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	Program
	Program Type and Grade Level(s)

	Savvas Learning Company
	myView Literacy California
	Program Type 1, Grades K–5


Program Summary:
The myView Literacy California program includes the following: Student Interactive (SI), Teacher Edition (TE), Program Guide (PG), Multi-Tiered System of Supports (MTSS), Cold Reads for Fluency and Comprehension (CRFC), Online (OL)
Recommendation:
myView Literacy California is recommended for adoption for kindergarten through grade five (K–5) because the instructional materials include content as specified in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS ELA/Literacy), and meets the rest of the criteria in category 1 and shows strengths in categories 2–5.
What is an Exemplar?
Exemplar citations model excellence in the category and illustrate a comprehensive alignment with––or in some cases beyond––a given criterion statement. The list of exemplars may not be exhaustive of the entire program.
Criteria Category 1: ELA/ELD Content/Alignment with Standards
[bookmark: _Hlk183526710][bookmark: _Hlk183590677]The program supports teaching to the CA CCSS ELA/Literacy for the intended grade level(s) in alignment with the English Language Arts/English Language Development Framework. The program meets all the evaluation criteria in category 1. The panel identifies the following exemplar citations best meet Criteria Category 1.
	Criterion
	Grade
	Citations
	Standards

	1.1
	K
	TE; Unit 3, Week 2; pp. T81b–T99a
	RF.K.2d, RF.K.3, RF.K.3c, RL.K.3–5, RL.K.9, L.K.4–6, RL.K.1

	1.1
	1
	TE; Unit 1, Week 5, Lesson 1; pp. T236–T245
	RF.1.2c, RF.1.3g, RF.1.4, SL.1.1, SL.1.2, SL.1.4, RI.1.5, L.1.6

	1.1
	2
	TE; Unit 1, Week 1, Lesson 4; pp. T59b–T63
	RF.2.3; RF.2.3f; RL.2.1; RL.2.7

	1.1
	3
	TE; Unit 5, Week 5, Lesson 2; pp. T296–T297
	RL.3.1, RL.3.2, RL.3.6, RL.3.10

	1.1
	4
	TE; Unit 3, Week 4, Lesson 1; pp. T198–T199
	RF.4.4, RF.4.4a, RF.4.6

	1.1
	5
	TE; Unit 1, Week 3, Lesson 2; pp. T150–T175
	PI.5.6, RL.5.6, PI.5.8, RL.5.1

	1.14
	2
	TE; Grade 2, Unit 1, Week 5, Lesson 1; pp. T253b–T254
SI; Grade 2, Unit 1; pp. 166–167, 186–187, and 194
	Explicitly teaches word endings and for example how the ending -ed can sound like /t/, /d/, and /schwa-d/. The program has spelling cards, charts, and then students need to write and spell words with those endings.

	1.18
	4
	TE; Grade 4, Unit 2, Week 6, Lessons 1–5, pp. T330–T356
PG; Project-Based Inquiry; p. 49
	Integrates reading and writing within all three genres of writing.
Write for different lengths while incorporating various steps of writing process
Integrates listening and speaking.

	1.7
	3
	OL; myView Literacy Selection Data
SI; Grade 3, Unit 2, pp. 6–7
	Overall, the program has a balance of literature and informational text. Additionally, texts incorporate multiple race/ethnicities as well as gender identification of the main character. Each unit balances text type, genre and length of the passage. There is a range of lexile levels for each grade level.

	1.9
	2
	OL; myView Literacy Selection Data
TE; Grade 2, Unit 3, Week 2, Lesson 2; pp. T88–T112
TE; Grade 2, Unit 3, Week 4; Text Complexity Chart
	Includes complex texts that increase in complexity over time, represent a range of genres and reflect varied backgrounds and experiences. Materials provide close reading routines and scaffolds that support strategic reading and language comprehension.


This program provides texts that represent a wide range of genres, text types, complexity, prior knowledge, and experiences. It provides guidance on scaffolding, close reading cycles, and strategies for deconstructing text. This program integrates reading and writing by having students write about texts and engage in genre writing, and connects spelling and phonics during explicit lessons.
Criteria Category 2: Program Organization
The organization and features of the instructional materials support instruction and learning of the standards. The panel identifies the following exemplar citations best meet Criteria Category 2.
	Criterion
	Grade
	Citations
	Notes

	2.7
	3
	TE; Grade 3, Unit 1, Week 3, Lesson 5; p. T198
	Consistent use of routines and procedures across grade levels.
Integrated Reading and Writing tasks

	2.9
	K–5
	PG; Grades K–2; pp. 56a–56d
PG; Grades K–2; pp. 61–62
PG; Grades 3–5; p. 52
	Multiple practice opportunities, differentiation support, frequent progress monitoring with guided feedback support.

	2.11
	3, 1
	TE; Grade 3, Unit 2, Week 2, Lesson 1; pp. T76–T89
TE; Grade 1, Unit 3, Week 4, Lesson 2; pp. T195b–T215b
	New information is introduced in the same way as prior lessons, themes connect learning; lessons explicitly help students make connections by building on knowledge, vocab, etc.


The program provides integrated reading and writing tasks with consistent use of routines and procedures across grade levels. New information is introduced and builds upon prior lessons. Themes connect learning and lessons explicitly help students make connections by building on knowledge, vocabulary, and foundational skills. There are multiple practice opportunities, differentiation support, and frequent progress monitoring with guided feedback and support.
Criteria Category 3: Assessment
The instructional materials contain strategies and tools for continually assessing student understanding and opportunities for new learning. The panel identifies the following exemplar citations best meet Criteria Category 3.
	Criterion
	Grade
	Citations
	Notes

	3.1b
	1
	TE; Grade 1, Unit 1, Lesson 1, Week 1; pp. T14, T15, and T21
	Program prompts teachers to progress monitor through “Catch & Coach” routines and explicit formative assessments like exit tickets.

	3.4
	K–1
	TE; Grade 1, Unit 1; p. xxi
TE; Kindergarten, Unit 1, Lesson 1; pp. T20–T27a
	Progress monitoring weekly includes daily formatives, exit tickets, progress checkups, etc. Momentum literacy adaptive diagnostic tests for reading difficulties; small group intervention and “if” “then” guidance for teachers

	 3.6
	2
	CRFC; Grade 2
TE; Grade 2, Unit 1, Week 5, Lesson 5; pp. T307 and T344–T345
	Opportunities for baseline, middle of year, and end-of-year assessments. Also, daily assessments like exit tickets, weekly assessments like cold reads for fluency and comprehension, and unit assessments like unit test and writing assessments. Multiple times during lessons for “catch and coach.” Record online at “Progress Check Up”


The program incorporates systematic progress monitoring through baseline, middle-of-year, and end-of-year benchmark assessments alongside Momentum Literacy’s adaptive diagnostic tests, which identify reading difficulties and provide targeted "if-then" small group intervention guidance. Teachers track learning multiple times daily using "Catch & Coach" routines and immediate formative checks like exit tickets, complemented by weekly fluency cold reads, progress checkups, and final assessment.
Criteria Category 4: Access and Equity
[bookmark: _Hlk183526810]Program resources incorporate recognized principles, concepts, and research-based strategies to meet the needs of all students and provide equal access to learning through lessons that are relevant to the students. Instructional resources include suggestions for teachers on how to differentiate instruction to meet the needs of all students. Instructional resources provide guidance to support students who are English learners, at-promise, advanced learners, and students with learning disabilities. The panel identifies the following exemplar citations best meet Criteria Category 4.
	Criterion
	Grade
	Citations
	Notes

	4.2
	K–5
	MTSS; pp. 3–19
PG; Grades K–2; pp. 158–167
PG; Grades 3–5; pp. 168–177
	Provides protocols and guidance for MTSS and tiered support for all students. Explicit, systematic and multisensory instruction is embedded into lesson plans. “Catch and Coach” and language support are present throughout the grades.

	4.3c
	3, 2
	TE; Grade 3, Unit 5; pp. T26–T27 “Small Group”
TE; Grade 2, Unit 2; p. T191b “Catch and Coach”
	Guidance for small-group instruction and in-the-moment reteach/practice: “Catch and Coach” support for multilingual language support.

	4.3b
	2, 5
	TE; Grade 2, Unit 4, Week 2, Lesson 1; pp. T90–T91 “Small Group”
TE; Grade 5, Unit 1, Week 1, Lesson 1; pp. T14–15 “Build Knowledge” and “Language Support”
	Small-group support for skill, multilingual, challenge, and intervention; Pre-teaching by building knowledge; Language Support

	4.6
	K–5
	PG; Grades K–2; pp. 108–137
PG; Grades 3–5; pp. 96–131
	Progression of skill development.


The program provides comprehensive MTSS and tiered support through explicit, systematic, and multisensory instruction embedded in daily lessons. It includes structured guidance for small-group instruction; in-the-moment reteaching; multilingual learner supports; and targeted instruction for intervention, enrichment, and skill development. A clear progression of skills, combined with ongoing instructional support, ensures all students receive the level of assistance they need to succeed.
Criteria Category 5: Instructional Planning and Support
[bookmark: _Hlk183527834]The instructional materials contain a clear road map to assist teachers when planning instruction for the specific needs and context of their students. The instructional resources support Universal Design for Learning and culturally and linguistically responsive instruction to improve and optimize teaching and make learning more equitable. The panel identifies the following exemplar citations best meet Criteria Category 5.
	Criterion
	Grade
	Citations
	Notes

	5.8
	1
	TE; Grade 1, Unit 5; pp. T230–T231
	Lists all materials that align with the weekly planner. Located in the TE at the beginning of each week. Includes a list of materials, including text, small group, manipulatives, cards, videos, literacy stations, and assessments.

	5.12
	3–5
	OL; myView Literacy California Grade 3; Book Club Trade Books; Book Club Teacher’s Edition
PG; Grades 3–5, p. 48
	Students self-select books related to unit topic and set reading goals, collaborating with peers

	5.15
	3–5
	PG: Grades 3–5, Scope and Sequence/Pacing Guide; pp. 8–21
TE; Grade 5, Unit 2, Week 4; pp. 206–215
	The standards covered are cross-referenced in all teacher editions. The Scope and Sequence and Pacing Guides provide an estimated instructional time for each lesson, chapter, and unit.


The program provides organized planning resources, including weekly materials lists aligned to the weekly planner and cross-referenced standards throughout the TE. Scope and Sequence and Pacing Guides support instructional planning with estimated instructional time for lessons, chapters, and units. Guidance is also provided for independent reading, individualized reading goals, and additional texts that extend student learning and practice, but not for combination classes.
Visit the Learning Resources Display Centers web page to find a location near you to review the materials.
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