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1. Adult Education
Academic instruction and education services below the postsecondary level that increase an individual’s ability to:
(A) read, write, and speak English and perform mathematics or other activities necessary for the attainment of a secondary school diploma or its recognized equivalent;
(B) transition to postsecondary education and training; and
(C) obtain employment. (Workforce Innovation and Opportunity Act WIOA § 203[1])
2. Adult Education and Literacy Activities
Programs, activities, and services that include adult education, literacy, workplace adult education and literacy activities, family literacy activities, English language acquisition activities, integrated English literacy and civics education, workforce preparation activities or integrated education and training. (WIOA § 203[2])
3. America’s Job Centers of California
The Employment Development Department provides a range of employment and training services in partnership with state and local agencies and organizations through the America’s Job Centers of California (AJCC), which provides one-stop access to the state’s employment-related services.
4. Career Pathways
A combination of rigorous and high-quality education, training, and other services that (A) aligns with the skill needs of industries in the economy of the state or regional economy involved; (B) prepares an individual to be successful in any of a full range of secondary or postsecondary education options, including apprenticeships… ; (C) includes counseling to support an individual in achieving the individual’s education and career goals; (D) includes, as appropriate, education offered concurrently with and in the same context as workforce preparation activities and training for a specific occupation or occupational cluster; (E) organizes education, training, and other services to meet the particular needs of an individual in a manner that accelerates the educational and career advancement of the individual to the extent practicable; (F) enables an individual to attain a secondary school diploma or its recognized equivalent, and at least one recognized postsecondary credential; and (G) helps an individual enter or advance within a specific occupation or occupational cluster. (WIOA § 3[7])
5. Civic Objectives and Additional Assessment Plans (COAAPs)
A COAAP is a plan for a performance-based assessment which evaluates how well a learner can interact with or access the community resources for work and civic participation. COAAP assessments are given to learners after 30 hours of instruction.
6. Code of Federal Regulation (CFR)
The codification of the general and permanent rules published in the Federal Register by the departments and agencies of the Federal Government.
7. Contextualized Instruction
A set of teaching, learning, and assessment practices that are aimed directly at developing the skills and knowledge that adults need to deal with specific situations or perform specific tasks and have been identified as important and meaningful to themselves in their everyday lives.
8. Correctional Institution
The term “correctional institution” means any:
(1) Prison
(2) Jail
(3) Reformatory
(4) Work farm
(5) Detention center
(6) Halfway house
(7) Community-based rehabilitation center
(8) Any other similar institution (1 through 7) designed for the confinement or rehabilitation of criminal offenders (WIOA § 225[e][1])


9. Compulsory Education
Each person between the ages of six and eighteen years, not exempted under the provisions of this chapter or Chapter 3 (commencing with California Education Code [EC] Section 48400), is subject to compulsory full-time education. Each person subject to compulsory full-time education and each person subject to compulsory continuation education, not exempted under the provisions of Chapter 3, shall attend the public full-time day school or continuation school or classes for the full time designated as the length of the school day by the governing board of the school district in which the residency of either the parent or legal guardian is located. Each parent, guardian, or other person having control or charge of the pupil shall send the pupil to the public full-time day school or continuation school or classes and for the full time designated as the length of the school day by the governing board of the school district in which the residence of either the parent or legal guardian is located.
10. Educational Functioning Levels
Divided into six ‘functioning levels’, the descriptors for Literacy/English Language Arts are: beginning literacy; beginning basic; low intermediate; high intermediate; low adult secondary; and high adult secondary. They are intended to guide teaching and assessment for adult learners, and are organized into reading, writing, speaking, and listening, and language domains.
11. Eligible Individual
A person who is not enrolled or required to be enrolled in secondary school under state law (Eighteen years of age; EC sections 8510[b], 48200, 84901); who is basic skills deficient; does not have a secondary school diploma or its recognized equivalent, and has not achieved an equivalent level of education; or is an English language learner.
12. English Language Acquisition Program
A program of instruction designed for eligible individuals, who are English language learners, to achieve competency in reading, writing, speaking, and comprehension of the English language; and that leads to attainment of a secondary school diploma or its recognized equivalent; and transition to postsecondary education and training, or employment. (WIOA § 203[6])


13. English Language Learner
An individual who has limited ability in reading, writing, speaking, or comprehending the English language; and whose native language is a language other than English, or who lives in a family or community environment where a language other than English is the dominant language. (WIOA § 203[7])
14. Essential Components of Reading Instruction
“Explicit and systematic instruction in (A) phonemic awareness; (B) phonics; (C) vocabulary development; (D) reading fluency, including oral reading skills; and (E) reading comprehension strategies (20 U.S.C. 6368).” (WIOA § 203[8])
15. Family Literacy Activities
“Activities that are of sufficient intensity and quality, to make sustainable improvements in the economic prospects for a family and that better enable parents or family members to support their children’s learning needs.” (WIOA § 203[9])
16. General Education Provisions Act Section 427
The purpose of the General Education Provisions Act (GEPA) is to ensure that applicants address equity concerns that may affect the ability of certain potential beneficiaries to fully participate in the program and to achieve high standards. Consistent with program requirements and its approved application, an applicant may use the federal funds awarded to eliminate barriers it identifies. For details, refer to the 20 U.S.C. § 1228a, GEPA Section 427 – Equity for Students, Teachers, and Other Program Beneficiaries (External Link).
17. Good Standing Status
Agencies in good standing submit all deliverables in a timely manner and demonstrate compliance with all federal and state requirements. The agency exhibits no outstanding programmatic or fiscal audit findings and has no unresolved Federal Program Monitoring findings in any prior fiscal year. If the agency has any outstanding findings, the CDE must determine if the agency is making adequate progress toward resolution in order to maintain or reclaim good standing status.
18. Grant Award Notification
Subrecipients will receive this official electronic correspondence from the CDE detailing their WIOA funding.
19. Institution of Higher Education
“The term ‘‘institution of higher education’’ has the meaning given the term in Section 101 of the Higher Education Act of 1965 (20 U.S.C. 1001).” (WIOA § 203[10])
20. Integrated Education and Training
“A service approach that provides adult education and literacy activities concurrently and contextually with workforce preparation activities and workforce training for a specific occupation or occupational cluster for the purpose of educational and career advancement.” (WIOA § 203[11])
21. Integrated English Literacy and Civics Education
Education services provided to English language learners who are adults, including professionals with degrees and credentials in their native countries that enables such adults to achieve competency in the English language and acquire the basic and more advanced skills needed to function effectively as parents, workers, and citizens in the United States. Such services shall include instruction in literacy and English language acquisition and instruction on the rights and responsibilities of citizenship and civic participation, and may include workforce training. (WIOA § 203[12])
22. Local Workforce Development Board
The Local Workforce Development Board (LWDB) works in concert with the local chief elected official to oversee the delivery of workforce services relevant to local residents and businesses. Critical to their charge is oversight of the local AJCC, also known as One-Stop Career Centers.
23. Postsecondary Educational Institution
Institution of higher education that provides not less than a two-year program of instruction that is acceptable for credit toward a bachelor’s degree; (B) a tribally controlled college or university; or (C) a nonprofit educational institution offering certificate or apprenticeship programs at the postsecondary level. (WIOA § 203[14])
24. Research and Evidence-Based Practices
‘‘Research'' is defined as a systematic study directed toward fuller scientific knowledge or understanding of the subject studied. Title 34 of the CFR defines researched evidence-based practices in education as practices with evidence of promise, or moderate evidence of effectiveness, or strong evidence of effectiveness. Evidence of promise means there is empirical evidence to support the theoretical linkage(s) between at least one critical component and at least one relevant outcome presented in the logic model for the proposed process, product, strategy, or practice. Moderate evidence of effectiveness means there is at least one study linking the effectiveness of the proposed practice that meets the What Works Clearinghouse Evidence Standards with a statistically significant favorable impact on a relevant outcome for the populations served. Strong evidence of effectiveness means there are at least two studies of the effectiveness of the practice proposed that meets the What Works Clearinghouse Evidence Standards, without reservations, found a statistically significant favorable impact on a relevant outcome for the populations served. (34 CFR § 77.1—Definitions that apply to all Department programs.)
25. Training Services
Training services, as referenced in WIOA Section 134(c)(3), may include:
· Occupational skills training, including training for nontraditional employment
· On-the-job training
· Incumbent worker training
· Programs that combine workplace training with related instruction, which may include cooperative education programs
· Training programs operated by the private sector
· Skills upgrading and retraining
· Entrepreneurial training
· Transitional jobs
· Job readiness training provided in combination with the services above
· Adult education and literacy activities, including activities of English Language Acquisition and Integrated Education and Training programs, provided concurrently or in combination with the services above
· Customized training conducted with a commitment by an employer or group of employers to employ an individual upon successful completion of the training
26. Workplace Adult Education and Literacy Activities
“Adult education and literacy activities offered by an eligible provider in collaboration with an employer or employee organization at a workplace or an off-site location that is designed to improve the productivity of the workforce.” (WIOA § 203[16])
27. Workforce Preparation Activities
Activities, programs, or services designed to help an individual acquire a combination of basic academic skills, critical thinking skills, digital literacy skills, and self-management skills, including competencies in utilizing resources, using information, working with others, understanding systems, and obtaining skills necessary for successful transition into and completion of postsecondary education. (WIOA § 203[17])
END OF GLOSSARY

[bookmark: _Toc224746121]Scoring Rubric
Each application will be evaluated based on specific programmatic considerations correlated to the program areas applied for. All applicants are required to address Considerations 1 through 11 within the online application. Considerations 12 and 13 are required only for applicants pursuing Section 225 and/or Section 243 Integrated Education and Training (IET) funding.
The rubric and tables on the following pages will be used to score the applicant’s responses. Considerations 1 through 11 will be scored as one total. If applicable, Considerations 12 and 13 will be scored individually.
Points will be given for each prompt based on the ratings in the Category Point Value Table below.
Category Point Value Table
	Category
	Points

	ADVANCED
	4

	ADEQUATE
	3

	LIMITED
	2

	UNCLEAR
	1

	NOT APPLICABLE
	0


[bookmark: _Toc224746122]Overall Score
Applicants scoring a total of 70 percent or higher for Considerations 1 through 11 will be eligible for overall funding.
If applicable, applicants scoring a total of 70 percent or higher for Considerations 12 and/or 70 percent or higher for Consideration 13, will be eligible for additional funding in the corresponding program area.
Note: In the tables on the following pages a hyphen is used to indicate a table data cell was intentionally left blank.
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[bookmark: 1._Needs_Assessment_(64_Points)][bookmark: _Toc224746124]Considerations 1 Scoring Table
	Prompt
	Points (0–4)

	1A
	0

	1B
	0

	1C
	0

	1D
	0

	1E
	0

	TOTAL
	0


Note: A hyphen is used to indicate cells 
Considerations 2 Scoring Table
	Prompt
	Points (0–4)

	2A
	0

	2B
	0

	2C
	0

	TOTAL
	0


Considerations 3 Scoring Table
	Prompt
	Points (0–4)

	3A
	0

	3B
	0

	TOTAL
	0


Considerations 4 Scoring Table
	Prompt
	Points (0–4)

	4A
	0

	4B
	0

	TOTAL
	0



Considerations 5 Scoring Table
	Prompt
	Points (0–4)

	5A
	0

	5B
	0

	5C
	0

	5D
	0

	5E
	0

	TOTAL
	0


Considerations 6 Scoring Table
	Prompt
	Points (0–4)

	6A
	0

	6B
	0

	6C
	0

	TOTAL
	0


Considerations 7 Scoring Table
	Prompt
	Points (0–4)

	7A
	0

	7B
	0

	TOTAL
	0


Considerations 8 Scoring Table
	Prompt
	Points (0–4)

	8A
	0

	8B
	0

	TOTAL
	0


Considerations 9 Scoring Table
	Prompt
	Points (0–4)

	9A
	0

	9B
	0

	9C
	0

	9D
	0

	TOTAL
	0


Considerations 10 Scoring Table
	Prompt
	Points (0–4)

	10A
	0

	10B
	0

	10C
	0

	TOTAL
	0


Consideration 11 Scoring Table
	Prompt
	Points (0–4)

	11A
	0

	11B
	0

	11C
	0

	11D
	0

	TOTAL
	0


Considerations 1–11 Scoring Table Totals
	Prompt
(1–11)
	Points (0–140)

	TOTAL
MAXIMUM POINTS: 140
	0





Consideration 12 Scoring Table (Section 225)
	Prompt
	Points (0–4)

	12A
	Not Scored

	12B
	Not Scored

	12C
	0

	12D
	0

	12E
	0

	TOTAL
MAXIMUM POINTS: 12
	0


Consideration 13 Scoring Table (Section 243)
	Prompt
	Points (0–4)

	13A
	0

	13B
	0

	13C
	0

	13D
	0

	13E
	0

	13F
	0

	13G
	0

	TOTAL
MAXIMUM POINTS: 28
	0




1. Needs Assessment
Describe how adult education and literacy fit into the workforce strategies articulated in the local workforce plan.
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a sophisticated analysis of the LWDB plan. It explicitly identifies specific strategic goals from the local plan and details how the agency’s adult education services act as a primary driver for those goals. The narrative demonstrates an extensive knowledge of the local workforce landscape. It demonstrates deep integration into the regional ecosystem, including specific contributions to sector strategies or career pathway initiatives.

	Adequate
	The response clearly describes the alignment between adult education services and the LWDB plan. It references the key priorities of the local workforce area and explains the agency’s role in supporting those priorities. The narrative is logical and demonstrates a working knowledge of the local workforce landscape.

	Limited
	The response acknowledges the LWDB plan and provides only a partial or incomplete description of alignment. It may list agency services without clearly explaining how they fit into the specific strategic goals of the local board. References the LWDB plan but lacks specific detail or has incomplete required elements.

	Unclear
	The response mentions the workforce system but fails to articulate a clear connection to the LWDB plan. The description of the strategy is weak, and it is difficult to determine how the agency’s activities support regional workforce development efforts.

	Not Applicable
	The response does not address the LWDB plan or the agency's alignment with regional workforce strategies.





Describe the demographics of the local geographic area, including ethnic and racial makeup and the number of individuals who are English language learners (ELLs), unemployed, on public assistance, or below the poverty level, or lacking a high school diploma (HSD) or high school equivalency (HSE).
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a comprehensive, data-rich profile of the local area using current, verified sources (e.g., Census/ACS data). It includes precise figures for all required categories: ethnicity/race, ELL status, unemployment, poverty/public assistance, and educational attainment. The narrative goes beyond a list of numbers to provide a meaningful analysis of what these demographics mean for service delivery.

	Adequate
	The response describes all the demographics of the local area and includes data for the required categories. The information is clear and provides a sufficient overview of the ethnic and racial makeup and the number of individuals who are ELLs, unemployed, on public assistance, or below the poverty level, or lacking an HSD or HSE.

	Limited
	The response provides a partial demographic profile. Some required data points may be missing, including ethnic and racial makeup and the number of individuals who are ELLs, unemployed, on public assistance, or below the poverty level, or lacking an HSD or HSE, or the data provided is outdated or lacks geographic specificity. The description provides an incomplete representation of the community.

	Unclear
	The response provides anecdotal or vague demographic information without supporting data. It fails to address multiple required categories, making it difficult for reviewers to assess the level of need in the service area.

	Not Applicable
	The response does not provide demographic information or data regarding the local geographic area.





Describe how the agency will recruit and serve individuals in the community most in need of literacy services, including individuals who have multiple barriers to employment.
(500-word maximum)
	Category
	Description

	Advanced
	The response outlines a proactive and highly targeted recruitment strategy for individuals with multiple barriers to employment. It identifies specific high-need sub-populations and details the specialized outreach methods (e.g., street outreach, partnerships with justice systems, or multi-lingual marketing) used to reach them. The plan is robust and demonstrates a deep understanding of WIOA-defined barriers.

	Adequate
	The response describes a clear plan for recruiting and serving high-need individuals. It identifies populations with barriers to employment and outlines the methods used to bring them into the program. The recruitment strategy is logical and appropriate for the community demographics described in the previous section.

	Limited
	The response describes a partial or incomplete recruitment approach and lacks specificity regarding those most in need or individuals with employment barriers. It may rely on passive recruitment methods and provides limited detail on how the agency will support individuals facing multiple barriers to employment.

	Unclear
	The response mentions recruitment in broad terms but fails to identify specific target populations or outreach strategies. There is little to no information on how the agency serves individuals with significant barriers.

	Not Applicable
	The response does not address recruitment or the service of high-need populations.





A. Describe how the agency identifies and addresses barriers to serve the populations described above.
(500-word maximum)
	Category
	Description

	Advanced
	The response identifies all the specific barriers identified in WIOA and provides a comprehensive plan for mitigating each one. It details internal support services, external referral networks, and innovative instructional delivery models that ensure equitable access for all participants.

	Adequate
	The response describes how the agency addresses all barriers to service identified in WIOA. It identifies typical challenges faced by the target population and explains the support services or instructional adjustments provided to help students succeed. 

	Limited
	The response acknowledges barriers but provides limited solutions. It may focus on only one type of barrier while ignoring others, or it may list support services without explaining how the agency ensures students access them.

	Unclear
	The response mentions that barriers exist but provides no plan to address them. The strategy for ensuring student persistence and access is not well-developed.

	Not Applicable
	The response fails to address how the agency overcomes barriers to service.





Describe how the agency will identify and respond to any additional need for English language acquisition (ELA) programs and civics education programs.
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a proactive and multi-faceted methodology for identifying emerging community needs in ELA and Civics Programs. It details the use of diverse and reliable data sources and ongoing community engagement strategies. The narrative demonstrates a systematic process for translating this environmental scanning into program planning and resource allocation to ensure services remain responsive to shifting demographics.

	Adequate
	The response clearly describes the methods used to identify additional needs for English language and civics programs. It identifies specific partners or data sets used in the identification process and explains how the agency stays informed about local demand. The narrative demonstrates a functional and consistent approach to community assessment and program alignment.

	Limited
	The response provides limited detail on additional needs for English language and civics programs. It may rely on a single data source or reactive measures (such as waiting for student enrollment to peak) rather than a proactive strategy. The link between identification and future program adjustment is weak.

	Unclear
	The response is vague or does not mention additional needs for ELA or civics education. It fails to specify methods, partners, or data sources, making it difficult for reviewers to evaluate the agency's capacity to monitor and respond to community changes.

	Not Applicable
	The response does not address the identification of additional needs for ELA or civics education programs.





2. [bookmark: _Toc224746125]Serving Individuals with Disabilities and Compliance with the General Education Provisions Act
A. Describe the policies and procedures adopted by the agency to accommodate students with disabilities, e.g., students with Individualized Education Plans and Section 504 Plans, as described in Individuals with Disabilities Education Act (IDEA), the Americans with Disabilities Act (ADA) of 1990 (42 U.S.C. 12102) and WIOA Section 3(25). Include procedures adopted by the agency to ensure students with disabilities have equitable access to programs, activities, and transitional services.
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a comprehensive and technically rigorous set of policies for accommodating students. It demonstrates deep alignment with IDEA, ADA, and WIOA Section 3(25), detailing proactive intake and identification processes. It explicitly outlines standardized procedures for ensuring equitable access across all instructional activities and transitional services, supported by a clear internal oversight mechanism for legal compliance and individualized support planning.

	Adequate
	The response clearly describes the agency's policies and procedures for accommodating students with disabilities. It identifies the governing laws and outlines the basic process for providing accommodations. The agency demonstrates a functional approach to ensuring students have access to programs and transitional services.

	Limited
	The response acknowledges the need to serve students with disabilities but lacks procedural detail. It may provide a general statement of compliance without explaining the actual steps taken for identification or accommodation. The link to transitional services is weak.

	Unclear
	The response provides a vague or inconsistent description of policies. It is difficult to determine if the agency has a reliable system for ensuring equitable access or if it complies with federal mandates.

	Not Applicable
	The response does not address policies or procedures for students with disabilities.





B. Describe the policies and procedures adopted by the agency to accommodate staff with disabilities as described in the ADA of 1990 (42 U.S.C. 12102) and WIOA Section 3(25).
(500-word maximum)
	Category
	Description

	Advanced
	The response details a proactive and systematic approach to accommodating staff with disabilities under ADA and WIOA. It outlines formalized, confidential procedures for requesting and evaluating reasonable accommodation and provides evidence of an inclusive employment culture (e.g., accessible workspace audits and staff sensitivity training). The narrative demonstrates a clear, legally sound framework for the recruitment and professional support of diverse staff members.

	Adequate
	The response describes the agency's policies and procedures for accommodating staff with disabilities. It outlines the process for staff to request accommodation and confirms that the agency follows standard ADA guidelines for inclusive employment practices.

	Limited
	The response mentions staff accommodation but lacks a formalized procedure or clear legal alignment. It provides a thin description of how the agency supports staff with disabilities, focusing on reactive measures.

	Unclear
	The response provides a vague overview of policies for staff. It fails to establish a clear process for accommodation or demonstrates a lack of familiarity with ADA requirements.

	Not Applicable
	The response does not address policies or procedures for staff with disabilities.





C. Describe the process to ensure equitable access to and participation of students with barriers to participation including gender, race, national origin, color, disability, age, language, migrant status, and housing insecurity to comply with the GEPA Section 427.
(1000-word maximum)
Ensure the response addresses the following:
· Describe how the existing mission, policies, or commitments ensure equitable access to and equitable participation in WIOA, Title II.
· What barriers may impede equitable access and participation of students, educators, or other beneficiaries?
· Based on the barriers identified, what steps will the agency take to address such barriers to equitable access and participation in WIOA, Title II?
· What is your timeline, including targeted milestones, for addressing these identified barriers?
	Category
	Description

	Advanced
	The response provides a master-level analysis of the agency's commitment to equity under GEPA Section 427. It includes a deep analysis of mission-driven policies and identifies specific, localized barriers related to the listed demographics. The narrative outlines robust, data-backed steps to mitigate these barriers and includes a granular timeline with targeted milestones for addressing gaps. It demonstrates a sophisticated, agency-wide commitment to inclusive participation.

	Adequate
	The response clearly describes the process to ensure equitable access for various student groups. It identifies the primary barriers that may impede access and outlines the steps the agency will take to address those barriers in compliance with GEPA Section 427. A general timeline for implementation is provided.

	Limited
	The response acknowledges GEPA requirements but provides a thin or generic analysis of barriers. The proposed steps to address inequity lack detail, and the timeline for addressing identified barriers is vague.

	Unclear
	The response mentions equitable access in broad terms but fails to provide a clear process or identify specific barriers. The strategy for addressing high-barrier populations is poorly defined.

	Not Applicable
	The response does not address equitable access or GEPA Section 427 compliance.





3. [bookmark: 3._Past_Effectiveness_(28_points)][bookmark: _Toc224746126]Past Effectiveness
A. Describe the agency’s past effectiveness in serving the target populations identified in the Needs Assessment through the ELA/English as a Second Language (ESL), Adult Basic Education (ABE), Adult Secondary Education (ASE), English Literacy and Civics Education (ELCE), and programs offered.
(1500-word maximum)
	[bookmark: 4._Alignment_with_America’s_Job_Centers_]Category
	Description

	Advanced
	The response provides a comprehensive, multi-year analysis of performance data that meets or exceeds state-adjusted levels for all primary indicators. It offers granular evidence of success in serving the specific high-need sub-populations identified in the Needs Assessment, particularly those with the lowest literacy levels. Data is disaggregated by program (ELA/ESL, ABE, ASE, and ELCE) and demonstrates a clear upward trend in effectiveness. The narrative is exhaustive, objective, and provides significant context for all outcomes.

	Adequate
	The response clearly demonstrates the agency's effectiveness in serving target populations. It includes relevant data for ELA/ESL, ABE, ASE, and ELCE programs and shows consistent alignment with state-adjusted performance levels. The agency addresses the specific populations identified in the Needs Assessment and provides a logical narrative connecting their past performance to their current program capacity.

	Limited
	The response provides data on past performance but lacks relevant data for the required years or program areas that they are applying. It may report outcomes for the general student population while glossing over the specific high-need groups identified in the Needs Assessment. The connection to state-adjusted performance levels is present but may be incomplete or lack sufficient comparative analysis.

	Unclear
	The response provides anecdotal information or inconsistent data that does not clearly substantiate the agency’s effectiveness. Data for one or more core programs (ELA/ESL, ABE, ASE, and ELCE) may be missing, and there is little to no evidence of performance relative to state-adjusted levels. The link to identified community needs is weak.

	Not Applicable
	The response fails to address past effectiveness, provides no performance data, or describes activities that do not relate to the target populations or primary indicators of performance.


B. Describe the agency’s methodology to measure and tools to track the performance and transition outcomes, including completing an Educational Functioning Level (EFL) or grade level equivalent, transitioning students into postsecondary education or training and the workforce.
(500-word maximum)
	Category
	Description

	Advanced
	The response details a sophisticated and systematic methodology for tracking both academic gains (EFL/Grade Level) and post-program transitions. It identifies specific tracking tools, Management Information System (MIS) and/or software and describes robust internal protocols for longitudinal follow-up with students who enter postsecondary education or the workforce. The measurement system is designed to capture data with high accuracy and fidelity.

	Adequate
	The response clearly describes the agency's systems for measuring performance and transition outcomes. It explains how EFL gains are recorded and how the agency monitors student progress into the workforce or higher education. The process for tracking transition outcomes is standardized and consistent with state reporting requirements.

	Limited
	The response describes academic measurement (EFL gains) but provides limited or vague information regarding the tracking of transition outcomes (workforce/postsecondary entry). It may lack detail on the specific tools or procedures used to verify student placement and progress after leaving the program.

	Unclear
	The response provides a superficial overview of measurements that focus primarily on administrative tasks rather than instructional or transition outcomes. It fails to clearly articulate how data is collected, verified, or used to measure the specific outcomes required by the prompt.

	Not Applicable
	The response does not describe a performance or transition measurement system.




4. [bookmark: _Toc224746127]Alignment with America’s Job Centers of California Partners
A. Describe how the program will align and coordinate with the programs provided by the LWDB’s AJCC.
(500-word maximum)
	Category
	Description

	Advanced
	The response details a sophisticated operational alignment with the Local Plan and AJCC that goes beyond simple referrals. It explicitly describes shared resource strategies such as physical co-location, cross-training of AJCC and adult education staff, or the use of common intake and assessment tools. The narrative demonstrates how program activities are specifically tailored to meet the local workforce priorities and goals identified by the LWDB and provides evidence of a seamless service delivery model that leverages AJCC career services and supportive resources to enhance student success.

	Adequate
	The response clearly describes how the program aligns and coordinates with AJCC programs and the Local Plan. It identifies the specific AJCC services that participants will access and explains the communication protocols established between the two entities. The coordination plan appears functional and aligns with local workforce goals.

	Limited
	The response acknowledges the AJCC as a partner but provides limited detail on the actual coordination of activities or services. It may focus primarily on outbound referrals rather than a true alignment with the Local Plan. The connection to LWDB priorities is mentioned but lacks evidence of deep operational integration.

	Unclear
	The response provides a vague or generic description of alignment with the Local Plan or AJCC. It fails to identify specific coordinated services or explain how the partnership benefits students. The strategy for working within the one-stop framework is poorly defined.

	Not Applicable
	The response does not address coordination or alignment with the Local Plan or AJCC programs.





B. Does your agency have a formal agreement or Memorandum of Understanding (MOU) with your LWDB?
If applicant response to 4B is (Yes): Describe the MOU between the agency and the LWDB. Address how the program will align and coordinate with the programs provided by the LWDB’s AJCC.
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a detailed and strategic plan for coordination with AJCC partners, which are reflected in the MOUs. It describes integrated workflows such as shared intake processes, co-location of services, or a reciprocal referral system that ensures AEFLA students have seamless access to Title I, III, and IV resources. The narrative demonstrates how the agency and the AJCC work as a unified system to support career advancement and economic self-sufficiency.

	Adequate
	The response clearly describes how the program aligns and coordinates with AJCC services, which are reflected in the MOUs. It outlines standard referral processes, participation in regional partner meetings, and alignment with the AJCC’s menu of workforce services. The coordination plan is logical and supports student transitions between foundational education and workforce services.

	Limited
	The response acknowledges the role of the AJCC but provides only a general description of coordination. It may state that referrals are made without detailing the mechanisms or the frequency of communication between partners. The connection to specific AJCC programs is not developed.

	Unclear
	The response mentions the AJCC but fails to articulate a clear strategy for alignment or coordination. The description of how the two entities interact is vague, making it difficult to determine the effectiveness of the partnership.

	Not Applicable
	The response does not address alignment or coordination with the LWDB’s AJCC.





If applicant response to 4B is (No): Describe the steps your agency will take to establish an MOU, within the first year of the grant, between the agency and the LWDB that coordinate services benefiting adult learners in the WIOA, Title II: AEFLA programs. 
(500-word maximum)
	Category
	Description

	Advanced
	The response outlines a proactive and highly detailed action plan for establishing formal agreements. It includes a specific timeline, identified points of contact at the LWDB, and a clear list of service gaps the MOU is intended to address. It demonstrates that the agency has a sophisticated strategy for finalizing the agreement.

	Adequate
	The response describes a logical set of steps the agency will take to establish MOUs or formal agreements with the LWDB. It identifies the intent to formalize coordination and outlines the basic process for initiating and negotiating the agreement.

	Limited
	The response provides a generic or surface-level plan for seeking formal agreements. It lacks a clear timeline or specific strategy for engagement with the LWDB, and the proposed steps are reactive rather than proactive.

	Unclear
	The response mentions a desire for formal agreements but fails to provide an actual plan or set of steps to achieve them. The strategy for future coordination is weak or poorly defined.

	Not Applicable
	The response does not outline any steps for establishing formal agreements or MOUs.


If applicant response to 4B is (Exempt): and you are a Section 225-only applicant, a response is not required. This question will automatically be scored as Advanced.


5. [bookmark: _Toc224746128]Intensity, Duration, and Flexible Scheduling
A. Describe the enrollment system in place (for example, open-entry/open-exit, managed enrollment) and the expectations for student participation and attendance (for example, number of hours, weeks, semesters). 
(300-word maximum)
	Category
	Description

	Advanced
	The response provides a comprehensive description of a sophisticated enrollment model. It specifies exact student participation requirements, including the minimum hours per week and total weeks required for level completion. The model is clearly designed to maximize student persistence and learning gains through structured attendance expectations.

	Adequate
	The response identifies the enrollment system used and outlines the general expectations for student attendance and participation. It provides sufficient detail on the hours and duration of courses to demonstrate a functional instructional model that leads to learning gains and encourages persistence.

	Limited
	The response mentions the enrollment type but lacks detail regarding specific attendance requirements or student participation expectations. The narrative does not clearly explain how the enrollment system supports student academic success and/or persistence.

	Unclear
	The response provides a vague or inconsistent description of the enrollment system. Expectations for student participation are either missing or poorly defined, making it difficult to assess the program's structure.

	Not Applicable
	The response does not describe an enrollment system or student participation expectations.





B. Describe how the instructional schedule is aligned with the program’s standardized assessment post-testing procedure to allow sufficient intensity (hours per week) and duration (number of weeks per course) for individual learners to demonstrate progress on the standardized assessment(s) used by the program. 
(300-word maximum)
	Category
	Description

	Advanced
	The response demonstrates a precise alignment between instructional hours and post-testing thresholds. It explicitly details how course duration and weekly intensity are calculated to ensure every learner has the opportunity to meet state and federal progress benchmarks. The plan includes a data-driven rationale for the schedule.

	Adequate
	The response describes an instructional schedule that aligns with standard post-testing procedures. It identifies the hours per week, and total weeks of instruction provided, ensuring students receive enough contact time to demonstrate progress on standardized assessments.

	Limited
	The response identifies a post-testing procedure but fails to clearly link it to the instructional schedule. The narrative lacks detail on the actual intensity or duration required for students to make learning gains.

	Unclear
	The response mentions testing and scheduling but fails to show any logical alignment between the two. The duration of instruction appears insufficient for students to demonstrate progress on required assessments.

	Not Applicable
	The response does not address the alignment of instruction with post-testing procedures.





C. Describe how the curriculum and instruction contain the levels of rigor and intensity necessary for adult students to achieve learning gains. 
(300-word maximum)
	Category
	Description

	Advanced
	The response provides evidence of a high-rigor instructional model based on the most current research. It details the use of complex texts, analytical tasks, and college/career readiness standards that challenge students and promote learning gains. The narrative clearly distinguishes between foundational support and advanced academic rigor.

	Adequate
	The response describes the curriculum and instructional strategies used to ensure academic rigor. It explains how the program is designed to move students through educational functioning levels and achieve measurable learning gains. The instruction appears appropriate for the adult student population served.

	Limited
	The response provides a general description of the curriculum but lacks evidence of academic rigor. It may focus on basic completion rather than high-level learning outcomes or the intensity required for significant progress.

	Unclear
	The response mentions the curriculum in broad terms but fails to demonstrate how it achieves the necessary levels of rigor and intensity. The link between instructional intensity and learning gains is weak or absent.

	Not Applicable
	The response does not describe curriculum rigor or instructional intensity.





D. Describe the physical capacity, including the number of classrooms, learning labs, and other dedicated spaces, to teach adults.
(300-word maximum)
	Category
	Description

	Advanced
	The response provides a detailed inventory of facilities, including dedicated adult education classrooms, technology-rich learning labs, and specialized workforce spaces. It demonstrates that the physical environment is conducive to adult learning, providing ample space, modern equipment, and appropriate resources for the scale of the proposed program.

	Adequate
	The response describes the physical capacity of the agency, noting the availability of classrooms and learning spaces for adult students. The facilities sufficiently support the instructional activities described in the application.

	Limited
	The response mentions physical space but provides limited detail on the number or quality of classrooms. It lacks information on specialized learning labs or other dedicated spaces required for a comprehensive adult education program.

	Unclear
	The response provides a vague description of facilities. It is unclear whether the agency has sufficient physical capacity or appropriate dedicated spaces to effectively serve the target population.

	Not Applicable
	The response does not address physical capacity or dedicated learning spaces.





E. Describe how the agency offers flexible schedules (including daytime, evening, weekend, and hybrid classes or distance education) and other strategies to enable learners to achieve learning goals.
(300-word maximum)
	Category
	Description

	Advanced
	The response details a highly flexible and student-centered scheduling model that includes a diverse mix of daytime, evening, and weekend options. It explicitly describes the integration of hybrid or distance education strategies to overcome student barriers. The agency demonstrates a sophisticated approach to meeting the needs of working adults and those with complex schedules.

	Adequate
	The response describes flexible scheduling options, such as daytime and evening classes, to accommodate student needs. It mentions additional strategies, such as hybrid components or remote options, which help learners achieve their goals despite traditional barriers.

	Limited
	The response provides a basic schedule with limited flexibility. It may offer only one or two time slots or lack alternative strategies to support students who cannot attend traditional classes.

	Unclear
	The response mentions scheduling but fails to show how it meets the needs of adult learners with varied commitments. The strategy for providing flexible access to instruction is poorly defined.

	Not Applicable
	The response does not address flexible scheduling or strategies for learner access.




6. [bookmark: _Toc224746129]Evidence-Based Instructional Practices and Reading Instruction
A. Detail how the agency uses rigorous research and evidence-based instructional approaches for ELA, ABE, and ASE (for example, essential components of reading instruction, differentiated instruction, direct explicit instruction, Universal Design for Learning, use of formative assessment, and use of standards-based curriculum).
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a sophisticated and comprehensive explanation of how the agency systematically applies rigorous research and evidence-based instructional methodologies. It details a multi-faceted approach to instruction that is clearly aligned with recognized standards. 

	Adequate
	The response clearly describes the use of rigorous research and evidence-based instructional approaches. It explains how the agency utilizes instructional frameworks to support student progress. The agency confirms the use of a standards-based curriculum and describes how formative assessments are integrated into the instructional process to monitor and improve outcomes.

	Limited
	The response identifies research-based practices but lacks technical detail on their implementation. The description of standard-based alignment or the application of evidence-based strategies is present but not fully developed.

	Unclear
	The response mentions instructional approaches but fails to clearly link them to rigorous research or evidence-based frameworks. The description of instructional practice is vague, and it is difficult to determine if the agency effectively utilizes standards, formative assessments, or specific instructional components.

	Not Applicable
	The response does not address evidence-based instructional approaches or the components of reading instruction.





B. Explain the agency’s use of curricula targeting students with special learning needs, including minimal literacy skills and learning disabilities.
(350-word maximum)
	Category
	Description

	Advanced
	The response identifies specific, evidence-based curricula or instructional frameworks designed for learners with minimal literacy or learning disabilities. It details how instructional materials are adapted to provide equitable access and clearly explains the agency’s strategy for supporting learners who require intensive, specialized intervention to achieve academic progress.

	Adequate
	The response explains the use of curricula for students with special learning needs and minimal literacy skills. It identifies the instructional tools used to support these populations and describes how the agency ensures that students with learning disabilities have access to appropriate materials.

	Limited
	The response acknowledges the need to serve students with disabilities or minimal literacy but provides little detail about the curricula used. It may focus on general accommodations rather than the specialized instructional content required to address specific learning gaps.

	Unclear
	The response provides a vague description of serving students with special needs. It fails to identify specific curricula or specialized instructional strategies used to target those with learning disabilities or minimal literacy skills.

	Not Applicable
	The response does not address curricula for students with special learning needs.





C. Describe how the agency provides instruction based on the results of the learners’ diagnostic and formative assessment.
(350-word maximum)
	Category
	Description

	Advanced
	The response details a systematic data-to-action cycle where diagnostic and formative assessment results directly dictate instructional delivery. The narrative demonstrates a high level of expertise in using data to personalize the learning experience.

	Adequate
	The response clearly describes how the agency provides instruction based on assessment results. It explains the roles of both diagnostic and formative assessments in identifying student needs and adjusting teaching strategies. The agency demonstrates a functional process for using data to improve student learning outcomes.

	Limited
	The response identifies that assessments are used but provides a vague description of how the instruction is modified based on the results. It may focus more on the administrative process of testing than on the instructional application of the data.

	Unclear
	The response mentions that diagnostic or formative assessments are administered but fails to establish a clear link between the test results and the resulting instruction. The strategy for data-driven teaching is poorly defined.

	Not Applicable
	The response does not address instruction based on assessment results.




7. [bookmark: _Toc224746130]Effective Use of Technology and Distance (Digital) Learning
A. Describe the agency’s plan to effectively deliver instructional services, through the use of technology, to improve student performance. 
(750-word maximum)
	Category
	Description

	Advanced
	The response provides a comprehensive and strategic plan for the integration of technology into instructional delivery. It identifies specific learning management systems, digital tools, and software that are directly aligned with student performance goals. The narrative details how technology is used to facilitate personalized learning, track real-time progress, and provide immediate feedback to learners. It also describes robust professional development for staff to ensure high-quality tech integration and a plan for regular evaluation of technology's impact on performance metrics.

	Adequate
	The response clearly describes the agency’s plan to use technology in delivering instructional services. It identifies the primary digital platforms or tools utilized and explains how they support student learning and performance. The plan includes a functional approach to staff training and basic data tracking through technological means.

	Limited
	The response acknowledges the use of technology but provides only a general description of its role in instruction. It may list available hardware or software without clearly articulating a plan for how these tools lead to improved student performance. The link between tech usage and instructional strategy is surface level.

	Unclear
	The response mentions technology in broad terms but fails to provide a clear plan for delivery or performance improvement. The description of tools is vague, and there is little to no information on how technology is integrated into the agency’s core instructional workflow.

	Not Applicable
	The response does not address the use of technology or its impact on student performance.





B. Describe how the agency provides educational opportunities through digital learning (online/distance/blended/hybrid) in the ESL, ABE, and ASE programs.
(750-word maximum)
	Category
	Description

	Advanced
	The response details a sophisticated digital learning ecosystem across various programs. It explicitly defines the models used and provides a clear rationale for the balance between synchronous and asynchronous instruction. The narrative describes how the agency ensures high-quality digital content, maintains student engagement in remote environments, and proactively addresses the digital divide. It demonstrates that digital learning is a core, integrated component of the agency's accessibility strategy.

	Adequate
	The response clearly describes the digital learning opportunities provided across various programs. It identifies the formats used and identifies the platforms or curricula used for distance education. The agency demonstrates a functional approach to providing accessible educational opportunities through digital means.

	Limited
	The response mentions digital learning options but lacks detail regarding implementation across different program areas. It provides a thin description of the delivery models and may not fully address how student engagement or instructional quality is maintained in a digital environment.

	Unclear
	The response provides a vague or inconsistent description of digital learning opportunities. It fails to distinguish between different delivery models or program-specific adaptations, making it difficult to assess the quality or reach of the agency's digital offerings.

	Not Applicable
	The response does not address digital learning opportunities or delivery models.




8. [bookmark: 8._Facilitate_Learning_in_Context_(28_Po][bookmark: _Toc224746131]Facilitate Learning in Context
A. Detail how the agency’s instructional activities provide learning in context, such as through ELCE, IET, or other contextualized instructional strategies, to ensure that ABE, ASE, and ELA adult learners develop skills to advance in an educational setting, become more employable, engage in their communities, and exercise the rights and responsibilities of citizenship.
(500-word maximum)
	Category
	Description

	Advanced
	[bookmark: _Int_k1maQFCl]The response provides a sophisticated and comprehensive explanation of how learning in context is a central design principle across all program areas. It explicitly details the use of robust contextualization frameworks and instructional strategies that allow students to simultaneously acquire foundational literacy, digital skills, and vocational competencies. The narrative demonstrates a clear strategy for using classroom content to promote community engagement and civic responsibility, linking academic progress directly to the exercise of citizenship rights and responsibilities.

	Adequate
	The response clearly describes how the agency provides learning in context and other contextualized instructional strategies. It explains how instruction is designed to bridge foundational skills with the knowledge needed for educational advancement and improved employability. The agency provides clear examples of how civics and community engagement are integrated into the curriculum to prepare learners for their roles as active citizens.

	Limited
	The response identifies contextualization as a goal but provides limited evidence of its implementation in practice. It may describe vocational training and literacy as separate activities rather than an integrated model. The connection to citizenship or community engagement is mentioned but lacks depth or specific classroom examples.

	Unclear
	The response mentions contextualized instruction in broad terms but fails to provide a clear plan for implementation. The link between classroom learning and context (employment, education, or citizenship) is weak or poorly defined.

	Not Applicable
	The response does not address contextualized instruction or learning in context.





B. Describe how the agency’s curricula and instructional practices incorporate the skills and knowledge learners need to transition successfully to postsecondary education, training, and the workforce (include data).
(500-word maximum)
	Category
	Description

	Advanced
	The response provides compelling evidence of a curricula designed around high-level transition goals. It details the inclusion of durable skills alongside academic rigor aligned with postsecondary entrance requirements. The narrative identifies specific bridge programs or specialized transition modules that provide students with the technical knowledge and academic strategies required for success in higher education or high-demand employment sectors.

	Adequate
	[bookmark: _Int_GygIGGBL]The response describes how curricula and instruction prepare students for transition. It identifies the specific skills and knowledge areas that are included in the instructional plan. The strategies described appear appropriate for helping learners move successfully into postsecondary education or the workforce.

	Limited
	The response provides a general description of transition support but fails to show how these skills are integrated into the instructional practice. It may focus on graduation rather than the specific competencies required to succeed once the transition occurs.

	Unclear
	The response mentions transition in broad terms but fails to demonstrate how the curriculum supports this goal. The instructional practices described do not appear to provide students with the necessary knowledge for post-program success.

	Not Applicable
	[bookmark: _Int_aOzNtw2O]The response does not address transition skills or knowledge incorporation.




9. [bookmark: 9._Qualified_Instructors_and_Staff_(52_P][bookmark: _Toc224746132]Qualified Instructors and Staff
A. Describe how the agency will ensure that educational activities are delivered by diverse, well-trained, and highly qualified and credentialed instructors, counselors, and administrators.
(250-word maximum)
	Category
	Description

	Advanced
	The response outlines a proactive strategy for recruiting and retaining a workforce that is both highly credentialed and reflective of the community's diversity. It provides clear evidence that all staff meet or exceed state minimum qualifications and describes a verification process for ensuring that specialized roles (e.g., ESL instructors) possess the necessary credentials. The narrative demonstrates a commitment to staffing excellence as a driver of program quality.

	Adequate
	The response clearly describes the agency's plan for ensuring that instructors, counselors, and administrators are qualified and credentialed. It acknowledges the importance of staff diversity and outlines the basic standards for hiring and verification of credentials in alignment with state requirements.

	Limited
	The response provides a general statement about hiring qualified personnel but lacks detail on specific credentialing standards or the verification process. The mention of diversity is either missing or treated as a secondary consideration without a clear strategy.

	Unclear
	The response provides a vague or inconsistent description of staff qualifications. It is difficult to determine if the agency has a reliable system for ensuring that educational activities are delivered by properly trained or credentialed individuals.

	Not Applicable
	The response does not address staff qualifications, credentialing, or diversity.





B. Provide a brief description and the anticipated number of part-time and full-time diverse adult education instructors, counselors, administrators, and volunteers implementing the grant program.
(250-word maximum)
	Category
	Description

	Advanced
	The response provides a precise and logical breakdown of anticipated full-time and part-time staff across all roles (instructional, counseling, administrative, and volunteer). It explicitly connects the staffing levels to the scale of the proposed program and demonstrates that the team's composition is intentionally diverse and aligned with the linguistic and cultural needs of the target population.

	Adequate
	The response provides a clear description and anticipated count of full-time and part-time staff and volunteers. It identifies the roles necessary to implement the grant program and includes information on the diversity of the proposed team.

	Limited
	The response provides an incomplete or generic staffing list. It may provide total numbers without distinguishing between full-time and part-time roles or lack a clear description of the volunteers' contribution to the program.

	Unclear
	The staffing numbers provided are missing, inconsistent, or appear insufficient for the proposed program activities. The description of the team's composition is poorly defined.

	Not Applicable
	The response does not provide anticipated staffing numbers or descriptions.





C. Describe the agency’s plan for implementing continuous professional development for diverse administrators, instructors, and support staff. 
(250-word maximum)
	Category
	Description

	Advanced
	The response details a systematic and ongoing professional development (PD) plan that is tailored to the specific needs of administrators, instructors, and support staff. It includes a variety of delivery methods and demonstrates that PD is integrated into the agency's continuous improvement cycle. The plan explicitly addresses the training needs of a diverse workforce.

	Adequate
	The response describes a logical plan for implementing continuous professional development. It identifies regular training opportunities for various staff roles and explains how PD is supported by the agency to ensure staff remain current in their fields.

	Limited
	The response mentions professional development but describes it as a series of isolated events rather than a continuous plan. It lacks detail on how training is differentiated for various staff roles or how it is implemented over the course of the grant cycle.

	Unclear
	The response provides a vague or poorly defined plan for professional development. It is unclear how the agency ensures that staff have access to meaningful or high-quality training opportunities.

	Not Applicable
	The response does not describe a professional development plan.





D. [bookmark: _Int_BXgM8AYg]Describe how the agency’s professional development planning and process support diverse instructors in incorporating current research and evidence-based instructional strategies that lead to effective program outcomes.
(250-word maximum)
	Category
	Description

	Advanced
	The response provides a detailed explanation of how PD planning translates current research and evidence-based strategies into classroom practice. It identifies specific research areas and describes a mechanism for monitoring the implementation of these strategies to ensure they lead to measurable improvements in student performance. The narrative demonstrates a high level of research-to-practice fidelity.

	Adequate
	The response clearly describes how the PD plan supports instructors in using research-based instructional strategies. It identifies the focus areas of the training and explains how these evidence-based practices are intended to improve program outcomes.

	Limited
	The response mentions the use of research or evidence-based practice in PD but fails to show a clear link to classroom implementation. The narrative provides a thin description of how instructors are supported in adapting their teaching methods based on the training received.

	Unclear
	The response provides a vague description of how PD supports instructional strategy. It fails to demonstrate that the training is grounded in current research or that it has a clear connection to effective program outcomes.

	Not Applicable
	The response does not address the incorporation of research or evidence-based strategies through professional development.




10. [bookmark: _Toc224746133]Current Partnerships and Support Services for Development of Career Pathways
A. Identify and detail federal, state, or local programs (not included in the responses to Consideration 4, alignment with AJCC partners) that will be coordinated and aligned with the agency’s WIOA, Title II: AEFLA adult education programs. 
(500-word maximum)
	Category
	Description

	Advanced
	The response identifies a comprehensive range of non-AJCC programs and provides a detailed plan for service alignment. It explicitly demonstrates how these specific programs add value to the learner's experience through shared resources, co-enrollment, or integrated academic tracks.

	Adequate
	The response identifies relevant federal, state, or local programs and describes the general plan for coordination. It explains how these external programs support the agency’s AEFLA activities and provides a logical rationale for the selected partnerships.

	Limited
	The response lists potential federal, state, or local programs and provides limited detail on the actual mechanisms of coordination or alignment. The narrative may state that coordination exists without explaining the specific services or resources shared between the entities.

	Unclear
	The response mentions other programs in broad or generic terms. The description of coordination is vague, and it is difficult to determine how these external programs benefit the agency’s adult education students.

	Not Applicable
	The response does not identify or detail additional programs for coordination and alignment.





B. Describe partnerships, including partner responsibilities, with service providers such as schools, libraries, postsecondary institutions, businesses, and social service agencies that provide program support, outreach, and referrals of learners. Describe how the partnerships contribute to the development of career pathways for adult learners. 
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a strong link between regional coordination and the actual development of career pathways. It explicitly details how integrated resources and partnerships facilitate the seamless transition of learners from foundational literacy to vocational training and unsubsidized employment. The narrative demonstrates how the partnership network serves as the architectural foundation for career pathway advancement.

	Adequate
	The response clearly explains how coordination with regional partners contributes to the development of career pathways. It outlines the specific ways that alignment supports student progression through various levels of education and training.

	Limited
	The response mentions career pathways but fails to provide a strong or detailed link to the partnerships and programs discussed in previous prompts. The contribution of coordination to pathway development is stated but not thoroughly developed.

	Unclear
	The response provides a vague description of how coordination relates to career pathways. The instructional or administrative link between the partnerships and student advancement is poorly defined.

	Not Applicable
	The response does not address how coordination and alignment contribute to the development of career pathways.





C. Describe how the agency’s coordination of support services (for example, childcare, transportation, mental health services, and career planning) reduces barriers for adults to access educational services and to support their advancement academically and transition to postsecondary courses or career training.
(250-word maximum)
	Category
	Description

	Advanced
	The response details a comprehensive and proactive strategy for coordinating essential support services. It identifies specific internal resources and external referral options for childcare, transportation, and mental health services. The narrative clearly focuses on how these services are utilized to reduce barriers to academic completion and support the successful transition to postsecondary education or high-demand careers.

	Adequate
	The response describes the coordination of support services to reduce student barriers. It identifies the primary services provided (e.g., childcare referrals, transportation assistance) and explains how these supports facilitate student access and advancement.

	Limited
	The response mentions support services but provides limited detail on the actual coordination or referral process. It lists available resources without explaining how the agency ensures that students successfully access and utilize these services to overcome barriers.

	Unclear
	The response provides a vague or anecdotal overview of support services. It fails to identify specific barriers or provide a structured plan for coordination, making it difficult to assess the program's capacity to support high-barrier learners.

	Not Applicable
	The response does not address the coordination of support services.




11. [bookmark: _Toc224746134]High-Quality Information and Data Collection System
A. Describe the agency’s MIS, including data collection, data entry, data management, and data privacy. 
(250-word maximum)
	Category
	Description

	Advanced
	The response provides a sophisticated and thorough description of a high-capacity MIS designed for adult education. It explicitly details standardized workflows for data collection and entry that ensure accuracy and timeliness. Furthermore, it outlines robust, proactive data privacy protocols (aligned with FERPA and HIPAA) that protect sensitive participant information through encryption, secure access levels, and regular staff training.

	Adequate
	The response clearly describes the agency's MIS. It outlines the standard procedures for collecting and entering data and identifies the primary system used for data management. Basic privacy protections are in place and aligned with standard grant requirements.

	Limited
	The response acknowledges the use of an information system but lacks detail regarding specific entry or management procedures. The description of data privacy is surface-level or generic, and the narrative does not clearly establish the system's capacity for complex reporting.

	Unclear
	The response provides a vague description of data management. It is unclear what system is used or how the agency ensures the security and privacy of participant data.

	Not Applicable
	The response does not address the agency's MIS or data privacy.





B. Describe how, at a minimum, monthly attendance records and student assessments are tracked and reported. 
(200-word maximum)
	Category
	Description

	Advanced
	The response details a highly structured and reliable system for the monthly tracking of attendance and assessments. It describes a seamless integration between classroom records and the MIS, ensuring that instructional hours are captured with high fidelity. The narrative explicitly outlines a consistent reporting cycle that exceeds minimum state requirements, providing real-time data access for program monitoring.

	Adequate
	The response describes a functional system for tracking monthly attendance and student assessments. It explains the process for recording classroom hours and standardized test results and confirms that these records are reported in accordance with state and federal guidelines.

	Limited
	The response mentions that attendance and assessments are tracked but provides limited detail on the actual process or frequency of reporting. The system appears reactive rather than systematic, raising concerns about data accuracy and timeliness.

	Unclear
	The response provides a poorly defined description of how student records are tracked. It is difficult to determine if the agency maintains the required monthly records or if assessments are reported accurately.

	Not Applicable
	The response does not address the tracking or reporting of attendance and assessments.





C. Describe how the agency’s staff is assigned with clear responsibilities for data collection, data entry, attestation, and correcting errors and resolving issues. 
(200-word maximum)
	Category
	Description

	Advanced
	The response outlines a clear organizational structure for data management with defined segregation of duties. It assigns specific roles for data entry, independent attestation (verification), and technical oversight. Detailed protocols for error-detection, auditing, and issue resolution are in place, ensuring that staff are held accountable for the integrity of program data.

	Adequate
	The response describes how staff responsibilities for data management are assigned. It identifies the personnel responsible for entry and verification and outlines a basic process for correcting errors and resolving data-related issues.

	Limited
	The response indicates that data tasks are assigned but fails to show a clear division of responsibilities or a systematic process for error correction. Data integrity appears to be the responsibility of a single individual without an oversight or verification mechanism.

	Unclear
	Staff roles for data collection and management are vaguely defined. It is unclear who is responsible for the accuracy of the data or how errors are identified and corrected.

	Not Applicable
	The response does not address staff responsibilities for data management.





D. Describe how data are used for program management and program improvement, such as evaluating learning gains and student goal achievement. 
(350-word maximum)
	Category
	Description

	Advanced
	The response details a sophisticated, cyclical data review process that drives continuous program improvement. It demonstrates how administrators and instructors use data dashboards or analytics to evaluate EFL gains, student goal achievement, and transition success. The narrative provides specific examples of how data analysis has led to instructional changes, professional development adjustments, or programmatic shifts to improve performance on primary Section 116 indicators.

	Adequate
	The response clearly describes how the agency uses data to monitor program performance. It explains the process for evaluating learning gains and goal achievement and confirms that results are used to make basic adjustments to instructional services and program management.

	Limited
	The response identifies that data is collected for compliance but provides limited evidence of how it is used to drive actual program improvement. The link between data analysis and management decisions is present but not thoroughly developed.

	Unclear
	The response mentions data use in broad terms but fails to demonstrate a clear connection to program management or improvement. The strategy for using performance results to enhance services is weak or missing.

	Not Applicable
	The response does not address the use of data for program management or improvement.




12. [bookmark: _Toc224746135]Programs for Corrections Education and Other Institutionalized Individuals
Questions A and B required but are not scored.
C. Define and describe the academic program areas offered. 
(500-word maximum)
	Category
	Description

	Advanced
	The response provides a precise and comprehensive definition of all academic program areas offered within the correctional facility. It explicitly details how each program area is designed to support recidivism reduction and re-entry success. The narrative demonstrates a high level of technical sophistication, showing how academic contents are tailored to meet the specific educational needs of institutionalized individuals, including workforce preparation.

	Adequate
	The response clearly describes and defines the academic program areas offered. It identifies the core instructional components and explains how they align with the agency's mission to serve institutionalized individuals. The descriptions are factual and meet the standard requirements for program definitions.

	Limited
	The response identifies program areas but provides vague or incomplete definitions. It lacks detail on the specific academic focus of the programs and/or fails to show how they are tailored for the correctional environment.

	Unclear
	The response mentions academic programs in broad or generic terms. The definitions are poorly defined, making it difficult to assess the scope or quality of the instructional offerings.

	Not Applicable
	The response does not describe or define academic program areas for institutionalized individuals.





D. Describe how the agency will deliver these programs, including during potential lockdowns.
(500-word maximum)
	Category
	Description

	Advanced
	The response details a comprehensive delivery model that accounts for the unique constraints and safety requirements of institutionalized settings. It explicitly describes the instructional modes used including direct instruction, distance learning through secure platforms, or hybrid models and outlines specific coordination protocols with facility administrators. The narrative demonstrates a proactive strategy for maintaining high-quality instruction despite logistical barriers (such as lockdowns) including plans for secure technology access and specialized classroom management.

	Adequate
	The response clearly describes the delivery model for programs in correctional or institutional settings. It explains the instructional approach and identifies how the agency coordinates with facility staff to ensure program delivery. The plan is logical and addresses the primary operational needs of the facility while maintaining access to educational opportunities for institutionalized individuals.

	Limited
	The response acknowledges the delivery of programs but provides limited detail on the actual instructional methods or facility coordination. It may focus on general classroom activities without addressing the specific challenges of delivering services in a secure environment.

	Unclear
	The response provides a vague description of program delivery. The instructional plan is poorly defined, and it is unclear how the agency manages the logistical requirements of institutionalized settings.

	Not Applicable
	The response does not address the delivery of programs for institutionalized individuals.





E. Describe how the agency prioritizes participants’ access to the program if they are within five years of release.
(500-word maximum)
	Category
	Description

	Advanced
	The response details a robust and formalized system for prioritizing participants within five years of release, as mandated by Section 225. It describes specific intake procedures, waitlist management policies, and coordination with parole or probation departments to identify and enroll high-priority individuals. The narrative provides clear evidence of a data-driven approach to prioritization that ensures resources are targeted toward those most likely to benefit from imminent re-entry support.

	Adequate
	The response describes how the agency prioritizes individuals within five years of release. It identifies the intake protocols used to track time-to-release and confirms that priority access is granted to these participants. The strategy is compliant and supports the goal of successful re-entry and community transition.

	Limited
	The response mentions prioritization but lacks detail on the actual process or policy. It provides a limited description of how the agency identifies participants within the five-year window or how they are moved ahead of other potential learners on a waitlist.

	Unclear
	The response provides a vague statement regarding prioritization. It fails to demonstrate a structured approach to identifying or serving high-priority participants near their release date.

	Not Applicable
	The response does not address the prioritization of participants within five years of release.




13. [bookmark: _Toc220497834][bookmark: _Toc224746136]Integrated Education and Training
A. Describe in detail how the agency has implemented IET programs in the past.
(2000-word maximum)
Ensure the response addresses the following:
· Provide a comprehensive analysis of the agency's historical implementation of IET programs, detailing how the agency has successfully integrated the three required components (adult education and literacy, workforce preparation, and workforce training) under a single set of learning objectives in previous program years.
· Include a summary of historical performance data, including the number and type of career pathways and workforce training programs offered, enrollment trends, completion rates, industry-recognized training credentials earned across ELA, ABE, and ASE program areas, and employment outcomes.
· Describe the instructional evolution of the program and how previous iterations informed current strategies to achieve contextualized learning.
· Explain the systems established for managing the transition of learners from foundational skills to unsubsidized employment or postsecondary advancement. Identify specific challenges encountered during previous implementation cycles, along with the data-driven adjustments made to improve program efficacy and student persistence. 
(2000-word maximum)
	Category
	Description

	Advanced
	The response provides a longitudinal analysis of the agency's IET implementation history. It offers evidence of how the single set of learning objectives (SSLO) was designed and executed across all three components. Detailed data sets include disaggregated performance metrics for enrollment, completion, and credential attainment across ELA, ABE, and ASE program areas. The narrative provides a sophisticated instructional biography, detailing how previous failures or challenges led to specific, data-validated adjustments in current contextualization strategies. Transition systems are described as robust, showing a high-fidelity pathway from foundational skills to long-term economic self-sufficiency, backed by multiple years of employment outcome data.

	Adequate
	The response clearly describes the agency's historical implementation of IET programs. It explains the integration of the three required components under a single set of learning objectives and provides a summary of performance data, including completion rates and credentials earned. The agency identifies previous challenges and describes the adjustments made to improve the program. The narrative demonstrates a functional and compliant IET history.

	Limited
	The response mentions past IET implementation but provides a generic or incomplete analysis. Data on enrollment, credentials, or employment outcomes may be missing for certain program areas (e.g., ELA or ASE). The narrative fails to clearly articulate how the single set of learning objectives functioned in the past or lacks a detailed explanation of the program's instructional evolution.

	Unclear
	The response provides a vague or anecdotal history of IET. It fails to substantiate claims with historical performance data and provides little to no information on how the three components were integrated. The link between past challenges and current data-driven adjustments is weak or absent.

	Not Applicable
	The response does not address the historical implementation of IET programs.





B. Describe in detail how the IET program will ensure the concurrent and contextualized delivery of all three IET components (adult education and literacy, workforce preparation activities, and workforce training) for a specific occupation or occupational cluster. Explain how these components will be delivered with sufficient intensity and quality and will use occupationally relevant instructional materials to achieve a single set of learning objectives. 
(1000-word maximum)
	Category
	Description

	Advanced
	The response provides a comprehensive and technically precise plan for the concurrent delivery of the IET model. It explicitly details the SSLO and provides a mapping of how adult education and workforce preparation are contextualized within the technical training of the specific occupational cluster. The narrative demonstrates high intensity and quality through specific course schedules and identified industry-standard instructional materials. It proves that the three components are not merely sequential but occur simultaneously in a unified learning environment.

	Adequate
	The response clearly describes the plan for concurrent and contextualized IET delivery for a specific occupation. It explains how the three components are integrated under a single set of learning objectives and provides evidence of appropriate instructional intensity. The identified materials are relevant to the occupation and support the achievement of program goals.

	Limited
	The response identifies the components but provides limited detail on how they are delivered concurrently. The integration may appear sequential, and the single set of learning objectives may lack the technical depth required to unify the literacy and training portions of the program.

	Unclear
	The response mentions the IET components in broad terms but fails to demonstrate a clear plan for integration or contextualization. The instructional schedule appears insufficient to meet intensity requirements, and the link to a specific occupation is weak.

	Not Applicable
	The response does not address the concurrent delivery of IET components.





C. Describe how the IET program will directly prepare and place adult education students into unsubsidized employment in in-demand industries and occupations, ultimately leading to economic self-sufficiency. Detail the specific career pathways offered and how they align with identified regional labor market needs.
(1000-word maximum)
	Category
	Description

	Advanced
	The response provides a robust, data-driven alignment between the IET program and the most current regional Labor Market Information. It details high-demand career pathways and provides a specific, proactive strategy for student placement into unsubsidized employment that exceeds entry-level wages. The narrative demonstrates how the program's technical training and credentialing directly empower students to achieve long-term economic self-sufficiency, supported by letters of commitment or specific hiring partnerships with local employers.

	Adequate
	The response identifies the in-demand industries and specific career pathways offered by the IET program. It outlines a logical plan for preparing students for employment and explains how the agency supports placement into unsubsidized jobs. The alignment with regional labor market needs is clear and based on standard workforce data.

	Limited
	The response identifies industries but provides limited detail on placement mechanisms. The alignment with regional needs is stated but lacks supporting labor market evidence or a clear strategy for helping students to achieve long-term economic self-sufficiency.

	Unclear
	The response mentions employment in broad terms but fails to provide specific career pathways or evidence of labor market alignment. The strategy for transitioning students into unsubsidized employment is poorly defined or non-existent.

	Not Applicable
	The response does not address employment placement or career pathways in the IET context.





D. [bookmark: _Int_UswDYJpb]Detail how the IET program will ensure strong integration with the local workforce development system and its functions, including formal agreements or MOUs with WIOA Title I, III, and IV partners and employers. Explain how this coordination will enhance service delivery and promote co-enrollment for IET participants. 
(1000-word maximum)
	Category
	Description

	Advanced
	The response provides high-level evidence of system-wide integration, citing specific formal MOUs and Infrastructure Funding Agreements with Title I, III, and IV partners. It details an advanced co-enrollment workflow that streamlines intake, assessment, and supportive service delivery across multiple funding streams. The narrative explicitly describes how these partnerships reduce duplication of services and provides specific examples of employer-led curriculum review or co-funding of training components.

	Adequate
	The response clearly describes the coordination between the IET program and the local workforce system. It identifies key partners and explains the role of MOUs in facilitating co-enrollment and service delivery enhancements. The agency demonstrates a functional approach to collaborative work within the WIOA framework.

	Limited
	The response acknowledges the need for integration but provides vague information regarding formal agreements or specific partner roles. The plan for co-enrollment is present but lacks procedural detail, and the connection to Title I, III, or IV partners appears surface-level.

	Unclear
	The response mentions workforce partners in general terms but fails to describe formal MOUs or functional integration. Coordination is described at a superficial level without a clear impact on IET service delivery or student outcomes.

	Not Applicable
	The response does not address workforce system integration or formal agreements.





E. Describe how bridge programming and other transition activities will prepare adult education students (ELA, ABE, ASE, where applicable) with foundational skills for successful entry into IET. Include specific data points that will be tracked to monitor the effectiveness of these bridge programs and activities.
(1000-word maximum)
	Category
	Description

	Advanced
	The response details a sophisticated bridge model that serves as a pipeline for ELA, ABE, and ASE students into IET. It explicitly describes the curriculum scaffolding used to build the academic and technical pre-requisites required for the specific IET track. Furthermore, it identifies a comprehensive array of data points used to measure the effectiveness of the transition activities and inform continuous program redesign.

	Adequate
	The response describes bridge programming and transition activities that support student readiness for IET. It identifies the foundational skills targeted and lists the metrics that will be tracked to evaluate the success of the bridge model. The transition pathway is logical and clearly defined.

	Limited
	The response mentions bridge activities but fails to clearly link them to the technical requirements of the IET program. Data points for monitoring are listed but are generic or fail to measure the actual effectiveness of the transition itself. The narrative focuses more on general foundational skills than on IET preparation.

	Unclear
	The response provides a weak or vague description of bridge programming. It fails to identify meaningful data points for tracking student progress, and the connection between transition activities and successful IET entry is not well-articulated.

	Not Applicable
	The response does not address bridge programming or transition activities.





F. Outline the plan to ensure that instructors, counselors, and administrators involved in IET program delivery are well-trained, highly qualified, and properly credentialed. Describe how they will have access to high-quality, relevant, and meaningful professional development specifically tailored to the unique demands of integrated and contextualized instruction. 
(1000-word maximum)
	Category
	Description

	Advanced
	[bookmark: _Int_yHcwgt29][bookmark: _Int_XiZ8DFqI]The response details a rigorous credentialing and PD strategy specifically designed for the IET team teaching or integrated instruction environment. It provides a comprehensive training calendar that includes specialized IET pedagogy, collaborative planning techniques, and industry-specific certifications for academic instructors. The narrative demonstrates that counselors and administrators also receive targeted training on IET-specific recruitment, career advising, and compliance-driven data management, ensuring a high-quality, unified program staff.

	Adequate
	The response outlines the qualifications for IET instructors and staff and describes a structured PD plan. The training topics mentioned are relevant to integrated instruction and address the specific competencies needed to deliver the three IET components. Staff are shown to meet all required state and local credentialing standards for their respective roles.

	Limited
	The response lists general staff qualifications but provides limited information on PD that is specifically tailored to the IET model. The plan for training administrators or counselors may be less developed than the plan for instructors, or PD may focus on general adult education rather than the unique demands of contextualization.

	Unclear
	The response mentions staff training in general terms but lacks a formal plan or specific standards for IET-related credentials. Professional development is not clearly linked to the demands of integrated and contextualized instruction.

	Not Applicable
	The response does not address staff qualifications or IET-specific professional development.





G. Describe the internal monitoring and evaluation framework used to ensure the fidelity of the IET delivery model. Detail the quality assurance measures that verify the consistent maintenance of integration and simultaneity across all three components (adult education, workforce preparation, and workforce training) in accordance with the single set of learning objectives.
(1000-word maximum)
	Category
	Description

	Advanced
	The response provides a sophisticated internal monitoring and quality assurance framework designed to verify the process of IET. It details specific verification tools, such as joint-planning audits, weekly syllabus cross-checks, and classroom observations specifically focused on the simultaneity of the three components. The plan includes a data-driven model fidelity checklist and outlines a formal protocol for identifying and remediating instructional drift to ensure the Single Set of Learning Objectives remains the anchor of every lesson.

	Adequate
	The response describes clear measures to monitor the fidelity of IET delivery. It identifies internal quality assurance protocols, such as regular staff meetings and progress reviews, to ensure that the required integration of adult education, workforce preparation, and training is maintained. The agency demonstrates a functional system for verifying that the program stays true to its integrated design.

	Limited
	The response focuses heavily on outcomes (e.g., student test scores) rather than on the fidelity of the delivery model itself. It mentions quality assurance but lacks a formal or structured process for verifying that simultaneity and integration are occurring in the classroom in accordance with the single set of learning objectives.

	Unclear
	The response provides a vague or incomplete description of fidelity monitoring. Internal quality assurance measures are mentioned but not defined, making it difficult to understand how the agency ensures the IET model is being implemented with integrity.

	Not Applicable
	The response does not address program fidelity or internal quality assurance.
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