[bookmark: _Toc95141850]California Department of Education
[bookmark: _Toc100318027][bookmark: _Toc95472514][bookmark: _Toc140496110][bookmark: _Toc225231250][bookmark: _Toc100318028]Report to the Legislature:
California American Indian Education Centers
[bookmark: _Toc529878782][bookmark: _Toc529884149][bookmark: _Toc529946433][image: Official seal of the California Department of Education]
Prepared by:
Student Achievement and Support Division
Student Success and Career Readiness Branch
January 1, 2026
Description:	This report includes information from the 2020–21, 2021–22, 2022–23, 2023–24, & 2024–25 School years.
Authority:	California Education Code 33384(a)(2)
Recipient:	California Legislature

Due Date:	On or before January 1, 2026

2
Table of Contents
Report to the Legislature: California American Indian Education Centers	1
Executive Summary	2
Introduction	3
Purpose and Intent of the Program	3
Need for the Program	4
Table 1: Annual American Indian/Alaska Native Student Enrollment Numbers and Percentages	4
Table 2: California Assessment of Student Performance and Progress (CAASPP) – English Language Arts Performance, Grade Three	6
Table 3: California Assessment of Student Performance and Progress (CAASPP) – Mathematics, All Grades 	7
Table 4: Percentage of Four-Year Adjusted Cohort Graduation Rate for American Indian, Non-Hispanic Compared to White, Non-Hispanic Students, in the 2024–25 School Year	7
Table 5: A-G Requirements/Meeting UC/CSU Requirements	8
Table 6: Chronic Absenteeism Rates	9
Summary	9
AIEC Services	10
Table 7: AIEC Total Allocation, Number of Students Served, and Attendance in 2020–25	12
Table 8: Types of School Year Services and Number of Students Receiving Services for All AIECs, in 2020–25	13
Table 9: Types of Summer Services and Number of Students Receiving Services for All AIECs, for 2020–21 through 2024–25	14
Funding	16
State-Level Monitoring	16
Conclusion	17
Recommendations	17

California Department of Education
Report to the Legislature:
California American Indian Education Centers Report
California Department of Education
Report to the Legislature:
California American Indian Education Centers Report

1
[bookmark: _Toc225231251]Executive Summary
This report contains findings and recommendations regarding the California American Indian Education Centers (AIECs) program, as required by California Education Code (EC) Section 33384(a)(2) which states that “on or before January 1, 2021, and every five years thereafter, the department shall report all of the following information to the appropriate fiscal and policy committees of the Legislature: (A) Consolidated results for all centers, consistent with federal law regarding the privacy of pupil information; (B) Information required to evaluate the consolidated results; (C) Recommendations for program improvement.” The program was established to strengthen the delivery of instructional services to American Indian students within the public schools using educational resource centers. The primary focus of the AIECs is on providing direct services to improve achievement in reading/language arts, and mathematics. A secondary but equally important purpose is to build student self-concept through cultural activities. The desired outcome of these activities is to create a skilled, educated workforce in the American Indian community and in California.
Since their implementation, the AIECs have touched the lives of hundreds of American Indian/Alaska Native (AI/AN) families. In 2013–19, over 1,500 AI/AN students received services during the school year and over 1,000 AI/AN students received services in the summer. Due to the pandemic and its impact on services provided by AIECs, data is not available for the 2020–21 and 2021–22 school years. In 2022–25, over 2,201 AI/AN students received services during the school year and 1,468 in the summer. Thousands of California residents, both AI/AN and non-native students, received the benefits of the AIECs’ cultural programming.
This report indicates that the AIECs are providing the services enumerated in EC Section 33381. Key findings include:
· All centers report that they are providing programs that are designed to improve the self-concept of participants by focusing on cultural activities
· All centers report that they are providing academic services with particular emphasis on reading and mathematics
You can find this report on the California Department of Education (CDE) American Indian Resources web page at https://www.cde.ca.gov/sp/ai/re/lraiec21.asp. If you have any questions regarding this report or would like a copy of this report, please contact Amber "Jade" Tyner, American Indian Education Consultant, Student Achievement and Support Division, by phone at 916-319-0506 or by email at ATyner@cde.ca.gov.

[bookmark: _Toc225231252]Introduction
In 1974, California set precedence in its goal to honor historical obligations in the education of AI/AN people through the establishment of the AIEC Program through SB 2264, which established EC sections 526-530, currently EC sections 33380-85. The intent is to provide educational services that promote AI/AN student academic success by providing community-based programs to address the unique academic and cultural needs of AI/AN students in public schools in California. The initial allocation totaled $400,000, of which $350,000 was awarded to 10 programs through a grant application process and $50,000 was used for state administration. The funds have risen to the 2024–25 allocation of $5,210,000, which is allocated to the 23 currently funded AIECs.
Each of the centers serves as an educational resource in AI/AN communities for AI/AN students, parents, and public schools. A student’s heritage may be from any of the 109 recognized California tribes, one of the many unrecognized California tribes, or any of the hundreds of tribes from across the country. The primary emphasis is on direct services to improve achievement in reading/language arts and mathematics. A secondary purpose is to build student self-concept through cultural activities. The primary outcome of these activities is to create a skilled, educated workforce in the AI/AN community and in California.
[bookmark: _Toc225231253]Purpose and Intent of the Program
The purpose and intent of this program are enumerated in EC Section 33381 and include:
a. Improve the academic achievement of American Indian pupils in kindergarten and grades one to twelve, inclusively;
b. Improve the self-concept and sense of identity of American Indian pupils and adults,
c. Serve as a center for related community activities,
d. Provide individual and group counseling to pupils and adults related to personal adjustment, academic progress, and vocational planning;
e. Create and offer coordinated programs with the public schools,
f. Provide a focus for summer cultural, recreational, and academic experiences;
g. Create and offer adult classes and activities that benefit parents or guardians of pupils in its programs,
h. Provide training programs to develop pathways to college and the workplace for American Indian pupils,
i. Provide American Indian educational resource materials to pupils, their parents, and the schools they attend to ensure appropriate tribal histories and cultures are made available.
[bookmark: _Toc225231254]Need for the Program
Table 1 shows enrollment trends for AI/AN students, Non-Hispanic, in California public schools over five school years from 2020–21 to 2024–25. It includes two pieces of information for each year: the number of students enrolled in kindergarten through grade twelve and the percentage these students represent of the total statewide enrollment.
In the 2020–21 school year, there were approximately 28,000 students who identified as AI/AN, Non-Hispanic. These students represented 0.48 percent of all students enrolled in California public schools. In 2021–22, the number decreased to 27,000 students, which accounted for 0.46 percent of statewide enrollment. In 2022–23, enrollment declined further to 26,108 students, representing 0.45 percent of the total student population. The downward trend continued in 2023–24, when enrollment dropped to 25,424 students, or 0.44 percent of statewide enrollment. By 2024–25, the number of students fell to 24,822, which is 0.43 percent of the total enrollment.
Overall, the data shows a consistent decline in both the number and percentage of AI/AN students over this five-year period. Enrollment decreased by 3,178 students from 2020–21 to 2024–25, and the percentage of total enrollment fell from 0.48 percent to 0.43 percent. This trend highlights the importance of monitoring and addressing factors that may contribute to declining enrollment among Native students in California. 
[bookmark: _Toc225231255]Table 1: Annual American Indian/Alaska Native Student Enrollment Numbers and Percentages[footnoteRef:1]   [1:  DataQuest - Accessing Educational Data] 

	Metric
	2020–21
	2021–22
	2022–23
	2023–24
	2024–25

	Number of Students, K–12
	28,000
	27,000
	26,108
	25,424
	24,822

	Percent of Total Student Enrollment
	0.48%
	0.46%
	0.45%
	0.44%
	0.43%


Table 2 presents the Grade Three California Assessment of Student Performance and Progress (CAASPP) English Language Arts results for AI/AN, Non-Hispanic, students from 2020–21 through 2024–25. Grade three was chosen because it is a future indicator of success in later grades. According to findings from a 2012 study, the relative predictive power of grade three reading proficiency for identifying students at risk of not graduating from high school is significant.[footnoteRef:2] Due to the U.S. Department of Education’s waiver of federal testing requirements following the abrupt shift to remote instruction in March 2020, statewide administration in 2020–21 was irregular; therefore, results from that year should be interpreted with caution. [2:  Hernandez, Donald J., “Double Jeopardy: How Third Grade Reading Skills and Poverty Influence High School Graduation”, 2012, The Annie E. Casey Foundation, Baltimore, Maryland, found at http://www.aecf.org/m/resourcedoc/AECF-DoubleJeopardy-2012-Full.pdf] 

Across the five-year period, the percentage of AI/AN third‑grade students who Exceeded or Met the English Language Arts (ELA) standard remained consistently below statewide averages but showed modest year‑to‑year fluctuation. In 2020–21, 8.1 percent of students exceeded the standard and 14.2 percent met it. These proportions gradually increased, reaching 14.6 percent and 15.8 percent respectively in 2023–24 before adjusting to 13.1 percent and 16.6 percent in 2024–25.
Performance in the Nearly Met category remained relatively stable over the five years, ranging between 22 and 25 percent. The proportion of students who Did Not Meet the standard decreased from 52.9 percent in 2020–21 to 45.4 percent in 2022–23, before rising slightly to 46.2 percent in 2024–25.
Overall, the data reflect gradual improvement following the pandemic-impacted 2020–21 school year, with year‑to‑year variation that may reflect both recovery from instructional disruptions and ongoing disparities in academic outcomes for AI/AN students.
	
[bookmark: _Toc225231256]Table 2: California Assessment of Student Performance and Progress (CAASPP) – English Language Arts Performance, Grade Three[footnoteRef:3] [3:  DataQuest - Accessing Educational Data] 

* The U.S. Department of Education waived federal testing requirements following abrupt school closures for in-person instruction in March 2020 due to the pandemic. The following is a comparison of AI/AN student performance on grade three English Language Arts:
	Year
	Standard Exceeded
	Standard Met
	Standard Nearly Met
	Standard Not Met

	2020–21*
	8.1%
	14.2%
	24.9%
	52.9%

	2021–22
	12.6%
	17.2%
	24.4%
	45.9%

	2022–23
	12.8%
	17.7%
	24.1%
	45.4%

	2023–24
	14.6%
	15.8%
	22.3%
	47.3%

	2024-25
	13.1%
	16.6%
	24.2%
	46.2%


Table 3 presents CAASPP Mathematics results for AI/AN, Non-Hispanic, students across all tested grades from 2020–21 through 2024–25. As noted previously, the 2020–21 school year occurred under a federal waiver of testing requirements due to pandemic‑related disruptions; therefore, results from that year should be interpreted with caution.
Across the five-year period, AI/AN student performance in Mathematics shows gradual but modest improvement. The percentage of students Exceeding the standard increased from 6.8 percent in 2020–21 to 10.1 percent in 2024–25. Similarly, the percentage Meeting the standard rose from 11.8 percent in 2020–21 to 13.4 percent in 2024–25, with consistent gains after the initial pandemic-affected year.
Rates for students Nearly Meeting the standard remained relatively stable, fluctuating within a narrow range between 23 and 26 percent over the five years. Meanwhile, the percentage of students who Did Not Meet the standard decreased from 55.8 percent in 2020–21 to 53.2 percent in 2024–25, reflecting slow but ongoing improvement in overall performance.
Overall, Mathematics performance for AI/AN students demonstrates incremental progress following the statewide disruptions of 2020–21, though results continue to indicate persistent disparities and the need for targeted, culturally grounded academic support strategies.
[bookmark: _Toc225231257]Table 3: California Assessment of Student Performance and Progress (CAASPP) – Mathematics, All Grades [footnoteRef:4] [4:  DataQuest - Accessing Educational Data] 

	Year
	Standard Exceeded
	Standard Met
	Standard Nearly Met
	Standard Not Met

	2020–21*
	6.8%
	11.8%
	25.6%
	55.8%

	2021–22
	7.8%
	12.9%
	24.8%
	54.5%

	2022–23
	8.4%
	13.5%
	23.9%
	54.1%

	2023–24
	9.1%
	13.4%
	23.0%
	54.4%

	2024–25
	10.1%
	13.4%
	23.3%
	53.2%


Table 4 shows California graduation rates for AI/AN, Non-Hispanic, students. In the 2024–25 school year, AI/AN students graduated at a rate of 80%, while White, Non-Hispanic students graduated at 88.8%. The statewide average is 87.5%, these numbers highlight a gap of 7.5 percentage points between the statewide average and an 8.8% gap between AI/AN and White students, underscoring the need for targeted interventions and culturally responsive support systems.
[bookmark: _Toc225231258]Table 4: Percentage of Four-Year Adjusted Cohort Graduation Rate for American Indian, Non-Hispanic Compared to White, Non-Hispanic Students, in the 2024–25 School Year[footnoteRef:5] [5:  DataQuest - Accessing Educational Data] 

	American Indian/Alaska Native
	White
	Statewide

	80%
	88.8%
	87.5%


Table 5 presents the percentage of AI/AN students completing the A–G course requirements needed for eligibility to the University of California and California State University systems. The data show a substantial disparity in A–G completion rates between AI/AN students and their peers statewide. In the most recent year, 27 percent of AI/AN students met the A–G requirements, compared to 52.2 percent of White students and 47.2 percent statewide.
These results highlight persistent gaps in college‑preparatory course access, completion, and readiness for AI/AN students, underscoring the need for targeted support, culturally responsive guidance, and strengthened partnerships with Tribal Nations and communities to ensure equitable pathways to post-secondary opportunities.
[bookmark: _Toc225231259]Table 5: A-G Requirements/Meeting UC/CSU Requirements[footnoteRef:6] [6:  DataQuest - Accessing Educational Data (CA Dept of Education)] 

	American Indian/Alaska Native
	White
	Statewide

	27%
	52.2%
	47.2%


Table 6 presents chronic absenteeism rates for AI/AN students compared with White students and the statewide average from 2020–21 through 2024–25. The data show that AI/AN students consistently experience significantly higher rates of chronic absenteeism than their peers.
In 2020–21, during the first full year of pandemic‑related disruptions, chronic absenteeism among AI/AN students were 26.9 percent, compared with 10 percent for White students and 14.3 percent statewide. Rates climbed sharply in 2021–22, with AI/AN students reaching 43.6 percent, the highest rate in the five‑year period. Rates for both White students and statewide averages also increased that year, though at substantially lower levels.
Following this peak, AI/AN absenteeism began a gradual decline, falling to 36.3 percent in 2022–23 and 33 percent in 2023–24. By 2024–25, the rate had decreased further to 31.6 percent, indicating continued improvement but remaining well above the rates for White students (15.1 percent) and the statewide average (19.4 percent).
Overall, the data reflects ongoing and disproportionate challenges in school attendance for AI/AN students across the state. These patterns underscore the need for targeted interventions, culturally responsive engagement strategies, and strengthened collaboration with Tribal Nations and communities to address systemic barriers to regular attendance.
[bookmark: _Toc225231260]Table 6: Chronic Absenteeism Rates[footnoteRef:7] [7:  DataQuest - Accessing Educational Data (CA Dept of Education)] 

	Year
	American Indian/Alaska Native
	White
	Statewide

	2020–21
	26.9%
	10%
	14.3%

	2021–22
	43.6%
	23.2%
	30%

	2022–23
	36.3%
	19.7%
	24.9%

	2023–24
	33%
	15.9%
	20.4%

	2024–25
	31.6%
	15.1%
	19.4%


AI/AN students experience chronic absenteeism at rates approximately twice those of White students and well above the statewide average, with multi‑year gaps exceeding 11–20 percentage points. Despite recent statewide improvements, AI/AN absenteeism has not recovered at the same pace, indicating a need for targeted, culturally grounded interventions.
[bookmark: _Toc225231261]Summary
Across five school years (2020–21 to 2024–25), American Indian/Alaska Native (AI/AN) enrollment in California public schools declined from approximately 28,000 to 24,822 students, falling from 0.48 percent to 0.43 percent of the statewide student population. While this trend reflects a shrinking reported student population, it may also be influenced by factors such as student self‑identification or reporting practices. Regardless of the underlying causes, the data underscores the importance of strengthening Native student identification processes and supporting efforts that promote belonging, engagement, and retention for AI/AN students across the state.
Student outcome data highlight persistent inequities across academic achievement, college‑readiness, and attendance. CAASPP results in English Language Arts and Mathematics show gradual improvement following the pandemic, but AI/AN students remain markedly underrepresented in the Met and Exceeded achievement levels and consistently overrepresented in the Not Met category. Only 27 percent of AI/AN students complete the A–G requirements for UC/CSU eligibility, compared with more than half of White students, and chronic absenteeism remains disproportionately high at 31.6 percent in 2024–25. Together, these indicators point to ongoing opportunity gaps and reinforce the need for culturally grounded strategies, meaningful collaboration with Tribal Nations, and targeted supports designed to improve educational outcomes and school engagement for Native students statewide.
[bookmark: _Toc225231262]AIEC Services
American Indian families want their students to “succeed.” Often, the families’ definitions of success may include remaining close to family and traditions and learning more about their culture and traditions. Many communities value membership, contribution, collective effort, and mutual respect and have ambivalent or negative reactions to certain types of competition or recognition. The AIECs serve as community centers by offering desired services to American Indian students and their families. The cultural aspects of the AIECs are woven into every aspect of the provision of services. This model accounts for their success and longevity in their communities. The AIECs provide an opportunity for American Indian students to learn and become proud of their traditional cultures and form a positive self-concept. The AIECs report a significant reduction in the school dropout and absenteeism rates among the students they serve. The AIECs provide a link between the Native American community and the local schools.
The AIECs specifically address the academic and cultural issues that are important for the success of American Indian students. Youth gain awareness of their heritage and history and receive culturally relevant educational support that has a long-term impact. The services provided help to increase academic performance in reading/language arts and mathematics; improve self-esteem and self-concept; and reduce dropout rates. Through this work, American Indian youth gain a strong cultural identity, become advocates for their culture, and succeed in school.
The AIECs provide academic assistance to American Indian students by offering an array of supplemental services, including small group, after-school academic tutoring programs, and individual academic tutoring programs at all grade levels. The AIECs participate in training sponsored by school districts and county offices of education. These training courses help train AIEC staff on current educational pedagogies. AIEC staff also receive training in the curriculum adopted by the local district. The training AIEC staff receives enables them to provide quality services to the American Indian students and families they serve.
Every AIEC Program offers most of the services listed in EC Section 33381. The most recent research on American Indian education has revolved around culturally based education (CBE). CBE is strongly advocated by researchers studying the school achievement of native students; they have found a connection between low achievement and low cultural relevance for American Indian students. Some effective teaching practices that have been identified for American Indian students in schooling thus far are small group settings and a collaborative environment, curriculum relevancy, high expectations and high standards, and respect for students’ backgrounds. All the AIEC programs employ these practices. The Native American Studies Model Curriculum will serve to further support AIECs with CBE.
Although the intent of the program has been met with the AIECs’ current operation, primary funding levels make providing all the services enumerated in EC Section 33381 cost‑prohibitive. This challenge is even more pronounced for rural AIECs, where funding does not cover the added costs associated with extended travel distances, transportation needs, and longer travel times to and from schools and student or family homes. As a result, the AIECs mainly provide academic assistance to American Indian students in reading/language arts and mathematics; offer educational experiences that honor and encourage the maintenance of American Indian culture and language; and emphasize becoming successful by combining culture and education. 
The AIECs receive annual state allocations to provide academic, cultural, and community‑based services to Native students, and participation in these programs varies based on staffing, center capacity, and student needs. Each year, AIECs report the total amount of award funding received, the number of registered students who completed at least twelve hours of services, and schoolyear and summer attendance rates, along with the school attendance rate for AIEC‑registered students. As with other AIEC reporting, statewide school closures and pandemic‑related disruptions affected data collection. Reporting for 2019–20 was suspended under Governor Newsom’s Executive Order N‑26‑20, and data for 2020–21 and 2021–22 were incomplete. Full reporting resumed in 2022–23, providing a clearer picture of AIEC program participation and attendance outcomes.
Table 7 shows the annual AIEC award amount, the number of students completing twelve or more hours of services, and associated attendance rates from 2020–21 through 2024–25. In 2020–21, AIECs received $3,497,624, but student counts and attendance data were unavailable. In 2021–22, AIECs received $4,468,000, and data remained incomplete. In 2022–23, full reporting resumed, with AIECs receiving $4,762,000 and serving 840 students who met the twelve‑hour service threshold. That year, the AIEC school‑year attendance rate was 50 percent, the summer attendance rate was 71 percent, and AIEC‑registered students had a school attendance rate of 91 percent. In 2023–24, AIECs received $5,154,000 and served 587 students; the AIEC school‑year attendance rate increased to 59 percent, the summer attendance rate rose to 82 percent, and the school attendance rate for AIEC students remained at 91 percent. In 2024–25, AIECs received $5,210,000 and served 781 students, with a school‑year attendance rate of 56 percent, a summer attendance rate of 70 percent, and a school attendance rate of 89 percent for AIEC‑registered students. These data reflect increasing program funding over time, fluctuations in the number of students completing twelve hours of services, and consistently strong school attendance rates among AIEC‑served students once full reporting resumed.
[bookmark: _Toc225231263]Table 7: AIEC Total Allocation, Number of Students Served, and Attendance in 2020–25[footnoteRef:8] [8:  DataQuest - Accessing Educational Data] 

* The COVID-19 pandemic and subsequent stay-at-home order, including Governor Newsom’s Executive Order N-26-20, which closed schools in California, the 2019–20 and for some schools even longer. AIEC data collection was suspended for the 2019–20 grant year and data collection for the 2020–21 and 2021–22 grant year was incomplete due to circumstances stemming from the COVID-19 pandemic.
	Year
	Award
	Number of students who received over 12 hours
	AIEC School Year Attendance Rate
	AIEC Summer Attendance Rate
	School Attendance Rate

	2020-21
	$3,497,624
	*
	*
	*
	*

	2021–22
	$4,468,000
	*
	*
	*
	*

	2022–23
	$4,762,000
	840
	50%
	71%
	91%

	2023–24
	$5,154,000
	587
	59%
	82%
	91%

	2024–25
	$5,210,000
	781
	56%
	70%
	89%


The American Indian Education Centers (AIECs) provide a range of instructional, cultural, and leadership‑focused services during the regular school year, tailored to the needs of local Tribal communities. A single student may receive multiple services, and participation varies across centers based on local program design, staffing, and community priorities. As with other AIEC data sets, service reporting was suspended for the 2019–20 school year due to statewide school closures under Governor Newsom’s Executive Order N‑26‑20, and complete data were not collected in 2020–21 and 2021–22 as centers navigated continued pandemic‑related disruptions. Full reporting resumed in 2022–23, providing a clearer picture of the number of students participating in instructional and cultural support services.
Table 8 shows the categories of school‑year services offered by AIECs from 2020–21 through 2024–25 and the number of students who received each service once complete data collection resumed. In 2022–23, AIECs served 343 students through in‑class support, 569 through one‑on‑one or small‑group tutoring, and 480 through large‑group tutoring; no students participated in self‑directed academic services that year. Cultural activities served 488 students, youth leadership programming served 450 students, and 317 students received personal adjustment, vocational, or individualized academic support. In 2023–24, 97 students received in‑class services, 437 received one‑on‑one or small‑group tutoring, and 319 participated in large‑group tutoring, while 348 students participated in cultural activities, 348 in youth leadership programming, and 104 in personal or vocational adjustment services; again, there were no self‑directed academic services. By 2024–25, 126 students received in‑class services, 646 received one‑on‑one or small‑group tutoring, and 553 participated in large‑group tutoring, while 553 participated in cultural activities, 552 in youth leadership programming, and 235 in personal adjustment or vocational services, with no participation recorded in self‑directed academic services across these three years.
[bookmark: _Toc225231264]Table 8: Types of School Year Services and Number of Students Receiving Services for All AIECs, in 2020–25 
* The COVID-19 pandemic and subsequent stay-at-home order, including Governor Newsom’s Executive Order N-26-20, which closed schools in California, the 2019–20 AIEC data collection was suspended.
	Type of Services
	2020–21
	2021–22
	2022–23
	2023–24
	2024–25

	In-Class
	*
	*
	343
	97
	126

	One-on-One and Small Group Tutoring Hours
	*
	*
	569
	437
	646

	Large Group Tutoring Hours
	*
	*
	480
	319
	553

	Self-Directed Academic Service
	*
	*
	0
	0
	0

	Cultural Activities 
	*
	*
	488
	348
	553

	Youth Leadership 
	*
	*
	450
	348
	552

	Individual/Group Personal Adjustment/Vocational Academic Hours
	*
	*
	317
	104
	235



The AIEC summer program provides AI/AN students with academic, cultural, and leadership-focused services that complement school‑year programming and offer additional support during the summer months. As with school‑year services, individual students may participate in multiple offerings, and service delivery varies across centers based on community needs and available programming. Data collection was suspended in 2019–20 due to statewide school closures and was inconsistent for 2020–21 and 2021–22 as AIECs continued to navigate pandemic-related disruptions. Complete and reliable data resumed in 2022–23, allowing for clearer analysis of participation trends and the scope of summer services provided to American Indian/Alaska Native students.
Table 9 shows the categories of services offered during the AIEC summer program from 2020–21 through 2024–25 and the number of students who received each service. In 2022–23, no students received in‑class or self‑directed academic services, while 378 students participated in one‑on‑one or small‑group tutoring, 560 participated in large‑group tutoring, 560 participated in cultural activities, 560 participated in youth leadership, and 314 received personal adjustment or vocational support. In 2023–24, 65 students received in‑class support, 297 received one‑on‑one or small‑group tutoring, 533 participated in large‑group tutoring, and 533 participated in both cultural activities and youth leadership, with 176 receiving personal adjustment or vocational services; again, no students received self‑directed academic services. In 2024–25, 78 students participated in in‑class services, 171 received one‑on‑one or small‑group tutoring, 532 participated in large‑group tutoring, 532 participated in cultural activities, 523 participated in youth leadership, and 151 received personal adjustment or vocational support, with no participation recorded in self‑directed academic services. These data demonstrate consistent implementation of core Request for Applications (RFA)‑aligned summer services, high levels of engagement in large‑group tutoring, cultural activities, and youth leadership, and year‑to‑year variation in tutoring and personal adjustment services based on program emphasis and student needs.
[bookmark: _Toc225231265]Table 9: Types of Summer Services and Number of Students Receiving Services for All AIECs, for 2020–21 through 2024–25
* The COVID-19 pandemic and subsequent stay-at-home order, including Governor Newsom’s Executive Order N-26-20, which closed schools in California, the 2019–20 AIEC data collection was suspended and data from 2020–21 and 2021–22 was inconsistent.
	Type of Services
	2020–21
	2021–22
	2022–23
	2023–24
	2024–25

	In-Class
	*
	*
	0
	65
	78

	One-on-One and Small Group Tutoring Hours
	*
	*
	378
	297
	171

	Large Group Tutoring Hours
	*
	*
	560
	533
	532

	Self-Directed Academic Service
	*
	*
	0
	0
	0

	Cultural Activities Hours
	*
	*
	560
	533
	532

	Youth Leadership Hours
	*
	*
	560
	533
	523

	Individual/Group Personal Adjustment/Vocational Academic Hours
	*
	*
	314
	176
	151


According to the End-of-Year Reports for the years 2020–21 to 2024–25, the AIECs provided services that meet all the requirements of this program, which are enumerated in EC sections 33380–33385.
AIECs provide a wide range of services and supports tailored to the unique needs of the American Indian populations they serve. These services and support include, but are not limited to, the following:
· Improve the academic achievement of American Indian students with particular emphasis on reading and mathematics,
· Improve the self-concept of American Indian students and adults,
· Increase the employment of American Indian adults,
· Serve as a center for related community activities,
· Provide tutorial assistance to pupils in all areas but with an emphasis on reading and mathematics,
· Provide individual and group counseling to pupils and adults related to personal adjustment, academic progress, and vocational planning,
· Provide coordinated programs with the public schools,
· Provide adult classes and activities,
· Provide libraries and other related educational materials,
· Provide Indigenous language instruction and support,
· Provide American Indian educational resource materials to students, their parents, and the schools they attend to ensure that information on appropriate tribal histories and cultures is made available;
· Provide college and university campus visits,
· Create and offer coordinated programs with local public schools,
· Provide support to parents to grow their capacity to support their children,
· Provide presentations and trainings to local school district faculty and staff, highlighting issues unique to the American Indian community such as American history from an indigenous perspective and unique holidays and customs.
· Bring together community members to participate in a variety of cultural arts and crafts, including, but not limited to wood working, weaving, beading, and drum construction.
[bookmark: _Toc225231266]Funding
The AIEC Program is on a five-year cycle and runs a competitive grant every five years. Funding levels have remained relatively stable and have gone up incrementally through cost-of-living adjustment of yearly allocations. The current five-year cycle spans 2024–29.
The AIECs currently adhere to an October 1 through September 30 funding year. This allows the AIECs to plan and offer summer enrichment services with guaranteed funding. There is an unmet need for services in many areas of California. Several centers have requested additional funds to open satellite centers. Using this model, the AIECs could expand services at a lower overhead cost.
CDE supports one full-time employee as an American Indian Education Programs Consultant for the administration of this program from CDE’s general fund.
[bookmark: _Toc225231267]State-Level Monitoring
AIECs are not school-based programs and are not included in the state’s Compliance Review process. Current state law requires, as a condition of continued funding, that the AIECs collect and report annual site evaluation data that measures the number of students served, the services provided to students, the academic performance of students served, and the extent to which the program goals are being met.[footnoteRef:9] CDE staff have implemented a fiscal monitoring plan. The AIECs submit quarterly fiscal reports that include a copy of the general ledger. They are also required to submit an annual audit of revenues and expenditures. [9:  Due to the COVID-19 pandemic and subsequent stay-at-home orders, including Governor Newsom’s Executive Order N-26-20, which closed schools in California, the 2019–20 AIEC data collection was suspended.] 

The State Board of Education adopted the Guidelines for the Implementation of the AIEC Program in 2007. These can be found in California Code of Regulations, Title 5, Sections 11996–11996.11 and have served to strengthen the AIEC Program.
[bookmark: _Toc225231269]Recommendations
1. Increase funding to fully support an American Indian Education Programs Consultant and a Fiscal Analyst whose responsibilities focus exclusively on AIEC programs. Broader American Indian education issues should be supported by additional personnel, ensuring that AIEC needs receive consistent, specialized attention.
2. Provide resources for the AIEC Consultant and Fiscal Analyst to conduct site visits statewide. These visits allow staff to understand each center’s local context, observe needs firsthand, and offer tailored technical assistance that strengthens program quality.
3. Allocate funding and time for annual or semiannual in‑person meetings for AIEC Directors. These convenings would allow Directors to share best practices, discuss emerging needs, and collaborate on new approaches, beyond the monthly virtual collaboration sessions facilitated by CDE and the monthly individual check‑ins with the program consultant.
4. Increase support for AIECs to broaden the range of services offered to American Indian students and families. These represent emerging needs identified and reported directly by AIEC Directors. This includes:
· Increased Indigenous language instruction and support,
· Increased support for families navigating special education and Section 504 systems,
· Increased activities that improve attendance and engagement, especially for older students;
· Increased expanded family and community programming, including resource centers;
· Increased staffing capacity to serve more American Indian students and families.
5. Offer and support training that increase awareness of AI/AN student achievement by sharing best practices, research, and culturally grounded approaches that improve outcomes for Native students.
6. Encourage AIECs to increase the participation of American Indian students, families, and community members in school‑based decision‑making and activities, helping schools become more culturally relevant and responsive to American Indian children.
7. Explore increasing the total allocation for the AIEC Program. Currently, 23 AIECs share $5,210,000. Additional funding would allow centers to expand services and reach unserved and underserved American Indian students and families, particularly in rural areas where needs and operational costs are higher.
[bookmark: _Toc225231268]Conclusion
The AIECs met their obligation to act as educational resource centers and to provide quality academic and cultural services to the American Indian communities. The primary emphasis on direct services in an effort to improve achievement in reading/language arts and mathematics is successful. The secondary purpose, building student self-concept through cultural activities, is an integral part of helping American Indian students become successful.
The AIEC programs are crucial for American Indian students, families, and communities. Part of the strength of the AIEC Program lies in its ability to meet the local needs of the community in which it serves and to develop multi-dimensional approaches to supporting students and families. These approaches successfully integrate the use of tradition and culture into academic activities, which build student self-identity and resilience.
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