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Program Summary:
The EL Education K–2 Language Arts Open Up Resources, California Standards program includes the following: Labs Teacher Edition (Labs TE); Module Teacher Edition (TE); Student Workbook (SW); Small Group Skills Block Teacher Edition (Small Group SB TE); Unlock ELD (UELD), Whole Group Skills Block Teacher Edition (Whole Group SB TE).
Recommendation:
EL Education K–2 Language Arts | Open Up Resources, California Standards is recommended for adoption for kindergarten through grade two (K–2) because the instructional materials include content as specified in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS ELA/Literacy), the California English Language Development Standards (CA ELD Standards), and meets the rest of the criteria in category 1 and shows strengths in categories 2–5.
What is an Exemplar?
Exemplar citations model excellence in the category and illustrate a comprehensive alignment with––or in some cases beyond––a given criterion statement. The list of exemplars may not be exhaustive of the entire program.
Criteria Category 1: ELA/ELD Content/Alignment with Standards
[bookmark: _Hlk183526710][bookmark: _Hlk183590677]The program supports teaching to the CA CCSS ELA/Literacy and the CA ELD Standards for the intended grade level(s) in alignment with the English Language Arts/English Language Development Framework. The program meets all the evaluation criteria in category 1. The panel identifies the following exemplar citations best meet Criteria Category 1.
	Criterion
	Grade
	Citations 
	Standards

	1.1
	K
	TE; Module 1, Unit 2, Lesson 8, Work Time A, pp. 127, 129–131
TE; Module 1, Unit 1, Attribute Anchor Chart, pp. 108–109
TE; Module 1, Unit 1, Classroom Toys Chart, pp. 87–88
TE; Monkey Interview Note-Catcher, pp. 134–135
	SL.K.3, L.K.1.d

	1.1
	1
	TE; Module 4, Unit 1, Lesson 6, Work Time A, p. 185
TE; Module 4, Unit 1, Close Read-Aloud, Session 1: Research to Understand Birds: Feathers, pp. 188–190
	RI.1.1, RI.1.2, RI.1.4, L.1.12

	1.1
	2
	TE; Module 1, Unit 1, Lesson 7, Work Time A, pp. 192 and 195
SW; Module 1, Unit 1, Lesson 7, Work Time A, pp. 25–27
SW; Language Dive: The Invisible Boy Page 22 Note-Catcher, pp. 25–27
	RL.2.2, W.2.10, L.2.1.g

	1.2
	K
	TE; Module 1, Unit 2, Lesson 8, Work Time A, pp. 127, 129–131
TE; Module 1, Unit 1, Attribute Anchor Chart, pp. 108–109
TE; Module 1, Unit 1, Classroom Toys Chart, pp. 87–88
TE; Monkey Interview Note-Catcher, pp. 134–135
	ELD.PI.K.1, ELD.PI.K.5

	1.2
	1
	TE; Module 4, Unit 1, Lesson 6, Work Time A, p. 185
TE; Module 4, Unit 1, Close Read-Aloud, Session 1: Research to Understand Birds: Feathers, pp. 188–190
	ELD.PI.1.6, ELD.PI.1.8, ELD.PI.1.12, ELD.PII.1.4

	1.2
	2
	TE; Module 1, Unit 1, Lesson 7, Work Time A, pp. 192 and 195
SW; Module 1, Unit 1, Lesson 7, Work Time A, pp. 25–27
SW; Language Dive: The Invisible Boy Page 22 Note-Catcher, pp. 25–27
	ELD.PI.2.6, ELD.PI.2.10

	1.7
	K
	TE; Module 2i, Unit 2, Lesson 6, Work Time A, Text Analysis Come on Rain, pp. 123–124
TE; Grade K, Module 3i, Unit 3, Lesson 4, Work Time A, pp. 74–75
TE; Language Dive, Session 2: Trains: Steaming! Pulling! Huffing! Page 24 Note-Catcher, pp. 54–58
TE; Language Dive: Trains: Steaming! Pulling! Huffing! Page 24 Note-Catcher, pp. 59–66
SW; Trains: Steaming! Pulling! Huffing! Page 24 Note-Catcher, pp. 38–41
	NA

	1.9
	2
	Whole Group SB TE; Accountable Independent Reading, p. xv
	NA

	1.16
	1
	TE; Model Opinion Paragraph: Analyze and Plan, Module 4, Unit 2, Lesson 6, pp. 101–103
	NA


The panel found the exemplars to be a significant strength in category 1. It is recommended that local educational agencies (LEAs) carefully examine the instructional time allocated for whole group Tier 1 foundational skills to meet the needs of all learners. It is also recommended that LEAs consider the extent to which guidance for multiple English learner typologies is readily accessible rather than dispersed across multiple program resources.
Criteria Category 2: Program Organization
The organization and features of the instructional materials support instruction and learning of the standards. The panel identifies the following exemplar citations best meet Criteria Category 2.
	Criterion
	Grade
	Citations
	Notes

	2.1
	K
	TE; Module 1, Module Lessons: How is the Curriculum Structured, pp. xvi–xxiii
Whole Group SB TE Part 1; pp. lii–lxiii
TE; UELD, p. xxvii
	Course Guidance: How is the Curriculum Structured?
Combined with Structure of Skills Block

	2.3
	2
	TE; Module 1, Unit 1, Module Lessons and Labs Materials Map, p. iv
Whole Group SB TE Part 1; Materials Map, p. vi
TE; Module 1, UELD Materials Map, p. ix
	Course Guidance includes module lessons, Labs materials map, and UELD on a one-page sheet provided before each module. Skills block also includes a material map of whole group teacher, K–2 skills block toolkit, decodable, and Small Group guide.

	2.7
	1
	TE; Module 2e, Unit 1, Lesson 1, Work Time A, pp. 69, 72–73
SW; Module 2e, Unit 1, Lesson 1, Work Time A, pp. 2–8
TE; Module 1, Unit 1, Modules Routines, pp. 11–12
	Sample Lesson: Community Helper Routines

	2.10
	1
	TE; Module 1, Unit 1, Modules: Backward Design, p. xii
TE; UELD, Module 2e, Unit 2, Lessons 1–3, Language Dives, pp. 157, 171, 183
SW; UELD, Module 2e, Lessons 1–3, Language Dives, pp. 59, 65, 71
	Lessons lead students through the practice of reading and writing skills in a process of gradual release.


The exemplars highlight the program's organization, structure and alignment to the standards throughout the grade levels. LEAs should consider whether the available trade books and curriculum resources provide sufficient access for individual students to repeatedly engage with the same text to support the development of fluency and comprehension.
Criteria Category 3: Assessment
The instructional materials contain strategies and tools for continually assessing student understanding and opportunities for new learning. The panel identifies the following exemplar citations best meet Criteria Category 3.
	Criterion
	Grade
	Citations
	Notes

	3.1a
	2
	TE; Module 1, Unit 1, Lesson 13, Unit 1 Assessment, pp. 30–46
TE; Module 1, Unit 2, Lesson10, Unit 2 Assessment; pp. 47–59
TE; Module 1, Unit 3, Lesson 8, Unit 3 Assessment Part 1, pp. 60–68
TE; Module 1, Unit 3, Lesson 8, Unit 3 Assessment Part 2, pp. 60–68
TE; Module 1, Unit 1, Lesson 12, Module Performance Task, pp. 16–28
Digital Resource TE; Unit 1 Standards Checklist
Whole Group SB TE; Cycle 51 Cycle Check, pp. 43–47
Small Group SB TE; Cycle 51 Cycle Check, pp. 38–45
TE; Foundational Skills Block K–2 Toolkit, Benchmark Assessment Cycle 1, pp. 2–68
	Each unit provides multiple opportunities for assessment, including unit assessments administered throughout the module and a culminating performance task at the end of the unit. The Skills Block includes Cycle Assessments and Benchmark Assessments to monitor student progress.
The assessment system uses a variety of question types and measures of learning.

	3.2
	K
	TE; Module 4, Unit 3, Lesson 8, Work Time A, Work Time B, p. 117
	A range of developmentally appropriate summative assessments including performance tasks are provided at the end of each module.

	3.6
	1
	TE; UELD Module 2e, Unit 3, Lesson 6, Work Time A, Next Steps, p. 317
Digital Resource; Check Language Task Cards
Digital Resource; Check Language Teacher Checklist
	Task cards can be found in materials and preparation of lessons.

	3.7
	2
	TE; UELD Module 4, Unit 1, Lesson 11, Work Time B, p. 127
Digital Resource; Check Language Teacher Checklist
Digital Resource; Check Language: Collaborative Conversation Rubric 
	Teacher Checklists and Rubrics


There are a wide range of resources for teachers to assess student progress. Teachers have autonomy to determine next steps. It is recommended that LEAs integrate this information into existing processes for communicating this information to families.
Criteria Category 4: Access and Equity
[bookmark: _Hlk183526810]Program resources incorporate recognized principles, concepts, and research-based strategies to meet the needs of all students and provide equal access to learning through lessons that are relevant to the students. Instructional resources include suggestions for teachers on how to differentiate instruction to meet the needs of all students. Instructional resources provide guidance to support students who are English learners, at-promise, advanced learners, and students with learning disabilities. The panel identifies the following exemplar citations best meet Criteria Category 4.
	Criterion
	Grade
	Citations
	Notes

	4.2
	2
	Digital Resource; Using the Curriculum within a Multi-Tiered System of Supports Framework
Digital Resource; Supporting Students with Dyslexia Characteristics
TE; Support All Students (embedded instructional supports) Module 3e Unit 2 Lesson 8, pp. 120–121
Whole Group SB TE Part 1; Late Consolidated Alphabetic Checklist, pp. 274–277
Small Group SB TE; Cycle 63, Lesson 5, Middle Consolidated Alphabetic Microphase, pp. 92–99
	Citations represent the supports available to meet the range of student needs.

	4.4
	K
	Digital Resource; Supporting Students Who Use African American English
TE; Module 3e, Unit 3, Lesson 1, Language Maker Routines: Collect Language and Explore Languages, Work Time B, pp. 18–19
TE; Module 1, Unit 1, Lesson 1, Conversation Cues plus Discussion Norms, pp. 74–86
SW; Module 1, Unit 1, Lesson 1, Conversation Cues plus Discussion Norms, pp. 2–12
	Resources reflect a range of documents to support language access.

	4.5
	1
	Digital Resource; Supporting Students with Dyslexia Characteristics
TE; UELD, Module 2e, Unit 3, Lesson 9, Supports plus Expected Outcomes, p. 349
Whole Group SB TE Part 1; K–2: Grade 1 Opening Routines, p. xlv
Whole Group SB TE Part 1; K–2: Grade 1 Work Time Routines, pp. xlvi–xlvii
Whole Group SB TE; Cycle 30, Lesson 1, Opening E, High-Frequency Word Routine, p. 160
Whole Group SB TE, Part 2; Pattern Power Routine, Work Time B, pp. 122–124
Whole Group SB TE Part 1; Cycle 29, Lesson 4, Work Time A, Interactive Writing Routine; pp. 146–147
Small Group SB TE; K–2 Sample Lesson Plans, Cycle 34, Lessons 1–5, pp. 5–16
	Routines reflect multiple Tier I options for access.

	4.7
	2
	TE; Module 3e, Unit 2, Lesson 8, Modules: Opportunities to Extend Learning, p. 120
TE; Module 1, Content-Based Literacy: Module Lessons and Labs, p. viii
TE; K–2 Labs, Module 2i, Challenge, pp. 75–85
TE; K–2 Labs, Module 4i, Extend, pp. 91–99
	Enrichment and extension


The program provides an integrated system for using assessment to inform instruction rather than a single decision tree. Teachers use benchmark, formative, and summative assessments to monitor student progress and make instructional decisions within core instruction. Implementation guidance explains how to interpret assessment results, form flexible instructional groups, determine appropriate levels of support or extension, and adjust instruction while maintaining grade-level expectations.
Criteria Category 5: Instructional Planning and Support
[bookmark: _Hlk183527834]The instructional materials contain a clear road map to assist teachers when planning instruction for the specific needs and context of their students. The instructional resources support Universal Design for Learning and culturally and linguistically responsive instruction to improve and optimize teaching and make learning more equitable. The panel identifies the following exemplar citations best meet Criteria Category 5.
	Criterion
	Grade
	Citations
	Notes

	5.1
	K
	TE; K–5 UELD, Module 1, Implementation, Structure of Unlock ELD, Lessons and Routines, pp. xi–xxv
TE; Module 1, UELD: Sample Module Calendars, p. 20
TE; Module 1, Unit 1, Sample Module Calendars, p. 6
	Program structures and sample module calendars used for pacing and progression of learning

	5.7
	1
	TE; Module 2e, Unit 2, Lesson 7, UELD Daily Learning Targets, p. 211
TE; Module 2e, Unit 2, Lesson 7, UELD Lessons, Opening A, p. 211
TE; Module 3i, Unit 3, Lesson 8, Module Daily Learning Targets plus Language Focus, p. 120
TE; Module 3i, Unit 3, Lesson 8, Module Lessons, Opening A, p.123
	Learning language and instructional objectives are consistently shared with students.

	5.17
	2
	TE; Module 2e, Unit 1, Lesson 3, UELD: Academic Discussions, Work Time A, p. 61
TE; Module 2i, Unit 2, Lesson 8, Modules: Academic Discussions, Work Time A, Work Time B, Closing A, pp.146–149
SW; Module 2i, Unit 2, Lesson 8, Modules: Academic Discussions, Work Time A, Work Time B, Closing A, pp. 46–49
	The lessons demonstrate the use of Discussion routines and explicit instruction for language to support academic discussions.

	5.20
	1
	TE; Module 2e, Unit 3, Lesson 3, UELD, Work Time A, p. 287
Whole Group SB TE Part 1; K–2, p. xxx
	Skills Block is a comprehensive approach to flexible small group differentiation that is skill based spanning multiple grades.

	5.25
	2
	Digital Resource; Supporting Students Who Use African American English
Digital Resource; Cross-Linguistic Transfer and Contrastive Analysis
	Resources for teachers with examples on how to teach and reinforce with strengths-based approach.


The exemplars highlight a coherent system of implementation support. Robust digital resources, such as cross-linguistic transfers, help teachers leverage and support students' linguistic assets throughout instruction. Unit planning tools and flexible pacing guides support teacher decision-making by using assessment information to adjust instruction while maintaining coherence across the instructional program.
Visit the Learning Resources Display Centers web page to find a location near you to review the materials.
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