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2026 English Language Art/English Language Development Instructional Materials Follow-up Adoption
	Publisher/Developer
	Program
	Program Type, Grade Level(s)

	Reading Horizons
	Ascend Mastery, K–5
	Program Type 2, Grades K–5


Program Summary:
The Ascend Mastery program includes the following: Online Platform: Program Guides (PG); Online Platform (OP): Decodable Readers (DR); Ascend Assessment System Guide; Teacher Software (TS).
Recommendation:
Ascend Mastery is not recommended for adoption for kindergarten through grade five (K–5) because it is not aligned with the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS ELA/Literacy) or the California English Language Development Standards (CA ELD Standards and does not meet the rest of the evaluation criteria in category 1. The program shows strengths in categories 2–5.
What is an Exemplar?
Exemplar citations model excellence in the category and illustrate a comprehensive alignment with––or in some cases beyond––a given criterion statement. The list of exemplars may not be exhaustive of the entire program.
Criteria Category 1: ELA/ELD Content/Alignment with Standards
[bookmark: _Hlk183526710][bookmark: _Hlk183590677]The program does not support teaching to the CA CCSS ELA/Literacy and the CA ELD Standards for the intended grade levels in alignment with the English Language Arts/English Language Development Framework. The program does not meet all the evaluation criteria in category 1.
	Criterion
	Grade
	Citations
	Standards

	1.1
	K
	OP; Unit 1; Lesson 15; Write; Start Writing Lesson
	W.6
No evidence of a variety of digital tools was provided.

	1.1
	K
	OP; Unit 7; Lesson 99; Phonics
	L.4b
No evidence of a variety of inflectional endings or affixes besides -s were found in the citations provided.

	1.1
	5
	OP; Differentiated Comprehension; Unit 1; Week 2; Poetry
	SL.4b
No evidence was found for memorizing and reciting poems, or sections of a speech or historical document using rate, expression, and gestures.

	1.1
	5
	OP; Unit 9; Lesson 135; Start Writing Lesson
	SL.5
No evidence of included multimedia components and visual displays in presentations.

	1.1
	5
	OP; Unit 3; Lesson 31; Grammar Page; Correlative Conjunctions
	L.1e
No evidence of a correlative conjunctions lesson was found in any of the citations provided.

	1.2
	1
	OP; Unit 10; Lesson 137; Writing
	PII.7.Br
No evidence of condensing clauses in a variety of ways to create precise and detailed sentences in shared language activities guided by the teacher and independently.

	1.2
	1
	OP; Unit 10; Lesson 136; Grammar
	PII.7.Ex
No evidence of condensing clauses in simple ways to create precise and detailed sentences in shared language activities guided by the teacher and sometimes independently.

	1.2
	2
	OP; Unit 9; Lesson 21; Comprehension Tab
	PII.2.4.Br
No evidence found of comparative or superlative adjectives independently.

	1.2
	3
	OP; Unit 1; Lesson 5; Writing
	PI.2.Em
No evidence of peer collaboration on joint writing projects was found.

	1.2
	3
	OP; Unit 5; Lesson 65; Writing
	PI.2.Ex
No evidence of peer collaboration on joint writing projects was found.

	1.2
	3
	OP; Unit 8; Lesson 110; Writing
	PI.2.Br
No evidence of peer collaboration on joint writing projects was found.

	1.2
	4
	OP; Unit 1; Lesson 5; Writing
	PI.2.Em
No evidence of peer collaboration on joint writing projects was found.

	1.2
	4
	OP; Unit 5; Lesson 65; Writing
	PI.2.Ex
No evidence of peer collaboration on joint writing projects was found.

	1.2
	4
	OP; Unit 8; Lesson 110; Writing
	PI.2.Br
No evidence of peer collaboration on joint writing projects was found.

	1.2
	5
	OP; Unit 2; Lesson 20; Writing
	PI.2.Em
No evidence of peer collaboration on joint writing projects was found.

	1.2
	5
	OP; Unit 5; Lesson 70; Writing
	PI.2.Ex
No evidence of peer collaboration on joint writing projects was found.

	1.2
	5
	OP; Unit 8; Lesson 110; Writing
	PI.2.Br
No evidence of peer collaboration on joint writing projects was found.

	1.22c
	K
	OP; Grade K; Differentiation Tab; Resources
	N/A
Not able to verify whether teachers have access to other grade levels through the digital portal as reviewers never had access.

	1.22c
	1
	OP; Program Guide; Grade 1; Differentiation Tab; Resources Tab
	N/A
No evidence of materials that include suggested implementation guidance regarding dosage (frequency, duration, group size) for each intervention tier.

	1.22c
	2
	OP; Program guides; Scope and Sequence; pdf; pp. 32–41
	N/A
No evidence in the Scope and Sequence, overview or lessons cited by the publisher.

	1.23f
	K
	OP; Program Guides; Scope and Sequence; pdf; pp. 12–21
	N/A
No evidence of explicit, direct teaching of standard forms of English differentiated by ELD proficiency level and/or English learner student typology as specified in the 2025 guidance.

	1.23f
	1
	OP; Program Guides; Scope and Sequence; pdf; pp. 22–31
Does not provide supports and strategies for English learner students to fully participate in all instruction.
	N/A
No evidence of differentiation not only by ELD proficiency level but, as appropriate, by English learner student typology, was found.

	1.23f
	4
	OP; Program Guides; Scope and Sequence; pdf; pp. 52–61
	N/A
No evidence of explicit, direct teaching of standard forms of English was found.

	1.23f
	5
	OP; Grade 5; Unit 2; Lesson 23; Morphology; Fluency; Comprehension; Grammar
	N/A
No evidence of explicit, direct teaching of standard forms of English (e.g., vocabulary, syntax, morphology, functions and conventions, and foundational skills) was found.


Criteria Category 2: Program Organization
The organization and features of the instructional materials support instruction and learning of the standards. The panel identifies the following exemplar citations best meet Criteria Category 2.
	Criterion
	Grade
	Citations
	Notes

	2.9
	K–2
	OP; Program Guides; Assessment System Guide; pdf; p. 17
OP; Program Guides; Corrective Feedback and Next Steps Guide; pdf; pp. 3–30
	Student assessments and data with multi-tiered supports.

	2.6
	K–5
	OP; Program Guides; California-Aligned Solutions; pdf; K, p. 19; Grade 1, p. 31; Grade 2, p. 43; Grade 3, p. 53; Grade 4, p. 65; Grade 5, p. 76
	Social Studies, Science, and technology topics covered.

	2.11
	K–5
	OP; Program Guides; Scope and Sequence; pdf; Program Architecture Overview; K, p.12; Grade 1, p. 22; Grade 2, p. 32; Grade 3; p. 42; Grade 4, p. 52; Grade 5, p. 62
	Connecting prior knowledge to new learning.


The program provides guidance for determining skills mastery through the use of benchmarks, weekly check points and unit assessments. It provides guidance for adjusting instruction based on data with multi-tiered supports. The program addresses proficiency, connecting prior knowledge to new learning, and incorporates topics for social studies, science, and technology to cover the ELA standards. Local educational agencies (LEAs) should consider the extent to which the program covers designated ELD.
Criteria Category 3: Assessment
The instructional materials contain strategies and tools for continually assessing student understanding and opportunities for new learning. The panel identifies the following exemplar citations best meet Criteria Category 3.
	Criterion
	Grade
	Citations
	Notes

	3.1d
	K–5
	OP; Program Guides; Assessment System Guide; pdf
	Assessments and tools that explain types of assessments, multi-tiered system of supports (MTSS) application, and guidance. Timely checkpoints are embedded into the program that assess both oral and written works. The program possesses online assessments and written assessments.

	3.2
	K–5
	OP; Program Guides; Ascend Assessment System Guide; Corrective Feedback and Next Steps Guide; pdf; Apply this guide in practice; p. 5
OP; Program Guides; Ascend Assessment System Guide; Ascend Mastery Assessments; Embedded Daily Checks; Formative Assessments; pp.7–16
OP; Program Guides; Ascend Assessment System Guide; Ascend Focus Assessments (K–12); Diagnostic Assessments; pp. 17–22
	The Ascend Assessment System Guide helps educators confidently use assessments across the Ascend platform. It explains how assessments support daily instruction, inform instructional decisions, and promote consistent practices across the programs.

	3.4
	K–5
	OP; Program guides; Corrective Feedback and Next Steps Guide, pdf; pp. 10–12; Corrective and Explanatory Feedback Script; Phonics; Phonics - Error and Next Steps
K–5; Teacher software; Program guides; Corrective Feedback and Next Steps Guide; pdf; p. 31; Printable Resource
	The Corrective Feedback and Next Steps Guide provides error analysis and next step suggestions to address Foundational Skills. Program provides an individualization record keeping system to monitor progress during Whole Group, Small Group, and Individualized support. The guide provides UDL suggested support for all Foundation skills.


The program provides a variety of assessments that offers corrective feedback and progress monitoring, and measures mastery. The assessment provides opportunities for timely corrective feedback, allowing educators to adjust instruction, target misconceptions, and provide appropriate intervention or enrichment. LEAs should consider how assessment data is used to support ongoing progress monitoring and whether additional assessment measures are needed to monitor students' designated ELD growth.
Criteria Category 4: Access and Equity
Program resources incorporate recognized principles, concepts, and research-based strategies to meet the needs of all students and provide equal access to learning through lessons that are relevant to the students. Instructional resources include suggestions for teachers on how to differentiate instruction to meet the needs of all students. Instructional resources provide guidance to support students who are English learners, at-promise, advanced learners, and students with learning disabilities. The panel identifies the following exemplar citations best meet Criteria Category 4.
	Criterion
	Grade
	Citations
	Notes

	4.3a
	K–5
	OP; Special Populations Guide; pdf
OP; Program Guides; Implementation Guide; pdf; pp. 21–22
OP; Differentiation Tab; Unit 1; Resources
	The program provides guidance for demonstrating systematic differentiation aligned with MTSS tiers and mastering linguistic and cognitive skills to engage in intellectually challenging academic tasks.

	4.4a
	K–5
	OP; Program Guides; Multilingual Learner Guide; pdf
	The program provides clear guidance for supporting students who use variations of English, including Long-Term English Learners (LTEL), and students who may have difficulty with phonological awareness and standard academic English structures.

	4.7
	5
	OP; Differentiation Tab; Unit 1; Resources
OP; Implementation Guide - Differentiated Practice; pdf; pp. 19–21
OP; Differentiation Tab; Unit 1; Resources
	Materials provide differentiated enrichment for advanced learner students.


The program provides materials that demonstrate systematic differentiation aligned to MTSS Tiers and clear guidance for using formative assessment data to identify students who need Tier 2 targeted support. Comprehensive guidance and strategies are provided for mastering linguistic and cognitive skills. LEAs should examine how the program supports Tier 3 intensive intervention and whether differentiation specifically addresses LTEL and Newcomer student profiles.
Criteria Category 5: Instructional Planning and Support
The instructional materials contain a clear road map to assist teachers when planning instruction for the specific needs and context of their students. The instructional resources support Universal Design for Learning and culturally and linguistically responsive instruction to improve and optimize teaching and make learning more equitable. The panel identifies the following exemplar citations best meet Criteria Category 5.
	Criterion
	Grade
	Citations
	Notes

	5.6
	1
	OP: Unit 1; Lesson 9
	Clear lesson plans with well-defined relationships between parts and components.

	5.14
	2
	OP; Unit 4; Lesson 33; Comprehension
	The program demonstrates a clear strength in guidance for teachers on modeling, thinking aloud, co-constructing, and deconstructing language to support students’ meaningful engagement with the text in the comprehension section.

	5.20
	3
	OP; Differentiation; Planning and Resources
	Differentiation Planning and Resources show how they are adapted to promote student responsibility, engagement, and independence within that lesson.


The program provides guidance for instructional planning and teacher support. The lesson design includes resources and planning tools that support implementation. Overall, the program addresses instructional planning with an adequate level of depth and clarity. LEAs should examine how the program supports diverse learner needs and whether the teacher guidance provides sufficient detail to ensure consistent implementation across different instructional settings.
Visit the Learning Resources Display Centers web page to find a location near you to review the materials.
Social Content Citations
	#
	Grade Level
	Component
	Page Number or Online Hierarchy
	Standard(s) Cited from the Social Content Citation Review List / Reason for Edit

	1
	K–5
	Decodable Readers
	Throughout Books
	African American Children portrayed as having same hair type throughout all images.

	2
	K–5
	Decodable Readers
	Throughout Books
	Over-representation of Caucasian characters throughout text, as well as said characters shown in more positive lights, such as "thinkers" and "doers."

	3
	K
	OP
	Unit 1; Lesson 1 Comprehension; vocabulary; “leader”
Unit 2; Lesson 16 Comprehension; vocabulary; “shy” “chart”
Unit 3; Lesson 39; Comprehension; background knowledge
Unit 6; Lesson 77; Comprehension; background knowledge
Unit 6; Lesson 78; Comprehension; vocabulary, “bone”
Unit 6; Lesson 78; Comprehension; vocabulary; “ribs”
	Teachers in all examples are female

	4
	K–5
	OP
	Unit 1; Lesson 1; Comprehension; background knowledge
Unit 3; Lesson 31; Comprehension; vocabulary; “crumb”
Unit 3; Lesson 41; Comprehension; vocabulary; “bonk”.
Unit 4; Lesson 51; Comprehension; vocabulary; “pebble”.
	Hispanic, African American, and Hawaiian children are depicted as dirty and unkempt.

	5
	K–5
	OP
	Unit 2; Lesson 18; Comprehension; background knowledge; Meteorologist
Unit 1; Lesson 11; Comprehension; background knowledge.
Unit 1; Lesson 13; Comprehension; vocabulary; “ladder”
Unit 5; Lesson 63; Comprehension; vocabulary; “paleontologist”
Unit 5; Lesson 63; Comprehension; vocabulary, "scientist"
Unit 6; Lesson 83; Comprehension; vocabulary “heal”
	Service and trade jobs are depicted by African American and Hispanic adults. Professional jobs are depicted by Caucasian people.

	6
	K–5
	OP
	Unit 2; Lesson 29; Comprehension; vocabulary; “eve”
	References Christmas as the only religious holiday in the text.

	7
	K–5
	OP
	Unit 2; Lesson 24; Comprehension.
Unit 1; Lesson 6; Unit 1; Lesson 8; “wagon”
Unit 1; Lesson 8; background knowledge; Comprehension; vocabulary; “push”; “team
Unit 5; Lesson 68; Comprehension; vocabulary; “brush”
Unit 6; Lesson 87; Comprehension; background knowledge
	Brand Names shown throughout the lessons. Examples of brand names: 
GRACO
Radio Flyer
Nike
Colgate
Razor
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