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	Collaborative Classroom
	SIPPS
	Program Type 1, Foundational Skills Domain, Grades K–3


Program Summary:
The SIPPS program includes the following: SIPPS Beginning Level Teacher’s Manual (SIPPS B TM); SIPPS Extension Level Teacher’s Manual (SIPPS E TM); SIPPS Challenge Level Teacher’s Manual (SIPPS C TM); SIPPS Implementation Handbook (IH); SIPPS Beginning Level Instructional Resources (SIPPS B IR); SIPPS Extension Level Instructional Resources (SIPPS E IR); SIPPS Challenge Level Instructional Resources (SIPPS C IR); SIPPS Intensive Multisensory Instruction Handbook (IMIH), Online; Learning Portal, Individual Reading Fluency Practice (SIPPS IDR), SIPPS Implementation Guidance.
Recommendation:
SIPPS is recommended for adoption for kindergarten through grade three (K–3) because the instructional materials include content as specified in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and meets the rest of the criteria in category 1 and shows strengths in categories 2–5.
What is an Exemplar?
Exemplar citations model excellence in the category and illustrate a comprehensive alignment with––or in some cases beyond––a given criterion statement. The list of exemplars may not be exhaustive of the entire program.
Criteria Category 1: ELA/ELD Content/Alignment with Standards
[bookmark: _Hlk183526710][bookmark: _Hlk183590677]The program supports teaching to the CA CCSS ELA/Literacy for the intended grade level(s) in alignment with the English Language Arts/English Language Development Framework. The program meets all the evaluation criteria in category 1. The panel identifies the following exemplar citations best meet Criteria Category 1.
	Criterion
	Grade
	Citations
	Standards

	1.1
	K
	SIPPS B TM; Lesson 30, Steps 1–7; pp. 235–239
	RF.K.1.b

	1.1
	1
	SIPPS E TM; Review Lesson 6, Step 2; p. 47
	RF.1.1.a, RF.1.2.b, RF.1.2.c, RF.1.2.d, RF.1.3.a, RF.1.3.b, RF.1.3.e, RF.1.3.f, RF.1.3.g, RF.1.4.a, RF.1.4.b

	1.1
	2
	SIPPS C TM; Lesson 6, pp. 57–67
	RF.2.3c, RF.2.3d, RF.2.3e, RF.2.3f, RF.2.4a,

	1.1
	3
	SIPPS C TM; Lesson 40 pp. 329–333
	RF.3.3.a, RF.3.3.b, RF.3.3.c, RF.3.3.d, RF.3.4.a

	1.12b
	1–2
	SIPPS E IR; Guidance for Decodable Book Collection; pp. 1–7
	Lists words to pre-teach for each decodable. Words are high-frequency words, vocabulary words, and recently taught grapheme-phoneme correspondences.

	1.14
	1
	SIPPS E TM; Lesson 1, Step 4: Dictation of Decodable Words; pp. 109–110
	In this section of the lesson, spelling instruction is embedded alongside phonics to deepen sound–symbol correspondences through dictation of decodable words. RF.1.1a, RF.1.2b

	1.20
	1
	SIPPS E TM; Lesson 16, Step 5; pp. 231–233
	The lesson has students read a story with guidance then answer comprehension questions orally; students are encouraged to comment on the story building their oral language skills, followed with fluency practice. RF.1.1.a, RF.1.2.a, RF.1.2.b, RF.1.2.c, RF.1.3.g


The program targets foundational standards for grades K–3 in small groups. Routines are structured so teachers can deliver clear and consistent instruction. SIPPS utilizes a spell-out strategy for introducing high-frequency words, indicating spelling by letter name, students become better spellers of irregular words citing one study, while latest research suggests orthographic learning is more efficient when mediated by handwriting than spelling aloud, mapping grapheme phoneme correspondences.
Criteria Category 2: Program Organization
The organization and features of the instructional materials support instruction and learning of the standards. The panel identifies the following exemplar citations best meet Criteria Category 2.
	Criterion
	Grade
	Citations
	Notes

	2.9
	2
	SIPPS C TM; Lesson 10, Progress Assessment 1 and Interpretation; pp. 108–109
	The program provides progress monitoring and guidance for instruction with ample practice and review opportunities and support to inform instruction.

	2.10
	1
	SIPPS E TM; Lesson 1, Step 2; pp. 101–106
	The instruction is broken into clear parts, moving logically from phonological awareness to phonics (decoding words) to high frequency words to dictation to reading a story.

	2.11
	K
	SIPPS B TM; Lesson 13, Step 6; pp. 122–128
	The program is controlled and has a sequential scope and sequence where new information is connected to prior learning.


The program provides structured, sequential instruction with progress monitoring, opportunities for practice and review, and guidance to inform instruction. Lessons follow a logical progression and provide practice within the context of text, while systematically building learning on previously taught skills. Instruction is designed for differentiated small groups. While the program spans grades K–3, students are placed into instructional levels based on assessment data rather than grade level.
Criteria Category 3: Assessment
The instructional materials contain strategies and tools for continually assessing student understanding and opportunities for new learning. The panel identifies the following exemplar citations best meet Criteria Category 3.
	Criterion
	Grade
	Citations
	Notes

	3.1c
	K–3
	IH pp. 58–84, Online; Learning Portal; B2 Instructional Resources; Progress Tracking Forms
	Progress Tracking Forms––program has, in the implementation handbook, guidance for placement assessments, mastery tests, and progress assessments; intervention assessments and placements including letter name and high-frequency word assessments.

	3.3
	K–3
	Online Learning Portal; Content Tab; B2 Instructional Resources; Family Letters; Progress Tracking Forms
	Family Letters
Progress Tracking Forms

	3.6
	2–3
	IH; Scope and Sequence, Challenge Level; pp. 45–47
IH; Assessment and Placement, Monitoring Individual Student Progress; p. 52, SIPPS C TM; Appendix B: Fluency Practice/Individualized Daily Reading, Assessing and Supporting Students; pp. 530–533
	Pacing guides and scope and sequences allot time for ongoing formative assessment as well as support for differentiated next steps based on this data.


The program provides assessment guidance, including placement, mastery, progress monitoring, and intervention assessments, along with “Progress Tracking Forms” and “Family Letters.” The “Scope and Sequence” and “Pacing Guides” allocate time for ongoing formative assessment and differentiated instructional next steps.
Criteria Category 4: Access and Equity
[bookmark: _Hlk183526810]Program resources incorporate recognized principles, concepts, and research-based strategies to meet the needs of all students and provide equal access to learning through lessons that are relevant to the students. Instructional resources include suggestions for teachers on how to differentiate instruction to meet the needs of all students. Instructional resources provide guidance to support students who are English learners, at-promise, advanced learners, and students with learning disabilities. The panel identifies the following exemplar citations best meet Criteria Category 4.
	Criterion
	Grade
	Citations
	Notes

	4.2
	K
	SIPPS B TM; Lesson 33; pp. 273–278
	The lessons utilize systematic, explicit instruction to teach decoding skills and other skills related to students with disabilities/Dyslexia including decoding support and blending and sounds corrections.

	4.5
	K–3
	IMIH; Appendix; pp. 50–52
	Multisensory and multimodal support is embedded in the program with opportunities to support students with a variety of needs including text alternatives, text-to-speech and visual supports.

	 4.7
	2
	Online: Learning Portal; Content; Adoption Resources Foundational Reading Program Type 1; Resources; Adoption Resources: Program Type 1 Basic LA: SIPPS (partial foundational skills)
SIPPS Implementation Guidance; Appendix C; Considerations for Grade 2 students who complete SIPPS Challenge Level; pp 1–3
	Guidance is provided for grades K, 1, and 2 on enrichment and extension.


The program provides systematic, explicit instruction in decoding and foundational literacy skills, with targeted supports for students with disabilities and dyslexia. Multisensory and multimodal instructional features, including text-to-speech, visual supports, and text alternatives, promote accessibility for diverse learners. The curriculum also includes guidance for enrichment and extension in grades K–3 to meet a range of student needs. 
Criteria Category 5: Instructional Planning and Support
[bookmark: _Hlk183527834]The instructional materials contain a clear road map to assist teachers when planning instruction for the specific needs and context of their students. The instructional resources support Universal Design for Learning and culturally and linguistically responsive instruction to improve and optimize teaching and make learning more equitable. The panel identifies the following exemplar citations best meet Criteria Category 5.
	Criterion
	Grade
	Citations
	Notes

	5.2
	1
	SIPPS E TM; Lesson 1; pp. 99–116
	Daily lessons include multiple opportunities to check for understanding along with specific guidance to adjust lessons as needed.

	5.6
	3
	SIPPS C TM; Introduction; pp. vii–viii
	Daily lesson components are clear and consistent, organized by routines that include areas such as syllabic and morphemic transformations, sight syllables, reading by syllables, reading words, and guided spelling.

	5.12
	2–3
	Online: Learning Portal; Content; Adoption Resources; Documentation; Fluency Practice Libraries for IDR
SIPPS C TM; Appendix B: Fluency Practice/Individualized Daily Reading; pp. 529–530
	The teacher edition suggests reading material for students to read independently and suggestions for organizing individualized reading goals, including exemplar texts.


The program’s daily lessons include embedded checks for understanding and guidance for adjusting instruction based on student needs. Consistent instructional routines support skill development, while teacher guidance includes recommendations for independent reading and individualized reading goals with exemplar texts.
Visit the Learning Resources Display Centers web page to find a location near you to review the materials.
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