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	Publisher/Developer
	Program
	Program Type and Grade Level(s)

	EPS Learning
	SPIRE Suite
	Program Type 1, Language Domain, Grades K–2


Program Summary:
The SPIRE Suite program includes the following: SPIRE Up (SU), SPIRE 4th Edition (S4E), Teacher Edition / Guide (TE); Blackline Master (BLM); Student Workbook (SWb); Digital Teacher Resource (DTR). SPIRE Foundations: Sounds Sensible Teacher Edition (S4E FSS TE)
Recommendation:
SPIRE Suite is not recommended for adoption for kindergarten through grade two (K–2) because grades one and two are not aligned with the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS ELA/Literacy), and kindergarten through grade two does not meet the rest of the evaluation criteria in category 1. SPIRE Suite demonstrated strengths in Category 4 and 5 but did not demonstrate strengths in Category 2 and 3.
What is an Exemplar?
Exemplar citations model excellence in the category and illustrate a comprehensive alignment with––or in some cases beyond––a given criterion statement. The list of exemplars may not be exhaustive of the entire program.
Criteria Category 1: ELA/ELD Content/Alignment with Standards
[bookmark: _Hlk183526710][bookmark: _Hlk183590677]The program does not support teaching to the CA CCSS ELA/Literacy and the CA ELD Standards for grade levels 1 and 2 in alignment with the English Language Arts/English Language Development Framework. Kindergarten through grade two does not meet all the evaluation criteria in category 1.
	Criterion
	Grade
	Citations
	Standards

	1.1
	1
	SU; TE; Lesson 40A; pp. 314–315
	L.1d
There is no explicit teaching in terms of indefinite pronouns.

	1.1
	1
	SU; SWb; p. 52
	L.1h
There is no inclusion of articles or demonstratives instruction in sentences.

	1.1
	1
	SU; TE; Lesson 49C; pp. 392–393
	L.2a
Dates and names are included in texts but no discussion or explicit instruction in capitalization of dates or names of people. No student opportunities to apply conventions in writing.

	1.1
	1
	SU; TE; Lesson 61B; p. 486
	L.2c
Commas are present within sentences but not explicitly taught; only present in reading sentences and reading.

	1.1
	1
	SU; TE; Skill 33, Lesson C, Comprehension and Teaching Tip; pp. 264–265
	L.5b
The lesson includes examples of related words but does not provide explicit instruction on defining words by category or identifying key attributes. Instead, the lesson focuses on identifying text evidence to support comprehension. Students are not asked to orally or in writing define words using categories and distinguishing attributes.

	1.1
	1
	SU; TE; Vocabulary; p. 456
	L.5d
Vocabulary lessons list words like observe, gaze, glimpse, inspect as synonyms, not as words with different shades of meaning. Lack of instruction on words of different shades of meaning or levels of intensity.

	1.1
	2
	SU; TE; Skill 60, Lesson A; p. 474
	L.1a
Lack of direct instruction and practice with collective nouns

	1.1
	2
	SU; TE; Lesson Routines, Lesson B, Sentence Reading; p. xxvii
	L.1c
Lack of direct instruction and practice with reflexive pronouns.

	1.1
	2
	SU; TE; Lesson 62B; p. 494
	L.1d
Lacks instruction and opportunities to use the past tense of irregular verbs. TE only states, “other’s have irregular past tense forms.”

	1.1
	2
	SU; TE; Lesson 52B; p. 414
	L.1f
Explicit instruction about a complex sentence is present but not compound and there is not an opportunity for students to expand and rearrange sentence.

	1.1
	2
	SU; TE; Skill 49, Lesson C; p. 393
	L.2a
Capitalization of holidays, product names, and geographic names is not taught explicitly.

	1.1
	2
	SU; TE; Extension Activities; p. A10
	L.2b
Lack of direct instruction and practice with use of commas in greetings and closing of letters

	1.1
	2
	SU; TE; Lesson 52B, Multisensory Activities; p. 415
	L.2e
Lesson directs students to use a dictionary to distinguish meaning, not to check and correct spelling.

	1.1
	2
	SU; TE; Extension Activities; p. A10
	L.3a
Lack of direct instruction and practice with comparing formal and informal uses of English.

	1.13
	K–2
	S4E FSS TE; Step 1: Listening; p. xiii
SU; TE; Assessment and Feedback Integration; p. xxv
	Unable to find adequate evidence of daily oral language practice (either formally or informally) embedded or featured prominently in the lesson to promote meaningful interactions.
Unable to find adequate evidence of protocols to transition students from primarily decodable to increasingly varied texts.

	1.20
	K–2
	SU; TE; Lesson 9C, Connected Text, Let's Read!, Guided Practice and Curriculum Connection Sections; p. xxix
S4E; TE; Level 3, Lesson 2A, Step 5: PreReading and Step 6: Reading and Reading Comprehension; pp. 52–55
	This lesson does not support students in responding to and developing what others have said; making comparisons and contrasts; or analyzing and synthesizing a multitude of ideas in various domains. Additionally, it does not provide support for educators to teach students how to engage in discussion by modeling and providing routines or feedback to guide students to reflect on and evaluate their discussions.


This program has gaps in explicit instruction and student application in all grades. It lacks direct teaching in grammar (pronouns, articles, collective nouns, irregular verbs, compound sentences) and conventions (capitalization, commas). Vocabulary instruction omits shades of meaning and categorization. Furthermore, the program has inadequate daily oral language practice, routines for peer discussion, and protocols to transition students from decodable to varied texts.
Criteria Category 2: Program Organization
The organization and features of the instructional materials does not support instruction and learning of the standards.
	Criterion
	Grade
	Citations
	Notes

	2.9
	K–2
	SU; DTR; Progress Monitoring Tools and Features; p. 5
	Citations provided include guidance for skill mastery, progress monitoring, and adjusting instruction for foundational skills. Inadequate evidence was provided for language.

	2.10
	K
	S4E; TE; Level 1, Introductory Lesson 1–3 Steps 1–10, pp. 2–21
	Citations show clear demonstration of complex tasks broken into component parts for foundational skills. However, evidence for language was not found.

	2.15
	K–2
	SU; TE; pp. viii–ix
	Support materials are aligned with foundational skills but not for language standards.

	2.9
	K–2
	SU; DTR; Progress Monitoring Tools and Features; p. 5
	Citations provided include guidance for skill mastery, progress monitoring, and adjusting instruction for foundational skills. Inadequate evidence was provided for language.

	2.10
	K
	S4E; TE; Level 1, Introductory Lesson 1–3 Steps 1–10, pp. 2–21
	Citations show clear demonstration of complex tasks broken into component parts for foundational skills. However, evidence for language was not found.


Evidence cited provides strong support for foundational skills, including progress monitoring, instructional guidance, and scaffolded skill development. However, comparable evidence for the Language standards was not found.
Criteria Category 3: Assessment
The instructional materials do not contain strategies and tools for continually assessing student understanding and opportunities for new learning.
	Criterion
	Grade
	Citations
	Notes

	3.1
	K–2
	SU; DTR; Progress Monitoring Tools and Features
	Program assessment includes diagnostic and placement tests, in addition to progress monitoring for application to Multi-Tiered System of Supports for foundational skills but not for all language standards.

	3.2
	K
	S4E; BLM; Level 1, Lesson 1.1e; p. 72
	Program provides summative assessments for foundational skills but not specifically for language skills.

	3.3
	1
	S4E; BLM; Level 3, Lesson 3.8b; p. 82
	Program lacks formative assessments for language standards.


The program includes diagnostic, placement, and summative assessments for foundational skills but provides limited assessment support for language standards. The program lacks dedicated formative assessments and comprehensive diagnostic measures for language development.
Criteria Category 4: Access and Equity
[bookmark: _Hlk183526810]Program resources incorporate recognized principles, concepts, and research-based strategies to meet the needs of all students and provide equal access to learning through lessons that are relevant to the students. Instructional resources include suggestions for teachers on how to differentiate instruction to meet the needs of all students. Instructional resources provide guidance to support students who are English learners, at-promise, advanced learners, and students with learning disabilities. The panel identifies the following exemplar citations best meet Criteria Category 4.
	Criterion
	Grade
	Citations
	Notes

	4.2
	K–2
	SU; TE; pp. xiv–xx
	Materials include instructional strategies to address the needs of students with disabilities in both lessons and teacher’s edition, as appropriate.

	4.3
	K–2
	SU; TE; pp. v–vii
	Includes timelines for pacing and grammar tips.

	4.4
	K–2
	SU; TE; p. 66
	Multilingual Learners section mentions how some students might have different pronunciations for some sound spelling patterns. Program shows teachers how to instruct and correct mistakes in pronunciation of these patterns.

	4.5
	K–2
	SU; TE; p. xvi–xxi
	A comprehensive guidance for students with special instructional needs, including multisensory learning for students with reading difficulties, dyslexia, students with visual and hearing impairments, and autism spectrum disorder. There are specific guidelines for pacing.


The program provides support and guidance on how to address the needs of multi-lingual learners and students with disabilities. It also provides sufficient resources to support appropriate instructional pacing.
Criteria Category 5: Instructional Planning and Support
[bookmark: _Hlk183527834]The instructional materials contain a clear road map to assist teachers when planning instruction for the specific needs and context of their students. The instructional resources support Universal Design for Learning and culturally and linguistically responsive instruction to improve and optimize teaching and make learning more equitable. The panel identifies the following exemplar citations best meet Criteria Category 5.
	Criterion
	Grade
	Citations
	Notes

	5.11
	K–2
	SU; TE; p. 503
	Answer key in Teacher Edition

	5.21
	K–2
	SU; TE; p. xxxi
	Students are grouped using a placement test and not by grade level.

	5.26
	K–2
	 SU; DTR; pp. 1–73
	Technical support, lesson planning and guidance are included.


This program offers instructional planning and support. The Teacher Edition equips educators with precise answer keys, detailed lesson planning, and explicit guidance, reliable technical support, and guidance for implementation. The program uses a diagnostic placement test to group students by proficiency in foundational skills so that combination classes can use this program.
Visit the Learning Resources Display Centers web page to find a location near you to review the materials.
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