontent through  E ng ish ,  fu l  ac c ess to rig orou s 

l u E l l u l

All ELs must have full access to the 
types of highquality curriculum 
and instruction called for by the CA 
CCSS for ELA/Literacy and other 
SBEadopted content standards 
in all disciplines (including 
mathematics, science, history/social 
studies, and other subjects) as they 
concurrently progress through the 
continuum of English language 
development. 

q u b E l l u

2 0 1 0 b , A p p l E l L u

A l l E L u h u l l c y p h h -
q u c u u l u c c l b C
C C E L A / L E - c

b j ) u p
g c u E l l u

l l l l
l l

c ontent for s req ires sp ec ial iz ed instru tional  su ort foc sed on ng ish  ang ag e devel op m ent.  
T h is su p p ort ensu res th at E L s m aintain steady  ac adem ic  and l ing u istic  p rog ress ac ross th e disc ip l ines 
and varies b ased on individu al  E L s’  l ang u ag e l earning  needs.  

o arify  wh at ng ish  ang ag e nowl edg e,  sk i s,  and ab i ities s need to eng ag e with  and 
ac ieve th e A  SS for iterac y  and oth er rig orou s ontent standards,  new A  D  Standards 
were adop ted b y  th e SB E  in 2 0 1 2 .  T h e C A  E L D  Standards were desig ned to su p p ort th e du al  aim s 
of ensu ring  th at al  al ifornia s ave f  ac ess to intel ec tu al y  ric h  ac adem ic  ontent ac ross th e 
disc ip ines and th at th ey  sim taneou sl y  devel op  ac adem ic  ng ish  e A  D  Standards rovide 
teac h ers with  c l ear standards th at are p rac tic al  to im p l em ent and are b ased on sou nd th eory ,  c u rrent 
researc h ,  and p rom ising  instru c tional  p rac tic es.  

N otab y ,  th e SB E  adop ted not onl y  th e g rade- evel  and g rade- sp an C A  E L D  Standards,  b u t al so 
om anion doc m ents th at serve as ritic al  ides to teac ers and rric m  devel op ers E  ,  

ap ters     and  e om onents of th e om ete A  D  Standards ac ag e inc de th e 
fol l owing : 
• English Language Development Proficiency Level Descriptors and Standards

๐		 ap ter  rp oses,  evel op m ent,  and Stru tu re of th e al ifornia ng ish  ang ag e 
D evel op m ent Standards 

๐  Chapter 2: Proficiency Level Descriptors for the California English Language Development 
Standards
 

๐  C h ap ter 3 :  T h e Standards:  K inderg arten T h rou g h  G rade T wel ve 

• P rofessional  L earning  for Su c c essfu l  I m p l em entation of th e C al ifornia E ng l ish  L ang u ag e
D evel op m ent Standards
๐  ap ter  eoretic al  ou ndations and esear h  ase of th e al ifornia ng ish  ang ag e 

D evel op m ent Standards 
๐  ap ter  earning  ou t ow ng ish  W ork s 
๐  ap ter  ou ndational  iterac y  Sk i s for ng ish  earners
 

๐  G ossary  of K ey  T erm s
 

e ontent of th e A  D  Standards ac ag e is woven th rou ou t th is ELA/ELD Framework  e 
fol l owing  sec tions p rovide fu rth er detail  on th e intent,  natu re,  and org aniz ation and stru c tu re of th e C A  
E L D  Standards. 
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Intent of the CA ELD Standards 
T h e intent of th e C A E L D Standards is to c ap tu re th e m u l til ay ered and c om p l ex p roc ess of E ng l ish 

l ang u ag e devel op m ent in k inderg arten th rou g h g rade twel ve and c onvey th em in way s th at are u sefu l 
for teac h ers. T h e C A E L D Standards desc rib e th e k ey k nowl edg e, sk il l s, and ab il ities in c ore areas 
of E ng l ish l ang u ag e devel op m ent needed for E L s to eng ag e with and ac h ieve g rade- l evel ac adem ic 
c ontent. T h ey are al ig ned to th e C A C C SS for E L A / L iterac y , and th ey draw attention to th e l ang u ag e of 
th e C A C C SS for E L A / L iterac y th at is p artic u l arl y c ritic al for E L s to devel op in order to u nderstand and 
su c c essfu l l y u se ac adem ic E ng l ish ac ross th e disc ip l ines. T h e C A E L D Standards are not an ex h au stive 
l ist. R ath er, th ey am p l ify ( m ag nify and m ak e c l ear) areas of E ng l ish l ang u ag e devel op m ent th at are 
c ru c ial for ac adem ic l earning . 

New Emphases in the CA ELD Standards 
B ec au se th ey are derived from th e C A C C SS for E L A / L iterac y and from c u rrent researc h and 

th eoretic al fram ework s, th e C A E L D Standards featu re several c onc ep ts th at m ay rep resent shifts 
from previous notions of English language development and their use. These concepts influence 
th e im p l em entation of th e standards, inc l u ding p rofessional l earning , p edag og y , assessm ent, and 
c u rric u l u m desig n. 

One c onc ep t is th at l ang u ag e is seen as a resource for 
The CA ELD Standards position 
ELs as capable of learning 
about how English works 
and of making intentional 
and deliberate choices about 
language, depending on their
purpose, audience, or topic. 

mak ing  meaning . I t is a resou rc e from wh ic h stu dents c an 
make specific choices, which vary depending on audience, 
p u rp ose, top ic , and m ode of c om m u nic ation. T h is notion of 
l ang u ag e su g g ests th at teac h ers sh ou l d p ortray l ang u ag e 
not as a set of g ram m atic al ru l es b u t rath er as a p owerf lu 
resource for achieving specific purposes (e.g., entertaining, 
p ersu ading , interp reting , ex p l aining ) . A rel ated c onc ep t is th at 
wh en E L s devel op lang uag e aw areness, th at is, c onsc iou s 
u nderstanding s ab ou t h ow l ang u ag e work s to m ak e m eaning 
in different situ ations, th ey are b etter ab l e to c om p reh end and p rodu c e l ang u ag e. T h e C A E L D 
Standards p osition E L s as c ap ab l e of l earning ab ou t h ow E ng l ish work s and of m ak ing intentional and 
del ib erate c h oic es ab ou t l ang u ag e, dep ending on th eir p u rp ose, au dienc e, or top ic . 

A noth er c onc ep t from th e C A E L D Standards is th at, for E L s at al l l evel s of E ng l ish l ang u ag e 
proficiency, meaning ful interaction w ith others and w ith complex  tex ts is essential for l earning 
l ang u ag e and l earning c ontent. T h rou g h c ol l ab orative c onversations ab ou t ric h tex ts and c onc ep ts 
and th rou g h deep interac tions with c om p l ex inform ational and l iterary tex ts, E L s ex tend b oth th eir 
l ang u ag e and k nowl edg e of th e worl d. A rel ated c onc ep t is th at E L s l earn l ang u ag e and c ontent b etter 
th rou g h intellectually challeng ing task s and tex ts. L earning sh ou l d oc c u r th rou g h m eaning fu l 
engagement with content-rich texts and tasks, and use of simplified texts should be judicious. Rather 
th an sim p l ify ing l ang u ag e, th e C A E L D Standards su g g est th at teac h ers sh ou l d amplify E L s’ ac c ess 
to th e l ang u ag e b y h ol ding th e c om p l ex ity of task s and tex ts c onstant wh il e p roviding ap p rop riate 
scaffolding so that students are sufficiently supported (Walquí and van Lier 2010). 

T h ese sh ifts rep resent im p ortant im p l ic ations for instru c tion, th e u se of instru c tional m aterial s, and 
th e way s in wh ic h teac h ers ob serve and assess th eir stu dents’ c ontent and l ang u ag e devel op m ent. 
C h ap ter 2 and th e rem ainder of th is ELA/ELD Framework provide specific recommendations for 
instru c tion, assessm ent, and c u rric u l u m b ased on th e C A E L D Standards. 
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Using the CA ELD Standards 
T h e C A  E L D  Standards are desig ned to b e u sed in tandem  

with  th e A  SS for iterac y  and oth er al ifornia ontent 
standards in order to p rovide a rob u st and c om p reh ensive 
instru tional  rog ram  for s.  ey  sh ou d e sed strateg ic al y  


  all teachers with ELs in their classrooms du ring  c ontent 
instru tion e.  ng ish  ang ag e arts,  sc ienc e,  istory ,  
m ath em atic s)  n oth er words,  teac ers sh ou d se rade-
l evel  C A  C C SS for E L A / L iterac y  and oth er c ontent standards 
as th e foc al  standards for c ontent instru c tion,  and  th ey  sh ou d 
al so u se th e C A  E L D  Standards to ensu re th at E L s are fu y  
su p p orted to ac c ess ric h  c ontent k nowl edg e and devel op  
ac adem ic  ng ish  ac ross th e disc ip ines.  e term  for th is 

The CA ELD Standards 
are designed to be used 
in tandem with the CA 
CCSS for ELA/Literacy and 

other California content 
standards in order to provide 
a robust and comprehensive 
instructional program for ELs. 

se of th e A  D  Standards th rou ou t th e day  in al  ontent areas to su ort s’  ac adem ic  and 
l ing u istic  devel op m ent is integrated ELD.  

I n addition,  th e C A  E L D  Standards sh ou l d b e u sed as th e foc al  standards for designated 
ELD  instru tion,  wh ic h  is a rotec ted tim e du ring  th e sc ool  day  wh en teac ers se th e A  D  
Standards to attend to s’  artic ar ng ish  ang ag e devel op m ent needs.  deal  stu dents are 
grouped for designated ELD by English language proficiency levels (Emerging, Expanding, Bridging; 
see su b seq u ent sec tion in th is c h ap ter) .  Sc h ool s,  h owever,  need to c onsider th eir p artic u l ar stu dent 
population (e.g., number of ELs at each proficiency level) and make appropriate decisions about 
rou ing  esig nated D  instru tion sh ou d su ort s in devel op ing  th e ng ish  ang ag e 

k nowl edg e and ab il ities needed to b e su c c essfu l  in c ontent instru c tion.  I m p ortantl y ,  desig nated E L D  
sh ou d b u i d into  and from  c ontent instru c tion.  

T h e rec ip roc al  rel ationsh ip  b etween integ rated and desig nated E L D  and th e c entral  p osition 
of ontent nowl edg e and ang ag e devel op m ent in oth  t es of D  instru tion ensu res th at al l  

s are op tim al y  su orted for sc ool  su ess.  rou h  th e oordinated ap ic ation of standards,  
C al ifornia edu c ators h el p  th eir E L  stu dents ac c om p l ish  th e vision and g oal s ou tl ined in th e introdu c tion 
of th is ELA/ELD Framework.  T h e rel ationsh ip  b etween integ rated and desig nated E L D  is il l u strated b y  
th e vig nettes in th e A  and D  in ac tion sec tions of th e rade- evel  ap ters in th e fram ework  See 
figure 1.7 for brief definitions and see chapter 2. 

Figure 1.7. Integrated and Designated ELD 

B oth  integ rated and desig nated E L D  are p rovided to E ng l ish  l earners. 

Integrated ELD  is rovided to s th rou ou t th e sc ool  day  and ac ross 
al  su ec ts y  al  teac ers of s.  e A  D  Standards are sed in 
tandem  with  th e C A  C C SS for E L A / L iterac y  and oth er c ontent standards 
to ensu re stu dents streng th en th eir ab il ities to u se E ng l ish  as th ey  
sim u taneou sl y  earn c ontent th rou g h  E ng ish . 

Designated ELD  is rovided y  sk il ed teac ers du ring  a rotec ted tim e 
du ring  th e reg ar sc ool  da  eac ers se th e A  D  Standards as th e 
foc al  standards in way s th at b u il d into and from  c ontent instru c tion to 
devel op  th e ritic al  ang ag e s need for ontent earning  in ng ish . 

C C C E L A / L C c

c p E L T h l b u l
b y

c ( g . , E l l u h
. I h l u g

l
l l

E l l T h
u C E L g h l c p p E L

c p h h u C E L
E L p u l E l l u I l y ,
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l l

c k l u b y p E L c
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E L E L g l c h .

p E L g h h
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l l l
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Nature of the CA ELD Standards
The CA ELD Standards are derived from and intended to amplify the CA CCSS for ELA/Literacy, and 

therefore they emphasize the same cross-disciplinary and meaningful interactions with complex texts 
and intellectually-rich tasks called for in the CA CCSS for ELA/Literacy—with one critical nuance. The 
CA ELD Standards represent California’s commitment to ensuring that all EL students fully access high-
quality curricula as they simultaneously maintain steady progress toward developing advanced levels 
of English. The CA ELD Standards are built upon three critical premises:

• Using English purposefully

• Interacting in meaningful ways

• Understanding how English works

These premises inform how instruction for ELs is shaped. Figure 1.8 displays the premises and
portrays the interrelationship between the CA ELD Standards and the CA CCSS for ELA/Literacy. 

As described when presented as figure 1.2, the outer ring of the figure on the left represents the 
overarching goals of ELA/literacy and ELD programs for all students. The white field illustrates context 
characteristics of high-quality instruction for all students. The center and core of the figure represents 
how the CA ELD Standards are both nested within and amplify the CA CCSS for ELA/Literacy. Both 
sets of standards integrate reading, writing, speaking, listening, and language as expressed in the 
key themes of Meaning Making, Language Development, Effective Expression, Content Knowledge, 
and Foundational Skills. Depicted on the right are the key premises, or instructional aims, of the CA 
ELD Standards—using English purposefully, interacting in meaningful ways, and understanding how 
English works. These premises, explained in the following paragraphs and illustrated in the grade-level 
chapters, correspond with and amplify the CA CCSS for ELA/Literacy.

Figure 1.8. Three Premises of the CA ELD Standards
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U sing  Eng lish purposefully is an essential reflection of the CA ELD Standards, which call for a 
c om p reh ensive and integ rated ap p roac h  to l ang u ag e and l iterac y  instru c tion th at artfu l l y  integ rates 

reading ,  writing ,  sp eak ing ,  l istening ,  and l ang u ag e awareness.  
I n th is instru c tional  environm ent,  E L s l earn th at l ang u ag e is 
a resou rc e for m ak ing  m eaning  and th at th ere are different 

rp oses for sing  ng ish  su h  as desc rib ing  ex aining ,  
p ersu ading ,  and retel l ing .  E ng l ish  l earners l earn to m ak e 
inform ed c h oic es ab ou t u sing  different l ang u ag e resou rc es
in ng ish  su h  as voc ab ary  ram m atic al  stru tu res,  tex t 
org aniz ation)  b ased on disc ip l ine,  top ic ,  au dienc e,  task ,  and

rp ose.  ey  earn to m ak e th ese oic es in order to m eet 
th e ex p ec tations of ac adem ic  l earning  in different c ontent 
areas.  n sh ort,  E L s earn to u se E ng ish  intentional y  to m ak e 
m eaning  and eng ag e effec tivel y  in different task s ( e. g . ,  retel l ing  
a story ,  writing  an arg u m ent,  p artic ip ating  in a deb ate) .  U sing  
English purposefully is reflected in all three parts of the CA ELD 
Standards. 

In short, ELs learn to use 
English intentionally to 
make meaning and engage 
effectively in different tasks 
(e.g., retelling a story, writing 
an argument, participating 
in a debate). Using English 
purposefully is reflected in 
all three parts of the CA ELD 
Standards. 

p u u E l , c , p l

E l ( c u l , g c

p u T h l c h

I l l l

T e foc s on interacting  in meaning ful w ays  in th e C A  E L D  Standards ensu res th at E L s 
eng ag e with  intel ec tu al y  al eng ing  ontent,  om ex  tex ts,  and oth er earning  ex erienc es as 
th ey  devel op  ac adem ic  ng ish  adem ic  ng ish  roadl y  refers to th e t e of ng ish  sed in sc ool  
th rou g h  wh ic h  stu dents devel op  c ontent k nowl edg e and c onvey  th eir u nderstanding  of th is k nowl edg e.  
See c h ap ter 2  in th is ELA/ELD Framework
  

D evel op ing  k nowl edg e ac ross th e disc ip l ines is essential  for l earning  ac adem ic  E ng l ish ,  and th is 
devel op m ent oc rs th rou h  ric h  and m eaning f l  language  interac tions:  c ol l ab orating  with  oth ers,  
interp reting  m eaning  from  tex ts and c onversations ( and oth er ac tive l istening  task s) ,  and p rodu c ing  
m eaning fu l  m essag es.  F rom  th is p ersp ec tive,  m eaning fu l  interac tion with  oth ers and with  intel l ec tu al l y  
c h al l eng ing  c ontent tex ts and task s ( inc l u ding  interac ting  in h ands- on p roj ec t b ased l earning  
ex p erienc es)  are essential  for b oth  ang u ag e and c ontent k nowl edg e devel op m ent.  T h is p rem ise c al s 
for instru c tion th at em p h asiz es interac tion,  c ol l ab oration,  c om p reh ension,  and c om m u nic ation,  al ong  
with strategic teacher scaffolding and specific attention to language. 

e A  D  Standards em asiz e th e im ortanc e of nowl edg e of ang ag e,  or ang ag e 
awareness,  as a c ritic al  el em ent of l ang u ag e devel op m ent— inc l u 
org aniz e and stru c tu re different tex ts ty p es,  h ow to ex p and 
and enric h  ideas,  and h ow to c onnec t and c ondense ideas.  J u st 
as ric h  ontent nowl edg e is ritic al  to devel op ing  ang ag e,  
l ang u ag e k nowl edg e is a resou rc e for ac adem ic  l earning  ac ross 
th e c ontent areas.  I n order to m ak e inform ed and ap p rop riate 
ing istic  oic es wh en sing  ng ish  ac ross th e disc ip ines,  s 
sh ou d earn how  Eng lish w ork s  to m ak e m eaning  in different 
disc ip l ines and for different au dienc es. 

ese th ree rem ises ec o th e al  in th e A  SS for 
iterac y  for th e se of om ex  tex ts and intel ec tu al y  

c h al l eng ing  task s— with  content integ ral  to l ang u ag e l earning — 
for stu dents at all levels of English language proficiency. 
T h erefore,  ontent instru tion sh ou d e ex ec ted to su ort th e 

ding  u nderstanding s ab ou t h ow to 

h u
l l c h l c c p l l p

E l . A c E l b y p E l u h

(

c u g u

l l

T h C E L p h p k l u l u

c k c l u In order to make informed 
and appropriate linguistic 
choices when using English 
across the disciplines, ELs 
should learn how English 
works to make meaning in 
different disciplines and for 
different audiences. 

l u c h u E l l E L
l l

T h p h c l C C C
E L A / L u c p l l l

c c l b p p p
development of English as an additional language (integrated ELD) as specified in the CA CCSS for 

iterac y  and th e A  D  Standards.  t th e sam e tim e,  desig nated D  instru tion sh ou d i d  E L A / L C E L A E L c l b u l

).
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into and from c ontent instru c tion in E L A and th e oth er disc ip l ines so th at E L s devel op th e l ang u ag e 
needed to interac t m eaning fu l l y in th e c ontent areas. E x am p l es of th is ty p e of instru c tion are p rovided 
in the grade-level chapters in this framework (chapters 3–7). 

Goal and Critical Principles for ELD 
T h e C A E L D Standards desc rib e th e k nowl edg e, sk il l s, and ab il ities in E ng l ish as an additional 

l ang u ag e th at are ex p ec ted at eac h g rade l evel ( k inderg arten th rou g h g rade eig h t) or g rade sp an 
(grades nine and ten; grades eleven and twelve) at each of three English language proficiency levels: 
E m erg ing , E x p anding , and B ridg ing . C h il dren in transitional k inderg arten m ak e p rog ress toward th e 
k inderg arten standards. T h e standards m ak e c l ear th e g oal estab l ish ed for al l E L s in C al ifornia and th e 
“ C ritic al P rinc ip l es for D evel op ing L ang u ag e and C og nition in A c adem ic C ontex ts” ( h ereafter, c ritic al 
p rinc ip l es) th at al l C al ifornia edu c ators c onsider wh en desig ning and im p l em enting instru c tion for E L s, 
as depicted in figure 1.9. 

Figure 1.9. CA ELD Standards Goal and Critical Principles 

Goal:  E ng l ish  l earners read,  anal y z e,  interp ret,  and c reate a variety  of 
l iterary  and inform ational  tex t ty p es.  T h ey  devel op  an u nderstanding  of h ow 
l ang u ag e is a c om p l ex ,  dy nam ic ,  and soc ial  resou rc e for m ak ing  m eaning ,  as 
wel l  as h ow c ontent is org aniz ed in different tex t ty p es and ac ross disc ip l ines 
u sing  tex t stru c tu re,  l ang u ag e featu res,  and voc ab u l ary  dep ending  on 
p u rp ose and au dienc e.  T h ey  are aware th at different l ang u ag es and 
variations of E ng l ish  ex ist,  and th ey  rec og niz e th eir h om e l ang u ag es and 
c u l tu res as resou rc es to val u e in th eir own rig h t and al so to draw u p on in 
order to build proficiency in English. English learners contribute actively to 
c l ass and g rou p  disc u ssions,  ask ing  q u estions,  resp onding  ap p rop riatel y ,  
and p roviding  u sefu l  feedb ac k .  T h ey  dem onstrate k nowl edg e of c ontent 
th rou g h  oral  p resentations,  writing  task s,  c ol l ab orative c onversations,  and 
multimedia. They develop proficiency in shifting language use based on task, 
p u rp ose,  au dienc e,  and tex t ty p e. 

Critical Principles for Developing Language and Cognition in 
Academic Contexts:  W h il e advanc ing  al ong  th e c ontinu u m  of E ng l ish  
l ang u ag e devel op m ent l evel s,  E ng l ish  l earners at al l  l evel s eng ag e in 
intel l ec tu al l y  c h al l eng ing  l iterac y ,  disc ip l inary ,  and disc ip l inary  l iterac y  task s.  
T h ey  u se l ang u ag e in m eaning fu l  and rel evant way s ap p rop riate to g rade 
l evel ,  c ontent area,  top ic ,  p u rp ose,  au dienc e,  and tex t ty p e in E ng l ish  
language arts, mathematics, science, social studies, and the arts. Specifically, 
th ey  u se l ang u ag e to g ain and ex c h ang e inform ation and ideas in th ree 
c om m u nic ative m odes ( c ol l ab orative,  interp retive,  and p rodu c tive) ,  and 
th ey  ap p l y  k nowl edg e of l ang u ag e to ac adem ic  task s via th ree c ross m ode 
l ang u ag e p roc esses ( stru c tu ring  c oh esive tex ts,  ex p anding  and enric h ing  
ideas,  and c onnec ting  and c ondensing  ideas)  u sing  variou s l ing u istic  
resou rc es. 

-

These critical principles are further detailed in statements (shown in figure 1.10) organized into 
th ree b road c ateg ories. T h ese c ateg ories are u sefu l for g u iding instru c tional p l anning and ob serving 
stu dent p rog ress: “ I nterac ting in M eaning fu l W ay s, ” “ L earning A b ou t H ow E ng l ish W ork s, ” and “ U sing 
F ou ndational  iterac y  Sk il s.  ac h  nu m ered ritic al  rinc ip e statem ent,  sim i ar to th e R  nc or 
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Standards of th e C C SS for E L A / L iterac y , c orresp onds to a g rade- l evel or g rade- sp an C A E L D Standard, 
which defines more specifically what ELs should be able to do at each grade level and grade span 
across three English language proficiency levels: Emerging, Expanding, and Bridging. 

Figure 1.10. Critical Principle Statements 

Part I  I nteracting  in M eaning ful W ays 
.   Collaborativ e  ( eng ag em ent in dial og u e with  oth ers) 
1 .  	 x c h ang ing  inform ation and ideas via oral  c om m u nic ation and c onversations 
2 	  I nterac ting  via written E ng l ish  ( p rint and m u l tim edia) 
3 	  Offering  op inions and neg otiating  with  or p ersu ading  oth ers 

 dap ting  ang ag e oic es to variou s c ontex ts 
  nterpretiv e  om reh ension and anal sis of written and sp ok en tex ts) 
5 .  	 istening  ac tivel y  or ask ing  or answering  q u estions ab ou t wh at was h eard 
6 .  	 eading  c l osel y  and ex p l aining  interp retations and ideas from  reading 

 val ating  ow wel l  writers and sp eak ers se ang ag e to p resent or su p ort 
ideas 

.  	 nal ing  ow writers se voc ab ary  and oth er ang ag e resou r es 
C. Productiv e  ( c reation of oral  p resentations and written tex ts) 

9 .  	 x p ressing  inform ation and ideas in oral  p resentations 
1 0 	  W riting  l iterary  and inform ational  tex ts 
	 1 .  Su p p orting  op inions or j u stify ing  arg u m ents and eval u ating  oth ers’  op inions or 

ar m ents 
.  Sel ec ting  and ap ing  varied and rec ise voc ab ary  and oth er ang ag e 

resou rc es
 

Part I I  L earning  About H ow  Eng lish W ork s 

Structuring  Cohesiv e T ex ts 
	 .  Understanding text structure  and org aniz ation b ased on p u rp ose,  tex t ty p e,  and 

disc ip l ine 
	  Understanding cohesion  and h ow ang u ag e resou r es ac ross a tex t ontrib u te to 

the way a text unfolds and flows 
Ex panding  and Enriching  I deas 

	 .  Using verbs and verb phrases  to c reate p rec ision and c l arity  in different tex t 
ty p es 

 Using nouns and noun phrases  to ex and ideas and rovide ore detai	 

:
A

E
.
.

A l u c h.4
yI ( c p.B

L
R
E p.7 u h u l u

8 A y z h u u l l u c

E
.

1
g u

1 2 p l y p u l l u

:

1

2 . l c c

3

p p m l.4
5 . Modifying to add details to p rovide m ore inform ation and c reate p rec ision 

Connecting  and Condensing  I deas 
6 .	 Connecting ideas with in sentenc es b y c om b ining c l au ses 

Condensing ideas with in sentenc es u a variet of ang ag e resou rc	 .7 sing y l u es 
Part I I I :  U sing  F oundational L iteracy Sk ills 

W h il e th ere are no standards for P art I I I , th is p art sig nal s to teac h ers th at th ey wil l 
need to consider particular background characteristics of their K–12 ELs (e.g., age, 
native l ang u ag e, native l ang u ag e writing sy stem , sc h ool ing ex p erienc e, and l iterac y 
experience and proficiency) when designing, teaching, and monitoring foundational 
l iterac	 y sk il l s. 
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W h il e sl ig h t variations in th e c ritic al  p rinc ip l e statem ents m ay  ex ist dep ending  on th e g rade l evel  
or sp an e. g ,  th e u se of th e word composing  in k inderg arten in addition to writing) ,  th ese p rinc ip es 
distil l  th e k nowl edg e,  ab i ities,  and sk i s th at al l  E L s sh ou d devel op  in sc h ool .  

English Language Proficiency Levels 
e A  D  Standards dep ic t  ng ish  ang ag e devel op m ent as a ontinu m  of inc reasing  

proficiency in language learning and use. The standards begin with the idea that all EL children 
and ou th  om e to sc ool  with  rim ary  ang ag e resou r es and th en rog ress th rou h  rel ativel y  
redic tab e stag es of ang ag e devel op m ent as a resu t of th eir sc ool ing  and oth er ex erienc es.  

After they have reached proficiency in English, former ELs conti
earning ,  as do al l  ang u ag e u sers ( inc u ding  native sp eak ers 
of E ng l ish ) ,  and req u ire instru c tion th at attends to th eir 
ang u ag e earning  needs.  T h e th ree E ng ish  ang u ag e 
proficiency levels—Emerging, Expanding, and Bridging— 
rep resent th ree g eneral  stag es of E ng ish  ang u ag e 
devel op m ent and desc rib e th e nowl edg e ab ou t ng ish  and 
th e sk i s and ab i ities th at stu dents devel op  as th ey  g ain 
increasing proficiency in English.  T h e standards’  statem ents 
desc rib e outcome expectations  for h ow wel l  stu dents c an 
u nderstand and u se th e E ng ish  ang u ag e at eac h  E ng ish  
language proficiency level as they continue to build on 
ex isting  ang u ag e sk i s and k nowl edg e.  

e A  D  Standards em asiz e th at s at al l  
proficiency levels are capable of high-level thinking and 
an eng ag e in om ex  og nitivel y  dem anding  soc ial  and 

ac adem ic  ac tivities req iring  ng ish  as ong  as th ey  are rovided ap rop riate ang ag e su ort.  e 
highest English language proficiency level—Bridging—represents a student’s readiness to be successful 
with  th e dem ands of th e A  SS for iterac y  with minimal support.  H owever,  th e extent of 
support students need varies depending on the familiarity and complexity of the task and topic.  T h ree 
general levels of support are identified in some of the grade-level/grade-span standards: substantial, 
moderate ,  and light  ese eneral  evel s of su ort sig nal  th e ex tent of sc affol ding  m ost ik el y  
needed for students at each proficiency level. They are not intended to explain how to provide support 
or differentiate instru tion for s at eac h  evel  ig re 1  dep ic ts th e D  ontinu m  and th e way  
th at sc affol ding  is rep resented in th e C A  E L D  Standards.  ( A  disc u ssion of sc affol ding  is p rovided in 
h ap ter 2  of th is ELA/ELD Framework. A discussion of proficiency level descriptors is provided in 
h ap ter 2  of th e California English Language Development Standards: Kindergarten Through Grade 12  
2 0 1 4 ) 

nue to engage in lifelong language 

( . l
l l l l

T h C E L E l l u c u

y c h p l u c p g
p l l u l h p

l l l

The CA ELD Standards 
emphasize that ELs at all 
proficiency levels are capable 
of highlevel thinking and 
can engage in complex, 
cognitively demanding social 
and academic activities 
requiring English, as long as 
they are provided appropriate 
language support. 

l l l l

l l
k E l

l l l

l l l

l l l
T h C E L p h E L

c c p l , c
u E l , l p p l u p p T h

C C C E L A / L

. T h g l p p l

c E L l . F u 1 . 1 E L c u

c
c
[ ] .
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Figure 1.11. English Language Proficiency Levels and General Extent of Support 

Student 
Capacities 

Eng lish L ang uag e Dev elopment 
Proficiency Level Continuum 

L ifelong 
L ang uag e 
L earningEmerg ing Ex panding Bridg ing 

N ativ e E ng l ish l earners A s E ng l ish A s E ng l ish Stu dents wh o 
L ang uag e enter th e l earners l earners h ave reac h ed 
E ng l ish l earners E m erg ing l evel progress progress “proficiency” 
c om e to sc h ool h aving l im ited through th e through th e in th e E ng l ish 
p ossessing a rec ep tive and E x p anding l evel , B ridg ing l evel , l ang u ag e ( as 
wide rang e of p rodu c tive th ey m ove from th ey m ove from determ ined b y 
c om p etenc ies E ng l ish sk il l s. b eing ab l e to b eing ab l e to state and/ or 
in th eir native refash ion l earned c om m u nic ate in l oc al c riteria) 
l ang u ag e A s th ey p h rases and way s th at are c ontinu e to 
ap p rop riate progress sentenc es in ap p rop riate to b u il d inc reasing 
to th eir ag e. through th e E ng l ish to m eet different task s, b readth , 
T h ey m ay h ave E m erg ing l evel , th eir im m ediate p u rp oses, and dep th , and 
vary ing l evel s of th ey start to c om m u nic ation au dienc es in a c om p l ex ity in 
l iterac y in th eir resp ond to and l earning variety of soc ial c om p reh ending 
native l ang u ag e, m ore varied needs toward and ac adem ic and 
dep ending c om m u nic ation b eing ab l e to c ontex ts toward c om m u nic ating 
on th eir p rior task s u sing inc reasing l y b eing ab l e in E ng l ish in a 
ex p erienc es l earned words eng ag e in u sing to refine and wide variety of 
in th e h om e, and p h rases with th e E ng l ish enh anc e th eir c ontex ts. 
c om m u nity , inc reasing ease. l ang u ag e in E ng l ish l ang u ag e 
and sc h ool . m ore c om p l ex , c om p etenc ies in 
A s l earners of 
E ng l ish as a 
new l ang u ag e, 

U p on exit 
from th e 
E m erg ing l evel , 

c og nitivel y 
dem anding 
situ ations. 

a b roader rang e 
of c ontex ts. 

th ey g ain stu dents h ave U p on exit 
m etac og nitive b asic E ng l ish U p on exit from from th e 
awareness of c om m u nic ation th e E x p anding B ridg ing l evel , 
wh at l ang u ag e sk il l s in soc ial l evel , stu dents stu dents c an 
is and h ow it is and ac adem ic c an u se E ng l ish c om m u nic ate 
u sed and ap p l y c ontex ts to l earn and effec tivel y 
th is awareness c om m u nic ate with variou s 
in th eir l ang u ag e ab ou t a rang e au dienc es on 
l earning of top ic s and a wide rang e 
strateg ies, ac adem ic of fam il iar and 
inc l u ding c ontent areas. new top ic s to 
drawing u p on m eet ac adem ic 
k nowl edg e of dem ands in 
th eir native a variety of 
l ang u ag e. disc ip l ines. 
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Student 
Capacities 

Eng lish L ang uag e Dev elopment 
Proficiency Level Continuum 

L ifelong 
L ang uag e 
L earningEmerg ing Ex panding Bridg ing 

H ig h- L ev el 
T hink ing  w ith 
L ing uistic 
Support 
E ng l ish l earners 
p ossess 
c og nitive 
ab il ities 
ap p rop riate to 
th eir ag e and 
ex p erienc e. 
I n order to 
c om m u nic ate 
ab ou t th eir 
th ink ing as th ey 
l earn E ng l ish , 
th ey m ay 
need varying 
linguistic 
support, 
depending on 
the linguistic 
and cognitive 
demand of the 
task. 

G eneral Ex tent of Support 

Substantial 
Stu dents at th e 
early stages 
of th e E m erg ing 
l evel c an eng ag e 
in c om p l ex , 
c og nitivel y 
dem anding soc ial 
and ac adem ic 
ac tivities req u iring 
l ang u ag e 
wh en p rovided 
substantial 
l ing u istic su p p ort; 
as th ey devel op 
m ore fam il iarity 
and ease with 
u nderstanding 
and u sing  E ng l ish , 
su p p ort m ay b e 
moderate or 
lig ht for fam il iar 
task s or top ic s. 

M oderate 
Stu dents at th e 
early stages of 
th e E x p anding 
l evel c an eng ag e 
in c om p l ex , 
c og nitivel y 
dem anding soc ial 
and ac adem ic 
ac tivities req u iring 
l ang u ag e 
wh en p rovided 
moderate 
l ing u istic su p p ort; 
as th ey devel op 
inc reasing 
ease with 
u nderstanding 
and u sing E ng l ish 
in a variety of 
c ontex ts, su p p ort 
m ay b e lig ht for 
fam il iar task s or 
top ic s. 

L ig ht 
Stu dents at th e 
early stages 
of th e B ridg ing 
l evel c an eng ag e 
in c om p l ex , 
c og nitivel y 
dem anding soc ial 
and ac adem ic 
ac tivities req u iring 
l ang u ag e wh en 
p rovided lig ht 
l ing u istic su p p ort; 
as th ey devel op 
inc reasing 
ease with 
u nderstanding 
and u sing h ig h l y 
tec h nic al E ng l ish , 
su p p ort m ay not 
b e nec essary for 
fam il iar task s 
or top ic s u sing 
every day E ng l ish . 

O ccasional 
Stu dents wh o 
h ave exited th e 
B ridg ing l evel 
benefit from 
occasional 
l ing u istic su p p ort 
in th eir ong oing 
l earning of 
E ng l ish . 

English learners may demonstrate varying levels of English language proficiency on different CA 
E L D Standards. F or ex am p l e, wh il e a stu dent m ay dem onstrate th at sh e or h e is at th e B ridg ing l evel 
in c ontrib u ting to disc u ssions, sh e or h e m ay b e at th e E x p anding l evel in ex p l aining ideas b ased on 
c l ose reading s of tex ts. 

Organization and Structure of the CA ELD Standards 
E ac h set of g rade- l evel ( k inderg arten th rou g h g rade eig h t) or g rade- sp an ( g rades nine and ten, 

el even and twel ve) standards c ontain two m ain sec tions. 
Sec tion 1 desc rib es th e g oal and c ritic al p rinc ip l es for devel op ing l ang u ag e and c og nition in 

ac adem ic c ontex ts ( desc rib ed earl ier in th is c h ap ter as g oal s and c ritic al p rinc ip l es for E L D ) and 
p rovides a p review of th e detail ed g rade- l evel standards in sec tion 2 . Sec tion 1 is g eneral l y c onsistent 
ac ross al l g rades, with som e variations in term inol og y to indic ate rel evant differenc es. 

Sec tion 2 c ontains th e g rade- l evel or g rade- sp an standards, with ou tc om e ex p ec tations at eac h 
proficiency level: Emerging, Expanding, Bridging. 
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Sec tion 2  inform s teac h ers’  instru c tional  p l anning  and eval u ation of stu dent p rog ress.  I t is 
org aniz ed b y  th e th ree interrel ated areas of l earning  E ng l ish  as an additional  l ang u ag e:  
• art :  nterac ting  in M eaning f  W a s” 
• P art :  L earning  A b ou t H ow E ng ish  W ork s” 
• art :  U sing  ou ndational  iterac y  Sk il s”
P art I :  “ I nterac ting  in M eaning fu l  W ay s”  p rovides standards th at set ex p ec tations for E L s to 

p artic ip ate in m eaning fu l ,  rel evant,  and intel l ec tu al l y  c h al l eng ing  way s in variou s c ontex ts and 
disc ip l ines.  T h e standards in P art I  are enac ted in th ree communicative modes  th rou h  wh ic h  stu dents 
devel op  and ap p y  th eir k nowl edg e and sk i s of th e E ng ish  ang u ag e:  collaborative  ( eng ag em ent in 
dial og u e with  oth ers) ,  interpretive  ( c om p reh ension and anal y sis of written and sp ok en tex ts) ,  and 
productive  ( c reation of oral  p resentations and written tex ts) . 

art  earning  ou t ow ng ish  W ork s”  foc ses on wa s in wh ic h  s i d awareness ab ou t 
ng ish  resou r es avail ab e to th em  ow ng ish  is stru tu red and or aniz ed,  and ow m eaning  

is m ade th rou h  ang ag e oic es.  nstru tion ab ou t ng ish  is desig ned to im rove s’  ab i ity  to 
c om p reh end and p rodu c e ac adem ic  tex ts in variou s c ontent areas.  T h e standards in P art I I  c l u ster 
with in th ree ang u ag e p roc esses:  structuring cohesive texts ,  expanding and enriching ideas,  and 
connecting and condensing ideas. 

P art I I I :  “ U sing  F ou ndational  L iterac y  Sk il l s”  does not p rovide standards b u t instead sig nal s to 
teac h ers at al l  g rades th e p otential  need to p rovide sp ec ial iz ed E ng l ish  fou ndational  sk il l s instru c tion 
to E L s.  T h is sp ec ial iz ed instru c tion is desig ned b y  adap ting ,  in p artic u l ar,  th e R eading  Standards for 
Foundational Skills (K–5) in the CA CCSS for ELA/Literacy based on a variety of factors, including 
an individu al  E L  stu dent’ s ag e,  sim il arities and differenc es b etween th e stu dent’ s p rim ary  l ang u ag e 
and English, the student’s primary literacy proficiency, and the student’s oral and written proficiency 
in E ng l ish .  Sinc e th e R eading  Standards for F ou ndational  Sk il l s are intended to g u ide instru c tion 
for students in kindergarten through grade five, these standards also need to be adapted—using 
ap p rop riate instru c tional  strateg ies and m aterial s— to m eet th e p artic u l ar p edag og ic al  and l iterac y  
needs of s at th e sec ondary  evel  inc ding  th e need to teac h  fou ndational  iterac y  sk i s in an 
ac c el erated tim e fram e.  A dditional  g u idanc e on adap ting  fou ndational  sk il l s instru c tion for E L s is 
provided in chapters 2–7. 

ec au se ontent and ang ag e are inex tric ab y  ink ed,  th e th ree arts of th e A  D  Standards— 
nterac ting  in eaning f  W a s,  earning  ou t ow ng ish  W ork s,  and sing  ou ndational  

L iterac y  Sk il l s” — are c om p l em entary  and interrel ated dim ensions of wh at sh ou l d b e addressed in a 
rob u st instru c tional  p rog ram  for E L s.  P arts I  and I I  are intentional l y  p resented sep aratel y  in order 
to c al l  attention to th e need for both  a foc u s on m eaning fu l  interac tion and  a foc u s on b u i ding  
k nowl edg e ab ou t th e ing u istic  featu res of E ng ish .  H owever,  P arts I  and I  sh ou d b e u sed in tandem . 

J u st as teac h ers foc u s on m eaning fu l  and eng ag ing  ac tivities 

P I I I “ F L l

g
l l l l l

P I I : “ L A b H E l u y E L b u l
E l c l , h E l c g h

g l u c h I c E l p E L l

l

E L l , l u l l l

B c l u l l p C E L
“ I M u l y ” “ L A b H E l ” “ U F

l
l l I l

desig ned to b u il d c ontent k nowl edg e b efore strateg ic al l y  del ving  
into specifics about how language is structured, the CA ELD 
Standards are org aniz ed with  th e foc u s on m eaning fu l  interac tion 
first and the focus on knowledge about the English language and 
h ow it work s afterward.  T h e ex p ec tations c om m u nic ated in th e 
standards assu m e th at E L s are p rovided with  an ap p rop riatel y  
desig ned c u rric u l u m ,  effec tive instru c tion,  and strateg ic  l evel s 
of sc affol ding  as th ey  rog ress th rou h  th e D  ontinu m  
ig re 2  rovides an overview of th e stru tu re of th e A  D  

Standards. 

. . . the CA ELD Standards 
are organized with the 
focus on meaningful 
interaction first and the 
focus on knowledge about 
the English language and 
how it works afterward. p g E L c u .

F u 1 . 1 p c C E L

P I “ I u l y
I I “ l
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Figure 1.12. Structure of the CA ELD Standards 

Section 1:  G oal, Critical Principles, and O v erv iew 

G oal: T h is artic u l ates th e vision C al ifornia h as for al l E ng l ish l earners. 

Critical Principles for Dev eloping  L ang uag e and Cog nition in Academic Contex ts: T h is 
em p h asiz es th e th ree g eneral areas teac h ers need to foc u s on wh en p l anning instru c tion for E L s 
and observing their progress. These areas are elaborated upon, by English language proficiency 
l evel , in sec tion 2 . 

P art I : I nterac ting in M eaning fu l W ay s 
P art I I : L earning A b ou t H ow E ng l ish W ork s 
P art I I I : U sing F ou ndational L iterac y Sk il l s 

Corresponding CA CCSS for ELA/Literacy 

Section 2:  Elaboration on Critical Principles for Dev eloping 
L ang uag e and Cog nition in Academic Contex ts 

Part I :  I nteracting  in M eaning ful W ays 

Communicativ e M ode Critical Principles Addressed ( by Eng lish 
language proficiency level) 

Standard 
N umber 

Collaborativ e • E x c h ang ing inform ation/ ideas
• I nterac ting via written E ng l ish 
• Su p p orting op inions and p ersu ading oth ers
• A dap ting l ang u ag e c h oic es

1–4 

I nterpretiv e • L istening ac tivel y 
• R eading / viewing c l osel y 
• E val u ating l ang u ag e c h oic es
• A nal y z ing l ang u ag e c h oic es

5–8 

Productiv e • P resenting
• W riting
• J u stify ing / arg u ing
• Sel ec ting l ang u ag e resou rc es

9–12 

Part I I :  L earning  About H ow  Eng lish W ork s 

L ang uag e Process Critical Principles Addressed ( by Eng lish 
language proficiency level) 

Standard 
N umber 

Structuring 
Cohesiv e T ex ts 

• U nderstanding tex t stru c tu re
• U nderstanding c oh esion 1–2 

Ex panding  and 
Enriching  I deas 

• U sing verb s and verb p h rases
• U sing nou ns and nou n p h rases
• M odify ing to add detail s

3–5 

Connecting  and 
Condensing  I deas 

• C onnec ting ideas
• C ondensing ideas 6–7 

Part I I I :  U sing  F oundational L iteracy Sk ills 
T h is p art c ontains no standards b u t sig nal s teac h ers th at E L s at al l g rades req u ire p artic u l ar 
instru c tional c onsiderations for l earning fou ndational l iterac y sk il l s in E ng l ish . 

40 | C h ap ter 1 Overview of Standards 



     
     

  
  

     
   

 

Section 2 presents the grade-level and grade-span standards across the range of proficiency. See 
h ap ter 3  of th e California English Language Development Standards: Kindergarten Through Grade 12 

E   for th e ac tu al  a ou t of th e standards.  ac h  ag e inc des a ol m n on th e eft,  ex ts and 
isc ou rse in ontex t.  is ol m n rovides ritic al  inform ation for instru tional  anning  rric m  

design, and assessment. (See figure 1.13.) 

Figure 1.13. Texts and Discourse in Context Snapshot 3 

Part I , Strands 1– 4, corresponding  to the CA CCSS for EL A/ L iteracy 
.  SL     6 
.     6 
.  SL     6 
 W.5, 4–5; SL.5.1, 6; L.5.1, 3, 6

Purposes for using  lang uag e include but are not limited to 
D esc rib ing ,  entertaining ,  inform ing ,  interp reting ,  anal y z ing ,  rec ou nting 
  
ex p l aining ,  p ersu ading ,  neg otiating ,  j u stify ing ,  eval u ating ,  and so on.
 

I nformational tex t types include but are not limited to 
esc rip tion e.  sc ienc e og  entry  roc edu re e.  ow to sol ve a 

m ath em atic s rob em  rec ou nt e.  au tob iog rap  sc ienc e ex erim ent 
resu ts)  inform ation rep ort e.  sc ienc e or istory  rep ort)  ex anation e. ,  
h ow or wh y  som eth ing  h ap p ened) ,  ex p osition e. g ,  op inion) ,  resp onse e. g ,  
l iterary  anal y sis) ,  and so on. 

L iterary tex t types include but are not limited to 
Stories ( e. g . ,  fantasy ,  l eg ends,  fab l es) ,  dram a ( e. g . ,  readers’  th eater) ,  p oetry ,  
retel l ing  a story ,  and so on. 

Audiences include but are not limited to 
P eers ( one to one)
 
Sm al l  g rou p  one to a g rou p 
 

W h ol e g rou p  one to m any 
 

is ex ts and isc ou rse in ontex t el em ent of th e standards rem inds teac ers th at ang ag e 
is a om ex  m eaning m ak ing  resou r e to e fostered via intel ec tu al y  al eng ing  interac tive,  
and dial og u e- ric h  l earning  environm ents th at are foc u sed on b oth  c ontent k nowl edg e and l ang u ag e 
devel op m ent.  Texts  c an b e written,  sp ok en,  or m u l tim odal ,  and in p rint or dig ital  form s.  Discourse  is,  
in road term s,  om m nic ation of m eaning  in any  m odal ity  e.  sp ok en,  written,  visu al  m tim odal .  

c
( C D 2 0 1 4 ) l y E p l u c u l T
D C T h c u p c c p l , c u u l u

.4

1 . 5 . 1 , 6 ; L . 5 . 1 , 3 ,
2 W . 5 . 6 ; L . 5 . 1 , 3 ,
3 . 5 . 1 , 6 ; L . 5 . 1 , 3 ,

,

D ( g . , l ) , p ( g . , h
p l ) , ( g . , h y , p

l , ( g . , h , p l ( g .
( . ( .

( )
( )

T h T D C h l u
c p l , - c b l l c h l ,

b c u ( g . , , u l )
T h e l ang u ag e c h oic es stu dents m ak e, inc l u ding wh ic h voc ab u l ary and g ram m atic al resou rc es to 
use, are influenced by context , wh ic h inc l u des th e p u rp ose for c om m u nic ating , au dienc e, tex t ty p e, 
and c ontent area. T h is c ol u m n h ig h l ig h ts variab l es teac h ers need to c onsider wh en desig ning and 
im p l em enting instru c tion for E L s. T h e el em ents in th e T ex ts and D isc ou rse in C ontex t c ol u m n inc l u de 
th e fol l owing : 
• Corresponding CA CCSS for ELA/Literacy: T h e c orresp onding C A C C SS for E L A / L iterac y are

p rovided so th at teac h ers see th e interc onnec ted natu re of th e C A C C SS for E L A / L iterac y and C A 
E L D Standards. 

3   e strands  orresp ond to th e ritic al  rinc ip e Statem ents.  ote th at th e orresp onding  A  SS for iterac y  
c h ang e dep ending  on th e p artic u l ar C A  E L D  Standards in foc u s,  th e tex ts and task s u sed,  and individu al  stu dent needs. 
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• Purposes for Using Language:  T h is ists som e of th e p u rp oses for u sing  ang u ag e th at are
featu red rom inentl y  in th e A  SS for iterac  and orresp onding  in th e  E D  
Standards.  T eac h ers su p p ort E L s in devel op ing  an awareness of th ese p u rp oses as th ey  
progress in language proficiency and through the grades. 

• Text Types  rovided in th e A  SS for iterac  eac h  tex t t e as artic ar ang ag e 
featu res,  ased on disc ip ine,  ontent,  rp ose,  and au dienc e.  eac ers el p  s devel op  an 
awareness of th e differenc es b etween and l ang u ag e p atterns with in tex t ty p es as th ey  p rog ress 
through the grades. Informational text types are presented first in order to emphasize their 
im p ortanc e in c ol l eg e and c areer readiness,  as wel l  as in devel op ing  c ontent k nowl edg e.  

• Audiences:  A s th ey  p rog ress th rou g h  th e g rades and u se ang u ag e in different way s,  E L s need
to onsider th eir au dienc e,  wh ic h  ou d e a eer in a one- to- one onversation ab ou t a soc ial  
top ic  a rou p  of eers eng ag ed in an ac adem ic  onversation one- to- rou  or an ac adem ic  
oral  p resentation or written task  ( one- to- m any ) ,  as wel l  as oth er ty p es of au dienc es.  
e stru tu re of th e rade- evel  A  D  Standards o

as th e el ab oration of th e c ritic al  p rinc ip l e statem ents 
in sec tion )  for eac h  rade evel  and rade sp an and 

English language proficiency level (Emerging, Expanding,
ridg ing  or ex am e,  ritic al  rinc ip e statem ent 0  for

al l  g rade l evel s is:  “ W riting  l iterary  and inform ational  tex t
to p resent,  desc rib e,  and ex p l ain ideas and inform ation,  
sing  ap rop riate tec nol og ”  note th at om osing ”  

is inc ded at inder arten)  t eac h  rade,  th is ritic al  
p rinc ip l e statem ent c orresp onds to P art I ,  Standard 1 0 ,  
wh ic h  addresses th e sam e c ontent as ap p rop riate for th e
g rade evel  or g rade sp an.  F ig u re 1 1 4  disp ay s th e g rade
sp an and g rade- l evel  C A  E L D  Standards th at c orresp ond 
to ritic al  rinc ip e Statem ent  e art disp a s th e 
critical principle statement first and then demonstrates 
ow th e standard an e m ap ed ac wards th rou h  

sel ec ted rades to inder arten.  T e ig ig ted tex t 

nc ep tu al iz es th e standards in sec tion )  

l l
p C C C E L A / L y , c l y , C A L

: P C C C E L A / L y , y p h p u l l u
b l c p u T h h E L

l
c c l b p c

, g p c ( g p ) ,

T h c g l C E L c ( 2

( 1 g l g
As they progress through the 
grades and use language in 
different ways, ELs need to consider 
their audience, which could be a 
peer in a onetoone conversation 
about a social topic, a group of 
peers engaged in an academic 
conversation (onetogroup), or 
an academic oral presentation or 
written task (onetomany) as well 
as other types of audiences. 

 
B ) . F p l c p l 1  

s 

u p h y ( “ c p
l u k g . A g c

 
l . l -

C P l 1 0 . T h c h l y

h c b p b k g
g k g h h h l h

indic ates th e g rowing  sop h istic ation of th e standards as th ey  p rog ress th rou g h  th e g rades and ac ross 
English language proficiency levels, or in other words, what has been added to a particular grade level 
or span or to a proficiency level (Emerging, Expanding, Bridging) across the ELD continuum. 
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Figure 1.14. Selected CA ELD Standards – Part 1, Standard 10 (Writing) 

Critical 
Principle 
Statement: 

W riting l iterary and inform ational tex ts to p resent, desc rib e, and ex p l ain ideas and inform ation, 
u sing ap p rop riate tec h nol og y . 

G rade 
Eng lish L ang uag e Dev elopment Continuum CA CCSS for 

EL A/ L iteracyEmerging Expanding Bridging 

11– 12 a) W rite sh ort l iterary 
and inform ational tex ts 
( e. g . , an arg u m ent 
ab ou t free sp eec h ) 
c ol l ab orativel y ( e. g . , 
with p eers) and 
indep endentl y . 
b ) W rite b rief 
su m m aries of tex ts 

a) W rite l ong er l iterary 
and inform ational tex ts 
( e. g . , an arg u m ent 
ab ou t free sp eec h ) 
c ol l ab orativel y ( e. g . , 
with p eers) and 
indep endentl y b y 
u sing ap p rop riate 
tex t org aniz ation and 

a) W rite l ong er and 
m ore detail ed l iterary 
and inform ational tex ts 
( e. g . , an arg u m ent 
ab ou t free sp eec h ) 
c ol l ab orativel y ( e. g . , 
with p eers) and 
indep endentl y b y 
u sing ap p rop riate 

W.11–12, 
Standards 1–10 

WHST.11–12, 
Standards  
1–2, 4–10 

L.11–12, 
Standards 1–6 

and ex p erienc es u sing 
c om p l ete sentenc es 
and k ey words ( e. g . , 
from notes or g rap h ic 
org aniz ers) . 

g rowing u nderstanding 
of reg ister. 
b ) W rite inc reasing l y 
c onc ise su m m aries of 
tex ts and ex p erienc es 
u sing c om p l ete 
sentenc es and k ey 
words ( e. g . , from notes 
or g rap h ic org aniz ers) . 

tex t org aniz ation and 
reg ister. 
b ) W rite c l ear and 
c oh erent su m m aries of 
tex ts and ex p erienc es 
b y u sing c om p l ete 
and c onc ise sentenc es 
and k ey words ( e. g . , 
from notes or g rap h ic 
org aniz ers) . 

8 a) W rite sh ort l iterary 
and inform ational tex ts 

a) W rite l ong er l iterary 
and inform ational tex ts 

a) W rite l ong er and 
m ore detail ed l iterary 

W.8.1–10 

( e. g . , an arg u m ent ( e. g . , an arg u m ent and inform ational tex ts WHST.8.1–2, 
ab ou t wh eth er th e 
g overnm ent sh ou l d fu nd 

ab ou t wh eth er th e 
g overnm ent sh ou l d fu nd 

( e. g . , an arg u m ent 
ab ou t wh eth er th e 

4–10 

researc h u sing stem 
c el l s) c ol l ab orativel y 
( e. g . , with p eers) and 
indep endentl y . 
b ) W rite b rief 
su m m aries of tex ts 
and ex p erienc es u sing 
c om p l ete sentenc es 
and k ey words ( e. g . , 
from notes or g rap h ic 
org aniz ers) . 

researc h u sing stem 
c el l s) c ol l ab orativel y 
( e. g . , with p eers) 
and indep endentl y 
u sing ap p rop riate tex t 
org aniz ation. 
b ) W rite inc reasing l y 
c onc ise su m m aries of 
tex ts and ex p erienc es 
u sing c om p l ete 
sentenc es and k ey 
words ( e. g . , from notes 
or g rap h ic org aniz ers) . 

g overnm ent sh ou l d fu nd 
researc h u sing stem 
c el l s) c ol l ab orativel y 
( e. g . , with p eers) 
and indep endentl y 
u sing ap p rop riate 
tex t org aniz ation and 
g rowing u nderstanding 
of reg ister. 
b ) W rite c l ear and 
c oh erent su m m aries of 
tex ts and ex p erienc es 
u sing c om p l ete and 
c onc ise sentenc es 
and k ey words ( e. g . , 
from notes or g rap h ic 
org aniz ers) . 

L.8.1–6 
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Critical 
Principle 
Statement: 

W riting l iterary and inform ational tex ts to p resent, desc rib e, and ex p l ain ideas and inform ation, 
u sing ap p rop riate tec h nol og y . 

G rade 
Eng lish L ang uag e Dev elopment Continuum CA CCSS for 

EL A/ L iteracyEmerging Expanding Bridging 

5 a) W rite sh ort l iterary 
and inform ational tex ts
( e. g . , a desc rip tion of a
c am el ) c ol l ab orativel y 
( e. g . , j oint c onstru c tion
of tex ts with an
adu l t or with p eers) 
and som etim es
indep endentl y . 
b ) W rite b rief 
su m m aries of tex ts 
and ex p erienc es u sing 
c om p l ete sentenc es 
and k ey words ( e. g . , 
from notes or g rap h ic 
org aniz ers) . 

a) W rite l ong er l iterary 
and inform ational tex ts
( e. g . , an inform ative
rep ort on different
k inds of c am el s) 
c ol l ab orativel y ( e. g . , 
j oint c onstru c tion 
of tex ts with an 
adu l t or with p eers) 
and with inc reasing 
indep endenc e u sing 
ap p rop riate tex t 
org aniz ation. 
b ) W rite inc reasing l y 
c onc ise su m m aries of 
tex ts and ex p erienc es 
u sing c om p l ete 
sentenc es and k ey 
words ( e. g . , from notes 
or g rap h ic org aniz ers) . 

a) W rite l ong er and
m ore detail ed l iterary 
and inform ational tex ts 
( e. g . , an ex p l anation 
of h ow c am el s su rvive 
with ou t water for a l ong 
tim e) c ol l ab orativel y 
( e. g . , j oint c onstru c tion 
of tex ts with an 
adu l t or with p eers) 
and indep endentl y 
u sing ap p rop riate 
tex t org aniz ation and 
g rowing u nderstanding 
of reg ister. 
b ) W rite c l ear and 
c oh erent su m m aries of 
tex ts and ex p erienc es 
u sing c om p l ete and 
c onc ise sentenc es 
and k ey words ( e. g . , 
from notes or g rap h ic 
org aniz ers) . 

W.5.1–10

L.5.1–3, 6

2 W rite very sh ort l iterary 
tex ts ( e. g . , story ) and 
inform ational tex ts 
( e. g . , a desc rip tion 
of a vol c ano) u sing 
fam il iar voc ab u l ary 
c ol l ab orativel y with 
an adu l t ( e. g . , j oint 
c onstru c tion of 
tex ts) , with p eers, 
and som etim es 
indep endentl y . 

W rite sh ort l iterary 
tex ts ( e. g . , a story ) 
and inform ational tex ts 
( e. g . , an ex p l anatory 
tex t ex p l aining h ow 
a vol c ano eru p ts) 
c ol l ab orativel y with 
an adu l t ( e. g . , j oint 
c onstru c tion of 
tex ts) , with p eers, 
and with inc reasing 
indep endenc e. 

W rite l ong er l iterary 
tex ts ( e. g . , a story ) 
and inform ational tex ts 
( e. g . , an ex p l anatory 
tex t ex p l aining h ow 
a vol c ano eru p ts) 
c ol l ab orativel y 
with an adu l t ( e. g . , 
j oint c onstru c tion) , 
with p eers and 
indep endentl y . 

W.2.1–8, 10

L.2.1–3, 6

K D raw, dic tate, and write 
to c om p ose very sh ort 
l iterary tex ts ( e. g . , 
story ) and inform ational 
tex ts ( e. g . , a desc rip tion 
of a dog ) , u sing 
fam il iar voc ab u l ary 
c ol l ab orativel y in sh ared 
l ang u ag e ac tivities 
with an adu l t ( e. g . , 
j oint c onstru c tion of 
tex ts) , with p eers, 
and som etim es 
indep endentl y . 

D raw, dic tate, and 
write to c om p ose sh ort 
l iterary tex ts ( e. g . , 
story ) and inform ational 
tex ts ( e. g . , a desc rip tion 
of dog s) , c ol l ab orativel y 
with an adu l t ( e. g . , 
j oint c onstru c tion of 
tex ts) , with p eers, 
and with inc reasing 
indep endenc e. 

D raw, dic tate, and write 
to c om p ose l ong er 
l iterary tex ts ( e. g . , 
story ) and inform ational 
tex ts ( e. g . , an 
inform ation rep ort on 
dog s) , c ol l ab orativel y 
with an adu l t ( e. g . , 
j oint c onstru c tion of 
tex ts) , with p eers, 
and indep endentl y 
u sing ap p rop riate tex t 
org aniz ation. 

W.K.1–3, 5–8 

L.K.1–2, 6
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As is the case with the CA CCSS for ELA/Literacy, the language of particular standards across grade 
levels and spans or proficiency levels may be very similar or even the same. This consistency and 
continuity across grade levels is intentional: the complexity of texts and tasks increases as students 
progress through the grades. The consistency and continuity across the ELD continuum is also 
intentional: ELs at all proficiency levels are expected to engage in the same level of cognitive rigor, 
although the amount or nature of scaffolding may differ.

Numbering and Abbreviations of the CA ELD Standards
Individual grade-level and grade-span CA ELD Standards are identified first by ELD (in order to 

distinguish them from the CA CCSS for ELA/Literacy), followed by their part, grade level, number (or 
number and letter, where applicable), and proficiency level (if applicable) so that ELD.PII.4.1.Ex for 
example, stands for ELD Standards, Part II: Learning About How English
Expanding level. See figure 1.15.

Figure 1.15. Numbering of the CA ELD Standards

 Works, Grade 4, Standard 1, 

Interrelationship of the CA CCSS for  
ELA/Literacy and the CA ELD Standards

As stated throughout this chapter, the CA CCSS for ELA/Literacy and ELD Standards are 
inextricably linked. The two sets of standards intersect and connect with one another across the 
multiple dimensions of language, literacy, and content knowledge. The two sets of standards also 
promote the fundamental integration of reading, writing, speaking, and listening while highlighting 
the role of language in each of these communicative acts. The CA CCSS for ELA/Literacy serve as the 
foundation for the CA ELD Standards, which amplify the language necessary for the development of 
advanced English and academic success across the disciplines. The key themes of Meaning Making, 
Language Development, Effective Expression, Content Knowledge, and Foundational Skills crosscut 
both sets of standards and are used to organize discussions of the standards throughout this ELA/ELD 
Framework.

Although presented separately, the Language strands in the CA CCSS for ELA/Literacy and Part II 
of the ELD Standards, “Learning About How English Works,” are not meant to be used in isolation. 
Instead, they are intended to overlay the other strands/parts of both sets of standards. The focus on 
understanding how English works in Part II of the CA ELD Standards is integral to and inseparable 
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from E L s’ devel op m ent of m eaning m ak ing and p u rp osefu l interac tion as del ineated in P art I of th e 
C A E L D Standards: “ I nterac ting in M eaning fu l W ay s. ” Sim il arl y b oth P arts I and I I interc onnec t with 
al l th e strands of R eading , W riting , Sp eak ing and L istening , and L ang u ag e. T h e rec ip roc al natu re 
of th e C A C C SS for E L A / L iterac y and th e C A E L D Standards is fu rth er dem onstrated b y th e way s in 
wh ic h th e standards ec h o one anoth er. T h e C A C C SS for E L A / L iterac y and C A E L D Standards do not 
c orresp ond on a one- to- one b asis, b u t rath er m any C A C C SS for E L A / L iterac y c onnec t ac ross m any 
CA ELD Standards and vice versa, as the following Grade 5 CA ELD Standards example in figure 1.16 
il l u strates. 

Figure 1.16. Many-to-Many Correspondences between Grade 5 CA CCSS for ELA/Literacy 
and CA ELD Standards 

G rade 5  CA CCSS for 
EL A/ L iteracy 

G rade 5  CA EL D Standards 
Part I I :  L earning  About H ow  Eng lish W ork s 
Structuring  Cohesiv e T ex ts, Strands 1 &  2 

Emerg ing Ex panding Bridg ing 

RL.5.5; RI.5.5; W.5.1–5; SL.5.4 1. Understanding 1. Understanding 1. Understanding
RL.5.5; RI.5.5; W.5.1–4; SL.5.4; text structure text structure text structure
L . 5 . 1 , 3 A p p l y b asic A p p l y g rowing A p p l y inc reasing 
R L . 5 . 5 E x p l ain h ow a series of u nderstanding of u nderstanding of u nderstanding of 
chapters, scenes, or stanzas fits h ow different tex t h ow different tex t h ow different tex t 
tog eth er to p rovide th e overal l ty p es are org aniz ed ty p es are org aniz ed ty p es are org aniz ed 
stru c tu re of a p artic u l ar story , to ex p ress ideas ( e. g . , to ex p ress ideas ( e. g . , to ex p ress ideas 
dram a, or p oem . h ow a narrative is h ow a narrative is ( e. g . , h ow a h istoric al 

R I . 5 . 5 C om p are and c ontrast th e 
overal l stru c tu re ( e. g . , c h ronol og y , 
c om p arison, c au se/ effec t, 
p rob l em / sol u tion) of events, 
ideas, c onc ep ts, or inform ation in 
two or m ore tex ts. 

org aniz ed seq u ential l y 
with p redic tab l e 
stag es versu s h ow 
op inions/ arg u m ents 
are org aniz ed 
arou nd ideas) to 
c om p reh ending tex ts 

org aniz ed seq u ential l y 
with p redic tab l e 
stag es versu s h ow 
op inions/ arg u m ents 
are stru c tu red l og ic al l y 
arou nd reasons 
and evidenc e) to 

ac c ou nt is org aniz ed 
c h ronol og ic al l y 
versu s h ow op inions/ 
arg u m ents are 
stru c tu red l og ic al l y 
arou nd reasons 
and evidenc e) to 

W . 5 . 1 W rite op inion p iec es on and writing b asic tex ts. c om p reh ending tex ts c om p reh ending tex ts 
top ic s or tex ts, su p p orting a and writing tex ts with and writing c oh esive 
p oint of view with reasons and inc reasing c oh esion. tex ts. 
inform ation. 

a. I ntrodu c e a top ic or tex t c l earl y , 
state an op inion, and c reate an
org aniz ational stru c tu re in wh ic h 
ideas are l og ic al l y g rou p ed . . . 

2. Understanding
cohesion
a) A p p l y b asic 
u nderstanding of
l ang u ag e resou rc es for

2. Understanding
cohesion
a) A p p l y g rowing 
u nderstanding of
l ang u ag e resou rc es

2. Understanding
cohesion
a) A p p l y inc reasing 
u nderstanding of
l ang u ag e resou rc es

c . L ink op inion and reasons u sing referring th e reader th at refer th e reader for referring th e
words, p h rases, and c l au ses ( e. g . , b ac k or forward in tex t b ac k or forward in tex t reader b ac k or forward
consequently, specifically). ( e. g . , h ow p ronou ns ( e. g . , h ow p ronou ns or in tex t ( e. g . , h ow

d. P rovide a c onc l u ding statem ent
or sec tion rel ated to th e op inion
p resented. ( See sim il ar c oh esion
ex p ec tations in W . 5 . 2 and W . 5 . 3 ) 

refer b ac k to nou ns in
tex t) to c om p reh ending 
tex ts and writing b asic 
tex ts.

sy nony m s refer b ac k 
to nou ns in tex t) to
c om p reh ending tex ts
and writing tex ts with 
inc reasing c oh esion. 

p ronou ns, sy nony m s, 
or nom inal iz ations refer
b ac k to nou ns in tex t) 
to c om p reh ending tex ts
and writing c oh esive

W . 5 . 4 P rodu c e c l ear and c oh erent tex ts.
writing ( inc l u ding m u l tip l e 
p arag rap h tex ts) in wh ic h th e 
devel op m ent and org aniz ation are 
ap p rop riate to task , p u rp ose, and 
au dienc e . . . 
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G rade 5  CA CCSS for 
EL A/ L iteracy 

G rade 5  CA EL D Standards 
Part I I :  L earning  About H ow  Eng lish W ork s 
Structuring  Cohesiv e T ex ts, Strands 1 &  2 

Emerg ing Ex panding Bridg ing 

W . 5 . 5 W ith g u idanc e and su p p ort 
from p eers and adu l ts, devel op 
and streng th en writing as 
needed b y p l anning , revising , 
editing , rewriting , or try ing a new 
ap p roac h . 
SL . 5 . 4 R ep ort on a top ic or tex t 
or p resent an op inion, seq u enc ing 
ideas l og ic al l y . . . 

a. P l an and del iver an op inion
sp eec h th at: states an op inion, 
l og ic al l y seq u enc es evidenc e to
su p p ort th e sp eak er’ s p osition, 
u ses transition words to effec tivel y 

b ) A p p l y b asic 
u nderstanding of 
h ow ideas, events, 
or reasons are l ink ed 
th rou g h ou t a tex t u sing 
a sel ec t set of every day 
c onnec ting words or 
p h rases ( e. g . , first/ 
next, at the beginning) 
to c om p reh ending tex ts 
and writing b asic tex ts. 

b ) A p p l y g rowing 
u nderstanding of 
h ow ideas, events, 
or reasons are l ink ed 
th rou g h ou t a tex t u sing 
a variety of c onnec ting 
words or p h rases ( e. g . , 
for example, in the first 
place, as a result) to 
c om p reh ending tex ts 
and writing tex ts with 
inc reasing c oh esion. 

b ) A p p l y inc reasing 
u nderstanding of 
h ow ideas, events, 
or reasons are l ink ed 
th rou g h ou t a tex t u sing 
an inc reasing variety of 
ac adem ic c onnec ting 
and transitional 
words or p h rases 
( e. g . , consequently, 
specifically, however) 
to c om p reh ending tex ts 
and writing c oh esive 
tex ts 

l ink op inions and evidenc e ( e. g . , 
c onseq u entl y and th erefore) . . . 

L . 5 . 1 D em onstrate c om m and 
of th e c onventions of standard 
E ng l ish g ram m ar and u sag e wh en 
writing or sp eak ing . . . 

L . 5 . 3 U se k nowl edg e of l ang u ag e 
and its c onventions wh en writing , 
sp eak ing , reading , or l istening . 

T h e rel ationsh ip  of E ng ish  ang u ag e arts and iterac y ,  
E ng ish  ang u ag e devel op m ent,  and th e disc ip ines is 
interdep endent;  c ontent k nowl edg e g rows from  stu dents’  
k nowl edg e of l ang u ag e and th eir ab il ity  to u nderstand and
u se p artic u ar disc ou rse p rac tic es,  g ram m atic al  stru c tu res,  
and voc ab u l ary  wh il e reading ,  writing ,  sp eak ing ,  and 
istening  to ac om ish  th eir disc ip inary  oal s.  Sim i arl 
  
as s del ve deep er into th e wa s in wh ic h  m eaning  is 
c onvey ed in th e c ontent areas,  th eir k nowl edg e of h ow 
ang u ag e work s and th eir ab i ity  to m ak e inform ed ing u istic
c h oic es al so g rows.  B oth  sets of standards il l u strate th e 
rec ip roc al  and inex tric ab l e rel ationsh ip  am ong  k nowl edg e,  
iterac ,  and ang ag e.  A ording ,  C al ifornia teac h ers of 
al  stu dents,  and esp ec ial y  s,  ave an op ortu nity  to 
m ak e ex ic it ow ang ag e is sed owerf y  to ac ieve 
artic ar u rp oses in artic ar disc ip ines.  

is does not m ean th at ontent teac ers sh ou d 
ec om e ing ists or th at D  sp ec ial ists sh ou d ec om e 

c ontent ex p erts.  R ath er,  c ontent teac h ers need to k now 

The relationship of English 
language arts and literacy, 
English language development, 

and the disciplines is 

interdependent; content 
knowledge grows from students’ 
knowledge of language and their  
ability to understand and use 
particular discourse practices, 
grammatical structures, and 
vocabulary while reading, 
writing, speaking, and listening 
to accomplish their disciplinary 
goals.

 

l l l
l l l

l

l c p l l g l y ,
E L y

l l l  

l y l u c c l y
l l E L h p

p l h l u u p u l l h
p u l p p u l l

T h c h l
b l u E L l b

enough about language to support their ELs at different English language proficiency levels so that 
s m aintain a steady  traj ec tory  al ong  th e D  ontinu m  is al so m eans th at D  teac ers and L  

sp ec ial ists need to now enou h  ab ou t ontent to ensu re th at s are devel op ing  th e ang ag e of th e 
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disciplines and of specific disciplinary topics in order to be successful in their core content coursework. 
T h is ap p roac h to teac h ing and l earning nec essaril y req u ires edu c ators to c ol l ab orate with one anoth er 
to ensu re th at al l stu dents, b u t esp ec ial l y E L s, rec eive instru c tion th at is rig orou s, c om p reh ensive, 
and rob st in term s of ontent nowl edg e,  disc ip inary  iterac  and ang ag e.  ifferent ap roac es to 
c ol l ab oration are il l u strated th rou g h ou t th is fram ework ,  and a few ideas fol l ow: 

• A  ig h  sc ool  ng ish  teac er ask s th e sc ool s D  teac er to el p  er identify  som e of th e
ang ag e th at wi  e al eng ing  to er L  stu dents in th e novel  stu dents wil  e reading .  
Sh e wants to al  attention to th e ang ag e du ring  instru tion,  and sh e ask s th e D  teac er 
for ideas on ow to ap roac h  th is.  e D  teac er ask s th e ng ish  teac er to el p  er 
u nderstand th e c ontent of th e novel  b etter,  inc l u ding  th e m aj or th em es stu dents sh ou l d disc ern,  
so sh e c an su p p ort h er b eg inning  E L  stu dents to b etter u nderstand th em  du ring  desig nated 
E L D  tim e.  T h e teac h ers ag ree to u se sim il ar stru c tu res for c ol l ab orative c onversations in th eir 
c l assroom s in order to reinforc e th e im p ortanc e of ac adem ic  disc u ssions. 

• A  m iddl e sc h ool  interdisc ip l inary  team  work s tog eth er to foc u s on g eneral  ac adem ic  and
domain-specific vocabulary across the disciplines, with varying degrees of emphasis in each
content area. The science teacher introduces the domain-specific words in a class reading of a
c om p l ex  inform ational  tex t,  and th e E ng l ish  teac h er teac h es th e g eneral  ac adem ic  words in a 
rereading  of th e tex t.  T h e soc ial  stu dies/ h istory  teac h er c ondu c ts a deb ate u sing  th e c ontent 

u c k l l y , l u D p h

h h E l h h ’ E L h h h
l u l l b c h l h E l b

c l l u c E L h
h p T h E L h E l h h h

of th e reading and p rom p ts h er stu dents to u se th e words as th ey deb ate. T h e m ath em atic s 
teac h er u ses th e words in a word p rob l em . A t th e end of th e week , th e E ng l ish teac h er ask s h er 
stu dents to write a resp onse to a deb atab l e q u estion, u sing th e words and evidenc e from th e 
tex t read th at week in th eir arg u m ents. 

• D u ring th eir g rade- l evel c ol l ab oration tim e, el em entary teac h ers work tog eth er to p l an sc ienc e
l essons u sing th e C A E L D Standards as a g u ide to p rovide strateg ic l ang u ag e su p p ort to th eir
ELs at different English language proficiency levels. Together, they plan integrated science/ELA
lessons with integrated ELD and designated ELD lessons that specifically focus on the language
of the science content by English language proficiency level.

T h e rem ainder of th is ELA/ELD Framework ex p l ic ates th e C A C C SS for E L A / L iterac y and C A E L D 
Standards b y g rade l evel and g rade sp an l evel , inc l u ding th e way s in wh ic h th e standards work 
together for specific purposes. This framework also provides numerous examples to illustrate ways 
in wh ic h sc h ool s and teac h ers c an b est org aniz e instru c tion for p owerfu l teac h ing and l earning for al l 
stu dents in order to ac h ieve th e am b itiou s and im p ortant g oal s set forth in th is ELA/ELD Framework. 
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