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1. [bookmark: _Toc213838212]Overview
The California Department of Education (CDE) invites county offices of education (COEs), or consortia of COEs, to apply for funding through the Literacy Coaches and Reading Specialists Educator Training (LCRSET) grant program to develop and provide preparation for educators to become literacy coaches, dual language literacy coaches, and reading and literacy specialists. The LCRSET program will support the State Superintendent of Public Instruction’s (SSPI) literacy initiatives, including the Cohort to Move the Needle on Test Scores. 
The duration of the project will be from June 2026 through June 30, 2029. The successful applicant must be able to demonstrate that their proposed project is English Language Arts/English Language Development (ELA/ELD) Framework, English Learner (EL) Roadmap and Literacy Roadmap aligned, evidence-based, conceptually clear, technically feasible, and leads or contributes to a culture of continuous improvement after the grant period.
To be eligible for this funding opportunity, COEs must submit an application in response to this Request for Applications (RFA) by the deadline posted on the LCRSET web page at https://www.cde.ca.gov/ci/pl/lcrsprogram.asp. The application must be signed by an individual with authority to submit applications for funding on behalf of the COE. 
[bookmark: _heading=h.t8la8hh0zz5j][bookmark: _Toc213838213]A. State Statute and Authority
The LCRSET Grant Program is authorized by Assembly Bill (AB) 181, Section 137 (Chapter 52, Statutes of 2022), Senate Bill 114, Section 104 (Chapter 48, 2023), and AB 121, Section 51 (Chapter 8, 2025) (see Appendix C). The first cohort was funded in January 2023 for $225 million; the second cohort was funded in January 2024 for $248 million; and the third cohort will be funded in December 2025 for $200 million.
There are two components within each authorizing bill. The first part was a direct allocation to three cohorts of eligible sites within local educational agencies (LEAs) as part of the Literacy Coaches and Reading Specialists (LCRS) grant program to develop school literacy programs, employ and train literacy coaches, dual language literacy coaches, and reading and literacy specialists, and develop and implement interventions for pupils in need of targeted literacy support. The legislation for the third cohort adds to the requirements, specifically emphasizing supports for dual language immersion and other programs for multilingual learners and developing interventions for EL students.  
The second component within each authorizing bill provides funding for the LCRSET Grant Program. For the first two cohorts, the SSPI, in consultation with the California Commission on Teacher Credentialing (Commission), and with the approval of the State Board of Education (SBE) awarded the sum of $27 million to the Sacramento COE to develop and provide training for educators to become literacy coaches, dual language literacy coaches, and reading and literacy specialists. 
The authorizing legislation for the third cohort requires the SSPI to issue another competitive grant to select, subject to the approval of the executive director of the SBE, a COE or a consortium of COEs with expertise in both literacy instruction and multilingual education to: 
Provide training for educators to become literacy coaches and dual language literacy coaches. 
· Provide opportunities for educators to earn a reading and literacy specialist credential, added authorization, or bilingual authorization. 
· Work with professional development providers, including, but not limited to, the California Reading and Literature Project (CRLP), the California Writing Project (CWP), and other experts specializing in multilingual education.
The SSPI shall prioritize applicants with demonstrated success in improving literacy instruction and outcomes through dual language immersion and other programs for multilingual learners, through professional development based on the ELA/ELD Framework adopted by the SBE pursuant to California Education Code Section 60207, the EL Roadmap adopted by the SBE, and the Literacy Roadmap, especially for EL students and other high-need pupil groups and for those planning on partnering with institutions of higher education (IHE) with demonstrated success in providing statewide professional learning (PL) for expert literacy practice for multilingual learners.
The selected COE or consortium of COEs shall do the following:
· Consider the preparation program standards set by the Commission for reading and literacy in developing the standards for educator training developed pursuant to this subdivision.
· Offer PL to educators at schoolsites within this third cohort of LCRS sites and, as capacity allows, to other schoolsites.
Provide funding for participating educators to pursue a Reading and Literacy Added Authorization, a Reading and Literacy Leadership Specialist Credential, a Bilingual Authorization, or any combination of those.
· Coordinate resources and training for literacy developed through this grant with other state- and federally-funded literacy initiatives to reduce duplication of effort and provide coordinated, streamlined access to literacy professional development and resources for educators and school leaders that are aligned with the ELA/ELD Framework adopted by the SBE pursuant to California Education Code Section 60207, the EL Roadmap, the Literacy Roadmap, and the use of data to support effective instruction.
Funds appropriated for this purpose are available for encumbrance through June 30, 2029. The project period is from June 2026 to June 30, 2029.

Grant requirements and activities are subject to change if modifications to the program are made in subsequent budget cycles.

Note that LEAs that participate in activities offered by the grantee may also be eligible in the Reading and Literacy Supplementary Authorization Incentive Grant Program offered by the Commission. More information about this program can be found on the Commission’s web page at https://www.ctc.ca.gov/educator-prep/grant-funded-programs/reading-and-lit-supp-auth-incentive. 
Information on cohort 1 can be found on the California Legislature web page for AB 181, Section 137 at https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202120220AB181. 
Information for cohort 2 can be found on the California Legislature web page for Senate Bill 114, Section 104 at https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202320240SB114. 
Information for cohort 3 can be found on the California Legislature web page for AB 121, Section 51 at https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202520260AB121. 
[bookmark: _Toc213838214]B. Alignment to California Literacy, Multilingual, and English Learner Guidance and Initiatives 
The SSPI leads a group of LCRS schools in a Cohort to Move the Needle on Test Scores as part of his initiative to ensure that every California student learns to read by third grade. One of his goals through this work is the alignment of literacy initiatives and guidance across the state. The LCRSET supports the achievement of this goal, including the CDE’s goals for multilingual education[footnoteRef:2]. Multilingual programs prepare students for linguistic and academic proficiency in English and additional languages, and require thoughtful design. Multilingual programs are based on research that demonstrates the program model’s effectiveness at leading students toward linguistic fluency and academic achievement in more than one language.  [2:  Multilingual Education https://www.cde.ca.gov/sp/ml/multilingualedu.asp ] 

This project should also, as a whole, center multilingual learners and EL students. According to the CDE’s Improving Education for Multilingual and English Learner Students: Research to Practice, multilingual learners are students who have developed or are developing proficiency in both English and one or more other languages, which may be their home language. This term is a broad term that covers several related groups of students, including:
· Dual Language Learners: multilingual learners in the birth to five-year-old age range are generally referred to as dual language learners. This is based on the assumption that, at this age, all children with a primary language other than English are continuously learning both their home language and English from birth through early childhood. 
· EL Students: Students who enroll in California schools with a home language other than English, and with levels of English proficiency that indicate they need programs and services that will support them in becoming English proficient, are formally (by federal civil rights law) called EL students. Within this group: 
· Newcomer EL students are EL students who arrived in the United States recently (typically less than a year) before enrolling in school, and 
· Long-term English learner (LTEL) students are students who have been in California schools for six years or more but have not yet achieved English proficiency. 
· Reclassified Fluent English Proficient: EL students exit EL status when four criteria, delineated in the California Education Code Section 313, are met. They are: 1) the student meets the standard on the English Language Proficiency Assessments for California (ELPAC), 2) a teacher reviews the student’s classroom performance using a locally determined evaluation, 3) a parent consultation is conducted, and 4) the student meets a locally determined basic skills criteria. EL students then transition to Reclassified Fluent English Proficient (RFEP) status. RFEP students generally no longer need EL services, though they are still monitored to ensure they achieve the academic standards. 
· Initially Fluent English Proficient: Some multilingual learners also demonstrate proficiency in English immediately upon enrolling in school. These students are not EL students. Instead, they are identified as Initially Fluent English Proficient students, and participate in mainstream classrooms and instruction because they have the fluency comparable to students who are native English speakers. 
· Native English Speakers: Finally, multilingual learners also include native English speakers who are learning—or learning in—an additional non-English language. This may include students who are engaged in dual language immersion programs that are taught in both English and a partner language, or students who are engaged in coursework to learn a world language. It also includes students who experience multilingualism in their homes or communities without being enrolled in school-based dual language programs. Students who are deaf or hard of hearing are often also multilingual, in that their primary language is American Sign Language (ASL) with the partner language being the written language of the hearing community. (As a note, some of these students may actually qualify as EL students if their partner language to ASL is a non-English language.)
AB 121 requires resources and training for literacy developed as a part of this grant to be aligned with other state- and federally-funded literacy initiatives to reduce duplication of effort. Therefore, the grantee shall, to the greatest extent practicable, provide PL, technical assistance, and resources aligned with existing guidance and statewide literacy initiatives, including, but not limited to: 
· [bookmark: _Toc117514480]The ELA/ELD Framework[footnoteRef:3] is California’s foundational document for teaching literacy in kindergarten through grade 12, structured around the five key themes[footnoteRef:4] of meaning making, language development, effective expression, content knowledge, and foundational skills.  [3:  The ELA/ELD Framework. https://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbeadopted.asp. ]  [4:  Chapter 2 of the ELA/ELD Framework https://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter2.pdf.] 

[bookmark: _Hlk127537398]Teacher Preparation Literacy Standards[footnoteRef:5] encompass the study of effective means of teaching literacy across all disciplines. The standards and teaching performance expectations (TPEs) are rooted in the ELA[footnoteRef:6]Literacy Standards[footnoteRef:7], the ELD standards￼, and the ELA/ELD Framework. They are also grounded in Universal Design for Learning and asset-based pedagogies and incorporate elements of the California Comprehensive State Literacy Plan (SLP).  [5:  Literacy Standards and TPEs https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/ms-ss-literacy-standard-tpes.pdf?sfvrsn=eea226b1_.]  [6:  Common Core State Standards https://www.cde.ca.gov/re/cc/. ]  [7:  English Language Development Standards https://www.cde.ca.gov/sp/el/er/eldstandards.asp. ] 

· The Literacy Roadmap[footnoteRef:8] is designed to help educators apply the ELA/ELD Framework to classroom instruction, navigate the resources and PL opportunities available to implement effective literacy instruction, and improve literacy outcomes for all students with a focus on equity.  [8:  California Literacy https://www.cde.ca.gov/ci/cl/index.asp. ] 

· The Literacy Content Blocks are the central element of the California Literacy Roadmap. They are intended to guide literacy instruction based on local context and students’ identified assets and assessed needs. Similar guidance for dual language contexts is being developed for the grantee’s use.
· Preschool Through Third Grade (P–3) Learning Progressions for Language and Literacy Development[footnoteRef:9] present the knowledge and skills children develop over the P–3 continuum and in-practice examples that illustrate how educators can use playful, inquiry-based teaching practices to engage children in developmentally appropriate, culturally sustaining language and literacy development experiences in English and their home languages.  [9:  P–3 Learning Progressions https://www.cde.ca.gov/ci/gs/p3/documents/p3learnprogressionslld.pdf. ] 

· The Golden State Literacy Plan[footnoteRef:10] highlights California’s multi-year, step-by-step strategy for improving reading achievement in California schools.  [10:  The Golden State Literacy Plan https://www.gov.ca.gov/wp-content/uploads/2025/06/The-Golden-State-Literacy-Plan.pdf ] 

· Screening for Risk of Reading Difficulties[footnoteRef:11] allows for early identification and intervention of reading difficulties, including dyslexia, for students in kindergarten to grade two. [11:  California Literacy https://www.cde.ca.gov/ci/cl/index.asp.] 

· The California Dyslexia Guidelines[footnoteRef:12] provide practical resources for identifying and educating students with dyslexia, a specific learning disability.  [12:  California Dyslexia Guidelines https://www.cde.ca.gov/ci/cr/dy ] 

· Improving Education for Multilingual and EL Students[footnoteRef:13] is a resource created to support educators in designing, implementing, and enhancing educational programs for multilingual and EL students.  [13:  Improving Education for Multilingual and EL Students https://www.cde.ca.gov/sp/ml/documents/mleleducation.pdf.] 

· The California Practitioners’ Guide for Educating ELs with Disabilities[footnoteRef:14] provides guidance to teachers and specialists to help them appropriately identify and support EL students with disabilities (also known as dually identified students). [14:  California Practitioners’ Guide for Educating ELs with Disabilities https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf.] 

[bookmark: _heading=h.q6j81hqrjmzv]The California Comprehensive SLP[footnoteRef:15] is grounded in the ELA/ELD Framework, encompasses birth through grade 12 instruction, and is designed to build local capacity to effectively address student literacy needs. The SLP provides a Comprehensive and Integrated Literacy Model designed to set the direction for literacy programs statewide by aligning and integrating state literacy guidance.  [15:  California Comprehensive State Literacy Plan https://www.cde.ca.gov/ci/pl/slpdevelopment25.asp. ] 

[bookmark: _Toc117514481]The Multi-Tiered System of Support (MTSS)[footnoteRef:16] is an integrated, comprehensive framework that focuses on the Common Core State Standards (CCSS), core instruction, differentiated learning, student-centered learning, individualized student needs, and the alignment of systems necessary for all students’ academic, behavioral, and social success. The documents above all support literacy in strong MTSS first instruction (Tier 1) and should be incorporated into the LCRSET grant program.  [16: ] 

Additional Statewide Literacy Initiatives
In order to work toward the SSPI’s goal of all students reading by third grade, it is critical that this grantee align its work with other literacy initiatives in California. These include but are not limited to:
· Literacy Coaches and Reading Specialists Educator Training grant for LCRS cohorts 1 and 2[footnoteRef:17] [17:  Literacy Coaches and Reading Specialists https://www.cde.ca.gov/ci/pl/lcrsprogram.asp] 

· 21st Century California School Leadership Academy[footnoteRef:18]  [18:  21st Century California School Leadership Academy https://www.cde.ca.gov/ci/pl/ca21csla.asp] 

· Comprehensive Literacy State Development grant[footnoteRef:19]  [19:  Comprehensive Literacy State Development Grant https://www.cde.ca.gov/ci/pl/clsd.asp] 

· Reading Instruction and Intervention grant[footnoteRef:20]  [20:  Reading Instruction and Intervention Grant https://www.cde.ca.gov/ci/pl/riigrant.asp] 

· Educator Workforce Investment Grant: Effective Language Acquisition Programs[footnoteRef:21] [21:  Educator Workforce Investment Grant: Effective Language Acquisition Programs https://www.cde.ca.gov/sp/ml/ewigelap.asp  ] 

· California Dyslexia Initiative[footnoteRef:22]  [22:  California Dyslexia Initiative https://www.cde.ca.gov/ci/cr/dy/cadyslexiainitiative.asp] 

· The Bilingual Teacher Professional Development Program[footnoteRef:23]  [23:  The Bilingual Teacher Professional Development Program https://www.cde.ca.gov/ci/pl/btpdp24.asp] 

· California Collaborative for Educational Excellence Literacy Network[footnoteRef:24]  [24:  California Collaborative for Educational Excellence Literacy Network https://ccee-ca.org/] 

[bookmark: _heading=h.hsqrru7kbc3k][bookmark: _Toc213838215][bookmark: _Toc117514482]C. Alignment to Other California Guidance and Policy
Family Engagement
Families are integral to student literacy and executive functioning skill development, as well as student achievement. A focus of the LCRSET grant is to support LEAs with eligible sites for LCRS funds in developing and implementing a family literacy initiative. The California Family Engagement Framework and accompanying toolkit provide direction for the grantee in working with families and communities to plan, implement, and evaluate family engagement practices. The framework and toolkit are available on the CDE Family/Parent web page at https://www.cde.ca.gov/ls/pf/pf/.
[bookmark: _heading=h.r0ppe4t6lxvi][bookmark: _Toc117514483]Asset-Based/Culturally Sustaining Pedagogy
Culturally sustaining pedagogy builds upon preceding asset-based pedagogies. It encompasses the following features: valuing community languages, practices, and ways of being; school accountability to the community; connecting the curriculum to cultural and linguistic histories; and sustaining cultural and linguistic practices, while providing access to the dominant culture.[footnoteRef:25] The CDE’s EL Roadmap and Improving Education for Multilingual and EL Students provide insight on supporting multilingual students in a culturally sustaining way. Culturally sustaining pedagogies require educators to be aware of classroom materials, structure, and culture to ensure a safe and relevant learning environment. The grantee should support LEAs under the LCRS grant to implement culturally sustaining policies, pedagogy, and curriculum aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. Additional information is available on the CDE website on the links below: [25:  Culturally Sustaining Pedagogy https://www.cde.ca.gov/ci/pl/culturallysustainingped.asp.] 

· Asset-Based Pedagogies[footnoteRef:26] [26:  Asset-Based Pedagogies https://www.cde.ca.gov/ci/pl/assetbasedpedagogies.asp] 

· Culturally Sustaining Pedagogies
· EL Roadmap[footnoteRef:27]  [27:  EL Roadmap https://www.cde.ca.gov/sp/ml/roadmap.asp] 

· Improving Education for Multilingual and EL Students[footnoteRef:28]  [28:  Improving Education for Multilingual and EL Students https://www.cde.ca.gov/sp/ml/documents/mleleducation.pdf] 

[bookmark: _heading=h.c3e2xdcm6k7e][bookmark: _heading=h.e1w0zoipgfs][bookmark: _Toc117514485]Well-Prepared and Supported Teachers and Leaders
To ensure teachers and leaders are well-prepared, care should be taken to ensure that PL opportunities are aligned to the CDE’s Quality Professional Learning Standards[footnoteRef:29] (QPLS). The QPLS serve as a foundation for the content, processes, and conditions essential to all educator PL over time, which leads to improved educator knowledge, skills, and dispositions. The seven interdependent standards that support PL are: [29:  QPLS https://www.cde.ca.gov/ci/pl/qpls.asp.] 

· Rooted in student and educator needs demonstrated through data
· Focused on content and pedagogy
· Designed to ensure equitable outcomes
· Designed and structured to be ongoing, intensive, and embedded in practice
· Collaborative with an emphasis on shared accountability
· Supported by adequate resources
· Coherent and aligned with other standards, policies, and programs
The California Subject Matter Project (CSMP) is a network of nine discipline-based statewide projects housed at IHEs that provide content-specific, regional PL supporting teacher PL communities and maintaining the critical link between higher education and transitional kindergarten through grade twelve. The CSMP, and particularly the CRLP and CWP, are required partners to the grantee as they support PL across the state. More information about the CSMP can be found on the CSMP website at https://csmp.online/. 
[bookmark: _heading=h.vxgxqzeiskz][bookmark: _Toc117514486]Data-Informed Interventions
In order to ensure all students are learning, PL through the LCRSET grant must focus on preparing literacy coaches, dual language literacy coaches, and reading specialists to support educators in collecting and responding to student performance data, including effectively collecting, analyzing, and responding to data, prior to, during, and after interventions are administered. Therefore, an important part of the LCRSET grant will be collecting and analyzing student level data, disaggregated by group. Information on collecting, analyzing, and responding to assessment data can be found in Chapter 8 of the ELA/ELD Framework document at https://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter8.pdf. 
2. [bookmark: _heading=h.p06y4fz9aqo0][bookmark: _Toc213838216]Program Description
A. [bookmark: _Toc213838217] Eligibility Requirements
The CDE shall allocate grant funding to an eligible COE with expertise in both literacy instruction and multilingual education to provide training for educators to become literacy coaches and dual language literacy coaches and provide credentialing opportunities for educators to become reading and literacy and bilingual specialists. The eligible COE will also work with PL providers, including the CRLP, CWP, and other experts specializing in multilingual education.
The CDE shall prioritize applicants that demonstrate success in improving literacy instruction and outcomes through dual language immersion and other programs for multilingual learners as well as through PL based on the ELA/ELD Framework and the EL Roadmap, including a plan to align with and provide PL on the Literacy Roadmap, especially for EL students and other high-need student groups. 
Additionally, the CDE shall prioritize and award points to applicants who propose partnerships with an IHE, or a consortium of IHEs, that has demonstrated success in providing statewide PL for expert literacy practice for multilingual learners. Examples include IHEs that partner with the CRLP and the CWP and those that support educators in obtaining the reading and literacy added authorization, bilingual authorization, and/or specialist credential accredited by the Commission. 
COEs may also partner as a consortium with other COEs in the development of the proposal and throughout the duration of the grant period. If a consortium of COEs submits an application, one COE must be identified as the Lead Applicant. 
As stated in AB 121, Section 51 (Chapter 8, Statutes of 2025), the grantee must demonstrate expertise and success in improving literacy and multilingual education, especially among underperforming pupil groups as well as expertise in improving literacy instruction and outcomes through dual language immersion and other programs for multilingual learners. To satisfy this requirement, applicants will be prompted to detail their previous experience with and evidence of success in providing PL and coaching to LEAs in the following areas:
· Developing school literacy programs, including dual language immersion and other programs for multilingual learners.
· Preparing and providing PL for literacy coaches and dual language literacy coaches and reading specialists.
· Implementing evidence-based literacy instruction and interventions, aligned with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap including implementation of dual language acquisition and ELD programs, culturally sustaining curriculum and instruction, the use of data to support effective instruction, and the use of data to identify and support all students, including multilingual learners and struggling pupils.
· Implementing evidence-based family literacy initiatives.
All aspects of this project must be aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. Applicants are required to cite their evidence and provide a works cited page as part of the application.
B. [bookmark: _Toc213838218]Program Requirements
Leadership
The grantee will work closely with the CDE and project partners over the course of this grant. This includes aligning the work closely with the support offered for the first two cohorts of LCRS by the county office lead for that project to ensure coherence over all three cohorts. The grantee will participate in an advisory committee composed of COE and CDE staff and led by the CDE, in monthly virtual meetings to review current and upcoming grant activities. All grant activities will be subject to prior approval by the CDE. 
Development 
The grantee will create a solid foundation for this project, ensuring that it is well-rounded and informed by practitioners in the field, by using grant funds to inform the PL for literacy coaches and dual language literacy coaches with at least two virtual convenings of literacy coaches, dual language literacy coaches, reading specialists, administrators, classroom teachers, paraprofessionals, interventionists, and other staff as identified, per year from the third cohort of LCRS sites. The grantee will provide support and technical assistance to LCRS sites in developing and implementing site literacy plans, including conducting a needs assessment and root cause analysis. These site literacy plans and PL must be grounded in the ELA/ELD Framework, the EL Roadmap and the Literacy Roadmap, supporting multilingual learners, students with reading difficulties, and other identified student groups, as well as ELD, dual language immersion, and other programs for EL students and/or multilingual learners. These literacy plans must be living documents, revisited regularly by the sites, with technical assistance support from the grantee, to adopt a model of continuous improvement throughout the grant. 
Additionally, the grantee will provide opportunities for educators to earn a reading specialist credential, reading and literacy added authorization, and/or a bilingual authorization. A grantee who proposes partnership with an IHE or consortium of IHEs should work with them to perform this task. The grantee should also offer additional opportunities for educators interested in PL beyond the base offerings from the grantee, and the grantee should work with additional PL providers approved by the CDE in order to offer these opportunities. 
Collaboration and Communication
The grantee will meet monthly with the advisory committee to review work and collaborate on next steps, including aligning and coordinating the supports offered to the first two cohorts of LCRS. The grantee will also facilitate meetings among the LEAs across the state that received LCRS funds in the third cohort. The grantee will  collaborate with partner agencies, such as IHEs, the CRLP, CWP, other COEs, other literacy initiatives, etc. The grantee will use these partnerships to host annual events, including but not limited to, statewide panel discussions, literacy conferences, and webinars and other virtual learning opportunities aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. A portion of these events should be available statewide to all LEAs, including those not receiving LCRS funds.
A critical aspect of the grantee’s work will be to incentivize LEAs that receive LCRS funds to participate in the activities led by the grantee. This will entail hosting PL and communities of practice on a frequent basis and in response to LEA needs, such as communities of practice focusing on the needs of rural LEAs, and specific offerings for dual language immersion sites aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. All topics should be aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and should include:
· Specific training series for administrators
· Coach training series, including for coaches at dual language immersion sites
· Technical assistance for site literacy teams, focused on the plan, do, study, act cycle
· Family and community engagement
· Supports for multilingual learners, students with reading difficulties, and other identified student populations
· California guidance documents, including the ELA/ELD Framework, EL Roadmap, and the Literacy Roadmap 
The grantee will also provide opportunities for the LEAs to share their work with each other and gather feedback from the LEAs to inform offered PL and resources. 
The grantee will also incentivize LEAs to participate by offering additional opportunities to those that participate. This should include providing funding for participating educators to pursue a Reading and Literacy Added Authorization, a Reading and Literacy Leadership Specialist Credential, or a Bilingual Authorization. 
The grantee will also provide regular communications on grant work to update all educational partners on their activities. This will include media releases, newsletters, conference presentations, and regular work with the American Institutes for Research (AIR) to review data collected and discuss best practices for dissemination. 
Alignment
[bookmark: _Hlk125546027]The grantee will support each required element of the LCRSET grant. As noted, PL should also align with the Commission’s Literacy Standards and TPEs for the state’s teacher education programs to inform the PL for both literacy coaches, dual language literacy coaches, and reading specialists. Review the Commission’s Literacy Standards and TPEs on the Commission’s web page at https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/ms-ss-literacy-standard-tpes.pdf?sfvrsn=eea226b1_3. The Commission also has an added authorization, a bilingual authorization, and a specialist credential for reading and literacy: 
· Reading and Literacy Added Authorization (CL-812)[footnoteRef:30] [30:  Reading and Literacy Added Authorization https://www.ctc.ca.gov/credentials/leaflets/reading-and-literacy-added-authorization-(cl-812)] 

· Bilingual Added Authorization (CL-628b)[footnoteRef:31]  [31:  Bilingual Added Authorization https://www.ctc.ca.gov/credentials/leaflets/bilingual-authorizations-(cl-628b)] 

Reading and Literacy Leadership Specialist Credential (CL-537)[footnoteRef:32] [32:  Reading and Literacy Leadership Specialist Credential https://www.ctc.ca.gov/credentials/leaflets/Reading-Literacy-Leadership-Special-Cred-(CL-537) ] 

Preparation and PL offered under the LCRSET should align with the 2022 Commission credential requirements for literacy. Grantees are encouraged to partner with an IHE, particularly those supporting the CRLP or CWP or offering educators an added authorization, bilingual authorization, and/or specialist credential for reading and literacy. As mentioned, grantees should offer an opportunity for participating educators to earn a specialist credential, added authorization, or bilingual authorization. 
A list of CRLP sites can be found at the CRLP’s Regional Sites web page at https://crlpstatewideoffice.ucsd.edu/regional-sites/index.html. A list of CWP sites can be found on the CWP’s website at https://www.californiawritingproject.org/.
A list of IHEs that are approved by the Commission to offer the authorization and/or credential can be found on the Commission’s Approved Institutions and Programs web page at https://www.ctc.ca.gov/commission/reports/data/approved-institutions-and-programs. 
See Section 1.B for a full description of California’s Literacy, Multilingual and EL Guidance and Initiatives. 
Implementation and Expansion
The grantee will develop and share PL and support, resources, and materials aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap across the state with all sites that have received the LCRS allocation, including differentiated PL and support to meet the needs of the local context, such as small, rural schools and dual language schools. The grantee will incentivize all LEAs that receive LCRS funds to participate in the PL and adopt the resources developed through this grant program by offering opportunities for educators to participate in additional PL programs and/or earning a specialist credential, added authorization, or bilingual authorization. The grantee will expand upon existing structures to ensure resources created through the grant are available free of charge after the grant’s completion.
A critical component of this project is providing PL and technical assistance on developing and implementing site literacy plans, informed by a literacy needs assessment and root cause analysis as well as including specific supports and/or goals for all students, with particular attention students with reading difficulties, including multilingual learners with reading difficulties. This literacy plan should be revisited frequently, following a model of continuous improvement, to encourage implementation and sustainability. 
The grantee will also support teachers with PL on providing best first instruction for all students, including multilingual learners and students with reading difficulties, along with collaboratively collecting and analyzing student data, making instructional adjustments, identifying students needing interventions and providing those interventions promptly, and monitoring ongoing student progress. All PL must be aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. The grantee will ensure PL opportunities are provided to urban, suburban, and rural settings throughout the state and are differentiated to meet the needs of local communities and diverse student populations.
Evaluation
As part of the LCRSET program, the grantee will be required to contract with the independent evaluator of the first two cohorts, AIR, for $1 million. The evaluation will include, but is not limited to, an examination of the following:
· How funds were used to employ literacy coaches, dual language literacy coaches, and reading and literacy specialists.
· How funds were used to develop and implement school literacy programs, including ELD and dual language immersion programs and other programs for multilingual learners, as well as including assessment and ongoing monitoring of student performance, provision of needed interventions, and coaching of classroom teachers.
· How expenditures impacted pupils’ literacy achievement, including for pupil groups.
· How the LEAs plan to continue to fund literacy coaches, dual language literacy coaches, and reading and literacy specialists past the award period.
· How the offerings developed and provided by the grantee impacted the preparation and PL of literacy coaches, dual language literacy coaches, and reading and literacy specialists, including but not limited to the literacy knowledge and leadership skills.
To support this evaluation, the grantee will collect and monitor data to ensure PL project goals are being met. The grantee’s PL will directly impact classroom instruction that results in improved student outcomes, disaggregated by student group, and will impact the knowledge and skills of participating coaches, specialists, and classroom teachers. Additionally, the grantee will provide required information on grantee and LEA activities to AIR and work with the CDE and AIR to develop interim and final reports. 
C. [bookmark: _Toc213838219]Goals
The grantee will support PL project goals by working with the CDE to build the capacity of LEAs receiving LCRS funds. The grantee will align all PL offerings to teacher preparation standards and TPEs, the ELA/ELD Framework, the EL Roadmap, the Literacy Roadmap, and the other documents referenced in sections 1.B and 1.C. Preparation and PL opportunities provided by the grantee must support educators to do all of the following: 
1. Develop and implement school literacy programs, including dual language immersion and other programs for multilingual learners.
2. Develop and implement school literacy plans with metrics to measure progress toward goals and actions, informed by a literacy needs assessment and root cause analysis and following a model of continuous improvement.
3. Develop the knowledge and skills necessary, including literacy knowledge and leadership skills, to become literacy coaches and/or dual language literacy coaches. 
4. Attain the required specialist credential and/or added authorization to become a reading specialist; attain, if qualified, their bilingual authorization; and participate in PL aligned to the Commission’s literacy standards and TPEs. 
5. Develop knowledge and skills in literacy instruction, including implementation of the ELA/ELD Framework, the EL Roadmap, and the Literacy Roadmap; the development and implementation of culturally sustaining curriculum and instruction; and the use of assessment data to identify and support effective instruction for all students, including struggling students and diverse learners, early learners, multilingual learners, pupils with disabilities, and pupils with dyslexia. 
6. Develop knowledge and skills for appropriate identification and use of screening instruments, assessment strategies, and evidence-based literacy instruction aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including biliteracy instruction, for diverse learners. 
7. Implement intensive intervention strategies for pupils struggling with literacy, including multilingual learners, such as tutoring and small group strategies, and strategies for target pupil groups based on data.
8. [bookmark: _heading=h.jlpb6yf4oqx2][bookmark: _heading=h.cy312s6kuimn]Develop and implement family literacy plans that identify literacy and biliteracy goals, benchmarks, activities, and roles for all family members, and promote the availability of the State Seal of Biliteracy and the Biliteracy Pathway Program[footnoteRef:33]. [33:  Biliteracy Pathway Recognition https://www.cde.ca.gov/sp/ml/biltrcypathwy.asp ] 

D. [bookmark: _heading=h.fcb2p3etpnmz][bookmark: _Toc204869351][bookmark: _Toc204869607][bookmark: _Toc204869399][bookmark: _Toc204869655][bookmark: _Toc204869402][bookmark: _Toc204869658][bookmark: _Toc213838220]Responsibilities of the Grantee
The grantee will focus on PL aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap that supports the goals of the grant by doing the following:
· Work with the CDE as part of the advisory committee in all aspects of this grant.
· Align and coordinate supports with the first two LCRS cohorts to ensure coherence through all three cohorts.
· Incentivize LEAs receiving LCRS funds to participate in PL opportunities, including those offered by the CRLP and CWP, and use grant-developed resources to build their capacity.
· Provide opportunities for interested educators to obtain the required added authorization or specialist credential to become reading specialists and encourage those that qualify to attain their bilingual authorization. 
· Create and facilitate communities of practice on a frequent basis and in response to LEA needs, such as PL and communities of practice focusing on the needs of rural LEAs and dual language immersion sites to support LEAs across the state and provide opportunities for LEAs to collaborate and share with each other on topics related to the LCRSET.
· [bookmark: _heading=h.3rdcrjn]Generate and disseminate PL opportunities aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap for educators, including administrators, literacy coaches, dual language literacy coaches, reading specialists, classroom teachers, paraprofessionals, interventionists, and others as identified across the state, including webinars and other virtual learning opportunities, resources, and statewide literacy conferences, in the areas of:
· The implementation of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. These include evidence-based and culturally sustaining literacy instruction supporting all students, including language development for multilingual learners, students with reading difficulties, and other identified student populations.
· Using the plan, do, study, act cycle.
· Culturally sustaining curriculum and instruction.
· Identifying and using culturally sustaining assessment approaches and instruments and analyzing resulting data to support effective instruction and identify and support struggling students.
· Developing and implementing school literacy plans, including conducting a literacy needs assessment and root cause analysis, rooted in continuous improvement.
· Becoming literacy coaches or dual language literacy coaches.
· Establishing an evidence-based family literacy initiative.
· Any other topic identified as necessary by the LEAs, all of which will support diverse learners, including early learners, multilingual learners, pupils with disabilities, and pupils with dyslexia.
· Ensure all PL opportunities are aligned with the literacy initiatives that are outlined in Section 1.B and 1.C and the Commission’s Literacy Standards and TPEs provided on the Commission’s web page at https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/ms-ss-literacy-standard-tpes.pdf?sfvrsn=eea226b1_3. 
· Follow a communication plan set by the CDE, including monthly meetings, communications, and conference presentations as needed.
· [bookmark: _heading=h.26in1rg]Ensure that any new instructional and PL materials developed as a result of this grant are available as open educational resources during and beyond the life of the grant.
· Work with the evaluator, AIR, to collect data, analyze it annually, and adjust course as necessary, ensuring that the data collected is disaggregated by student group and reflects progress toward the goals of the project. Other data will include metrics measuring the outcomes of PL opportunities, including quantitative and qualitative measures.
· Monitor the performance of any services provided through funds awarded under this grant by partners, consultants, or other organizations.
· Receive and administer the grant funds and submit the required reports to account for the use of grant funds.
[bookmark: _Toc117514495]Allowable and Non-Allowable Activities and Costs
Applicant budgets for the use of grant funds will be reviewed by the CDE grant reviewers and any items that are deemed non-allowable, excessive, or inappropriate will be rejected and will impact an applicant’s final score. Generally, all expenditures must contribute to the goals and objectives outlined in Overview and Program Description (Sections 1 and 2 of this RFA). Funds may not be used for rental of a venue to provide professional development unless the expense is determined by the CDE to be a necessary and reasonable expense. Funds provided under this grant may not be used for the following purposes:
· Supplanting of existing funding and efforts
· Acquisition of equipment for administrative or personal use
· Acquisition of furniture (e.g., bookcases, chairs, desks, file cabinets, tables), unless an integral part of an equipment workstation or to provide reasonable accommodations to students with disabilities
· Food services, refreshments, banquets, meals
· Purchase of space
· Payment for memberships in professional organizations
· Purchase of promotional favors, such as bumper stickers, pencils, pens, or T-shirts
· Subscriptions to journals or magazines
· Travel outside the United States
[bookmark: _heading=h.35nkun2][bookmark: _Toc117514496]Direct Costs
Direct costs for this grant are those costs that can be identified specifically with a particular final cost objective. Costs incurred for the same purpose, in like circumstances, must be treated consistently as either direct or indirect costs.
The salaries of administrative and clerical staff should normally be treated as indirect costs. Direct charging of these costs may be appropriate only if all the following conditions are met:
· Administrative or clerical services are integral to a project or activity.
· Individuals involved can be specifically identified with the project or activity.
· Direct costs are explicitly included in the budget. 
· Direct costs are also not recovered as indirect costs.
Note: If salary costs are included in the budget, they should reflect anticipated annual increases over the life of the grant period. 
E. [bookmark: _Toc213838221]Administrative Indirect Cost Rate
Information regarding indirect cost rates, as well as responses to frequently asked questions, is available on the CDE Indirect Cost Rates web page at https://www.cde.ca.gov/fg/ac/ic/.
Certain types of costs (activities) require relatively minimal administrative support compared to the amount of dollars spent. These costs would distort the indirect cost process and are excluded from the calculation of the indirect cost rate. The most common costs excluded from the calculation are Subagreements for Services (Object Code 5100), which include expenditures for subagreements and subawards pursuant to certain contracts, subcontracts, and subgrants. 
Unlike other costs in Object Codes 5000–5999, Object Code 5100 costs are excluded from the calculation of the indirect cost rate and from eligible program expenditures on which indirect costs are charged (see Procedure 915). However, in recognition that some general administration is necessary to process a subagreement, indirect cost guidelines allow that up to $50,000 of each individual subagreement may be coded to Object Code 5800, Professional/Consulting Services and Operating Expenditures, with the remainder charged to Object Code 5100. The amount charged to Object Code 5800 is included in the calculation of the indirect cost rate and in eligible program expenditures on which indirect costs are charged. The $50,000 limit per subagreement applies each year throughout the duration of the subagreement.
F. [bookmark: _Toc213838222]Reporting Requirements
An integral part of the reporting requirements is ongoing communication with the CDE and the evaluator, AIR. The grantee will participate in regular meetings with the CDE and participate in all required evaluation activities as requested by the CDE, including alignment and coherence with the support provided for the first two cohorts of LCRS.
The grantee is required to do the following:
· Provide a written quarterly expenditure and progress report to the CDE demonstrating expenditures are consistent with the agreed-upon budget.
· Provide an annual report to the CDE on the achievement towards the goals, objectives, and actions described, and an assessment of progress made on the metrics identified in the applicant’s program application. The grantee must provide a summary of activities in the annual report identifying both individual and collective contributions including, but not limited to:
· Student outcome data from all participating LEA sites demonstrating impact on student achievement and adjustments to the plan in response to the data
· Number of activities accomplished; the impact of these activities on educator capacity; and the number of teachers, paraprofessionals, school leaders, districts, counties, and regions impacted by these activities
If the grantee does not provide the required reports to the CDE, program activities are not completed as agreed upon, there is a lack of participation in meetings, or there is a negative trend in the dissemination of technical assistance, the CDE may halt funding at any time.
3. [bookmark: _Toc213838223]Application Procedures and Processes
A. [bookmark: _Toc213838224]Application Timeline
[bookmark: _heading=h.1jkgfn6z4mah]Refer to the CDE LCRS web page at https://www.cde.ca.gov/ci/pl/lcrsprogram.asp  for the most up-to-date timeline. Timeline is subject to change. 
B. [bookmark: _Toc213838225]Application Process
The application will consist of four general types of information: (1) Applicant Information, (2) Applicant Narrative, (3) Budget Information, and (4) Attachments. In completing the application narrative, applicants should address the prompts in each section of the narrative description and refer to the scoring rubric in Section 4, 
Part C.
Applicants must submit the application by the due date noted on the LCRSET RFA web page, through the online application system accessed on the CDE LCRSET RFA web page at https://www.cde.ca.gov/fg/fo/r12/lcrs26rfa.asp. 
Applicants should note the following:
· The Lead Applicant will receive email confirmation of the information submitted. If changes need to be made, the Lead Applicant must resubmit the entire application prior to the submission deadline.
· The last submitted application will be the one considered for review.
· The CDE cannot modify the application information after it is submitted.
· Incomplete or late applications will not be considered. Please allow time to account for unanticipated technical issues.
C. [bookmark: _Toc213838226]Application Review
Complete applications submitted by the deadline will be reviewed for eligibility by the CDE and evaluated by a reading panel with expertise in literacy and PL using the scoring rubric. Reviewers will certify that they have no conflicts of interest relating to applicants. Members of the reading panel will be instructed to take a holistic approach in the application review process to rank and evaluate each application. The readers will make every effort to allow any part of the narrative to satisfy the evaluation points in the rubric.
Each applicant will receive a single score. Although scores from the review of the applications are important, they are not the sole determiners for funding. When selecting a project to award, the panelists will consider statutory requirements. Applicants may be invited to interview with CDE and/or SBE staff as part of the selection process. Any costs associated with the interviews will be the responsibility of the applicant.
The proposed awardee is subject to approval by the Executive Director of the SBE. The CDE reserves the right to not make an award if no application submitted meets the requirements of this RFA.
D. [bookmark: _Toc213838227]Technical Assistance
[bookmark: _heading=h.1ci93xb]CDE staff will conduct a virtual application information session to provide an overview of the RFA and offer potential applicants the opportunity to ask clarifying questions. The date, time, and registration link for the LCRSET information session is on the CDE LCRSET RFA web page at https://www.cde.ca.gov/fg/fo/r12/lcrs26rfa.asp.
E. [bookmark: _Toc213838228]Appeals Process
[bookmark: _heading=h.2bn6wsx]The CDE must receive requests for appeal no later than the due date provided on the timeline posted on the CDE LCRSET RFA web page at https://www.cde.ca.gov/fg/fo/r12/lcrs26rfa.asp. Only the Lead Applicant may electronically submit an appeal via the link on the CDE LCRSET RFA web page. Appeals submitted via means other than the electronic link will not be accepted.
Appeals are limited to the grounds that the CDE failed to correctly apply the RFA’s specified standards for reviewing the application; however, disagreement with an application reader’s professional judgment is not grounds for appeal, and appeals based on such disagreement will be denied. The appellant must file a full and complete written appeal, include the issue(s) in dispute, the legal authority or other basis for the appeal position, and the remedy sought. The CDE will not consider incomplete or late appeals. The appellant may not supply any new information that was not contained in the original application. A final decision will be provided in writing within 10 business days from the date that appeals are due to the CDE for this specific RFA.
F. [bookmark: _Toc213838229]Grant Award Notification
[bookmark: _heading=h.3as4poj]The applicant selected for funding will receive a Grant Award Notification (AO-400), the official CDE document that awards funds to local projects. The grantee and fiscal agent must be the same entity. The superintendent of the COE, acting as the fiscal agent, must sign and return the AO-400 to the CDE before funds are disbursed. 
G. [bookmark: _Toc213838230]Assurances, Certifications, Terms, and Conditions
The selected awardee may be requested to revise budgets prior to receiving a grant award. Following final program and budget negotiations, funds will be issued only after a signed agreement on the terms of the award has been received by the CDE. 
[bookmark: _heading=h.kx5kvnxocib][bookmark: _Toc117514507]Assurances and Certifications
[bookmark: _heading=h.49x2ik5]The superintendent of the COE, acting as the fiscal agent, must agree to Form A: LCRSET Lead Applicant Statement of Assurances as well as the CDE’s general assurances and certifications. General assurances and certifications are available on the CDE Funding Forms web page at https://www.cde.ca.gov/fg/fo/fm/ff.asp.
Applicants do not need to sign and return these documents with the application. Instead, applicants must maintain them on file and have them available for compliance reviews, complaint investigations, or audits.
[bookmark: _heading=h.8yv89t2m49wb][bookmark: _Toc117514508]Terms and Conditions
The grant award will be processed upon receipt of the signed AO-400. The AO-400 must be signed by the authorized fiscal agent and returned to the CDE within 10 working days of receipt.
All funds must be expended or legally obligated by the end of each fiscal year, beginning with the 2025–26 fiscal year, and for not more than the maximum amount indicated on the AO-400. Encumbrances may be made at any time after the beginning date of the grant stated on the AO-400. No extensions of this grant will be allowed.
A budget revision is required if expenditures for any budget category exceed 10 percent of the authorized budget item total in the approved budget. The budget revision must be approved by the CDE before expenditures are made.
[bookmark: _heading=h.2p2csry]The budgets should display annual implementation showing how the grant will be used to fulfill the goals and responsibilities described within the RFA. Proposed expenditures must demonstrate appropriate use of state funds. 
Note: Funding requested for purchases over $5,000 in Capital Outlay, Category 6000, requires approval by the CDE.
4. [bookmark: _Toc213838231]Program Application
The complete LCRSET Grant Application is submitted electronically and is available on the CDE LCRSET RFA web page at https://www.cde.ca.gov/fg/fo/r12/lcrs26rfa.asp. See Appendix A for instructions. Through the online application, applicants must attach supporting evidence, including the proposed budget, project timeline, works cited, and letters of commitment.
A. [bookmark: _Toc213838232]Application Narrative
Successful applicants must be able to demonstrate that their proposed project is conceptually clear, evidence-based and aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, technically feasible, sustainable, scalable, and leads or contributes to a culture of continuous improvement after the grant period. To complete the narrative, applicants must:
· Address the prompts for the sections below.
· Refer to the scoring rubric in Part 4.C to understand how responses will be evaluated by the reading panel.
· Follow all application instructions in Appendix A: Online Application Instructions.
[bookmark: _Toc117514511][bookmark: _Hlk211604866]Part 1a—Project Plan: Theory of Action
Articulate a theory of action which will achieve the goals of the grant to develop and provide training for educators at sites within the third cohort of the LCRS grant, to become literacy coaches, dual language coaches, bilingual authorized educators, and reading and literacy specialists; and to provide PL on the allowable activities outlined in AB 121, Section 51. 
The U.S. Department of Education defines a theory of action as: 
A well-specified conceptual framework that identifies key components of the proposed process, product, strategy, or practice (i.e., the active “ingredients” that are hypothesized to be critical to achieving the relevant outcomes) and describes the relationships among the key components and outcomes, theoretically and operationally.[footnoteRef:34] [34:  Non-regulatory Guidance: Using Evidence to Strengthen Education Investments. https://www.ed.gov/sites/ed/files/fund/grant/about/discretionary/2023-non-regulatory-guidance-evidence.pdf  ] 

[bookmark: _Toc117514512]Part 1b—Project Plan: Evidence-Based Practices and Qualifications
This section contains sets of two related prompts. The first prompt of each set provides applicants with the opportunity to describe how the proposed PL will increase educator capacity in a particular area and to identify the corresponding evidence base, including alignment to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap. The second prompt provides an opportunity to specify relevant expertise, experience, and qualifications related to that same area. At the end of this section, applicants will be required to submit a works cited page. 
1.a Describe how the proposed PL will develop knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
1.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL for knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. Specify the relevant qualifications of any proposed consortium members.
2.a Describe how the proposed PL will develop knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
2.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL for knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators. Specify the relevant qualifications of any proposed consortium members.
3.a Describe how the proposed PL will develop knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
3.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL for knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Specify the relevant qualifications of any proposed consortium members.
4.a Describe how the proposed PL will increase educator and school leader knowledge of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
4.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL to increase educator and school leader knowledge of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement. Specify the relevant qualifications of any proposed consortium members.
5.a Describe how the proposed PL will increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
5.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL to increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools. Specify the relevant qualifications of any proposed consortium members.
Applicants will also be asked to provide a works cited list that details the evidence base for all PL and strategies mentioned in the project plan.
[bookmark: _Toc117514513]Part 1c—Project Plan: Professional Learning Dissemination
1. Provide an overview of the evidence-based model(s) and PL providers, including the CRLP and CWP and other experts specializing in multilingual education, that the applicant will use in developing literacy coaches, including dual language literacy coaches. Identify the evidence base for these practices and any proposed materials and explain how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.  
2. Provide an overview of how the applicant will provide opportunities for interested educators to obtain a reading specialist credential and/or added authorization/bilingual authorization. 
3. Provide an overview of how the applicant will use the funding to generate and disseminate PL opportunities, including communities of practice, webinars and/or other virtual learning opportunities, and conferences, for educators, including those intending to be literacy coaches, including dual language literacy coaches, employed by the identified eligible sites as part of the allocation in AB 121.
4. Describe how the applicant will ensure that the diverse needs of eligible sites are met across the northern, central, and southern regions, including urban, suburban, and rural settings and communities with diverse student populations, such as small schools and dual language schools, including opportunities for LEAs with eligible sites to collaborate with each other.
5. Describe the plan for securing participation from eligible sites that received LCRS funds in the proposed PL opportunities for all target participants, including those becoming literacy coaches and dual language literacy coaches or reading specialists, teachers, administrators, and paraprofessionals, as well as how any anticipated challenges to recruitment will be overcome.
6. Provide a project timeline for implementation of proposed activities that includes approximate dates for implementation of all major proposed activities, the person or organization responsible for each activity, the expected goal of the activity, and how the effectiveness of the activity will be measured.
[bookmark: _Toc117514515]Part 2—Alignment 
1. Describe how the proposed activities align with the preparation program standards set by the Commission for literacy and the TPEs, as well as how the activities will expand upon the Commission’s work.
2. Describe how the applicant will ensure alignment, collaboration, and coherence with the supports offered by the LCRSET lead for the first two LCRS cohorts. 
[bookmark: _Toc117514516]Part 3—Expanding Capacity 
1. Describe how the applicant’s capacity and methods for collecting the quantitative and qualitative measures that will be used to examine the measures defined in Section 2.B (Program Requirements) and the plan for analyzing and responding to these measures.
2. Explain how the applicant will ensure that the benefits of the project are sustained beyond the life of the grant so others may benefit.
[bookmark: _Toc117514517]Part 4—Priority Points: Institution of Higher Education
The CDE shall prioritize and award points to applicants that propose partnerships with an IHE or a consortium of IHEs with demonstrated success in providing statewide professional development for expert literacy practice for multilingual learners, especially those that can support educators in obtaining reading and literacy added authorization, bilingual authorization, and/or specialist credential, as defined by the Commission.
1. If applicable, describe how the Lead Applicant will work together to implement proposed activities in a consortium with one or more IHEs. Describe the proposed role, relevant expertise and experience, and applicable qualifications of IHEs, including how their expertise, experience, and qualifications will meet the literacy needs of a wide range of learners, including multilingual learners. 
2. If applicable, describe how the partner IHEs will support educators in obtaining a reading and literacy added authorization, bilingual authorization, and/or credential.
3. If applicable, provide Letters of Commitment addressed to the Lead Applicant and signed by the Dean of the specific department within an IHE. If applicable, also provide Letters of Commitment addressed to the Lead Applicant and signed by the COE Superintendent of each COE participating in the consortium.
B. [bookmark: _Toc213838233][bookmark: _Hlk127195233]Budget
A projected four-year budget is required in the application. The template for the budget is available on the CDE LCRSET RFA web page at https://www.cde.ca.gov/fg/fo/r12/lcrs26rfa.asp. Project expenses must be identified using grant funds in the 2025–26 through the 2028–29 fiscal years.
The applicant must provide a thorough and detailed justification for each identified cost associated with implementing the proposed initiatives and goals, including why the costs are reasonable and necessary to support the proposal’s initiatives and goals. 
The applicant must ensure that the budget is not overly heavy in administrative costs and takes into consideration the costs of educators’ time to participate in ongoing PL throughout the life of the grant program. Finally, the applicant must account for the required funds for a contract with the independent evaluator. 
· Complete the LCRSET Proposed Project Budget Summary (Form B), including allowable costs for the project’s performance period from June 2026 through June 30, 2029. 
· Provide a detailed explanation on the LCRSET Project Budget Narrative (Form C) for each line-item for each year of the four-year performance period. The narrative should include a description of how the proposed costs to implement the proposed project are necessary and reasonable in terms of project activities, benefits to participants, and project outcomes. 
C. [bookmark: _heading=h.23ckvvd][bookmark: _Toc213838234]Scoring Rubric
The scoring rubric is valued at a maximum of 180 points. The grant award may not necessarily be made to the application that has the highest score. These scores are advisory to the panelists who will make the final decisions to ensure that the applications meet the goals and requirements of the program. The table below displays the maximum point values for each section:
[bookmark: _Toc117514520]Scoring Rubric Point Values
	Part
	Description
	Point Value

	Application Narrative Part 1a
	Project Plan: Theory of Action
	8

	Application Narrative Part 1b
	Project Plan: Evidence-Based Practices and Qualifications
	80

	Application Narrative Part 1c
	Project Plan: PL Dissemination
	48

	Application Narrative Part 2
	Alignment
	16

	Application Narrative Part 3
	Expanding Capacity
	8

	Application Narrative Part 4
	Priority Points: IHE
	12

	Budget 
	Budget
	8

	Total Points 
	Total of Scoring Rubric Sections
	180



Definition of Terms: 
· Thorough: Includes every part or detail
· Convincing: Brings to belief
· Clear: Adequate, of a quality that is good or acceptable, easily understood, includes sufficient detail
· Plausible: Feasible, reasonable, realistic
· Partial: Incomplete details or elements essential to program component, leaves the reader with questions
· Minimal: With the least amount of detail




[bookmark: _Toc117514521]
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[bookmark: _Toc98399601][bookmark: _Toc103153676][bookmark: _Toc117514522][bookmark: _Toc98319833][bookmark: _Toc98396864][bookmark: _Hlk204777752]Part 1a—Project Plan: Theory of Action (8 Total Points Possible)
	Outstanding 
(7–8 Points)
	Strong
(5–6 Points)
	Partial
(3–4 Points)
	 Minimal
(0–2 Points)

	1. Articulates a thorough and convincing theory of action and describes how it will achieve the goals of the grant to develop and provide training for educators at sites within the third cohort of the LCRS grant, to become literacy coaches, dual language coaches, bilingual authorized educators, and reading and literacy specialists; and to provide PL on the allowable activities outlined in AB 121, Section 51. 
	1. Articulates a clear and plausible theory of action and describes how it will achieve the goals of the grant to develop and provide training for educators at sites within the third cohort of the LCRS grant, to become literacy coaches, dual language coaches, bilingual authorized educators, and reading and literacy specialists; and to provide PL on the allowable activities outlined in AB 121, Section 51. 
	1. Articulates a partial theory of action and partially describes how it will achieve the goals of the grant to develop and provide training for educators at sites within the third cohort of the LCRS grant, to become literacy coaches, dual language coaches, bilingual authorized educators, and reading and literacy specialists; and to provide PL on the allowable activities outlined in AB 121, Section 51. 
	1. Articulates a minimal theory of action and minimally describes how it will achieve the goals of the grant to develop and provide training for educators at sites within the third cohort of the LCRS grant, to become literacy coaches, dual language coaches, bilingual authorized educators, and reading and literacy specialists; and to provide PL on the allowable activities outlined in AB 121, Section 51. 


[bookmark: _Toc98399602]
Part 1b—Project Plan: Evidence-Based Practices and Qualifications (80 Total Points Possible)
	[bookmark: _Hlk98515206]Outstanding 
(7–8 Points)
	Strong
(5–6 Points)
	Partial 
(3–4 Points)
	 Minimal
(0–2 Points)

	1.a Thoroughly and convincingly describes how the proposed PL will develop knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia.
Identifies a thorough and convincing evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	1.a Clearly describes how the proposed PL will develop knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia.
Identifies a clear evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	1.a Partially describes how the proposed PL will develop knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. Identifies a partial evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap
	1.a Minimally describes how the proposed PL will develop knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia.
May not identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap
.

	1.b Thoroughly and convincingly demonstrates that the applicant has a high level of relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. Thoroughly and convincingly specifies relevant qualifications of any proposed consortium members.
	1.b Clearly demonstrates that the applicant has relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. Clearly specifies relevant qualifications of any proposed consortium members.
	1.b Partially demonstrates that the applicant has relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. Partially specifies relevant qualifications of any proposed consortium members.
	1.b Minimally demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia. May not specify qualifications of any proposed consortium members or qualifications may not be relevant.

	2.a Thoroughly and convincingly describes how the proposed PL will develop knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators.  
Identifies a thorough and convincing evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	2.a Clearly describes how the proposed PL will develop knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators.
Identifies a clear evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	2.a Partially describes how the proposed PL will develop knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators. 
Identifies a partial evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	2.a Minimally describes how the proposed PL will develop knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators.
May not identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	2.b Thoroughly and convincingly demonstrates that the applicant has a high level of relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators. 
Thoroughly and convincingly specifies strong and relevant qualifications of any proposed consortium members.
	2.b Clearly demonstrates that the applicant has relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators.
Clearly specifies relevant qualifications of any proposed consortium members.
	2.b Partially demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators.
Partially specifies relevant qualifications of any proposed consortium members.
	2.b Minimally demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators.
May not specify qualifications of any proposed consortium members or qualifications may not be relevant.

	3.a Thoroughly and convincingly describes how the proposed PL will develop knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Identifies a thorough and convincing evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	3.a Clearly describes how the proposed PL will develop knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Identifies a clear evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	3.a Partially describes how the proposed PL will develop knowledge and understanding of evidence-based and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners.
Identifies a partial evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	3.a Minimally describes how the proposed PL will develop knowledge and understanding of evidence-based and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners.
May not identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	3.b Thoroughly and convincingly demonstrates that the applicant has a high level of relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. 
Thoroughly and convincingly specifies strong and relevant qualifications of any proposed consortium members.
	3.b Clearly demonstrates that the applicant has relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners.
Clearly specifies relevant qualifications of any proposed consortium members.
	3.b Partially demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Partially specifies relevant qualifications of any proposed consortium members.
	3.b Minimally demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. May not specify qualifications of any proposed consortium members or qualifications may not be relevant.

	4.a Thoroughly and convincingly describes how the proposed PL will develop knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
Identifies a thorough and convincing evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	4.a Clearly describes how the proposed PL will develop knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
Identifies a clear evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	4.a Partially describes how the proposed PL will develop knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
Identifies a partial evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	4.a Minimally describes how the proposed PL will develop knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
May not identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	4.b Thoroughly and convincingly demonstrates that the applicant has a high level of relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
Thoroughly and convincingly specifies strong and relevant qualifications of any proposed consortium members.
	4.b Clearly demonstrates that the applicant has relevant previous experience and/or expertise in developing and delivering PL for knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement. 
Clearly specifies relevant qualifications of any proposed consortium members.
	4.b Partially demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
Partially specifies relevant qualifications of any proposed consortium members.
	4.b Minimally demonstrates that the applicant has previous experience and/or expertise in developing and delivering PL for knowledge and understanding of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement.
May not specify qualifications of any proposed consortium members or qualifications may not be relevant.

	[bookmark: _Hlk211606607]5.a Thoroughly and convincingly describes how the proposed PL will increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
Identifies a thorough and convincing evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	5.a Clearly describes how the proposed PL will increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
Identifies a clear evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	5.a Partially describes how the proposed PL will increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
Identifies a partial evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	5.a Minimally describes how the proposed PL will increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
May not identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	5.b Thoroughly and convincingly demonstrates that the applicant has a high level of relevant previous experience and/or expertise in developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
Thoroughly and convincingly specifies strong and relevant qualifications of any proposed consortium members.
	5.b Clearly demonstrates that the applicant has relevant previous experience and/or expertise in developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
Clearly specifies relevant qualifications of any proposed consortium members.
	5.b Partially demonstrates that the applicant has previous experience and/or expertise in developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
Partially specifies relevant qualifications of any proposed consortium members.
	5.b Minimally demonstrates that the applicant has previous experience and/or expertise in developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools.
May not specify qualifications of any proposed consortium members or qualifications may not be relevant.


[bookmark: _Toc98319834][bookmark: _Toc98396865][bookmark: _Toc98399603][bookmark: _Toc103153678][bookmark: _Toc117514524]

Part 1c―Project Plan: Professional Learning Dissemination (48 Total Points Possible)
	Outstanding
(7–8 Points)
	Strong
(5–6 Points)
	Partial
(3–4 Points)
	 Minimal
(0–2 Points)

	1. Provides a thorough and convincing overview of the evidence-based model(s) and PL providers, including the CRLP and CWP and other experts specializing in multilingual education, that the applicant will use in developing literacy coaches, including dual language literacy coaches. 
Identifies a thorough and convincing evidence base for these practices and any proposed materials and explains how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	1. Provides a clear and plausible overview of the evidence-based model(s) and PL providers, including the CRLP and CWP and other experts specializing in multilingual education, that the applicant will use in developing literacy coaches, including dual language literacy coaches. 
Identifies a clear evidence base for these practices and any proposed materials and explains how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	1. Provides a partial overview of the evidence-based model(s) and PL providers, including the CRLP and CWP and other experts specializing in multilingual education, that the applicant will use in developing literacy coaches, including dual language literacy coaches.
Identifies a partial evidence base for these practices and any proposed materials and explains how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.
	1. Provides a minimal overview of the evidence-based model(s) and PL providers, including the CRLP and CWP and other experts specializing in multilingual education, that the applicant will use in developing literacy coaches, including dual language literacy coaches.
May not identify an evidence base for these practices or any proposed materials or explain how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	2. Thoroughly and convincingly provides an overview of how the applicant will provide opportunities for interested educators to obtain a reading specialist credential and/or added authorization/bilingual authorization.
	2. Clearly provides an overview of how the applicant will provide opportunities for interested educators to obtain a reading specialist credential and/or added authorization/bilingual authorization.
	2. Partially provides an overview of how the applicant will provide opportunities for interested educators to obtain a reading specialist credential and/or added authorization/bilingual authorization.
	2. Minimally provides an overview of how the applicant will provide opportunities for interested educators to obtain a reading specialist credential and/or added authorization/bilingual authorization.

	3. Thoroughly and convincingly provides an overview of how the applicant will use the funding to generate and disseminate PL opportunities, including communities of practice, webinars and/or other virtual learning opportunities, and conferences, for educators, including those intending to be literacy coaches, including dual language literacy coaches, employed by the identified eligible sites as part of the allocation in AB 121.
	3. Clearly provides an overview of how the applicant will use the funding to generate and disseminate PL opportunities, including communities of practice, webinars and/or other virtual learning opportunities, and conferences, for educators, including those intending to be literacy coaches, including dual language literacy coaches, employed by the identified eligible sites as part of the allocation in AB 121.
	3. Partially provides an overview of how the applicant will use the funding to generate and disseminate PL opportunities, including communities of practice, webinars and/or other virtual learning opportunities, and conferences, for educators, including those intending to be literacy coaches, including dual language literacy coaches, employed by the identified eligible sites as part of the allocation in AB 121.
	3. Minimally provides an overview of how the applicant will use the funding to generate and disseminate PL opportunities, including communities of practice, webinars and/or other virtual learning opportunities, and conferences, for educators, including those intending to be literacy coaches, including dual language literacy coaches, employed by the identified eligible sites as part of the allocation in AB 121.

	4. Thoroughly and convincingly describes how the applicant will ensure that the diverse needs of eligible sites are met across the northern, central, and southern regions, including urban, suburban, and rural settings and communities with diverse student populations, such as small schools and dual language schools, including opportunities for LEAs with eligible sites to collaborate with each other.
	4. Clearly describes how the applicant will ensure that the diverse needs of eligible sites are met across the northern, central, and southern regions, including urban, suburban, and rural settings and communities with diverse student populations, such as small schools and dual language schools, including opportunities for LEAs with eligible sites to collaborate with each other.
	4. Partially describes how the applicant will ensure that the diverse needs of eligible sites are met across the northern, central, and southern regions, including urban, suburban, and rural settings and communities with diverse student populations, such as small schools and dual language schools, including opportunities for LEAs with eligible sites to collaborate with each other.
	4. Minimally describes how the applicant will ensure that the diverse needs of eligible sites are met across the northern, central, and southern regions, including urban, suburban, and rural settings and communities with diverse student populations, such as small schools and dual language schools, including opportunities for LEAs with eligible sites to collaborate with each other.

	5. Thoroughly and convincingly describes the plan for securing participation from eligible sites that received LCRS funds in the proposed PL opportunities for all target participants, including those becoming literacy coaches and dual language literacy coaches or reading specialists, teachers, administrators, and paraprofessionals, as well as how any anticipated challenges to recruitment will be overcome.
	5. Clearly describes the plan for securing participation from eligible sites that received LCRS funds in the proposed PL opportunities for all target participants, including those becoming literacy coaches and dual language literacy coaches or reading specialists, teachers, administrators, and paraprofessionals, as well as how any anticipated challenges to recruitment will be overcome.
	5. Partially describes the plan for securing participation from eligible sites that received LCRS funds in the proposed PL opportunities for all target participants, including those becoming literacy coaches and dual language literacy coaches or reading specialists, teachers, administrators, and paraprofessionals, as well as how any anticipated challenges to recruitment will be overcome.
	5. Minimally describes the plan for securing participation from eligible sites that received LCRS funds in the proposed PL opportunities for all target participants, including those becoming literacy coaches and dual language literacy coaches or reading specialists, teachers, administrators, and paraprofessionals, as well as how any anticipated challenges to recruitment will be overcome.

	6. Timeline provides a thorough and convincing illustration of the sequence of events and activities of the project that includes approximate dates for implementation, the person or organization responsible for each activity, the expected goal of the activity, and how the effectiveness of the activity will be measured.
	6. Timeline provides a clear and plausible illustration of the sequence of events and activities of the project that includes approximate dates for implementation, the person or organization responsible for each activity, the expected goal of the activity, and how the effectiveness of the activity will be measured.
	6. Timeline provides a partial illustration of the sequence of events and activities of the project that includes approximate dates for implementation, the person or organization responsible for each activity, the expected goal of the activity, and how the effectiveness of the activity will be measured.
	6. Timeline provides a minimal illustration of the sequence of events and activities of the project. May not include approximate dates for implementation, the person or organization responsible for each activity, the expected goal of the activity, and/or how the effectiveness of the activity will be measured.


[bookmark: _Toc117514526]Part 2—Alignment (16 Total Points Possible)
	Outstanding
(7–8 Points)
	Strong
(5–6 Points)
	Partial
(3–4 Points)
	 Minimal
(0–2 Points)

	1. Thoroughly and convincingly describes how the proposed activities align with the preparation program standards set by the Commission for literacy and the TPEs, as well as how the activities will expand upon the Commission’s work.
	1. Clearly describes how the proposed activities align with the preparation program standards set by the Commission for literacy and the TPEs, as well as how the activities will expand upon the Commission’s work.
	1. Partially describes how the proposed activities align with the preparation program standards set by the Commission for literacy and the TPEs, as well as how the activities will expand upon the Commission’s work.
	1. Minimally describes how the proposed activities align with the preparation program standards set by the Commission for literacy and the TPEs, as well as how the activities will expand upon the Commission’s work.

	2. Thoroughly and convincingly describes how the applicant will ensure alignment, collaboration, and coherence with the supports offered by the LCRSET lead for the first two LCRS cohorts.
	2. Clearly describes how the applicant will ensure alignment, collaboration, and coherence with the supports offered by the LCRSET lead for the first two LCRS cohorts.
	2. Partially describes how the applicant will ensure alignment, collaboration, and coherence with the supports offered by the LCRSET lead for the first two LCRS cohorts.
	2. Minimally describes how the applicant will ensure alignment, collaboration, and coherence with the supports offered by the LCRSET lead for the first two LCRS cohorts.


[bookmark: _Toc98319836][bookmark: _Toc98396867][bookmark: _Toc98399605][bookmark: _Toc103153680][bookmark: _Toc117514527]Part 3—Expanding Capacity (8 Total Points Possible)
	Outstanding
(4 Points)
	Strong
(3 Points)
	Partial
(2 Points)
	Minimal
(0–1 Points)

	1. Thoroughly and convincingly describes how the applicant’s capacity and methods for collecting the quantitative and qualitative measures that will be used to examine the measures defined in Section 2.B (Program Requirements) and the plan for analyzing and responding to these measures.
	1. Clearly describes how the applicant’s capacity and methods for collecting the quantitative and qualitative measures that will be used to examine the measures defined in Section 2.B (Program Requirements) and the plan for analyzing and responding to these measures.
	1. Partially describes how the applicant’s capacity and methods for collecting the quantitative and qualitative measures that will be used to examine the measures defined in Section 2.B (Program Requirements) and the plan for analyzing and responding to these measures.
	1. Minimally describes how the applicant’s capacity and methods for collecting the quantitative and qualitative measures that will be used to examine the measures defined in Section 2.B (Program Requirements) and the plan for analyzing and responding to these measures.

	2. Thoroughly and convincingly explains how the applicant will ensure that the benefits of the project are sustained beyond the life of the grant so others may benefit.
	2. Clearly explains how the applicant will ensure that the benefits of the project are sustained beyond the life of the grant so others may benefit.
	2. Partially explains how the applicant will ensure that the benefits of the project are sustained beyond the life of the grant so others may benefit.
	2. Minimally explains how the applicant will ensure that the benefits of the project are sustained beyond the life of the grant so others may benefit.


[bookmark: _Toc98319837][bookmark: _Toc98396868][bookmark: _Toc98399606][bookmark: _Toc103153681][bookmark: _Toc117514528]
Part 4—Priority Points: Institution of Higher Education (12 Total Points Possible)
The CDE shall prioritize and award points to applicants that propose partnerships with an IHE or consortium of IHEs.
	Outstanding
(4 Points)
	Strong
(3 Points)
	Partial
(1–2 Points)
	Minimal
(0 Points)

	1. Thoroughly and convincingly describes how the Lead Applicant will work together to implement proposed activities in a consortium with one or more IHEs.
Thoroughly and convincingly describes the proposed role, relevant expertise and experience, and applicable qualifications of IHEs, including how their expertise, experience, and qualifications will meet the literacy needs of a wide range of learners, including multilingual learners.
	1. Clearly describes how the Lead Applicant will work together to implement proposed activities in a consortium with one or more IHEs.
Clearly describes the proposed role, relevant expertise and experience, and applicable qualifications of IHEs, including how their expertise, experience, and qualifications will meet the literacy needs of a wide range of learners, including multilingual learners.
	1. Partially describes how the Lead Applicant will work together to implement proposed activities in a consortium with one or more IHEs.
Partially describes how the proposed role, relevant expertise and experience, and applicable qualifications of IHEs, including how their expertise, experience, and qualifications will meet the literacy needs of a wide range of learners, including multilingual learners.
	1. Does not propose or describe a consortium.

	2. Thoroughly and convincingly describes how the partner IHEs will support educators in obtaining a reading and literacy added authorization, bilingual authorization, and/or credential.
	2. Clearly describes how the partner IHEs will support educators in obtaining a reading and literacy added authorization, bilingual authorization, and/or credential.
	2. Partially describes how the partner IHEs will support educators in obtaining a reading and literacy added authorization, bilingual authorization, and/or credential.
	2. Does not propose or describe an IHE partnership.

	3. Provides Letters of Commitment from all IHE partners. May include letters from COE partners.
	3. Provides Letters of Commitment from all IHE partners, but may be missing some components. May include letters from COE partners.
	3. Provides some Letters of Commitment from IHE consortium partner(s), but not from all. May include letters from COE partners.
	3. Does not provide Letters of Commitment.


[bookmark: _Toc117514529]Budget
[bookmark: _Toc98319839][bookmark: _Toc98396870][bookmark: _Toc98399608][bookmark: _Toc103153683][bookmark: _Toc117514530]Budget Summary and Budget Narrative (8 Total Points Possible)
	Outstanding
(4 Points)
	Strong
(3 Points)
	Partial
(2 Points)
	Minimal
(0–1 Points)

	1. Thoroughly and convincingly identifies allowable and appropriate project expenses to support the activities of the grant for the project’s performance period. 
The budget is not overly heavy in administrative costs and takes into consideration the costs of educators’ time to attend PL as well as accounts for the required funds for a contract with the evaluator, AIR.
	1. Clearly identifies allowable and appropriate project expenses to support the activities of the grant for the project’s performance period. 
The budget is not overly heavy in administrative costs and takes into consideration the costs of educators’ time to attend PL as well as accounts for the required funds for a contract with the evaluator, AIR.
	1. Partially identifies allowable and appropriate project expenses to support the activities of the grant for the project’s performance period. 
The budget may be heavy in administrative costs. 
Budget may not take into consideration the costs of educators’ time to attend PL or the funds for a contract with the evaluator, AIR.
	1. Minimally identifies project expenses to support the activities of the grant for the project’s performance period. 
Expenses may not be allowable and appropriate.
The vast majority of the budget goes towards administrative costs. 
Budget may not take into consideration the costs of educators’ time to attend PL or the funds for a contract with the evaluator, AIR.

	2. Provides a thorough and convincing budget narrative describing each line item and how each proposed cost is necessary and reasonable in terms of project activities, benefits to participants, and project outcomes. 
	2. Provides a clear budget narrative describing each line item and how each proposed cost is necessary and reasonable in terms of project activities, benefits to participants, and project outcomes.
	2. Provides a partial budget narrative describing each line item and how each proposed cost is necessary and reasonable in terms of project activities, benefits to participants, and project outcomes.
	2. Provides a minimal budget narrative.



[bookmark: _Toc213838235]Appendices
[bookmark: _Toc213838236]Appendix A: Online Application Instructions
Applicants should use the instructions below for filling out the LCRSET Grant online application, a link to which is available on the CDE LCRSET RFA web page at https://www.cde.ca.gov/fg/fo/r12/lcrs26rfa.asp. Complete all required fields in the application, upload attachments, and provide the appropriate digital signature. The CDE must receive all online submissions no later than the date posted on the CDE LCRS web page. The timeline is subject to change. Review the current timeline on the CDE’s LCRS web page at https://www.cde.ca.gov/ci/pl/lcrsprogram.asp. 
Adhere to character limits for each of the fields. Responses that exceed the character limits will not be captured by the system and will not be reviewed.
[bookmark: _heading=h.2grqrue][bookmark: _Toc98396873][bookmark: _Toc98399611][bookmark: _Toc103153686][bookmark: _Toc117514533]Saving Responses
You must select the Save Responses button on the online application if you do not intend to complete the application in one session. Once you select the Save Responses button, a page will appear that asks for your email address. You will receive an email with a unique URL (web address) for entrance back into the application. It is recommended that you copy the URL on the application page and save it in case you do not receive the confirmation email. This URL will allow you to return to your application.
[bookmark: _heading=h.vx1227][bookmark: _Toc98396875][bookmark: _Toc98399613][bookmark: _Toc103153687][bookmark: _Toc117514534]Project Director Information 
Please list the name of the person who will serve as the Project Director of the grant. This person will be the main point of contact between the CDE and the grantee.
	[bookmark: _heading=h.3fwokq0]Application Field
	Instructions

	Project Director First Name
	Please provide the first name of the Project Director.

	Project Director Last Name
	Please provide the last name of the Project Director.

	Project Director Title
	Please provide the title of the Project Director.

	Project Director Office
	Please provide the name of the Project Director’s office.

	Project Director Telephone Number
	Please provide the Project Director’s telephone number. This number will be used to contact the Project Director, if needed.

	Project Director Telephone Extension
	Please provide the Project Director’s telephone extension number, if necessary.

	Project Director Email Address
	Please provide the Project Director’s email address. Most communication with the grantee will be through email, so please ensure the email address is correctly inputted.


[bookmark: _Toc98396876][bookmark: _Toc98399614][bookmark: _Toc103153688][bookmark: _Toc117514535]Lead Applicant Address 
	Application Field
	Instructions

	Lead Applicant Name
	Please provide the name of the entity (LEA) applying for the grant.

	Lead Applicant Street Address
(Ex: 1430 N Street)
	Please provide the street address of the applying entity.

	Lead Applicant City
	Please provide the city where the applying entity is located.

	Lead Applicant State
(Ex: CA)
	Please provide the state where the applying entity is located.

	Lead Applicant Zip Code
(5-digit: 00000)
	Please provide the zip code where the applying entity is located.

	Funding Amount Requested
	Please provide the total funding amount requested for this grant.


[bookmark: _Toc98396877][bookmark: _Toc98399615][bookmark: _Toc103153689][bookmark: _Toc117514536]Fiscal Agent Information (optional)
The Grantee and Fiscal Agent must be the same entity. Please list the name of the superintendent, who will serve as the Fiscal Agent of the grant. This person will be included on communications regarding budget and accounting for the grant.
	Application Field
	Instructions

	Fiscal Agent First Name
	Please provide the first name of the Fiscal Agent.

	Fiscal Agent Last Name
	Please provide the last name of the Fiscal Agent.

	Fiscal Agent Title
	Please provide the title of the Fiscal Agent.

	Fiscal Agent Telephone Number
	Please provide the Fiscal Agent’s telephone number.

	Fiscal Agent Telephone Extension
	Please provide the Fiscal Agent’s telephone extension number, if needed.

	Fiscal Agent Email Address
	Please provide the Fiscal Agent’s email address.


[bookmark: _Toc98396878][bookmark: _Toc98399616][bookmark: _Toc103153690][bookmark: _Toc117514537]Partners (optional)
	[bookmark: _Hlk103327025]Application Field
	Instructions

	IHE Partners
	Please list any IHE partners for this grant. 

	COE Partners
	Please list any COE partners for this grant. 


[bookmark: _heading=h.1v1yuxt][bookmark: _Toc98396879][bookmark: _Toc98399617][bookmark: _Toc103153691][bookmark: _Toc117514538]Application Narrative Part 1
	Application Field
	Instructions

	Part 1a—Project Plan: Theory of Action 
(3,000 character max)
	1. Articulate a theory of action which will achieve the goals of the grant to develop and provide training for educators at sites within the third cohort of the LCRS grant, to become literacy coaches, dual language coaches, bilingual authorized educators, and reading and literacy specialists; and to provide PL on the allowable activities outlined in AB 121, Section 51.

	[bookmark: _Toc103153692][bookmark: _Toc117514539]Part 1b—Project Plan: Evidence-Based Practices and Qualifications
(5,000 character max)
	1.a Describe how the proposed PL will develop knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia.  Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	[bookmark: _Toc103153693][bookmark: _Toc117514540]Part 1b—Project Plan: Evidence-Based Practices and Qualifications
[bookmark: _Toc103153694][bookmark: _Toc117514541](5,000 character max)
	1.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL knowledge and understanding of the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap and culturally sustaining reading and literacy instruction and acquisition of language for all learners, including all of the following: early learners, EL students and multilingual learners, pupils with disabilities, and pupils with dyslexia.  Specify the relevant qualifications of any proposed consortium members.

	[bookmark: _Toc103153695][bookmark: _Toc117514542]Part 1b—Project Plan: Evidence-Based Practices and Qualifications
[bookmark: _Toc103153696][bookmark: _Toc117514543](2,500 character max)
	2.a Describe how the proposed PL will develop knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	[bookmark: _Toc103153697][bookmark: _Toc117514544]Part 1b—Project Plan: Evidence-Based Practices and Qualifications
[bookmark: _Toc103153698][bookmark: _Toc117514545](2,500 character max)
	2.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL for knowledge and understanding of assessment data collection and analysis, including screening, data-driven decision making, using data to identify and support students needing additional support, and how to facilitate conversations about data with educators and administrators. Specify the relevant qualifications of any proposed consortium members.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
[bookmark: _Toc103153699][bookmark: _Toc117514546](2,500 character max)
	3.a Describe how the proposed PL will develop knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
(2,500 character max)
	3.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL for knowledge and understanding of ELA/ELD Framework, EL Roadmap, and Literacy Roadmap aligned and culturally sustaining intensive literacy assessments, identification, and provision of interventions, which may include high-impact tutoring, for students needing additional support, with a particular focus on EL students and multilingual learners. Specify the relevant qualifications of any proposed consortium members.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
(2,500 character max)
	4.a Describe how the proposed PL will increase educator and school leader knowledge of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
(2,500 character max)
	4.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL to increase educator and school leader knowledge of developing and implementing a school literacy plan, including for dual language immersion sites, through developing a literacy needs assessment and root cause analysis that is rooted in continuous improvement. Specify the relevant qualifications of any proposed consortium members.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
(2,500 character max)
	5.a Describe how the proposed PL will increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools. Identify the evidence base for these practices and any proposed materials as well as how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
(2,500 character max)
	5.b Describe the applicant’s previous experience and/or expertise in developing and delivering PL to increase educator and school leader knowledge of developing, implementing, and/or sustaining a family-based literacy and biliteracy initiative aligned to the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap, including, but not limited to family literacy plans; home visiting programs; extended day, summer, or weekend opportunities; information on earning a State Seal of Biliteracy or Biliteracy Pathway Recognition; and community partnerships, such as public libraries, including but not limited to digital tools. Specify the relevant qualifications of any proposed consortium members.

	Part 1b—Project Plan: Evidence-Based Practices and Qualifications 
(upload attachment)
	Provide a works cited that details the evidence base for all PL and strategies mentioned in the project plan. 

	[bookmark: _Toc103153700][bookmark: _Toc117514547]Part 1c—Project Plan: PL Dissemination
(2,500 character max)
	1. Provide an overview of the evidence-based model(s) and PL providers, including the CRLP and CWP and other experts specializing in multilingual education, that the applicant will use in developing literacy coaches, including dual language literacy coaches. Identify the evidence base for these practices and any proposed materials and explain how they align with the ELA/ELD Framework, EL Roadmap, and Literacy Roadmap.  

	[bookmark: _Toc103153701][bookmark: _Toc117514548]Part 1c—Project Plan: PL Dissemination
[bookmark: _Toc103153702][bookmark: _Toc117514549](2,500 character max)
	2. Provide an overview of how the applicant will provide opportunities for interested educators to obtain a reading specialist credential and/or added authorization/bilingual authorization.

	[bookmark: _Toc103153703][bookmark: _Toc117514550]Part 1c—Project Plan: PL Dissemination
[bookmark: _Toc103153704][bookmark: _Toc117514551](2,500 character max)
	3. Provide an overview of how the applicant will use the funding to generate and disseminate PL opportunities, including communities of practice, webinars and/or other virtual learning opportunities, and conferences, for educators, including those intending to be literacy coaches, including dual language literacy coaches, employed by the identified eligible sites as part of the allocation in AB 121.

	[bookmark: _Toc117514552]Part 1c—Project Plan: PL Dissemination
[bookmark: _Toc117514553](2,500 character max)
	4. Describe how the applicant will ensure that the diverse needs of eligible sites are met across the northern, central, and southern regions, including urban, suburban, and rural settings and communities with diverse student populations, such as small schools and dual language schools, including opportunities for LEAs with eligible sites to collaborate with each other.

	[bookmark: _Toc117514554]Part 1c—Project Plan: PL Dissemination
[bookmark: _Toc117514555](2,500 character max)
	5. Describe the plan for securing participation from eligible sites that received LCRS funds in the proposed PL opportunities for all target participants, including those becoming literacy coaches and dual language literacy coaches or reading specialists, teachers, administrators, and paraprofessionals, as well as how any anticipated challenges to recruitment will be overcome.

	[bookmark: _Toc103153705][bookmark: _Toc117514556]Part 1c—Project Plan: PL Dissemination
[bookmark: _Toc103153706][bookmark: _Toc117514557](upload attachment)
	6. Provide a project timeline for implementation of proposed activities that includes approximate dates for implementation of all major proposed activities, the person or organization responsible for each activity, the expected goal of the activity, and how the effectiveness of the activity will be measured.


[bookmark: _Toc117514563] Application Narrative Part 2
	Application Field
	Instructions

	Part 2—Alignment 
(2,500 character max)
	1. Describe how the proposed activities align with the preparation program standards set by the Commission for literacy and the TPEs, as well as how the activities will expand upon the Commission’s work.

	Part 2—Alignment 
(2,500 character max)
	2. Describe how the applicant will ensure alignment, collaboration, and coherence with the supports offered by the LCRSET lead for the first two LCRS cohorts.


[bookmark: _Toc103153712][bookmark: _Toc117514572]Application Narrative Part 3
	Application Field
	Instructions

	[bookmark: _Toc103153713][bookmark: _Toc117514573]Part 3—Expanding Capacity 
(2,500 character max)
	1. Describe how the applicant’s capacity and methods for collecting the quantitative and qualitative measures that will be used to examine the measures defined in Section 2.B (Program Requirements) and the plan for analyzing and responding to these measures.

	[bookmark: _Toc103153716][bookmark: _Toc117514574]Part 3—Expanding Capacity 
(2,500 character max)
	2. Explain how the applicant will ensure that the benefits of the project are sustained beyond the life of the grant so others may benefit.


[bookmark: _Toc103153717][bookmark: _Toc117514575]
Application Narrative Part 4
	Application Field
	Instructions

	[bookmark: _Toc103153718][bookmark: _Toc117514576]Part 4—Priority Points: Institution of Higher Education
(2,500 character max)
	1. If applicable, describe how the Lead Applicant will work together to implement proposed activities in a consortium with one or more IHEs. Describe the proposed role, relevant expertise and experience, and applicable qualifications of IHEs, including how their expertise, experience, and qualifications will meet the literacy needs of a wide range of learners, including multilingual learners.

	Part 4—Priority Points: Institution of Higher Education
(2,500 character max)
	2. If applicable, describe how the partner IHEs will support educators in obtaining a reading and literacy added authorization, bilingual authorization, and/or credential.

	[bookmark: _Toc103153719][bookmark: _Toc117514577]Part 4—Priority Points: Institution of Higher Education
(upload attachment)
	3. If applicable, provide Letters of Commitment addressed to the Lead Applicant and signed by the Dean of the specific department within an IHE. If applicable, also provide Letters of Commitment addressed to the Lead Applicant and signed by the COE Superintendent of each COE participating in the consortium.


[bookmark: _Toc98396880][bookmark: _Toc98399618][bookmark: _Toc103153720][bookmark: _Toc117514578]Budget
	Application Field
	Instructions

	Budget
(upload attachment)
	1. Complete the LCRSET Proposed Project Budget Summary (Form B), including allowable costs for the project’s performance period from June 2026 through June 30, 2029.

	Budget
(upload attachment)
	2. Provide a detailed explanation on the LCRSET Project Budget Narrative (Form C) for each line-item for each year of four-year performance period. The narrative should include a description of how the proposed costs to implement the proposed project are necessary and reasonable in terms of project activities, benefits to participants, and project outcomes. 


[bookmark: _heading=h.4f1mdlm][bookmark: _Toc98396881][bookmark: _Toc98399619][bookmark: _Toc103153721][bookmark: _Toc117514579]Electronic Signature
	Application Field
	Instructions

	Project Statement of Assurances
	Please select the checkbox to declare:
I have reviewed the LCRSET Lead Applicant Statement of Assurances (Form A) and hereby certify that each of the requirements contained therein will be met.

	Signature by Authorizing Official
	The authorizing official should type their name in the field which will serve as a signature that certifies agreement with the statement below. 
I hereby certify that, to the best of my knowledge, the information in this application is correct and complete. I support the proposed project and commit my organization to completing all of the tasks and activities that are described in the application.


[bookmark: _heading=h.2u6wntf][bookmark: _Toc98396882][bookmark: _Toc98399620][bookmark: _Toc103153722][bookmark: _Toc117514580]Attachment Instructions



[bookmark: _heading=h.19c6y18]Required attachments will be requested at the end of the online application. Applicants are required to upload the Works Cited, Project Timeline, LCRSET Proposed Budget Forms B and C, and Letters of Commitment into the online application system. These files should be saved into a single zip file for uploading into the system as only one file can be uploaded per applicant. No additional information included in the zip file will be reviewed. The zip file size limit is 20MB.
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[bookmark: _Toc213838237]Appendix B: Budget Categories
[bookmark: _Toc98396884][bookmark: _Toc98399622][bookmark: _Toc103153724][bookmark: _Toc117514582]Budget Categories
Each budget category is described below.
	Object Code
	Description

	1000
	Certificated Salaries
Certificated salaries are salaries that require a credential or permit issued by the Commission. List all certificated project employees, including percentage or fraction of full-time equivalent (FTE) and rate of pay per day, month, and/or annual salary. 
Note: Funds in this category are not intended to supplant current fixed costs.

	2000
	Classified Salaries
Classified salaries are salaries for services that do not require a credential or permit issued by the Commission. List all classified project employees, including percentage of FTE, and rate of pay per day, month, and/or year. 
Note: Funds in this category are not intended to supplant current fixed costs.

	3000
	Employee Benefits
Record employer’s contributions to retirement plans and health and welfare benefits. List and include the percentage and dollar amount for each employee benefit being claimed.

	4000
	Books and Supplies
Record expenditures for books, supplies, and other non-capitalized property/equipment (movable personal property of a relatively permanent nature that has an estimated useful life greater than one year and an acquisition cost less than the LEA capitalization threshold but greater than the LEA’s inventory threshold). This category includes expenditures for books and supplies (e.g., textbooks, other books, instructional materials). This category also includes supplies used in support services and auxiliary programs, publications, and subscriptions necessary to operate a project office. A listing of all equipment, including the serial and model numbers, purchased with any portion of these grant funds, must be recorded and maintained in the file.

	5000
	Services and Other Operating Expenditures
Record expenditures for services, rentals, leases, maintenance contracts, dues, travel, insurance, utilities, legal, and other operating expenditures.
Travel and Conference: Include expenditures incurred by and/or for employees and other representatives of the LEA for travel and conferences, including lodging, mileage, parking, bridge tolls, shuttles, taxis, and conference registration expenses necessary to meet the objectives of the program. Receipts are required to be kept on file by your agency for audit purposes. Bus transportation for students should be listed here.
Contracting Services: Services provided to the school by outside contractors appear under this category. Identify what, when, and where the services(s) will be provided. Appropriate activities include conducting workshops, trainings, and technical assistance activities.

	6000
	Capital Outlay
Record expenditures for sites, buildings, and equipment, including leases with option to purchase that meet the LEA’s threshold for capitalization. (Equipment is movable personal property that has both an estimated useful life over one year and an acquisition cost that meets the LEA’s threshold for capitalization. Refer to the LEA’s threshold amount for capitalization, anything less than this amount should be posted in Object Code 4000). A listing of all equipment, including the serial and model numbers, purchased with any portion of these grant funds, must be recorded and maintained in the file. This category also covers sites, improvement of sites, buildings, and improvement of buildings.

	7000
	Indirect if applicable (not to exceed CDE-approved rate) 
Indirect costs are not assessed on expenditures for capital outlay. For a listing of indirect cost rates visit the CDE Indirect Cost Rates web page at https://www.cde.ca.gov/fg/ac/ic/.




Appendix B
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[bookmark: _Toc213838238]Appendix C: Authorizing Legislation
Assembly Bill 121, Section 51 (Chapter 8, 2025)
Section 51 (a) The sum of two hundred fifteen million dollars ($215,000,000) is hereby appropriated from the General Fund to the Superintendent to augment the Literacy Coaches and Reading Specialists Grant Program established in Section 137 of Chapter 52 of the Statutes of 2022, as amended by Sections 104 and 115 of Chapter 48 of the Statutes of 2023. Funds appropriated for this purpose are available for encumbrance through June 30, 2029.
(b) (1) Of the amount appropriated in subdivision (a), two hundred million dollars ($200,000,000) shall be allocated by the Superintendent to local educational agencies for eligible schoolsites to develop school literacy programs, including dual language immersion and other programs for multilingual learners, employ and develop literacy coaches and specialists, and develop and implement interventions for pupils in need of targeted literacy support, including ELs. A local educational agency may opt not to participate in the program pursuant to this subdivision by informing the department, by September 30, 2025, using a form provided by the department, of the local educational agency’s intent to decline program funds for their eligible schoolsites and the local educational agency. A local educational agency that receives funding pursuant to this section may also be eligible for the Reading and Literacy Supplementary Authorization Incentive Grant Program.
(2) The department shall allocate funding under paragraph (1) based on an amount per pupil enrolled in kindergarten or any of grades 1 to 3, inclusive, at each eligible schoolsite, except that no local educational agency shall receive less than four hundred fifty thousand dollars ($450,000) per eligible schoolsite. Grant amounts shall be determined using 2024–25 school enrollment data determined as of the California Longitudinal Pupil Achievement Data System Fall 1 Certification. For purposes of allocations and apportionments under this paragraph, a locally funded charter school shall be included with the chartering authority.
(3) A local educational agency receiving grant funding pursuant to this subdivision is encouraged to use these funds over the full grant period, through June 30, 2029.
(4) On or before June 30, 2027, and June 30, 2029, respectively, a recipient local educational agency shall submit an interim and final report to the department detailing how it used funds awarded pursuant to this subdivision using a reporting template developed by the department for the purposes of this requirement. Specifically for literacy, the report shall include all of the following:
(A) How funds were used to employ literacy coaches and specialists for its eligible schoolsites.
(B) How funds were used to develop, improve, and expand upon school literacy programs, including English Language Development and dual language immersion programs, and other programs for multilingual learners.
(C) How expenditures impacted pupils’ literacy achievement, including achievement of high need pupil groups.
(D) How the local educational agency plans to continue to fund literacy coaches and reading and literacy and bilingual specialists past the award period.
(E) Other metrics as determined by the department.
(5) For purposes of this subdivision, the following definitions apply:
(A) “Eligible schoolsite” means a schoolsite with an unduplicated pupil percentage of 94 percent or greater for pupils enrolled in kindergarten and grades 1 to 3, inclusive, based on 2024–25 Fall 1 census day pupil data submitted through the California Longitudinal Pupil Achievement Data System that did not receive funding pursuant to Section 137 of Chapter 52 of the Statutes of 2022, as amended by Section 104 of Chapter 48 of the Statutes of 2023, or Section 115 of Chapter 48 of the Statutes of 2023. The unduplicated pupil percentage for a schoolsite shall be calculated by dividing the sum of the number of unduplicated pupils, as defined in Section 42238.02, by each schoolsite’s total enrollment for kindergarten and grades 1 to 3, inclusive.
(B) “Local educational agency” means a school district, county office of education, or charter school.
(C) “School literacy program” means a program that includes all of the following:
(i) A school literacy plan that includes goals and actions to improve literacy acquisition for all pupils, including those needing targeted literacy support, in preschool, if applicable, and kindergarten or any of grades 1 to 3, inclusive. The plan shall identify metrics to measure progress towards the goals and actions.
(ii) At least one literacy coach or specialist per schoolsite to support educators and pupils in improving literacy instruction and pupil outcomes. The literacy coach or specialist may serve educators and pupils schoolwide, beyond grade 3.
(iii) Increased access to evidence-based literacy instruction, through strategies, including, but not limited to, any of the following:
(I) Providing PL for educators and school leaders regarding implementation of the curriculum framework for English Language Arts/English Language Development adopted by the state board pursuant to Section 60207, the EL Roadmap, the Literacy Roadmap, and the use of data to support effective instruction. This may include supporting educators in obtaining Reading and Literacy Leadership Specialist Credentials, Reading and Literacy Added Authorizations, and Bilingual Specialist Authorizations.
(II) Providing English language development and bilingual education specialists to support language development for multilingual learners.
(III) Providing professional development for educators and school leaders in literacy instruction and the use of data to identify and support struggling pupils.
(IV) Establishing an evidence-based family literacy initiative, which may include, but is not limited to, any of the following:
(ia) Family literacy plans that identify literacy and biliteracy goals, benchmarks, and roles for all family members.
(ib) Family literacy home visiting programs, including, but not limited to, “promotora” family literacy outreach specialists. A local educational agency may establish literacy and biliteracy home visits to engage families in how to best support their pupils and every family member in reaching their literacy goals.
(ic) Extended-day, summer, or weekend family institutes related to literacy and biliteracy. A local educational agency shall be encouraged to work with in-house expanded learning programs to establish literacy and biliteracy support programs and literacy enrichment programs during after school, weekend, and summer hours.
(id) Public library family literacy partnerships, including, but not limited to, digital tools to support whole family literacy.
(D) “Schoolsite” means an elementary school operated by a local educational agency.
(c) (1) Of the amount appropriated in subdivision (a), fifteen million dollars ($15,000,000) shall be available for the Superintendent, subject to the approval of the executive director of the state board, to select a county office of education or a consortium of county offices of education with expertise in both literacy instruction and multilingual education, through a competitive process, to provide training for educators to become literacy coaches and provide credentialing opportunities for educators to become reading and literacy and bilingual specialists, working with professional development providers, including, but not limited to, the California Reading and Literature Project, the California Writing Project, and other experts specializing in multilingual education. The Superintendent shall prioritize applicants with demonstrated success in improving literacy instruction and outcomes through dual language immersion and other programs for multilingual learners, through professional development based on the English Language Arts/English Language Development Framework adopted by the state board pursuant to Section 60207, the EL Roadmap adopted by the state board, and the Literacy Roadmap, especially for ELs and other high-need pupil groups and for those planning on partnering with institutions of higher education with demonstrated success in providing statewide professional development for expert literacy practice for multilingual learners.
(2) The selected county office of education or a consortium of county offices of education shall do all of the following:
(A) Consider the preparation program standards set by the Commission on Teacher Credentialing for reading and literacy in developing the standards for educator training developed pursuant to this subdivision.
(B) Offer professional learning to educators at schoolsites funded pursuant to subdivision (b) and, as capacity allows, to other schoolsites.
(C) Provide funding for participating educators to pursue a Reading and Literacy Added Authorization, a Reading and Literacy Leadership Credential, a Bilingual Specialist Authorization, or any combination of those.
(3) Resources and training for literacy developed pursuant to this subdivision shall be coordinated with other state- and federally funded literacy initiatives to reduce duplication of effort and provide coordinated, streamlined access to literacy professional development and resources for educators and school leaders that are aligned with the curriculum framework for English Language Arts/English Language Development adopted by the state board pursuant to Section 60207, the EL Roadmap, the Literacy Roadmap, and the use of data to support effective instruction.
(4) Of the amount made available to the Superintendent pursuant to paragraph (1), one million dollars ($1,000,000) shall be available to the selected county office of education or consortium of county offices of education to contract for an independent evaluation of their training and dissemination of literacy coaches and specialists under this subdivision.
(d) For purposes of making the computations required by Section 8 of Article XVI of the California Constitution, the amount appropriated from the General Fund in subdivision (a) shall be deemed to be “General Fund revenues appropriated for school districts,” as defined in subdivision (c) of Section 41202, for the 2024–25 fiscal year, and included within the “total allocations to school districts and community college districts from General Fund proceeds of taxes appropriated pursuant to Article XIII B,” as defined in subdivision (e) of Section 41202, for the 2024–25 fiscal year.
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[bookmark: bookmark=id.nmf14n][bookmark: _Toc213838239]Form A: Literacy Coaches and Reading Specialists Grant Program: Lead Applicant Statement of Assurances
I support the proposed project and commit my organization to completing all of the tasks and activities that are described in the application. As Lead Applicant, I also certify that each of the following requirements will be met:
· All grant requirements and activities are subject to change if modifications to the program are made in subsequent budget cycles.
· If the grantee seeks to make a significant change in the work plan and/or budget, a project amendment must be requested and approved by the California Department of Education (CDE) Project Monitor and the assigned CDE Office prior to making any changes in the activities or expenditures of the project.
· All of the entities entering into this grant agree to be subject to the examination and audit of the State Auditor for a period of five years after final payment under the grant. Grantee agrees to obtain a timely audit where required in accordance with applicable audit guidelines.
· All subcontracts or subgrants pursuant to this grant must be approved by the CDE prior to execution of the agreement and shall be subject to the examination and audit by the State Auditor for a period of five years after the final payment under the grant. Grantee must submit a formal request to the CDE Project Monitor for review.
· Grantee will be adaptive, be responsive, and work with the statewide agencies to ensure coherence with existing systems of support and PL within the state.
· Grantee will work collaboratively to build the capacity of local educational agencies (LEAs) statewide through PL aligned to the QPLS.
· Grantee will participate in an advisory committee led by the CDE, including participating in monthly meetings and providing overviews of current and future work and opportunities for the advisory committee to review and give feedback.
· Grantee will provide regular communications on grant activities to a variety of audiences, including high level administration, media, peer-to-peer, and families/communities. 
· Grantee will attend appropriate and relevant conferences, subject to approval by the CDE, to provide updates on grant activities and disseminate best practices and strategies.
Grantee will contract with the American Institutes of Research as the external evaluator for the legislatively mandated amount of $1 million. In the event that AIR does not agree to contract for this proposal, the grantee will work with CDE and SBE to identify an alternative evaluator. 
· Grantee will provide information and all reports according to the predetermined reporting schedule. Reports shall include at a minimum, activities accomplished, the impact of these activities on educator capacity and student achievement, and the number of educators and school leaders, LEAs, and counties impacted by these activities, and any other related data requested by the CDE. Reports shall include, at a minimum: (1) activities accomplished; (2) the impact of these activities on educator capacity and student achievement; (3) the number of educators, school leaders, LEAs, and counties impacted; and (4) any other related data requested by the CDE.
· No single entity in an eligible partnership “may use more than 50 percent” of the grant. The provision focuses not on which partner receives the funds, but on which partner directly uses or benefits from them. 
· Grantee will comply with the General Assurances.
· Grantee will use funds to supplement and not supplant funding that would otherwise be used to support proposed activities.
· Grantee will ensure that any new PL or course materials, including curriculum, developed as a result of this grant, are available as open educational resources. Ownership of any copyrights, patents, or other proprietary interests that may result from grant activities shall be governed by applicable state regulations.
· Grantee will review the Family Educational Rights and Privacy Act (FERPA) in relation to the proposed project. Information on FERPA is available at the U.S. Department of Education FERPA web page at https://studentprivacy.ed.gov/ferpa.
California Department of Education
November 2025
California Department of Education	2	
51

image1.png




